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AM - Monday, June 26, 2017
* Introductions and Institute Overview

What is biliteracy and what does
biliteracy look like?

* Defining Language Acquisition Programs
* Defining Biliteracy
* Creating Systems that Support Biliteracy

* Introduction: Biliteracy Unit Framework
(BUF)
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Things to do in Chicago:
* Eating:
— Randolph Street (a few block north)
— Greek Town (south on Halsted)

* Music: Millenium Park concerts

(https://bit.ly/)2rccB8)
* Activities:
— Boat Taxis along the Chicago River

— Chicago Architectural Tour

— White Sox (playing tonight and tomorrow)
— Cubs - Friday


https://bit.ly/J2rccB8

What is Biliteracy?
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What is Literacy?

Context
for

Meaning

Reading
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What is Balanced Literacy?

Context
for

Meaning

Reading




Language development
directly affects literacy

development

¢




e
Language Learners and Literacy

* Language development directly impacts literacy
development

* When planning for literacy, we must include what
we know about students’ language development
so that we can support and scaffold literacy
development.




ELPA 21
rough Level 4, English

CONSORTIUM

Can Do Descriptors: Grade Level Cluster 1-2

w l D A For the given level of English language proficiency and with visual, graphic, or in
language learners can process or produce the language nceded to:

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
Follow modeled, one-step Match oral reading of Follow modeled multi-step Compare/contrast objects Use context clues to gain
oral directions (e.g., “Find stories to illustrations oral directions according to physical meaning from grade-level
a pendil”) Carry out two- to three- Sequence pictures of stories atwributes (e.g., size, text read orally
Identify pictures of step oral commands (e.g., read aloud (c.g., beginning, ?hapc, co.lor) based on oral Apply ideas from oral
v everyday objects as stated “Take out your science middle, and end) information discussions to new
= orally (e.g., in books) book. Now turn to page Match people with jobs Find details in illustrated, situations
= Point to real-life objects 257) or objects with functions narratve, or expository text Interpret information from
"'E reflective of content- Sequence a series of oral based on oral descriptions read aloud oral reading of narrative or
v related vocabulary or oral statements using real Classify objects according Identify illustrated activities expository text
-l statements objects or pictures to descriptive oral from oral descriptions Identify ideas/concepts
Mimic gestures or Locate objects described statements Locate objects, figures, expressed with grade-level
movement associated with orally places based on visuals and content-specific language
statements (e.g., “This is detailed oral descriptions
my left hand.”)
Repeat simple words, Use first language to fill in Ask questions of a social Ask questions for social and Use academic vocabulary in
phrases, and memorized gaps in oral English (code nature academic purposes class discussions
chunks of language switch) Express feelings (c.g. Participate in class Express and support ideas
Respond to visually- Repeat facts or statements happy because.. ) discussions on familiar with examples
SUpp c‘thcd (;'g" calcx:lda:) Describe what people Retell simple stories from social and academic topics Give oral presentations
LZ., questions f)thacndcrm:d do from action pictures picture cues Retell stories with details on content-based topics
~ c‘;:::t Wit one ward or (e.g., jobs of community Sort and explain grouping Sequence stories with approaching grade level
E o . workers) of objects (c.g., sink v. transitions Inidate conversation with
o Idcnufy and name everyday Compare real-life objects float) peers and teachers
v °bl°":t'-" ' (e.g., “smaller” “biggest”) Make predictions or
Participate in whole group hypotheses
chants and songs S
Distinguish features of
content-based phenomena
(e.g., caterpillar, butterfly)
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CONSORTIUM

Can Do Descriptors: Grade Level Cluster 1-2

WI D A For the given level of English language proficiency and with visual, graphic,

languagc lca:ncrs <an process or producc thC language DCOdCd to:

ELPA 21
or intcractive support through Level 4, English

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
Identify symbols, icons, Search for pictures Make text-to-self Put words in order to form Begin using features of
and environmental print associated with word connections with sentences non-fiction text to aid
Connect print to visuals patterns prompting Identify basic elements of comprehension
Match real-life familiar Identify and interpret pre- Select titles to match a fictional stories (e.g., title, Use learning strategies (e.g.,
g objects to labels taught labeled diagrams series of pictures setting, characters) context clues)
a Follow directions using M?tclll voicc‘ to print by Sort ill}xstmtcd content Follow sentence-level Identify main ideas
E dia s or pictures pointing o icons, letters, or words into categorics directions Match figurative language
e illustrated words Match phrases and Distinguish between to illustrations (e.g., “as big
Sort words into word sentences to pictures general and specific as a house”)
families language (c.g., Hower v.
rose) in context
Copy written language Provide information using Engage in prewriting Produce original sentences Create a related series of
Use first language (L1, graphic organizers stratcgics (c.g.', use of Create messages for social sentences in response to
when L1 isa medium of Generate lists of words/ graphic organizers) purposes (c.g., get well prompts
) instruction) to help form phrases from banks or walls Form simple sentences cards) Produce content-related
= words in English Complete modeled using word/phrase banks Compose journal entries sentences
E Communicate through sentence starters (e.g., °1 Participate in interactive about personal experiences Compose stories
g dravwrings 7) journal writing Use classroom resources Explain processes or
Label familiar objects or Describe people, places, Give content-based (e.g., picture dictionaries) procedures using connected
pictures or objects from illustrated information using visuals to compose sentences sentences
examples and models or graphics
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Spanish Language
Development

* Seguir instrucciones de un
paso siguiendo un modelo
(cjemplo: “Encuentra un
lapiz)

* Sefialar dibujos de objetos
reales segiin indicaciones
verbales

* Indicar objetos de la
vida real que reflejen
vocabulario de contenido
o indicaciones orales

ESCUCHAR

* Imitar gestos o
movimientos asociados

Nivel 3
Desarrollando

Emparejar cuentos leidos
con sus ilustraciones
Seguir instrucciones
vcrhlﬁ dc dos atres Pms
(ejemplo: “Saca tu libro de
ciencias. Anda a la pigina
niamero 25.7)

Ordenar una seric de
declaraciones verbales
usando objetos reales o
dibujos

Localizar objetos descritos
verbalmente

Seguir instrucciones
modeladas de maltiples
pasos

Ordenar dibujos de
cuentos leidos en voz alta
(ejemplo: el comienzo, la
mitad, <l final)
Emparcjar personas con
sus trabajos u objectos
con funciones descritas
verbalmente

Clasificar objetos de
acuerdo a declaraciones

de Habilidades: Grados Escolares 1-2

pcho en inglés y apoyados de gréﬁcos, apoyos visuales, Y apoyos intcractivos hasta el Nivel 4, los
pucden procesar o producir el lenguaje que sc necesita para hacer lo siguiente:

Comparar/Contrastar
objetos de acuerdo a
atributos fisicos (cjemplo:
tamafo, forma, color)
basados en informacién
oral

Encontrar detalles en
narrativa ilustrada o en
texto leido en voz alta

Identificar actividades
ilustradas por medio de

descripciones verbales

Localizar objetos, figuras y

con una declaracién descriptivas verbales lugares basados en apoyos
(ejemplo: “Esta es mi visuales y descripciones
mano izquierda) verbales detalladas

® , Descripcion de Habilidades: Grados Escolares 1-2

Usar pistas del contexto
para entender el
significado de un texto
leido

Aplicar ideas de
discusiones verbales a
situaciones nucvas
Interpretar informacién
de lectura narrativa leida o
de texto expositivo
Identificar ideas/conceptos
expresados en lenguaje

especifico del grado
escolar

WI D A Dado ¢l nivel de desempeiio en inglés y apoyados de gréficos, apoyos visuales, y apoyos interactivos hasta cl Nivel 4, los

CONSORTIUM cstudiantes de inglés pucden procesar o producir el lenguaje que sc necesita para hacer lo siguicnte:

* Repetir palabras simples,
frases y partes del lenguaje
memorizadas

* Responder a preguntas
académicas de contenido
con una palabra o
frase con apoyo grifico
(ejemplo: calendario)

* Identificar y nombrar
objetos de la vida diaria

* Participar en cantos y
gritos de un grupo

HABLAR

Nivel 3
Desarrollando

Usar el lenguaje nativo
para llenar verbalmente
los espacios del lenguaje
inglés (cambio de codigo)
Repetir hechos o
declaraciones

Describir lo que hacen las
personas en los dibujos
(ejemplo: los trabajos de la
gente de la comunidad)
Comparar objetos de la
vida real (cjemplo: “el

mis chiquito”, “el mis
grandc”)

Hacer preguntas de
naturaleza social

Expresar sentimientos
(ejemplo: “Estoy feliz
porque...”)

Recontar cuentos simples
usando dibujos

Clasificar y explicar la
relacién de los objctos
(ejemplo: lo que se hunde
v. lo que flota)

Hacer predicciones o
hipétesis

Distinguir caracteristicas
del contenido académico
(cjemplo: oruga,
mariposa)

Hacer preguntas con
propésitos académicos y
sociales

Participar en platicas
de la clase relacionadas
con temas sociales y
académicos

Recontar cuentos con

detalles

Ordenar cuentos con
transiciones

Usar vocabulario
académico en platicas de
la clase

Expresar ideas y apoyarlas
con cjemplos

Dar presentaciones orales
basadas en temas de

contenido académico

Iniciar conversaciones con
compaficros/as y macstros/
as




® , Descripcion de Habilidades: Grados Escolares 1-2
w l D A Dado ¢l nivel de desempeno en inglés y apoyados de grificos, apoyos visuales, y apoyos interactivos hasta cl Nivel 4, los

CONSORTIUM

Nivel 1
Entrando

Nivel 2
Emerglendo

Nivel 3
Desarrollando

Identificar simbolos,
{conos y escritos del
medioambiente

Conectar lo escrito con lo

visual

Buscar dibujos asociados
con patrones de palabras

Identificar ¢ interpretar
diagramas ctiquetados que
ya han sido enscfiados

Hacer conexién entre

si mismo y el texto con
incitaciones

Escoger titulos que se
emparcjan con una seric de

Poner palabras en orden
para formar oraciones

Identificar elementos
basicos de cuentos de
ficcién (cjemplo: titulo,

contexto (cjemplo: flor v.
rosa)

estudiantes de inglés pueden procesar o producir el lenguaje que sc necesita para hacer lo siguiente:

Nivel 5
Conectando

Empezar a usar
caracteristicas de escritura
no ficcién para estimular
comprension

Usar estrategias de
aprendizaje

5 Emparcjar objetos Emparejar lo dicho con lo dibujos lugar, personajes)

w familiares de la vida real escrito al sefalar {conos, Clasificar palabras Seguir instrucciones a nivel Identificar ideas principales
con sus ctiquetas letras, o palabras ilustradas ilustradas en categorias de oraciones Emparcjar lengusje
Seguir instrucciones usando Clasificar palabras en Emparejar frases y Distinguir entre lenguaje figurativo con ilustraciones
diagramas o dibujos grupos de palabras oraciones con dibujos general y especifico de un (ejemplo: “tan grande

CcOmo una casa )

opuezUD|Y - 9 [PAIN




® Descripcion de Habilidades: Grados Escolares 1-2

®
Wl D A Dado el nivel de dcscmpcr'lo cn inglc’s y apoyados de gréﬁcos, apoyos visuales, y apoyos intcractivos hasta el Nivel 4, los
CONSORTIUM

estudiantes de inglés pucdcn proccsar o producir el lenguaje quc sc nccesita para hacer lo siguicnte:

Nivel 1
Entrando

Nivel 2
Emerglendo

Nivel 3
Desarrollando

Nivel 5
Conectando

ESCRIBIR

Copiar lenguaje escrito

Usar lenguaje nativo (L1
cuando L1 es el medio de
instruccién) para formar
palabras en inglés

Comunicarse a través de
dibujos

Etiquetar dibujos u objetos
conocidos

Proveer informacion
usando organizadores
graficos

Crear listas de palabras/
frases usando bancos de

palabras

Completar oraciones en las
que sc ha provisto el inicio

siguiendo un modelo
Describir personas, lugares,
y objetos segiin cjemplos y
modclos ilustrados

Participar en estrategias de
pre escritura (ejemplo: uso
de organizadores graficos)

Crear oraciones simples
con bancos de palabras/

fl‘:lSCS

Participar en escritura
interactiva

Dar informacién con
contenido académico
usando graficos o apoyos

visuales

* Crear oraciones originales

* Crear mensajes con un
propésito social (cjemplo:
una carta para un enfermo)

* Escribir en un diario
acerca de sus experiencias

personales

* Usar recursos de la clase
para crear oraciones
(ejemplo: usar diccionarios
ilustrados)

Crear una serie de
oraciones para responder
preguntas

Producir oraciones con
contenido académico

le’ cucentos

Explicar procesos o
pasos usando oraciones
relacionadas entre si

opuezu®|y - 9 [PAIN




Figure 3G: Examples of Sensory,

Graphic and Interactive Supports

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives

Pictures & photographs

Illustrations, diagrams & drawings

Magazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines
Number lines

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Sensory Supports

Some sensory supports are applicable across all ELP standards, as exemplified in Figure 3G. Others
are specific to the language of a content area. Figure 3H expands the notion of the use of sensory

support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports

in activities, tasks and projects helps promote the development of students’ academic language
proj psp P guag

proficiency.

Figure 3H: Specific Examples of Sensory Supports

Supports related
to the language of

Supports related
to the language of

Supports related
to the language of

Supports related to
the language of

Environmental print
Posters or displays
Bulletin boards
Photographs
Cartoons

Audio books
Songs/Chants

figures
Calculators
Protractors
Rulers, yard/meter sticks
Geoboards
Counters
Compasses
Calendars

Coins

organisms or objects

of investigation
Posters/Illustrations of

processes or cycles

Language Arts Mathematics Science Social Studies
Illustrated word/phrase | Blocks/Cubes Scientific instruments Maps
walls Clocks, sundials and Measurement tools Globes
Felt or magnetic figures other timekeepers Physical models Atlases
of story elements Number lines Natural materials Compasses
Sequence blocks Models of geometric Actual substances, Timelines

Multicultural artifacts
Arial & satellite

photographs
Video clips

Adopted from Gottlieb, M. (2006). Assessing English language learners: Bridges from language proficiency to

academic achievement. Thousand Oaks, CA: Corwin Press.

Resource Guid:



Interaction of Performance Level
Definitions and Model Performance
Indicators Language Proficiency

(Ferformance Level Descriptions)

Limguistic Wocabulary Language
. ) Complexity Usage Control
5 Bridging \
4 Expanding \ \ / /
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2 Beginning \\ //
1 Entering M
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Talmudic Style Reading

What is biliteracy and how does it differ
from monoliteracy?

7



e
Talmudic Style Reading

(Melody Wharton)

e Partners AandB
 Partner A reads the text

* Partner B says, “But what does this mean?”
and then partner A answers.

* Then the roles are reversed.




N
Balanced Literacy

Balanced literacy is defined by the balance of

three cueing systems, also known as reading,
writing and word study. The intersection of the
three cueing systems is crucial, as is the premise
that these 3 areas are taught in an integrated
fashion within a meaningful context.




I
What do we mean by teaching for

biliteracy? (p.2)

“...A comprehensive approach to ‘
literacy instruction integrates

content, literacy, and language
instruction and connects reading

with oral language and writing.”



I
What do we mean by teaching for

biliteracy? (p.2)

“...A comprehensive approach to literac
instruction integrates content, literacy, and
language instruction and connects reading

with oral language and writing. Effective
biliteracy instruction enables bilingual
learners to use reading, writing, listening,
and speaking for a wide range of purposes
in two languages.”



Planning for Biliteracy on a
Daily Basis

Teaching for biliteracy engages
ALL students in Spanish
literacy AND English literacy
every day, beginning in
Kindergarten. N

“ b
eryl Urow, teachingforbiliteracy@gmail.com, 2015



Defining Biliteracy:
Teaching for Biliteracy means

always teaching
language
literacy
and

content

Y
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S
Considerations

* It is important to develop a literacy
pedagogy, or philosophy that guides
literacy and biliteracy decisions in your
district.

* What is your district or school’s literacy
pedagogy? How does having a pedagogy
(or philosophy) guide decision-making?

|



EEEEEEEE—————
Our Biliteracy Philosophy _,. ;\THM

COUNTY SCHOOI

In order to help our students meaningfully participate
and show growth inL, S, R, W in both languages, we

will systematically move through experiential

learning that builds oracy and background
knowledge to begin developing literacy proficiency

and comprehension.

This will be done by scaffolding rigorous activities and

using a gradual release of responsibility model (whole
group, small group, independent practice) that meets

student needs and is developmentally appropriate
and that takes 5 to 7 years to develop.



.
What is biliteracy and what

does biliteracy look like?

Creating Systems and Structures

that
Support and Sustain Biliteracy




!”llteracy Hon-Hegot!aBles

(Beeman and Urow, 2013)

* All students receive literacy instruction in both
languages every day, beginning at entry into the
program. Each language arts class focuses on different
standards — NOT the same standards simultaneously or
stories ever.

* Students are together for differentiated, but not
separate, instruction.

e Content (Science, SS and Math) is taught in one
language only at each grade level. This is called content
allocation.

* |n Prek through 5t grade, content and literacy
instruction are integrated.



Program Considerations 19

Program Considerations

Using the Bridge is most challenging in programs that do not have a clearly defined
content and language allocation plan, especially in dual-language programs. The
Bridge works best when it is a carefully planned activity that occurs after learning
new concepts in one language. The unit framework in this book therefore places the
Bridge at the end of instruction in one language, where it is followed by extension
activities in the other language that guide students to use and apply the concepts
learned in all their languages. This placement ensures that Spanish and English are
equally valued. Rather than abandoning Spanish in preparation for standardized
testing in English, students and teachers know that the Bridge will enable students
to demonstrate in English what they have learned in Spanish and what they have
learned in Spanish in English.

Establishing the amount of time spent in each language and the language in
which each content area will be taught is essential when planning for the Bridge. In
the discussion that follows, these elements are described in three types of language
program: dual-language (or two-way-immersion), bilingual (developmental and
transitional), and heritage language. All teachers involved in teaching for biliteracy
should understand the program structures and should know what role they play in
it.

ALLOCATING LANGUAGE AND CONTENT
IN DUAL-LANGUAGE PROGRAMS

Dual-language programs are designed for students who speak English at home, for



Foundations in Teachng for BilRecacy

switches to the other language. This understanding often results in teachers” not
using sheltered instruction and differentiation strategics that would make content
compechensible for students at different stages of English- and Spanish-language
development. In the absence of 3 well-defined content allocation plan, teachers can,
unwittingly, end up favoring instruction in English because of comfort level and
anxicty over high-stakes testing.

Assigning a content area to onc language is cleaner and simpler than sharing
content across both languages. It is also morce cost-cffective: when content is shared
across two languages, materials must be purchased in both languages. And, as dis-
cussed carlicr, students need to learn content only once, regardless of the language
in which it is taughe; they do not have to learn content in both languages to demon-
strate their learning. “The Bridge, 2 fundamental clement in teaching for biliteracy,
caplicitly teaches stdents thar what they learned in one language can be applied in
the other.

In a 50/50 dual-language program, language ares is taught in both Spanish and
English. Many programs integrate parts of their language arts curriculum with con-
tent, often social studics. Math and science arc taught in cither language. Some pro-
grams teach scienee only in English K-§ (with a Bridge to Spanish), and math only
in Spanish K-35 (with a Bridge to English). Other programs switch the language for
these content arcas by year or by scveral years (c.g., math is taught in Spanish K-2
with a Bridge 1o English and then taught in English 3.5 with a Bridge to Spanish).
The simpler the content allocation plan, the casicr it is w implement. In 80/20
or 90/10 programs, language arts is taught in both languages in the carly primary
grades, and content arcas arc taught in Spanish with 2 Bridge to English. By 3rd
grade, some of the content is delivered in English (¢.g., math in English and science
in Spanish) with a Bridge to the other language.

Sclf-contained dual-language tcachers can plan Bridges casily in their own
chaissrooms. When language is divided by teacher, however, and the English teacher
docs not speak Spanish, who will conduct the Bridge becomces an issuc. There are
three options. One is to have students lead the Bridge with weacher support. This
opton is the most effective because students are in charge of their own lcaming,
and itis widcly used by English teachers who are not Spanish speakers but who have
a good working relationship with the Spanish teacher. Another option is to have the
wo teachers conduct the Bridge together. The third is for wachers to collaborate
in planning the Bridge so that the English weacher has enough Spanish w do the
Bridge on her own.

ALLOCATING LANGUAGE AND CONTENT IN DEVELOPMENTAL
AND TRANSITIONAL BILINGUAL PROGRAMS

The biggest difference berween dual-linguage programs and developmental and
transitional bilingual programs is the student population. Transitional and devel-
opmental bilingual programs scrve students whose linguistic profile could be de-
scribed as two-language learners or ELLs. Thus, the caution abourt “flip-flopping™
berween languages while teaching content is different; there are no English-dom-
inant students in the classroom who will “wait™ for English. But because Spanish
is 2 minority language within 2 majority culture (premise 1), students and teachers
often value English over Spanish and sacrifice time allocated for Spanish in the rush




Programmatic Level:

Classroom Level:
Biliteracy Schedules: Daily Spanish and English

Instructional and Curricular Level:
Biliteracy Curriculum Maps




N
Systems (Structures) that Promote and

Sustain Biliteracy:
Language and Content Allocation Plan

* Language plan: determines percentage
of time in each language

* Content plan: determines language for
each content area (Science, SS and

Math) \@?



Biliteracy Non-Negotiables:

Organize the Day and the Curriculum

All students receive literacy instruction in both
languages every day, beginning at entry into the

program. Each language arts class focuses on different
standards — NOT the same standards simultaneously or

stories ever.

Students are together for differentiated, but not
separate, instruction.

Content (Science, SS and Math) is taught in one
language only at each grade level. This is called

content allocation.
Content and literacy Instruction are integrated.



Language Allocation




N
Biliteracy Non-Negotiables

To become bilingual and biliterate, students need
to engage in Spanish and in English daily.

Daily exposure to both languages is necessary
because

A minimum of 50% of daily instruction needs to be
in the non-English language.

A minimum of 50% of Spanish daily is necessary
because

an




N
Biliteracy Non-Negotiables

Daily exposure to both languages is necessary
because:

* In order to develop language, students must

use it and practice it. The more time goes
by without practicing it, the harder it is to

develop.

* Language is the vehicle for learning content
and critical thinking; therefore, it must be as

fully developed as possible in both @?
languages. ‘



Additionally...

To become bilingual and
biliterate, students need at

least 5 to 7 years to develop
academic language in both
language. (Cummins, 1981,
1996, ).



B
SOCIAL LANGUAGE

6 months to 2 years >

A

ACADEMIIC LANCGUAGE



.
Language Allocation Question :

* How much Spanish will be
taught daily at each grade

level?



Content and Language Allocation Worksheet

Language Content taught in Direction of Content Taught in English Notes

Allocation Spanish the Brdge
m Englsh Content and Minutes
S Spanish Content and
Spanish N is the Minutes
Sr3t rumber

When reading a language and content

Allocation plan, the first number is
ays the non-English number.

Teaching for Biliteracy Summer Institute 2017 13
Cheryl Urow and Karen Beeman




N
The majority of language
programs become 50/50 by 31

or 4th grade where:

50% of the day is taught in Spanish

50% of the day is taught in English.



.
Language Allocation Question

#1

*How much Spanish (or
Polish or non-English
language) will be taught
daily at each grade
level?



e
Language Allocation Question:

* How much Spanish will be taught
daily at each grade level?

* How much English will be
taught daily at each grade

level?



e
Language Allocation

DUAL K 1 2 3 - 5 6 7 8
LANGUAGE b
PROGRAMS

90/10

50/50




Dual 'K 41 2 3/4 5|67 8

Language

80/20




Dual 'K 41 2 3/4 5|67 8

Language

80/20




Content and Language Allocation Worksheet

Grade | Allocation Spanish the Bridge

Language Content taught in Dwection of Content Taught in English Notes

(en S0/20; Enghsh Content and Minutes
o<l | spanish Content and

spasish % is the Minutes
Sr3t rumber

Complete the Language Part of
this graph on page 12 for every grade level of your

program.

Teaching for Biliteracy Summer Institute 2017 13
Cheryl Urow and Karen Beeman




Content Allocation

\ ¢




.
Content Allocation:
In order to develop
biliteracy, language
arts/literacy must be taught
in both languages every day

beginning in Kinder.
7




Grade | Allocation

s :ang/l;?.gDe Language Arts/ELD
AL (literacy)
(literacy)

Language Arts/Literacy concepts and skills
7 Must be practiced throughout the year

_ (example, narrative writing; understanding
Point of view in reading) and this must occur

. in both languages in order for students
to become biliterate.

Teaching for Biliteracy Summer Institute 2017 14
Cheryl Urow and Karen Beeman




N
Content Allocation:

* What content (Science, Social
Science and math) will be

taught in what language at

each grade level?

(In order to develop biliteracy, language

arts/literacy must be taught in both languages
every day beginning in Kinder). \@P



Systems Must Reflect the Biliteracy
Non-Negotiables

* All students receive literacy instruction in both languages every day, beginning at

entry into the program. Each language arts class focuses on different standards —
NOT the same standards simultaneously or stories ever.

e Students are together for differentiated, but not separate, instruction.

* Content is taught in one language

only at each grade level. This is
called content allocation.

* Content and literacy Instruction are integrated.



.
Why keep content in one

language all year long?

1. Bilinguals only learn things
once. (Science, Social Science,

Math, Concepts, Thinking
Skills).



B
SOCIAL LANGUAGE

6 months to 2 years >

A

ACADEMIIC LANCGUAGE



Why keep content in one language all

vear long?
1. Bilinguals only learn things once.

2. We want to reduce redundancy (avoid
flip-flopping, surface level learning,

waiting for the other language...)

3. We want to optimize transfer (the
Bridge ensures transfer of academic
language and content. It is done at the
END of each unit). /.n?




.
Content Allocation for Biliteracy

* Language Arts is taught in both
languages daily

* Math is taught in one language
* Science is taught in one language
* Social Studies is taught in one language

* It is best if language arts is integrated
with Science and Social Studies ‘;.?



e

Example on
Page 10 of your

Handouts.

¢ following options are meant 1o plan subject area coverage by language resulting in bikagmaliem and bilteracy by

Content Allocation: Planning Content in Spanith and Engh:h K.&
Dual Language or Developmental Bilingual Programs

grade. In zll of these samples it is assumed that:

Both Spanish snd English are taught daily.
In two-way (Dual Lasguage) programs stadents are integrated all day (Eaglh dominaat stadeas and FILS)
Literacy time is differentiated 50 as to include Eaglish SI. and Spamish SI spproaches.
In all these models the majority of comtent is deliverad in Spanish K-2 and then becomes 50% Spamish and
50% Eaglish grades 3-5. Once the program is 50/50, the language of math addresses less langmaze arts

standards than the non-Math language.

* The optons below can work with doth a one-teacher model (one teacher teaches both laaguages) or 2 ™o

teacher model (one teacher teaches Spanish and the other teacher teaches English)
* Tbe options below are not 3 departmentalizad model

Option A: S0/20 or 90710 Model

Math switches to English mn grade 3. Social Smdies switches 1o Enghsh i grade 4. Scence remans i Spamash, K-5

Spanizh Bridge English
Kizdergartea 80% K-2 (end of every mut). 20%
8020 Language Ans Spamish to English Language Ams (Loeracy-
Science * Language Ams based ESL)
Social Smadies * Scence
Math *  Social Stadies
First Grade 70% . Math 0%
70730 Language Arnts Language Ars
Science
Social Studses
Math
Second Grade 60% 0%
60/40 Language Asts Language Ams
Science
Social Stadies
Math
mm 5% - Sp.wEag: LA, Sc ad SS. 3% -
degx‘pe Eng w0 Sp.: LA and Math m“"‘"
Social Smadies
Fourth Grade S0% S0%
50150 Language Ans ¥.0hg: LA, 5c Language Arms
Science Math
Eng to Sp.: LA, Math and SS. Social Stadies
Fifth Grade 50%Language Ars 0%
50/50 Science Language Arms
Mach




Option B: 80/20: The majonty of the content 1s dehvered m Spamich K-2 Switches subject area m zrades _

3,4and5.
Kindergaren 809% K-2 (end of every umt). 20%
e Sciellc‘.Ans Spamsh o - hsedESI.‘)un )
e -
Social Srudies Language Arts
Math T Scence
First Grade | 70% Social Studies 300
7030 Language Arms * Math Language Ams
Science
Social Smudies
Math
Second Grade 60% 40%
6040 Language Ars Lansusge Ams
Science
Social Studies
Math
Third Grade S0% Spanish to Eaglish Math 0%
50/50 Language Arts English to Spanish- Lansuage Ars
Math * Language Arts Social Smdies
integrated with SSand | Scieace
Science
Fourth Grade 50% Spanish to English (end of every 0t
5050 Language Arts unif): Langusge A
Science *  Language Ars Math
Social Smdies ¢ Sdence and Social Smdies
English to Spamish (end of every
unit):
*  Math
Fifth Grade 50% Spanish to Eaglish (end of every 0%
50/50 Language Arms unir): Language Ams
Math *  Makh Scieace
* Language Arts
* Sgence and Social Smdies
Pros Cons

-Possibility of transfer between langusges (content
and word study, for example) is increased over the

years.

~As loag as collaborative structures exist, this model

promotes teacher collaboration

languages.

difficult to implement

It requures matenasls thar are consisEnt twouzshout the
years (regardiess of language delivery) = both

This is perhaps the most costly option aad the most




Option C: S020 Model : The majonty of the content 15 delivered m Spanash, K-2
Chunk: zubjects m the zame language m grade= 3, 4 and S.

Spazizh Bridge Englizh
Kizderparms 0% K-2 (end of every umt). 20%
€020 lazrmre Am Spanash to Englhish: Langmaze Arms (Literacy-based
Sceace * Language Arts ESL)
Social Soudies e  Science
Mad
Fint Gade ST * Social Stadies 0%
7030 Langmage Arts © Mak Langmage Arts
Scaence
Social Stadies
Mach
Second Grade ey 40%
6030 Laagzmge Ams Language Ars
Sceace
Socal Soades
- Mach
Third Grade M Sp.ﬂnznglnh(ndcf 50%
S0's0 Lasgmage Ams every unit). Language Ans
Mach e Mah Scwzce
Enghsh to Spanish (end of Social Stadies
every umit)
* Langmage Arn
* Science and Social
Studes
Fourth Grade S0t Spanish 1o Eaglish (end of 50%
S0'50 Lazgmage Asts every umit) Langmage Ans
Mach « Mah Scaezce
Eaglish to Spanish (end of Social Svadies
every unit):
* Lamgmaze Amn
* Science and Social
Studies
Fifth Grade 0% Spam:sh to English (end of 50%
5050 Laazmpge Amts every umit): Langmage Arts
Mok * Ma Science
Eaghsh 1o Spanish (end of Social Sradies
every umit):
* Langumage Arts
* Science and Social
Studies
Pros Cons
Smdess; duid 2 sTenyg foumdanon over 3 Dummber of vears. It requires materials (hat can suppeet he cumicedem 1o
= sach agage = sach conmer W dock anguages
Plazzmy aad colzbonanes ameny Wachers is umpified Lazguage asms will most bikely have to de magrased wk
sciezce and social stadies in Exghish from 3™ through $*
Connstency 1 dulk over txme, allowing all pancpants grades, reflectng best pracnce for lngaage learners but
TSI =l aTTITam 2SrIare X coCnens Rard to implement conssteatly

www_TeachingForBdteracy com 4



Option D: 8020 Model (Very similar te Option A)

Math 1= taught i Englich 3.5, and Science mn Spamsh 3.5. Social Studses begms m Spanizh (K-2) and
switches to English in third grade through fifth Unlike Option A, Social Studies switches to English in 3™
grade whereas Option A does 50 in fourth grade

Spanish Bridge Englich
Kindergarma 0% K-2 (end of every uzt). 20%
2020 Langmage Arts Spanish to Eaglish: Lazguage Arts (Literacy-based
Science * Language Arts ESL)
Social Stadies *  Science
Math e  Social Smdies
Flrst Grade T0% e Mak 0%
70/30 Laaguage Ans Lazguage Ams
Scunce .
Social Stadies
Math
Second Grade | 60% 0%
6030 Languwage Ans Lazguage Ams
Scwnce
Social Stadies
Math
Third Grade 50% Grades 3-5 50%
50/50 Laaguage Ans Spamish 10 Eaglish (end of every | Lasguage Ams
Scwnce i) Math
| * Language Arts Socal Srudies
Fourth Grade 0% *  Sciemce 0%
5050 Laazmage Ants English to Spanish (end of every | Lamguage Ams
Science wnit). Math
*  Language Ars Social Studies
Fifth Grade S0% *  Social Stadies 0%
5050 Laaguage Arns e Mak Lazguage Ams
Scance Math
Socal Studies
Pros Cons
Given the nature of high stakes testing it is possible that It will be esseatial to protect the Spamish given the
the consistency of teaching math in Eaglish grades 3-5 will | amount of subjects taught in English after third
produce lessened amxiety on the part of all. grade. English language arts will have 10 be
mregrated with social studies
Swichmg 0 Social Smdies m the third grade will cptumuze
materialks iz grades 3-5 in Exglish Ameation %o backgrouad | Becsuse some subjects are only taught m one
knowledge on the part of ELLs will coatinue to be very language, explicit, comsistent use of the Bndge i3
important in social studies at those grades. essential
Because Science is full of cognates between English and Given that there is Jess time for language ans in
Spanish, as long as the Bridge is occwring at the end of English since Math is tsught in English, language
each umit, ssadenss will be able 10 demonstrase 1 English aats and Social Smudies wall have o be nghely
what they learned In science ia Spanish. miegrated. While this is pedagogically good, itis
requres m depth plazmng
Since Math is in English in grade 3-5, there will be more

www.TeachingForBilteracy.com 5
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Content allocation
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50/50
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Beeman and Urow

Teachng for BYREPAYS Summer InstRute



I Coment Allocadon Plamning Content i Spansh nd Engish | S
Elementary School K-5

The following options are meant to plan subject area coverage by language, resulting m bilmguabsm and biliteracy by
S.M In all of these samples it is assumed that-
Students ave integrated all day (Englich dominant students and F11S)
* Language arnts includes reading and wniting listening and speaking
= Literacy time is dxfferentiated 50 2s to include ESI and SSL approaches.
The options below can work with both 2 one-teacher model (one teacher teaches both languages) or a two

Example on === S oe Sn i mn

The options below are not a departmentalized model

Page 1 A: 50% Englich -50 % Spanich Model - Switch subject area to the other language every year
| Spamich = | Faghh
arten Langmage Arts | Spamash to Eagheh (end of every umt) Lazngmage Arts
Scaence =  Lasgeage Arns Mak
Exgink to Spazad (end of every ==t)
. mm
Math * Lasgeage Arn Scwnce
. Mah Socul Seadies
Exgink to Spuzd (ead of every =xt)
* Lamguage Arts
= Scwace aad Social Seadses
Second Grade Langmage Asts | Spamsh to Eaghch (end of every umt): Lasgmage Arts
Scaence * Lazgmage Are Mok
Soai Srde *  Scesce and Social Stadses
Exgink to Spazsik (ead of every w=xt)
* Lamguage Arts
= Mah
Thad Grade Langmage Asts | Spamash to Eaghch (end of every umt): Lasgmage Arts
Math * Lazguage Are Scmnce
- Mah Socual Seadies
Exglnk to Spuzsk (ead of every =xt)
* Lamguage Arts
*  Science and Social Studies
Fourth Grade Langmage Asts | Spamash to Eaghch (end of every umat): Lasgsage Arts
Scance * Lasguage Ar Mok
Socaal Sruche: *  Scesce and Socal Stadhes
Eaglnh to Spazsik (ead of every w=xt)
* Language Arts
=  Mach
Fifth Grade Langmage Asts | Spamush to Eaghnh (end of every mmt): Lasgmage Arts
Mak * Lasguage Are Scmsce
- Mak Socual Stadies
Eaglnk to Spazsk (ead of every u=xt)
* Language Arts
*  Scwence and Socual Studes




Option B: 50/50 Model : Switch subjects to the other language after three vears (at third grade). -

Spanish Bridge English
Kindergarten Language Ans Spamish to English (end of every umit): Language Arts
Science * Language Arts Math
Social Studies * Scence and Social Studies
Enghsh to Spanich (end of every unit):
* Language Arts
* Math
Furst Grade Language Arns Spamish to Englich (end of every umit): Language Arts
Science * Language Arts Math
Social Studres *  Science and Social Studies
Engh:h to Spanich (end of every unit):
* Language Arts
* Math
Second Grade Language Arts Spanish to English (end of every unit): Language Asrts
Science * Language Arts Math
Social Studzes * Science and Social Studies
Enghsh to Spanish (end of every unit):
* Language Arts
*  Math
Thurd Grade Language Arts Spamish to Enghish (end of every umit): Language Arts
Math * Language Arns Science
o Math Social Studies
Enghsh to Spamish (end of every unit):
* Language Arts
*  Science and Social Studies
Fourth Grade Language Arts Spamsh to Enghsh (end of every umt): Language Arts
Math * Language Arts Science
o Math Social Studies
Enghsh to Spanich (end of every unit):
* Language Arts
*  Science and Social Studies
Fifth Grade Language Arts Spanish to English (end of every unit): Language Arts
Math * Language Arts Science
e Math Social Studies
Enghsh to Spanish (end of every unit):
¢ Language Arts

Science and Social Studies




Option C: 50/50 Model

Keep Math in English, and Science in Spanish throughout the 6 years. Begin SS in Spanish (k-2) and
switch to English in third grade (3-6).

Spanish Bridge English
Kindergarten Language Arts Grades PK-2: Language Arts
Science Spamsh to English (end | Math
Social Studies of every umt) PK-2:
First Grade Language Arts * Language Arts (1 anonage Arts
Science * Science Math
Social Studies * Social Studies
Second Grade é.agguagc Arts English to Spanish (end Language Arts
cience f every unit) PK-2: bath
Social Studies of every umt) 2
: * Language Arts
Third Grade Lagguagc Arts e Math Language Arts
Science Grades 3-5 Math _
Spanish to English (end Social Studies
Fourth Grade Lagguage Arts of every unit) PK-2: Language Arts
Science * Language Arts Math
* Science Social Studies
Fifth Grade Language Arts Language Arts
Science English to Spanish (end | Math
of every umt) PK-2: Social Studies

* Language Arts
* Social Studies
* Math




Option D: 50/50 Model
Begin Math in Spanish in K-2, then switch to English in 3-5. Social Studies is integrated with literacy
in Spanish, K-2 and Science is integrated with literacy in English, K-2. That switches at the third

grade.

Spanish Bridge English
Kindergarten Language Arts Grades PK-2: Language Arts
Social Studies Spamish to English (end Science
Math of every umt) PK-2:
First Grade Language Arts * Language Arts/ |1 anoyage Arts
Social Studies Social Studies Science
Math * Math
Second Grade Language Arts English to Spanish (end Language Arts
Social Studies of eg‘l',leq, umg PK.2- Science
- Math * Language Arts/
Third Grade Language Arts Science Language Arts
Science Grades 3-5 Math _
Spanish to English (end | Social Studies
Fourth Grade Language Arts of every unit): Language Arts
Science * Language Arts Math
* Science Social Studies
Fifth Grade Language Arts Language Arts
Science English to Spanish (end | Math
of every umt): Social Studies
* Language Arts
* Social Studies
* Math




N
Sketch your Language and Content

Allocation Plan

* Follow the directions on page
11

* Complete the worksheet on
page 12.

4N
\1




Content and Language Allocation Worksheet

Language Content taughtin | Content Taught in Notes
Grade | Allocation Spanish English
(ex. 80/20; 70/30,
Nate: e;‘:m s | SPanish Contentand | English Content
is the first number Minutes and Minutes




N
Sketch your Language and Content

Allocation Plan
* Follow the directions on page 11

* Complete the worksheet on page
12.

* |f you do not have a plan, choose
an option to use this week.
\?



Programmatic Level:

Classroom Level:
Biliteracy Schedules: Daily Spanish and English

Instructional and Curricular Level:
Biliteracy Curriculum Maps




Dual Language Non-Negotiables |

SPETEEIAE... SNREI=es . e

Elementary \hdd:r X htm‘. Hlj..‘h X hool
Non-Negotiables Non-Negotiables Non-Negotiables
* A minimum of 50% to + Required to take language |+ A minimum of eight credits
a maximum of 90% of arts in the target language in the target language over
instruction in the target from 6°- 8" grade in the course of 9"-12" grade
language addition to another core with a minimum of four
n A ~
0 content course taught in credits in core content
trict separation of .
0 | ' the target language each areas ( math, science, social
anguages for instruction s UaN
,:,‘ il vear from 6°- 8* grade studies, or language arts)
= no translation ‘ c—
N v
i > * dtnct separation of ¢ dtnct separation ol
e K-12commitment :
k.5 languages for instruction— l.lngu.lucx tor instruction—
minimum of K- if your . : < e ‘
0 b : 100% of class taught in the 100% of class taught in the
U district does not yet have . .
- target language target language
¢ secondary DL programs : . ’
—C- «  K-12 commitment o K-12 commitment

At the secondary level, to be considered DL, 2 courses
must be offered in Spanish: a Language Arts course
and content area course.




One and Two Teacher Model Programs

Type of Model

Pros

Cons

One Teacher Model
(One teacher teaches

both languages)

Teachers get to know
students across both
their languages

Time can be more
flexible

It may be harder for
the teacher to stay in
the target language

It may be harder for
the students to stay in
the target language

Two Teacher Model
(One teacher teaches
English and another

teacher teaches
Spanish to the same
students)

Spanish time is
protected by place,
time and person

When collaboration
works well, it is
powerful!

It is harder for
teachers to get to
know students across

both languages

When collaboration is
not effective, it is
challenging for all.




§ Teaching For Biliteracy Caching

\‘?0":"‘“‘- HOME ABOUT BUFS EN ESPANOL RESOURCES PROGRAMMATIC SUPPORTS VIDEOS
This document outlines suggestions for the members and duties of a standing dual language commitiee.

Timeline fo anguage Program

gocument outlines a two-year pla

Sample Content Allocation Plans for Dual Language:

o For 8020 Programs: Sample Content Allocation Plan
Content Allocation Plans DL DBE 80-20 Only
* For 50/50Programs: Sample Content Allocatio

R developing, and implementing a new dual language program.

al Language, Two-Way and One-Way Immersion and Developmental Bilingual Education 80-20: Sample

Pual Language, Two-Way and One-Way Immersion and Developmental Bilingual Education 50-50 Only

%), dual language programs need to determine their content allocation plan, which includes deciding which subjects will
ach grade level, Consult the documents above for sample content allocation plans for 80/20 and 5050 programs.

“Look Fors” in Biliteracy Programs

Documents kke *Look Fors® should be created by a diverse group of stakeholders from the district (administrators, teachers, literacy spocialists, etc.) The process of
doveloping Looks Fors is just as important as the final product. The use of *Look Fors® should reflect a growth mindset, and not be meant to highlight deficits. We have
presented two different examples for two different programs, “Look Fors™ must reflect the school or district's local comext, students, program vision, and goals,

This sample is a draft set of “Look Fors® for Verona, Wisconsin's 50/50 two-way immaersion program,

DRAFT Verona TWI Look Fors

This next sample was prepared for Orange County Public Schools in Orlando, Florida. It is a draft document to be used in transitional bilingual programs:
DRAFT-Possible OCPS Bilngual Look Fors

This sample Biliteracy Checkist and Look-fors was created for North Shore District 112, in Highland Park/Highwood, IL for use in both their 80/20 two-way immersion dual
language program and in their 80720 one-way immersion dual language program,

w




Language and Content Allocation Plan
Determines:

Daily
Schedules

Biliteracy Curriculum/Units \@P




Programmatic Level:

Classroom Level:
Biliteracy Schedules: Daily Spanish and English

Instructional and Curricular Level:
Biliteracy Curriculum Maps




Sociclingsitic Premises abost Teaching for Biltecacy 15

She focuses next on reading comprehension and writing, often integrating the two.
She then addroses and teaches the discrete skills nooded to read and write, sach =
word study and fluency.

The second part is the Bridge, the moment 8 . moare th -
copts in two languages. Once the students have kea

language and concepes, the relevamt words and p P 15 19 d = b °
Spanish and English, side-by-sde. Nex, sdens | I A ES - escripe.
tive analysis of the two languages.

In the third part, students engage in extension
language using listening, speaking, reading, and
and language identified during the Bridge, they ap
guage to the other language. In our cxample, the 1

e e Unit design (BUF)

sure that they are strategic in their use of the two

know in all their languages, may switch back and fo
at any time. Their switching is 3 normal develope Sc hEd u I es
for teachers is different. Before the Bridge, tea
English only for teaching a particular unst and cns e Jeo o
word in the anguage they chone. 1 vaching o) (@LIICAIN g Questions
supports, such as word banks and sentence promg
academic language they need in the umit.
The Bridge is student-centered. During the Bridge, the teacher visually places
the two languages side by side, first guiding students to communicate what they
have leamned, for example, in Spanish about the family, and making 1 list of terms.
The teacher and the students then gonerate the cquivalont of those torms in Eng-
lish. The amount of teacher involvement in this finse step of the Bridge depends
on the students” level of knowledge in the other language. For students who are
beginning to learn English, the teacher will provide the English terms; for studenes
with an intcrmediate or advanced kel of proficicncy in Englih, the teacher will
encourage the students to provide the English terms for many of the Spanish con-
cepts. The second step of the Bridge is the contrastive analysis, during which sto
dents compare how their two languages work. The ssmilantics and dafferences they
cxplore and identify are capured in the Bridge anchor chars they create during the
Bridge. These bilingual charts highlight the words and Enguistic features studied
during the Bridge, and they remam in the classroom so students can continue to
refor to tham. The formal, planncd Bridge occurs only after students have learnod
the concepts and language that have been taught in 3 particular unit and arc ready
to engage in contrastive analysis. Bridging, in contrast, is informal and unplanned.
It occurs every day whencover students, reading and writing in Spanash or in Englsh,
comparc and contrast their two languages on their own and with the Bradge anchor
chares they made in previous units.

PLANNING FOR BILITERACY AT THE CLASSROOM
LEVEL FROM THE LEARNER'S PERSPECTIVE

All bilitoracy programs should have a well-articulated language and contont allo-
cation plan that tells students and teachers what & cxpeared. The allocation plan
facilitates the tasks of designing schedules and making deasions about what Breracy
components are used and in which language, and it helps teachers determine when
and bow to Bridge. In instances where there is no allocation plan, tcacherns may find




80% of Day in Spanish and 20% of Day in English —-CHCCS Immersion Program at FPG

Sample Biliteracy Schedule

Kinder (80% Spanish and 20% English)

Time Subject Language
7:50 - 8:00 Journals or another type of oracy or Student choice
literacy activity

8:00-9:00 Social Studies and Language Arts Spanish

* Oracy Development

« Social Studies experiences

* Whole Group Mini-Lesson

«  Writing

« Independent practice

*  Word Work/Dictado
9:00 -10:00 Math Spanish

* Oracy development

« Math skills

« Reading and Writing
10:00-11:00 Lunch and Recess Student choice
11:00-11:30 SSR (Intervention Time: This is when Student choice

students are pulled; not any other time)
11:30-12:30 Specials Half are offered in
Spanish and half in
English at FPG

12:30-1:45 Science and Language Arts Spanish

* Oracy development

+ Science experiments

* Guided practice

* Writing

+ Word study
1:45-2:30 English Language Arts/English English Literacy

Language Development
* Oracy development
* Guided practice
*  Writing
e Word ctiidv

Sample schedu
30/20 model




Sample Biliteracy Schedule
80% of Day in Spanish and 20% of Day in English —-CHCCS Immersion Program at FPG

Kinder (80% Spanish and 20% English)
Time Subject Language

7:50 - 8:00 Journals or another type of oracy or Student choice
literacy activity
8:00-9:00 Social Studies and Language Arts Spanish
: Qracy Development Sample schedu

Social Studies experiences

E Wtr\'tlo:; Group Mini-Lesson 30 /20 mo del

« Independent practice
«  Word Work/Dictado
9:00 -10:00 Math Spanish
* Oracy development
« Math skills

« Reading and Writing

10:00-11:00 Lunch and Recess Student choice

. . . . 4 - SSR (Intervention Time: This is when Student choice
What is this district’s students are pulled; not any other time)

Specials Half are offered in
language and content - Spanish and half in

English at FPG

allocation plan?

Science and Language Arts Spanish
* Oracy development

Science experiments

Guided practice

Wiriting

Word study

1:45-2:30 English Language Arts/English English Literacy
Language Development
* Oracy development
* Guided practice
*  Writing
e Word ctiidv




_ 50% of Day in Spanish and 50% of Day in English _

Grades 3-5 in the 80/20 program

Time Subject Language

7:50 - 8:00 Journals Student choice

: Science and Language Arts Spanish
. . * Oracy Development
What is this « Science experiments
district’s language « Whole Group Mini-Lesson
* Writing
* Independent practice
plan? - Word Work/Dictado

and content allocation

9:00 -10:00 Math Spanish
* Oracy development
» Math skills

» Reading and Writing

10:00 to 10:30 Independent Reading Time and/or Spanish/English or
Intervention Time: This is when Both
students are pulled; not any other time*

10:30 - 11:30 Specials* Half are offered in
Spanish and half in

English at FPG

11:30-12:30 Lunch and Recess* Student choice

12:30-2:30 Social Studies and Language Arts English
* Oracy development
« SS experiences

* Guided practice

« Writing

« Word study




50% of Day in Spanish and 50% of Day in English
Grades 3-5 in the 80/20 program

Time

Subject

Language

7:50 - 8:00

Journals

Student choice

8:00-9:00

Science and Language Arts

Oracy Development
Science experiments
Whole Group Mini-Lesson
Wiriting

Independent practice
Word Work/Dictado

Spanish

9:00 - 10:00

Math

Oracy development
Math skills
Reading and Writing

Spanish

10:00 to 10:30

Independent Reading Time and/or
Intervention Time: This is when
students are pulled; not any other time*

Spanish/English or
Both

10:30 - 11:30 Specials* Half are offered in
Spanish and half in
English at FPG

11:30-12:30 Lunch and Recess* Student choice

12:30-2:30 Social Studies and Language Arts English

Oracy development
SS experiences
Guided practice
Wiriting

Word study




Language and Content Allocation Plan
Determines:

Daily
Schedules

Biliteracy Curriculum/Units \@P




Programmatic Level:

Classroom Level:
Biliteracy Schedules: Daily Spanish and English

Instructional and Curricular Level:
Biliteracy Curriculum Maps



e
Standards-Based Biliteracy Maps

plan instruction for the year
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e
Standards-Based Biliteracy Maps

plan instruction for the year
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What is biliteracy and what

does biliteracy look like?
Biliteracy Unit Framework




Theme

BILITERACY UNIT FRAMEWORK (BUF Page 16 and 17) =t Big Idea(s)

Standards: . . . S
. Content 2 Units on the map are then created using this framework
* English Language Arts Standards CulieritAred 1dryets
* Spanish Language Arts Standards Language Targets
* English Language Development (Proficiency) Standards _
 Spanish Language Development (Proficiency) Standards Summative Assessment

Building Oracy and Background Knowledge
* Interactive, hands-on activity
* Vocabulary Development

Reading Comprehension :
* Guided Reading * Readers’ Workshop

e Read aloud * Partner reading

Writing
e Guided Writing
e Writers’ Workshop

Word Study and Fluency
e Decoding
* Phonics

e Spelling

Summative Assessment

Bridge
* Metalinguistic Skills

JUSWISSOSSY

Extension Lesson or Activity




Theme
Content Area and Content Big Idea(s)

Standards: Language Arts Big Ideas

* Content Area Standards
 English Language Arts Standards Content Area Targets
 Spanish Language Arts Standards Language Targets
* English Language Development (Proficiency) .

Standards Summative Assessment
* Spanish Language Development (Proficiency)

Standards

Building Oracy and Back¢
* Interactive, hands-on
* \ocabulary Develop
Reading Comprehension
* Guided Reading
* Read aloud

Writing
e Guided Writing
* Writers’ Workshop
Word Study and Fluency
* Decoding
* Phonics

WISSSSSY SAllBWI0]

Summative Assessment
Bridge

» Metalinguistic Skills
Extension Lesson or Activity




Theme
Content Area and Content Big Idea(s)

Standards: Language Arts Big Ideas

* Content Area Standards
 English Language Arts Standards Content Area Targets
 Spanish Language Arts Standards Language Targets
* English Language Development (Proficiency) _

Standards Summative Assessment
* Spanish Language Development (Proficiency)

Standards

Building Oracy and Background Kn
* Interactive, hands-on activity
» Vocabulary Development
Reading Comprehension
* Guided Reading
* Read aloud

Writing
e Guided Writing
* Writers’ Workshop
Word Study and Fluency
* Decoding
* Phonics

Summative Assessment
Bridge

» Metalinguistic Skills
Extension Lesson or Activi
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Theme:

Standards: CHAPTERS 1-5; Especially Chapter 4

* Content Area Standards
English Language Arts Standards
Spanish Language Arts Standards

* English Language Development (Proficiency) Standards
* Spanish Language Development (Proficiency) Standards

Content Area and Conter*
Language Arts Big Ideas

Content Area Targets
Language Targets

Summative Assessment

Building Oracy and Background Knowledge
* Interactive, hands-on activity
* \ocabulary Development

CHAPTER 6

Reading Comprehension CHAPTER 7
* Guided Reading
* Read aloud

Readers’ Workshop
Partner reading

Writing CHAPTER 8
e Guided Writing
* Writers’ Workshop

Word Study and Fluency CHAPTER 9
* Decoding
* Phonics

* Spelling

Summative Assessment

Bridge CHAPTER 10
* Metalinguistic Skills

JUSWISSOSSY 9Al}BW.IO

Extension Lesson or Activity CHAPTER 10




e
Second Edition Updated BUF

Unit Theme:
e Content Area Standards Content Area Big Ideas/Understandings
« Spanish Language Arts Standards Language Arts Big Ideas/Understandings
e Spanish Language Development Standards Content Targets
e English Language Arts Standards Language Targets
e English Language Development Standards Summative Assessment
Building Oracy and Background Knowledge =y
e Academic Language and Experiences needed for the unit ®)
Reading Comprehension Content Area Instruction -
e Strategies and balanced literacy e Inquiry =
routines e Investigations QO
Writing e Experiments <
o Strategies and balanced literacy e Experiences )
routines
Word Study and Fluency >
o Areas of word study to be studied g
Summative Assessment D
Bridge — Transfer Bridge — Transfer - Bridge: Metalinguistic Focus | @
lllustration Extension (includes: While the teacher plans a spedific @
Side by Side or Listening, Speaking, metalngustc teaching portin_ 3
Asi se dicel wlmg“”agma) L accepts and highlights other areas of g
metalinguistics noticed by the students. | —+




e
Second Edition Updated BUF

Unit Theme:

e Content Area Standards Content Area Big Ideas/Understandings

e Spanish Language Arts Standards Language Arts Big Ideas/Understandings

e Spanish Language Development Standards Content Targets

e English Language Arts Standards Language Targets

e English Language Development Standards Summative Assessment
Building Oracy and Background Knowledge T

¢ Academic Language and Experiences needed for the unit (@)

. -
Reading Comprehension Content Area Instruction 3

» Strategies and balanced literacy e Inquiry 9._
Writing e Experiments )

o Strategies and balanced literacy e Experiences

routines >

Word Study and Fluency o

¢ Areas of word study to be studied D
Summative fissessment o
Bridge — Transfer Bridge — Transfer - Bridge: Metalinguistic Focus 3
lllustration Extension (includes: While the teacher plans a spedific ()]
Side by Side or Listening, Speaking, metalinguistic teaching point in -
Asi se dice Reading, and Writing in the :Vomé“;?hﬁ-ix‘:ﬁ’f‘ —

other language) areas of metalinguistics noticed by the
students.
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The Biliteracy Unit Framework (BUF)

* Plans for biliteracy at the instructional and
curricular level

» Reflects the research on second language
acquisition and best practices for literacy

e Can be adjusted to include different types
of resources (Maravillas/Wonders, Calkins,
Estrellita, etc.)

* You will experience a BUF this afternoon

\?



PM - Monday, June 25, 2018

Three sample BUFs in action

What does a Biliteracy Unit Framework
(BUF) look like and feel like?

Salon A Salon B Salon C
3-5- Patricia Secondary —
Olga NUfez Melody

Karwoski | k-2 Wharton
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