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Welcome!	
Illinois	
Indiana	
Massachuse/s		
Missouri	
Wisconsin	
Texas		

Beeman	and	Urow	
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Agenda	
August	1,	2016	 August	2,	2016	 August	3,	2016	

•  Introduc=ons			
•  Defining	Biliteracy				
•  Language			
•  Language	and	

Content	Alloca=on			
•  The	Biliteracy	Unit	

Framework	(BUF)	

•  Biliteracy	Mindset	
•  Biliteracy	Students	
•  Biliteracy	Instruc=on:	

•  Standards	
•  Big	Ideas	
•  Oracy	and	

Backround	
Knowledge	

•  Reading	and	Wri=ng	

Word	Study	
The	Bridge	and	
Extension:	
	
Bridge	vs.	Bridging	

•  SeRng	up	the	
Learning	
Environment	

•  Experiencing	a	
Biliteracy	Unit	

Using	a	Mul=lingual	
Perspec=ve	with	our	
Students:	
•  Selec=ng	materials	

biliteracy	
•  Cómo	funciona	el	español	
•  Oracy	Building	Strategies	

Prepara=on:	
Schedules	
Learning	
Environment	
Students	



Ins7tute	Resources:			
text,	handouts	and	website:	

www.TeachingForBiliteracy.com	
	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins=tute		2016	





Introduc7ons	
	



This	presenta7on	reflects	the	collabora7ve	work	of	the	team:	
	
	
	

Melody	Wharton	
	

Susan	Pryor	
Olga	Karwoski	

Cheryl	Urow	 Karen	Beeman	

Patricia	Nuñez	



Karen	Beeman	
	

Simultaneous	Bilingual-	México	



Paulo	
	

Simultaneous	Bilingual	–	U.S.	



Byron	–	Sequen7al	Bilingual	



My Biliteracy Journey 

Sequen7al	
bilingual	



My Biliteracy Journey 



Our	Biliteracy	Journeys	
• What	is	similar	between	our	journeys	
thus	far?	
• What	is	different	between	our	journeys?	



•  Simultaneous	Bilingual	-	Chile	
•  Taught	for	16	years	in	Villa	Park,	District	45	

My Biliteracy Journey 



Personal	Journey	Toward	Biliteracy	



Simultaneous	
Bilingual	

1
2

My	Personal	Journey	Toward	Biliteracy	



Share	your	Bilingual	
Trajectory	

Sequen7al	Bilingual	

Sequen7al	Bilingual	

Simultaneous		Bilingual	



Introduc7ons:		Biliteracy	
Trajectories	

	



Group	Processing	Step	1	

•  Introduce	yourselves	and	describe	your	
bilingual	trajectory	(simultaneous	vs.	
sequen=al	bilingual).		If	you	are	
monolingual	English	and	were	to	
become	bilingual,	you	would	be	a	
sequen=al	bilingual.	

	
.		



	

Defining	Biliteracy	



What	is	Literacy?	

Reading	

Word	
Study	Wri=ng	

Context	
for	

Meaning	

Melody	Wharton	-	Center	for	Teaching	for	Biliteracy	



Sort	



Language	development	
directly	affects	literacy	

development	



Language	Learners	and	Literacy	

•  Language	development	directly	impacts	literacy	
development	

•  When	planning	for	literacy,	we	must	include	what	
we	know	about	students’	language	development	
so	that	we	can	support	and	scaffold	literacy	
development.	



ELPA	21	



ELPA	21	



Spanish	Language	
Development	
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Real-life objects (realia)
Manipulatives
Pictures & photographs
Illustrations, diagrams & drawings
Magazines & newspapers
Physical activities
Videos & Films
Broadcasts
Models & figures

Charts
Graphic organizers
Tables
Graphs
Timelines
Number lines

In pairs or partners
In triads or small groups
In a whole group
Using cooperative group 
structures
With the Internet (Web 
sites) or software programs
In the native language (L1)
With mentors

Sensory Supports

Some sensory supports are applicable across all ELP standards, as exemplified in Figure 3G. Others 
are specific to the language of a content area. Figure 3H expands the notion of the use of sensory 
support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports 
in activities, tasks and projects helps promote the development of students’ academic language 
proficiency.
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Illustrated word/phrase  
    walls
Felt or magnetic figures  
    of story elements 
Sequence blocks
Environmental print
Posters or displays
Bulletin boards
Photographs
Cartoons
Audio books
Songs/Chants

Blocks/Cubes
Clocks, sundials and  
    other timekeepers
Number lines
Models of geometric  
    figures
Calculators
Protractors
Rulers, yard/meter sticks
Geoboards
Counters
Compasses
Calendars
Coins

Scientific instruments
Measurement tools 
Physical models
Natural materials
Actual substances,  
    organisms or objects  
    of investigation
Posters/Illustrations of  
    processes or cycles

Maps
Globes
Atlases
Compasses
Timelines
Multicultural artifacts
Arial & satellite  
    photographs
Video clips
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Talmudic	Style	Reading	

What	is	biliteracy	and	how	does	it	differ	
from	monoliteracy?	



Talmudic	Style	Reading	
(Melody	Wharton)	

•  Partners	A	and	B	

•  Partner	A	reads	the	text		

•  Partner	B	says,	“But	what	does	this	mean?”	
and	then	partner	A	answers.	

•  Then	the	roles	are	reversed.	



Balanced	Literacy	

Balanced	literacy	is	defined	by	the	balance	of	
three	cueing	systems,	also	known	as	reading,	
wri=ng	and	word	study.		The	intersec=on	of	the	
three	cueing	systems	is	crucial,	as	is	the	premise	
that	these	3	areas	are	taught	in	an	integrated	
fashion	within	a	meaningful	context.		
	



What	do	we	mean	by	teaching	for	
biliteracy?	(p.2)	

“…A	comprehensive	approach	to	
literacy	instruc=on	integrates	
content,	literacy,	and	language	
instruc=on	and	connects	reading	
with	oral	language	and	wri=ng.”	



What	do	we	mean	by	teaching	for	
biliteracy?	(p.2)	

“…A	comprehensive	approach	to	literacy	
instruc=on	integrates	content,	literacy,	and	
language	instruc=on	and	connects	reading	
with	oral	language	and	wri=ng.		Effec7ve	
biliteracy	instruc7on	enables	bilingual	
learners	to	use	reading,	wri7ng,	listening,	
and	speaking	for	a	wide	range	of	purposes	
in	two	languages.”	



Planning	for	Biliteracy	on	a		
Daily	Basis	

Teaching	for	biliteracy	
engages	ALL	students	in	
Spanish	literacy	AND	English		
literacy	every	day,	beginning	
in	Kindergarten.	

Cheryl	Urow,	teachingforbiliteracy@gmail.com,	2015	



	

Defining	Biliteracy:	
Teaching	for	Biliteracy	means	

always	teaching		
language		
literacy	
and		

content	
	Wharton,	teachingforbiliteracyMW@gmail.com,	2016	



Considera7ons	

•  It	is	important	to	develop	a	literacy	pedagogy,	
or	philosophy	that	guides	literacy	and	
biliteracy	decisions	in	your	district.	

•  What	is	your	district	or	school’s	literacy	
pedagogy?		How	does	the	pedagogy	(or	
philosophy)	guide	decision-making?	



Our	Biliteracy	Philosophy	
In	order	to	help	our	students	meaningfully	par=cipate	
and	show	growth	in	L,	S,	R,	W	in	both	languages,	we	
will	systema=cally	move	through	experien7al	
learning	that	builds	oracy	and	background	
knowledge	to	begin	developing	literacy	proficiency	
and	comprehension.			
	
This	will	be	done	by	scaffolding	rigorous	ac=vi=es	and	
using	a	gradual	release	of	responsibility	model	(whole	
group,	small	group,	independent	prac=ce)	that	meets	
student	needs	and	is	developmentally	appropriate	
and	that	takes	5	to	7	years	to	develop.	



	

Language	Educa7on	
Programs	in	the	U.S.	



Defining	Language	Educa=on	
Programs	

•  With	your	team,	categorize	the	sort	into	the	
following	categories:	

	
Words	we	
know	

Words	we	
have	heard	
before	

Words	we	do	
not	know	



Defining	Language	Educa=on	
Programs	

•  With	your	team,	categorize	the	sort	into	the	
following	categories:	

•  Or,	make	connec=on	among	your	words	by	
genera=ng	your	own	categories.	

	

	

Words	we	know	 Words	we	have	
heard	before	

Words	we	do	not	
know	





Students	Engaged	in	Biliteracy	
•  Green	Students:		Language	Minority	Students	(A	non-
English	language	is	spoken	at	home)	–	Sequen&al	
Bilinguals	

	
•  Blue	Students:		Language	Majority	Students	(English	is	
spoken	at	home)	–	Sequen&al	Bilinguals	

	
•  Blue/Green	Students:		Usually	Language	Minority	
Students	(A	mixture	of	English	and	a	non-English	
language	is	spoken	at	home;	or,	children	speak	non-
English	language	to	parents	and	English	to	siblings	or	a	
combina=on	thereof)		Simultaneous	Bilinguals	



Language	Acquisi7on	
program	

Students	
upon	entry	

Goal	

Dual	Language:			Two	way	
immersion	

Dual	Language:		One-way		
Immersion,	
Developmental	Bilingual,	
Maintenance	Bilingual	
	

Language	Programs	in	the	U.S.	



Language	Acquisi7on	
program	

Students	
upon	entry	

Goal	

Dual	Language:			Two	way	
immersion	

Dual	Language:		One-way		
Immersion,	Developmental	
Bilingual,	Maintenance	Bilingual	
	
Dual	Language:		One-way		
Immersion	

Language	Programs	in	the	U.S.	



Students	upon	entry	 Students	
upon	entry	

Goal	

Dual	Language:			Two	way	
immersion	

Dual	Language:		One-way		
Immersion,	
Developmental	Bilingual,	
Maintenance	Bilingual	
	

Language	Programs	in	the	U.S.	



Language	Acquisi7on	
program	

Students	
upon	entry	

Goal	

Dual	Language:			Two	way	
immersion	

Dual	Language:		One-way		
Immersion,	Developmental	
Bilingual,	Maintenance	
Bilingual	

Transi7onal	bilingual	
	

Language	Programs	in	the	U.S.ls	



Language	Acquisi7on	
program	

Students	
upon	entry	

Goal	

Dual	Language:			Two	way	
immersion	

Dual	Language:		One-way		
Immersion,	Developmental	
Bilingual,	Maintenance	
Bilingual	
Transi7onal	bilingual/English	
as	a	Second	Language	
	

Language	Programs	in	the	U.S.	



Language	Acquisi7on	
program	

Students	
upon	entry	

Goal	

Dual	Language:			Two	way	
immersion	

Dual	Language:		One-way		
Immersion,	Developmental	
Bilingual,	Maintenance	
Bilingual	
Transi7onal	Bilingual/English	
as	a	Second	Language	
	

Language	Programs	in	the	U.S.	



TBE	Language	Alloca7on	



Handouts	Page	5	



Data	aggregated	form	a	series	of	3-7	year	longitudinal	studies	from	well-implemented,	mature	programs	in	five	school	
districts	

©	Wayne	P.	Thomas	and	Virginia	P.	Collier,	2010	
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GRADE	
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1	

2	

3	

4	

5	

6		

Program	1:	Two-way	developmental	bilingual	educa=on	(BE)	
Program	2:	Late-exit	bilingual	educa=on	and	ESL	taught	through	academic	content	
Program	3:	Early-exit	bilingual	educa=on	and	ESL	taught	through	academic	content	
Program	4:	Early-exit	bilingual	educa=on	and	ESL	taught	tradi=onally		
Program	5:	ESL	taught	through	academic	content	using	current	approaches	
Program	6:	ESL	Pullout-taught	tradi=onally	

Average	performance	of	na=ve-
English	speakers	making	one	
year’s	progress	in	each	
consecu=ve	grade.	



	

Group	Processing		
(Page	6	of	Handouts)	

Program	Vision	
Literacy	Philosophy	





Group	Processing	
VISION:	
•  For	whom	is	your	program?		(What	students)?	
•  How	long	are	students	expected	to	be	in	your	
program?	

•  What	are	the	goals	of	your	program?	
	
LITERACY	PHILOSOPHY:	
What	common	understandings	do	you	have	about	
how	students	learn	to	read	and	write?	
	
Sketch	the	answers	on	chart	paper.	



	

Language	and	Content	
Alloca7on	Plans	



Language	Alloca=on	





Dual	Language	includes	a	variety	of	
program	models…	



Teaching	for	Biliteracy	is	
effec7ve	for	a	wide	range	of	

students.	



Content	Alloca7on	for	Biliteracy	

•  Language	Arts	is	taught	in	both	languages	
daily	

•  Math	is	taught	in	one	language	
•  Science	taught	in	one	language	
•  Social	Studies	is	taught	in	one	language	
•  It	is	best	if	language	arts	is	integrated	with	
science	and	social	studies	



Programma7c	Structures	Needed	for	
Biliteracy	

•  Language	plan:		determines	percentage	
of	=me	in	each	language	

	
•  Content	plan:		determines	language	for	
each	content	



	

Group	Processing	Step	4	

Describing	your	Language	
and	Content	Alloca7on	Plan	



Biliteracy	Non-Nego7ables	
(Beeman	and	Urow,	2013)	

•  All	students	receive	literacy	instruc=on	in	both	
languages	every	day,	beginning	at	entry	into	the	
program.		Each	language	arts	class	focuses	on	
different	standards	–	NOT	the	same	standards	
simultaneously	or	stories	ever.	

•  Students	are	together	for	differen=ated,	but	not	
separate,	instruc=on.	

•  Content	is	taught	in	one	language	only	at	each	
grade	level.		This	is	called	content	alloca=on.	

•  Content	and	literacy	Instruc=on	are	integrated.	



Systems	Must	Reflect	the	Biliteracy	
Non-Nego7ables	

•  All	students	receive	literacy	instruc=on	in	both	
languages	every	day,	beginning	at	entry	into	the	
program.		Each	language	arts	class	focuses	on	
different	standards	–	NOT	the	same	standards	
simultaneously	or	stories	ever.	

•  Students	are	together	for	differen=ated,	but	not	
separate,	instruc=on.	

•  Content	is	taught	in	one	language	only	at	each	
grade	level.		This	is	called	content	alloca=on.	

•  Content	and	literacy	Instruc=on	are	integrated.	



	
	





Program	Considera7ons	Handout	



Systems	(Structures)	that	Promote	
Biliteracy:		Language	and	Content	

Alloca7on	Plan	

•  Language	plan:		determines	percentage	
of	=me	in	each	language	

	
•  Content	plan:		determines	language	for	
each	content	



Systems	Must	Reflect	the	Biliteracy	
Non-Nego7ables	

•  All	students	receive	literacy	instruc=on	in	both	
languages	every	day,	beginning	at	entry	into	the	
program.		Each	language	arts	class	focuses	on	
different	standards	–	NOT	the	same	standards	
simultaneously	or	stories	ever.	

•  Students	are	together	for	differen=ated,	but	not	
separate,	instruc=on.	

•  Content	is	taught	in	one	language	only	at	each	
grade	level.		This	is	called	content	alloca=on.	

•  Content	and	literacy	Instruc=on	are	integrated.	



Language	Alloca7on	



Biliteracy	Non-Nego7ables	
To	become	bilingual	and	biliterate,	students	need	
to	engage	in	Spanish	and	in	English	daily.	
Daily	exposure	to	both	languages	is	necessary	
because________________________.	
	
A	minimum	of	50%	of	daily	instruc=on	needs	to	be	
in	the	non-English	language.	
A	minimum	of	50%	of	Spanish	daily	is	necessary	
because________________________.	
	



Biliteracy	Non-Nego7ables	
Daily	exposure	to	both	languages	is	necessary	
because:	
•  In	order	to	develop	language,	students	must	
use	it	and	prac=ce	it.		The	more	=me	goes	
by	without	prac=cing	it,	the	harder	it	is	to	
develop.	
•  Language	is	the	vehicle	for	learning	content	
and	cri=cal	thinking;	therefore,	it	must	be	as	
fully	developed	as	possible	in	both	
languages.	



Addi7onally…	
To	become	bilingual	and	biliterate,	
students	need	at	least	5	to	7	years	
to	develop	academic	language	in	
both	language.	(Cummins,	1981,	
1996,)	
	



6	months	to	2	years	

L1	 L2	



Addi7onally…	
To	become	bilingual	and	biliterate,	students	
need	at	least	5	to	7	years	to	develop	academic	
language	in	both	language.	
	
This	is	important	because________________.	
	

Therefore,	it	is	best	for	biliteracy	to	
develop	in	programs	that	at	a	
minimum,	are	K-5.	



Language	Alloca7on	Ques7on		
#1	

• How	much	Spanish	will	be	
taught	daily	at	each	grade	
level?	



When	reading	a	language	and	content		
Alloca7on	plan,	the	first	number	is		
always	the	non-English	number.	



By	3rd	or	4th	grade,	MOST	
Biliteracy	programs	are	50/50	

	
50%	of	the	day	is	taught	in	Spanish	

	
50%	of	the	day	is	taught	in	English.	



Language	Alloca7on	Ques7on		
#1	

• How	much	Spanish	will	be	taught	
daily	at	each	grade	level?	

• At	3rd	or	4th	and	up	=	50%	

• What	about	K-2?	



Language	Alloca7on	Ques7on		
#1	

• How	much	Spanish	will	be	taught	
daily	at	each	grade	level?	

• How	much	English	will	be	taught	
daily	at	each	grade	level?	



Language	Alloca=on	





At	the	secondary	level,	to	be	considered	DL,	2	courses	
	must	be	offered	in	Spanish:		a	Language	Arts	course		
and	content	area	course.	



One	and	Two	Teacher	Model	Programs	
Type	of	Model	 Pros	 Cons	

	
One	Teacher	Model	
(One	teacher	teaches	
both	languages)	

Teachers	get	to	know	
students	across	both	
their	languages	
	
Time	can	be	more	
flexible	

It	may	be	harder	for	
the		teacher	to	stay	in	
the	target	language	
	
It	may	be	harder	for	
the	students	to	stay	in	
the	target	language	

Two	Teacher	Model	
(One	teacher	teaches	
English	and	another	
teacher	teaches	
Spanish	to	the	same	
students)	

Spanish	=me	is	
protected	by	place,	
=me	and	person	
	
When	collabora=on	
works	well,	it	is	
powerful!	

It	is	harder	for	
teachers	to	get	to	
know	students	across	
both	languages	
	
When	collabora=on	is	
not	effec=ve,	it	is	
challenging	for	all.	



Complete	the	Language	Part	of		
this	graph	for	every	grade	level	of	your	
program.	





Content	Alloca7on	





Systems	Must	Reflect	the	Biliteracy	
Non-Nego7ables	

• All	students	receive	literacy	
instruc7on	in	both	languages	every	
day,	beginning	at	entry	into	the	
program.		Each	language	arts	class	focuses	on	
different	standards	–	NOT	the	same	standards	
simultaneously	or	stories	ever.	

•  Students	are	together	for	differen=ated,	but	not	
separate,	instruc=on.	

•  Content	is	taught	in	one	language	only	at	each	
grade	level.		This	is	called	content	alloca=on.	

•  Content	and	literacy	Instruc=on	are	integrated.	



Language	
Arts	
(literacy)	

Language	Arts	
(literacy)	



Systems	Must	Reflect	the	Biliteracy	
Non-Nego7ables	

•  All	students	receive	literacy	instruc=on	in	both	languages	every	day,	beginning	at	
entry	into	the	program.		Each	language	arts	class	focuses	on	different	standards	–	
NOT	the	same	standards	simultaneously	or	stories	ever.	

•  Students	are	together	for	differen=ated,	but	not	separate,	instruc=on.	

• Content	is	taught	in	one	
language	only	at	each	grade	
level.		This	is	called	content	
alloca7on.	

•  Content	and	literacy	Instruc=on	are	integrated.	



Content	Alloca7on	for	Biliteracy	

•  Language	Arts	is	taught	in	both	
languages	daily	
• Math	is	taught	in	one	language	
•  Science	is	taught	in	one	language	
•  Social	Studies	is	taught	in	one	language	
•  It	is	best	if	language	arts	is	integrated	
with	Science	and	Social	Studies	



Why	keep	content	in	one	
language	all	year	long?	

1.		Bilinguals	only	learn	things	
once.	



6	months	to	2	years	

L1	 L2	



Why	keep	content	in	one	language	all	
year	long?	

1.  Bilinguals	only	learn	things	once.	

2.   We	want	to	reduce	
redundancy	(avoid	flip-
flopping,	surface	level	
learning,	wai=ng	for	the	
other	language…)	



Why	keep	content	in	one	language	all	
year	long?	

3.		So	that	we	can	op7mize	
transfer	(the	Bridge	ensures	transfer	of	
academic	language	and	content.		It	is	done	at	
the	END	of	each	unit).	



Why	keep	content	in	one	language	all	
year	long?	

1.   Bilinguals	only	learn	things	once.	
2.   We	want	to	reduce	redundancy	(avoid	

flip-flopping,	surface	level	learning,	
wai=ng	for	the	other	language…)	

3.   We	want	to	op7mize	transfer	(the	
Bridge	ensures	transfer	of	academic	
language	and	content.		It	is	done	at	the	
END	of	each	unit).	









West	Chicago	District	33	–	Biliteracy	Core	Curriculum	Chart	
Updated	May	25,	2016	

 
 

Grade Spanish English 
 

Pre-Kindergarten	80/20 
All	students 
 

	
See	Chart	

	
																									See	Chart	

Kindergarten		80/20 
All	students 
 

Spanish	Language	Arts	integrated	with: 
Science/Health	(Health	integrated	in	
science) 
Social	Studies 
Math	
275	academic	Spanish	minutes 

English	Language	Arts 
● ESL-Extension	activities	(all	four	

language	domains:	L,S,R,W) 
● 45	academic	English	minutes	

(separate	from	specials) 
● Specials	(Art,	Music,	P.E.) 

First	Grade		70/30 
All	students 
 

Spanish	Language	Arts	integrated	with: 
Science/Health	(health	integrated	in	
science) 
Social	Studies 
Math	
260	academic	Spanish	minutes 

English	Language	Arts	
Extension	activities	(all	four	language	
domains:	L,S,R,W) 
● 55	academic	English	minutes	

(separate	from	specials) 
● Specials	(Art,	Music,	P.E.) 

Second	Grade		60/40 
All	students 
 

Spanish	Language	Arts	integrated	with: 
Science/Health 
(Health	integrated	in	science) 
Social	Studies 
Math	
240	academic	Spanish	minutes 

English	Language	Arts	
● ESL-Extension	activities	(all	four	

language	domains:	L,S,R,W) 
● 75	academic	English	minutes	

(separate	from	specials) 
● Specials	(Art,	Music,	P.E.) 

Third	Grade		50/50 
All	students 
 

Spanish	Language	Arts	integrated	with:	
Social	Studies 
Science/Health	(health	integrated	in	
science) 
135	academic	Spanish	minutes 

English	Language	Arts 
● English	for	LA/ESL:		75	minutes 
● Math:	60	minutes 
● Specials	(Art,	Music,	P.E.) 

135	academic	English	minutes 
Fourth	Grade		50/50 
All	students 
 

Spanish	Language	Arts	integrated	with:	
Social	Studies 
Science/Health	(health	integrated	in	
science) 
135	academic	Spanish	minutes 

English	Language	Arts 
● English	for	LA/ESL:		75	minutes 
● Math:	60	minutes 

Specials	(Art,	Music,	P.E.)	
135	academic	English	minutes 

Fifth	Grade		50/50 
All	students 
 

Spanish	Language	Arts	integrated	with:	
Social	Studies 
Science/Health	(health	integrated	in	
science) 
135	academic	Spanish	minutes 

English	Language	Arts/ESL 
● English	for	LA/ESL:		75	minutes 
● Math:	60	minutes 

Specials	(Art,	Music,	P.E.)	
135	academic	English	minutes 

 

Biliteracy	is	planned	for	
on	a	daily	basis	
using	the	academic	
instruc=onal	minutes	
(not	including	specials	
or	lunch/recess).	











Content allocation 



Woodstock,	IL.	
50/50	













Language	and	Content	Alloca7on	Plan	
Determines:	

Daily		
Schedules	

Biliteracy	Curriculum/Units	

Materials	



Pages	15-19	describe:	
	
Unit	design	(BUF)	
Schedules	
Guiding	Ques7ons	



	
	
	

Sample	schedule:	
80/20	model	
	
	



	
	
	

Sample	schedule:	
80/20	model	
	
	

What	is	this	district’s	
language	and	content	
alloca7on	plan?	



	
	
	

What	is	this		
district’s	language	
and	content	alloca=on	
plan?	



	
	
	



Language	and	Content	Alloca7on	Plan	
Determines:	

Daily		
Schedules	

Biliteracy	Curriculum/Units	

Materials	



Assump7ons	
•  Students	are	together/		integrated	all	day	(blue-
English	dominant	students	and	green	-	ELLS)	

•  Literacy	=me	is	differen=ated	so	as	to	include	
ESL	and	SSL	approaches.	

•  The	op=ons	can	work	with	both	a	one-teacher	
model	(one	teacher	teaches	both	languages)	or	
a	two	teacher	model	(one	teacher	teaches	
Spanish	and	the	other	teacher	teaches	English).	

•  The	op=ons	are	not	a	departmentalized	model.	



Planning	for	Biliteracy	on	a	Daily	
Basis	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins=tute		2015	

In	order	to	develop	biliteracy,	
students	need	to	engage	in	
Spanish	literacy	and	English	

literacy	daily.	
	
	



	
	
	

Sample	schedule:	
80/20	model	
	
	



	
	
	

Sample	schedule:	
80/20	model	
	
	

What	is	this	district’s	
language	and	content	
alloca7on	plan?	



	
	
	

What	is	this		
district’s	language	
and	content	alloca=on	
plan?	



	
	
	



What	is	biliteracy	and	what	
does	biliteracy	look	like?	
	

Biliteracy	Unit	Framework	



BILITERACY	UNIT	FRAMEWORK	(BUF)	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



Spanish	

English	



English	

Spanish	



Theme: 
 
Standards:            CHAPTERS 1-5; Especially Chapter 4 

• Content Area Standards 
• English Language Arts Standards 
• Spanish Language Arts Standards 
• English Language Development (Proficiency) Standards 
• Spanish Language Development (Proficiency) Standards 

 
Building Oracy and Background Knowledge         CHAPTER 6 

• Interactive, hands-on activity 
• Vocabulary Development 

Form
ative A

ssessm
ent 

Reading Comprehension  CHAPTER 7 
• Guided Reading 
• Read aloud 

 
Writing  CHAPTER 8 

• Guided Writing 
• Writers’ Workshop 

Word Study and Fluency CHAPTER 9 
• Decoding 
• Phonics 

Summative Assessment 
Bridge  CHAPTER 10 

• Metalinguistic Skills   
 
Extension Lesson or Activity  CHAPTER 10 
 
 

Content Area and Content Big Idea(s) 
Language Arts Big Ideas      
 
Content Area Targets 
Language Targets      
 
Summative Assessment             
 

• Readers’ Workshop 
• Partner reading 

 

• Spelling 
 



The	Biliteracy	Unit	Framework	

•  Plans	biliteracy	at	the	instruc=onal	and	curricular	
level	

•  Reflects	the	research	on	second	language	
acquisi=on	and	best	prac=ces	for	literacy	

•  Can	be	adjusted	to	include	different	types	of	
resources	(Calkins,	Estrellita,	etc.)	fiRng	those	
resources	into	biliteracy	instead	of	trying	to	fit	
biliteracy	into	the	use	of	those	resources	

•  You	experienced	a	BUF	yesterday	ayernoon	



The	Biliteracy	Learning	
Environment	

	

Planning	the	Strategic	Use		
of	Two	Languages	



The	Biliteracy	Learning	
Environment	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins=tute		2015	

•  Biliteracy	Includes	three	Linguis=c	
Spaces	(in	planning	and	in	the	
classroom):	
– Spanish	
– The	Bridge	
– English	

	
	



Analyze	the	learning	environment	

•  Look	for	the	Español	side	of	the	room	

•  Look	for	the	Bridge	(el	Puente)	

•  Look	for	the	English	side	of	the	room	
	



Guideline	#	1:		Each	language	has	
its	own	dedicated	space.	

	•  Spanish	has	its	own	dedicated	space	that	is	not	
mixed	with	English.	

•  Students	know	where	to	look	for	Spanish	supports.	

•  They	use	Spanish	phonology	and	rules	when	
accessing	those	supports.		

•  This	is	especially	important	for	ini=al	literacy.		
Beeman	and	Urow	

Teaching	for	Biliteracy	Summer	Ins=tute		2015	



Guideline	#	1:		Each	language	has	
its	own	dedicated	space.	

	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins=tute		2015	

•  English	has	its	own	dedicated	space	that	is	
not	mixed	with	Spanish.	

•  Students	know	where	to	look	for	English	
supports.	

•  They	use	English	phonology	and	rules	when		
accessing	those	supports.		
	

•  This	is	especially	important	for	ini=al	literacy.		



Guideline	#2:		Every	Biliteracy	
classroom	includes	the	Bridge		

Two	Teacher	Model/
Middle	School	

One	Teacher	Model	

	
The	language	she/he	
teaches	(Spanish	or	
English)	
	
The	Bridge	

	
Spanish	
	
The	Bridge	
	
English	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins=tute		2015	



Guideline	#	3:		Teachers	use	
different	colors	for	each	language	

•  Spanish	has	its	own	color	

•  English	has	its	own	color	

•  These	colors	are	consistently	used	during	the	
Bridge.	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins=tute		2015	



The	strategic	use	of	language	is	
reflected	in	the	matching	of	color	

and	language	
A		-	Ana	
E	–	Eleazar	
I	–	Isabel	
O	-	Oscar	
U		-Ulises	
	

A	–	Amy	
E	–	Elaine	
I	–	Ivan	
O	-	Olivia	
U	-	Urow	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins=tute		2015	



Guideline	#	4:		Teachers	visually	
indicate	the	language	of	

instruc7on	
Teachers	in	a	one-teacher	model	consistently	use	a	
sign	or	object	to	indicate	the	language	of	instruc=on.			
This	can	be	done	program-wide.	
Examples:		
• “Magic	scarf”	
• Sign	
• Change	channels	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins=tute		2015	



There	are	Three	Types	of	Anchor	
Charts	for	Spanish	and	for	English		
•  Language	Supports	
– Second	Language	Supports	
–  Informal	to	Formal	Language	Supports	

•  Literacy	Supports	(skills	such	as	spelling,	
phonics,	punctua=on)	

•  Content	area	supports	(Content	area	lists)	



There	are	Three	Types	of	Anchor	
Charts	for	Spanish	and	for	English		
•  Language	Supports	
– Second	Language	Supports	
–  Informal	to	Formal	Language	Supports	

•  Literacy	Supports	(skills	such	as	spelling,	
phonics,	punctua=on)	

•  Content	area	supports	(Content	area	lists)	



Two	Types	of	Bridge	Anchor	
Charts	

•  Bridges:		born	out	of	a	unit	–	all	words,	graph,	
or	text	are	related		

•  Metalingus=c	Charts:		Comparing	and	
Contras=ng	how	Spanish	and	English	are	
similar	and	different		



Stand	Up	and	Find	One	of	each	of	
the	following	

	
Spanish	 The	Bridge	 English	

Language	
Chart	
	
Literacy	Chart	
	
Content	Chart	
	

Bridge	Chart	
	
Metalinguis=c	
Chart	

Language	
Chart	
	
Literacy	Chart	
	
Content	Chart	
	



Anchor	Charts	

•  Should	be	developmentally	appropriate	
•  Students	should	ac=vely	engage	in	crea=ng	
them	

•  Change	throughout	the	year	as	students	
develop	knowledge	and	skills	

•  Should	match	the	“internal	structure”	of	the	
language	



Day	1	Breakout	Sessions	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins=tute		2015	

• English	to	Spanish	example	–	
Melody	Wharton	
• Spanish	to	English	example	–	Olga	
Karwoski	
• Early	Childhood		example	Pk/K	–	
Susan	Pryor	


