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• Review	
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– Differences	between	Spanish	and	English
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BILITERACY	UNIT	FRAMEWORK	(BUF)
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Standards

Big	Ideas

Summative	
Assessment

Learning	Targets

The	BUF	Triangle



Standards



Language Arts Standards K-5

READING

Literature

READING

Informational	
Texts

READING

Foundational
Skills

Writing Listening	
and	

Speaking

Language

What	do	we	use	for	writing	big	ideas?



English	Language Arts Standards
CCSS	FOR	ELA

READING

Literature

READING

Information
-al	Text

READING

Foundation
--al	Skills

WRITING LISTEN-
ING	AND
SPEAK-
ING	

LANGUAGE

Big	ideas	are	written	from	these	three	areas	of	the	standards.		
They	address	reading	behaviors	and	concepts.	And	they	are
the	same	in	Spanish	and	English.











English	Language Arts Standards
CCSS	FOR	ELA

READING

Literature

READING

Information
-al	Text

READING

Foundation
--al	Skills

WRITING LISTEN-
ING	AND
SPEAK-
ING	

LANGUAGE

SIMILAR SIMILAR DIFFERENT SIMILAR SIMILAR DIFFERENT

The	Bilingual	CCSS	identify	how	Spanish	instruction	
should	look	different	from	English	instruction.











1
Opinion

CCSS	:	Three	Writing	Buckets

Each	unit	includes	writing	(as	well	as	reading).

Standards	4-10	are	taught	within	the	bucket,	and	not	in	an
isolated	manner.		

When	creating	units,	it	is	helpful	to	first	identify	the	writing	focus	to
Then	be	able	to	connect	it	to	reading.

Opinion Informative
Narrative



Genres	within	each	bucket
(Source:		Pathways	to	the	Common	Core)

Narrative	Writing Persuasive/Opinion/Arg
ument

Informational/Function
al/Procedural

Personal	Narrative
Fiction
Historical Fiction
Fantasy
Narrative	Memoir
Biography
Narrative	Nonfiction

Persuasive	Letter
Review
Personal Essay
Literary	Essay
Historical	essay
Petition
Editorial
Op-Ed	Column

Fact Sheet
News	Article
Feature	Article
Blog
Website
Report
Analytic	Memo
Research	Report
Nonfiction	book
How-to-book
Directions
Recipe
Lab	Report





2.Interdependent Relationships in Ecosystems 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

2.Interdependent Relationships in Ecosystems 
Students who demonstrate understanding can: 
2-LS2-1. Plan and conduct an investigation to determine if plants need sunlight and water to grow.  [Assessment Boundary:  Assessment 

is limited to testing one variable at a time.] 
2-LS2-2. Develop a simple model that mimics the function of an animal in dispersing seeds or pollinating plants.* 
2-LS4-1. Make observations of plants and animals to compare the diversity of life in different habitats.  [Clarification Statement:  

Emphasis is on the diversity of living things in each of a variety of different habitats.] [Assessment Boundary:  Assessment does not include specific animal and plant 
names in specific habitats.] 

The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 
 

Science and Engineering Practices 
Developing and Using Models 
Modeling in K–2 builds on prior experiences and progresses to 
include using and developing models (i.e., diagram, drawing, 
physical replica, diorama, dramatization, or storyboard) that 
represent concrete events or design solutions. 
� Develop a simple model based on evidence to represent a 

proposed object or tool. (2-LS2-2) 
Planning and Carrying Out Investigations  
Planning and carrying out investigations to answer questions or 
test solutions to problems in K–2 builds on prior experiences and 
progresses to simple investigations, based on fair tests, which 
provide data to support explanations or design solutions. 
� Plan and conduct an investigation collaboratively to produce 

data to serve as the basis for evidence to answer a 
question. (2-LS2-1) 

� Make observations (firsthand or from media) to collect data 
which can be used to make comparisons. (2-LS4-1) 

 
------------------------------------------------------- 

Connections to Nature of Science 
 
Scientific Knowledge is Based on Empirical Evidence 
� Scientists look for patterns and order when making 

observations about the world. (2-LS4-1) 

 

Disciplinary Core Ideas 
LS2.A:  Interdependent Relationships in Ecosystems 
� Plants depend on water and light to grow. (2-LS2-1) 
� Plants depend on animals for pollination or to move their seeds 

around. (2-LS2-2)  
LS4.D:  Biodiversity and Humans 
� There are many different kinds of living things in any area, and 

they exist in different places on land and in water. (2-LS4-1) 
ETS1.B:  Developing Possible Solutions 
� Designs can be conveyed through sketches, drawings, or 

physical models. These representations are useful in 
communicating ideas for a problem’s solutions to other people. 
(secondary to 2-LS2-2) 

 

Crosscutting Concepts 
Cause and Effect  
� Events have causes that generate 

observable patterns. (2-LS2-1) 
Structure and Function 
� The shape and stability of structures 

of natural and designed objects are 
related to their function(s). (2-LS2-2) 

 

Connections to other DCIs in second grade:  N/A 
Articulation of DCIs across grade-levels:  K.LS1.C (2-LS2-1); K-ESS3.A (2-LS2-1); K.ETS1.A (2-LS2-2); 3.LS4.C (2-LS4-1); 3.LS4.D (2-LS4-1); 5.LS1.C (2-LS2-1); 5.LS2.A (2-LS2-
2),(2-LS4-1) 
Common Core State Standards Connections:  
ELA/Literacy – 
W.2.7 Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report; record science observations). (2-LS2-1),(2-LS4-1) 
W.2.8 Recall information from experiences or gather information from provided sources to answer a question. (2-LS2-1),(2-LS4-1) 
SL.2.5 Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and 

feelings. (2-LS2-2) 
Mathematics – 
MP.2 Reason abstractly and quantitatively. (2-LS2-1),(2-LS4-1) 
MP.4 Model with mathematics. (2-LS2-1),(2-LS2-2),(2-LS4-1) 
MP.5 Use appropriate tools strategically. (2-LS2-1) 
2.MD.D.10 Draw a picture graph and a bar graph (with single-unit scale) to represent a data set with up to four categories. Solve simple put-together, take-apart, and compare 

problems. (2-LS2-2),(2-LS4-1) 
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C3	Framework	for	Social	Studies



The	BUF	Triangle

• Standards
• Big	Ideas
• Learning	Targets

Summative
Assessment



Literacy	and	Biliteracy	Units…

• Are	anchored	in	standards
• Big	ideas	are	written	from	the	standards
• The	Big	Ideas	determine	the	academic	
language	of	the	unit	

• Summative	Assessment	is	developed	as	part	
of	the	backwards	design

• Reading	and	writing	are	integrated
• Content	and	literacy	are	integrated
• In	other	words,	…



Big	Ideas



Standards	– Big	Ideas	- Summative	
Assessment

• In	order	to	create	a	BUF,	we	must	know	what	
we	are	teaching	.

• What	we	are	teaching	comes	from	standards	
and	from	big	ideas.



OPEN	SORT

• Open	Sort
– Sort	the	statements	in	any	way	that	makes	sense	
to	you.

– Be	prepared	to	share.



CLOSED	SORT

• Pair	the	content	big	idea	with	its	matching	
literacy	big	idea.



The	Big	Idea

• Is	grounded	in	State and	National	Academic	Standards

• Comes	from	the	work	of	Wiggins	and	McTighe,	
Understanding	by	Design

• “I	want	my	students	to	understand	that…”	and	“For	
example,	…”

• Is	also	known	as	an	essential	understanding.

Karen	Beeman,	2012 31



The	Big	Idea

Beginning	with	the	Big	Idea	moves	
lesson	planning	away	from	activity	
based	planning to	concept	based	
planning,	and	facilitates	meeting	
the goals	of	the	Common	Core	
Standards.

Karen	Beeman,	2012 32



Big Ideas 

When	serving	a	wide	range	of	learners	–
as	is	typical	in	a bilingual	setting	– big	
ideas	provide	a	common	cognitive	focus	
for	all	learners,	even	when	
differentiated	tasks	are	required	for	
diverse	students	to	learn	those	ideas	
and	to	demonstrate	their	learning.

33Karen	Beeman,	2012



Big Ideas
Yes No

Plants and animals are 
interdependent.

Bees pollinate flowers as they 
collect nectar to make honey. 

People form communities to help 
them meet common needs.
Geography, climate and the 
topography of a region influence the 
life of a community.

The Pueblo Indians lived in houses 
made of adobe. 

34Karen	Beeman,	2012



Big Ideas
Yes No

Authors choose a genre according 
to the message they want to send.

Poetry

People form communities to help 
them meet common needs.
Geography, climate and the 
topography of a region influence the 
life of a community.

Egyptians constructed pyramids 
and mummified their dead.

35Karen	Beeman,	2012



• The	statement	must	have	more	than	two	
examples.

• It	must	be	an	enduring	understanding,	NOT	a	
DETAIL.

• It	must	be	able	to	complete	the	sentence	
prompt,	“I	want	my	students	to	understand	
that…”

Karen	Beeman,	2012 36

To	be	a	big	idea…



Is it a big idea?

…Genre.

37Karen	Beeman,	2012



…Genres	come	in	many	
formats	with	specific	
elements.

Is it a big idea?

38Karen	Beeman,	2012



Is it a big idea?  

…how to 
classify 
animals.

39Karen	Beeman,	2012



…Scientists	classify	animals	according	
to	their	physical	characteristics	and	
adaptations	to	their	environment.		
These	classifications	include:	
mammals,	reptiles,	fish,	amphibians,	
insects,	and	birds.



Is it a big idea?

…immigrants 
face many 
challenges as 
they adapt to 
a new 
environment.

41Karen	Beeman,	2012



Is it a big idea?

…text themes.

42Karen	Beeman,	2012



…Writers	communicate	a	
message	,	moral,	or	
theme	when	they	write	
a	poem	or	story.	

Is it a big idea?

43Karen	Beeman,	2012



Is it a big idea?

…fractions, 
percentages, 
and 
decimals.

44Karen	Beeman,	2012



…fractions, decimals 
and percentages are 
all ways of 
expressing the 
relationship of a part 
to the whole.

Is it a big idea?

45Karen	Beeman,	2012



Big Ideas
Concept A Concept B

Authors choose language and 
structures in order to create images 
and convey their message.

Pushes and pulls can have 
different strengths and directions.

Literary texts have specific structures 
that include a beginning, middle, and 
an end.. 

Two dimensional shapes have 
perimeter and area, and there is a 
specific way to calculate each.

Readers use information from a text 
and their own experiences in order 
to draw conclusions and make 
inferences. 

The U.S. Civil War, like all wars, had 
many causes.



Big Ideas
Concept B

Sound can make matter vibrate, and 
vibrating matter can make sound.

Concept A

We all have families.  Our families 
have some thing in common and also 
have differences. 

There have been many different 
explorers throughout history, and 
there have been many different 
reasons for exploration.

Texts have main ideas and 
supporting details that can be 
summarized and paraphrased.

Information from various 
sources can be gathered, 
compared and contrasted, and 
integrated.

Opinion texts include a point of 
view and supporting details, and 
are enhanced by specific text 
structures. 



To	summarize:
• Big	ideas	come	from	standards.

• Language	Arts	big	ideas	come	from:	
– Informational	Text	Standards
– Literature	Standards
–Writing	Standards

Foundational	Skills,	Language	and	Listening	and	
Speaking	Standards	are	embedded	into	the	
learning	activities	of	the	unit.
–



To	summarize	(2):
• Skills	are	integrated	and	taught	in	each	unit.

• The	Bilingual	CCSS	identify	how	Spanish	skills	
differ	from	English	skills.		This	helps	us	to	teach	
“Spanish	a	la	Spanish”	and	not	“a	la	English.”	

• Language	Arts	skills	come	from:
– Foundational	Skills
– Listening	and	Speaking
– Language



BILITERACY	UNIT	FRAMEWORK	(BUF)

NON-NEGOTIABLE	1:		BILITERACY	UNITS	ARE	ANCHORED	
IN	BIG	IDEAS	THAT	ARE	STANDARDS	BASED.

ALL	BILITERACY	UNITS	HAVE	A	LANGUAGE	ARTS	BIG	
IDEA(S)	AND	MOST	OFTEN	A	CONTENT	AREA	BIG	IDEA.

NON-NEGOTIABLE	2:		ALL	BILITERACY	UNITS	ARE	FOCUSED	ON
MEANINGFUL	CONTENT.		FOR	THAT	REASON,	LANGUAGE	ARTS	IS
INTEGRATED	WITH	CONTENT	AREA	STANDARDS.



The	BUF	Triangle

• Standards
• Big	Ideas
• Learning	Targets

Summative
Assessment



Word	Study



Spanish/	English	Sort
• Sort	the	descriptors	by	language
• Then,	talk	about	the	implications

	 1	

	
SPANISH	 	

	
	

Vowels	and	
consonants	

	

ENGLISH	

	
	

	
	

Alphabet	and	
initial	sound	

	
	

	
	
	
	

	
	

	
	

Accents	
	

	

	
	
	

	 	
Rhyming	and	
Word	Families	

	
	

	
	
	

	
	
	

	
	

Syllables	

	
	
	
	
	

	
	
	

	
	
	

	
	
	

SPANISH English



Answers…	on	the	website
Métodos	auténticos	(E	and	S)

! 1!

 
!
!

El!español!y!el!inglés!responden!a!una!serie!de!reglas!lingüísticas!que!son!distintas!
Cheryl!Urow!!!Cheryl@teachingforbiliteracy.com!!

!!!!!Karen!Beeman!Karen@teachingforbiliteracy.com!
Español! Componente!de!

la!lectoescritura!
Inglés!

Se!enseña!a!leer!y!escribir!en!español!comenzando!con!las!
vocales!y!luego!juntándolas!con!las!consonantes!para!
formar!sílabas.!!En!la!escritura!inicial!los!estudiantes!
primero!escriben!las!vocales,!por!ser!constantes!y!
regulares,!y!luego!las!sílabas.!
!
Es!imprescindible!entender!la!diferencia!entre!las!vocales!
fuertes!(aGeGo)!y!las!vocales!débiles!(iGu)!para!poder!dividir!
palabras!por!sílabas!y!saber!como!usar!las!reglas!de!
acentuación!y!de!ortografía.!

!
!
!
!
Las!vocales!y!las!
consonantes!!

Se!enseña!la!lectoescritura!en!inglés!por!medio!del!
nombre!y!el!sonido!de!cada!letra.!!!
!
En!la!escritura!inicial!los!estudiantes!primero!escriben!las!
consonantes!porque!son!constantes!y!más!regulares!que!
las!vocales.!

!
No!se!enseña!el!nombre!de!las!letras!en!español!sino!que!se!
enfatizan!los!sonidos!de!cada.!!Se!aprende!el!nombre!de!
cada!letra!solo!después!de!que!los!estudiantes!hayan!
aprendido!sus!sonidos!y!los!saben!usar!para!formar!sílabas.!

!
!
!
El!abecedario!y!el!
sonido!inicial!

La!destreza!que!mejor!predice!el!éxito!de!la!lectoescritura!
es!el!poder!identificar!la!letra!por!su!nombre!y!el!sonido!
inicial!de!cada!palabra.!
Es!tan!importante!esta!destreza!que!se!enseña!el!nombre!
de!cada!letra!y!se!le!examina!a!los!alumnos!para!saber!si!
lo!han!aprendido.!

El!concepto!del!acento!es!sumamente!importante!en!
español!ya!que!se!basa!en!el!conocimiento!de!la!vocal!fuerte!
y!débil!y!las!reglas!de!las!divisiones!de!sílabas.!Existen!
acentos!ortográficos,!prosódicos!y!diacríticos!
!

!
!
La!acentuación!

!
El!concepto!del!acento!es!fonológico,!ayudando!a!
identificar!la!diferencia!entre!palabras!que!son!
exactamente!iguales!(ímport!vs.!Impórt).!

El!desarrollo!de!la!conciencia!fonética!toma!lugar!por!medio!
de!la!escritura,!no!como!parte!del!lenguaje!oral!como!
sucede!en!inglés.!
La!importancia!de!la!rima!para!el!español!reside!en!la!raíz!
de!la!palabra!no!en!su!parte!inicial!como!en!inglés.!!Se!
enseña!por!medio!de!las!familias!de!palabras!tales!como!
flor,!florero,!florería.!

!
La!!rima!y!las!
familias!de!
palabras!

La!destreza!de!onset&and&rime&(c.at;&f.at;&s.at)!es!crucial!
para!poder!decodificar!en!inglés!ya!que!le!provee!al!
estudiante!la!correspondencia!entre!sonido!y!letra!que!
requiere!el!inglés.!

El!conocimiento!de!la!sílaba!es!la!destreza!más!importante! ! La!importancia!de!la!sílaba!en!inglés!es!menos!que!en!

Center for Teaching for Biliteracy 
info@teachingforbiliteracy.com 

!



Reflection	Questions

• What	are	the	implications	for:
– Instruction
– Assessment
– Collaboration	among	Spanish	and	English	teacher
– Unit	Design
– Use	of	Standards
– Communication	with	parents
– Chinese	and	English		



Spanish	and	English	are	different	
therefore,	they	need	to	be	taught	

differently.

Let’s	explore	what	this	means	for	literacy	
development at	the	word	level	(pages	

118-119).



English                Spanish
• English is opaque.

• The sound symbol 
relationship in English is 
loose: it is irregular and 
inconsistent.

• There are 26 letters that 
produce between 40 and 
56 phonemes There are 5 
vowels that produce 15 
sounds.

• Spanish is transparent. 

• The sound symbol 
relationship in Spanish is 
tight:  it is regular and 
consistent.

• There are 27 letters that 
produce 26 phonemes.  
There are 5 vowels that 
produce 5 sounds.



English                Spanish
• English is opaque.

• The sound symbol 
relationship in English is 
loose: it is irregular and 
inconsistent.

• There are 26 letters that 
produce between 40 and 
56 phonemes There are 5 
vowels that produce 15 
sounds.

• Spanish is transparent. 

• The sound symbol 
relationship in Spanish is 
tight:  it is regular and 
consistent.

• There are 27 letters that 
produce 26 phonemes.  
There are 5 vowels that 
produce 5 sounds.



English word walls
• High frequency 

words.

• Organized by initial 
sound.

• Rhyming word 
families:
–bat, sat, cat, rat

Spanish word walls

• Challenging words, 
with letras
tramposas

• Organized by 
syllable or letra
tramposa



What	are	some	
implications	for	your	

practice?



Samples:
Spanish	Language	

Charts







el





Samples:
Spanish	Literacy	

Charts





Sílabas







Sílabas



Las	letras tramposas – la	“c	de	cine”



Spanish	Anchor	Charts	
Or	Word	Walls
p.123	and	124











Series	of	5	Videos
highlighting	how	to
use	student	names	to
develop	initial	literacy
in	Spanish	using	
Nombres cortos y	
largos





We	Need	Your	Help!

• Table	tents
• Scrap	paper
• Garbage
• Orange	tags	

with	district	
name

Material	Boxes • Charts
• Posters



Susan

K-1

Olga

2-3	grade
Melody

Grades	
4+

When	we	return….


