
Teaching	for	Biliteracy	
August	Summer	Ins7tute	

2017	
Day	3	

Please	sit	by	grade	levels.		Coaches		
and	administrators,	please	select	a	grade	
	level	to	join.	
	



Thursday,	August	2,	2017	
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Teaching	for	Biliteracy	Summer	Ins9tute		2015	

•  Biliteracy	Instruc9on:	
•  The	Learning	Environment	
•  Big	Ideas	(UBD)	
– Word	Study	
– The	Bridge		
– Extension	

•  Bridge	vs.	Bridging	



AGernoon	Breakouts	
•  Planning	:	
– Crea9ng	a	Biliteracy	Schedule:	Melody	
Wharton	
– SeJng	up	the	Biliteracy	Classroom	
Environment:		Olga	Karwoski	
– GeJng	to	know	your	students:	Susan	
Pryor	

•  Ins9tute	Closure	
	



The	Biliteracy	Learning	
Environment	

	

Planning	the	Strategic	Use		
of	Two	Languages	

Mul7lingua
l	context

s:		

Look	for	
what	you

	would	

be	sure	t
o	include

	in	your	

classroom
	environm

ent.	



The	Biliteracy	Learning	
Environment	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins9tute		2015	

•  Biliteracy	Includes	three	Linguis9c	
Spaces	(in	planning	and	in	the	
classroom):	
– Spanish/Polish	
– The	Bridge	
– English	

	
	



Analyze	the	learning	environment	

•  Look	for	the	Español	side	of	the	room	

•  Look	for	the	Bridge	(el	Puente)	

•  Look	for	the	English	side	of	the	room	
	



Guideline	#	1:		Each	language	has	
its	own	dedicated	space.	

	•  Spanish/Polish		has	its	own	dedicated	space	that	is	
not	mixed	with	English.	

•  Students	know	where	to	look	for	Spanish	supports.	

•  They	use	Spanish/Polish	phonology	and	rules	when	
accessing	those	supports.		

•  This	is	especially	important	for	ini9al	literacy.		
Beeman	and	Urow	
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Guideline	#	1:		Each	language	has	
its	own	dedicated	space.	

	

Beeman	and	Urow	
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•  English	has	its	own	dedicated	space	that	is	
not	mixed	with	Spanish.	

•  Students	know	where	to	look	for	English	
supports.	

•  They	use	English	phonology	and	rules	when		
accessing	those	supports.		
	

•  This	is	especially	important	for	ini9al	literacy.		



Guideline	#2:		Every	Biliteracy	
classroom	includes	the	Bridge		

Two	Teacher	Model/
Middle	School	

One	Teacher	Model	

	
The	language	she/he	
teaches	(Spanish	or	
English)	
	
The	Bridge	

	
Spanish	
	
The	Bridge	
	
English	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins9tute		2015	



Guideline	#	3:		Teachers	use	
different	colors	for	each	language	

•  Spanish/Polish		has	its	own	color	

•  English	has	its	own	color	

•  These	colors	are	consistently	used	during	the	
Bridge.	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins9tute		2015	



come	
Come	
come	
	
	



The	strategic	use	of	language	is	
reflected	in	the	matching	of	color	

and	language	
A		-	Ana	
E	–	Eleazar	
I	–	Isabel	
O	-	Oscar	
U		-Ulises	
	

A	–	Amy	
E	–	Elaine	
I	–	Ivan	
O	-	Olivia	
U	-	Urow	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins9tute		2015	



Guideline	#	4:		Teachers	visually	
indicate	the	language	of	

instruc7on	
Teachers	in	a	one-teacher	model	consistently	use	a	
sign	or	object	to	indicate	the	language	of	instruc9on.			
This	can	be	done	program-wide.	
Examples:		
• “Magic	scarf”	
• Sign	
• Change	channels	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins9tute		2015	



There	are	Three	Types	of	Anchor	
Charts	for	Spanish	and	for	English		
•  Language	Supports	
– Second	Language	Supports	
–  Informal	to	Formal	Language	Supports	

•  Literacy	Supports	(skills	such	as	spelling,	
phonics,	punctua9on)	

•  Content	area	supports	(Content	area	lists)	



There	are	Three	Types	of	Anchor	
Charts	for	Spanish	and	for	English		
•  Language	Supports	
– Second	Language	Supports	
–  Informal	to	Formal	Language	Supports	

•  Literacy	Supports	(skills	such	as	spelling,	
phonics,	punctua9on)	

•  Content	area	supports	(Content	area	lists)	



Two	Types	of	Bridge	Anchor	
Charts	

•  Bridges:		born	out	of	a	unit	–	all	words,	graph,	
or	text	are	related		

•  Metalingus9c	Charts:		Comparing	and	
Contras9ng	how	Spanish	and	English	are	
similar	and	different		



Stand	Up	and	Find	One	of	each	of	
the	following	

	for	your	grade	level	
Spanish	 The	Bridge	 English	

Language	
Chart	
	
Literacy	Chart	
	
Content	Chart	
	

Bridge	Chart	
	
Metalinguis9c	
Chart	

Language	
Chart	
	
Literacy	Chart	
	
Content	Chart	
	



Anchor	Charts	

•  Should	be	developmentally	appropriate	
•  Students	should	ac9vely	engage	in	crea9ng	
them	

•  They	change	throughout	the	year	as	students	
develop	knowledge	and	skills	

•  They	should	match	the	“internal	structure”	of	
the	language	

	



	

How	do	we	implement	a	
mul7lingual	perspec7ve?	

We	plan	for	three	linguis7c	spaces.	



Students	use	all	the	languages	in	their	
linguis7c	repertoire	to	develop	literacy	

Create	Three	Linguis7c	Spaces	

Spanish		
•  Teacher	maintains	

Spanish	
•  Students	maintain	

Spanish	
•  Materials,	instruc7on,	and	

assessment	in	Spanish	
•  Literacy	instruc7on	in	

Spanish	
•  Content	in	Spanish	all	

year	
	

English	
•  Teacher	maintains	

English	
•  Students	maintain	

English	
•  Materials,	instruc7on,	

and	assessment	in	
English	

•  Literacy	instruc7on	in	
English	

•  Content	in	English	all	
year		



Students	use	all	the	languages	in	their	
linguis7c	repertoire	to	develop	literacy	

Create	Three	Linguis7c	Spaces	

Spanish		
•  Teacher	maintains	

Spanish	
•  Students	maintain	

Spanish	
•  Materials,	instruc7on,	and	

assessment	in	Spanish	
•  Literacy	instruc7on	in	

Spanish	
•  Content	in	Spanish	all	

year	
	

English	
•  Teacher	maintains	

English	
•  Students	maintain	

English	
•  Materials,	instruc7on,	

and	assessment	in	
English	

•  Literacy	instruc7on	in	
English	

•  Content	in	English	all	
year		

Spanish	and	English	each	have	
a	daily,	scheduled	7me	and	a	

physical	space	



Students	use	all	the	languages	in	their	
linguis7c	repertoire	to	develop	literacy	

Create	Three	Linguis7c	Spaces	

Spanish		
•  Teacher	maintains	

Spanish	
•  Students	maintain	

Spanish	
•  Materials,	instruc7on,	and	

assessment	in	Spanish	
•  Literacy	instruc7on	in	

Spanish	
•  Content	in	Spanish	all	

year	
	

English	
•  Teacher	maintains	

English	
•  Students	maintain	

English	
•  Materials,	instruc7on,	

and	assessment	in	
English	

•  Literacy	instruc7on	in	
English	

•  Content	in	English	all	
year		

Spanish	and	English	each	have	
a	daily,	scheduled	7me	and	a	

physical	space	
Content	is	allocated	to	one	

language,	by	grade	



Students	use	all	the	languages	in	their	
linguis7c	repertoire	to	develop	literacy	

Create	Three	Linguis7c	Spaces	

Spanish		
•  Teacher	maintains	

Spanish	
•  Students	maintain	

Spanish	
•  Materials,	instruc7on,	and	

assessment	in	Spanish	
•  Literacy	instruc7on	in	

Spanish	
•  Content	in	Spanish	all	

year	
	

English	
•  Teacher	maintains	

English	
•  Students	maintain	

English	
•  Materials,	instruc7on,	

and	assessment	in	
English	

•  Literacy	instruc7on	in	
English	

•  Content	in	English	all	
year		

Spanish	and	English	each	have	
a	daily,	scheduled	7me	and	a	

physical	space	
Content	is	allocated	to	one	

language,	by	grade	
Literacy	in	both	languages	



Students	use	all	the	languages	in	their	
linguis7c	repertoire	to	develop	literacy	

Create	Three	Linguis7c	Spaces	

Spanish		
•  Teacher	maintains	

Spanish	
•  Students	maintain	

Spanish	
•  Materials,	instruc7on,	and	

assessment	in	Spanish	
•  Literacy	instruc7on	in	

Spanish	
•  Content	in	Spanish	all	

year	
	

English	
•  Teacher	maintains	

English	
•  Students	maintain	

English	
•  Materials,	instruc7on,	

and	assessment	in	
English	

•  Literacy	instruc7on	in	
English	

•  Content	in	English	all	
year		

The	Bridge	
•  Planned	moment	
aGer	assessment	
when	the	teachers	
brings	the	two	
languages	together	
for	metalinguis7c	
analysis	and	transfer	



Students	use	all	the	languages	in	their	
linguis7c	repertoire	to	develop	literacy	

Create	Three	Linguis7c	Spaces	

Spanish		
•  Teacher	maintains	

Spanish	
•  Students	maintain	

Spanish	
•  Materials,	instruc7on,	and	

assessment	in	Spanish	
•  Literacy	instruc7on	in	

Spanish	
•  Content	in	Spanish	all	

year	
	

English	
•  Teacher	maintains	

English	
•  Students	maintain	

English	
•  Materials,	instruc7on,	

and	assessment	in	
English	

•  Literacy	instruc7on	in	
English	

•  Content	in	English	all	
year		

The	Bridge	
•  Planned	moment	
aGer	assessment	
when	the	teachers	
brings	the	two	
languages	together	
for	metalinguis7c	
analysis	and	transfer	

The	Bridge	has	a	physical	
space,	but	not	a	daily	

scheduled	7me	



Spanish	

English	

BILITERACY	UNIT	FRAMEWORK	(BUF)	



English	

Spanish	



	

How	do	we	implement	a	Mul7lingual	
Perspec7ve:	Use	The	Biliteracy	Unit	

Framework	(BUF)	



English	

Spanish	



The	Biliteracy	Unit	Framework	

•  Plans	biliteracy	at	the	instruc9onal	and	curricular	
level	

•  Reflects	the	research	on	second	language	
acquisi9on	and	best	prac9ces	for	literacy	

•  Can	be	adjusted	to	include	different	types	of	
resources	(Calkins,	Estrellita,	etc.)	fiJng	those	
resources	into	biliteracy	instead	of	trying	to	fit	
biliteracy	into	the	use	of	those	resources	

•  You	experienced	a	BUF	Tuesday	aaernoon	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



The	BUF	Triangle	

• Standards	
• Big	Ideas	
• Learning	Targets	

Summa7ve	
Assessment	



Big	Ideas	
	



Standards	–	Big	Ideas	-		Summa9ve	
Assessment	

•  In	order	to	create	a	BUF,	we	must	know	what	
we	are	teaching	.	

•  What	we	are	teaching	comes	from	standards	
and	from	big	ideas.	



OPEN	SORT	

•  Open	Sort	
– Sort	the	statements	in	any	way	that	makes	sense	
to	you.	

– Be	prepared	to	share.	

	



CLOSED	SORT	

•  Pair	the	content	big	idea	with	its	
matching	literacy	big	idea.	

•  Then,	select	big	ideas	that	match	your	
grade	level	standards.	



The	Big	Idea	

•  Is	grounded	in	State	and	Na9onal	Academic	Standards	
	
•  Comes	from	the	work	of	Wiggins	and	McTighe,	
Understanding	by	Design	

•  “I	want	my	students	to	understand	that…”	and	“For	
example,	…”	

•  Is	also	known	as	an	essen9al	understanding.	
	



The	Big	Idea	

Beginning	with	the	Big	Idea	moves	
lesson	planning	away	from	ac9vity	
based	planning	to	concept	based	
planning,	and	facilitates	mee9ng	
the	goals	of	the	Common	Core	
Standards.	



Big Ideas  
 

When	serving	a	wide	range	of	learners	–	
as	is	typical	in	a	bilingual	seJng	–	big	
ideas	provide	a	common	cogni9ve	focus	
for	all	learners,	even	when	
differen9ated	tasks	are	required	for	
diverse	students	to	learn	those	ideas	
and	to	demonstrate	their	learning.	

 



Big Ideas 
Yes No 

Plants and animals are 
interdependent. 

Bees pollinate flowers as they 
collect nectar to make honey.  

People form communities to help 
them meet common needs. 

Geography, climate and the 
topography of a region influence the 
life of a community. 

The Pueblo Indians lived in houses 
made of adobe.  



Big Ideas 
Yes No 

Authors choose a genre according 
to the message they want to send. 

Poetry 

People form communities to help 
them meet common needs. 

Geography, climate and the 
topography of a region influence the 
life of a community. 

Egyptians constructed pyramids 
and mummified their dead. 



•  The	statement	must	have	more	than	two	
examples.	

•  It	must	be	an	enduring	understanding,	NOT	a	
DETAIL.	

•  It	must	be	able	to	complete	the	sentence	
prompt,	“I	want	my	students	to	understand	
that…”	

To	be	a	big	idea…	



Is it a big idea? 

…Genre. 



…Genres	come	in	many	
formats	with	specific	
elements.	

 

Is it a big idea? 



Is it a big idea?   

…how to 
classify 
animals. 



…Scien9sts	classify	animals	according	
to	their	physical	characteris9cs	and	
adapta9ons	to	their	environment.		
These	classifica9ons	include:	
mammals,	rep9les,	fish,	amphibians,	
insects,	and	birds.	



Is it a big idea? 

…immigrants 
face many 
challenges as 
they adapt to 
a new 
environment. 



Is it a big idea? 

…text themes. 



…Writers	communicate	
a	message	,	moral,	or	
theme	when	they	write	
a	poem	or	story.		

Is it a big idea? 



Is it a big idea? 

…fractions, 
percentages, 
and 
decimals. 



…fractions, decimals 
and percentages are 
all ways of 
expressing the 
relationship of a part 
to the whole. 

Is it a big idea? 



Big Ideas 
Concept A Concept B 

Authors choose language and 
structures in order to create images 
and convey their message. 

Pushes and pulls can have 
different strengths and directions. 

Literary texts have specific structures 
that include a beginning, middle, and 
an end..  

Two dimensional shapes have 
perimeter and area, and there is a 
specific way to calculate each. 

Readers use information from a text 
and their own experiences in order 
to draw conclusions and make 
inferences.  

The U.S. Civil War, like all wars, had 
many causes. 



Big Ideas 
Concept B 

Sound	can	make	mager	vibrate,	
and	vibra9ng	mager	can	make	
sound.	

Concept A 

We	all	have	families.		Our	
families	have	some	thing	in	
common	and	also	have	
differences.		

When	reading	informa9ve	texts	it	is	
important	to	iden9fy	similari9es	in	
and	differences	between	two	texts	
on	the	same	topic	in	order	to	write	
an	opinion. 

When	reading	informa9onal	texts,	it	
is	important	to	determine	the	
meaning	of	general	academic	and	
domain	specific	words	in	order	to	
write		explanatory	texts.	. 

All	living	things	have	common	
	needs,	and	those	needs	are	met		
within	their	habitats.	
	

When	reading	literary	texts,	it	is	important	
	to	describe	how	a	narrator’s	point	of	view	
	influences	how	events	are	described	in	
	order	to	write	a	historical	fic9on	narra9ve.		



Big Ideas 
Science/SS/Math	

Sound	can	make	mager	vibrate,	
and	vibra9ng	mager	can	make	
sound.	

Reading and Writing 

We	all	have	families.		Our	
families	have	some	thing	in	
common	and	also	have	
differences.		

When	reading	informa9ve	texts	it	is	
important	to	iden9fy	similari9es	in	
and	differences	between	two	texts	
on	the	same	topic	in	order	to	write	
an	opinion. 

When	reading	informa9onal	texts,	it	
is	important	to	determine	the	
meaning	of	general	academic	and	
domain	specific	words	in	order	to	
write		explanatory	texts.	. 

All	living	things	have	common	
	needs,	and	those	needs	are	met		
within	their	habitats.	
	

When	reading	literary	texts,	it	is	important	
	to	describe	how	a	narrator’s	point	of	view	
	influences	how	events	are	described	in	
	order	to	write	a	historical	fic9on	narra9ve.		



BILITERACY	UNIT	FRAMEWORK	(BUF)	

NON-NEGOTIABLE:		BILITERACY	UNITS	ARE	ANCHORED	IN	BIG	
IDEAS	THAT	ARE	STANDARDS	BASED.	
	
ALL	BILITERACY	UNITS	HAVE	A	LANGUAGE	ARTS	BIG	IDEA(S)	AND		
MOST	OFTEN	A	CONTENT	AREA	BIG	IDEA.	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

NON-NEGOTIABLE	1:		BILITERACY	UNITS	ARE	ANCHORED	
IN	BIG	IDEAS	THAT	ARE	STANDARDS	BASED.	
	
ALL	BILITERACY	UNITS	HAVE	A	LANGUAGE	ARTS	BIG	
IDEA(S)	AND	MOST	OFTEN	A	CONTENT	AREA	BIG	IDEA.	

NON-NEGOTIABLE	2:		ALL	BILITERACY	UNITS	ARE	FOCUSED	ON	
MEANINGFUL	CONTENT.		FOR	THAT	REASON,	LANGUAGE	ARTS	IS	
INTEGRATED	WITH	CONTENT	AREA	STANDARDS.	



What	prac)ces	support	biliteracy	
(instruc)on	and	assessment)?	

	

Biliteracy	Units	are	anchored	in	big	ideas	
(essen9al	understandings)	that	come	

from	Standards	



The	BUF	Triangle	

• Standards	
• Big	Ideas	
• Learning	Targets	

Summa7ve	
Assessment	



Building	Oracy	and	
Background	
Knowledge	

	





Biliteracy	Unit	Framework	(BUF)	Pages	16	and	17	–	CHAPTER	4	





Video	Watching	Roles	

A:		Look	for	teacher	language	
use	
B:		Look	for	student	language	
use	
C:		Iden9fy	visual,	graphic,	
and	interac9ve	supports	



To	see	the	video	

•  Go	to	
•  www.teachingforbiliteracy/videos/spanish		



Standards	and	Big	
Ideas	are	the	focus	for	
building		Oracy	and	

Background	
Development	

	



Reading	and	Wri7ng	in	
a	Biliteracy	Context	



Spanish	and	English	are	different	
therefore,	they	need	to	be	taught	

differently.	
	

Let’s	explore	what	this	means	for	literacy	
development	at	the	word	level	(pages	

118-119).	
	



Spanish	and	English	are	governed	by	
dis7nct	linguis7c	rules	and	cultural	
norms.		
	 • Spanish	and	English	are	dis9nct	
at	the	discourse	level		
• Spanish	and	English	are	dis9nct	
at	the	word	level	



Spanish	and	English	are	dis9nct	at	the	
discourse	level		



Which	discourse	pagern?	

La	clorofila	–	que	es	una	
sustancia	orgánica	–	
capta	la	energía	solar	
(luz),	la	luz	provoca	la	
ruptura	de	la	molécula	
de	agua,	es	decir	se	
rompe	el	enlace	
químico	que	une	el	
hidrógeno	con	el	
oxígeno.		

Chlorophyll	is	the	
molecule	that	
absorbs	sunlight	
and	uses	its	energy	
to	synthesize	
carbohydrates	from	
CO2	and	water.	

p.	103	



Which	discourse	pafern?		#1	

•  El	granero	era	muy	grande.	También	era	muy	
viejo.	Olía	a	heno	e	a	es9ércol.	Olía	al	sudor	
de	caballos	fa9gados	y	al	maravilloso	aliento	
dulzor	de	las	pacientes	vacas.	Era	un	olor	
que	daba	paz,	como	si	nada	malo	pudiera	
volver	a	suceder	en	el	mundo.	Olía	a	grano	y	
al	cuero	de	arneses	y	a	la	grasa	de	los	de	los	
ejes	de	los	carros	y	a	la	goma	de	las	botas.	Y	
siempre	que	le	daban	a	un	gato	una	cabeza	
de	pescado,	todo	el	granero	olía	a	pescado.		



Which	discourse	pafern?	#2	

•  Era	bella,	elás9ca,	con	una	piel	9erna	del	
color	de	pan	y	los	ojos	de	almendras	
verdes,	y	tenía	el	cabello	liso	y	negro	y	
largo	hasta	la	espalda,	y	una	aura	de	
an9güedad	que	lo	mismo	podía	ser	de	
Indonesia	que	de	los	Andes.	Estaba	ves9da	
con	un	gusto	su9l:	chaqueta	de	lince,	blusa	
de	seda	natural	con	flores	muy	tenues,	
pantalones	de	lino	crudo,	y	unos	zapatos	
lineales	del	color	de	la	buganvillas.	



Which	discourse	pagern?	

•  El	granero	era	muy	grande.	También	era	muy	
viejo.	Olía	a	heno	e	a	es9ércol.	Olía	al	sudor	
de	caballos	fa9gados	y	al	maravilloso	aliento	
dulzor	de	las	pacientes	vacas.	Era	un	olor	
que	daba	paz,	como	si	nada	malo	pudiera	
volver	a	suceder	en	el	mundo.	Olía	a	grano	y	
al	cuero	de	arneses	y	a	la	grasa	de	los	de	los	
ejes	de	los	carros	y	a	la	goma	de	las	botas.	Y	
siempre	que	le	daban	a	un	gato	una	cabeza	
de	pescado,	todo	el	granero	olía	a	pescado.		



Spanish	and	English	are	governed	by	
dis7nct	linguis7c	rules	and	cultural	
norms.		
	 • Spanish	and	English	are	dis9nct	
at	the	discourse	level		
• Spanish	and	English	are	dis9nct	
at	the	word	level	



Word	Study	



Word	Study	Key	Points	
•  Students	learn	discrete	skills	best	by	using	words,	
sentences,	and	paragraphs	they	already	
understand.	

•  The	explicit	teaching	of	discrete	word	study	skills	
(phonics,	spelling,	grammar)	should	come	only	
aaer	comprehension	has	been	established.	

•  Student	wri9ng	provides	one	of	the	best	sources	to	
determine	what	word-study	skills	to	teacher	to	
developing	bilinguals.	

•  The	strategies	used	to	teach	word	study	and	
fluency	should	match	how	the	language	works.		
Fluency	reflects	comprehension.	



Spanish/	English	Sort	
•  Sort	the	descriptors	by	language	
•  Then,	talk	about	the	implica9ons	

	

	 1	

	
SPANISH	 	

	
	

Vowels	and	
consonants	

	

ENGLISH	

	
	

	
	

Alphabet	and	
initial	sound	

	
	

	
	
	
	

	
	

	
	

Accents	
	

	

	
	
	

	 	
Rhyming	and	
Word	Families	

	
	

	
	
	

	
	
	

	
	

Syllables	

	
	
	
	
	

	
	
	

	
	
	

	
	
	

SPANISH	 English	



Answers…	on	the	website	
Métodos	autén7cos	(E	and	S)	

! 1!

 
!
!

El!español!y!el!inglés!responden!a!una!serie!de!reglas!lingüísticas!que!son!distintas!
Cheryl!Urow!!!Cheryl@teachingforbiliteracy.com!!

!!!!!Karen!Beeman!Karen@teachingforbiliteracy.com!
Español! Componente!de!

la!lectoescritura!
Inglés!

Se!enseña!a!leer!y!escribir!en!español!comenzando!con!las!
vocales!y!luego!juntándolas!con!las!consonantes!para!
formar!sílabas.!!En!la!escritura!inicial!los!estudiantes!
primero!escriben!las!vocales,!por!ser!constantes!y!
regulares,!y!luego!las!sílabas.!
!
Es!imprescindible!entender!la!diferencia!entre!las!vocales!
fuertes!(aGeGo)!y!las!vocales!débiles!(iGu)!para!poder!dividir!
palabras!por!sílabas!y!saber!como!usar!las!reglas!de!
acentuación!y!de!ortografía.!

!
!
!
!
Las!vocales!y!las!
consonantes!!

Se!enseña!la!lectoescritura!en!inglés!por!medio!del!
nombre!y!el!sonido!de!cada!letra.!!!
!
En!la!escritura!inicial!los!estudiantes!primero!escriben!las!
consonantes!porque!son!constantes!y!más!regulares!que!
las!vocales.!

!
No!se!enseña!el!nombre!de!las!letras!en!español!sino!que!se!
enfatizan!los!sonidos!de!cada.!!Se!aprende!el!nombre!de!
cada!letra!solo!después!de!que!los!estudiantes!hayan!
aprendido!sus!sonidos!y!los!saben!usar!para!formar!sílabas.!

!
!
!
El!abecedario!y!el!
sonido!inicial!

La!destreza!que!mejor!predice!el!éxito!de!la!lectoescritura!
es!el!poder!identificar!la!letra!por!su!nombre!y!el!sonido!
inicial!de!cada!palabra.!
Es!tan!importante!esta!destreza!que!se!enseña!el!nombre!
de!cada!letra!y!se!le!examina!a!los!alumnos!para!saber!si!
lo!han!aprendido.!

El!concepto!del!acento!es!sumamente!importante!en!
español!ya!que!se!basa!en!el!conocimiento!de!la!vocal!fuerte!
y!débil!y!las!reglas!de!las!divisiones!de!sílabas.!Existen!
acentos!ortográficos,!prosódicos!y!diacríticos!
!

!
!
La!acentuación!

!
El!concepto!del!acento!es!fonológico,!ayudando!a!
identificar!la!diferencia!entre!palabras!que!son!
exactamente!iguales!(ímport!vs.!Impórt).!

El!desarrollo!de!la!conciencia!fonética!toma!lugar!por!medio!
de!la!escritura,!no!como!parte!del!lenguaje!oral!como!
sucede!en!inglés.!
La!importancia!de!la!rima!para!el!español!reside!en!la!raíz!
de!la!palabra!no!en!su!parte!inicial!como!en!inglés.!!Se!
enseña!por!medio!de!las!familias!de!palabras!tales!como!
flor,!florero,!florería.!

!
La!!rima!y!las!
familias!de!
palabras!

La!destreza!de!onset&and&rime&(c.at;&f.at;&s.at)!es!crucial!
para!poder!decodificar!en!inglés!ya!que!le!provee!al!
estudiante!la!correspondencia!entre!sonido!y!letra!que!
requiere!el!inglés.!

El!conocimiento!de!la!sílaba!es!la!destreza!más!importante! ! La!importancia!de!la!sílaba!en!inglés!es!menos!que!en!

Center for Teaching for Biliteracy 
info@teachingforbiliteracy.com 

!



Reflec7on	Ques7ons	

•  What	are	the	implica9ons	for:	
–  Instruc9on	
– Assessment	
– Collabora9on	among	Spanish	and	English	teacher	
– Unit	Design	
– Use	of	Standards	
– Communica9on	with	parents	
– Chinese	and	English			



Spanish	
•  Shallow	
orthography	
•  Regular	vowels	
•  Leger	sounds	
are		more	
important	than	
leger	names.	

Spanish	and	English	are	governed	by	
dis7nct	linguis7c	rules	and	cultural	
norms.		
	 English	

•  Deep	
orthography	
•  Irregular	vowels	
•  Leger	names	are	
so	important	that	
they	are	tested.	



Spanish	word	
walls	
•  Tricky	legers	
(letras	tramposas	
•  Syllable	
	

Spanish	and	English	are	governed	by	
dis7nct	linguis7c	rules	and	cultural	
norms.		
	

English	word	walls	
•  High	frequency	and/
or	sight	words.	

•  Organized	by	ini9al	
sound.		

•  Rhyming	word	
families:	
– bat,	sat,	cat,	rat	



El	renglón	
El	renglón	que	se	
salta.		

La	sangría	

El	punto	final	

La	letra	
mayúscula.	

Se	deja	un	
cuadrito	
entre	las	
palabras.	

La	letra	
minúscula.	

www.teachingforbiliteracy.com	



www.teachingforbiliteracy.com	



Spanish	and	English	are	different	
therefore,	they	need	to	be	taught	

differently.	
	

Let’s	explore	what	this	means	for	literacy	
development	at	the	word	level	(pages	

118-119).	
	



  English                Spanish 

•  English is opaque. 

•  The sound symbol 
relationship in English is 
loose: it is irregular and 
inconsistent. 

•  There are 26 letters that 
produce between 40 and 
56 phonemes There are 5 
vowels that produce 15 
sounds. 

•  Spanish is transparent.  

•  The sound symbol 
relationship in Spanish is 
tight:  it is regular and 
consistent. 

 
•  There are 27 letters that 

produce 26 phonemes.  
There are 5 vowels that 
produce 5 sounds. 



  English                Spanish 

•  English is opaque. 

•  The sound symbol 
relationship in English is 
loose: it is irregular and 
inconsistent. 

•  There are 26 letters that 
produce between 40 and 
56 phonemes There are 5 
vowels that produce 15 
sounds. 

•  Spanish is transparent.  

•  The sound symbol 
relationship in Spanish is 
tight:  it is regular and 
consistent. 

 
•  There are 27 letters that 

produce 26 phonemes.  
There are 5 vowels that 
produce 5 sounds. 

Theref
ore,	ea

rly	liter
acy	

strateg
ies	and

	word	w
alls	

in	Engl
ish…	



English word walls 

•  High frequency 
words. 

•  Organized by initial 
sound. 

•  Rhyming word 
families: 
– bat, sat, cat, rat 

Spanish word walls 

•  Challenging words, 
with letras 
tramposas  

•  Organized by 
syllable or letra 
tramposa 



Samples:	
Spanish	Literacy	

Charts	





Sílabas	







Sílabas	





file:///.file/
id=6571367.11408361	



La	h	muda	



La	“b”	y	la	“v”	



Las	letras	tramposas	–	la	“c	de	cine”	



Spanish	Anchor	Charts		
Or	Word	Walls	
p.123	and	124	











Sample:			
Word	Study	in	Spanish	



Mi	nombre	

Nombre		corto	 Nombre	largo	

Flor	
Alma	
Jill	
Magda	
Mario	
Lucy	
	
	
	
	

Ricardo	
Kimberlee	
Eulalia	
María	(Elena)		
Eliana	
Isaura	
	
	

Page	120	











Pasos	a	seguir	

Los	sonidos	de	las	vocales	(fuertes	y	débiles)	
	

Los	sonidos	de	las	consonantes	
	

Segmentación	silábica:	
Sílablas	abiertas	

	
Sílabas	cerradas	

	

El	diptongo	
	
Las	sílabas	
inversas	
	
El	triptongo	



Pasos	a	seguir	
(Los	estudiantes	aprenden	y	aplican	estas	destrezas	de	manera	

variada.		No	es	lo	mismo	para	cada	estudiante.)	
Los	sonidos	de	las	vocales	(fuertes	y	débiles)	

	
Los	sonidos	de	las	consonantes	

	
Segmentación	silábica:	

Sílabas	abiertas	(papá;	mamá)	
	

Sílabas	cerradas	(manzana;	comunidad)	
	

Sílabas	inversas	(en)	–	puede	repasarse	después	de	las	sílabas	
abiertas	

	
Grupos	consonán9cos		(grupo;	blanco;	problema)	

					
El	diptongo	(ciudad;	ma-íz)		El	triptongo	(Paraguay)	



Rules	mafer	in	Spanish	

• Maria	o	María	

• Pena	or	Peña	
(año)	

• Papá,	la	papa,	
el	Papa	

• Sí	(yes),		Si	(If)	

• Más	(many),		
mas	(but)	

•  El	guía	(person)	
•  La	guía	(reference	
book)	





Series	of	5	Videos	
highligh7ng	how	to	
use	student	names	to	
develop	ini7al	literacy	
in	Spanish	using	
Nombres	cortos	y	
largos	



Unit	Theme	:		All	About	Me		
(I	am	unique)	

Literacy	Skill	 Method/Context	 Comments	
	
Leger	names	

Oracy	
Using	student	names	and	
modeling	

Student	names	are	
determined	by	their	
families.		We	cannot	
change	them.	

Syllable	segmenta9on	 Oracy:		Nombres	cortos	y	
largos	
Student	names	

Modeling	is	important;	
par9cipa9on	

Strong	vowels	and	weak	
vowels	

Student	names	 Each	student	must	“get	
their	name	right”		

Spacing,	concept	of	word,	
syllable	segmenta9on,	
leger	sounds,	strong	and	
weak	vowels	

Dictado	 Guidance	is	important	to	
make	sure.		Lots	of	oracy	
development	in	Spanish	
will	help	students	deepen	
their	understanding	of	this	
skill.	





El	renglón	
El	renglón	que	se	
salta.		

La	sangría	

El	punto	final	

La	letra	
mayúscula.	

Se	deja	un	
cuadrito	
entre	las	
palabras.	

La	letra	
minúscula.	

www.teachingforbiliteracy.com	
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Glossary:		How	Spanish	Works	
p.	155	

• Skim	through	the	pages	and	
iden9fy	some	of	the	rules	
about	How	Spanish	Works.	

• How	can	this	resource	be	used	
and	by	whom?	



Theme: 
 
Standards:            CHAPTERS 1-5; Especially Chapter 4 

• Content Area Standards 
• English Language Arts Standards 
• Spanish Language Arts Standards 
• English Language Development (Proficiency) Standards 
• Spanish Language Development (Proficiency) Standards 

 
Building Oracy and Background Knowledge         CHAPTER 6 

• Interactive, hands-on activity 
• Vocabulary Development 

Form
ative A

ssessm
ent 

Reading Comprehension  CHAPTER 7 
• Guided Reading 
• Read aloud 

 
Writing  CHAPTER 8 

• Guided Writing 
• Writers’ Workshop 

Word Study and Fluency CHAPTER 9 
• Decoding 
• Phonics 

Summative Assessment 
Bridge  CHAPTER 10 

• Metalinguistic Skills   
 
Extension Lesson or Activity  CHAPTER 10 
 
 

Content Area and Content Big Idea(s) 
Language Arts Big Ideas      
 
Content Area Targets 
Language Targets      
 
Summative Assessment             
 

• Readers’ Workshop 
• Partner reading 

 

• Spelling 
 


