
Sea-Tac Summer Institute 2018:
Teaching for Biliteracy:  

Strengthening Bridges Between 
Languages

Sample Biliteracy Instruc@on
Focus on Primary and Intermediate

Grades



Sample Biliteracy Instruction
• Review of the BUF
• Ge#ng to know the students:  determining 

language proficiency levels and pairings
• Sample instruc;on focused on:
– Standards
– Language instruc;on strategies
– Content and literacy strategies
– Oracy building
– The Bridge and Extension

• Reflec;on and The Learning Environment





Supports for Language Acquisition



Supports for Language Acquisi3on



Brain Research
(How the Brain best Learns)

• Experience sculpts the brain.
• “If it doesn’t make sense, the brain won’t 

store it.”
• Learning must take place in a safe 

environment. 
• Learning is two-fold: rote (repetitive) and 

declarative (critical thinking).
• Movement is critical for the brain.  Get up 

and move!



Brain Research:  The Advantages of
The Bilingual Brain
(Ellen Bialystok, Pat Wolfe, among many)

- Has enhanced cogni;ve benefits: Ability to 
classify and develop analy;c reasoning

- Has enhanced visual spa;al benefits
- Has increased abili;es to focus: execu;ve 

func;oning (know how to priori;ze, select 
the right language for the right context)

- Develops deeper cri;cal thinking and 
problem solving than the monolingual brain

- Shows strong crea;vity skills







Theme: 
 
Standards:            CHAPTERS 1-5; Especially Chapter 4 

• Content Area Standards 
• English Language Arts Standards 
• Spanish Language Arts Standards 
• English Language Development (Proficiency) Standards 
• Spanish Language Development (Proficiency) Standards 

 
Building Oracy and Background Knowledge         CHAPTER 6 

• Interactive, hands-on activity 
• Vocabulary Development 

Form
ative A

ssessm
ent 

Reading Comprehension  CHAPTER 7 
• Guided Reading 
• Read aloud 

 
Writing  CHAPTER 8 

• Guided Writing 
• Writers’ Workshop 

Word Study and Fluency CHAPTER 9 
• Decoding 
• Phonics 

Summative Assessment 
Bridge  CHAPTER 10 

• Metalinguistic Skills   
 
Extension Lesson or Activity  CHAPTER 10 
 
 

Content Area and Content Big Idea(s) 
Language Arts Big Ideas      
 
Content Area Targets 
Language Targets      
 
Summative Assessment             
 

• Readers’ Workshop 
• Partner reading 

 

• Spelling 
 



Sample Biliteracy Instruction
• Review of the BUF
• Ge4ng to know the students:  determining 

language proficiency levels and pairings
• Sample instruc8on focused on:
– Standards
– Language instruc8on strategies
– Content and literacy strategies
– Oracy building
– The Bridge and Extension

• Reflec8on and The Learning Environment



The Range of Linguistic Resources 
of My Students

Instruc7on must meet the Needs of 
ALL Students.

This instruc7on is the same in ALL
Language programs.www.teachingforbiliteracy.com
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Point to stated pictures, t�
words, phrases
Follow one-step oral t�
directions
Match oral statements t�
to objects, figures or 
illustrations

Sort pictures, objects t�
according to oral 
instructions
Follow two-step oral t�
directions 
Match information t�
from oral descriptions to 
objects, illustrations

Locate, select, order t�
information from oral 
descriptions
Follow multi-step oral t�
directions
Categorize or sequence t�
oral information using 
pictures, objects

Compare/contrast t�
functions, relationships 
from oral information
Analyze and apply oral t�
information
Identify cause and effect t�
from oral discourse

Draw conclusions from t�
oral information
Construct models based t�
on oral discourse
Make connections from t�
oral discourse 
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Name objects, people, t�
pictures
Answer WH- (who, what, t�
when, where, which) 
questions

Ask WH- questionst�
Describe pictures, events, t�
objects, people
Restate factst�

Formulate hypotheses, t�
make predictions
Describe processes, t�
procedures
Retell stories or eventst�

Discuss stories, issues, t�
concepts
Give speeches, oral t�
reports
Offer creative solutions to t�
issues, problems  

Engage in debatest�
Explain phenomena, t�
give examples and justify 
responses
Express and defend t�
points of view
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Match icons and symbols t�
to words, phrases or 
environmental print 
Identify concepts about t�
print and  text features

Locate and classify t�
information
Identify facts and explicit t�
messages
Select language patterns t�
associated with facts

Sequence pictures, events, t�
processes
Identify main ideast�
Use context clues to t�
determine meaning of 
words

Interpret information or t�
data
Find details that support t�
main ideas
Identify word families, t�
figures of speech

Conduct research to t�
glean information from 
multiple sources
Draw conclusions from t�
explicit and implicit text 

9
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Label objects, pictures, t�
diagrams
Draw in response to a t�
prompt
Produce icons, symbols, t�
words, phrases to convey 
messages

Make listst�
Produce drawings,  t�
phrases, short sentences, 
notes
Give information t�
requested from oral or 
written directions 

Produce bare-bones t�
expository or narrative 
texts
Compare/contrast t�
information
Describe events, people, t�
processes, procedures

Summarize information t�
from graphics or notes
Edit and revise writingt�
Create original ideas or t�
detailed responses

Apply information to t�
new contexts
React to multiple genres t�
and discourses
Author multiple forms/t�
genres of writing
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The Range of Linguistic Resources 
of My Students

Meet the Needs of ALL Students

Applicable in ALL Programs
www.teachingforbiliteracy.com



Sample Biliteracy Instruc2on
• Review of the BUF
• Getting to know the students:  determining 

language proficiency levels and pairings
• Sample instruction focused on:
– Standards
– Language instruction strategies
– Content and literacy strategies
– Oracy building
– The Bridge and Extension

• Reflection and the Learning Environment









School 
Begins:
Back to 
School Boot 
Camp!



Begin the 
Biliteracy
Unit
Social 
Science + 
Language 
Arts with 
ORACY!



Model Lesson:  Elements to focus on

• Teacher language use
• Student language use
• Comprehensibility (moving from the 

concrete to the abstract)
• Differentiation
• Anchor the lesson in an essential 

understanding
• Bridge to English once the concept has 

been learned



Social Science Standards 
• Civics: Processes, Rules and Laws

SS.CV.4.4: Explain how rules and laws change society and 
how people change rules and laws in Illinois. 

• Geographic Representations: Spatial Views of the World
SS.G.1.4: Construct and interpret maps of Illinois and the 
United States using various media. 

• Human-Environment Interaction: Place, Regions, and 
Culture
SS.G.2.4: Analyze how the cultural and environmental 
characteristics of places in Illinois change over time. 

• Human Population: Spatial Patterns and Movements
SS.G.3.4: Describe some of the current movements of 
goods, people, jobs, or information to, from, or within 
Illinois, and explain reasons for the movements. 



Essen%al Understandings
• The climate, topography, and natural 

resources of a region influence how people 
build their shelters, what people eat, and how 
they make their living.  

• The indigenous peoples of an area are the first 
human inhabitants.  

• Immigrants who arrive later also have to adapt 
to the climate, topography, and natural 
resources, but do not always do it in the same 
way.   



Language Arts Standards
• Wri$ng:  CCSS.ELA-Literacy.CCRA.W2:  Write 

informa<ve/explanatory texts to examine and convey complex 
ideas and informa<on clearly and accurately through the 
effec<ve selec<on, organiza<on, and analysis of content.

• Reading:  R. CCRA.1Read closely to determine what the text 
says explicitly and to make logical inferences from it; cite 
specific textual evidence when wri<ng or speaking to support 
conclusions drawn from the text.

• Reading:  R.CCR.8 Delineate and evaluate the argument and 
specific claims in a text, including the validity of the reasoning 
as well as the relevance and sufficiency of the evidence.

• Reading:  Founda<onal Skills: Conocen y aplican la foné<ca y las 
destrezas de análisis de palabras a nivel de grado, en la decodificación de 
palabras. 



Estándares
• Es importante analizar porque y como los 

individuos, los eventos, y las ideas se se 
desarrolla e interactuan dentro de un texto.

• La estructura de un texto informativo mejora
la comprensión lectora por medio de el índice, 
el glosario, las gráficas, los mapas, etc.

• Los buenos lectores no sólo se enfocan en las
palabras, si no que también se enfocan en 
cómo se presenta el contenido de manera
visual.



Estándares de Estudios Sociales

• El clima, la topografía, y los recursos naturales de 
una región influyen en como las personas se 
alimentan, se albergan y se mantienen.  

• Los indígenas de una región son los primeros 
habitantes.  

• Los inmigrantes que llegan después tienen que 
adaptarse al clima, la topografía y los recursos 
naturales, pero no lo hacen necesariamente de la 
misma manera.



Las reglas

• La campana mágica

• El compañero de codo u hombro

• El lenguaje



Los EE.UU. (ene varias regiones



Cada región tiene características
únicas

• La topografía (cómo es la tierra)

• Los recursos naturales (lo que se puede usar para 
comer y vivir)

• El clima (el frío, el calor)

• Los habitantes (indígenas, exploradores e 
inmigrantes)



Inmigrantes del pasado y el presente:
¿A qué caracterís.ca corresponde ?   

Corresponde a la caracterís/ca de:  (topogra3a, recursos naturales, clima, 
habitantes) porque _______________________   



Las plantas
¿A qué característica corresponde ? 

Corresponde a la caracterís/ca de: (topogra3a, recursos naturales, clima, 
habitantes) porque _______________________   



Las montañas y los montes
¿A qué característica corresponde ? 

Corresponde a la caracterís/ca de:  (topogra3a, recursos naturales, clima, 
habitantes) porque _______________________   



La lluvia
¿A qué característica corresponde ?  

Corresponde a la característica de: (topografía, recursos naturales, clima, 
habitantes) porque _______________________   



Día del trabajo!

Se empieza
la unidad
con una
experiencia
concreta que
desarrolla la
oralidad..

Septiembre



La pecera
(Fishbowl)

p. 82 & 
136



La pecera

• Creo que ____ 
pertenece al grupo__ 
porque____.

• ¿Qué opinas tú?  

• Estoy de acuerdo 
porque _______ 

• No estoy de acuerdo 
porque _____.

• La topografía (cómo es
la tierra)

• Los recursos naturales 
(lo que se usa para 
comer y vivir)

• El clima (el frío, el calor)

• Los habitantes 
(indígenas, 
exploradores e 
inmigrantes)



La pecera

• ________ 
corresponde a la 
carácterís0ca de 
___________.

• Te toca.

• Gracias.

• La topografía (cómo es la 
tierra)

• Los recursos naturales (lo 
que se usa para comer y 
vivir)

• El clima (el frío, el calor)

• Los habitantes (indígenas, 
exploradores e 
inmigrantes)



Se trabaja
la comprensión
lectora, la
escritura, y las
destrezas
fundamentales.

Sep9embre



La región de Green Bay, Wi.

La región de Green Bay, Wi. se caracteriza por



Green Bay, Wisconsin

• Con tu compañero(a), describe una de las 
caracterís;cas de  la región de Green Bay, 
Wisconsin.

– La topogra@a
– Los recursos naturales
– El clima
– Los habitantes



El puente

• Palabras más
importantes en español

• Inglés



It’S Time to cross the
Bridge  for

1. Transfer
2. Metalinguis;c 

Development



El puente

• Palabras más
importantes en español

• inglés



Así se dice

• As a group, we will select a sentence we wrote 
in Spanish about characteris5cs of the region 
of Green Bay.

• Now, we will write that sentence in English.



What do we focus on during the Bridge?
Part One – TRANSFER: Students generate a 
visual representation of their learning, first in 
Spanish and then in English.

Part Two:  Metalinguistic Development:
• Phonology (Sounds, “tricky letters”)
• Morphology (cognates, meaning of prefixes 

and suffixes)
• Syntax and Grammar 
• Pragmatics



English Extension Ac/vi/es

• Engage students in:  Listening, Speaking, 
Reading and Writing

• Provide students with an opportunity to 
transfer and extend the CCSS – SLA (Spanish 
Language Arts) into English - ELA



Possible Bridge Transfer-Extension 
Ac7vi7es in English 

• Informational Text/Writing:  Students write a 
guide to the region, addressing the characteristics 
learned in Spanish, focusing on informational text 
features (something they did not do in Spanish).

• Literature:  Students read poems and fictional 
pieces set in Wisconsin or the Midwest, and they 
identify how topography, climate, inhabitants, 
and the natural resources influence literature.



Sample Biliteracy Instruc2on
• Review of the BUF
• Ge/ng to know the students:  determining 

language proficiency levels and pairings
• Sample instruc@on focused on:
– Standards
– Language instruc@on strategies
– Content and literacy strategies
– Oracy building
– The Bridge and Extension

• Reflec2on and the Learning Environment





Social Science Standards 
• Civics: Processes, Rules and Laws

SS.CV.4.4: Explain how rules and laws change society and 
how people change rules and laws in Illinois. 

• Geographic Representations: Spatial Views of the World
SS.G.1.4: Construct and interpret maps of Illinois and the 
United States using various media. 

• Human-Environment Interaction: Place, Regions, and 
Culture
SS.G.2.4: Analyze how the cultural and environmental 
characteristics of places in Illinois change over time. 

• Human Population: Spatial Patterns and Movements
SS.G.3.4: Describe some of the current movements of 
goods, people, jobs, or information to, from, or within 
Illinois, and explain reasons for the movements. 



Essen%al Understandings
• The climate, topography, and natural 

resources of a region influence how people 
build their shelters, what people eat, and how 
they make their living.  

• The indigenous peoples of an area are the first 
human inhabitants.  

• Immigrants who arrive later also have to adapt 
to the climate, topography, and natural 
resources, but do not always do it in the same 
way.   



Language Arts Standards
• Wri$ng:  CCSS.ELA-Literacy.CCRA.W2:  Write 

informa<ve/explanatory texts to examine and convey complex 
ideas and informa<on clearly and accurately through the 
effec<ve selec<on, organiza<on, and analysis of content.

• Reading:  R. CCRA.1Read closely to determine what the text 
says explicitly and to make logical inferences from it; cite 
specific textual evidence when wri<ng or speaking to support 
conclusions drawn from the text.

• Reading:  R.CCR.8 Delineate and evaluate the argument and 
specific claims in a text, including the validity of the reasoning 
as well as the relevance and sufficiency of the evidence.

• Reading:  Founda<onal Skills: Conocen y aplican la foné<ca y las 
destrezas de análisis de palabras a nivel de grado, en la decodificación de 
palabras. 



ESTÁNDARES COMUNES DEL ESTADO DE CALIFORNIA
PARA LAS ARTES DEL LENGUAJE EN ESPAÑOL  
Y PARA LA LECTO-ESCRITURA EN HISTORIA Y ESTUDIOS SOCIALES, 
CIENCIAS Y MATERIAS TÉCNICAS
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COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

STANDARDS FOR  

English Language Arts  
&  
Literacy in History/Social Studies,  
Science, and Technical Subjects
K–5

CALIFORNIA
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Model Lesson:  Elements to focus on

• Teacher language use
• Student language use
• Comprehensibility (moving from the 

concrete to the abstract)
• DifferenAaAon
• Anchor the lesson in an essenAal 

understanding
• Bridge to English once the concept has 

been learned



Reflection
• How did you feel as a learner?
• How did the progression of the 

activities of the unit develop language 
and content?
• How did students participate?
• How were students held accountable 

for their learning?



Effec%ve Biliteracy Strategies…
• Allow for the active and meaningful participation 

of ALL students, regardless of language 
proficiency or academic achievement.

• Build on and enlarge both receptive and 
productive content area vocabulary and 
language structures.

• Build on and expand background knowledge.
• Increase student interaction and decrease 

teacher talk.



Teaching for biliteracy…

Strategically 
plans for the 
three linguistic 
spaces: Spanish, 
the Bridge, and 
English 

Ensures that 
all students  
participate 
actively and 
meaningfully.

Explicitly builds 
receptive and 
productive oral 
language

Teaching 
for 
Biliteracy

Integrates 
literacy 
and 
content



Setting Up the 
Classroom Environment



Look at the BUF, what are the three 
linguis5c spaces?

1

2
3



Look at the BUF, what are the three 
linguistic spaces?

Spanish

The 
Bridge

English



Teaching for Biliteracy happens in three 
linguis4c spaces

What are the three linguis4c spaces?



Teaching for Biliteracy happens in three 
linguis4c spaces

Create Three Linguis4c Spaces
Spanish
• Teacher maintains Spanish
• Students maintain 

Spanish
• Materials, instruction, and 

assessment in Spanish
• Literacy instruction in 

Spanish
• Content in Spanish all year



Teaching for Biliteracy happens in three 
linguistic spaces

Create Three Linguis6c Spaces
Spanish
• Teacher maintains Spanish
• Students maintain 

Spanish
• Materials, instruction, and 

assessment in Spanish
• Literacy instruction in 

Spanish
• Content in Spanish all year

English
• Teacher maintains English
• Students maintain 

English
• Materials, instruc6on, 

and assessment in 
English

• Literacy instruc6on in 
English

• Content in English all 
year 



Teaching for Biliteracy happens in three 
linguis4c spaces

Create Three Linguis4c Spaces
Spanish
• Teacher maintains Spanish
• Students maintain Spanish
• Materials, instruc4on, and 

assessment in Spanish
• Literacy instruc4on in 

Spanish
• Content in Spanish all year

English
• Teacher maintains English
• Students maintain 

English
• Materials, instruction, 

and assessment in 
English

• Literacy instruction in 
English

• Content in English all 
year 

Spanish and English each have 
a daily, scheduled time and a 

physical space



Teaching for Biliteracy happens in three 
linguis4c spaces

Create Three Linguistic Spaces
Spanish
• Teacher maintains Spanish
• Students maintain Spanish
• Materials, instruc4on, and 

assessment in Spanish
• Literacy instruc4on in 

Spanish
• Content in Spanish all year

English
• Teacher maintains English
• Students maintain 

English
• Materials, instruc4on, 

and assessment in 
English

• Literacy instruc4on in 
English

• Content in English all 
year 

Spanish and English each have 
a daily, scheduled 4me and a 

physical space

Content is allocated to one 
language, by grade



Teaching for Biliteracy happens in three 
linguis4c spaces

Create Three Linguistic Spaces
Spanish
• Teacher maintains Spanish
• Students maintain 

Spanish
• Materials, instruction, and 

assessment in Spanish
• Literacy instruction in 

Spanish
• Content in Spanish all year

English
• Teacher maintains English
• Students maintain 

English
• Materials, instruc4on, 

and assessment in 
English

• Literacy instruc4on in 
English

• Content in English all 
year 

Spanish and English each have 
a daily, scheduled time and a 

physical space

Content is allocated to one 
language, by grade

Literacy in both languages, 
every day, for all students



Guideline # 1:  Each language has its 
own dedicated space.

• Spanish/Chinese has its own dedicated space 
that is not mixed with English.

• English has its own dedicated space that is 
not mixed with the non-English language 
(Spanish, Chinese, Portuguese, etc..)



Teaching for Biliteracy happens in three 
linguis4c spaces

Create Three Linguis4c Spaces
Spanish
• Teacher maintains Spanish
• Students maintain 

Spanish
• Materials, instruction, and 

assessment in Spanish
• Literacy instruction in 

Spanish
• Content in Spanish all year

English
• Teacher maintains English
• Students maintain 

English
• Materials, instruction, 

and assessment in 
English

• Literacy instruction in 
English

• Content in English all 
year 

The Bridge
• Planned moment 

a>er assessment 
when the teacher 
brings the two 
languages together 
for metalinguis4c 
analysis and transfer



Teaching for Biliteracy happens in three 
linguistic spaces

Create Three Linguis6c Spaces
Spanish
• Teacher maintains Spanish
• Students maintain Spanish
• Materials, instruc6on, and 

assessment in Spanish
• Literacy instruc6on in 

Spanish
• Content in Spanish all year

English
• Teacher maintains English
• Students maintain 

English
• Materials, instruc6on, 

and assessment in 
English

• Literacy instruc6on in 
English

• Content in English all 
year 

The Bridge
• Planned moment 

a>er assessment 
when the teachers 
brings the two 
languages together 
for metalinguis6c 
analysis and transfer

The Bridge has a physical 
space, but not a daily 

scheduled time



El Puente
The Bridge 

Es
pa

ño
l English

Student Sea6ng in Groups
Sp

an
ish

 C
la

ss
ro

om
 Li

br
ar

y English Classroom
 Library Bilingual Books 



Guideline #2:  Every Biliteracy 
classroom includes the Bridge 

Two Teacher
Model/Middle School

One Teacher Model

The language she/he 
teaches (Spanish, Chinese 
or English)

The Bridge

Spanish or Chinese

The Bridge

English



Guideline # 3:  Teachers use different 
colors for each language

• Spanish/Chinese has its own color

• English has its own color

• These colors are consistently used during the 
Bridge.

Beeman and Urow
Teaching for Biliteracy Summer Institute  2015



The strategic use of language is 
reflected in the matching of color and 

language
A - Ana
E – Eleazar
I – Isabel
O - Oscar
U  -Ulises

A – Amy
E – Elaine
I – Ivan
O - Olivia
U - Urow

Beeman and Urow
Teaching for Biliteracy Summer Ins9tute  2015



The strategic use of language is 
reflected in the matching of color and 

language

come come

Beeman and Urow
Teaching for Biliteracy Summer Institute  2015



Guideline # 4:  Teachers visually 
indicate the language of instruction

Teachers in a one-teacher model consistently use a 
sign or object to indicate the language of instruction.  
This can be done program-wide.
Examples: 
• “Magic scarf”
• Sign
• Change channels
• Necklaces



Analyze the learning environment

• Look for the Español side of the 
room

• Look for the Bridge (el Puente)

• Look for the English side of the room



What types of anchor charts do we 
see?

• Language Supports
– Second Language Supports
– Informal to Formal Language Supports

• Literacy Supports (skills such as spelling, 
phonics, punctuation)

• Content area supports



Bridge Anchor Charts

• Bridges:  born out of a unit – all words, graph, 
or text are related 

• Metalingustic Charts:  Comparing and 
Contrasting how Spanish and English are 
similar and different 



Anchor Charts

• Should be developmentally appropriate
• Students should actively engage in creating 

them
• Change throughout the year as students 

develop knowledge and skills
• Should match the “internal structure” of the 

language




