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Planning for the Bridge at the curricular
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The two purposes of the Bridge

Determining the metalinguistic focus
during contrastive analysis
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Institute Norms

* Participate actively and interactively.
* Use technology responsibly.

* Please silence your phones and take them out of
your line of sight.

* Reduce side-bar conversations — let us know if
you need time to reflect or discuss in your group.

\?

 Still photos are OK. Please no videos.
* Bring handouts and text each day.



Unit Theme:

o Content Area Standards
e Spanish Language Arts Standards

Content Area Big Ideas/Understandings
Language Arts Big Ideas/Understandings

¢ Spanish Language Development Standards Content Targets

e FEnalish

Lanauaage Arts Standards Lanauaae Taraets
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Reading - Chapter 7] tAreainstruction

Oracy and Background Knowledge — Chapter 6

—
the unit
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Word Study (phonics, fluency,

grammar) — Chapter 9 _
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Agree / Disagree
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Students need to learn

everything in both
languages in order to
become bilingual.

o



SOCIAL LANGUAGE

6 months to 2 years

ACADEMIE LANGCUASIE



.
Students develop

metalinguistic
awareness simply by
being bilingual.
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For many years in the United States we have taught students to keep their two
languages separate. One reason for this practice is to avoid devaluing Spanish, which
often occurs when English comes into Spanish learning time. While the potential
for devaluing Spanish and thus limiting students’ ability to reach deep levels of
learning in Spanish is a consideration that must be addressed, keeping the two lan-
guages separate has had the unfortunate effect of emphasizing to students that what
they know in one language cannot be used in their other language. We have also
assumed that students have engaged in contrastive analysis on their own. But not
all students know, for example, that pairs of words like energia—energy are cognates.
Recent research has shown that bilingual students who receive instruction in how
their two languages are similar and different engage more regularly and success-
fully in cross-linguistic transfer, the application of a skill or concept learned in one
language to another language, than do bilingual students who do not receive such

.«
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Metalinguistic Development:

Talmudic Style Reading
e ..research has shown that bilingual

students who receive instruction in how
their 2 languages are similar and different
engage more regularly and successfully in
cross-linguistic transfer, the application of
a skill or concept learned in one language
to another (Dressler, Carlo, Snow,
August, and White 2011). Pages 4 and 5



Sociolinguistic Premises about Teaching for Biliteracy

instruction (Dressler, Carlo, Snow, August, and White, 2011) and that bilingual
students who understand how their two languages are similar and different achieve
higher levels of academic success (Jimenez, Garcia, and Pearson, 1996). The Bridge
is our response to this reality.

The Bridge is a part of a unit that has been planned and organized by the
teacher. Bridging, or translanguaging, however, is more flexible and spontaneous
than the Bridge and need not involve the teacher. Bridging occurs during the Bridge
and whenever students and teachers make connections between the two languages.
When students make these connections and tap into all their linguistic resources to
learn, they are bridging. Bridging is important because it promotes cross-linguistic
transfer (Koda and Zehler, 2008) and leads to the development of metalinguistic
awareness. Bilingual students of Spanish and English who develop metalinguistic
awareness are able to identify similarities and differences between Spanish and Eng-
lish. Guiding students to this awareness is critical to the effective teaching of bil-
iteracy and sets biliteracy instruction apart from monolingual literacy instruction.
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Metalinguistic Development

Bilingual students who
understand how their 2
languages are similar and
different achieve higher
levels of academic success
(Jiménez, Garcia, and
Pearson, 1996).



The Bridge has 2
purposes.

|
2
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Bridging and the Strategic Use of Two Languages

The purpose of the Bridge, as discussed in previous chapters, is two-fold: to help
students transfer academic language learned in one language to the other language
and to engage in contrastive analysis by focusing on how Spanish and English are
similar and different. It requires the active engagement of the students. In the bi-
literacy unit framework, Spanish and English are used strategically. The unit begins
with literacy instruction in one language through an integrated language arts and
content unit. During the next stage, the Bridge, Spanish and English are placed
side-by-side as teachers and students generate the labels in the other language for
what has already been learned, and then teachers help students analyze how Spanish
and English are similar and different in phonology, morphology, syntax and gram-
mar, and pragmatics. The unit ends with extension and application activities in the
language to which the students bridged. Teachers undertake formative assessment
in both languages throughout the unit.

In earlier discussions of the biliteracy unit framework, and in the examples that
follow in this chapter, literacy instruction begins in Spanish with a Bridge to Eng-
lish. The biliteracy unit framework, however, is versatile, and depending on the
program model and the goals of the program, the languages can be switched. Lit-
eracy and content can be developed in English with a Bridge to Spanish and rein-
forced through extension activities in Spanish.
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The Bridge - Page 134

The purpose of the Bridge is two-fold.
First, it is to help students transfer
academic language learned in one
language to the other language.

Secondly, it is to engage students in
contrastive analysis of their languages
by focusing on how Spanish and English
are similar and different. .
\?




The Bridge and
Bridging mean the
same thing.
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The Bridge BN,
* The Bridge is planned by the
teacher. Students play an active
role.

* Bridging (noticing how the 2
languages are similar and
different) is student generated,
random and can occur anytime!



The Bridge

Bridging

Initiated by the teacher

Page 3 of the
Handouts

Initiated by the students

Facilitated by the teacher in both program
languages

Facilitated by the teacher in the language of
instruction only

An explicit moment in time planned for by the
teacher

A random opportunity or teachable moment
initiated by students and then capitalized on by the
teacher and students

Strategically compares the two program languages
by starting with examples from the unit

Compares the two program languages (or more
languages that students know) using any examples
that students offer.

Occurs at the end of the unit

Occurs any time during a unit, during the school
day, and during the school year.

Allows students to transfer knowledge from one
language to the other and to see how their
languages are alike and different

Provides students with the opportunity to practice
their metalinguistic skills and internalize the Bridge:
comparing and contrasting their languages and
continuing the development of their linguistic
resources across languages.

An explicit opportunity to teach students to become
metacognitive about their languages

The more students engage in the Bridge, the more
students will spontaneously engage in bridging




Sociolinguistic Premises about Teaching for Biliteracy

instruction (Dressler, Carlo, Snow, August, and White, 2011) and that bilingual
students who understand how their two languages are similar and different achieve
higher levels of academic success ( Jimenez, Garcia, and Pearson, 1996). The Bridge
is our response to this reality.

The Bridge is a part of a unit that has been planned and organized by the
teacher. Bridging, or translanguaging, however, is more flexible and spontaneous
than the Bridge and need not involve the teacher. Bridging occurs during the Bridge
and whenever students and teachers make connections between the two languages.
When students make these connections and tap into all their linguistic resources to
learn, they are bridging. Bridging is important because it promotes cross-linguistic
transfer (Koda and Zehler, 2008) and leads to the development of metalinguistic
awareness. Bilingual students of Spanish and English who develop metalinguistic
awareness are able to identify similarities and differences between Spanish and Eng-
lish. Guiding students to this awareness is critical to the effective teaching of bil-
iteracy and sets biliteracy instruction apart from monolingual literacy instruction.
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* Read each key point with
your partner using
Talmudic Style Reading (As

and Bs) .
7



Planning for the Bridge
at the Curricular Level
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Content Allocation: Planning Content in Spanish and English K-5
CO nte nt a n d Dual Language or Developmental Bilingual Programs
H ‘options are meant to plan subject area coverage by language, resulting in bilingualism and biliteracy by
Language A"ocatlon all of these samples it is assumed that:
Spanish and English are taught daily.
P I a n +way (Dual Language) programs, students are integrated all day (English dominant students and ELLS)

cy time is differentiated so as to include English SL and Spanish SL approaches.

* Language Arts includes reading, writing, fluency, and word study and reflects the CCSS.

* In all these models the majority of content is delivered in Spanish K-2 and then becomes 50% Spanish and
50% English grades 3-5. Once the program is 50/50, the language of math addresses less language arts
standards than the non-Math language.

* The options below can work with both a one-teacher model (one teacher teaches both languages) or a two
teacher model (one teacher teaches Spanish and the other teacher teaches English).

* The options below are not a departm i

Option A: 80/20 or 90/10 Model

Math switches to English in grade 3. Social es switches to En in grade 4. Scence remains in Spanish, K-5.
Spanish /] Bridge  \ \ English
Kindergarten 80% -2 (end of every unit). 20%
8020 Language Arts Spanish to English: Language Arts (Literacy-
Science - ]'_anguage Arts based ESL)
Social Studies *  Science
Math * Social Studies
First Grade 70% Math 30%
70/30 Language Arts Language Arts
Science
Social Studies
Math
Second Grade 60% 40%
60/40 Language Arts Language Arts
Science
Social Studies
Math
Third Grade 50% 50%
50/50 Language Arts Language Arts
Science Math
Social Studies
Fourth Grade 50% 50%
50/50 Language Arts Language Arts
Science Math
Social Studies
Fifth Grade 50%Language Arts 50%
50/50 Science Language Arts




Option B: 50/50 Model : Switch subjects to

e after three vears (at third grade). -

Spanish //Bmgv\ English
Kindergarten Language Arts Sp English (end of every Language Arts
Science Language Arts Math
Social Studies Science and Social Studies
to Spanish (end of every unit):
* Language Arts
* Math
First Grade Language Arts panish to English (end of every unit): Language Arts
Science * Language Arts Math
Social Studies *  Science and Social Studies
Enghish to Spanish (end of every unit):
* Language Arts
* Math
Second Grade Language Arts Spamish to English (end of every unit): ge Arts
Science * Language Arts
Social Studies * Science and Social Studies
English to Spanish (end of every unit):
* Language Arts
* Math
Third Grade Language Arts Spamish to English (end of every unit): ge Arts
Math * Language Arts
«  Math ocial Studies
Enghish to Spanish (end of every unit):
* Language Arts
Science and Social Studies
Fourth Grade Language Arts Language Arts
Math Science
Social Studies
Fifth Grade Language Arts Language Arts
Math Science

Social Studies
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Standards-Based Biliteracy Maps

plan instruction for the year
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Standards-Based Biliteracy Maps

plan instruction for the year
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Planning for the Bridge
at the Instructional
Level
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i S@cond Edition Updated BUF
¢ Spanish Language Arts Standards Language Arts Big Ideas/Understandings
¢ Spanish Language Development Standards Content Targets
¢ English Language Arts Standards Language Targets
e English Language Development Standards Summative Assessment
Building Oracy and Background Knowledge T
¢ Academic Language and experiences needed for the unit @)
Reading Comprehension Content Area Instruction —
o Strategies and elements of balanced e |nquiry 3
literacy ¢ Investigations 2
Writing e Experiments <
o Strategies and elements of balanced o Experiences )
literacy
Word Study and Fluenc >
/,..naﬂﬂsessment
< Bridge — Transfer Bridge — Transfer - Bridge: Contrastive Analysis 8
lllustration Extension (includes: While the teacher plans a specific
Side by Side or Listening, Speaking, metalinguistic teaching point in 3
o e Reading and Witnginthe | 5 1 D e
other language) metalinauisfi : i




.
Second Edition Updated BUF

Unit Theme:
¢ Content Area Standards Content Area Big Ideas/Understandings
e Spanish Language Arts Standards Language Arts Big Ideas/Understandings
¢ Spanish Language Development Standards Content Targets
e English Language Arts Standards Language Targets
¢ English Language Development Standards Summative Assessment
Building Oracy and Background Knowledge T
o Academic Language and Experiences needed for the unit (@)
=
Reading Comprehension Content Area Instruction é
¢ Strategies and balanced literacy routines ¢ Inquiry —
¢ Investigations <
Writing o Experiments @
o Strategies and balanced literacy routines e Experiences >
)]
Word Study and Fluency $
o Areas of word study to be studied )
2
Summative Assessment (BD
—_.ge=Transfer Bridge — Transfer - Extension | Bridge: Metalinguistic Fovue. = |
lllustration (includes: Listening, Speaking, While the teacher plans a specific —
Side by Side or Reading, and Writing in the other | metalinguistic teaching point in
Asi se dice language) advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.




The Bridge:
Transfer and
Contrastive Analysis

¢




Bridge Transfer
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This unit is written in English so that it is accessible to all US educators during this institute. However, we advocate that
all lessons and units that will be conducted in Spanish be written in Spanish.

Theme/Unit Name: Reglas y Lugares
Grade Level: Kindergarten

Content Big Idea: | want my students to understand that community members have responsibilities such as following rules. For
example: In my school community, we walk in a quiet line in the hallway. In the classroom, we raise our hands, etc.

Literacy Big Idea: | want my students to understand that when reading jnformational texts, it is important to jdentify the guthor's
main idea and details in order to write an informational piece about_rules and responsibilities in school.

Building Oracy and Background Knowledge

« Concept Attainment (p.81-82): Through a series of pictures, students learn expected behaviors in various areas of the

school community.

« Sentence Prompts with Picture Cards:
o En la/el , nosotros
o Las reglas son importantes por que
o Yo soy responsable cuando .
o Ser responsable en la escuela me ayuda a

« Total Physical Response (vocabulary development, p. 81): la escuela, las reglas, la biblioteca, calladitos,

el pasillo, la fila, el salén, levantamos la mano, el comedor, comemos sentados

aAIje WO 4

10} YoleMijudISsSassy

CCSS.ELALITERACY .RI.K.4: Craft and Structure: With prompting and support, ask and answer questions about unknown
words in a text.




Bridge - Transfer

Side by Side with pictures

Make a T-Chart leaving a middle column for
pictures.

Label the left side Espanol in green and the
right side English in blue.

Elicit key vocabulary from the students
based on what they learmed in the unit and
from the concept attainment and write those
words in the Espanol side of the chart.

Work together as a class to identify and write
the translation to the matching Spanish word
the English side of the T-Chart.

Anticipated Bridge Chart:

English
school
rules
library
quietly
hallway
classroom
raise our hand
lunch room
eat while
seated

Picture

Bridge - Transfer - Extension
(includes: Listening, Speaking ,
Reading, and Writing in the other
language)

Students will listen to how David
breaks the rules in the book No
David! by David Shannon. As the
book is read and a rule is read, the
class will act like they are telling
David what to do.

“David don't run, walk instead.”

“David listen to your parents when
they ask you to do something.”

The class will act out the rules as
they wrote them and practice the
language in partnerships.

CCSS.ELA.LITERACY.RLK.2 Key
Ideas and Details: With prompting
and support, retell familiar stories,
including key details.
CCSS.ELA.LITERACY.RLK.3 Key
Ideas and Details: With prompting
and support, identify characters,
settings, and major events in a story.

Bridge: Metalinguistic Focus
While this is the teaching point
planned by the teachers, the
teachers also accepts and
highlights other areas of
metalinguistics noticed by the
students.

Metalinguistic Skills:

Phonology:
Letters that sound
different in Spanish and
English
e a(la, classroom)
e t(biblioteca, quiet)
e |l (pasillo, hallway)

bA S




i S@cond Edition Updated BUF
¢ Spanish Language Arts Standards Language Arts Big Ideas/Understandings
¢ Spanish Language Development Standards Content Targets
¢ English Language Arts Standards Language Targets
e English Language Development Standards Summative Assessment
Building Oracy and Background Knowledge T
¢ Academic Language and experiences needed for the unit @)
Reading Comprehension Content Area Instruction —
o Strategies and elements of balanced e |nquiry 3
literacy ¢ Investigations 2
Writing e Experiments <
o Strategies and elements of balanced o Experiences )
literacy
Word Study and Fluenc >
/,..naﬂﬂsessment
< Bridge — Transfer Bridge — Transfer - Bridge: Contrastive Analysis 8
lllustration Extension (includes: While the teacher plans a specific
Side by Side or Listening, Speaking, metalinguistic teaching point in 3
o e Reading and Witnginthe | 5 1 D e
other language) metalinauisfi : i




80% of Day in Spanish and 20% of Day in English —-CHCCS Immersion Program at FPG

Sample Biliteracy Schedule

Kinder (80% Spanish and 20% English)

Time Subject Language
7:50 - 8:00 Journals or another type of oracy or Student choice
literacy activity

8:00-9:00 Social Studies and Language Arts Spanish

* Oracy Development

« Social Studies experiences

* Whole Group Mini-Lesson

«  Writing

« Independent practice

*  Word Work/Dictado
9:00 -10:00 Math Spanish

* Oracy development

« Math skills

« Reading and Writing
10:00-11:00 Lunch and Recess Student choice
11:00-11:30 SSR (Intervention Time: This is when Student choice

students are pulled; not any other time)
11:30-12:30 Specials Half are offered in
Spanish and half in
English at FPG

12:30-1:45 Science and Language Arts Spanish

« Oracy development

+ Science experiments

* Guided practice

* Writing

+ Word study
1:45-2:30 English Language Arts/English English Literacy

Language Development
* Oracy development
* Guided practice
*  Writing
e Word ctiidv

sample schedu
30/20 model




80% of Day in Spanish and 20% of Day in English -CHCCS Immersion Program at FPG

Sample Biliteracy Schedule

Kinder (80% Spanish and 20% English)

Time Subject Language
7:50 - 8:00 Journals or another type of oracy or Student choice
literacy activity
8:00-9:00 Social Studies and Language Arts Spanish
* Oracy Development
« Social Studies experiences
* Whole Group Mini-Lesson
«  Writing
« Independent practice
+  Word Work/Dictado
9:00 -10:00 Math Spanish
* Oracy development
« Math skills
« Reading and Writing
10:00-11:00 Lunch and Recess Student choice
. . . . 2y 1:30 SSR (Intervention Time: This is when Student choice
What is this district’s students are pulled; not any other time)
language and content **° Specials ielre g s
o English at FPG
allocation plan?
T2:30-1:45 Science and Language Aris Spanish
« Oracy development
+ Science experiments
* Guided practice
* Writing
+ Word study
1:45-2:30 English Language Arts/English English Literacy

Language Development
* Oracy development
* Guided practice
*  Writing
e Word ctiidy

sample schedu
30/20 model




_ 50% of Day in Spanish and 50% of Day in English _

Grades 3-5 in the 80/20 program

Time Subject Language
7:50 - 8:00 Journals Student choice
8:00-9:00 Science and Language Arts Spanish
. . * Oracy Development
V\./ha.t IS" this » Science experiments
district’s language »  Whole Group Mini-Lesson
and content allocation T .
* Independent practice
plan? «  Word Work/Dictado
9:00 -10:00 Math Spanish
* Oracy development
» Math skills
» Reading and Writing
10:00 to 10:30 Independent Reading Time and/or Spanish/English or
Intervention Time: This is when Both
students are pulled; not any other time*
10:30 - 11:30 Specials* Half are offered in

Spanish and half in
English at FPG

11:30-12:30 Lunch and Recess* Student choice

12:30-2:30 Social Studies and Language Arts English
* Oracy development
« SS experiences

* Guided practice

* Writing

» Word study




Observations:
Sample Bridge
Planning for the Bridge

Page 2 of the Handouts

1. Review in the language of instruction

4. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

2. Elicit key words/phrases/sentences in the
language of instruction from students

5. The Bridge for Metalinguistic Analysis

3. The Bridge for Transfer - Practice the terms in
the new language

6. Continued Extension — Continued practice in the
other language

JA !
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Observations:
Spanish to English Bridge Sample Bridge
Planning for the Bridge
1. Review in the language of instruction 4. The Bridge for Transfer - Match the key

words/phrases/sentences to the other language

Spanish Teacher or

. . English Teacher or
During Spanish time

During English time

2. Elicit key words/phrases/sentences in the S. The Bridge for Metalinguistic Analysis
language of instruction from students

Spanish Teacher or English Teacher or
During Spanish time During English time
3. The Bridge for Transfer - Practice the terms in 6. Continued Extension — Continued practice in the
the new language other language
English teacher or English Teacher or

During English time During English time
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Observations:
English to Spanish Bridge Sample Bridge
Planning for the Bridge
1. Review in the language of instruction 4. The Bridge for Transfer - Match the key

words/phrases/sentences to the other language

English Teacher or

. . 1 as Spanish Teacher or
During English time

During Spanish time

2. Elicit key words/phrases/sentences in the S. The Bridge for Metalinguistic Analysis
language of instruction from students

English Teacher or Spanish Teacher or
During English time During Spanish time
3. The Bridge for Transfer - Practice the terms in 6. Continued Extension — Continued practice in the
the new language other language
Spanish Teacher or Spanish Teacher or

During Spanish time During Spanish time
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Contrastive Analysis Chart
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Can be turned into a Bridge

x\\olransfer Chart
T ik




| ¢ _ Bridge Transfer Chart
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Contrastive Analysis Chart
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Nombce

Individualized Student Bridges
Eola™




Individualized Student Bridges

Nombre -
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Bridge Transfer:
Focus on Language —
Practice in the other

language
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Page 144

< [ o

Extension Activities

Students need an opportunity to extend their learning from one language to the
other. At a minimum, extension activities should include all four language domains
(listening, speaking, reading and writing) and authentic literacy tasks. The exten-
sion activities in the discussion that follows are based on a biliteracy unit that begins
with the development of literacy knowledge and skills in Spanish with a Bridge to
English. They focus on language rather than content and include work in all four
language domains. Instruction during these extension activities is differentiated
so that language is scaffolded through the use of English-language development
standards and goals for English language learners. (Spanish-language development
standards and goals for Spanish language learners are used in a program that bridges
from English to Spanish.)
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In What Direction Does the Bridge Go?

Spanish to English

r

English to Spanish

4



How Long Does a Bridge Take?

Q
/ 1 lesson
Q C\

in 1 day




How Long Does a Bridge Take?




The Bridge in a Two-Teacher Model
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S
To summarize...

* The Bridge can be done in an 80/20, 90/10 and
50/50 type of language program.

 The Bridge can be done in a 1 teacher model (1
teacher teaches both languages) as well asin a 2
teacher model (1 Spanish medium teacher and 1
English medium teacher)

* The Spanish side of the Bridge happens during
Spanish time of the day

* The English side of the Bridge happens during
English time of the day. ‘@E{



Bridge Sort
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Defining the Bridge

There are two purposes for the Bridge,
therefore, there are two charts:

1. Transfer of academic content. Also known
as cross linguistic transfer.

2. Building metalinguistic awareness, which
is done through contrastive analysis.
M
\?



The Bridge:
1. Transfers content

Open the bag, and with a partner, find all
the photos of Bridge — Transfer Charts.

Tips:
* All the words/phrases are connected
via a theme.

 The focus of the chart is on transfer P
of content/knowledge. ‘?



Transfer: Neighborhoods

7

Transfer: Story Structures
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Transfer: Life cycle of the Bean
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Transfer: Photosynthesis/Chlorophyli
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Find the Three Types of Bridges in your

Sort

Illustration

Side-by-side

Asi se dice

B\ ciclo de. la narania

e Ciclo
m ‘ C\’cle,

‘ bfoec
J Seedlir)

/W-.‘#
¢

O

se que el agua tiene
iclo. Aparte de ciclo

lo de agua en lorma iQ .
P 8 oas. An example of wi

da es ¢| Hotel de Hiclo de il for af the Ice

L | hotel se

ma liquida. Lucgo
ido el sol calu,nn h




N
Considerations in Choosing the

Kind of Bridge
(/llustration, Side-by-Side or Asi se

Dice)
e Student developmental stages

* Content being transferred
* One, two of all three kinds of transfer

Bridges
4N
\?
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Using the Transfer Bridge to

Engage in Contrastive Analysis

Contrastive Analysis includes:
* Phonology (letters and sounds)

 Morphology (parts of words and meaning of
words)

e Syntax and Grammar (rules for the use of
articles, gender, conjugations ,etc.)

* Pragmatics (underlying rules of the language)

\?



Area of Focus and Definition Examples
Phonology — Sound system same or similar:
e Letters that produce same | hardc: ca, co, cu
or similar sounds in the soft c: ce, ci
two languages /b/ spelled b /d/ spelled d /f/ spelled f
e Letters that produce very .
. . /g/ spelled g, ga, | /g/spelledgu in | /1/ spelled!
different sounds in the two 9o, gu gue, gue
languages /y/ spelled y
/s/ spelled sand c | /t/ spelled t
in ce, ci /o/ spelled o
I-blends (bl, cl, f],
/ch/ spelled ch gl pD) /p/ spelled p
/m/ spelled m /n/ spelled n
/oo/ spelled u dipthong /oi/
spelled oi, oy

different: all the vowels and vowel pairs
h,j,v,w,x,y,zll, rr, i, th (voiced for d and voiceless for
tors), sh, ch (when it sounds like /k/), ph, gh, silent e in
English

Area of Focus and Definition

Examples

Morphology — Word formation
and parts of words
e Prefixes and suffixes that
are similar between
languages
e Cognates

same or similar:
most prefixes and suffixes

-ist/-ista — artist/artista

-ty/-dad — community/comunidad
cognates

different:
st, sp, sc.../est, esp, esc...
star —estrella
special - especial
false cognates
library — (libreria) — biblioteca
to bother (molest)- molestar
-ing and -iendo/ando
running — corriendo
talking - hablando

Page 4
of the
Handouts




Area of Focus and Definition Examples
Syntax and grammar — Sentence | same or similar:
structure plurals

e Rules for punctuation,
grammar, word order
unique to each language

Syntax and grammar — Sentence
structure (continued from
previous page)
e Rules for punctuation,
grammar, word order
unique to each language

-s & -es in both languages
capital letters and periods in a sentence
indenting for paragraphs

different:
possessives:
‘s—de
you - your; tu- tu; me — my; mi —mi

Pages

articles
the —la, las, el, los

articles with mass nouns in Spanish
| love big dogs!
iMe gustan los perros grandes!

articles with possessives
That is mine, not yours.
Este es el mio, no el tuyo.

adjective-noun order
The big dog is hungry.
El perro grande tiene hambre.

adjectives agree in gender and number in Spanish
The pretty dog is hungry. The pretty dogs are hungry.
El perro bonito tiene hambre. Los perros bonitos tienen
hambre.

verb conjugations
| eat a lot. They eat a lot, too.

Como mucho. Comen mucho también.

infinitives
to + verb; -ar, -ir, -er

implied pronoun in Spanish

5and 6
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Maria compro los libros?

Area of Focus and Definition Examples
Pragmatics — Language use Different:
e Cultural norms reflected in || like — Me gusta
each language | am three years old — Tengo tres afios
| am hungry — Tengo hambre
Usted/tu

discourse styles

direct translation doesn’t always work:
padres — parents, fathers
ganar —to win, to earn
legs — patas, piernas

6 ©Center far Teachino far Riliterarvy 2019
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Defining the Bridge

Contrastive Analysis: Morphology
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Unit Theme:

Content Area Standards

Spanish Language Arts Standards

Spanish Language Development Standards
English Language Arts Standards

English Language Development Standards

Content Area Big Ideas/Understandings
Language Arts Big Ideas/Understandings
Content Targets

Language Targets

Summative Assessment

Building Oracy and Background Knowledge

e Academic Language and experiences needed for the unit

literacy
Writing
e Strategies ang
literacy
Word Study 2

ents of balanced

Reading Comprehension Content Area Instruction
e Strategies and elements of balanced o Inqwry

Bridge — Transfer -
Fxtension (includes:

Pcnm Su

i5lay =
islan

Bridge: Coritrastive Analy5|s

JUSWISSOSSY SAI}BW.IO

-
-
|
=
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Unit Theme:
e Content Area Standards Content Area Big Ideas/Understandings
e Spanish Language Arts Standards Language Arts Big Ideas/Understandings
e Spanish Language Development Standards Content Targets
e English Language Arts Standards Language Targets
¢ English Language Development Standards Summative Assessment

Building Oracy and Background Knowledge
e Academic Language and experiences needed for the unit
Reading Comprehension Content Area Instruction
o Strategies and elements of balanced
literacy
Writing
e Strategies ang
literacy
Word Study 2

ents of balanced

JUSWISSOSSY SAI}BW.IO
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The Bridge:

1. Transfers content
2. Develops Metalinguistic Awareness via
contrastive analysis

Find the contrastive analysis
chart that matches each
of the transfer charts.
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Defining the Bridge

Closed Sort
* Pair the Bridge Anchor Chart

€0 Gpiiol [ Endish
(&) ovenbo |4y b




Defining the Bridge

Closed Sort

Pair the Bridge Anchor Chart with its
corresponding Metalinguistic Chart.

Nz [ Englsh
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@ awtor h s
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N
Considerations in Choosing the

Area of Contrastive Analysis

* Choose one element to teach and
practice

* Use student authentic writing and other
performance-based assessment to
determine what students need

e Use the CCSS: Foundational Skills (K-5)
and Language ‘@?
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Additional Considerations

* Contrastive analysis charts are
“born” in a transfer Bridge.

* Contrastive Analysis charts stay
up all year long.

* New examples are added
throughout the year. o
\?
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Choose the Area of Contrastive

Anal

Eepai\'o(

En ﬂ‘el« -

el maqma
o evsion

Mﬂﬂ""“’ R

exosi o/

!

(Séd'ﬁm(;;g,y ' las rocas igneas

lo. presicn

pressuré

ijnc@

TR

e R s P e

el calor
¢l ciclo

—

heat

| cycle

/%)
o (raen ()Q'

palo.bras

sis for this Transfer Bridge

Word Orde r

> f &
metaméficas

la mochila verde
sel \Gpiz azul
los aulobuses amarilks

la \uz bri\lanie

m hicy g€\ pelo \arqo
reiana ) |

IS ;
D' roca Se({lmenfanoﬁ‘l".‘e Sedlmen"'ary rock

the mélaporphic rocks

the igneous  rock
the green backpack
the blue pencil
the Yellow buses

the Iong hair
the brigh'l' |ighT




S —
Turn and Talk

e | learned that

e | can’t wait to

e | still wonder




S
Evaluation

e SCHED. (lllinois Resource Center)

* Once your evaluation is completed, you will be

awarded proof of attendance and continuing
education credits.



