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What	guides	planning	and	decision-
making	for	biliteracy?

Who	is	involved	in	biliteracy?

TeachingForBiliteracy.@gmail.com
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Premises	for	Teaching	
for	Biliteracy
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The	three	socio-linguistic	premises	about	
Teaching	for	Biliteracy	– p.	5

• Read	to	yourself,	up	to	The	Stratification	of	
Languages	in	Society
• When	I	ring	the	bell,	share	with	your	
partner:		

The	premise	that	most	resonated	for	me	was	
__________	because	_________________
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The	three	socio-linguistic	premises	about	
Teaching	for	Biliteracy	– p.	5

• Recognize	that	teaching	for	biliteracy	is	
different	than	teaching	for	monoliteracy
• Reflect	a	multilingual	perspective
• Provide	a	way	of	communicating	the	
multilingual	perspective	to	others	(In	other	
words…)
• Provide	another	tool	for	decision-making	
and	planning	for	biliteracy	(Therefore,…)



www.TeachingForBiliteracy.com

• Spanish	in	the	U.S.	is	a	minority	
language	within	a	majority	culture

In	other	words,	…
Therefore,…

Teaching	for	biliteracy	is	different	than	teaching	
for	monoliteracy	because
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In	other	words,	in	US	society	today,	
there	is	a	stratification	of	
languages.

Spanish	is	a	minority	language	
within	a	majority	culture
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Spanish	is	a	minority	language
within	a	majority	culture

• Even	in	communities	where	
Spanish	plays	a	vital	role	in	
everyday	life,	Spanish	literacy	
instruction	can	be	sporadic,	
inconsistent,	and	not	reflective	
of	best	practices	or	research.
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Spanish	is	a	minority	language
within	a	majority	culture
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• Spanish	in	the	U.S.	is	a	minority	
language	within	a	majority	culture

Therefore,	we	have	to	make	
decisions	that	support	raising	the	
status of	Spanish	within	the	
majority	environment.

Teaching	for	biliteracy	is	different	than	teaching	
for	monoliteracy	because
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Self	Reflection	Questions		
Biliteracy	Premise	1
•What	classroom	practices….
• What	school-wide routines	and	
practices…
•What	district-wide systems	and	
practices…

are	in	place	to	elevate	the	status	of	
Spanish?
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• Spanish	in	the	U.S.	is	a	minority	language	within	a	majority	culture
Therefore,	we	have	to	make	decisions	that	support	raising	the	status	
of	Spanish	within	the	majority	environment.

• Students	use	all	the	languages	in	
their	linguistic	repertoire	to	develop	
biliteracy.

In	other	words,	…
Therefore,…

Teaching	for	biliteracy	is	different	than	teaching	
for	monoliteracy	because
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In	other	words,	we	look	at	our	
students	holistically.

Students	use	all	the	languages	in	
their	linguistic	repertoire	to	

develop	biliteracy.
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• Students	use	all	the	languages	in	their	linguistic	repertoire	to	develop	
biliteracy

Therefore,	we	make	decisions	that	
support	developing	bilinguals	by	teaching	
literacy	in	both	Spanish	and	English	every	
day	to	all	students,	respecting	and	
building	on student	linguistic	resources,	
and	reflecting	a	multilingual	paradigm	of	
instruction.		

PREMISE	2:		Teaching	for	biliteracy	is	different	
than	teaching	for	monoliteracy	because
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All	students	are	developing	bilinguals
• All	students	received	literacy	instruction	
in	both	languages	every	day,	beginning	
at	entry	into	the	program.
• Students	are	together	for	differentiated,	
but	not	separate,	instruction.
• Content	is	taught	in	one	language	only	
at	each	grade	level.		This	is	called	
content	allocation.
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All	students	are	developing	bilinguals
• Students	are	expected	to	use	language	
like	developing	bilinguals,	rather	than	like	
monolinguals.
• Classroom	practices,	curricular	decisions,	
and	programmatic	structures	reflect	the	
education	of	developing	bilinguals,	rather	
than	of	two	monolinguals.
• Linguistic	approximations	are	expected	
and	planned	for	and	valued.
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Developing	Bilinguals

Bilinguals	are	NOT	two	
monolinguals	in	one	
person.		(Grosjean,	1989)

Urow,2-15
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Developing	Bilinguals

Being	bilingual	physically	
changes	your	mind.		
Neuroplasticity	is	real.		
(Bialystok,	CARLA,	2016)
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Translanguaging
• “…is	an	approach	to	bilingualism	that	
is	centered	not	on	languages	as	has	
often	been	the	case,	but	on	the	
practices	of	bilinguals	that	are	readily	
observable.”
• Linguistically:	“…the	deployment	of	a	
speaker’s	full	linguistic	repertoire…”
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Translanguaging
• Linguistically	“…the	deployment	of	a	speaker’s	
full	linguistic	repertoire…”
• Instructionally:		“…it	describes	a	pedagogical	
approach	whereby	teachers	build	bridges	from	
these	language	practices	and	the	language	
practices	desired	in	formal	school	settings.”
• Rather	than	eliminating	linguistic	
approximations,	it	is	about	educators	and	
students	themselves	understanding	them.
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Planning	for	linguistic	approximations

el	farmero
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Planning	for	linguistic	approximations

el	farmero el	finquero

el	granjero
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Planning	for	linguistic	approximations

el	farmero el	finquero

el	granjero

el	agricultor
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el
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Planning	for	biliteracy	development

Español	arcaico Español	actual

asina así

muncho mucho

pos pues

haiga haya
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Regionalisms
Synonyms

Urow,	2015
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Elgin,	Illinois
U-46
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More	information	about	US	
Spanish
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Self	Reflection	Questions		
Biliteracy	Premise	2
•What	classroom	practices….
• What	school-wide routines	and	
practices…
•What	district-wide systems	and	
practices…

are	in	place	that	reflect	a	multilingual	
perspective	of	developing	bilinguals?
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• Spanish	in	the	U.S.	is	a	minority	language	within	a	majority	culture
Therefore,	we	have	to	make	decisions	that	support	raising	the	status	of	Spanish	within	the	majority	
environment.
• Students	use	all	the	languages	in	their	linguistic	repertoire	to	develop	biliteracy
Therefore,	we	make	decisions	that	support	developing	bilinguals	by	teaching	literacy	in	both	Spanish	and	
English,	moving	from	informal	to	formal	language,	and	reflecting	a	multilingual	paradigm	of	instruction.		

• Spanish	and	English	are	each	governed	by	
different	linguistic	rules	and	cultural	
norms.

In	other	words,	
Therefore,	

Teaching	for	biliteracy	is	different	than	teaching	
for	monoliteracy	because
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In	other	words,	students	benefit	from	
the	opportunity	to	engage	in	
contrastive	analysis	between	their	
languages.

Spanish	and	English	are	each	
governed	by	different	linguistic	

rules	and	cultural	norms.
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• Spanish	in	the	U.S.	is	a	minority	language	within	a	majority	culture
Therefore,	we	have	to	make	decisions	that	support	raising	the	status	of	Spanish	within	the	majority	
environment.
• Students	use	all	the	languages	in	their	linguistic	repertoire	to	develop	biliteracy
Therefore,	we	make	decisions	that	support	developing	bilinguals	by	teaching	literacy	in	both	Spanish	and	
English	every	day	to	all	students,	respecting	and	building	on	student	linguistic	resources,	and	reflecting	a	
multilingual	paradigm	of	instruction.		

• Spanish	and	English	are	each	governed	by	different	
linguistic	rules	and	cultural	norms

Therefore,	we	make	decisions	that	support	the	
implementation	of	strategies	appropriate for	
each	language,	and	ensure	that	students	have	
the	explicit	opportunity	to	compare	and	
contrast	their	languages.

Teaching	for	biliteracy	is	different	than	teaching	
for	monoliteracy	because
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Bridge
Erin,	3rd grade
Austin,	Texas
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Metalinguistic	
focus
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Metalinguistic	
focus
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Planning	for	biliteracy	development
sustantivo	adjetivo adjective noun

la	comunidad	rural the rural	
community

la	bufanda	mágica the magic scarf

el	lapiz nuevo the new	pencil
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Planning	for	linguistic	approximations

c qu ck c k
chicken
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Planning	for	linguistic	approximations

c qu ck c k
quedan chicken
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Planning	for	linguistic	approximations

c qu ck c k
vaca quedan chicken kick

que kick
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• Spanish	in	the	U.S.	is	a	minority	language	within	a	majority	culture
Therefore,	we	have	to	make	decisions	that	support	raising	the	status	
of	Spanish	within	the	majority	environment.
• Students	use	all	the	languages	in	their	linguistic	repertoire	to	develop	

biliteracy
Therefore,	we	make	decisions	that	support	developing	bilinguals	by	
teaching	literacy	in	both	Spanish	and	English,	moving	from	informal	to	
formal	language,	and	reflecting	a	multilingual	paradigm	of	instruction.		
• Spanish	and	English	are	each	governed	by	different	linguistic	rules	

and	cultural	norms
Therefore,	we	make	decisions	that	support	the	implementation	of	
strategies	appropriate	for	each	language,	and	ensure	that	students	
have	the	explicit	opportunity	to	compare	and	contrast	their	languages.

Teaching	for	biliteracy	is	different	than	teaching	
for	monoliteracy	because
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Using	the	Premises	for	
Teaching	for	Biliteracy	for	
Making	Instructional,	

Curricular,	and	
Programmatic	Decisions
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Students	first	learn	to	read	
and	write	in	one	language,	
and	then	transition	at	one	
moment	in	time	to	reading	
and	writing	in	the	other	
language.
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Challenge	activity:		After	
you	complete	the	sort,	
come	up	with	an	original	
exemplar	for	each	
premise/	category.

www.TeachingForBiliteracy.c
om
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The	answers	will	be	posted	
on	our	website.
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1. Which	were	the	easiest	to	
place?

2. Which	were	the	most	
challenging	to	place?

3. Which	were	the	non-examples?
4. Which	ones	are	you	

successfully	implementing?
www.TeachingForBiliteracy.c

om


