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Clock Hours
• Issaquah School District has 

graciously offered to provide clock 
hours free of charge to all 
participants.

• Therefore, be sure to sign-in every 
morning to receive your clock 
hours.

Clock Hours
• Issaquah School District has 

graciously offered to provide clock 
hours free of charge to all 
participants.

• Therefore, be sure to sign-in every 
morning to receive your clock 
hours.



Schedule

• Every day will begin at 8:30 a.m. 
with a whole group session.  
• Lunch will occur every day at 

around 11:45 a.m. for 1 hour.
• Every day will end at 3:30 p.m.



Food and Beverages
• In order to keep costs down, we will not be 

serving breakfast or lunch.
• However, feel free to bring snacks and drinks 

to share.  We have access to the faculty 
lounge (refrigerator and microwave).
• You can go out for lunch or stay in (or have 

lunch delivered).  If you go out, please be 
mindful of the time.



Introductions 
• My name is ______________________.
• I was born in (grew up in)___________.
• My professional experience has 

included_________________________.
• I am eager to learn ________________.
• What excites me most about biliteracy 

is________________.



Overview of the Week

General Sessions

Breakout Sessions

Page 3 of the
Handouts



The book is not required for this 
institute.   However, If you are 
interested in purchasing the book at 
the conference rate, go to: (also on 
the Dedicated page)
caslonpublishing.com/conference/bee
man_urow/

https://www.caslonpublishing.com/conference/beeman_urow/


Institute Norms
• Please silence your phones
• Please put your laptops and tablets away so 

that you can engage with your groups 
(assign a notetaker if desired).
• Please keep sidebar conversations to a 

minimum.
• Still photos are okay, please no video 

recording. 
• Assume good intentions and ask clarifying 

questions.



Introductions:



Introductions:  Please introduce 
yourselves at your table using these 

prompts 
• My name is ______________________.
• I was born in  (grew up in)__________.
• My professional experience has 

included_________________________.
• I am eager to learn ________________.
• What excites me most about biliteracy 

is________________.



Language Education 
Programs in the U.S.



Defining Language Education Programs
Strategy:  Word Sort

• With your team, categorize the sort into the 
following categories:

Words we 
know

Words we 
have heard 
before

Words we do 
not know



Defining Language Education Programs

• With your team, categorize the sort into the 
following categories:

• Or, make connection among your words by 
generating your own categories.

Words we know Words we have 
heard before

Words we do not 
know



Language Education Programs in 
the U.S.

• Students
• Goals of the programs
• Growth mindset (additive programs)
• Deficit mindset (subtractive programs)
• Updates to established programs
• What program do you currently work in?





Brain Research:  The Advantages of
The Bilingual Brain
(Ellen Bialystok, Pat Wolfe, among many)

- Has enhanced cognitive benefits: Ability to 
classify and develop analytic reasoning

- Has enhanced visual spatial benefits
- Has increased abilities to focus: executive 

functioning (know how to prioritize, select 
the right language for the right context)

- Develops deeper critical thinking and 
problem solving than the monolingual brain

- Shows strong creativity skills



…A fully developed bilingual 
operates in 3 linguistic spaces

Spanish-English

English
Spanish

…identifies as bilingual, who can 
make metalinguistic decisions.



Students who enter the 
biliteracy program

Sequential Bilingual

Sequential Bilingual

Simultaneous  Bilingual



Students who enter the  
biliteracy program

Sequential Bilingual

Sequential Bilingual

Simultaneous  Bilingual

Simultaneous bilinguals are not 

necessarily balanced bilinguals!



These are the students that enter 
biliteracy/dual language programs 

in Kinder or first grade



This is what dual language/biliteracy 
students look like after a few weeks 

in dual language.  
They are all developing bilinguals.



This is what dual language 
students look like after a few 

weeks in dual language.  
They are all developing bilinguals.

Turn and Talk:  

Who are your students?





Students Engaged in Biliteracy
• Green Students: Language Minority Students (A non-

English language is spoken at home) – Sequential 
Bilinguals

• Blue Students: Language Majority Students (English is 
spoken at home) – Sequential Bilinguals

• Blue/Green Students:  Usually Language Minority 
Students (A mixture of English and a non-English 
language is spoken at home; or, children speak non-
English language to parents and English to siblings or a 
combination thereof)  Simultaneous Bilinguals



Language Acquisition 
program

Students 
upon entry to 
the program

Goal

Dual Language:   Two way 
immersion

Dual Language:  One-way  
Immersion, 
Developmental Bilingual, 
Maintenance Bilingual

Language Programs in the U.S.



Language Acquisition 
program

Students 
upon entry to 
the program

Goal

Dual Language:   Two way 
immersion

Dual Language:  One-way  
Immersion, 
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Maintenance Bilingual

Language Programs in the U.S.



Language Acquisition 
program

Students 
upon entry to 
the program

Goal

Dual Language:   Two way 
immersion

Dual Language:  One-way  
Immersion, Developmental 
Bilingual, Maintenance Bilingual

Dual Language:  One-way
Immersion (Foreign Language 
Immersion)

Language Programs in the U.S.



Language Acquisition 
program

Students 
upon entry to 
the program

Goal

Dual Language:   Two way 
immersion

Dual Language:  One-way  
Immersion, Developmental 
Bilingual, Maintenance 
Bilingual
Transitional Bilingual

Language Programs in the U.S.



Language Acquisition 
program

Students Goal

Dual Language:   Two way 
immersion

Dual Language:  One-way  
Immersion, Developmental 
Bilingual, Maintenance 
Bilingual
Transitional Bilingual/English 
as a Second Language

Simultaneous AND sequential bilinguals

Teaching for biliteracy works with 
BOTH Dual Language (Two-Way 

Immersion, One-Way Immersion, 
Developmental Bilingual) and 

Transitional Bilingual Programs of 
instruction



Language Acquisition 
program

Students Goal

Dual Language:   Two way 
immersion

Dual Language:  One-way  
Immersion, Developmental 
Bilingual, Maintenance 
Bilingual
Transitional bilingual/English 
as a Second Language

Simultaneous AND sequential bilinguals

English Language Learners in the 
General Education Program learning 

in English benefit from biliteracy 
strategies done in English.
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These are the students that enter 
dual language in Kinder or first 

grade



These are the students that enter 
One-Way DL or Bilingual (TBE/Late 

exit) and are accepted at any 
grade of the program.



Why are blue students welcomed 
in Kinder and 1st but not after 

those grades?
• They don’t have enough Spanish to keep

with academic content in Spanish.
• They have a choice that green and teal

students do not have – school comes in blue                                
(English).



Data aggregated form a series of 3-7 year longitudinal studies from well-implemented, mature programs in five school 
districts

© Wayne P. Thomas and Virginia P. Collier, 2014
Same results 30 years in a row
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GRADE
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Program 1: Two-way developmental bilingual education (BE)
Program 2: Late-exit bilingual education and ESL taught through academic content
Program 3: Early-exit bilingual education and ESL taught through academic content
Program 4: Early-exit bilingual education and ESL taught traditionally 
Program 5: ESL taught through academic content using current approaches
Program 6: ESL Pullout-taught traditionally

Average performance of native-
English speakers making one 
year’s progress in each 
consecutive grade.



Data aggregated form a series of 3-7 year longitudinal studies from well-implemented, mature programs in five school 
districts

© Wayne P. Thomas and Virginia P. Collier, 2014
Same results 30 years in a row
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Program 2: Late-exit bilingual education and ESL taught through academic content
Program 3: Early-exit bilingual education and ESL taught through academic content
Program 4: Early-exit bilingual education and ESL taught traditionally 
Program 5: ESL taught through academic content using current approaches
Program 6: ESL Pullout-taught traditionally

Average performance of native-
English speakers making one 
year’s progress in each 
consecutive grade.



What is biliteracy and what does it 
look like? 

Page 4 of Handouts
•Program Vision and Goals 
•Literacy Pedagogy or Philosophy 
•Systems 
• Language Allocation (percentage of time in Spanish, 

percentage of time in English) 
• Content allocation (language for each content) 
• Biliteracy curriculum maps 
• Biliteracy units 



Page 6 of Handouts



What is Biliteracy?



What is Literacy?

Reading

Word 
StudyWriting



Sort



What is Literacy?

Context 
for 

Meaning

Melody Wharton - Center for Teaching for Biliteracy



Brain Research:  The Advantages of
The Bilingual Brain
(Ellen Bialystok, Pat Wolfe, among many)

- Has enhanced cognitive benefits: Ability to 
classify and develop analytic reasoning

- Has enhanced visual spatial benefits
- Has increased abilities to focus: executive 

functioning (know how to prioritize, select 
the right language for the right context)

- Develops deeper critical thinking and 
problem solving than the monolingual brain

- Shows strong creativity skills



Strategy:  Stand and Share
(Develops Oracy, great for previewing or reviewing content, 

reflection and critical thinking)
• When the bell rings stand with your 

hands up.
• Find someone new and friendly with 

whom to pair up 
• Introduce yourselves and wait for 

directions.



Brain Research
(How the Brain best Learns)

• Experience sculpts the brain.
• “If it doesn’t make sense, the brain won’t 

store it.”
• Learning must take place in a safe 

environment. 
• Learning is two-fold: rote (repetitive) and 

declarative (critical thinking).
• Movement is critical for the brain.  Get up 

and move!



Stand and Pair
• When the bell rings, everyone will stand with 

one hand up.
• Look for someone you don’t know with whom to 

partner.
• Once you are partnered, share the following:

–I am _______________________.
–The type of language program I work in 

is______.  And the goal/vision is_____.
–Our students are ________________.



Talmudic Style Reading

What is balanced literacy and how is 
it related to biliteracy?



Talmudic Style Reading
(Melody Wharton)

• Partners A and B

• Partner A reads the text 

• Partner B says, “But what does this mean?” 
and then partner A answers.

• Then the roles are reversed.



Balanced Literacy

Balanced literacy is defined by the balance of 
three cueing systems, also known as reading, 
writing and word study.  The intersection of the 
three cueing systems is crucial, as is the premise 
that these 3 areas are taught in an integrated 
fashion within a meaningful context. 









A reads and B asks, “but what does this mean”?



What is Literacy?



B reads and A asks, “but what does this mean”?



What is Literacy?

Context 
for 

Meaning

Melody Wharton - Center for Teaching for Biliteracy



Language development



Language Learners and Literacy
Turn and Talk…

• How did your Croatian language 
development affect your learning 
during the Croatian sort?
• How does language development 

impact literacy development? 
(whether in Polish, Spanish or 
English).



Language Development and Literacy 
Development…

• Meaning is key…. Without meaningful context 
and meaningful reading and writing, students 
become good word callers but not necessarily 
good “comprehenders”.

• Student language development levels will 
determine literacy learning.  Therefore, we 
must know where students are in their language 
development in order to teach them how to 
read and write (Polish, Spanish, English).



ELPA 21

www.wida.us

http://www.wida.us/


ELPA 21

www.wida.us

http://www.wida.us/


Spanish Language 
Development

www.wida.us

http://www.wida.us/
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t� Real-life objects (realia)
t� Manipulatives
t� Pictures & photographs
t� Illustrations, diagrams & drawings
t� Magazines & newspapers
t� Physical activities
t� Videos & Films
t� Broadcasts
t� Models & figures

t� Charts
t� Graphic organizers
t� Tables
t� Graphs
t� Timelines
t� Number lines

t� In pairs or partners
t� In triads or small groups
t� In a whole group
t� Using cooperative group 

structures
t� With the Internet (Web 

sites) or software programs
t� In the native language (L1)
t� With mentors

Sensory Supports

Some sensory supports are applicable across all ELP standards, as exemplified in Figure 3G. Others 
are specific to the language of a content area. Figure 3H expands the notion of the use of sensory 
support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports 
in activities, tasks and projects helps promote the development of students’ academic language 
proficiency.
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Illustrated word/phrase  
    walls
Felt or magnetic figures  
    of story elements 
Sequence blocks
Environmental print
Posters or displays
Bulletin boards
Photographs
Cartoons
Audio books
Songs/Chants

Blocks/Cubes
Clocks, sundials and  
    other timekeepers
Number lines
Models of geometric  
    figures
Calculators
Protractors
Rulers, yard/meter sticks
Geoboards
Counters
Compasses
Calendars
Coins

Scientific instruments
Measurement tools 
Physical models
Natural materials
Actual substances,  
    organisms or objects  
    of investigation
Posters/Illustrations of  
    processes or cycles

Maps
Globes
Atlases
Compasses
Timelines
Multicultural artifacts
Arial & satellite  
    photographs
Video clips
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structures
t� With the Internet (Web 

sites) or software programs
t� In the native language (L1)
t� With mentors

Sensory Supports

Some sensory supports are applicable across all ELP standards, as exemplified in Figure 3G. Others 
are specific to the language of a content area. Figure 3H expands the notion of the use of sensory 
support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports 
in activities, tasks and projects helps promote the development of students’ academic language 
proficiency.
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In addition to reflecting a balancedliteracy pedagogy, teaching forbiliteracy always includesScaffolding for language learning.

You will experience languagescaffolding this afternoon.





A reads and B asks, “but what does it 
mean?”

“…A comprehensive approach to 
literacy instruction integrates 
content, literacy, and language 
instruction and connects reading 
with oral language and writing.”



B reads the bolded texts, and A asks, 
“but what does it mean?”

“…A comprehensive approach to literacy 
instruction integrates content, literacy, and 
language instruction and connects reading 
with oral language and writing.  Effective 
biliteracy instruction enables bilingual 
learners to use reading, writing, listening, 
and speaking for a wide range of purposes 
in two languages.”



Planning for Biliteracy on a 
Daily Basis

Teaching for biliteracy engages 
ALL students in Spanish/Polish 
literacy AND English literacy 
every day, beginning in 
Kindergarten.

Cheryl Urow, teachingforbiliteracy@gmail.com, 2015



Defining Biliteracy:
Teaching for Biliteracy means 

always teaching 
language 
literacy

and 
content

Wharton, teachingforbiliteracyMW@gmail.com, 2016



Considerations
• In planning for biliteracy, it is important to 

articulate a literacy pedagogy, or philosophy 
that guides literacy and biliteracy decisions in 
your district.

• We use the balanced literacy pedagogy as our 
anchor for biliteracy

• What is your district or school’s literacy 
pedagogy?  How does having a pedagogy (or 
philosophy) guide decision-making?

Page 7 



Our Biliteracy Philosophy
In order to help our students meaningfully participate 
and show growth in L, S, R, W in both languages, we 
will systematically move through experiential 
learning that builds oracy and background 
knowledge to begin developing literacy proficiency 
and comprehension.  

This will be done by scaffolding rigorous activities and 
using a gradual release of responsibility model (whole 
group, small group, independent practice) that meets 
student needs and is developmentally appropriate 
and that takes 5 to 7 years to develop.



Nixon Elementary School, Chicago
• Literacy Pedagogy: Nixon School’s literacy pedagogy is 

characterized by student-centeredness and the use of 
integrated standards-based units that encompass balanced 
literacy (reading, writing, word study and the intersection of 
the three framed within a meaningful context that comes 
from essential questions). 

• Biliteracy at Nixon school will be characterized by the use of 
the same literacy pedagogy but delivered in two 
languages. Therefore, while the pedagogy is the same, some 
of its elements (such as oracy building) may be emphasized 
differently and the focus on metalinguistic development is 
unique and may require a different pacing and planning.
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What is biliteracy and what does it 
look like? 

•Program Vision and Goals 
•Literacy Pedagogy or Philosophy 
•Systems 
• Language Allocation (percentage of time in Spanish, 

percentage of time in English) 
• Content allocation (language for each content) 
• Biliteracy curriculum maps 
• Biliteracy units 



Biliteracy Guidelines:  
Organize the Day and the Curriculum
• All students receive literacy instruction in both 

languages every day, beginning at entry into the 
program.  Each language arts class focuses on different 
standards – NOT the same theme, standards or stories 
ever.

• Students are together for differentiated, but not 
separate, instruction.

• Content (Science, SS and Math)  is taught in one 
language only at each grade level.  This is called 
content allocation.

• Content and literacy Instruction are integrated.

Page 7
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Language Allocation



Biliteracy Guidelines
To become bilingual and biliterate, students need 
to engage in Spanish/Polish and in English daily.
Daily exposure to both languages is necessary 
because________________________.

A minimum of 50% of daily instruction needs to be 
in the non-English language.
A minimum of 50% of Spanish daily is necessary 
because________________________.



Biliteracy Guidelines
Daily exposure to both languages is necessary 
because:
• In order to develop language, students must 

use it and practice it.  The more time goes 
by without practicing it, the harder it is to 
develop.
• Language is the vehicle for learning content 

and critical thinking; therefore, it must be as 
fully developed as possible in both 
languages.



Additionally…

To become bilingual and 
biliterate, students need at 
least 5 to 7 years to develop 
academic language in both 
language. (Cummins, 1981, 
1996,).



6 months to 2 years

5 to
 7 ye

ars

L1 L2



Language Allocation Question:

•How much Spanish or 
Vietnamese will be taught 
daily at each grade level?



When reading a language and content 
Allocation plan, the first number is 
always the non-English number.



The majority of language 
programs become 50/50 
by 3rd or 4th grade and:

50% of the day is taught in Spanish 
or Polish

50% of the day is taught in English.



Language Allocation Question:

•How much Spanish (or 
Polish or non-English 
language) will be taught 
daily at each grade 
level?



Language Allocation Question 
#1

• How much Spanish/Vietnamese 
will be taught daily at each grade 
level?

•How much English will be 
taught daily at each grade 
level?



Language Allocation:  One and 
Two Way Dual Language



One and Two Way Dual Language



One and Two Teacher Model Programs: 
Both 1 and 2 way DL

Type of Model Pros Cons

One Teacher Model 
(One teacher teaches 
both languages)

Teachers get to know 
students across both 
their languages

Time can be more 
flexible

It may be harder for 
the  teacher to stay in 
the target language

It may be harder for 
the students to stay in 
the target language

Two Teacher Model
(One teacher teaches 
English and another 
teacher teaches 
Spanish to the same 
students)

Spanish/Polish time is 
protected by place, 
time and person

When collaboration 
works well, it is 
powerful!

It is harder for 
teachers to get to 
know students across 
both languages

When collaboration is 
not effective, it is 
challenging for all.



Complete the Language Part of this graph on 
page  17 or 18 for every grade 
level of your program.



Content Allocation



Content Allocation:

In order to develop 
biliteracy, language 
arts/literacy must be taught 
in both languages every day 
beginning in Kinder.



Systems Must Reflect the Biliteracy 
Guidelines

• All students receive literacy 
instruction in both languages every 
day, beginning at entry into the 
program. Each language arts class focuses on 
different standards – NOT the same standards 
simultaneously or stories ever.

• Students are together for differentiated, but not 
separate, instruction.

• Content is taught in one language only at each 
grade level.  This is called content allocation.



Language
Arts/SLD
(literacy)

Language Arts/ELD
(literacy)

Language Arts/Literacy concepts and skills
must be practiced throughout the year
(example, narrative writing;  understanding
point of view in reading) and this must occur
in both languages in order for students
to become biliterate.



Content Allocation:

•What content (science, social 
science and math)  will be 
taught in what language at 
each grade level?

(In order to develop biliteracy, language 
arts/literacy must be taught in both languages 
every day beginning in Kinder).



Systems Must Reflect the Biliteracy 
Guidelines

• All students receive literacy instruction in both languages every day, beginning at 
entry into the program. Each language arts class focuses on different standards –
NOT the same standards simultaneously or stories ever.

• Students are together for differentiated, but not separate, instruction.

• Content is taught in one language 
only at each grade level.  This is 
called content allocation.

• Content and literacy Instruction are integrated.



Why keep content in one 
language all year long?

1.  Bilinguals only learn things 
once. (Science, Social Science, 
Math, Concepts, Thinking 
Skills).



6 months to 2 years

5 to
 7 ye

ars

L1 L2



Why keep content in one language all 
year long?

1. Bilinguals only learn things once.
2. We want to reduce redundancy (avoid 

flip-flopping, surface level learning, 
waiting for the other language…)

3. We want to optimize transfer (the 
Bridge ensures transfer of academic 
language and content.  It is done at the 
END of each unit).



Compare Option C: 50/50 (top of page 10 with Option A 80/20, p.11)

What is the same?
What is different?



All language and content 
allocation plans….

• Plan for Spanish/Polish, the Bridge and 
English.
• They all have language arts in both 

languages.
• Content (science, social science and 

math) are only in one language all year 
long.



The differences between the two 
examples are:

• Different percentage of time (50/50 
vs. 80/20)
• Content is spread out “evenly” for 

50/50 whereas content for 80/20 
starts off with more content in the 
non-English language and then 
becomes 50/50 by 3rd or 4th grade.



Content Allocation for Biliteracy

• Language Arts is taught in both
languages daily
• Math is taught in one language
• Science is taught in one language
• Social Studies is taught in one language
• It is best if language arts is integrated 

with Science and Social Studies



Woodstock High School Course 
Offerings for Dual Language 
Program:  All taught in Spanish
● Geoscience

● Biology (Honors 
Option)

● World History (Honors 
Option)

● Global Issues
● International Business

● Vistas del Mundo Hispano II 
(Honors Option)

● AP Spanish Language
● AP Spanish Literature
● Perspectivas Literarias
● Intro to Latin American Studies 

(2020 school year)
● Advanced Conversation and 

Phonetics (Dual Credit)
● Latin American Studies (2020) 

(Dual Credit)



Middle School Program
Students take 3 of their 5 
core classes in Spanish:

Literacy

○ 1 period Spanish LA
○ 1 period English LA

Science

Social Studies

Woodstock, Illinois



Elementary School
One and Two Way Dual Language









Content allocation



Example on 
Page 
8 of your
Handouts









Sketch your Language and Content 
Allocation Plan

• Follow the directions on page 
15
•Complete the worksheet on 

page 16.





Sketch your Language and Content 
Allocation Plan

• Follow the directions on page 15
• Complete the worksheet on page 

16.
• If you do not have a plan, choose 

an option to use this week.



Programmatic Level:
Language and Content Allocation Plan

Classroom Level:
Biliteracy Schedules:  Daily Spanish and English 

Literacy

Instructional and Curricular Level:
Biliteracy  Curriculum Maps 

Biliteracy Units



At the secondary level, to be considered DL, 2 courses
must be offered in Spanish:  a Language Arts course 

and content area course.



One and Two Teacher Model Programs
Type of Model Pros Cons

One Teacher Model 
(One teacher teaches 
both languages)

Teachers get to know 
students across both 
their languages

Time can be more 
flexible

It may be harder for 
the  teacher to stay in 
the target language

It may be harder for 
the students to stay in 
the target language

Two Teacher Model
(One teacher teaches 
English and another 
teacher teaches 
Spanish to the same 
students)

Spanish time is 
protected by place, 
time and person

When collaboration 
works well, it is 
powerful!

It is harder for 
teachers to get to 
know students across 
both languages

When collaboration is 
not effective, it is 
challenging for all.





Language and Content Allocation Plan
Determines:

Daily 
Schedules

Biliteracy Curriculum/Units

Materials



Programmatic Level:
Language and Content Allocation Plan

Classroom Level:
Biliteracy Schedules:  Daily Spanish and English 

Literacy

Instructional and Curricular Level:
Biliteracy  Curriculum Maps 

Biliteracy Units



What is this program’s
language and content
allocation plan?



Sample schedule:
80/20 model



Sample schedule:
80/20 model

What is this district’s
language and content
allocation plan?



What is this 
district’s language
and content allocation
plan?





Language and Content Allocation Plan
Determines:

Daily 
Schedules

Biliteracy Curriculum/Units

Materials



Programmatic Level:
Language and Content Allocation Plan

Classroom Level:
Biliteracy Schedules:  Daily Spanish and English 

Literacy

Instructional and Curricular Level:
Biliteracy  Curriculum Maps 

Biliteracy Units



Standards-Based Biliteracy Maps 
plan instruction for the year



Standards-Based Biliteracy Maps 
plan instruction for the year



What is biliteracy and what 
does biliteracy look like?

Biliteracy Unit Framework



Second Edition Updated BUF 



Second Edition Updated BUF 

Spanish

English



Second Edition Updated BUF 

English

Spanish



The Biliteracy Unit Framework (BUF)
• Plans for biliteracy at the instructional and 

curricular level
• Reflects the research on second language 

acquisition and best practices for literacy
• Can be adjusted to include different types 

of resources (Maravillas/Wonders, Calkins, 
Estrellita, etc.)
• You will experience a BUF this afternoon



Overview of the Week

General Sessions

Breakout Sessions

Page 3 of the
Handouts
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