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Context		
Language	&	Content	AllocaJon	Plan	
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Kindergarten Dual Language Classroom 
 

 Content & Language Allocation Plan 
 

80% Spanish 20% English 
 

Spanish Language Arts 
Science 
Social Studies 
Math 

 

English Language Arts 

 

Daily Schedule 
270 instructional minutes/day 

80% Spanish: 216 minutes / 20% English: 54 minutes 
 

8:00-8:10 Arrival 
8:10-9:05 Literacy Block    includes Morning Message 

9:05-9:25 Recess 
9:25-10:25 Math Block 
10:25-11:25 Literacy Block 
11:25-11:55 Lunch 
11:55-12:45 Literacy Block 
12:45-1:35 Science/Social Studies* 
1:35-2:20 PE or Music 
2:20-2:35 Closing / Dismissal 

*Science and Social Studies units are alternated so only one of these subjects is being taught at a time. 
 

 

In this example, literacy time includes the development of oracy (listening and speaking), reading and writing about the content of science/social studies.  
When planning Biliteracy Units using the Biliteracy Unit Framework (BUF), content, literacy and language are integrated.  Some aspects of the BUF (experiments, 
experiences, content mini-lessons) are taught during the science/social studies time of the day. The literacy blocks focus on teaching students to read, write, 
listen and speak about the unit theme.  However, there are times when students may be developing oracy through experiments and experiences during the 
literacy block, and times when they may be reading and writing about the unit theme during science/social studies time.   The literacy blocks and the 
science/social studies time in this schedule are looked at as a whole and the BUF plan in this example considers all of these times together.   Please note that 
science/social studies instruction happens only in the language designated by the language and content allocation plan; in other words, the same content is 
not shared across the two languages.  In this example, students develop oracy, read and write about how they have grown and changed over time (literacy) 
and work on creating timelines of their lives (social studies) in Spanish. The daily English time in the schedule is focused on extensions from the previous unit. 
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Context		
Sample	1st	Grade	Classroom	Schedule	
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8:00-8:10 
 

Arrival  
 

8:10-9:05 

 

Literacy Block 
 

• Morning Message  
• Concrete Activities/Projects (sometimes together with older grade buddy classroom) 
• Oracy Activities/Games  
• Read Aloud  
• Shared Reading  
• Modeled Writing 
• Shared Writing 
• Independent Writing  
• Word Study 
 

9:05-9:25 Recess 
9:25-10:25 Math Block 
 

10:25-11:25 
 

Literacy Block 

 

11:25-11:55 Lunch 
 

11:55-12:45 
 

Literacy Block 
 

12:45-1:35 
 

Science/Social Studies (one or two of the following activities) 
 

• Concrete Activities to Build Oracy and Background Knowledge  
• Modeled Writing 
• Shared Writing 
• The Bridge 
 

1:35-2:20 PE or Music 
 

2:20-2:35 
 

Closing / Dismissal 
	

Mini Lesson (10 min) 
Round 1 (20 min) 
Mini Lesson (10 min) 
Round 2 (20 min) 

Mini Lesson (20 min) 
Round 1 (15 min) 
Mini Lesson (10 min) 
Round 2 (15 min) 

OR OR 

Mini Lesson (20 min) 
Round 1 (20 min) 
Brain Break (5 min) 
Round 2 (15 min) 

Mini Lesson Activity Options: 
 

• Adapted Reader’s Theater 
• Story Dramatization 
• Read Aloud 
• Shared Reading 
• Modeled Writing 
• Shared Writing 
• Dictado (whole group) 
• The Bridge 

During Rounds: 
 

Teachers 
• Work with Small Groups 

o Small Group Reading 
o Dictado 

• Conference w/ Individual Students 
(Reading or Writing) 
 

Students 
• Independent Reading/Research 
• Word Work 
• Independent Writing/Research 
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Decide	what	to	do	in	each	chunk	of	
Jme…	
	
	

•  based	on	the	logical	progression	
of	learning	for	these	concepts	and	
skills	

	

•  in	response	to	your	students’	
needs	as	the	unit	progresses			
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A B C	



Observo	__________.	
	

El	tema	es	________.	
www.TeachingForBiliteracy.com	



	

El	tema	es	
_____________________________.	las	personas	crecen	y	cambian	a	través	del	=empo				

un	bebé	 un	niño	pequeño	 un	niño	grande	



	
Un	bebé	
	usa…	

	
Un	niño		

pequeño	usa…	

	
Un	niño		

grande	usa…	



																		Concept	ADainment		Day	1	



•  What	did	the	teacher	do?		
	

•  What	did	students	do?		
	

•  What	were	the	different	ways	that	students	
could	parJcipate?	

	

•  What	materials	did	the	teacher	use	to	help	
students	understand	and	parJcipate?	
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Building	Oracy	&	Background	Knowledge	

TPR	

Experiments	

Experiences	

Field	Trip
s	

Sentence	
Frames	

Contexts	 Tools	

Fishbowl	

Three	Corners	

Concept
	

AXainm
ent	

Strategies	



Building	Oracy	&	Background	Knowledge	

TPR	

Experiments	

Experiences	

Field	Trip
s	

Sentence	
Frames	

Contexts	 Tools	

Fishbowl	

Three	Corners	

Concept
	

AXainm
ent	
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Building	Oracy	&	Background	Knowledge	



Building	Oracy	&	Background	Knowledge		
AND	Content	Area	InstrucJon	

TPR	

Experiments	

Experiences	

Field	Trip
s	

Sentence	
Frames	

Contexts	 Tools	

Fishbowl	

Three	Corners	

Concept
	

AXainm
ent	

Strategies	



Students	bring	in	several	photographs	of	themselves		
at	each	stage	of	life	(baby,	toddler,	big	kid).		

	
The	teacher	shows	her	own	photos	and	introduces	the	
following	sentence	frames.	
	

	Esta	soy	yo	cuando	era	_______	(una	bebe,	una	niña	pequeña).	
	Esta	soy	yo	ahora	que	soy	una	niña	grande.	

	
The	teacher	then	asks	a	student	who	is	a	fluent	Spanish	
speaker	to	show/tell	her	about	his	photographs.		
	
Then	each	of	them	glues	his/her	photos	in	order	on	a	
Jmeline,	wriJng	the	corresponding	sentence	under		
each	picture.	They	come	back	to	the	rug	and	share		
their	Jmeline	with	a	partner	in	parallel	lines.	



		This	acJvity	is	from	the		
		_____	part	of	the	BUF.	

	Students	are	learning	___.	



Oracy	and		
Content	Instruc=on	

	

-  Parallel	Lines	
-  Three	Corners	

Sor=ng	
-  Mini-lessons	
-  Read-Alouds	
-  Projects	
-  Inves=ga=ons	

Days	2	-	10	

How	do	people	grow	
and	change	over	

=me?	



The	Purpose	of	Oracy	is	…	

…to	prepare	ALL	students	for	literacy	success
	with	grade	level	texts	and	academic		
content.	



Oracy	

www.TeachingForBiliteracy.com	

and	Literacy	
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Adapted	from	Beeman,	K.	and	Urow,	C.	(2013).		Teaching	for	Biliteracy:	Strengthening	Bridges	between	
Languages.		Caslon	Publishing:	Philadelphia,	PA	



The	teacher	played	a	game	during	morning	meeJng	to	teach	her	
students	what	the	word	‘cambia’	means.		

	

The	teacher	reads	an	informaJonal	book	that	describes	
some	of	the	changes	a	child	experiences	as	she	grows	up.		
	

Students	go	to	their	table	and	draw/write	about	2	things	
they	learned	from	the	book	that	change	when	you	grow	up.		
	

Students	come	back	to	the	rug.	The	teacher	models	sharing	
her	own	wriJng	with	a	student	who	is	a	fluent	Spanish	
speaker,	then	invites	students	to	share	their	wriJng	with	a	
partner.		
	

When	the	group	comes	back	together,	they	complete	a	
graphic	organizer	to	summarize	what	they	have	learned	
from	the	book.	



The	teacher	played	a	game	during	morning	meeJng	to	teach	her	
students	what	the	word	‘cambia’	means.		

	

The	teacher	reads	an	informaJonal	book	that	describes	
some	of	the	changes	a	child	experiences	as	she	grows	up.		
	

Students	go	to	their	table	and	draw/write	about	2	things	
they	learned	from	the	book	that	change	when	you	grow	up.		
	

Students	come	back	to	the	rug.	The	teacher	models	sharing	
her	own	wriJng	with	a	student	who	is	a	fluent	Spanish	
speaker,	then	invites	students	to	share	their	wriJng	with	a	
partner.		
	

When	the	group	comes	back	together,	they	complete	a	
graphic	organizer	to	summarize	what	they	have	learned	
from	the	book.	

		This	acJvity	is	from	the		
		_____	part	of	the	BUF.	

	Students	are	learning	___.	



	
	

Oracy		
Content	Instruc=on	

	

-  Parallel	Lines	
-  Mini-lessons	

-  Read	Alouds	
-  Projects	
-  Inves=ga=ons	
-  Research	
-  Record	
Research	

Days	2	-	10	

How	do	people	grow	
and	change	over	

=me?	

	
	



The	teacher	reads	a	narraJve	story		
about	a	family	who	brings	a	new	baby	home.		

	

The	teacher	asks	students	to	think	about	who	was	in	the	story.	
She	models	how	to	talk	to	a	partner	about	this	with	another	
student	and	provides	the	sentence	frame	

	

‘Los	personajes	de	este	cuento	son	_______’.		
	

Students	then	talk	to	their	partner	about	who	was	in	the	story.		
	

The	teacher	calls	them	back	together,	and	they	make	a	bubble	
map	of	the	characters.	The	teacher	models	how	to	use	the	
illustraJons	to	learn	more	about	each	character	using	the	
picture	of	the	big	sister		
	

She	then	shows	several	pages	with	illustraJons	of	the	baby	
and	has	students	talk	to	their	partner	about	what	they	know	
about	the	baby	from	the	illustraJon.	



The	teacher	reads	a	narraJve	story		
about	a	family	who	brings	a	new	baby	home.		

	

The	teacher	asks	students	to	think	about	who	was	in	the	story.	
She	models	how	to	talk	to	a	partner	about	this	with	another	
student	and	provides	the	sentence	frame	

	

‘Los	personajes	de	este	cuento	son	_______’.		
	

Students	then	talk	to	their	partner	about	who	was	in	the	story.		
	

The	teacher	calls	them	back	together,	and	they	make	a	bubble	
map	of	the	characters.	The	teacher	models	how	to	use	the	
illustraJons	to	learn	more	about	each	character	using	the	
picture	of	the	big	sister		
	

She	then	shows	several	pages	with	illustraJons	of	the	baby	
and	has	students	talk	to	their	partner	about	what	they	know	
about	the	baby	from	the	illustraJon.	

		This	acJvity	is	from	the		
		_____	part	of	the	BUF.	

	Students	are	learning	___.	



Oracy	and		
Reading	Instruc=on	

	
-  Read	Aloud	
-  Shared	Reading	
-  Mini-lessons	
-  Drama=za=ons	
-  Small	Group	Work	
-  Independent	

Reading	

Days	5	-	15	

What	makes	a	story?		
What	do	I	need	to	aDend	to	so	I	

can	understand	a	story?	



•  Describe	characters	
•  Iden=fy	major	events	
•  Describe	key	details	



For	homework,	students	interviewed	their	family	members	about	things	
that	happened	around	the	Jme	they	were	born.	Family	members	have	

been	asked	to	send	photographs	of	these	events	to	school.	
	
	

The	teacher	models	how	to	use	a	graphic	organizer	to	drad	a	
story.	She	uses	a	photograph	as	an	anchor	for	her	story.		
	
	

She	does	a	think-aloud	and	wonders	who	was	there,	then	record	
this	on	the	graphic	organizer	where	it	says	‘characters’.	She	
conJnues	this	think-aloud	unJl	she	has	completed	the	graphic	
organizer.	She	uses	words	and	drawings	to	complete	the	graphic	
organizer	since	she	knows	some	of	her	students	struggle	to	write	
words.	
	
	

Students	go	to	their	table	and,	using	a	photograph	they	brought	
and	informaJon	gathered	from	interviewing	family	members,	
they	drad	their	own	story	using	the	graphic	organizer.	



For	homework,	students	interviewed	their	family	members	about	things	
that	happened	around	the	Jme	they	were	born.	Family	members	have	

been	asked	to	send	photographs	of	these	events	to	school.	
	
	

The	teacher	models	how	to	use	a	graphic	organizer	to	drad	a	
story.	She	uses	a	photograph	as	an	anchor	for	her	story.		
hXps://us.123rf.com/450wm/michaeljung/michaeljung1301/michaeljung130100128/17365167-african-american-mother-changing-baby-s-diaper.jpg?ver=6	
	

She	does	a	think-aloud	and	wonders	who	was	there,	then	record	
this	on	the	graphic	organizer	where	it	says	‘characters’.	She	
conJnues	this	think-aloud	unJl	she	has	completed	the	graphic	
organizer.	She	uses	words	and	drawings	to	complete	the	graphic	
organizer	since	she	knows	some	of	her	students	struggle	to	write	
words.	
	
	

Students	go	to	their	table	and,	using	a	photograph	they	brought	
and	informaJon	gathered	from	interviewing	family	members,	
they	drad	their	own	story	using	the	graphic	organizer.	

		This	acJvity	is	from	the		
		_____	part	of	the	BUF.	

	Students	are	learning	___.	



Oracy	and		
Wri=ng	Instruc=on	
-  Read	Aloud/	
Mentor	Text	

-  Modeled	Wri=ng	
-  Shared	Wri=ng	

-  Mini-lessons	
-  Small	Group	Work	
-  1:1	Conferences	
-  Independent	

Wri=ng	

Days	8	-	15	

What	do	authors	do	when	they	
write	to	tell	a	story?		



The	teacher	does	a	dictado	with	the	following	sentence:		
	

El		niño		trae		su		almuerzo		en		la		mochila.		Él		Jene		un	
sándwich,		pudín		de		chocolate,		y		una		cuchara		en		su	
mochila.	



The	teacher	does	a	dictado	with	the	following	sentence:		
	

El		niño		trae		su		almuerzo		en		la		mochila.		Él		Jene		un	
sándwich,		pudín		de		chocolate,		y		una		cuchara		en		su	
mochila.	

		This	acJvity	is	from	the		
		_____	part	of	the	BUF.	

	Students	are	learning	___.	



The	teacher	leads	the	students	in	reading	one	of	the	
predictable	charts	they	created	previously	about	babies,	
liXle	kids,	or	big	kids.		
	
This	becomes	a	rouJne	that	students	can	take	turns	
leading.		
	
When	they	are	finished	reading,	the	group	considers	if	
there	is	anything	new	that	they	have	learned	that	can	be	
added	to	the	chart.	If	so,	it	is	added.	



The	teacher	leads	the	students	in	reading	one	of	the	
predictable	charts	they	created	previously	about	babies,	
liXle	kids,	or	big	kids.		
	
This	becomes	a	rouJne	that	students	can	take	turns	
leading.		
	
When	they	are	finished	reading,	the	group	considers	if	
there	is	anything	new	that	they	have	learned	that	can	be	
added	to	the	chart.	If	so,	it	is	added.	

		This	acJvity	is	from	the		
		_____	part	of	the	BUF.	

	Students	are	learning	___.	



Phonics	&	
Grammar/	Fluency	

Instruc=on	
Days	10	-	18	

What	do	I	need	to	know	to	decode	words?	
How	can	I	make	sure	that	my	wri=ng	

communicates	my	message	clearly	so	the	
reader	understands	it?	



•  How	did	the	teacher	integrate		
				language,	literacy	and	content?	
	

•  How	did	the	teacher	scaffold		
				literacy	tasks	so	that	all	students	could			
				parJcipate?		
	

•  What	materials	did	the	teacher	use	to	help	
students	understand	and	parJcipate?	

www.TeachingForBiliteracy.com	

What	did	you	noJce?	
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Oracy	

	

Content	
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Instruction	

	

Reading	

	

Writing	

	

Word	
Study	and	
Fluency	

	

The	Bridge	

	

Extension	
	

Adapted	from	Beeman,	K.	and	Urow,	C.	(2013).		Teaching	for	Biliteracy:	Strengthening	Bridges	between	
Languages.		Caslon	Publishing:	Philadelphia,	PA	



Day	33	
Collect	Students’	

Personal	NarraJves	
and	Timeline	Project	







The	Bridge	



	

El	tema	es	
_____________________________.	las	personas	crecen	y	cambian	a	través	del	=empo				

un	bebé	 un	niño	pequeño	 un	niño	grande	



	
Un	bebé	
	usa…	

	
Un	niño		

pequeño	usa…	

	
Un	niño		

grande	usa…	



Vamos	a	cruzar	el	puente…	



	

The	theme	is	
_____________________________.	people	grow	and	change	over	=me.	

a	baby	 							a	liDle	boy	 	a	big	boy	



	
A	baby	
uses…	

	
A	liXle	boy	
uses…	

	
A	big		

boy	uses…	



•  What	did	the	teacher	do?		
				How	did	she	generate	the	words	
				for	the	Bridge?	
	

•  What	did	students	do	during	the	Bridge?		
	

•  What	were	the	different	ways	that	students	
could	parJcipate?	

	

•  What	materials	did	the	teacher	use	to	help	
students	understand	and	parJcipate?	

www.TeachingForBiliteracy.com	

What	did	you	noJce?	

Teaching	for	Biliteracy	Summer	Institute	2017	
Cheryl	Urow	and	Karen	Beeman	

	
	

19	

Biliteracy	Unit	Framework	–	Sample	Lesson	Annotation	Guide	

	
	

	
	 	  

Oracy	

	

Content	
Area	

Instruction	

	

Reading	

	

Writing	

	

Word	
Study	and	
Fluency	

	

The	Bridge	

	

Extension	
	

Adapted	from	Beeman,	K.	and	Urow,	C.	(2013).		Teaching	for	Biliteracy:	Strengthening	Bridges	between	
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Charts	from	the	Session	

















¡Gracias!	

teachingforbiliteracySP@gmail.com		
Susan	Pryor	


