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Se inicia en primer grado
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3rd Grade
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Iniciado en 1 y seguido en 2
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Se inicia en primer grado
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Puede iniciarse en 1 0 2 grado
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‘Teaching fo
Biliteracy

Y Chapter 8
pp. 123-4 — word walls
Which do you currently use?
Which would be useful for
your students?

eeeeeeeeeeeee
Teaching for Biliteracy Summer Institute 2015



Te: 1chmg for
Bllltu’l(,\

How Spanish Works
pp. 155-165

o
VWVVVGIID AT T4

e Accent and Accent

consonants Marks

eeeeeeeeeeeee
Teaching for Biliteracy Summer Institute 2015



.
Chapter 9: Word Study and Fluency

Key points: p. 114
1. Students learn discrete skills best by using

words, sentences, and paragraphs they already
understand.

2. The explicit teaching of discrete word-study
skills should come only after comprehension has
been established.

3. Student writing provides one of the best sources
to determine what word-study skills to teach to
two-language learners
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Teaching for biliteracy reflects a
constructivist approach to word
study.

The context #1, 2 The text #35

* vowels

» syllables

» stressed
syllables

The routines
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Monday

Present the
dictado —
using familiar
words and
phrases
Review and
correct with
students,
focusing on
the skill of the
week

Differentiati
on

Tuesday

The teacher
presents the
dictado
again, with
another
mini-lesson
on the skill.

Students add
details to the
text.

Wednesday @ Thursday

Students
take turns
dictating to
each other.

The teacher
presents a
new mini-
lesson: e.g.,
noun-verb
agreement.

Cloze activity
with dictado.

Change the
nouns/
pronouns
and verbs.

Friday

The teacher
presents the
different
dictados;

evaluation
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Monday Tuesday Wednesday @ Thursday

Friday

Present the The teacher @ Students Cloze activity
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Tuesday afternoon breakout

sessions

1:30 - 3:00 p.m.
Dessert at 1:15!!
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Thursday afternoon breakout sessions

* Salon A — Adapting Monolingual
Structures such as Readers’/Writers’
Workshop and Assessment for Biliteracy

e Salon B—Team Processing and
Reflection

* Salon C— Resources that Support
Biliteracy Instruction: Books for the BUF

* Salon D — The Bridge: Successes, -
Surprises and Challenges from the Field:




