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3-Day Overview 
Palmdale School District, CA 

 

August 5, 2025 August 6, 2025 August 7, 2025 
Characteristics of 

Effective Biliteracy 
Instruction 

The Organization and 
Instructional Shifts of the 

Standards 

Planning for Effective 
Biliteracy Instruction 

Whole group – Welcome 
 

Breakouts by grade band 
(K-2, 3-5 & 6-8) 

Breakouts by grade band 
(K-4 & 5-8) 

Whole group –  
seated by grade level 

 
Grade Band Presenter Contact Information 

K-2 Dana Baum teachingforbiliteracyDH@gmail.com 
3-5 Crystal Ramos teachingforbiliteracyCR@gmail.com 

6-8 Melody Wharton teachingforbiliteracyMW@gmail.com 

 
 
Characteristics of Effective Biliteracy Instruction 

 

August 5, 2025 - Session Outcomes:  
• Analyze the characteristics of effective biliteracy instruction outlined in PSD pedagogy through sample 

instruction and collaborative reflection. 
• Explain how oracy advances inquiry and literacy development by intentionally building academic 

language and background knowledge. 
• Examine high-leverage strategies that engage all students in rigorous, standards-based instruction. 
• Evaluate how sensory, graphic, and interactive supports enhance meaning-making and promote 

student agency. 
• Determine how district, school, and classroom structures work together to support students in achieve 

the goals of the program. 
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The Goal of Dual Language Programs 
 
“…the term dual language refers to any program that provides literacy and content instruction 
to all students through two languages and that promotes bilingualism and biliteracy, grade-
level academic achievement, and sociocultural competence  
– a term encompassing identity development, cross-cultural competence, and multicultural 
appreciation – for all students.” 
 
Guiding Principles for Dual Language Education, Third Edition, page 3 
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WIDA Language Proficiency Levels 

 

For more information and for grade level clustered rubrics, go to 
https://www.wida.us/standards/CAN_DOs/ 

http://www.teachingforbiliteracy.com/
https://www.wida.us/standards/CAN_DOs/
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For Spanish language rubrics, look for “Los descriptores podemos” on the 
WIDA website: www.wida.us  
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A Systems Approach  
to Sustaining Effective Biliteracy Instruction: 

District, School, and Classroom Structures that Work Together 
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Biliteracy Unit Framework (BUF) updated, second edition  
Interdisciplinary Unit – Language, Literacy, and Content taught in Spanish  

 
Biliteracy Unit Framework (BUF) updated, second edition  

Interdisciplinary Unit – Language, Literacy, and Content taught in English  
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NOTE:  The literacy routines included in this schedule are examples.  Districts should include their district specific 
literacy routines in the biliteracy schedule. 
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Setting up the Biliteracy Learning Environment 
 

• Each language has its own dedicated space (relevant only to a 1 teacher model) 
• Every Biliteracy classroom includes the Bridge 
• Teachers use different colors for each language 
• Teachers visually indicate the language of instruction 

 
One Teacher Model Two Teacher Model – Spanish Two Teacher Model – English 

   
 
 

The Biliteracy Learning Environment: 
Three Linguistic Spaces 

(For 1 teacher model and 2 teacher model) 
 

Spanish  The Bridge English 
• Teacher maintains Spanish  
• Students maintain Spanish 

(teacher scaffolds with language 
learning supports) 

• Materials, instruction and 
assessments are in Spanish  

• Literacy instruction is in Spanish  
• Content in Spanish (Science, 

Social Science, and/or Math – 
following the Language and 
Content Allocation Plan)  

• Planned moment at the end of a 
unit when the teacher brings 
the two languages together for 
transfer and contrastive 
analysis. 

 
Bridging is when the teacher guides 
students in making cross-linguistic 

connections, in each language, 
during the unit of instruction. This 

helps students notice how their 
languages are similar and different 

and add their noticings to the 
contrastive analysis charts created 

during the Bridge. 

• Teacher maintains English  
• Students maintain English 

(teacher scaffolds with language 
learning supports) 

• Materials, instruction and 
assessments are in English  

• Literacy instruction is in English 
• Content in English all year 

(Science, Social Science, and/or 
Math – following the Language 
and Content Allocation Plan) 

• For newcomers (Spanish 
speakers new to English in 
grades 2 and up), mediated and 
personalized use of Spanish. 
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Tool for Planning Effective Biliteracy Instruction 

Unit Topic/Theme: Forces and Motion 

Lesson goal: Build oracy and background knowledge on the concept and terms associated with 
forces and motion, such as push, pull, toward, away, motion, fast, slow, etc. 
 
For the purpose of: For students to engage in content inquiry about comparing the effects of 
different strengths or directions of pushes and pulls on the motion of an object. 

Standards-Based Biliteracy 
Units: Instruction includes the 
integration of content 
(science or social studies), 
literacy (reading, writing, and 
word recognition/ 
foundational skills) and 
language development. 
 

 

NGSS Standard:  
K-PS2-1 Plan and conduct an investigation to compare the effects of 
different strengths or different directions of pushes and pulls on the motion 
of an object. 
Outcomes:  

- Identify a push 
- Identify a pull 
- Identify motion 
- Define push 
- Define pull 
- Define motion 
- Identify relative strengths (e.g., hard push, light push, etc.) 
- Identify directions (e.g., away, toward, forward, backward, sideways, 

etc.) 
- Name relative strengths 
- Name directions 
- Describe motion (e.g., quick, slow, stop, etc.) 
- Describe the motion of an object 
- Describe the strength of a push or a pull 
- Describe the direction of a push or a pull. 
- Plan and conduct an investigation to compare the effects of different 

strengths or different directions of pushes and pulls on the motion of 
an object. 

 
Speaking and Listening Standards: 
SL.K.1. Participate in collaborative conversations with diverse partners about 
kindergarten topics and texts with peers and adults in small and larger 
groups.  
SL.K.2a. Understand and follow one- and two-step oral directions. CA 
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly. 
 
For unpacked science, reading, and writing standards in this 
unit, see the following link:  
bit.ly/U4Kunpacked  

http://www.teachingforbiliteracy.com/
https://bit.ly/U4Kunpacked
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Constructivist, Knowledge-Building 
Instructional Approach Instruction 
intentionally and strategically 
develops knowledge (related to the 
standards). 

 

What knowledge do STUDENTS need to construct? 
 
 
 
 
 
 
Learning Environment: How will I facilitate the construction of knowledge, how will 
we document it, and where will it live so that students have access to it? 
 
 

Build oracy and background 
knowledge: Instruction 
intentionally develops oracy 
(building receptive and productive 
language) and background 
knowledge in preparation for 
literacy or inquiry. 

 

What oracy and background knowledge needs to be developed? What is the 
vocabulary in an upcoming text or unit that is essential for students to know to 
understand and be able to talk about the topic? 
 
 
Can this oracy and background knowledge be developed all at once or does it have 
to be divided or spread out? 
 

How will this prepare students for literacy and inquiry?  
 
 

  

Rigorous Student-Centered 
Instruction: Instruction is student-
centered and actively engages ALL 
students. 
 

 
 

What are students’ language proficiency levels? How does instruction need to be 
differentiated so that ALL students are able to participate actively? 
 
 
 
 
 
What student behaviors will you be looking for (outcomes)? How will you collect 
this information?  
 
 
 
 
 
Learning Environment: How will students interact with the environment (charts on 
walls, instructional materials, linguistic spaces) to demonstrate progress toward 
outcomes and standards? 
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High-Leverage Biliteracy 
Strategies: Instruction includes the 
use of multiple, stacked strategies. 
 

 

What strategies will be used to develop oracy and background knowledge and help 
meet the lesson goals?  
 
 

 

How will these strategies build knowledge of the vocabulary and help students USE 
the vocabulary (listening and speaking)? 
 
 
 
  

Language Acquisition Supports: 
Instruction includes a variety of 
language acquisition supports from 
each category: sensory, graphic, 
and interactive.  
 

 

What language acquisition supports will be provided to help students USE the 
vocabulary in context? 
 
 

Sensory: 
 
 

Graphic: 
 
 

Interactive (student groupings):  
 
 

Asset-Based, Language-Rich 
Environments: Instruction includes 
multiple opportunities for ALL 
students to engage in academic 
conversations. 
 

 

What sentence prompts will be provided to help students engage in academic 
conversations using the new vocabulary? 
 
 
 
 
Language Policy: How will the adults in the room (teachers, aids, support staff, 
observers, etc.) be models for the language of instruction and support students in 
building their linguistic repertoire in the language of instruction? 
 
 

All four language domains 
Instruction strategically activates, 
develops, and incorporates all four 
language domains (Listening, 
Speaking, Reading, and Writing) in 
a meaningful context. 

How will students apply the oracy (listening and speaking) they developed to 
reading and writing? 
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Equity: Instruction builds on 
students’ linguistics resources and 
develops a positive bilingual 
identity. 
 
 
 

 

When students make linguistic approximations and/or use regionalisms, how will 
they be acknowledged and celebrated? 
 
 
 
 
 
Language policy: How will I positively redirect students to use the provided 
supports to produce (non-verbal production, speaking, writing) in the language of 
instruction that aligns with their language performance/proficiency levels? 
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