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Teaching	for	Biliteracy	Summer	Ins>tute		2015	

•  Unpacking	the	BUF	(Biliteracy	Unit	
Framework)	

•  The	BUF	Triangle:	Standards,	Big	Ideas	and	
Summa>ve	Assessment	
•  Oracy	and	Background	Knowledge	
•  Reading	and	Wri>ng	

	



Wednesday	a<ernoon	breakout	sessions	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins>tute		2015	

•  Salon	A	–	Books	for	Biliteracy	–	Heather	Robertson-
Devine	

•  Salon	B	–	Fostering	Engagement	and	Meaning-
Making	Independent	Biliteracy	Readers	–	Emily	
Zoeller	

•  Salon	C	–LEA	(Language	Experience	Approach):		
Moving	from	Oracy	to	Literacy		en	español–	Olga	
Karwoski	



CreaAng	Bilingual	Units	of	InstrucAon:	
Say	Something	Strategy	

	Pages	14	and	15	
•  Connec>on:		This	reminds	me	of		________.	

•  Ques>on:		I	wonder	__________________.	

•  Summary:		In	other	words_____________.	

•  Predic>on:		I	think	that	_______________.	



	

Biliteracy	Unit	Framework	
Pages	16	and	17	of	the	book	



BILITERACY	UNIT	FRAMEWORK	(BUF)	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



Spanish	

English	



English	

Spanish	



The	Biliteracy	Unit	Framework	

•  Plans	biliteracy	at	the	instruc>onal	and	curricular	
level	

•  Reflects	the	research	on	second	language	
acquisi>on	and	best	prac>ces	for	literacy	

•  Can	be	adjusted	to	include	different	types	of	
resources	(Calkins,	Estrellita,	etc.)	fifng	those	
resources	into	biliteracy	instead	of	trying	to	fit	
biliteracy	into	the	use	of	those	resources	

•  You	experienced	a	BUF	Monday	ahernoon	



What	prac)ces	support	biliteracy	
(instruc)on	and	assessment)?	

	

Planning	for	Biliteracy	at	the	
InstrucAonal	and	Curricular	Level:		The	

Biliteracy	Unit	Framework	(BUF)	



	

ImplemenAng	a	MulAlingual	
PerspecAve:	The	Biliteracy	Unit	

Framework	(BUF)	



Theme: 
 
Standards:            CHAPTERS 1-5; Especially Chapter 4 

• Content Area Standards 
• English Language Arts Standards 
• Spanish Language Arts Standards 
• English Language Development (Proficiency) Standards 
• Spanish Language Development (Proficiency) Standards 

 
Building Oracy and Background Knowledge         CHAPTER 6 

• Interactive, hands-on activity 
• Vocabulary Development 

Form
ative A

ssessm
ent 

Reading Comprehension  CHAPTER 7 
• Guided Reading 
• Read aloud 

 
Writing  CHAPTER 8 

• Guided Writing 
• Writers’ Workshop 

Word Study and Fluency CHAPTER 9 
• Decoding 
• Phonics 

Summative Assessment 
Bridge  CHAPTER 10 

• Metalinguistic Skills   
 
Extension Lesson or Activity  CHAPTER 10 
 
 

Content Area and Content Big Idea(s) 
Language Arts Big Ideas      
 
Content Area Targets 
Language Targets      
 
Summative Assessment             
 

• Readers’ Workshop 
• Partner reading 

 

• Spelling 
 



Find	your	notes	from	
the	BUF	you	experienced	
Monday	a<ernoon	



Unpacking	the	BUF	
	•  In	what	language	was	the	unit	taught?		

•  Describe	what	your	biliteracy	unit	focused	on	
(theme,	standards,	big	ideas).	

•  What	oracy	development	strategies	did	you	
experience	on	Monday	ahernoon?		

•  What	was	the	Bridge	like?			
•  Who	generated	the	language	for	the	Bridge?	
•  Would	the	unit	meet	the	needs	of	all	the	
students	described	in	chapter	2?		(Carmen,	
Antonio,	Paulo,	Hannah,	and	Lucía)	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



SeXng	up	the	Learning	
Environment	for	Biliteracy	

	

Planning	the	Strategic	Use		
of	Two	Languages	



Planning	the	Strategic	Use	of	Two	
Languages:		Page	48:		Chapter	4	

Elbow	Buddies	
•  Person	A	reads	the	Key	Point	
•  Person	B	paraphrases	with	this	prompt:	

In	other	words	______________________	

•  Alternate	reading	the	key	points	
•  Read	all	6	of	them.	



SeXng	up	the	Learning	
Environment	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins>tute		2015	

•  Biliteracy	Includes	three	Linguis>c	
Spaces:	
– 	The	non-English	language	–	Mandarin,	
Portuguese,	Italian	or	Spanish	
– The	Bridge	
– English	

	
	



Analyze	the	learning	environment	

•  Look	for	the	Español	side	of	the	room	

•  Look	for	the	Bridge	(el	Puente)	

•  Look	for	the	English	side	of	the	room	
	



Guideline	#	1:		Each	language	has	
its	own	dedicated	space.	

	•  Spanish	has	its	own	dedicated	space	that	is	not	
mixed	with	English.	

•  Students	know	where	to	look	for	Spanish	supports.	

•  They	use	Spanish	phonology	and	rules	when	
accessing	those	supports.		

•  This	is	especially	important	for	ini>al	literacy.		
Beeman	and	Urow	

Teaching	for	Biliteracy	Summer	Ins>tute		2015	



Guideline	#	1:		Each	language	has	
its	own	dedicated	space.	

	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins>tute		2015	

•  English	has	its	own	dedicated	space	that	is	
not	mixed	with	Spanish.	

•  Students	know	where	to	look	for	English	
supports.	

•  They	use	English	phonology	and	rules	when		
accessing	those	supports.		
	

•  This	is	especially	important	for	ini>al	literacy.		



Guideline	#2:		Every	Biliteracy	
classroom	includes	the	Bridge		

Two	Teacher	Model/
Middle	School	

One	Teacher	Model	

	
The	language	she/he	
teaches	(Spanish	or	
English)	
	
The	Bridge	

	
Spanish	
	
The	Bridge	
	
English	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins>tute		2015	



Guideline	#	3:		Teachers	use	
different	colors	for	each	language	

•  Spanish	has	its	own	color	

•  English	has	its	own	color	

•  These	colors	are	consistently	used	during	the	
Bridge.	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins>tute		2015	



The	strategic	use	of	language	is	
reflected	in	the	matching	of	color	

and	language	
A		-	Ana	
E	–	Eleazar	
I	–	Isabel	
O	-	Oscar	
U		-Ulises	
	

A	–	Amy	
E	–	Elaine	
I	–	Ivan	
O	-	Olivia	
U	-	Urow	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins>tute		2015	



Guideline	#	4:		Teachers	visually	
indicate	the	language	of	

instrucAon	
Teachers	in	a	one-teacher	model	consistently	use	a	
sign	or	object	to	indicate	the	language	of	instruc>on.			
This	can	be	done	program-wide.	
Examples:		
•  “Magic	scarf”	
•  Sign	
•  Change	channels	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins>tute		2015	



Planning	for	Biliteracy	on	a	Daily	
Basis	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins>tute		2015	

In	order	to	develop	biliteracy,	
students	need	to	engage	in	
Spanish	literacy	and	English	

literacy	daily.	
	
	



Three	Types	of	Anchor	Charts	in	
Each	LinguisAc	Space	

•  Language	Supports	
– Second	Language	Supports	
–  Informal	to	Formal	Language	Supports	

•  Literacy	Supports	(skills	such	as	spelling,	
phonics,	punctua>on)	

•  Content	area	supports	(Content	area	lists)	



Bridge	Anchor	Charts	

•  Bridges:		born	out	of	a	unit	–	all	words,	graph,	
or	text	are	related		

•  Metalingus>c	Charts:		Comparing	and	
Contras>ng	how	Spanish	and	English	are	
similar	and	different		



Anchor	Charts	

•  Should	be	developmentally	appropriate	
•  Students	should	ac>vely	engage	in	crea>ng	
them	

•  Change	throughout	the	year	as	students	
develop	knowledge	and	skills	

•  Should	match	the	“internal	structure”	of	the	
language	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



Planning	the	Strategic	Use	of	Two	Languages:	
First	Paragraph	on	page	49	through	top	of	page	50	:		Say	
Something	–	Popcorn	Read	(reader	chooses	where	to	
stop)	
•  Connec>on:		This	reminds	me	of	________.	

•  Ques>on:		I	wonder	__________________.	

•  Summary:		In	other	words_____________.	

•  Predic>on:		I	think	that	_______________.	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



The	BUF	Triangle	

• Standards	
• Big	Ideas	
• Learning	Targets	

SummaAve	
Assessment	



Big	Ideas	
	



Standards	–	Big	Ideas	-		Summa>ve	
Assessment	

•  In	order	to	create	a	BUF,	we	must	know	what	
we	are	teaching	.	

•  What	we	are	teaching	comes	from	standards	
and	from	big	ideas.	



OPEN	SORT	

•  Open	Sort	
– Sort	the	statements	in	any	way	that	makes	sense	
to	you.	

– Be	prepared	to	share.	

	



CLOSED	SORT	

•  Pair	the	content	big	idea	with	its	matching	
literacy	big	idea.	

	



The	Big	Idea	

•  Is	grounded	in	State	and	Na>onal	Academic	Standards	
	
•  Comes	from	the	work	of	Wiggins	and	McTighe,	
Understanding	by	Design	

•  “I	want	my	students	to	understand	that…”	and	“For	
example,	…”	

•  Is	also	known	as	an	essen>al	understanding.	
	

Karen	Beeman,	2012	 39	



The	Big	Idea	

Beginning	with	the	Big	Idea	moves	
lesson	planning	away	from	ac>vity	
based	planning	to	concept	based	
planning,	and	facilitates	mee>ng	
the	goals	of	the	Common	Core	
Standards.	

Karen	Beeman,	2012	 40	



Big Ideas  
 

When	serving	a	wide	range	of	learners	–	
as	is	typical	in	a	bilingual	sefng	–	big	
ideas	provide	a	common	cogni>ve	focus	
for	all	learners,	even	when	
differen>ated	tasks	are	required	for	
diverse	students	to	learn	those	ideas	
and	to	demonstrate	their	learning.	

 

41	Karen	Beeman,	2012	



Big Ideas 
Yes No 

Plants and animals are 
interdependent. 

Bees pollinate flowers as they 
collect nectar to make honey.  

People form communities to help 
them meet common needs. 

Geography, climate and the 
topography of a region influence the 
life of a community. 

The Pueblo Indians lived in houses 
made of adobe.  

42	Karen	Beeman,	2012	



Big Ideas 
Yes No 

Authors choose a genre according 
to the message they want to send. 

Poetry 

People form communities to help 
them meet common needs. 

Geography, climate and the 
topography of a region influence the 
life of a community. 

Egyptians constructed pyramids 
and mummified their dead. 

43	Karen	Beeman,	2012	



•  The	statement	must	have	more	than	two	
examples.	

•  It	must	be	an	enduring	understanding,	NOT	a	
DETAIL.	

•  It	must	be	able	to	complete	the	sentence	
prompt,	“I	want	my	students	to	understand	
that…”	

Karen	Beeman,	2012	 44	

To	be	a	big	idea…	



Is it a big idea? 

…Genre. 

45	Karen	Beeman,	2012	



…Genres	come	in	many	
formats	with	specific	
elements.	

 

Is it a big idea? 

46	Karen	Beeman,	2012	



Is it a big idea?   

…how to 
classify 
animals. 

47	Karen	Beeman,	2012	



…Scien>sts	classify	animals	according	
to	their	physical	characteris>cs	and	
adapta>ons	to	their	environment.		
These	classifica>ons	include:	
mammals,	rep>les,	fish,	amphibians,	
insects,	and	birds.	



Is it a big idea? 

…immigrants 
face many 
challenges as 
they adapt to 
a new 
environment. 

49	Karen	Beeman,	2012	



Is it a big idea? 

…text themes. 

50	Karen	Beeman,	2012	



…Writers	communicate	
a	message	,	moral,	or	
theme	when	they	write	
a	poem	or	story.		

Is it a big idea? 

51	Karen	Beeman,	2012	



Is it a big idea? 

…fractions, 
percentages, 
and 
decimals. 

52	Karen	Beeman,	2012	



…fractions, decimals 
and percentages are 
all ways of 
expressing the 
relationship of a part 
to the whole. 

Is it a big idea? 

53	Karen	Beeman,	2012	



Big Ideas 
Concept A Concept B 

Authors choose language and 
structures in order to create images 
and convey their message. 

Pushes and pulls can have 
different strengths and directions. 

Literary texts have specific structures 
that include a beginning, middle, and 
an end..  

Two dimensional shapes have 
perimeter and area, and there is a 
specific way to calculate each. 

Readers use information from a text 
and their own experiences in order 
to draw conclusions and make 
inferences.  

The U.S. Civil War, like all wars, had 
many causes. 



Big Ideas 
Concept B 

Sound can make matter vibrate, and 
vibrating matter can make sound. Concept A 



Big Ideas 
Concept B 

Sound can make matter vibrate, and 
vibrating matter can make sound. 

Concept A 



Big Ideas 
Concept B 

Sound can make matter vibrate, and 
vibrating matter can make sound. 

Concept A 
We all have families.  Our families 
have some things in common and also 
have differences.  
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Big Ideas 
Concept B 

Sound can make matter vibrate, and 
vibrating matter can make sound. 

Concept A 

We all have families.  Our families 
have some thing in common and also 
have differences.  

There have been many different 
explorers throughout history, and 
there have been many different 
reasons for exploration. 
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We all have families.  Our families 
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have differences.  
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there have been many different 
reasons for exploration. 

Texts have main ideas and 
supporting details that can be 
summarized and paraphrased. 
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Concept B 
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vibrating matter can make sound. 
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Big Ideas 
Concept B 

Sound can make matter vibrate, and 
vibrating matter can make sound. 

Concept A 

We all have families.  Our families 
have some thing in common and also 
have differences.  

There have been many different 
explorers throughout history, and 
there have been many different 
reasons for exploration. 

Texts have main ideas and 
supporting details that can be 
summarized and paraphrased. 

Information from various sources 
can be gathered, compared and 
contrasted, and integrated. 

Opinion texts include a point of 
view and supporting details, and 
are enhanced by specific text 
structures.  



Big Ideas 
Concept B 

Sound can make matter vibrate, and 
vibrating matter can make sound. 

Concept A 

We all have families.  Our families 
have some thing in common and also 
have differences.  

There have been many different 
explorers throughout history, and 
there have been many different 
reasons for exploration. 

Texts have main ideas and 
supporting details that can be 
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Opinion texts include a point of 
view and supporting details, and 
are enhanced by specific text 
structures.  
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BILITERACY	UNIT	FRAMEWORK	(BUF)	

NON-NEGOTIABLE:		BILITERACY	UNITS	ARE	ANCHORED	IN	BIG	
IDEAS	THAT	ARE	STANDARDS	BASED.	
	
ALL	BILITERACY	UNITS	HAVE	A	LANGUAGE	ARTS	BIG	IDEA(S)	AND		
MOST	OFTEN	A	CONTENT	AREA	BIG	IDEA.	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

NON-NEGOTIABLE	1:		BILITERACY	UNITS	ARE	ANCHORED	
IN	BIG	IDEAS	THAT	ARE	STANDARDS	BASED.	
	
ALL	BILITERACY	UNITS	HAVE	A	LANGUAGE	ARTS	BIG	
IDEA(S)	AND	MOST	OFTEN	A	CONTENT	AREA	BIG	IDEA.	

NON-NEGOTIABLE	2:		ALL	BILITERACY	UNITS	ARE	FOCUSED	ON	
MEANINGFUL	CONTENT.		FOR	THAT	REASON,	LANGUAGE	ARTS	IS	
INTEGRATED	WITH	CONTENT	AREA	STANDARDS.	



What	prac)ces	support	biliteracy	
(instruc)on	and	assessment)?	

	

Biliteracy	Units	are	anchored	in	big	ideas	
(essen>al	understandings)	that	come	

from	Standards	



The	BUF	Triangle	

• Standards	
• Big	Ideas	
• Learning	Targets	

SummaAve	
Assessment	



Standards	
	



Biliteracy	Units	

•  Integrate	Language	Arts	and	Content-
Area	Instruc>on	(page	51	of	Chapter	4)	

•  Are	anchored	in	big	ideas	or	essen>al	
understanding	

•  Are	standards	based	



Language	Arts	Standards	K-5	

		
READING	

	
Literature	

READING	
	

InformaAonal	
Texts	

READING	
	

FoundaAonal	
Skills	

WriAng	 Listening	
and	

Speaking	

Language	

What	do	we	use	for	wriAng	big	ideas?	



Integra>ng	Reading	and	Wri>ng	

•  I	want	my	students	to	understand	that	when	reading	a	
___________	text,	it	is	important	to_______________	in	
order	to	write	about	____________________.	

Example:	
•  I	want	my	students	to	understand	that	when	they	read	an	
informa>onal	text,	it	is	important	to	iden>fy	text	
structures	to	find	specific	informa>on	to	be	able	to	write	
an	opinion	piece	about	the	topic.			



1	
Opinion	

CCSS	:	Three	WriAng	Buckets	

Each	unit	includes	wriAng	(as	well	as	reading).	
	
Standards	4-10	are	taught	within	the	bucket,	and	not	in	an	
isolated	manner.			
	
When	creaAng	units,	it	is	helpful	to	first	idenAfy	the	wriAng	focus	to	
Then	be	able	to	connect	it	to	reading.	

Opinion	 InformaAve	
NarraAve	



I	my	students	to	understand	that,	
when	reading	________________	
texts,	it	is	important	to	_________	
in	order	to	write	__________.		

Opinion	 Informa>ve	 Narra>ve	



Genres	within	each	bucket	
(Source:		Pathways	to	the	Common	Core)	

NarraAve	WriAng	 Persuasive/Opinion/
Argument	

InformaAonal/
FuncAonal/Procedural	

Personal	Narra>ve	
Fic>on	
Historical	Fic>on	
Fantasy	
Narra>ve	Memoir	
Biography	
Narra>ve	Nonfic>on	
	

Persuasive	Leqer	
Review	
Personal	Essay	
Literary	Essay	
Historical	essay	
Pe>>on	
Editorial	
Op-Ed	Column	

Fact	Sheet	
News	Ar>cle	
Feature	Ar>cle	
Blog	
Website	
Report	
Analy>c	Memo	
Research	Report	
Nonfic>on	book	
How-to-book	
Direc>ons	
Recipe	
Lab	Report	





Literacy	and	Biliteracy	Units…	

•  Are	anchored	in	standards	
•  Big	ideas	are	wriqen	from	the	standards	
•  The	Big	Ideas	determine	the	academic	
language	of	the	unit	(word,	sentence,	and	
discourse	level)	

•  Summa>ve	Assessment	is	developed	as	part	
of	the	backwards	design	

•  Reading	and	wri>ng	are	integrated	
•  Content	and	literacy	are	integrated	



Brainstorm	all	the	Standards	addressed	in	
the	BUF	you	experienced	on	Monday	

A<ernoon	



Parallel	Lines	

•  Share	the	language	development	standards	
you	wrote.	

•  How	do	language	development	standards	tell	
you	what	to	teach?	

	
	



Academic	Language	(WIDA)	
Performance	Criteria	 Features	

Discourse	
Level	

LinguisAc	Complexity	
(Quan>ty	and	variety	of	
text)	

Amount	of	speech/text	
Structure	
Density	
Organiza>on	and	cohesion	
Variety	of	sentence	types	

Sentence	
Level	

Language	Forms	and	
ConvenAons	(Types,	array,	
and	use	of	language	
structures)	

Gramma>cal	structures	
Conven>ons,	mechanics	and	fluency	
Match	of	language	forms	to	purpose/
perspec>ve	

Word/Phrase	
Level	

Vocabulary	Usage		
(Specificity	of	word	or	
phrase	choice)	

General,	specific,	and	technical	language	
Mul>ple	meanings	of	words	and	phrases	
Formulaic	and	idioma>c	expressions	
Nuances	and	shades	of	meaning	



Describe	the	chiles	
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Real-life objects (realia)
Manipulatives
Pictures & photographs
Illustrations, diagrams & drawings
Magazines & newspapers
Physical activities
Videos & Films
Broadcasts
Models & figures

Charts
Graphic organizers
Tables
Graphs
Timelines
Number lines

In pairs or partners
In triads or small groups
In a whole group
Using cooperative group 
structures
With the Internet (Web 
sites) or software programs
In the native language (L1)
With mentors

Sensory Supports

Some sensory supports are applicable across all ELP standards, as exemplified in Figure 3G. Others 
are specific to the language of a content area. Figure 3H expands the notion of the use of sensory 
support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports 
in activities, tasks and projects helps promote the development of students’ academic language 
proficiency.
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Illustrated word/phrase  
    walls
Felt or magnetic figures  
    of story elements 
Sequence blocks
Environmental print
Posters or displays
Bulletin boards
Photographs
Cartoons
Audio books
Songs/Chants

Blocks/Cubes
Clocks, sundials and  
    other timekeepers
Number lines
Models of geometric  
    figures
Calculators
Protractors
Rulers, yard/meter sticks
Geoboards
Counters
Compasses
Calendars
Coins

Scientific instruments
Measurement tools 
Physical models
Natural materials
Actual substances,  
    organisms or objects  
    of investigation
Posters/Illustrations of  
    processes or cycles

Maps
Globes
Atlases
Compasses
Timelines
Multicultural artifacts
Arial & satellite  
    photographs
Video clips
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Sample	Student	Profile	for:		
Isabel		

First Trimester Baseline Second	Trimester	 Third	Trimester	



Sample	Student	Profile	for:	Isabel	
(con>nued)	

First Trimester Baseline Second	Trimester
		

Third	Trimester	



Lesson	Planning	Guide	



Lesson	Planning	Guide	(con>nued)	







2.Interdependent Relationships in Ecosystems 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

2.Interdependent Relationships in Ecosystems 
Students who demonstrate understanding can: 
2-LS2-1. Plan and conduct an investigation to determine if plants need sunlight and water to grow.  [Assessment Boundary:  Assessment 

is limited to testing one variable at a time.] 
2-LS2-2. Develop a simple model that mimics the function of an animal in dispersing seeds or pollinating plants.* 
2-LS4-1. Make observations of plants and animals to compare the diversity of life in different habitats.  [Clarification Statement:  

Emphasis is on the diversity of living things in each of a variety of different habitats.] [Assessment Boundary:  Assessment does not include specific animal and plant 
names in specific habitats.] 

The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 
 

Science and Engineering Practices 
Developing and Using Models 
Modeling in K–2 builds on prior experiences and progresses to 
include using and developing models (i.e., diagram, drawing, 
physical replica, diorama, dramatization, or storyboard) that 
represent concrete events or design solutions. 
� Develop a simple model based on evidence to represent a 

proposed object or tool. (2-LS2-2) 
Planning and Carrying Out Investigations  
Planning and carrying out investigations to answer questions or 
test solutions to problems in K–2 builds on prior experiences and 
progresses to simple investigations, based on fair tests, which 
provide data to support explanations or design solutions. 
� Plan and conduct an investigation collaboratively to produce 

data to serve as the basis for evidence to answer a 
question. (2-LS2-1) 

� Make observations (firsthand or from media) to collect data 
which can be used to make comparisons. (2-LS4-1) 

 
------------------------------------------------------- 

Connections to Nature of Science 
 
Scientific Knowledge is Based on Empirical Evidence 
� Scientists look for patterns and order when making 

observations about the world. (2-LS4-1) 

 

Disciplinary Core Ideas 
LS2.A:  Interdependent Relationships in Ecosystems 
� Plants depend on water and light to grow. (2-LS2-1) 
� Plants depend on animals for pollination or to move their seeds 

around. (2-LS2-2)  
LS4.D:  Biodiversity and Humans 
� There are many different kinds of living things in any area, and 

they exist in different places on land and in water. (2-LS4-1) 
ETS1.B:  Developing Possible Solutions 
� Designs can be conveyed through sketches, drawings, or 

physical models. These representations are useful in 
communicating ideas for a problem’s solutions to other people. 
(secondary to 2-LS2-2) 

 

Crosscutting Concepts 
Cause and Effect  
� Events have causes that generate 

observable patterns. (2-LS2-1) 
Structure and Function 
� The shape and stability of structures 

of natural and designed objects are 
related to their function(s). (2-LS2-2) 

 

Connections to other DCIs in second grade:  N/A 
Articulation of DCIs across grade-levels:  K.LS1.C (2-LS2-1); K-ESS3.A (2-LS2-1); K.ETS1.A (2-LS2-2); 3.LS4.C (2-LS4-1); 3.LS4.D (2-LS4-1); 5.LS1.C (2-LS2-1); 5.LS2.A (2-LS2-
2),(2-LS4-1) 
Common Core State Standards Connections:  
ELA/Literacy – 
W.2.7 Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report; record science observations). (2-LS2-1),(2-LS4-1) 
W.2.8 Recall information from experiences or gather information from provided sources to answer a question. (2-LS2-1),(2-LS4-1) 
SL.2.5 Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and 

feelings. (2-LS2-2) 
Mathematics – 
MP.2 Reason abstractly and quantitatively. (2-LS2-1),(2-LS4-1) 
MP.4 Model with mathematics. (2-LS2-1),(2-LS2-2),(2-LS4-1) 
MP.5 Use appropriate tools strategically. (2-LS2-1) 
2.MD.D.10 Draw a picture graph and a bar graph (with single-unit scale) to represent a data set with up to four categories. Solve simple put-together, take-apart, and compare 

problems. (2-LS2-2),(2-LS4-1) 
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New		
Illinois	Social	Science	Standards	

Content	Area		
Social	Science	

Discipline:		
Civics	(CV)	

Disciplinary	
Concepts	

Standards	(1.K)	

Discipline:	
Economics	(EC)	

Disciplinary	
Concepts	

Discipline:	
Geography	(G)	

Disciplinary	
Concepts		

Discipline:	
History	(H)	

Disciplinary	
Concepts	





English	Language	Arts	Standards	
CCSS	FOR	ELA	

		
	

READING	
	

Literature	

	
READING	

	
InformaAon
-al	Text	

	
READING	

	
FoundaAon
--al	Skills	

	
WRITING	

	
LISTEN-
ING	AND	
SPEAK-
ING		

	
LANGUAGE	



Los	estándares	de	Artes	de	Lenguaje	
K-5	(Spanish	Language	Arts)	

		
Lectura	

	
Literatura	

Lectura	
	

Texto	
InformaAvo	

Lectura	
	

Destrezas	
Fundamen-

tales	

Escritura	 Audición	y	
expresión	

oral	

Lenguaje	



English	Language	Arts	Standards	
CCSS	FOR	ELA	

		
	

READING	
	

Literature	

	
READING	

	
InformaAon
-al	Text	

	
READING	

	
FoundaAon
--al	Skills	

	
WRITING	

	
LISTEN-
ING	AND	
SPEAK-
ING		

	
LANGUAGE	

Big	ideas	are	wriqen	from	these	three	areas	of	the	standards.			
They	address	reading	behaviors	and	concepts.	And	they	are	
the	same	in	Spanish.	



















English	Language	Arts	Standards	
CCSS	FOR	ELA	

		
	

READING	
	

Literature	

	
READING	

	
InformaAon
-al	Text	

	
READING	

	
FoundaAon
--al	Skills	

	
WRITING	

	
LISTEN-
ING	AND	
SPEAK-
ING		

	
LANGUAGE	

SIMILAR	 SIMILAR	 DIFFERENT	 SIMILAR	 SIMILAR	 DIFFERENT	

The	Bilingual	CCSS	iden>fy	how	Spanish	instruc>on	
should	look	different	from	English	instruc>on.	



To	summarize:	

•  Big	ideas	come	from	standards.	

•  Language	Arts	big	ideas	come	from:		
–  Informa>onal	Text	
– Literature	
– Wri>ng	



To	summarize	(2):	
•  Skills	are	integrated	and	taught	in	each	unit.	

•  The	Bilingual	CCSS	iden>fy	how	Spanish	skills	
differ	from	English	skills.		This	helps	us	to	teach	
“Spanish	a	la	Spanish”	and	not	“a	la	English.”		

•  Language	Arts	skills	come	from:	
– Founda>onal	Skills	
– Listening	and	Speaking	
– Language	



Bilingual	CCSS	for	Language	Arts	

		
Lectura	

	
Literatura	

Lectura	
	

Texto	
InformaAvo	

Lectura	
	

Destrezas	
Fundamen-

tales	

Escritura	 Audición	y	
expresión	

oral	

Lenguaje	

Similitudes	 Similitudes	 Diferencias	 Similitudes	 Similitudes	 Diferencias	



The	BUF	Triangle	

• Standards	
• Big	Ideas	
• Learning	Targets	

SummaAve	
Assessment	



SummaAve	
Assessment	

	



			InstrucAonal											Common												Interim								Standardized	

Individualized	
Teacher	Tools	

Commercial	
Measures	

Criterion	–
referenced	

Tests	

Classroom	
Measures	

Different	Types	of	Assessment	
Dr.	Margo	Gollieb,	Lead	Developer	for	WIDA	



Link	to	GRASPS	page	
hqp://opi.mt.gov/PDF/CurriculumGuides/Curriculum-Development-Guide/GRASP.pdf	
	



Wedesday	a<ernoon	
breakout	sessions	

	

1:30	–	3:00	p.m.	
Dessert	at	1:15!!	



Wednesday	a<ernoon	breakout	sessions	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins>tute		2015	

•  Salon	A	–	Books	for	Biliteracy	–	Heather	Robertson-
Devine	

•  Salon	B	–	Fostering	Engagement	and	Meaning-
Making	Independent	Biliteracy	Readers	–	Emily	
Zoeller	

•  Salon	C	–LEA	(Language	Experience	Approach):		
Moving	from	Oracy	to	Literacy		en	español–	Olga	
Karwoski	


