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Affirma@ons:	
•  We	all	need	to	understand	the	mul@lingual	
perspec@ve	in	order	to	implement	it	

•  Many	of	our	systems	(structures)	need	to	be	
adjusted	to	fit	I	the	mul@lingual	perspec@ve	

•  Understanding	our	students	and	ourselves	as	
educators	help	us	move	to	the	mul@lingual	
perspec@ve,	using	a	growth-mindset	
approach.	



•  Spanish	in	the	U.S.	is	a	minority	
language	within	a	majority	culture	

•  Students	use	all	the	languages	in	their	
linguis@c	repertoire	to	develop	literacy	

•  Spanish	and	English	are	governed	by	
different	linguis@c	rules	and	cultural	
norms	

Teaching	for	biliteracy	is	different	
than	teaching	for	monoliteracy	
because…		



How	do	we	elevate	the	
status	of	Spanish	or	Inuit-
Yupik?	



Consider:	
•  In	what	language	are	bilingual	staff	mee@ngs	
conducted?	

•  How	is	the	academic	Spanish	of	teachers	
supported?	

•  Are	there	common	expecta@ons	and	
understandings	about	the	use	of	Spanish	
instruc@onally	that	elevate	the	status	of	Spanish?			

•  How	are	non-Spanish	speaking	educators	
supported	in	their	role	in	eleva@ng	the	status	of	
Spanish?	





www.TeachingForBiliteracy.c
om	









Professional	development	workshops	
occur	exclusively	in	Spanish	





Can	special	educa@on	
students	be	included	in	
teaching	for	biliteracy?	
There	is	no	“a	priori”	resource	
to	exclude	them	(Genesse,	
2010,	Collier	and	Thomas,	
2014)	
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Teaching	for	Biliteracy	
Summer	Institute	2017	

	
Time	 Monday		

June	26,	2017	
Tuesday	

June	27,	2017	
Wednesday	
June	28,	2017	

Thursday	
June	29,	2017	

Friday	
June	30,	2017	

8:00-8:30	
a.m.	

Registration	and	
Breakfast	

Breakfast	 Breakfast	 Breakfast	 Breakfast	

Morning	
Session	

8:30	a.m.-
12:30	p.m.	

Introduction	and	
Institute	Overview	
	
What	is	biliteracy	and	
what	does	biliteracy	
look	like?	
	
• Defining	Language	

Education	Programs	
• Defining	Biliteracy	
• Creating	Systems	

that	Support	
Biliteracy		

• Introduction:	
Biliteracy	Unit	
Framework	(BUF)	
	

What	guides	planning	
and	decision-making	for	
biliteracy?	
	
• Two	perspectives	of	

language	ability	
• Premises	for	

Teaching	for	
Biliteracy:	Latest	
Research	in	the	Field	

	
Who	is	involved	in	
biliteracy?	
• Students	and	

Teachers:	A	
Multilingual	
perspective	

What	practices	
support	biliteracy	
(Instruction	and	
assessment)?	
	
• Standards,	Big	

Ideas,	and	
Summative	
Assessment	

• Oracy	and	
Background	
Knowledge	
	

How	does	
instruction	match	
the	internal	
structure	of	the	
language?	
• Reading	and	

Writing	
• Word	Study	

and	Fluency	in	
Spanish:	The	
Dictado	and	
Other	
Authentic	
Strategies	
	

	

What	are	the	elements	
of	the	Bridge	and	
Metalinguistic	Focus?	
	
What	are	the	
instructional	and	
programmatic	
implications	of	teaching	
for	biliteracy?	
• The	Extension		
• Biliteracy	Assessment		
• Advocacy		
• 	

	
Institute	Evaluation	

Book	
Connection	

	
Chapters	1,	4	&	5	

	
Chapters	2,	3,	5	

	
Chapters	6,	7,	8	

	
Chapters	9,	10	

	

12:30-1:30	
p.m.	

Lunch	and	Networking	 Lunch	and	Networking	 Lunch	and	
Networking	

Lunch	and	
Networking	

Lunch	and	Networking	

 

 
 



Wednesday,	June	29,	2016	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins@tute		2015	

What	prac)ces	support	biliteracy	(instruc)on	
and	assessment)?	

The	Biliteracy	Unit	Framework	(BUF)	
Se_ng	up	Learning	Environment	
Curricular	Big	Ideas	
Standards	and	Summa@ve	Assessment	
Building	Oracy	and	Background	
Knowledge	
	
	

	



Wednesday	aMernoon	breakout	sessions	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins@tute		2015	

•  Salon	A	–	Using	Children's	Literature	to	Meet	
Language	and	Literacy	Standards	in	Integrated	
Biliteracy	Units–	Susan	Pryor,	C4T4B	

	
•  Salon	B	––	Developing	a	Biliteracy	Assessment	
Protocol-	Laurie	Burgos,	Alexis	Nass	–	Verona	Area	
Public	Schools	(Wisconsin);	Dr.	Leanne	Evans,	U	of	
Wisconsin	Madison	

•  Salon	C	–ImplemenUng	Dual	Language	and	Biliteracy	
at	the	Secondary	Level–	Highland	Park	High	School	



	

Biliteracy	Unit	Framework	
Pages	16	and	17	of	the	book	



The	Biliteracy	Unit	Framework	

•  Plans	biliteracy	at	the	instruc@onal	and	curricular	
level	

•  Reflects	brain	research	and	the	research	on	
second	language	acquisi@on	and	best	prac@ces	
for	literacy	

•  Can	be	adjusted	to	include	different	types	of	
resources	(Calkins,	Estrellita,	etc.)	fi_ng	those	
resources	into	biliteracy	instead	of	trying	to	fit	
biliteracy	into	the	use	of	those	resources	

•  You	experienced	a	BUF	Monday	aiernoon	



	

ImplemenUng	a	MulUlingual	
PerspecUve:	The	Biliteracy	Unit	

Framework	(BUF)	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



Theme: 
 
Standards:            CHAPTERS 1-5; Especially Chapter 4 

• Content Area Standards 
• English Language Arts Standards 
• Spanish Language Arts Standards 
• English Language Development (Proficiency) Standards 
• Spanish Language Development (Proficiency) Standards 

 
Building Oracy and Background Knowledge         CHAPTER 6 

• Interactive, hands-on activity 
• Vocabulary Development 

Form
ative A

ssessm
ent 

Reading Comprehension  CHAPTER 7 
• Guided Reading 
• Read aloud 

 
Writing  CHAPTER 8 

• Guided Writing 
• Writers’ Workshop 

Word Study and Fluency CHAPTER 9 
• Decoding 
• Phonics 

Summative Assessment 
Bridge  CHAPTER 10 

• Metalinguistic Skills   
 
Extension Lesson or Activity  CHAPTER 10 
 
 

Content Area and Content Big Idea(s) 
Language Arts Big Ideas      
 
Content Area Targets 
Language Targets      
 
Summative Assessment             
 

• Readers’ Workshop 
• Partner reading 

 

• Spelling 
 



Spanish	

English	



English	

Spanish	



CreaUng	Bilingual	Units	of	InstrucUon:	
Say	Something	Strategy	

	Pages	14	and	15	
•  Connec@on:		This	reminds	me	of		________.	

•  Ques@on:		I	wonder	__________________.	

•  Summary:		In	other	words_____________.	

•  Predic@on:		I	think	that	_______________.	



Find	your	notes	from	
the	BUF	you	experienced	
Monday	aMernoon	



Unpacking	the	BUF	
Parallel	Lines	or	5	groups	

•  In	what	language	was	this	unit	taught?		To	
what	language	did	it	extend?	

•  What	was	the	Content	area	focus/big	idea?	
•  What	was	the	literacy	area	focus/big	idea?	
•  How	was	oracy/background	knowledge	built	
and	introduced?	

•  What	strategies	were	used	to	teach	reading	
and	wri@ng?	

•  What	do	you	remember	about	the	Bridge?	



Unpacking	the	BUF	
Parallel	Lines	or	5	groups	

•  Describe	what	your	biliteracy	unit	focused	on	
(theme,	standards,	big	ideas).	

•  What	oracy	development	strategies	did	you	
experience	on	Monday	aiernoon?		

•  What	was	the	Bridge	like?			
•  Who	generated	the	language	for	the	Bridge?	
•  Would	the	unit	meet	the	needs	of	all	the	
students	described	in	chapter	2?		(Carmen,	
Antonio,	Paulo,	Hannah,	and	Lucía)	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



Se_ng	up	the	Learning	
Environment	for	Biliteracy	

	

Planning	the	Strategic	Use		
of	Two	Languages	



Planning	the	Strategic	Use	of	Two	
Languages:		Page	48:		Chapter	4	

Talmudic	Style	Reading		
	

• Alternate	reading	the	key	
points	
• Read	all	6	of	them.	



Se_ng	up	the	Learning	
Environment	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins@tute		2015	

•  Biliteracy	Includes	three	Linguis@c	
Spaces:	
– 	The	non-English	language	–	Mandarin,	
Portuguese,	Italian	or	Spanish	
– The	Bridge	
– English	

	
	



Analyze	the	learning	environment	

•  Look	for	the	Español	side	of	the	room	

•  Look	for	the	Bridge	(el	Puente)	

•  Look	for	the	English	side	of	the	room	
	



Guideline	#	1:		Each	language	has	
its	own	dedicated	space.	

	•  Spanish	has	its	own	dedicated	space	that	is	not	
mixed	with	English.	

•  Students	know	where	to	look	for	Spanish	supports.	

•  They	use	Spanish	phonology	and	rules	when	
accessing	those	supports.		

•  This	is	especially	important	for	ini@al	literacy.		
Beeman	and	Urow	

Teaching	for	Biliteracy	Summer	Ins@tute		2015	



Guideline	#	1:		Each	language	has	
its	own	dedicated	space.	

	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins@tute		2015	

•  English	has	its	own	dedicated	space	that	is	
not	mixed	with	Spanish.	

•  Students	know	where	to	look	for	English	
supports.	

•  They	use	English	phonology	and	rules	when		
accessing	those	supports.		
	

•  This	is	especially	important	for	ini@al	literacy.		



Guideline	#2:		Every	Biliteracy	
classroom	includes	the	Bridge		

Two	Teacher	Model/
Middle	School	

One	Teacher	Model	

	
The	language	she/he	
teaches	(Spanish	or	
English)	
	
The	Bridge	

	
Spanish	
	
The	Bridge	
	
English	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins@tute		2015	



Guideline	#	3:		Teachers	use	
different	colors	for	each	language	

•  Spanish	has	its	own	color	

•  English	has	its	own	color	

•  These	colors	are	consistently	used	during	the	
Bridge.	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins@tute		2015	



The	strategic	use	of	language	is	
reflected	in	the	matching	of	color	

and	language	
A		-	Ana	
E	–	Eleazar	
I	–	Isabel	
O	-	Oscar	
U		-Ulises	
	

A	–	Amy	
E	–	Elaine	
I	–	Ivan	
O	-	Olivia	
U	-	Urow	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins@tute		2015	



Guideline	#	4:		Teachers	visually	
indicate	the	language	of	

instrucUon	
Teachers	in	a	one-teacher	model	consistently	use	a	
sign	or	object	to	indicate	the	language	of	instruc@on.			
This	can	be	done	program-wide.	
Examples:		
•  “Magic	scarf”	
•  Sign	
•  Change	channels	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins@tute		2015	



Stand	Up	and	Find	One	of	each	of	
the	following	

(page	1	of	today’s	handouts)	
	Spanish	 The	Bridge	 English	

Language	
Chart	
	
Literacy	Chart	
	
Content	Chart	
	

Bridge	Chart	
	
Metalinguis@c	
Chart	

Language	
Chart	
	
Literacy	Chart	
	
Content	Chart	
	



Three	Types	of	Anchor	Charts	for	
Spanish	

•  Language	Supports	
– Second	Language	Supports	
–  Informal	to	Formal	Language	Supports	

•  Literacy	Supports	(skills	such	as	spelling,	
phonics,	punctua@on)	

•  Content	area	supports	(Content	area	lists)	







Example:			
Spanish	“a	la	Spanish”.Dictado	
	in	DL	–	Can	be	used	through	
High	school	and	can	be	done	in	
English.	



Bridge	Anchor	Charts	

•  Bridges:		born	out	of	a	unit	–	all	words,	graph,	
or	text	are	related		

•  Metalinguis@c	Charts:		Comparing	and	
Contras@ng	how	Spanish	and	English	are	
similar	and	different		



Three	Types	of	Bridges	

IllustraUon	 Side-by-side	 Así	se	dice	



Bridge	Chart:	
	IllustraUon	



Kinder		
MetalinguisUc	Chart:	
Phonology	









Possible	metalinguis@c	areas	of	focus:	

-oso	 -ous		
Gaseoso	 Gaseous	
Amoroso	 Amorous	
Celoso	 Jealous	
Trabajoso	 Laborious	
Lujoso	 luxurious	



Possible	area	of	metalinguis@c	focus:	

Hay	
	

There	are	

	
Son	

	
They	are	
	





Three	Types	of	Anchor	Charts	for	
English	

•  Language	Supports	
– Second	Language	Supports	
–  Informal	to	Formal	Language	Supports	

•  Literacy	Supports	(skills	such	as	spelling,	
phonics,	punctua@on)	

•  Content	area	supports	(Content	area	lists)	





Seesaw	APP:		Requires	students	to	describe	their	work	before	submi_ng	





Anchor	Charts	

•  Should	be	developmentally	appropriate	
•  Students	should	ac@vely	engage	in	crea@ng	
them	

•  Change	throughout	the	year	as	students	
develop	knowledge	and	skills	

•  Should	match	the	“internal	structure”	of	the	
language	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



Planning	the	Strategic	Use	of	Two	Languages:	
First	Paragraph	on	page	49	through	top	of	page	50	:		Say	
Something	–	Popcorn	Read	(reader	chooses	where	to	
stop)	
•  Connec@on:		This	reminds	me	of	________.	

•  Ques@on:		I	wonder	__________________.	

•  Summary:		In	other	words_____________.	

•  Predic@on:		I	think	that	_______________.	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



The	BUF	Triangle	

• Standards	
• Big	Ideas	
• Learning	Targets	

SummaUve	
Assessment	



Big	Ideas	
	



Standards	–	Big	Ideas	-		Summa@ve	
Assessment	

•  In	order	to	create	a	BUF,	we	must	know	what	
we	are	teaching	.	

•  What	we	are	teaching	comes	from	standards	
and	from	big	ideas.	



OPEN	SORT	

•  Open	Sort	
– Sort	the	statements	in	any	way	that	makes	sense	
to	you.	

– Be	prepared	to	share.	

	



CLOSED	SORT	

•  Pair	the	content	big	idea	with	its	matching	
literacy	big	idea.	

	



The	Big	Idea	

•  Is	grounded	in	State	and	Na@onal	Academic	
Standards	

	
•  Comes	from	the	work	of	Wiggins	and	McTighe,	
Understanding	by	Design	

•  “I	want	my	students	to	understand	that…”	and	
“For	example,	…”	

•  Is	also	known	as	an	essen@al	understanding.	
	 Karen	Beeman,	2012	 68	



The	Big	Idea	
(EssenUal	Understanding)	

Beginning	with	the	Big	Idea	moves	
lesson	planning	away	from	ac@vity	
based	planning	to	concept	based	
planning,	and	facilitates	mee@ng	
the	goals	of	the	Common	Core	
Standards.	

Karen	Beeman,	2012	 69	



Big Ideas  
 

When	serving	a	wide	range	of	learners	–	
as	is	typical	in	a	bilingual	se_ng	–	big	
ideas	provide	a	common	cogni@ve	focus	
for	all	learners,	even	when	
differen@ated	tasks	are	required	for	
diverse	students	to	learn	those	ideas	
and	to	demonstrate	their	learning.	

 

70	Karen	Beeman,	2012	



Big Ideas 
Yes No 

Plants and animals are 
interdependent. 

Bees pollinate flowers as they 
collect nectar to make honey.  

People form communities to help 
them meet common needs. 

Geography, climate and the 
topography of a region influence the 
life of a community. 

The Pueblo Indians lived in houses 
made of adobe.  

71	Karen	Beeman,	2012	



Big Ideas 
Yes No 

Authors choose a genre according 
to the message they want to send. 

Poetry 

People form communities to help 
them meet common needs. 

Geography, climate and the 
topography of a region influence the 
life of a community. 

Egyptians constructed pyramids 
and mummified their dead. 

72	Karen	Beeman,	2012	



•  The	statement	must	have	more	than	two	
examples.	

•  It	must	be	an	enduring	understanding,	NOT	a	
DETAIL.	

•  It	must	be	able	to	complete	the	sentence	
prompt,	“I	want	my	students	to	understand	
that…”	

Karen	Beeman,	2012	 73	

To	be	a	big	idea…	



Is it a big idea? 

…Genre. 

74	Karen	Beeman,	2012	



…Genres	come	in	many	
formats	with	specific	
elements.	

 

Is it a big idea? 

75	Karen	Beeman,	2012	



Is it a big idea?   

…how to 
classify 
animals. 

76	Karen	Beeman,	2012	



…Scien@sts	classify	animals	according	
to	their	physical	characteris@cs	and	
adapta@ons	to	their	environment.		
These	classifica@ons	include:	
mammals,	rep@les,	fish,	amphibians,	
insects,	and	birds.	



Is it a big idea? 

…immigrants 
face many 
challenges as 
they adapt to 
a new 
environment. 

78	Karen	Beeman,	2012	



Is it a big idea? 

…text themes. 

79	Karen	Beeman,	2012	



…Writers	communicate	
a	message	,	moral,	or	
theme	when	they	write	
a	poem	or	story.		

Is it a big idea? 

80	Karen	Beeman,	2012	



Is it a big idea? 

…fractions, 
percentages, 
and 
decimals. 

81	Karen	Beeman,	2012	



…fractions, decimals 
and percentages are 
all ways of 
expressing the 
relationship of a part 
to the whole. 

Is it a big idea? 

82	Karen	Beeman,	2012	



Big Ideas 
Concept A Concept B 

Authors choose language and 
structures in order to create images 
and convey their message. 

Pushes and pulls can have 
different strengths and directions. 

Literary texts have specific structures 
that include a beginning, middle, and 
an end..  

Two dimensional shapes have 
perimeter and area, and there is a 
specific way to calculate each. 

Readers use information from a text 
and their own experiences in order 
to draw conclusions and make 
inferences.  

The U.S. Civil War, like all wars, had 
many causes. 



Big Ideas 
Concept B 

Sound	can	make	mauer	vibrate,	
and	vibra@ng	mauer	can	make	
sound.	

Concept A 

We	all	have	families.		Our	
families	have	some	thing	in	
common	and	also	have	
differences.		

When	reading	informa@ve	texts	it	is	
important	to	iden@fy	similari@es	in	
and	differences	between	two	texts	
on	the	same	topic	in	order	to	write	
an	opinion. 

When	reading	informa@onal	texts,	it	
is	important	to	determine	the	
meaning	of	general	academic	and	
domain	specific	words	in	order	to	
write		explanatory	texts.	. 

All	living	things	have	common	
	needs,	and	those	needs	are	met		
within	their	habitats.	
	

When	reading	literary	texts,	it	is	important	
	to	describe	how	a	narrator’s	point	of	view	
	influences	how	events	are	described	in	
	order	to	write	a	historical	fic@on	narra@ve.		



Big Ideas 
Science/SS/Math	

Sound	can	make	mauer	vibrate,	
and	vibra@ng	mauer	can	make	
sound.	

Reading and Writing 

We	all	have	families.		Our	
families	have	some	thing	in	
common	and	also	have	
differences.		

When	reading	informa@ve	texts	it	is	
important	to	iden@fy	similari@es	in	
and	differences	between	two	texts	
on	the	same	topic	in	order	to	write	
an	opinion. 

When	reading	informa@onal	texts,	it	
is	important	to	determine	the	
meaning	of	general	academic	and	
domain	specific	words	in	order	to	
write		explanatory	texts.	. 

All	living	things	have	common	
	needs,	and	those	needs	are	met		
within	their	habitats.	
	

When	reading	literary	texts,	it	is	important	
	to	describe	how	a	narrator’s	point	of	view	
	influences	how	events	are	described	in	
	order	to	write	a	historical	fic@on	narra@ve.		



BILITERACY	UNIT	FRAMEWORK	(BUF)	



What	is	the	Big	Idea	of	the	BUF	in	
Chapter	4?	

Authors	use	a	wide	variety	of	literary	elements	and	
techniques	in	fic@onal	narra@ves.	
	
•  Context:		Animal	adapta@ons	(body	parts,	behavior,	
environment)		

•  Vocabulary:		plot,	se_ng,	character,	dialogue,	conflict,	
mood,	tone,	voice,	imagery,	personifica@on…	

•  Moving	from	the	Concrete	to	the	Abstract:		point	of	
view	of	the	crayfish	leads	us	to	understand	
personifica@on.	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

NON-NEGOTIABLE:		BILITERACY	UNITS	ARE	ANCHORED	IN	BIG	
IDEAS	THAT	ARE	STANDARDS	BASED.	
	
ALL	BILITERACY	UNITS	HAVE	A	LANGUAGE	ARTS	BIG	IDEA(S)	AND		
MOST	OFTEN	A	CONTENT	AREA	BIG	IDEA.	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

NON-NEGOTIABLE	1:		BILITERACY	UNITS	ARE	ANCHORED	
IN	BIG	IDEAS	THAT	ARE	STANDARDS	BASED.	
	
ALL	BILITERACY	UNITS	HAVE	A	LANGUAGE	ARTS	BIG	
IDEA(S)	AND	MOST	OFTEN	A	CONTENT	AREA	BIG	IDEA.	

NON-NEGOTIABLE	2:		ALL	BILITERACY	UNITS	ARE	FOCUSED	ON	
MEANINGFUL	CONTENT.		FOR	THAT	REASON,	LANGUAGE	ARTS	IS	
INTEGRATED	WITH	CONTENT	AREA	STANDARDS.	



What	prac)ces	support	biliteracy	
(instruc)on	and	assessment)?	

	

Biliteracy	Units	are	anchored	in	big	ideas	
(essen@al	understandings)	that	come	

from	Standards	


