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Session Objectives

• Evaluate responses to concepts from the field

• Identify the stakeholder groups that should be 
addressed

• Construct responses that advocate for students 
and the program that are based on the 
multilingual perspective



Monolingual Perspective Multilingual Perspective
All students have a dominant language (L1 

and L2)

Many students are emerging bilinguals or 

two-language learners whose first language 

is bilingual.

Students transition from one language to 

the other at one moment in time. It is an

irreversible transition.

Students engage in the Bridge and 

“bridging” as soon as they are exposed to 

both languages.  The Bridge continues 

throughout their learning.

Students are viewed as “low ” when they 

use Spanish and English together because

they are expected to produce 

“monolingual–like Spanish” and

“monolingual-like English”

When they use Spanish and English 

together, students are viewed as bilinguals 

who use all they know in all their 

languages, and they are expected to use 

their bilingual resources.

Instructional units plan for one language. Instructional units plan for the strategic use 

of two languages and include 3 linguistic 

spaces:  Spanish (Chinese), the Bridge, 

English.

Two monolingual assessment systems 
are used (one in Spanish and one in 
English).

A biliteracy assessment plan is 
developed, which includes language 
development and biliteracy measures.  
Redundancy is reduced and transfer 
optimized.

Why is it important to 

develop and continuously 

advocate for the 

multilingual perspective?



Concepts – “Issues” Stakeholder Groups
RTI/MTSS Teachers

Guided Reading Parents
Planning School Board

Literacy Block Students
Schedules District Level Admin

State, District, or School 
Mandated Programs

Coaches & 
Interventionists

Data Analysis and 
Tracking Growth

Other Principals & 
School Leaders
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Defining the Structure 
1. Listen to a monolingual response to a concept 

from the field.
2. Identify the stakeholder group to be 

addressed.
3. Practice advocacy - Brainstorm responses that 

reflect the multilingual paradigm to address 
the stakeholder group identified.

4. Compare responses.



Recently, my kindergarten 
daughter said, “Mom, I am ready 
for our trip. I have packed my 
mallet.” And my high schooler is 
still saying, “Yo quiere.”

You are confusing my children! 
Now they don’t know how to 
speak either language well.

• Stakeholder group?
• Response from multilingual paradigm?



Recently, my kindergarten 
daughter said, “Mom, I am ready 
for our trip. I have packed my 
mallet.” and my high schooler is 
still saying, “Yo quiere.”

You are confusing my children, 
now they don’t know how to 
speak either language well.

• Stakeholder group? Parent
• Response from multilingual paradigm?

Your daughter is not confused; she is using all 

she knows in all of her languages.  This is 

normal behavior for emerging bilinguals.

Your son is not confused. He would benefit from 

more oracy development in Spanish and explicit 

instruction in how to use Spanish academically.  

The Bridge would be helpful in that it could 

teach him to distinguish how Spanish and 

English are similar and different.



Instructional strategies for developing 
bilinguals





Research Connection

Bilinguals are NOT two 
monolinguals in one 
person.  (Grosjean, 1989)

Urow,2-15



Research Connection

Being bilingual physically 
changes your mind.  
Neuroplasticity is real.  
(Bialystok, CARLA, 2016)



Since I only teach the English side 
in our program, it doesn’t make 
sense for me to waste my time 
planning with the Spanish teacher.  
How students are doing in Spanish 
is irrelevant and does not impact 
planning or instruction in my 
classroom. 

• Stakeholder group?
• Response from multilingual paradigm?



Since I only teach the English side 
in our program, it doesn’t make 
sense for me to waste my time 
planning with the Spanish teacher.  
How students are doing in Spanish 
is irrelevant and does not impact 
planning or instruction in my 
classroom. 

• Stakeholder group? Teacher
• Response from multilingual paradigm?

Let’s compare Gerald’s work  side by side so 

that we can determine what he can do in both 

of his languages.  That will show us what his 

strengths are, what his global weaknesses are, 

and where we need to help him transfer skills 

from one language to the other.



 



Since we teach the Dual students, 
we don’t think we should meet as 
a PLC with the other grade level 
teachers. The way that we have to 
teach is totally different and we 
don’t feel we have anything in 
common. Those meetings just end 
up being a waste of time.

• Stakeholder group?
• Response from multilingual paradigm?



Since we teach the Dual students, 
we don’t think we should meet as 
a PLC with the other grade level 
teachers. The way that we have to 
teach is totally different and we 
don’t feel we have anything in 
common. Those meetings just end 
up being a waste of time.

• Stakeholder group? PLC or Staff 
• Response from multilingual paradigm?

While there are differences between the 

General Education program and the Dual 

Language program here at our school, there 

are many things that are the same between 

both programs. For example, both programs 

have to use the same standards. Let’s get 

together to look at some student work across 

both programs to get a better understanding of 

the standards and brainstorm ideas for growing 

our instruction together.



Grade levels teach the same standards and 
can use the same strategies.
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- Breakfast will be served at 7:30 AM
- Session will begin promptly at 8:30AM

Reminders for Tomorrow

Thank you!


