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e Gots and Wants

What does biliteracy look like?

What guides planning and decision-
making for biliteracy?

* Two Perspectives of Language Ability

* Premises for Teaching for Biliteracy:
Latest Research in the Field
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Who is involved in biliteracy?
e Students

* Teachers: A Multilingual
Perspective
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What guides planning and decision-
making for biliteracy?

Two Perspectives of Language Ability

Premises for Teaching for Biliteracy:
Latest Research in the Field




Paraaigm — tHe moﬁe', or

framework, used to
understand the wqlc

(PARADIGM
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What are the concepts?

A B
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WHat are tHe concepts !

A B

Students have an L1 (or
dominant language).
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WHat are tHe concepts !

A B
Students have an L1 (or  Students are emerging
dominant language). bilinguals who have

linguistic resources
across languages.
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WHat are tHe concepts?
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Students have an L1 (or  Students are emerging
dominant language). bilinguals who have

linguistic resources
across languages.
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UU"at dare t"e concepts !

A B
Students have an L1 (or  Students are emerging
dominant language). bilinguals who have

linguistic resources
across languages.
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\WAlhhat Aava +thhAa crAarnecAanEs)

1. What are the instructional implications
of a paradigm that focuses on a dominant
language?

2. What are the instructional implications
of a paradigm that focuses on all language
(linguistic) resources?

3. Which instructional paradigm is easier
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WHat are tHe concepts !

A B
Students have an L1 (or  Students are emerging
dominant language). bilinguals who have

linguistic resources
across languages.

Students are expected to
behave and learn like
developing bilinguals.

llllllllllllllllllllllllllllllllllllll

fAr Rilitearacyvy QI ON1 5



wnat dare t"e concepts !

A B
Students have an L1 (or  Students are emerging
dominant language). bilinguals who have

linguistic resources
across languages.

Students are expected Students are expected to
to behave and learn like behave and learn like
monolinguals. developing bilinguals.
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UU"Bt dare t"e concepts !

A B
Students have an L1 (or  Students are emerging
dominant language). bilinguals who have

Iihﬂl Ii("'l-it‘ rocmni Il“t‘es

studentt What’s the difference? jected to
to beha n like
monolin_ suals.
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Research Connection P

Bilinguals are NOT two
monolinguals in one
person. (Grosjean, 1989)




esedarc onnection

Bilinguals are NOT two
monolinguals in one person.
(Grosjean, 1989)

Bilinguals have linguistic resources

shared across languages (Cenoz,
J, 2009, Escamilla, 2011).
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Research Connection

* Two-thirds of ELLs currently
in the US were born here
(Education Week, 2009).
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.
Developing bilinguals...

* Maestra, look at me | am

planching! -
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.
Developing bilinguals...

* Maestra, look at me | am
planching!

* Se me mojaron los socatines!
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planching!

* Se me mojaron los socatines!

* Quiero sentarme en la
carpeta.
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Developing bilinguals.

 Maestra, look at me | a
planching!

* Se me mojaron los socatines!

 Quiero sentarme en la
carpeta.

* | can’t find my chanclas!
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Developing bilinguals...

* Maestra, look at me | am
planching!

* Se me mojaron los socatines!

* Quiero sentarme en la
carpeta.

* | can’t find my chanclas!
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Developing bilinguals...

* Maestra, |~ 'I:* ST
lanching NBUIStIC
P | borrowing

* Se me mojaron los socatines!

* Quiero sentarme en la
carpeta.

* | can’t find my chanclas!
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Developing bilinguals...

* Maestra, |~ ﬁn;ﬁ;?cm—
planching borrowing
* Se me mojaron los socatines!

* Quiero sentarme Semantic
carpeta. extension

* | can’t find my chanclas!

llllllllllllllllllllllllllllllllllllll




.
Developing bilinguals...

e Maestra, loa 2t adtia

. Linguistic
|
planching borrowing

* Me mojaron los socatines!

* Quiero sentarme Semantic
carpeta. extension

* | can’t find my ch s
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wnat dare t"e concepts !

A B
Students have an L1 (or  Students are emerging
dominant language). bilinguals who have

linguistic resources
across languages.

Students are expected Students are expected to
to behave and learn like behave and learn like
monolinguals. developing bilinguals.
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1 | N
Which paradigm does the following

: statement reflect: A or B?

c Students who use words like “puchar” or who
mix their languages are demonstrating that
they are low in both languages.

Students are expected Students are expected to
to behave and learn like behave and learn like
monolinguals. developing bilinguals.
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UU"at dare t"e concepts !

Students have an L1 (or dominant Students are emerging bilinguals who

language). have linguistic resources across
languages.

learn like monolinguals. learn like developing bilinguals.

Students who use words
like “puchar” or who mix
their languages are
demonstrating that they
are low in both
languages.
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UU"&! dare !"e concep!s !

B

Students have an L1 (or dominant Students are emerging bilinguals who

language). have linguistic resources across
languages.

Students are behave and

learn like mo . . guals.

What is the contrasting

Student; descriptor?

like “puc

their languages are

demonstrating that they

are low in both

languages.
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“"a! dare !"e concep!s !

Students have an L1 (or dominant Students are emerging bilinguals who

language). have linguistic resources across
languages.

Students are expected to behave and Students are expected to behave and

Developing bilinguals are
expected to use all of
their linguistic resources,
and will use language in

Students who use words
like “puchar” or who mix
their languages are

demonstrating that the

. & L way that challenges the
are low in both tradit labels of
languages. raditional labels o

”Spanish dominant” o
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acy Su urrfer
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\AMlhat ara tho crAancantce?

-+ Which paradigm does the following
statement reflect: A or B?

Stuc

<ar Students are taught in L1 and then

<y, transfer their learning to L2. e
“kc lJULIICH Ul VWITVU IT1T1IA . . . .

their languages are their Il.ngwstlc resources,
demonstrating that they and will use language in
are low in both a way that challenges the
languages traditional labels of

“Spanish dominant” or
Beergg&g%ﬁggm%@ﬂ@glgs h dominant”.
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UU"B! dare !"e concep!s !

Students have an L1 (or dominant
language).

Students are expected to behave and learn
like monolinguals.

Students who use words like “puchar” or
who mix their languages are demonstrating
that they are low in both languages.

Students are taught in
L1 and then transfer
their learning to L2.

Students are emerging bilinguals who have
linguistic resources across languages.

Students are expected to behave and learn
like developing bilinguals.

Developing bilinguals are expected to use all
of their linguistic resources, and will use
language in a way that challenges the
traditional labels of “Spanish dominant” or
“English dominant”.
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UU"&! dare !"e concep!s !

Students have an L1 (or dominant Students are emerging bilinguals who have
language). linguistic resources across languages.

Ctudentc are evnerted tn hehave gnd learn

Students are exp:
like monolinguals

What is the ContraSﬁng ted to use all

| will use
es the

who mix their lan descriptor? inant” or

that they are low

Students who use

Students are taught in
L1 and then transfer
their learning to L2.
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AT aTE tNE Coneeptoy -

A B

Students have an L1 (or dominant language). Students are emerging bilinguals who have
linguistic resources across languages.

Students are expected to behave and learn Students are expected to behave and learn like

like monolinguals. developing bilinguals.

Students who use words like “puchar” orwho  Developing bilinguals are expected to use all of

mix their languages are demonstrating that their linguistic resources, and will use language

they are low in both languages. in a way that challenges the traditional labels of

“Spanish dominant” or “English dominant”.

Students are taught in L1 ~ Students are provided

and then transfer their strategies that support
learning to L2. language and content

development in the

language of heavy lifting

(as defined by the content

allocation plan) and are

provided a Bridge to the
Beeman B Hrowdtpr@ipElanguage.
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N
What are the concepts?

Stuc

ve

... What’s the difference between ...

like

the two statements?

Stuc
mix
they

Students are taught in L1
and then transfer their
learning to L2.

Beeman & dJrow
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Students are provided
strategies that support
language and content
development in the
language of heavy lifting
(as defined by the content
allocation plan) and are
provided a Bridge to the
frerElanguage.
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What are the concepts?

Which paradigm does the following

1ave

rarn like

statement reflect: A or B?

Ise all of
Inguage

Languages are used strategically in ;="

three distinct linguistic spaces.

I\ A1 IIIIIb CWV e

t

development in the

language of heavy lifting

(as defined by the content

allocation plan) and are

provided a Bridge to the
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UU"B! dlre !"e concep!s !

Students have an L1 (or dominant language). Students are emerging bilinguals who have linguistic
resources across languages.

Students are expected to behave and learn like
monolinguals. Students are expected to behave and learn like
developing bilinguals.

Students who use words like “puchar” or who mix

their languages are demonstrating that they are low Developing bilinguals are expected to use all of their

in both languages. linguistic resources, and will use language in a way that
challenges the traditional labels of “Spanish dominant” or

Students are taught in L1 and then transfer their English dominant”.
learning to L2. Students are provided strategies that support

language and content development in the language of
heavy lifting (as defined by the content allocation
plan) and are provided a Bridge to the other language.

Languages are used
strategically in three
distinct linguistic
spaces.
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TRt aTE tnE ConCeptey =

A B

Students have an L1 (or dominant language). Students are emerging bilinguals who have linguistic
resources across languages.

Students are expected to behave and learn like
monolinguals. Students are expected to behave and learn like developing

L:l: 1

Students who use we
their languages are ¢ of their

reres= . What is the contrasting o
Ie:rneirr:gst?)rfz.aug d e Sc ri pto r? port language

> of heavy
n plan) and are

Languages are used
strategically in three

distinct linguistic spaces.
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A B

Students have an L1 (or dominant language). Students are emerging bilinguals who have linguistic
resources across languages.

Students are expected to behave and learn like
monolinguals. Students are expected to behave and learn like developing
bilinguals.

Students who use words like “puchar” or who mix their
languages are demonstrating that they are low in both  Developing bilinguals are expected to use all of their linguistic

languages. resources, and will use language in a way that challenges the
traditional labels of “Spanish dominant” or “English
dominant”.

Students are taught in L1 and then transfer their ) )
learning to L2. Students are provided strategies that support language

and content development in the language of heavy lifting
(as defined by the content allocation plan) and are
provided a Bridge to the other language.

Languages are
strictly separated to Languages are used

avoid confusion on  Strategically in three
the part of the distinct linguistic
students: two spaces.

linguistic spaces.
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UU"E! dare !"e concep!s !

A

Students have an L1 (or dominant language). Students are emerging bilinguals who have linguistic
resources across languages.

Students are expected to behave and learn like
monolinguals. Students are expected to behave and learn like
developing bilinguals.

Students who use words like “puchar” or who mix
their languages are demonstrating that they are low Developing bilinguals are expected to use all of their

in both languages. linguistic resources, and will use language in a way that
1ant” or

Stude

learni e and

_ What are the concepts?

se|

confusion on the part of >tfatesitally I Nree
the students: two distinct linguistic
linguistic spaces. Beeman & U BEES,
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Monolingual Paradigm  Multilingual Paradigm

Students have an L1 (or dominant language).
Students are emerging bilinguals who have linguistic

, resources across languages.
Students are expected to behave and learn like

monolinguals.
Students are expected to behave and learn like

developing bilinguals.
Students who use words like “puchar” or who mix Ping &

their languages are demonstrating that they are low
in both languages. Developing bilinguals are expected to use all of their

linguistic resources, and will use language in a way that
challenges the traditional labels of “Spanish dominant” or

Students are taught in L1 and then transfer their “English dominant”.

learning to L2.
8 Students are provided strategies that support language and

content development in the language of heavy lifting (as
defined by the content allocation plan) and are provided a

La nguages are St”ctly Bridge to the other language.
separated to avoid Languages are used

confusion on the part of strategically in three

the students: two distinct linguistic
linguistic spaces. sceman L USROS,
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Monolingual Paradigm  Multilingual Paradigm

Students are ex What are Some Other
™" names for thesetwo -
ot Fompond categories?

1 way that
ominant” or

1guistic

crraTrcT Tt

“English dominant”.

Students are taught in L1 and then transfer their

learning to L2.
8 Students are provided strategies that support language and

content development in the language of heavy lifting (as
defined by the content allocation plan) and are provided a

La ng uda ges are St r| Ctly Bridge to the other language.

separated to avoid Languages are used
confusion on the part of strategically in three
the students: two distinct linguistic

linguistic spaces. Beeman & USOBEES,
1% 9
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Deficit Paradigm Strength Based Paradigm

Students have an L1 (or dominant language).
Students are emerging bilinguals who have linguistic

, resources across languages.
Students are expected to behave and learn like

monolinguals.
Students are expected to behave and learn like

developing bilinguals.
Students who use words like “puchar” or who mix Ping &

their languages are demonstrating that they are low
in both languages. Developing bilinguals are expected to use all of their

linguistic resources, and will use language in a way that
challenges the traditional labels of “Spanish dominant” or

Students are taught in L1 and then transfer their “English dominant”.

learning to L2.
8 Students are provided strategies that support language and

content development in the language of heavy lifting (as
defined by the content allocation plan) and are provided a

La nguages are St”ctly Bridge to the other language.
separated to avoid Languages are used

confusion on the part of strategically in three

the students: two distinct linguistic
linguistic spaces. sceman L USROS,
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Monolingual Paradigm  Multilingual Paradigm

Stu

Do you need to be bilingual in
s« order to use a multilingual

teparadlgm?

Stu
lea

or

: Does being bilingual ensure a

*multilingual paradigm?
C

the students: two distinct linguistic
linguistic spaces. sceman L USROS,
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Deficit Paradigm Strength Based Paradigm

Students have an L1 (or dominant language).
Students are emerging bilinguals who have linguistic

, resources across languages.
Students are expected to behave and learn like

monolinguals.
Students are expected to behave and learn like

developing bilinguals.
Students who use words like “puchar” or who mix Ping &

their languages are demonstrating that they are low
in both languages. Developing bilinguals are expected to use all of their

linguistic resources, and will use language in a way that
challenges the traditional labels of “Spanish dominant” or

Students are taught in L1 and then transfer their “English dominant”.

learning to L2.
8 Students are provided strategies that support language and

content development in the language of heavy lifting (as
defined by the content allocation plan) and are provided a

La nguages are St”ctly Bridge to the other language.
separated to avoid Languages are used

confusion on the part of strategically in three

the students: two distinct linguistic
linguistic spaces. sceman L USROS,
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How does your program or your  °
teaching currently reflect a
strength-based paradigm?

hat
nt” or

How can you increase

programming and teaching from a
strength-based perspective?

and

U
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the students: two distinct linguistic
linguistic spaces. seeman S VSDBEES,
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Additional Resources

Teaching for Biliteracy: Strengthening Bridges
between Languages

e Chapter 1 (p. 5)

www.TeachingForBiliteracy.com

* About -> Sample PD -> one hour webinar
overview of teaching for biliteracy

* Resources -> Book Study Guides -> Chapter 1
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