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The purpose of this afternoon’s session
Participants will experience an entire biliteracy 
unit (which typically lasts 4-9 weeks) within 
2.45 hours highlighting those elements that 
are most different in teaching for biliteracy: 
the oracy building and the Bridge between 
languages.

In other words, this afternoon we will….



Student Profiles – Developing Bilinguals

Language Minority Sequential Bilingual

Language Majority Sequential Bilingual

Simultaneous Bilingual

Language Minority Sequential Bilingual



Spanish	Literacy	Unit	of	
Instruction



The purpose of Oracy is …

..to prepare ALL students for literacy success with 
grade level texts and academic content.

www.TeachingForBiliteracy.com



Strategic Pairing and Grouping
Marking the Language



While some students begin biliteracy 
instruction as monolinguals, and 
become sequential bilinguals…

Other students 
– the majority of ELLs –

enter as simultaneous bilinguals.



=

“Bilingual” does not mean “balanced”.

Wharton, teachingforbiliteracyMW@gmail.com, 2017



For the given level of English language proficiency, with support, English language learners can:

Beginning
Point to stated pictures, 
words, phrases
Follow one-step oral 
directions
Match oral statements 
to objects, figures or 
illustrations

Sort pictures, objects 
according to oral 
instructions
Follow two-step oral 
directions 
Match information 
from oral descriptions to 
objects, illustrations

Locate, select, order 
information from oral 
descriptions
Follow multi-step oral 
directions
Categorize or sequence 
oral information using 
pictures, objects

Compare/contrast 
functions, relationships 
from oral information
Analyze and apply oral 
information
Identify cause and effect 
from oral discourse

Draw conclusions from 
oral information
Construct models based 
on oral discourse
Make connections from 
oral discourse 

Name objects, people, 
pictures
Answer WH- (who, what, 
when, where, which) 
questions

Ask WH- questions
Describe pictures, events, 
objects, people
Restate facts

Formulate hypotheses, 
make predictions
Describe processes, 
procedures
Retell stories or events

Discuss stories, issues, 
concepts
Give speeches, oral 
reports
Offer creative solutions to 
issues, problems  

Engage in debates
Explain phenomena, 
give examples and justify 
responses
Express and defend 
points of view

Match icons and symbols 
to words, phrases or 
environmental print 
Identify concepts about 
print and  text features

Locate and classify 
information
Identify facts and explicit 
messages
Select language patterns 
associated with facts

Sequence pictures, events, 
processes
Identify main ideas
Use context clues to 
determine meaning of 
words

Interpret information or 
data
Find details that support 
main ideas
Identify word families, 
figures of speech

Conduct research to 
glean information from 
multiple sources
Draw conclusions from 
explicit and implicit text 

Label objects, pictures, 
diagrams
Draw in response to a 
prompt
Produce icons, symbols, 
words, phrases to convey 
messages

Make lists
Produce drawings,  
phrases, short sentences, 
notes
Give information 
requested from oral or 
written directions 

Produce bare-bones 
expository or narrative 
texts
Compare/contrast 
information
Describe events, people, 
processes, procedures

Summarize information 
from graphics or notes
Edit and revise writing
Create original ideas or 
detailed responses

Apply information to 
new contexts
React to multiple genres 
and discourses
Author multiple forms/
genres of writing

considered in using this information.

WIDA Can-Do Descriptors (English Learners)



SALSA “Can-Do” Descriptors (Spanish Learners)



Self Assessment



Where do I go ?



Sample Biliteracy Instruction
Spanish Literacy Unit of 

Instruction



Day 1
Social Studies – with integrated language 

and literacy and content

ORACY BUILDING – language building in 
anticipation of literacy and content 

instruction 



Empezar
la unidad
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Day 2
Social Studies – with integrated 

language and literacy and 
content

MORE ORACY BUILDING 



JJULIO
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Also on Day 2
Social Studies – with integrated 

language and literacy and 
content

Surveys and interviews about people 
and illustrating finds



Social Studies – with integrated 
language and literacy and content

Moving from oracy to literacy – writing 
and phonics

More researching about self and others

Day 3 
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Days 4, 5, 6, 7… 

Social Studies – with integrated 
language and literacy and content

Reading
Continued opportunities for identifying 

and recording about self and others 



Libros de sugerencia para lectura

”No me gusta como soy" de Ameli Graux
”Me gusta” de  Constanze Von Kitzing
”Me gusta como soy" de Graciela 
Castellanos

Núñez Center for Teaching for Biliteracy La Cosecha 2017



• A la gente le gusta comer
• A la gente le gusta hacer cosas
• Cada persona es única, yo soy único
• Soy igual que otras personas
• Soy diferente que otras personas

Entendimientos

Núñez Center for Teaching for Biliteracy La Cosecha 2017



About Day 14…

Final project 
(summative assessment)

IN SPANISH

Núñez Center for Teaching for Biliteracy La Cosecha 2017
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LEA: Language Experience Approach
And Oracy Development
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About Day 15…

The Bridge and 
Content Focus
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The Bridge in Content Language



Strategic Pairing and Grouping
Marking the Language



About Day 16…

The Bridge and 
Metalinguistic Focus

Cheryl Urow, teachingforbiliteracy@gmail.com, 2015
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Total Physical Response

Visuals

Phrases

Movement
Standards

Núñez Center for Teaching for Biliteracy La Cosecha 2017



Me gusta la lluvia.

Me gusta el verde.

Me gusta el fútbol.

Me gustan las estrellas.
Me gustan los coches.
Me gustan mis amigos.



Teaching for biliteracy is different 
than teaching for monoliteracy

• Therefore, our lessons and units need to 
look different.
• Therefore, are strategies are used 

differently.
•Biliteracy instruction actively builds 

language, content, and literacy.  



A Biliteracy Framework
Ch. 1 pp.14-15

ü Learning new concepts and literacy skills 
in one language

ü The Bridge- compare concepts and 
languages using two languages

ü Extension- applying their learning in one 
language to learning with another



Defining Biliteracy:
Teaching for Biliteracy means 

always teaching 
language 
literacy

and 
content

Wharton, teachingforbiliteracyMW@gmail.com, 2016



Defining biliteracy instruction

Biliteracy is for ALL 
students – all students 
participate actively and 
meaningfully

Teaching 
for 
Biliteracy

Explicitly builds 
receptive and 

productive oral 
language
along with 

content and 
literacy

Integrates 
literacy and 
content

Strategically 
plans for the 

three linguistic 
spaces: Spanish, 
the Bridge, and 

English 



Creating Bilingual Units of Instruction:  A 
Biliteracy Unit Framework (BUF), 
pp. 16-17

•A structure for integrating language, 
literacy, and content
•A structure for planning for the three 

linguistic spaces

What do you notice? Turn and Share



What do all biliteracy strategies 
have in common?
• Explicitly build language along with content and 

literacy
• Allow ALL students to participate actively and 

meaningfully
• Increase student-student interaction
• Are student centered
• Decrease teacher talk



chapter 6

chapter 7

chapter 8
chapter 9

chapter 10

Núñez Center for Teaching for Biliteracy La Cosecha 2017



The steps of the Bridge
•Review in the language of instruction
•Elicit key words or phrases from the 
students
•Mark the change of language
•Match the key words and phrases to the 
other language
•Compare and contrast the language 
through a metalinguistic analysis 



Contrastive Analysis 
Metalinguistic Focus



metalinguistic analysis p. 142

syntax and 
grammar

morphologyphonology

pragmatics

www.TeachingForBiliteracy.com
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English

CREATED THREE LINGUSTIC SPACES

Spanish
The Bridge



How did you feel as a learner?
I felt _____________.

What did you learn about 
biliteracy instruction?
One thing I learned about 
biliteracy instruction is 
______________________.



What does it look like in Prekindergarten?



Building Oracy and 
Background Knowledge

Activities such as 
Fish Bowl and Picture Sort

Oracy and 
Center work with Student Roles

Oracy with
Reading and Writing

Center 
with 

students 
and 

teacher 

The Three Circles Times in Prekindergarten 



Research Connection
Bilinguals who learn about how their
languages are similar and different (in 
other words, students with high levels of
metalinguistic awareness) achieve higher
levels of academic achievement in both
their languages.  

Jimenez, García, and Pearson,1996,          
Dressler et al, 2011, de Jong 2011


