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Implemen=ng	a	Mul=lingual	
Perspec=ve:	Making	sure	we	teach	

“Spanish	a	la	Spanish”	and	“English	a	la	
English”	



How	does	instruc=on	match	the	internal	
structure	of	the	language?		Word	Study	in	
Spanish	and	other	Authen=c	Strategies	

	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	
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Theme: 
 
Standards:            CHAPTERS 1-5; Especially Chapter 4 

• Content Area Standards 
• English Language Arts Standards 
• Spanish Language Arts Standards 
• English Language Development (Proficiency) Standards 
• Spanish Language Development (Proficiency) Standards 

 
Building Oracy and Background Knowledge         CHAPTER 6 

• Interactive, hands-on activity 
• Vocabulary Development 

Form
ative A

ssessm
ent 

Reading Comprehension  CHAPTER 7 
• Guided Reading 
• Read aloud 

 
Writing  CHAPTER 8 

• Guided Writing 
• Writers’ Workshop 

Word Study and Fluency CHAPTER 9 
• Decoding 
• Phonics 

Summative Assessment 
Bridge  CHAPTER 10 

• Metalinguistic Skills   
 
Extension Lesson or Activity  CHAPTER 10 
 
 

Content Area and Content Big Idea(s) 
Language Arts Big Ideas      
 
Content Area Targets 
Language Targets      
 
Summative Assessment             
 

• Readers’ Workshop 
• Partner reading 

 

• Spelling 
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Chapter	9	–	Page	114	

Using	Talmudic	Style	
reading,	please	read	
the	4	key	points	on	
page	114.	



Spanish	and	English	are	governed	by	
dis=nct	linguis=c	rules	and	cultural	
norms.		
	
•  Spanish	and	English	are	dis>nct	at	the	word	level		
p.	101,	Chapter	9:		pp.	118-119	
	

• Spanish,	Mandarin	and	English	
are	dis>nct	at	the	discourse	
level	–	pp.	10-14;	p.	101-104	



Monolingual	Discourse	Pa]erns	



Which	discourse	pa]ern?		#1	

•  El	granero	era	muy	grande.	También	era	muy	
viejo.	Olía	a	heno	e	a	es>ércol.	Olía	al	sudor	
de	caballos	fa>gados	y	al	maravilloso	aliento	
dulzor	de	las	pacientes	vacas.	Era	un	olor	
que	daba	paz,	como	si	nada	malo	pudiera	
volver	a	suceder	en	el	mundo.	Olía	a	grano	y	
al	cuero	de	arneses	y	a	la	grasa	de	los	de	los	
ejes	de	los	carros	y	a	la	goma	de	las	botas.	Y	
siempre	que	le	daban	a	un	gato	una	cabeza	
de	pescado,	todo	el	granero	olía	a	pescado.		



Which	discourse	pa]ern?	#2	

•  Era	bella,	elás>ca,	con	una	piel	>erna	del	
color	de	pan	y	los	ojos	de	almendras	
verdes,	y	tenía	el	cabello	liso	y	negro	y	
largo	hasta	la	espalda,	y	un	aura	de	
an>güedad	que	lo	mismo	podía	ser	de	
Indonesia	que	de	los	Andes.	Estaba	ves>da	
con	un	gusto	su>l:	chaqueta	de	lince,	blusa	
de	seda	natural	con	flores	muy	tenues,	
pantalones	de	lino	crudo,	y	unos	zapatos	
lineales	del	color	de	la	buganvillas.	



Which	discourse	pabern?	

•  El	granero	era	muy	grande.	También	era	muy	
viejo.	Olía	a	heno	e	a	es>ércol.	Olía	al	sudor	
de	caballos	fa>gados	y	al	maravilloso	aliento	
dulzor	de	las	pacientes	vacas.	Era	un	olor	
que	daba	paz,	como	si	nada	malo	pudiera	
volver	a	suceder	en	el	mundo.	Olía	a	grano	y	
al	cuero	de	arneses	y	a	la	grasa	de	los	de	los	
ejes	de	los	carros	y	a	la	goma	de	las	botas.	Y	
siempre	que	le	daban	a	un	gato	una	cabeza	
de	pescado,	todo	el	granero	olía	a	pescado.		



Which	discourse	pabern?	

La	clorofila	–	que	es	una	
sustancia	orgánica	–	
capta	la	energía	solar	
(luz),	la	luz	provoca	la	
ruptura	de	la	molécula	
de	agua,	es	decir	se	
rompe	el	enlace	
químico	que	une	el	
hidrógeno	con	el	
oxígeno.		

Chlorophyll	is	the	
molecule	that	
absorbs	sunlight	
and	uses	its	energy	
to	synthesize	
carbohydrates	from	
CO2	and	water.	

p.	103	



Discourse	Style	Implica=ons	

•  PLC	context	–	teachers	come	with	different	
discourse	styles	

•  Mee>ng	with	parents	
•  Students	using	family	discourse	style	in	English	
•  Materials	and	use	of	authen>c	texts	
•  Other?	



Chapter	9:			
Word	Study	



Chapter	9:		A	Construc=vist	Approach	to	
Word	Study	

Read	page	114	to	115	Take	notes	in	your	
handouts	on	page	1	
•  In	other	words,	word	study	means	________.	
•  It	is	best	learned	when	_________________.	
•  The	way	we	teach	word	study	is	_________.	
•  I	wonder	if	__________________________.	
•  Word	study	in	biliteracy	requires	
____________________________________.	



Spanish/	English	Sort	
•  Sort	the	descriptors	by	language	
•  Then,	talk	about	the	implica>ons	

	

	 1	

	
SPANISH	 	

	
	

Vowels	and	
consonants	

	

ENGLISH	

	
	

	
	

Alphabet	and	
initial	sound	

	
	

	
	
	
	

	
	

	
	

Accents	
	

	

	
	
	

	 	
Rhyming	and	
Word	Families	

	
	

	
	
	

	
	
	

	
	

Syllables	

	
	
	
	
	

	
	
	

	
	
	

	
	
	

SPANISH	 English	



Answers…	on	the	website	
Métodos	autén=cos	(E	and	S)	

! 1!
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!

El!español!y!el!inglés!responden!a!una!serie!de!reglas!lingüísticas!que!son!distintas!
Cheryl!Urow!!!Cheryl@teachingforbiliteracy.com!!

!!!!!Karen!Beeman!Karen@teachingforbiliteracy.com!
Español! Componente!de!

la!lectoescritura!
Inglés!

Se!enseña!a!leer!y!escribir!en!español!comenzando!con!las!
vocales!y!luego!juntándolas!con!las!consonantes!para!
formar!sílabas.!!En!la!escritura!inicial!los!estudiantes!
primero!escriben!las!vocales,!por!ser!constantes!y!
regulares,!y!luego!las!sílabas.!
!
Es!imprescindible!entender!la!diferencia!entre!las!vocales!
fuertes!(aGeGo)!y!las!vocales!débiles!(iGu)!para!poder!dividir!
palabras!por!sílabas!y!saber!como!usar!las!reglas!de!
acentuación!y!de!ortografía.!

!
!
!
!
Las!vocales!y!las!
consonantes!!

Se!enseña!la!lectoescritura!en!inglés!por!medio!del!
nombre!y!el!sonido!de!cada!letra.!!!
!
En!la!escritura!inicial!los!estudiantes!primero!escriben!las!
consonantes!porque!son!constantes!y!más!regulares!que!
las!vocales.!

!
No!se!enseña!el!nombre!de!las!letras!en!español!sino!que!se!
enfatizan!los!sonidos!de!cada.!!Se!aprende!el!nombre!de!
cada!letra!solo!después!de!que!los!estudiantes!hayan!
aprendido!sus!sonidos!y!los!saben!usar!para!formar!sílabas.!

!
!
!
El!abecedario!y!el!
sonido!inicial!

La!destreza!que!mejor!predice!el!éxito!de!la!lectoescritura!
es!el!poder!identificar!la!letra!por!su!nombre!y!el!sonido!
inicial!de!cada!palabra.!
Es!tan!importante!esta!destreza!que!se!enseña!el!nombre!
de!cada!letra!y!se!le!examina!a!los!alumnos!para!saber!si!
lo!han!aprendido.!

El!concepto!del!acento!es!sumamente!importante!en!
español!ya!que!se!basa!en!el!conocimiento!de!la!vocal!fuerte!
y!débil!y!las!reglas!de!las!divisiones!de!sílabas.!Existen!
acentos!ortográficos,!prosódicos!y!diacríticos!
!

!
!
La!acentuación!

!
El!concepto!del!acento!es!fonológico,!ayudando!a!
identificar!la!diferencia!entre!palabras!que!son!
exactamente!iguales!(ímport!vs.!Impórt).!

El!desarrollo!de!la!conciencia!fonética!toma!lugar!por!medio!
de!la!escritura,!no!como!parte!del!lenguaje!oral!como!
sucede!en!inglés.!
La!importancia!de!la!rima!para!el!español!reside!en!la!raíz!
de!la!palabra!no!en!su!parte!inicial!como!en!inglés.!!Se!
enseña!por!medio!de!las!familias!de!palabras!tales!como!
flor,!florero,!florería.!

!
La!!rima!y!las!
familias!de!
palabras!

La!destreza!de!onset&and&rime&(c.at;&f.at;&s.at)!es!crucial!
para!poder!decodificar!en!inglés!ya!que!le!provee!al!
estudiante!la!correspondencia!entre!sonido!y!letra!que!
requiere!el!inglés.!

El!conocimiento!de!la!sílaba!es!la!destreza!más!importante! ! La!importancia!de!la!sílaba!en!inglés!es!menos!que!en!

Center for Teaching for Biliteracy 
info@teachingforbiliteracy.com 

!



Reflec=on	Ques=ons	

•  What	are	the	implica>ons	for:	
–  Instruc>on	
– Assessment	
– Collabora>on	among	Spanish	and	English	teacher	
– Unit	Design	
– Use	of	Standards	
– Communica>on	with	parents	
– Chinese	and	English			



Spanish	and	English	are	different	
therefore,	they	need	to	be	taught	

differently.	
	

Let’s	explore	what	this	means	for	literacy	
development	at	the	word	level	(pages	

118-119).	
	



  English                Spanish 

•  English is opaque. 

•  The sound symbol 
relationship in English is 
loose: it is irregular and 
inconsistent. 

•  There are 26 letters that 
produce between 40 and 
56 phonemes There are 5 
vowels that produce 15 
sounds. 

•  Spanish is transparent.  

•  The sound symbol 
relationship in Spanish is 
tight:  it is regular and 
consistent. 

 
•  There are 27 letters that 

produce 26 phonemes.  
There are 5 vowels that 
produce 5 sounds. 



  English                Spanish 

•  English is opaque. 

•  The sound symbol 
relationship in English is 
loose: it is irregular and 
inconsistent. 

•  There are 26 letters that 
produce between 40 and 
56 phonemes There are 5 
vowels that produce 15 
sounds. 

•  Spanish is transparent.  

•  The sound symbol 
relationship in Spanish is 
tight:  it is regular and 
consistent. 

 
•  There are 27 letters that 

produce 26 phonemes.  
There are 5 vowels that 
produce 5 sounds. 

Theref
ore,	ea

rly	liter
acy	

strateg
ies	and

	word	w
alls	

in	Engl
ish…	



English word walls 

•  High frequency 
words. 

•  Organized by initial 
sound. 

•  Rhyming word 
families: 
– bat, sat, cat, rat 

Spanish word walls 

•  Challenging words, 
with letras 
tramposas  

•  Organized by 
syllable or letra 
tramposa 



Samples:	
Spanish	Language	

Charts	











el	





Samples:	
Spanish	Literacy	

Charts	





Sílabas	







Sílabas	





La	h	muda	



La	“b”	y	la	“v”	



Las	letras	tramposas	–	la	“c	de	cine”	



Spanish	Anchor	Charts		
Or	Word	Walls	
p.123	and	124	











Samples:	
Spanish	Content	

Charts	











Sample	



Apertura	

Al	colgar	las	chamarras	
Al	colgar	las	mochilas	
Al	formarse.	

Beatriz	Aguilar	
De	Tin	Marin	



Fishbowl	

•  “Fish	in	the	bowl”	model	for	all	others	
•  Good	strategy	for	language	learners	of	all	ages	
•  All	students	must	be	able	to	see	
•  Students	are	selected	strategically	



A	fishbowl	



Zapa>to	Blanco	



Aserrin	Asserrán	



El	chocolate	

•  Uno	dos	tres,	cho-,	
•  uno	dos	tres,	co-		
•  uno	dos	tres	la-,		
•  uno	dos	te-	
•  Chocolate,	chocolate,	bate	bate	el	chocolate	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	
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Unit	Theme	:		All	About	Me	(I	am	
unique)	

Literacy	Skill	 Method/Context	 Comments	
	
Leber	names	

Oracy	
Using	student	names	and	
modeling	

	
Student	names	are	
determined	by	their	
families.		We	cannot	
change	them.	

Syllable	segmenta>on	 Oracy:		Nombres	cortos	y	
largos	
Student	names	

Modeling	is	important;	
par>cipa>on	

Strong	vowels	and	weak	
vowels	

Student	names	 Each	student	must	“get	
their	name	right”		

Spacing,	concept	of	word,	
syllable	segmenta>on,	
leber	sounds,	strong	and	
weak	vowels	

Dictado	 Guidance	is	important	to	
make	sure.		Lots	of	oracy	
development	in	Spanish	
will	help	students	deepen	
their	understanding	of	this	
skill.	



Mi	nombre	

Nombre		corto	 Nombre	largo	

Flor	
Alma	
Jill	
Magda	
Mario	
Lucy	
	
	
	
	

Ricardo	
Kimberlee	
Eulalia	
María	(Elena)		
Eliana	
Isaura	
	
	

Page	120	







Pasos	a	seguir	

Los	sonidos	de	las	vocales	(fuertes	y	débiles)	
	

Los	sonidos	de	las	consonantes	
	

Segmentación	silábica:	
Sílablas	abiertas	

	
Sílabas	cerradas	

	

El	diptongo	
	
Las	sílabas	
inversas	
	
El	triptongo	



Pasos	a	seguir	
(Los	estudiantes	aprenden	y	aplican	estas	destrezas	de	manera	

variada.		No	es	lo	mismo	para	cada	estudiante.)	
Los	sonidos	de	las	vocales	(fuertes	y	débiles)	

	
Los	sonidos	de	las	consonantes	

	
Segmentación	silábica:	

Sílabas	abiertas	(papá;	mamá)	
	

Sílabas	cerradas	(manzana;	comunidad)	
	

Sílabas	inversas	(en)	–	puede	repasarse	después	de	las	sílabas	
abiertas	

	
Grupos	consonán>cos		(grupo;	blanco;	problema)	

					
El	diptongo	(ciudad;	ma-íz)		El	triptongo	(Paraguay)	







Rules	ma]er	in	Spanish	

• Maria	o	María	

• Pena	or	Peña	
(año)	

• Papá,	la	papa,	
el	Papa	

• Sí	(yes),		Si	(If)	

• Más	(many),		
mas	(but)	

•  El	guía	(person)	
•  La	guía	(reference	
book)	





Series	of	5	Videos	
highligh=ng	how	to	
use	student	names	to	
develop	ini=al	literacy	
in	Spanish	using	
Nombres	cortos	y	
largos	











El	renglón	
El	renglón	que	se	
salta.		

La	sangría	

El	punto	final	

La	letra	
mayúscula.	

Se	deja	un	
cuadrito	
entre	las	
palabras.	

La	letra	
minúscula.	

www.teachingforbiliteracy.com	



www.teachingforbiliteracy.com	









Glossary:		How	Spanish	Works	
p.	155	

• Skim	through	the	pages	and	
iden>fy	some	of	the	rules	
about	How	Spanish	Works.	

• How	can	this	resource	be	used	
and	by	whom?	





Teaching	for	biliteracy	is	different	than	
teaching	for	monoliteracy	because	

•  Spanish	in	the	U.S.	is	a	minority	language	within	a	majority	culture	
Therefore,	we	have	to	make	decisions	that	support	raising	the	status	of	Spanish	within	the	majority	
environment.	
•  Students	use	all	the	languages	in	their	linguis>c	repertoire	to	develop	biliteracy	
Therefore,	we	make	decisions	that	support	developing	bilinguals	by	teaching	literacy	in	both	Spanish	and	
English,	moving	from	informal	to	formal	language,	and	reflec=ng	a	mul=lingual	paradigm	of	instruc=on.			

•  Spanish	and	English	are	each	governed	by	different	
linguis>c	rules	and	cultural	norms	

Therefore,	we	make	decisions	that	support	the	
implementa=on	of	strategies	appropriate	for	
each	language,	and	ensure	that	students	have	
the	explicit	opportunity	to	compare	and	
contrast	their	languages.	

How	ar
e	the	d

ifferenc
es	

betwee
n	Spani

sh	and	

English
	reflect

ed	in:		

instruc=
on,	asse

ssment,	

and	sys
tems?	


