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Please	sit	by	grade	levels.		Coaches		
and	administrators,	please	select	a	grade	
	level	to	join.	
	



The	Bridge	



The	Bridge	in	
Mul7lingual	SeHngs	
(English	Medium	
Classrooms)	



The	Bride	in	Mul7lingual	English	
medium	seHngs:	

•  Non-English	languages	are	used	to	validate	
concepts;	instruc6on	is	conducted	in	English	

•  Affirms	and	elevates	all	non-English	
languages	

•  Most	o;en	occurs	a;er	the	learning	has	
been	done	in	English	

•  Includes	all	the	Non-English	languages	in	the	
classroom	



	
	



Including	all	languages…	

Urow	Southern	New	England	
Regional	Dual	Language	
Conference	2013		
cheryl.urow@gmail.com	



Urow	Southern	New	England	
Regional	Dual	Language	
Conference	2013		
cheryl.urow@gmail.com	



The	Bridge	in	the	English-Medium		
Classroom	

Netzel	–	First	Grade	-		West	Chicago,	IL	–	District	33	



Burger	-	Second	Grade	-		West	Chicago,	IL		-	District	33	



Barros	-		ELL-	West	Chicago,	IL	–	District	33	



The	Bridge	
•  What	it	IS:	

– Done	once	students	have	
completed	the	
summa6ve	assessment	
of	the	unit	

– About	transfer	
– About	language:		
metalinguis6c	awareness	

– Much	more	than	
transla6on	

–  Separate	from	Spanish/
Polish	and	English	6me	

•  What	it	is	NOT:	
– Done	by	the	teacher	
only	

– Reteaching	of	the	
concepts	

– A	simple	transla6on	or	
list	of	words	provided	by	
the	teacher	

– Flip-flopping	or	code-
switching	

– Part	of	Spanish	or	
English	6me	



Frayer Model:  The Bridge  
What are the 
goals of the 

Bridge? 
What  is the 
focus of the 

Bridge? 

Non-examples Examples 

When does it occur? 
How does it occur? 

Bridge 



The	Bridge	is	only	one	part	of	
Biliteracy	

•  What	happens	before	the	Bridge?	

•  What	happens	a;er	the	Bridge?	











Frayer Model:  The Bridge  
What are the 
goals of the 

Bridge? 

Non-examples Examples 

When does it occur? 
How does it occur? 

Bridge 



What	are	the	goals	of	the	Bridge?	
1.		To	transfer	academic	content	from	one	
language	to	the	other.	

•  That	is	why	the	Bridge	is	pre-planned	and	
occurs	at	end	of	the	unit	once	students	have	
learned	the	content	well	in	one	language.	

•  Some7mes	there	are	two	Bridges:		one	for	
content	(Science	and	SS)	and	one	for	
Language	Arts.	
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What	is	Bridged?	

•  Standards	and	Big	Ideas	



Big Ideas 
Concept A Concept B 

Authors choose language and 
structures in order to create images 
and convey their message. 

Pushes and pulls can have 
different strengths and directions. 

The letter g can change its sound 
depending upon the vowel that 
follows it.  

Two dimensional shapes have 
perimeter and area, and there is a 
specific way to calculate each. 

Readers use information from a text 
and their own experiences in order 
to draw conclusions and make 
inferences.  

The U.S. Civil War, like all wars, had 
many causes. 



What	are	the	goals	of	the	Bridge?	
2.		To	develop	metalinguis7c	awareness	by	
engaging	in	contras7ve	analysis	(comparing	
and	contras7ng	Spanish	and	English).	

•  The	founda7onal	skills	and	language	CCSS	are	
helpful	in	planning	the		metalinguis7c	focus.	

•  The	metalinguis7c	focus	must	reflect	your	
grade	level	and	the	developmental	stages	of	
your	students.	



Segundo	grado	–	Destrezas	fundamentales	



Segundo	Grado	-	Lenguaje	



Areas explored during Contrastive 
Analysis  

(Metalinguistic Charts) 
•  Phonology:  letter sounds:  “c” and “k” 

•  Morphology (Cognates:  energía – energy) – 
Word – Expression Level 

A  - Ana 
E – Eleazar 
I – Isabel 
O - Oscar 
U  -Ulises 
 

A – Amy 
E – Elaine 
I – Ivan 
O - Olivia 
U - Urow 



•  Syntax and Grammar (Sentence Level): 
 

– El carro rojo – The red car 
–  !Te adoro! – I adore you! 
–  !El papá es guapísimo!  -  The father is very 

handsome! 

•  Language Use (Discourse Level and Socio-
Cultural Level): 
– Mensaje Indirecto   Direct Message 
– “!Y punto!”               That’s it! (not “And 

Point”) 



www.teachingforbiliteracy/videos/
bridge		



What	are	the	goals	of	the	Bridge?	
2.		To	develop	metalinguis7c	awareness	by	
engaging	in	contras7ve	analysis	(comparing	
and	contras7ng	Spanish	and	English).	

•  It	is	best	to	focus	on	one	metalinguis7c	area	
at	a	7me.	

•  Older	students	who	have	experienced	
Bridges	may	be	able	to	focus	on	more	than	
one	metalinguis7c	area	at	a	7me.	



Frayer Model:  The Bridge  
What are the 
goals of the 

Bridge? 

Non-examples Examples 

When does it occur? 
How does it occur? 

Bridge 



When	does	it	occur?		

•  When	would	your	first	Bridge	of	they	year		
occur?	

	
•  What		would	you	transfer	(academic	language	
and	knowledge	–	standards)?	

•  What	could	themetalinguis6c	focus	be?	



How	does	it	occur?	

• Students	are	ac6vely	involved	
in	doing	the	Bridge.			

• The	teacher	facilitates	the	
Bridge.	



How	does	it	occur?	

• Students	are	ac6vely	
involved	in	the	Bridge.	



How	does	it	occur?	

•  Students	are	ac6vely	involved.	
•  Bridge	Strategies	vary	based	on	the	content	
area	and	grade	level.	

•  Bridges	can	be	done	whole	group	or	small	
group	and	in	“chunks”.	

•  O;en,	more	than	one	Bridge	strategy	is	used	
(illustra6on	informs	the	side-by-side	list	
which	can	inform	the	Así	se	dice).	



Frayer Model:  The Bridge  
What are the 
goals of the 

Bridge? 

Non-examples Examples 

When does it occur? 
How does it occur? 

Bridge 



Part	1	of	the	Bridge….	
Students	generate	a	visual	
representa6on	of	what	they	
learned,	and	then,	a;er	
developing	oracy,	add	the	
equivalent	in	the	other	
language	



El	Puente	en	Kinder		

Verona,	Wisconsin	



Part	2	of	the	Bridge….	
Developing	Metalinguis6c	
Awareness	via	Metalinguis6c	
Charts	



METALINGUISTIC	CHART:	Phonology	

Sonido	en	español	 Sound	in	English	
Sol	 Sun	

Tronco	 Trunk	
Papel	 Paper	
Raíces	 Roots	
Aire	 Air	



METALINGUISTIC	CHART:	Phonology	

Sonido	en	español	 Sound	in	English	
Sol	 Sun	

Tronco	 Trunk	
Papel	 Paper	
Raíces	 Roots	
Aire	 Air	



1	





Bridge	in		
second	Grade	

Villa	Park,	Illinois	



Metalinguis6c	Chart	



BRIDGE	



Metalinguis6c	Chart	





el	 la	
	

los	 las	 the	

El	problema	 La	
resolución	
	
La	trama	

Los	
personajes	

las	novelas	
Las	personas	

The	problem	
The	
resolu6on	
The	
characters	
The	novels		

Metalinguis7c	Chart	



2	











3	





BRIDGE	

4	



5	



Sample	Bridge	for	
Middle	School	

6	



Sample	Bridge	
Metalingui6c	
Charts	-	
Middle	School	



Metalinguis6c	Charts	
Middle	School	





Three	Types	of	Bridges	
	

Illustra7on	 Side-by-side	 Así	se	dice	



Frayer Model:  The Bridge  
What are the 
goals of the 

Bridge? 

Non-examples Examples 

When does it occur? 
How does it occur? 

Bridge 



Non	-Examples	of	a	Bridge	

•  Flip-flopping	(switching	from	Spanish	to	
English)	

•  Re-teaching	(same	content	in	both	
languages)	

•  Time	for	clarifica6on	
•  Concurrent	transla6on	by	the	teacher	
•  The	only	6me	English	occurs	
•  A	pre-packaged	program	



Concept	Alainment	
What	am	I	comparing?	

Ac7vity	A	 Ac7vity	B	



Concept	Alainment	
What	concepts	are	being	defined	by	these	

examples?	
Ac7vity	A	 Ac7vity	B	

Pre-planned	and	
ini6ated	by	the	teacher	

Spontaneous	and	
ini6ated	by	the	student	
(s)	



Concept	Alainment	
What	concepts	are	being	defined	by	these	

examples?	
Ac7vity	A	 Ac7vity	B	
Pre-planned	and	ini6ated	by	
the	teacher	

Spontaneous	and	ini6ated	by	
the	student	(s)	

Occurs	at	the	end	of	a	
unit	

Occurs	at	any	6me	
during	the	unit	



Concept	Alainment	
What	concepts	are	being	defined	by	these	

examples?	
Ac7vity	A	 Ac7vity	B	
Pre-planned	and	ini6ated	by	
the	teacher	

Spontaneous	and	ini6ated	by	
the	student	(s)	

Occurs	at	the	end	of	a	unit	 Occurs	at	any	6me	during	the	
unit	

Focuses	on	specific	
comparisons	and	contrasts	
between	Spanish	and	
English	with	examples	
from	the	unit.	

The	comparison	between	
Spanish	and	English	is	
broad	and	includes	many	
different	examples	that	
are	not	thema6cally	
related.			



Concept	Alainment	
What	concepts	are	being	defined	by	these	

examples?	
Concept	A	 Concept	B	
Pre-planned	and	ini6ated	by	
the	teacher	

Spontaneous	and	ini6ated	by	
the	student	(s)	

Occurs	at	the	end	of	a	unit	 Occurs	at	any	6me	during	the	
unit	

Focuses	on	specific	
comparisons	and	contrasts	
between	Spanish	and	English	
with	examples	from	the	unit.	

The	comparison	between	
Spanish	and	English	is	broad	
and	includes	many	different	
examples	that	are	not	
thema6cally	related.			

Planned	and	
predictable.	

Random	



Concept	Alainment	
What	concepts	are	being	defined	by	these	

examples?	
Ac7vity	A	 Ac7vity	B	
	
	
	
	
	
	
	
	
	
	



Concept	Alainment	
What	ac6vi6es	am	I	comparing?	

The	Bridge	 “Bridging”	
Pre-planned	and	ini6ated	by	
the	teacher	

Spontaneous	and	ini6ated	by	
the	student	(s)	

Occurs	at	the	end	of	a	unit	 Occurs	at	any	6me	during	the	
unit	

Focuses	on	specific	
comparisons	and	contrasts	
between	Spanish	and	English	
with	examples	from	the	unit.	

The	comparison	between	
Spanish	and	English	is	broad	
and	includes	many	different	
examples	that	are	not	
thema6cally	related.			

Planned	and	predictable.	 Random	



Concept	Alainment	
What	ac6vi6es	am	I	comparing?	

The	Bridge	 “Bridging”	
Pre-planned	and	ini6ated	by	
the	teacher	

Spontaneous	and	ini6ated	by	
the	student	(s)	

Occurs	at	the	end	of	a	unit	 Occurs	at	any	6me	during	the	
unit	

Focuses	on	specific	
comparisons	and	contrasts	
between	Spanish	and	English	
with	examples	from	the	unit.	

The	comparison	between	
Spanish	and	English	is	broad	
and	includes	many	different	
examples	that	are	not	
thema6cally	related.			

Planned	and	predictable.	 Random	
What	are	the	implica7ons	on	schedules,	use	of	language?	

Why	does	this	dis7nc7on	maaer?	



Extensions	





BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



Supports	for	Language	Learners	
Sensory Supports Graphic Supports Interactive Supports 

n Real-life objects (realia) 
n Manipulatives 
n Pictures & photographs 
n Illustrations, diagrams & 
drawings 
n Magazines, newspapers 
n Physical activities 
n Videos, film 
n Broadcasts 
n Models & figures 

n Charts 
n Graphic organizers 
n Tables 
n Graphs  
n Timelines 
n Number lines 

n In pairs or partners 
n In triads or small groups 
n In a whole group using 
cooperative group 
structures 
n With the Internet 
(websites) or software 
programs 
n In the native language 
(L1) 
n With mentors  
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Real-life objects (realia)
Manipulatives
Pictures & photographs
Illustrations, diagrams & drawings
Magazines & newspapers
Physical activities
Videos & Films
Broadcasts
Models & figures

Charts
Graphic organizers
Tables
Graphs
Timelines
Number lines

In pairs or partners
In triads or small groups
In a whole group
Using cooperative group 
structures
With the Internet (Web 
sites) or software programs
In the native language (L1)
With mentors

Sensory Supports

Some sensory supports are applicable across all ELP standards, as exemplified in Figure 3G. Others 
are specific to the language of a content area. Figure 3H expands the notion of the use of sensory 
support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports 
in activities, tasks and projects helps promote the development of students’ academic language 
proficiency.
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Illustrated word/phrase  
    walls
Felt or magnetic figures  
    of story elements 
Sequence blocks
Environmental print
Posters or displays
Bulletin boards
Photographs
Cartoons
Audio books
Songs/Chants

Blocks/Cubes
Clocks, sundials and  
    other timekeepers
Number lines
Models of geometric  
    figures
Calculators
Protractors
Rulers, yard/meter sticks
Geoboards
Counters
Compasses
Calendars
Coins

Scientific instruments
Measurement tools 
Physical models
Natural materials
Actual substances,  
    organisms or objects  
    of investigation
Posters/Illustrations of  
    processes or cycles

Maps
Globes
Atlases
Compasses
Timelines
Multicultural artifacts
Arial & satellite  
    photographs
Video clips
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What	is	non-nego7able	
about	Extension	
instruc7on?	



Extension	7me	always	focuses	on:	
	•  Listening,	speaking,	reading	and	wri6ng	/	Language	

development	
•  Oracy	building	before	applica6on	of	literacy	skills	
•  Non-transferrable	literacy	skills	unique	to	the	
language	(English	or	Spanish)	

•  Students	engage	in	Spanish	literacy	and	English	
literacy	daily	and	the	BUF	plans	for	each	of	these	
literacy	6mes.	

•  A	context	for	listening,	speaking,	reading	and	wri6ng	
(When	content	is	only	ELA,	focus	on:	Art,	Culture,	
Universal	themes)	

	



Let’s	Review:	

•  Content	is	taught	in	one	language	
•  Extension	occurs	a;er	the	Bridge	
•  The	BUF	plans	for	instruc6on	in	both	
Spanish	and	in	English	

•  How	do	you	plan	for	extension	6me?	



Nuances	of	Planning	Extension	
Time	

•  Go	back	to	your	language	and	content	
alloca6on	plan	

•  Talk	with	your	colleagues:		How	will	you	plan	
for	extension	6me?	



Extension	7me	is	framed	by	
several	factors:	

	

•  The	type	of	program	(50/50	or	80/20)	

•  The	language	in	which	math	is	taught	
when	the	program	is	50/50.	



Sample Language Allocation for 
80/20: 

 •  Kinder:		80%	Spanish	and	20	%	English	

•  First:	70%	Spanish	and	30%	English	

•  Second:	60%	Spanish	and	40%	English	

•  Third	and	on	will	be	50%	Spanish	and	50%	
English	(see	50/50	programs).	



West	Chicago	District	33	–	Biliteracy	Core	Curriculum	Chart	
Updated	May	25,	2016	

 
 

Grade Spanish English 
 

Pre-Kindergarten	80/20 
All	students 
 

	
See	Chart	

	
																									See	Chart	

Kindergarten		80/20 
All	students 
 

Spanish	Language	Arts	integrated	with: 
Science/Health	(Health	integrated	in	
science) 
Social	Studies 
Math	
275	academic	Spanish	minutes 

English	Language	Arts 
● ESL-Extension	activities	(all	four	

language	domains:	L,S,R,W) 
● 45	academic	English	minutes	

(separate	from	specials) 
● Specials	(Art,	Music,	P.E.) 

First	Grade		70/30 
All	students 
 

Spanish	Language	Arts	integrated	with: 
Science/Health	(health	integrated	in	
science) 
Social	Studies 
Math	
260	academic	Spanish	minutes 

English	Language	Arts	
Extension	activities	(all	four	language	
domains:	L,S,R,W) 
● 55	academic	English	minutes	

(separate	from	specials) 
● Specials	(Art,	Music,	P.E.) 

Second	Grade		60/40 
All	students 
 

Spanish	Language	Arts	integrated	with: 
Science/Health 
(Health	integrated	in	science) 
Social	Studies 
Math	
240	academic	Spanish	minutes 

English	Language	Arts	
● ESL-Extension	activities	(all	four	

language	domains:	L,S,R,W) 
● 75	academic	English	minutes	

(separate	from	specials) 
● Specials	(Art,	Music,	P.E.) 

Third	Grade		50/50 
All	students 
 

Spanish	Language	Arts	integrated	with:	
Social	Studies 
Science/Health	(health	integrated	in	
science) 
135	academic	Spanish	minutes 

English	Language	Arts 
● English	for	LA/ESL:		75	minutes 
● Math:	60	minutes 
● Specials	(Art,	Music,	P.E.) 

135	academic	English	minutes 
Fourth	Grade		50/50 
All	students 
 

Spanish	Language	Arts	integrated	with:	
Social	Studies 
Science/Health	(health	integrated	in	
science) 
135	academic	Spanish	minutes 

English	Language	Arts 
● English	for	LA/ESL:		75	minutes 
● Math:	60	minutes 

Specials	(Art,	Music,	P.E.)	
135	academic	English	minutes 

Fifth	Grade		50/50 
All	students 
 

Spanish	Language	Arts	integrated	with:	
Social	Studies 
Science/Health	(health	integrated	in	
science) 
135	academic	Spanish	minutes 

English	Language	Arts/ESL 
● English	for	LA/ESL:		75	minutes 
● Math:	60	minutes 

Specials	(Art,	Music,	P.E.)	
135	academic	English	minutes 

 

Biliteracy	is	planned	for	
on	a	daily	basis	
using	the	academic	
instruc6onal	minutes	
(not	including	specials	
or	lunch/recess).	



 

	
	

Unit 5 
 

 
 

	

	

Unit 2 
 

 
 
 

•  

Unit 6 
 

 

 

Unit 3 
 

 
 

Unit 7 
 

 

 

Unit 4 
 

 
 

 
 

Unit 8 
 
 

	

Unit 1 

Sample	Biliteracy	Map	(80/20)	
1-LS1-1.	Use	materials	to	design	
solu6on	to	a	human	problem	by	
mimicking	how	plants/animals	use	
their	external	parts	to	help	them	
survive,	grow,	meet	needs.		
	

RI.1.2	Iden6fy	the	main	topic	and	
retell	key	details	of	a	text.		
	

W.1.2	Write	informa6ve/explanatory	
texts	in	which	they	name	a	topic,	
supply	some	facts	about	the	topic,	
and	provide	some	sense	of	closure.		
	
	

	

RI.1.2	Iden6fy	the	main	topic	
and	retell	key	details	of	a	text.		
	

W.1.2	Write	informa6ve/
explanatory	texts	in	which	they	
name	a	topic,	supply	some	facts	
about	the	topic,	and	provide	
some	sense	of	closure.		

SS.H.1.1:	Create	a	chronological	
sequence	of	mul6ple	events.	
	

RL.1.3	Describe	the	characters,	
serngs,	and	major	events	in	a	
story,	using	key	details.	
	

W.1.3	Write	narra6ves	in	which	
they	recount	two	or	more	
appropriately	sequenced	events…	
	
	
	

RL.1.3	Describe	the	characters,	
serngs,	and	major	events	in	a	
story,	using	key	details.	
	

W.1.3	Write	narra6ves	in	
which	they	recount	two	or	
more	appropriately	sequenced	
events…	

Social	Studies	
Spanish	LA	

Science	
Spanish	LA	

English	LA	 English	LA	

Science	
Spanish	LA	

1-ESS1-1.	Use	observa6ons	of	the	
sun,	moon,	and	stars	to	describe	
palerns	that	can	be	predicted.		
	

RI.1.2	Iden6fy	the	main	topic	and	
retell	key	details	of	a	text.		
	

W.1.2	Write	informa6ve/
explanatory	texts	in	which	they	
name	a	topic,	supply	some	facts	
about	the	topic,	and	provide	
some	sense	of	closure	

English	Language	
Development	WIDA		
Standards	1		
and	2.		
SeHng	rou7nes	for	
English	Language	Arts.	



Sample	Biliteracy	Map	(80/20)	–Literacy	
Standards		

Read	informa7onal	books	
about	regions/climates	and	
animal	adapta7ons.	
	
Write	informa7onal	text:	
explain	an	animal	adapta7on	
and	provides	examples	of	how	
this	can	be	applied	to	a	human	
problem	

Read	realis7c	fic7on/
memoirs	about	people	at	
different	stages	of	their	
lives.	
	

Write	personal	narra7ve:	
how	student	has	grown	
including	details	that	
describe	key	features	of	
each	stage	
	
	

Read	biographies	people	
students	admire.	
	

Write	biography	about	a	
special	person	who	has	
impacted	their	lives.	

Social	Studies	
Spanish	LA	

Science	
Spanish	LA	

English	LA	English	LA	

Science	
Spanish	LA	

Read	informa7onal	books	
about	day	and	night.	
	
Write	notes	based	on	
observa7ons	and	
informa7on	from	texts	read	
aloud	and	use	them	to	
inform	a	class	fact	sheet	
that	contrasts	the	day	and	
night	sky.	
	
	

Read	informa7onal	books	
about	schools	and	events	
that	occur	at	school..	
	

Write	a	nonfic7on	book	
about	their	par7cular	
school.	
	

School:	L,W,R,W	
Tour	of	school,	LEA,	
focused	on	who	works	
in	the	school,language		
Needed	for	different		
Places	in	school.	



Genres	within	each	bucket	
(Source:		Pathways	to	the	Common	Core)	

Narra7ve	Wri7ng	 Persuasive/Opinion/
Argument	

Informa7onal/
Func7onal/Procedural	

Personal	Narra6ve	
Fic6on	
Historical	Fic6on	
Fantasy	
Narra6ve	Memoir	
Biography	
Narra6ve	Nonfic6on	
	

Persuasive	Leler	
Review	
Personal	Essay	
Literary	Essay	
Historical	essay	
Pe66on	
Editorial	
Op-Ed	Column	

Fact	Sheet	
News	Ar6cle	
Feature	Ar6cle	
Blog	
Website	
Report	
Analy6c	Memo	
Research	Report	
Nonfic6on	book	
How-to-book	
Direc6ons	
Recipe	
Lab	Report	



80/20	Programs	
•  English	6me	is	considerably	less	than	Spanish	6me	
in	the	primary	grades		

•  In	order	to	plan	for	English	literacy	6me,	English	
instruc6onal	minutes	must	be	calculated	
separately	from	specials.			

•  Because	of	6me,	literacy	is	taught	in	Spanish	and	
extended	to	English.	All	BUFs	start	in	Spanish	and	
extend	to	English	in	grades	K,	1	and	2.			



www.TeachingForBiliteracy.com	

Sample	Biliteracy	Map	50/50	

Literacy		
Science	

Literacy	

Science	

Healthful	Living		
4.L.2;	4.PCH.1-3;	4.NPA.1-3	

Reading:		
RI	4.8;	RI	4.5	
Wri7ng:		

W.4.1	-	Opinion		

Rights/responsibili7es		
of	a	ci7zen	

4.C&G.1;	4.C&G.2		
Reading:		

RL	4.2	(summarize);	RL	4.7	
Wri7ng:		

W.4.3	-	Narra6ve	
	

Electricity	and	Magne7sm	
4.P.1;	4.P.3	
Reading:		

RL	4.4;	RL	4.5	
Wri7ng:		

W.4.1	–	Opinion		

Factors	that	affect	the		
growth	of	a	state			

	4.G.1	
Reading:		

RI	4.6;	RI	4.2	(main	idea)	
Wri7ng:	

W.4.2		Info/Explain	



www.TeachingForBiliteracy.com	

Sample	Biliteracy	Map	50/50	

Social	Studies	

Literacy	

Literacy	

Science	

Personal		
Narra6ve	

Persuasive		
Leler	

Informa6ve		
Book	

Realis6c		
Fic6on	

Narra6ve	







Genres	within	each	bucket	
(Source:		Pathways	to	the	Common	Core)	

Narra7ve	Wri7ng	 Persuasive/Opinion/
Argument	

Informa7onal/
Func7onal/Procedural	

Personal	Narra6ve	
Fic6on	
Historical	Fic6on	
Fantasy	
Narra6ve	Memoir	
Biography	
Narra6ve	Nonfic6on	
	

Persuasive	Leler	
Review	
Personal	Essay	
Literary	Essay	
Historical	essay	
Pe66on	
Editorial	
Op-Ed	Column	

Fact	Sheet	
News	Ar6cle	
Feature	Ar6cle	
Blog	
Website	
Report	
Analy6c	Memo	
Research	Report	
Nonfic6on	book	
How-to-book	
Direc6ons	
Recipe	
Lab	Report	



50/50	Program:	
•  The	content	plan	determines	the	focus	of	
English	and	Spanish	extension	

•  Literacy	must	be	planned	for	both	languages	
factoring	in	the	language	in	which	math	is	
taught.	

•  There	must	be	a	context	for	literacy	

	



50/50	The	Role	of	Math	
•  Math	requires	approximately	60	to	90	daily	
minutes	of	instruc6onal	6me.			

•  Therefore,	in	a	50/50	program,	the	language	
in	which	math	is	taught	will	have	less	6me	for	
literacy	than	the	language	that	does	not	teach	
math.			

•  When	planning	for	extension	6me,	it	is	
important	to	calculate	the	amount	of	
instruc6onal	minutes	dedicated	to	each	
language	without	including	specials.	



	

50/50	Implica6ons	

	
•  Spanish	language	arts	units	(BUFs)	will	address	
more	standards.			

•  English	language	arts	units	(BUFs)	will	address	
less	standards.			



	

50/50	Implica6ons	

	
	

If	6me	for	English	is	45	to	75	minutes,	there	can	
be	2	BUFs	done	at	the	same	6me:		one	in	
English	and	one	in	Spanish.				
	
The	extension	7me	launches	the	new	BUF	in	
the	other	language.		



What	does	Biliteracy	Assessment	look	
like?	

	

It	documents	forma6ve	and	summa6ve	
in	both	languages	and	looks	at	students	

across	languages.	



			Instruc7onal											Common												Interim								Standardized	

Individualized	
Teacher	Tools	

Commercial	
Measures	

Criterion	–
referenced	

Tests	

Classroom	
Measures	

Defining	our	Assessment	Terms	
Dr.	Margo	Gollieb	



Assessment in Language Programs 
Karen Beeman 

Adapted from Gottlieb, M. and Nguyen D. (2007).  Assessment and Accountability in Language 
Education Programs.  Philadelphia, PA:  Caslon Publishing 
 
Principles: 

• Assessment should capture student growth in both language and academic achievement in each 
language. 

• Formative assessment should mirror instruction and should be administered and collected over 
time using rubrics, checklists and benchmark assessments. 

• Summative assessments should match district, state and federal guidelines. 
 

Language of 
Instruction 

Language Assessments Academic Achievement Assessments 

 
 
 
Spanish 

Formative (occur consistently 
during the school year): 
• Language Development 

Rubrics for Spanish (WIDA’s 
CAN DO descriptors) used 
formatively) 

• Spanish as a Second Language 
Checklists 

• Speaking Rubrics 
• Listening Rubrics 
 
Summative (occur once): 
SALSA - PODER (WIDA states) 
 

Formative: 
• Writing rubric in Spanish 
• EDL2  
• Reading Inventories 
• Dictado Checklists 
• Content area project rubrics 
• Teacher made tests 
• Performance based tasks 

 
Interim:  Tejas Lee 
 
Summative: 
LAS 
APRENDA 
TERRA NOVA en español 
 

English Formative: 
• Language Development 

Rubrics (WIDA’s CAN DO 
descriptors) used formatively 

• ESL Checklists 
• Language Development 

Rubrics  
• Speaking Rubrics 
• Listening Rubrics 
 
Summative: 
ACCESS (WIDA states) 
CELLA (Florida) 
WELPA (Washington) 
 

Formative: 
• Writing rubrics in English 
• DRA 
• Reading Inventories 
• Spelling Growth 
• Fluency Measures 
• Content area project rubrics 
• Teacher made tests 
• Performance based tasks 
•  

Interim:  MAP (Measure of Academic 
Progress) 
 
Summative: 
State large scale testing (ISAT, FCAT, 
WASL)) 

 













What	can	this	
first	grader	
do?	









Sample	Biliteracy	Wri6ng	Rubric	
Spanish:		Evidence	
and	notes	

Wri7ng	Element	 English:		Evidence	and	
notes	

•  Introduc6on	and	conclusion	
•  Writes	to	the	topic	
•  Logical	organiza6on	

Mechanics	
•  Complete	sentences	
•  Correct	punctua6on	
•  Accurate	spelling	
•  Paragraphs	
Bilingual	strategies	
•  Phonology	
•  Morphology	
•  Syntax	and	grammar	
•  Pragma6cs	(language	use)	
	

Page	112	in	
the	Wri6ng	
Chapter	



Literacy)Squared)Writing)Rubric3))))Grades)K,)1,2,3,4,)and)5)
)
Spanish(
Score(

CONTENT( English(
Score(

9) Focused)composition,)conveys)emotion)and)uses)figurative)
language,)is)easy)for)the)reader)to)read)–)includes)vivid)examples;)
clearly)addresses)the)prompt;)book)language)

9)

8) Organization)of)composition)includes)effective)transitions) 8)
7) Writing)includes)complex)sentence)structures)

Discernible,)consistent)structure)
7)

6) Sense)of)completeness)–)Clear)introduction)and)clear)conclusion) 6)
5) Includes)descriptive)language)(use)of)adjectives,)adverbs)at)the)

word)level))and/or)varied)sentence)structures)
5)

4) Main)idea)discernable)with)supporting)details)
The)main)idea)can)be)inferred)or)stated)explicitly)
Repetitive)vocabulary;)may)include)unrelated)ideas)

4)

3) Two)ideas)–)I)like)my)bike)and)/)because)it)is)blue) 3)
2) One)idea)–)I)like)my)bike)(list)of)independent)words)or)labels)) 2)
1) Prewriting:)Picture)only.))Not)readable)or)incomplete)thoughts.))No)

discernable)sentence.))(Also)written)in)a)language)other)than)the)
prompt).)

1)

0) The)student)did)not)prepare)a)sample.) 0)
STRUCTURAL(ELEMENTS(

5) Multi3paragraph)composition)with)accurate)punctuation)and)
capitalization)

5)

4) Controls)most)structural)elements)and)includes)paragraphing) 4)
3) Controls)beginning)and)ending)punctuation)in)ways)that)make)sense)

and)is)attempting)additional)structural)elements)(commas,)question)
marks,)guiones,)apostrophes,)elipses,)parentheses,)hyphens,)and)
indentation))

3)

2) Uses)one)or)more)of)the)structural)elements)correctly) 2)
1) Uses)one)or)more)of)the)structural)elements)incorrectly) 1)
0) Structural)elements)not)evident) 0)

SPELLING(
6) Accurate)spelling) 6)
5) Most)words)are)spelled)conventionally) 5)
4) Majority)of)HKW)are)correct)and)child)is)approximating)

standardization)of)errors)
4)

3) Most)words)are)not)spelled)conventionally)but)demonstrates)an)
emerging)knowledge)of)common)spelling)patterns)

3)

2) Represents)most)sounds)in)words)and)most)high)frequency)words)
are)spelled)incorrectly))

2)

1) Represents)sounds)in)words) 1)
)



Literacy)Squared)Writing)Rubric3))))Grades)K,)1,2,3,4,)and)5)
)
Spanish(
Score(

CONTENT( English(
Score(

9) Focused)composition,)conveys)emotion)and)uses)figurative)
language,)is)easy)for)the)reader)to)read)–)includes)vivid)examples;)
clearly)addresses)the)prompt;)book)language)

9)

8) Organization)of)composition)includes)effective)transitions) 8)
7) Writing)includes)complex)sentence)structures)

Discernible,)consistent)structure)
7)

6) Sense)of)completeness)–)Clear)introduction)and)clear)conclusion) 6)
5) Includes)descriptive)language)(use)of)adjectives,)adverbs)at)the)

word)level))and/or)varied)sentence)structures)
5)

4) Main)idea)discernable)with)supporting)details)
The)main)idea)can)be)inferred)or)stated)explicitly)
Repetitive)vocabulary;)may)include)unrelated)ideas)

4)

3) Two)ideas)–)I)like)my)bike)and)/)because)it)is)blue) 3)
2) One)idea)–)I)like)my)bike)(list)of)independent)words)or)labels)) 2)
1) Prewriting:)Picture)only.))Not)readable)or)incomplete)thoughts.))No)

discernable)sentence.))(Also)written)in)a)language)other)than)the)
prompt).)

1)

0) The)student)did)not)prepare)a)sample.) 0)
STRUCTURAL(ELEMENTS(

5) Multi3paragraph)composition)with)accurate)punctuation)and)
capitalization)

5)

4) Controls)most)structural)elements)and)includes)paragraphing) 4)
3) Controls)beginning)and)ending)punctuation)in)ways)that)make)sense)

and)is)attempting)additional)structural)elements)(commas,)question)
marks,)guiones,)apostrophes,)elipses,)parentheses,)hyphens,)and)
indentation))

3)

2) Uses)one)or)more)of)the)structural)elements)correctly) 2)
1) Uses)one)or)more)of)the)structural)elements)incorrectly) 1)
0) Structural)elements)not)evident) 0)

SPELLING(
6) Accurate)spelling) 6)
5) Most)words)are)spelled)conventionally) 5)
4) Majority)of)HKW)are)correct)and)child)is)approximating)

standardization)of)errors)
4)

3) Most)words)are)not)spelled)conventionally)but)demonstrates)an)
emerging)knowledge)of)common)spelling)patterns)

3)

2) Represents)most)sounds)in)words)and)most)high)frequency)words)
are)spelled)incorrectly))

2)

1) Represents)sounds)in)words) 1)
)



Wri6ng	Samples	

•  Select	authen6c	wri6ng	samples	in	English	
and	Spanish	for	one	student	

•  Use	the	Literacy	Squared	Rubric	to	assess	each	
wri6ng	sample	

•  Iden6fy	student	strengths	in	both	languages	
•  Iden6fy	student	weaknesses	in	both	languages	



Assessment in Language Programs 
Karen Beeman 

Adapted from Gottlieb, M. and Nguyen D. (2007).  Assessment and Accountability in Language 
Education Programs.  Philadelphia, PA:  Caslon Publishing 
 
Principles: 

• Assessment should capture student growth in both language and academic achievement in each 
language. 

• Formative assessment should mirror instruction and should be administered and collected over 
time using rubrics, checklists and benchmark assessments. 

• Summative assessments should match district, state and federal guidelines. 
 

Language of 
Instruction 

Language Assessments Academic Achievement Assessments 

 
 
 
Spanish 

Formative (occur consistently 
during the school year): 
• Language Development 

Rubrics for Spanish (WIDA’s 
CAN DO descriptors) used 
formatively) 

• Spanish as a Second Language 
Checklists 

• Speaking Rubrics 
• Listening Rubrics 
 
Summative (occur once): 
SALSA - PODER (WIDA states) 
 

Formative: 
• Writing rubric in Spanish 
• EDL2  
• Reading Inventories 
• Dictado Checklists 
• Content area project rubrics 
• Teacher made tests 
• Performance based tasks 

 
Interim:  Tejas Lee 
 
Summative: 
LAS 
APRENDA 
TERRA NOVA en español 
 

English Formative: 
• Language Development 

Rubrics (WIDA’s CAN DO 
descriptors) used formatively 

• ESL Checklists 
• Language Development 

Rubrics  
• Speaking Rubrics 
• Listening Rubrics 
 
Summative: 
ACCESS (WIDA states) 
CELLA (Florida) 
WELPA (Washington) 
 

Formative: 
• Writing rubrics in English 
• DRA 
• Reading Inventories 
• Spelling Growth 
• Fluency Measures 
• Content area project rubrics 
• Teacher made tests 
• Performance based tasks 
•  

Interim:  MAP (Measure of Academic 
Progress) 
 
Summative: 
State large scale testing (ISAT, FCAT, 
WASL)) 

 



Advocacy	



What	are	the	instruc6onal	and	
programma6c	implica6ons	of	

teaching	for	biliteracy?	
	
	
	

Advocacy	–		
Leadership	Considera7ons	

	



•  Ar6cula6ng	your	own	beliefs,	understandings,	
perspec6ve,	paradigm	

•  Knowing	the	stakeholders	and	their	beliefs,	
understandings,	concerns,	perspec6ve,	
paradigm	

•  Determining	the	goal	–	long	term,	short	term	
•  Crea6ng	opportuni6es	for	advocacy	
•  Outlining	and	prac6cing	the	message	–	for	
each	stakeholder	and	for	each	forum	

	

Planning	for	advocacy	includes…	



	

Keep	in	mind	–	the	Three	Premises	
for	Teaching	for	Biliteracy	

• Instruc6on	
• Assessment	
• Systems/Infrastructure	



	

Teaching	for	biliteracy	is	different	than	
teaching	for	monoliteracy	because		(p.	5)	
• Spanish	in	the	U.S.	is	a	minority	
language	within	a	majority	culture	

• Students	use	all	the	languages	in	
their	linguis6c	repertoire	to	
develop	biliteracy	

• Spanish	and	English	are	each	
governed	by	different	linguis6c	
rules	and	cultural	norms	



•  Spanish	in	the	U.S.	is	a	minority	language	within	a	majority	culture	
Therefore,	we	have	to	make	decisions	that	support	raising	the	status	

of	Spanish	within	the	majority	environment.	
•  Students	use	all	the	languages	in	their	linguis6c	repertoire	to	develop	

biliteracy	
Therefore,	we	make	decisions	that	support	developing	bilinguals	by	

teaching	literacy	in	both	Spanish	and	English,	moving	from	informal	
to	formal	language,	and	reflec7ng	a	mul7lingual	paradigm	of	
instruc7on.			

•  Spanish	and	English	are	each	governed	by	different	linguis6c	rules	
and	cultural	norms	

Therefore,	we	make	decisions	that	support	the	implementa7on	of	
strategies	appropriate	for	each	language,	and	ensure	that	students	
have	the	explicit	opportunity	to	compare	and	contrast	their	
languages.	

Teaching	for	biliteracy	is	different	than	
teaching	for	monoliteracy	because	



• What	I	hear	you	
saying	is…	

•  Our	students…	
•  Our	data	show…	
•  Research	tells	us	
that…	

•  Currently,	in	the	
field…	

•  Federal	legisla6on	
requires	us...	

•  Our	current	program	
is/is	not…	

•  Other	districts	with	
similar	
demographics…	

•  We	are	simply	
crea6ng	more		work	
for	ourselves	if…	

•  Our	community…	

Sentence	Prompts	



	

Advocacy…	

•  Takes	6me	
•  Takes	prac6ce	
•  Takes	planning	and	

strategizing	



Alernoon	Breakouts	
•  Planning	:	

– Crea6ng	a	Biliteracy	Schedule:	Melody	
Wharton	

– Serng	up	the	Biliteracy	Classroom	
Environment:		Olga	Karwoski	

– Gerng	to	know	your	students:	Susan	
Pryor	

•  Ins6tute	Closure	
	



Ins6tute	Closure			3:00	p.m.	
	With	a	partner,	place	a	post-it	note	on	a	parking	

lot	that	captures	your	learning	this	week:	

– Çhange	you’d	like	to	make	to	your	instruc6on	
– Ques6ons	

+	
Good	Idea		

	
	
Change	to	your	
prac7ce	

?	
Ques7ons	

	
Aha!	

	


