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Handouts and Powerpoints
Handouts and Power Point presentations from the 

Teaching for Biliteracy Summer Institute are available 
on this dedicated webpage:

http://bit.ly/July2018Biliteracy

NOTE: You will need to create a username and password to access this 
webpage.  

(If you have already signed up for our general website, you will need to 
use the same username and password)

http://bit.ly/July2018Biliteracy


Participants will experience an entire 
biliteracy unit (which typically lasts 4-9 
weeks) within 2 hours highlighting those 
elements that are most different in 
teaching for biliteracy: the oracy building 
and the Bridge between languages.

The purpose of this afternoon’s session

In other words, this afternoon we will…



Student Profiles of Developing Bilinguals:

Language Minority Sequential Bilingual

Language Majority Sequential Bilingual

Language Minority Sequential Bilingual

Simultaneous Bilingual 



Our students enter our classrooms as sequential 
bilinguals both as language minority and 

language majority, and also as simultaneous 
bilinguals. After the first day of the first day of 

school they all become simultaneous bilinguals. 



=

“Bilingual” does not mean “balanced”.

Wharton, teachingforbiliteracyMW@gmail.com, 2017

In other words….



Sample 50/50 Content and 
Language Allocation Plan 

Kindergarten Spanish (my 
teaching partner)

Kindergarten English (me)

Mathematics Science
Social Studies English Language Arts
Spanish Language Arts

1st Grade Spanish (my teaching 
partner)

1st Grade English (me)

Science Mathematics
Spanish Language Arts Social Studies

English Language Arts
www.teachingforbiliteracy.com
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Time
Spanish (my teaching 

partner)
English (me)

9:00-10:00
SLA and Social Studies 
(Balanced Literacy, varies 
daily), Kinder

ELA and Math, 1st

10:00-10:45 SLA and Math, Kinder
ELA and Social Studies 
(Balanced Literacy, varies 
daily), 1st

11:00-11:25
Math centers 
(interventions), Kinder

Bilingual journal writing 
(Guided Reading, 
interventions), 1st

11:25-12:00
SLA and Science (Shared 
Reading, Direct 
Instruction), 1st

ELA and Science (Oracy
Building, Shared Writing),
Kinder

12:45-1:00
SLA and Science (Read 
Aloud, Shared Reading), 1st

ELA and Science (Read Aloud, 
Shared Reading), Kinder

1:00-1:30 Specials, Kinder; Specials, 1st

1:30-2:00
SLA and Science (Direct 
Instruction), 1st

ELA and Science (Direct 
Instruction), Kinder

2:15-3:00
SLA centers (Guided 
Reading, interventions), 1st

ELA centers (Guided Reading, 
interventions), Kinder



Student’s Perspective
Time Subject Language

9:00-10:00 Social Studies and Language Arts
• Inquiry/Project Based
• Oracy Development
• Whole Group Instruction
• Writing
• Independent Practice
• Word Work/Dictado

Spanish

10:00-11:00 Math
• Oracy Development
• Math Skills

Spanish

11:00-11:25 Math
• Small Group Instruction

Spanish

11:25-12:00 Science and Language Arts
• Oracy Development
• Word Study

English 

12:00-1:00 Lunch/Recess Student Choice

12:45-1:00 Journal Writing Student Choice

1:00-1:30 Specials English

1:30-3:00 Science and Language Arts
• Inquiry and Science Experiments
• Independent Practice
• Writing
• Guided Practice

English







WIDA Can-Do Descriptors (English Learners)



SALSA “Can-Do” Descriptors (Spanish Learners)



Self Assessment



Strategic Partnerships 

How will students be partnered? 



School 
Begins:
Back to 
School Boot 
Camp!



Begin the 
Biliteracy
Unit
Social 
Science + 
Language 
Arts with 
ORACY!





The purpose of Oracy is …

..to prepare ALL students for literacy success with 
grade level texts and academic content.

www.TeachingForBiliteracy.com



Concept Attainment

p. 53-56, 
81



Strategy: Concept Attainment
Support: Sentence Prompts

I notice ________.
Do you see the ________?
I like/don’t like the __________!







Continue 
ORACY 
building 
with a 
FIELD TRIP!



River School Farm – local urban farm

Great Basin Community 
Co-Op 

Kimmie Candy Factory –
Reno-based candy business 
with factory tours

https://youtu.be/VVxeH2XBw7k




Total Physical Response:
TPR

p. 81, 
135-137 



Oracy Building through 
Total Physical Response

Goods and Services TPR



•Day 1 - everyone repeats and copies motions 

but no talking

•Day 2, 3, 4 & 5 - echo (for a long time)

•Day 6 - start gradual release (student 

teachers, pointers, and page turners)

•Day 7, 8, & 9 - turn to thinking partners and 

one thinking partner will say words while other 

does the actions 

•Day 10 - “quizzing” partner, one with back to 

the flipchart

•Beyond – Take to reading, writing

TPR Progression (approx.)

www.TeachingForBiliteracy.com



How did I know what to teach to build 
oracy development?

The Standards-Based BUF!!



LABOR  DAY!

Now we’re 
ready to 
integrate 
specific 
literacy 
elements!





Adapted Readers 
Theater: ART

p. 81





• Similar to TPR
• The teacher summarizes or 

paraphrases a text and students act
it out

• Concepts and vocabulary are 
previewed

www.teachingforbiliteracy.com



Things to keep in mind:
• The strategy previews concepts and 

vocabulary
• Provide the supports students would 

need to be successful
• Graphic
• Interactive
• Sensory

www.teachingforbiliteracy.com



Adapted Readers Theater 
(ART)

• At our grade level, we can use the 
Adapted Readers Theater (ART)  strategy 
to model … 

• The concept to be previewed with the 
Adapted Readers Theater strategy to 
model…

www.teachingforbiliteracy.com



Also…comprehensive literacy continues

• Planned Interactive Read Alouds of grade-level appropriate fiction and nonfiction texts 
on goods and services. CHECK: Do you need an ART first?

• Guided Reading with TPR for some, articles on goods and services for others, social 
studies readers about community, etc.

• Shared reading of on-topic poems, TPR

Non-Fiction

Fiction



Phonics and Words Study:
Dictation/Dictado

Chapter 9 
p. 126 for 
dictado



Dictation/Dictado

Using English High Frequency Words in context of 
content area: holistic, meaningful, comprehensive.



Fish Bowl

p. 82 & 
136



Fishbowl Dictado/Dictation



Fishbowl

Use when you want to 
’show’ students how to 
do something rather 
than tell students how 
to do something.



Fishbowl



Things to keep in mind:

• Carefully select your ‘fish’
• Provide the supports students would 

need to be successful
• Graphic
• Interactive
• Sensory



Fish Bowl

How can you use this strategy at your 
grade level?

Who would you select as your fish?

In our grade level, we can use the fish bowl 
strategy to model…

The fish I would select would be...



Wh- Th- Th- Ch-

where there thing choice

white they think teacher

when this Thaxton Pancho

what the Charlie

Heather

Word Study Anchor Charts –
created through Dictation

Digraphs



Phonics and Word Study

• Discrete skills are learned by using words, 
sentences, and paragraphs they already 
understand.

• Tied to context! Comprehension is 
established first.

• Formative assessment through student 
writing drives instruction.

• Strategies match how the language works.
• THIS MAY LOOK DIFFERENT THAN 

MONOLINGUAL CLASSROOMS!



Dictation/Dictado in my classroom

Many ways to do it (p. 128)! Make it work for you and your 
students.

Day Activity

Monday Intro of HFW (TPR, chant, oral practice in partners)
Perfect copy of dictation sentence(s) done as a class

Tuesday Class works together to rewrite sentences; formal study of 
foundational skills/language standards takes place (word study)

Wednesday Team Challenge! Table groups work together to complete dictation 
correctly. Review of word study topic.

Thursday Individual Challenge: Students attempt to complete dictation 
independently; anchor charts, HFW word cards, classmates remain 
accessible. Review of word study topic.

Friday Formal “spelling test” using dictation sentences





Writing 
Instruction

Time to apply 
ALL those 
skills into 
writing within 
content.



Writing:
Language Experience Approach

p. 57-59, 
104-106



Our field trip to Kimmie Candy Factory!

How does Kimmie Candy Factory demonstrate the roles of a local business 
in our community?



Student Writing

buying local buying national/online

One benefit of buying local is __________.

One benefit of buying national or online is __________.

Buying locally OR nationally can be similar because 
__________.



Summative 
Assessment

6 weeks 
later…
We’re ready 
to show what 
we’ve 
learned!



Summative Assessment
Make a poster informing schoolmates of items that can be purchased locally and 
where. Include some of the benefits of buying local products. Plan your poster so 
that it is easy to read yet informative and persuasive!



It’s time to cross the
Transfer Bridge! 



BRIDGE TIME!

Chapter 10



The Bridge Transfer Chart

EspañolEnglish



Transfer chart would go to Spanish teacher 
at this point!



English Picture Español

the goods los bienes

the services los servicios

the community la comunidad

the consumer el /la consumidor/a

the producer el/la productor/a

to produce producir

the produce las frutas y verduras

the benefit el beneficio

local local

the needs las necesidades

to purchase comprar

Si
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y-
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d
e 

B
ri
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BRIDGE

• Occurs AFTER Summative Assessment
• Content is DONE being taught.
• Allows for students to transfer vocabulary from 

language of instruction to other language and 
PRACTICE application of vocabulary within 
reading, writing, listening, and speaking 
standards.

• DOES NOT INCLUDE RETEACHING CONTENT



English

Spanish



BUF



Bridge has distinct features:

1.Bridge Transfer Chart (content standards/vocabulary)

2.Bridge Metalinguistic Analysis (language, 

foundational skills standards; phonology, morphology, syntax, meaning) 

3.Bridge Transfer Practice/Extension (reading, 

writing, listening, speaking standards)

The Bridge – El Puente 

www.teachingforbiliteracy.com



Research Connection
Bilinguals who learn about how their
languages are similar and different (in 
other words, students with high levels of
metalinguistic awareness) achieve higher
levels of academic achievement in both
their languages.  

Jimenez, García, and 
Pearson,1996,          

Dressler et al, 2011, de Jong 2011



Metalinguistic Analysis

• Comparing/Contrasting the two languages
• Developing awareness of language systems and 

patterns
• Building linguistic repertoire
• Analyze phonology, morphology, syntax, and 

meaning

www.teachingforbiliteracy.com



Therefore… metalinguistic analysis

-s -es or 
change+es

Other/otra

the goods los bienes the produce

the services las necesidades the mice

the needs the communities the sheep

los servicios las peces

las frutas los lapices

las verduras

Plurals/Plurales



/k/ 
ca, co, cu, 

c+consonant

/s/ 
ci, ce, 

/ch/
ch

the community the produce to purchase

la comunidad las necesidades

el/la consumidor/a los servicios

el/la productor/a the services

local producir

comprar el beneficio

the consumer the producer

local

Sounds that c makes



Bridge Extension

• The opportunity for 
vocabulary to actually 
BE transferred. Make 
it STICK!

• Chance to use transferred vocabulary in context
within literacy standards.

www.teachingforbiliteracy.com



Bridge Extension/Practice

In this unit, 

IN SPANISH:
Write an opinion piece on whether you would buy a 
particular product locally or nationally, and why.



BUF



Bridge Extension

• Takes about a week – may spill longer (especially with 
writing)

• Does not have to happen at the same time in both 
languages

• Literacy continues to be taught in both languages 
every day! Literacy being taught within Bridge 
extension activity instead of through content.

• Content instruction is not repeated
• Metalinguistic Charts are added to throughout the 

week and beyond (blog: Keep the Charts ALIVE!)

www.teachingforbiliteracy.com



Bridge Extension
Reading, Writing, Listening, and Speaking Standards

NOT repeating content instruction.
For example:

General Unit Bridge to … Extension lesson/activity

Sound Waves English Build a musical instrument and write a “How-To” 
on making sound with the instrument. 
(CCSS.ELA.W.1.2)

Plants English Sequencing the process of producer to 
consumer (using bread as the example) 
(CCSS.ELA.W.1.8, RI.1.5)

Forces and Motion Spanish Read traditional tales with morals (features of 
narrative taught within general unit) 
(CCSS.ELA.RL.K.9)

Maps Spanish Write an informative piece on how to get around 
school. (CCSS.ELA.W.1.2)

Living and Nonliving Spanish Write an opinion piece on favorite animals 
(CCSS.ELA.W.K.1, W.K.8)

Rules and Places English Read David Goes to School and reenact what 
David does as well as what David SHOULD do. 
(CCSS.ELA.RL.K.2, RL.K.3, SL.K.4)



Teaching for Biliteracy 
means always teaching 

language 
literacy

and 
content

Wharton, teachingforbiliteracyMW@gmail.com, 2016



In other words, …rather than asking,

“Which language…, we ask…
• “What strategies are we using to consistently 

build and develop language, literacy, and 
content and to compare and contrast
languages?”

• “What structures are in place to support this 
kind of instruction?”



How did you feel as a learner?

What did you learn about biliteracy 
instruction?

Participating in Biliteracy Instruction



Caslon Publishing Thank you!
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