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3-Day Overview
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(K-2, 3-5 & 6-8)
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Session Purpose:
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Build a shared understanding of
the key characteristics of effective
biliteracy instruction as outlined in
the PSD DLI Vision and Pedagogy.
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Materials for today’s session
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Y e o Hello! My name is...
3-Day Overview ° I Work at and I

palmdale School District, CA

Characeriics o . (role).
* Inreading the
——r Presanir LT T outcomes, | notice
that...

Characteristics of Effective Biliteracy Instruction ° I am ea g er t O...
' B * What about you?
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Palmdale

Professional Learning Expectations

* Be open to new ideas

* Presume positive intentions
* Be an active participant

* Avoid side conversations

* Place cell phones on vibrate

* Be present (avoid checking emails/messages and
working on other projects except during lunch)

* Be on time for all sessions
* Please no videorecording any part of the day \@P
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Agenda:
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* Sample Instruction & Debrie

* Biliteracy Strategies

* Characteristics of Effective Biliteracy
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A comprehensive and practical guide

to Dual Language Education

GUIDING

PRINCIPLES FOR

DUAL LANGUAGE
EDUCATIO

RN

Based on the most recent research
in the field (3™ edition) SC"P
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Goal of Dual Language Programs 1\;

“_..the term dual language refers to any
program that provides literacy and
content instruction to all students
through two languages

In other words, this goal means....

For students to meet this goal they need....

an
\/
www.TeachingForBiliteracy.com

13

The goals of Dual Language

Three Pillars of Dual Language Education

Handouts
page2

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com
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Goal This goal means.... To meet this goal, students Observations and notes during .
need.... sample instruction

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

15

]
Goal of Dual Language Programs

GUIDING

...the term dual language refers to any
program that provides literacy and content
instruction to all students through two Ianguagé's

and that promotes bilingualism and
biliteracy,

In other words, this goals means....

For students to meet this goal they need....

an
\lJ
www.TeachingForBiliteracy.com
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What is literacy? Handouts page 4
sivet  This equation reflects the simple
liaie view of reading in e
- one |language only -
- (monolingual instruction). oee

X

Gough, P. B, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

17

Word Recognition . .
Constrained page 4
In English ~ 3 years
In Spanish ~ 1 year
(K-2)
* Phonological Awareness

* Decoding (and Spelling)
* Sight Recognition

www.TeachingForBiliteracy.com
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Language Comprehension

Unconstrained page 4
Develops over your entire life

Handouts

* Background Knowledge
* Vocabulary Knowledge

* Language Structures
(syntax)

* Verbal Reasoning

* Literacy knowledge

\/
www.TeachingForBiliteracy.com
What is li ?
at is literacy-
SIMPLE VIEW OF READING
The Simple View of Reading has been empirically for a lack of skill in the other. While it is a simple
validated by over 150 scientific studies. It shows us view of a developmental process, skilled reading
that reading comprehension is not the sum, but the development is NOT simplistic. For a more in-depth
product of two components - word recognition and understanding of the subcomponents within word
language comprehension - such that if either one recognition (WR) and language comprehension
is weak, reading comprehension is diminished. No (LC), we turn next to Scarborough’s Reading Rope.
amount of skill in one component can compensate
x
Gough, P. B,, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.
AN
@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League. i‘“‘;
www.TeachingForBiliteracy.com
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

2@

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

www.TeachingForBiliteracy.com
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Scarborough’s Reading Rope

The Many Strands Woven Into Skilled Reading

Language
comprehension

=
o
=
gt
38
oo
Qp
(=]
5

Language Comprehension
Background Knowledge
Vocabulary Knowledge

Language Structures
Verbal Reasoning

Literacy Knowledge

Word Recognition
Phonological Awareness
Decoding (and Spelling)

Sight Recognition

in Skilled Reading:
Fluent execution and
coordination of word

RN
e;f'p recognition and text
comprehension

Readin
comprehension

e (Scarborough, 2001)

www.TeachingForBiliteracy.com
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Simple View of Reading

O

“Constrained”
A set of finite skills
Typically taught in K-2

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

www.TeachingForBiliteracy.com

Scarborough’s Reading Rope

The Many Strands Woven Into Skilled Reading

Language Comprehension

Background Knowledge

Vocabulary Knowledge i"e Skilled Reading:
” Fi i d
£ el
] Language Structures '%.7@'» recognition and text
S comprehension
g Verbal Reasoning
: v
Literacy Knowledge
Writing
§ Word Recognition ° Handwrltlng
_::_" g Phonological Awareness .
33 : , * Spelling
o0 Decoding (and Spelling) q}*
AL
BN °
oB Sight Recognition 2 Grammar
s S
. X R
2 o

Composition

www.TeachingForBiliteracy.com
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Elements of Comprehensive Literacy

Oral language . Language

Foundational Skills . Phonology

. Phoneme awareness . Morphology

. Phonics . Grammar

. Decoding . Spelling conventions

. Encoding . Reading

Language comprehension

Comprehension . Writing

. Vocabulary . Handwriting

. Background . Spelling
Knowledge . Grammar

. Syntax . Composition

. Semantics

Handouts page 5

www.TeachingForBiliteracy.com

Language

Comprehansion Reading Rope for Multilingual Learners
O e oo Strands of Oral Language Development Support
Literacy Development

Oral
Language
D,

Literacy Knowledge
Second print concepts, genres
L

Acquisition | Language proficiency level g

Metalinguistic | Time
Awareness

g skilled Reading

Word
Recognition

Fluent execution and

coordination of language
comprehension and word
recognition

Linguistic
Scaffolds

Handouts page 5

www.TeachingForBiliteracy.com
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Language
Comprehension

Background Knowledge
facts, concepts

Oral
Language
Development

Second

Language
Acquisition

Reading Rope fo
Strands of Oral Lan
Literac)

Metalinguistic
Awareness

Linguistic
Scaffolds

Alphabetic Principle
spelling, letter-sound
correspondence

27

Language
Comprehension

—

Background Knowledge
facts, concepts

Vocabulary

h, precision, links
juage Structures
tax, semantics

a’

ol’al bal Reasonin
Language y
Development —l

cy Knowledge

Second t concepts, genres
Language

Acquisition

Reading Rope fo

Strands of Oral Lan
Literac)
mroo:hom
et

Metalinguistic
Awareness

Linguistic
Scaffolds

ogical Awareness
bles, phonemes
betic Principle l

ing, letter-sound
respondence

Sight Recognition
familiar words

o\
'

)
"‘v/,,g
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What is biliteracy? LC x WR = RC in each
language.

Reading Rope for Multilingual Learners

Strands of Oral Language Development Support
Literacy Development

Background Knowledge
facts, concepts

Language Structures
syntax, semantics

Oral = \
Verbal Reasoning
Language Inference, metaphor 2
R . B sty
& e . .

second print concepe, genes Skilled Reading
L
Acquisition

Metalinguistic

Awareness
& Fluent execution and
Linguistic ey, o coordination of language
ngly avt comprehension and word
——— recognition

Adapted from Scarborough (2001) by Cavazos & Goldenberg (2024)
Revised s-Bennefield (2024)

Not authorized by Hollis Scarborough

30
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Vocabulary

h, precision, links

Oral
Language
Development

Second
Language
Acquisition

. \ development
- | throughout
¥

Reading Rope fog
Strands of Oral Lan
Literac)

oral language

-~ a . c‘.‘}\\-\;‘,l

Metalinguistic
Awareness

Linguistic
Scaffolds

rrespondence

Sight Recognition
familiar words

* Spelling
* Grammar
* Composition

31

What is biliteracy? Comprehensive literacy

Oral language
Foundational Skills

. Phoneme awareness

. Phonics

. Decoding

. Encoding

Language Comprehension
. Vocabulary

. Background Knowledge
. Syntax

. Semantics

www.TeachingForBiliteracy.com

Language

. Phonology

. Morphology

. Grammar

. Spelling conventions
Reading comprehension
Writing

. Handwriting

. Spelling

. Grammar

. Composition

8/4/25
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|
In other words, this goal means..

Students must develop academic listening and
speaking, (oracy) in both languages

Students must develop reading and writing in
both languages.

Students need to be exposed to each language
(Spanish and English) daily.

Teachers need to know students’ proficiency
level in L, S, R, and W in Spanish and in English.

an
\/
www.TeachingForBiliteracy.com
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I Goal This goal means.... To meet this goal, students Observations and notes during .
need.... sample instruction

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement

(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

34
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Goal of Dual Language Programs

“...the term dual language refers to any
program that provides literacy and content

instruction to all students through two languagés™ ~
and that promotes bilingualism and biliteracy,
grade-level academic achievement in each
language

In other words, this goal means....

For students to meet this goal they need....

W N
~

www.TeachingForBiliteracy.com

35

In other words, this goal means..
Students must meet their grade level standards
in each language

Students be exposed to rigorous instruction in
each language

Teachers need to use language scaffolds and
supports in order for students to meet standards

Students need time to learn language, literacy
and content.

gD

www.TeachingForBiliteracy.com \
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I Goal This goal means.... To meet this goal, students Observations and notes during .
need.... sample instruction

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

37

GUIDING
PRINCIPI

Goal of Dual Language Programs

“...the term dual language refers to any a.
program that provides literacy and content instruction t
all students through two languages and that promotes
bilingualism and biliteracy, grade-level academic

achievement in each language, and socio-cultural
competence — a term encompassing identity
development, cross cultural competence, and
multicultural appreciation — for all students.

2

In other words, this goal means....

\1J
For students to meet this goal they need.... se

38
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|
In other words, this goal means..

e Ensuring that students feel visible, accepted and
valued as people.

 Students learning about each other, their
similarities and differences.

e Students need to time, materials and models to
develop socio-cultural competence.

» Teachers need to develop socio-cultural
competence first, in order to support their
students’ development of socio-cultural

competence. a\

an
www.TeachingForBiliteracy.com ‘

Agenda:

Welcome & Introductions

Goals of Dual Language
Sample Instructionj& Debrief
* Biliteracy Strategies

» Characteristics of Effective Biliteracy
Instruction

* Planning for Effective Biliteracy Instruction
* Closure and Preparing for Tomorrow 4

=

\]
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This is the goal of dual language -

It is important for all stakeholders to
understand the goals of Dual
Language and how instruction will
help students meet the goals.

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

students who are bilingual, biliterate,
have high academic achievement and
socio-cultural competence.

q

Y

42

www.TeachingForBiliteracy.com
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We take a systems approach to
teaching for biliteracy
where ALL stakeholders play a
critical role
in supporting instruction that
ensures ALL students meet the
goals of the program.

an
\/
www.TeachingForBiliteracy.com
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(o))

What can | gain from
participating in sample
instruction designed for 4t
grade Science and SLA if I'm
not a teacher or if | don’t
teach that
grade/subject/language?

W

19

R

44
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Assessment and
data use

Assessment and
data use

School & District
Teachers Coaches &
Specialist Leaders
Structures
Instruction Class.room Support Learnlng
. * Using the context environment
* Strategies . .
of the unit to Biliteracy
0 SlReE support students Schedul
* Grouping Styles Be . ¢ ? uies
. o * Co-teaching and Pacing
* Differentiation modelin Unit flow & ri
* Integration and ) .g nit _OW rigor
. instruction Planning
unit flow . .
* Planning for Collaboration
¢ lesree instruction L
organization . anguage
. * Professional development
* Increase in rigor
development Goals for PD

Collecting and
using assessment
data

45

Teachers

Coaches &
Specialist

School & District
Leaders

You don’t have to be bilingual to

S

Str support effective biliteracy M
‘Z’;;: instruction.

ﬁftf But you do need a biliteracy rigor
unl mindset and to know what students
E'r: need to meet each goal so you can

Inc  support them within your role. ;‘t
ol nd

aata use

usmg assessment
data

46
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider
when grouping or pairing students? \;n,

7

www.TeachingForBiliteracy.com
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Summative ELPAC General PLDs

This document provides the general performance level descriptors (PLDs) for the Summative English Language Proficiency Assessmen
for California (ELPAC). These Summative general PLDs take into account the categories of Emerging, Expanding, and Bridging. The
language in the description draws from the language used to describe those categories on page 20 of the 2012 California English
Language Development Standards: Kindergarten Through Grade 12 (CA ELD Standards) (PDF).

4 English learners at this level have well developed oral (listening and speaking) and written (reading and writing) skills. They cai
use English to learn and communicate in meaningful ways that are appropriate to different tasks, purposes, and audiences in §
variety of social and academic contexts. They may need occasional linguistic support to engage in familiar social and
academic contexts; they may need light support to communicate on less familiar tasks and topics. This test performance level
corresponds to the upper range of the “Bridging” proficiency level as described in the 2012 CA ELD Standards.

3 English learners at this level have moderately developed oral (listening and speaking) and written (reading and writing) skills.
They can sometimes use English to learn and communicate in meaningful ways in a range of topics and content areas. They
need light-to-minimal linguistic support to engage in familiar social and academic contexts; they need moderate support to
communicate on less familiar tasks and topics. This test performance level corresponds to the upper range of the “Expanding’
proficiency level through the lower range of the “Bridging” proficiency level as described in the CA ELD Standards.

2 English learners at this level have somewhat developed oral (listening and speaking) and written (reading and writing) skills.
They can use English to meet immediate communication needs but often are not able to use English to learn and communicat:
on topics and content areas. They need moderate-to-light linguistic support to engage in familiar social and academic
contexts; they need substantial-to-moderate support to communicate on less familiar tasks and topics. This test performance
level corresponds to the low- to mid-range of the “Expanding” proficiency level as described in the CA ELD Standards.

1 English learners at this level have minimally developed oral (listening and speaking) and written (reading and writing) English
skills. They tend to rely on learned words and phrases to communicate meaning at a basic level. They need substantial-to-
moderate linguistic support to communicate in familiar social and academic contexts; they need substantial linguistic support
to communicate on less familiar tasks and topics. This test performance level corresponds to the “Emerging” proficiency level
as described in the CA ELD Standards.

48
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Descriptores de los niveles de

para los

del idioma

Destrezas

Los estudiantes del Los estudiantes del

Al egresar del nivel

Amedida que los

Al egresar del nivel

Desarrollo del idioma espaiiol: Proceso continuo a través de los niveles de dominio

de los estudiantes |——> Emergente ——————> ————» Ampliaciobn ——> ——» Enlace

A medida que los

espaiol llegan a la escuela | espariol ingresan

de destrezas en su idioma
matemo adecuadas a su receptivas y
niveles de dominio de la
lectura y la escritura en su
idioma matemo dependiendo | A medida que

de sus experiencias previas | progresan a través
en el hogar, la comunidad y | del nivel Emergente,
la escuela. Como estudiantes | empiezan a

del espafiol como unnuevo | responder a tareas
idioma, los estudiantes de comunicacion
ladquieren conciencia més variadas usando
metacognitiva de o que es el | con mayor facilidad
lenguaje y de como se usa, | las palabras y frases
y aplican este conocimiento | aprendidas.

en sus estrategias de
aprendizaje del idioma,
incluso aprovechando el
conocimiento de su idioma
materno.

del espariol.

con apoyo lingiiistico
Los estudiantes del espariol

Sustancial

los del de
poseyendo una amplia gama | al nivel Emergente | estudiantes tienen | espaiol progresan | estudiantes pueden |espafiol progresan
teniendo habilidades | habilidades basicas | a través del nivel de | utilizar el espafiol
de comunicacion
ledad. Pueden tener diferentes| productivas limitadas | en espafiol en

contextos sociales y | modificar frases y | una variedad de
académicos.

Ampliacion, pasan | para

, los del

a través del nivel

aprender y de Enlace, pasan

de ser capaces de | comunicarse sobre | de ser capaces de

comunicarse de

lenguaje

Al egresar del Los estudiantes que han
nivel de Enlace, los | alcanzado “dominio total”
estudiantes pueden | en el idioma espariol
comunicarse de segun lo determinan
manera efectiva los criterios estatales
con diferentes ylo locales, contindan
tipos de audiencias | adquiriendo cada

aprendizaje, a
participar cada vez
més en el uso del
idioma espariol

en situaciones
mas complejas y
cognitivamente
dificiles.

Moderado

oraciones aprendidas| temas y areas manera adecuada  [en una amplia vez mayor amplitud,

en espaiiol para de contenido a las diferentes gama de temas profundidad y diversidad
satisfacer sus i tareas, propésitos y idos y nuevos, | en la comprension y la
necesidades audiencias, para satisfacer comunicacién en espafiol
inmediatas de en una variedad de  las exigencias en una amplia variedad
comunicacion y contextos sociales  [académicas enuna | de contextos.

y académicos, a
refinar y mejorar sus
destrezas lingtiisticas
del espafiol en una
gama mas amplia de
contextos.

Alcance general del apoyo
Pensamiento de alto nivel 5 £0Y

Ligero

variec

California Spanish
Language Development
Standards

Ocasional

8/4/25

poseen habilidades
cognitivas adecuadas a
su edad y experiencia.
Con el fin de comunicar
lo que piensan a medida
que aprenden el espafiol,
pueden necesitar apoyo
lingiiistico variado,

1 de

Los estudiantes en las primeras Los estudiantes en las primeras etapas Los estudiantes en las primeras etapas
etapas del nivel Emergente pueden del nivel de Ampliacion pueden participar | del nivel de Enlace pueden participar
participar en actividades sociales y en activi sociales y émi en activi sociales y é

émicas complejas, it complejas, dificiles, que complejas, cognitivamente dificiles, que del apoyo lingilistico
dificiles, que requieren el uso del idioma requieren el uso del idioma cuando se requieren el uso del idioma cuando se ocasional en su
cuando se ofrece apoyo lingiistico ofrece el apoyo lingiiistico moderado. ofrece el apoyo lingiistico ligero. Conforme | aprendizaje permanente
sustancial. Conforme desarrollan una Conforme desarrollan una mayor facilidad | desarrollan una mayor facilidad con la de espafiol.
mayor familiaridad y facilidad con la con la comprension y el uso del espariol comprension y el uso del espafiol altamente
ion y el uso del espafiol, el en una variedad de contextos, el apoyo técnico, el apoyo puede no ser necesario
apoyo puede ser moderado o ligero puede ser ligero para las tareas o temas | para las tareas o temas conocidos en que

Los estudiantes que han
egresado del nivel de
Enlace se benefician

e la
dificultad lingdiistica y

49

Proficiency Level Descriptors

Mnda nf
vommunicauon
At the early stages of the Emerging

level, students are able to perform the
following tasks:

Upon exit from the Emerging level,
students are able to perform the follow-
ing tasks:

ELD Proficiency Level Continuum

——>Emerging———————————————> —> Expanding

Atthe early stages of the Expanding
level, students are able to perform the
following tasks:

Pg. 8-9

Upon exit from the Expanding level, stu-
dents are able to perform the following
tasks:

© Express basi d safety
needs and ideas, and respond to
questions on social and academic
topics with gestures and words or
short phrases.

® Use basic social conventions to

e b basic personal and safety
needs and ideas, and respond to
questions on social and academic
topics with phrases and short
sentences.

© Participate in simple, face-to-face

® Express a variety of personal needs,
ideas, and opinions and respond to
t i entence:

® Express more complex feelings,
needs, ideas, and opinions using ex-
tended oral and written {

© Initiate simple conversations on
social and academic topics.

respond to questions using extended
discourse.

© Participate actively in collaborative

words and basic phrases in

immediate physical surroundings.
© Read very brief grade-appropriate
text with simple sentences and
familiar vocabulary, supported by
graphics or pictures.

Interpretive

participate i with peers and conversations in all content areas
others. with moderate to light support as.
® Comprehend frequently occurring ® C a of informa- | ® C i ion on familiar | ® Comprehend detailed information

tion on familiar topics as presented
through stories and face-to-face
conversation.

topics and on some unfamiliar topics
in contextualized settings.

 Read independently a variety of
o o

® Read brief grade iate text
with simple sentences and mostly
familiar vocabulary, supported by
graphics or pictures.

g text with simple
sentences.

® Read more complex text supported

with fewer contextual clues on
unfamiliar topics.

© Read increasingly complex grade-lev-
el text while relying on
context and prior knowledge to
obtain meaning from print.

and use gestures to communicate
basic information.

® Express ideas using visuals such as
drawings, charts, or graphic
organizers.

® Write or use familiar words and

phrases related to everyday and
academic topics.

® Comprehend familiar words, phrases, by graphics or pictures. © Read technical text on familiar topics
and questions drawn from content . ofwords | o v i supported by pictures or graphics.
areas. and phrases fr.om previously learned ey
content material.
® Produce learned words and phrases | ® Produce basit ind ask ® Prodi ined ir ® Produce, initiate, and sustain

questions in directinformational
exchanges on familiar and routine
subjects.

® Express ideas using information and
short responses within structured
contexts.

‘® Write or use learned vocabulary
drawn from academic content areas.

exchanges with others on an
expanding variety of topics.

 Express ideas in highly structured
and scaffolded academic
interactions.

sspontaneous interactions on a vari-
ety of topics.

© Write and express ideas to meet
most social and academic needs

® Write or use exp:
provide information and extended
responses in contextualized settings.

through the recombination of learned

vocabulary with sup-
vocabulary to

port.

Proficiency Level Descriptors

Chapter2 | 21

50
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]
WIDA Can-Do Descriptors

E—
Bridging

CAN DO Descriptors: Grade Level Cluster 6-8

® .
WI A For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM language learners can process or produce the language needed to:

Pg. 10-11

Identify main ideas and
details of oral discourse:
Complete content-related
tasks or assignments bascd
on oral discourse

Apply learning strategies 0
new situations

Role play, dramatize, or
re-enact scenarios from oral

reading

Use oral information to
accomplish grade-level tasks
Evaluate intent of specch
and act accordingly

Make inferences from
gradelevel text read aloud.
Discriminate among
muliple genres read orally

Level 1 Level 2 Level 3
Entering
+ Follow one-step oral + Follow mult-step oral * Categorize content-
based examples from oral
* Match social language to | = Classify/sort contentrelated | directions
visual/graphic displays visuals per oral descriptions | + Match main ideas of
@ | * Identify objects, people, or [+ Sequence visuals per oral familiar text read aloud to
2 | places from oral statements/ | directions visuals
H questions using gestures * Identify information on + Use learning strategies
W (g, pointing) charts or tables based on described orally
@ |+ March instructional oral statements « Identify everyday examples
S| language with visual of content-based concepts
representation (e, “Use a described orally
sharpened pencil. « Associate oral language with
different time frames (c.g.,
past, present, future)
+ Answer yes/no and choice |+ Convey content through | Begin to express time
questions high frequency words/ through multiple tenses
* Begin to use general and phrases * Retell/rephrase ideas from
high frequency vocabulary |+ State big/main ideas of specc]
* Repeat words, short phrases, | classroom conversation * Give brief oral content-
memorized chun + Describe situations from based prescntations
9 1. Answer selece WH- modeled sentences + State opinions
S| auestions (e... “who." + Describe routines and o Connect ideas in disronree

Paraphrase and summarize
ideas presented orally
Defend a point of view
Explain outcomes

Explain and compare
content-based concepts
Connect ideas with
sunnorting derailclevidence

Defend a point of view and
give reasons

Use and explain metaphors
and similes

Communicate with fluency
in social and academic
contexts

Negotiate meanine in eroun

WIDA CAN Dos -Are not standards
they state what students CAN DO. Thus,
they are a great planning tool!

www.ledacningroroliiteracy.com

Buppesy -9 pAsT

51

I ]
SALSA “Can-Do” Descriptors

6 ., Descripcion de Habilidades: Grados Escolares 6-8
ados de gréficos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los
CONSORTIUM estudiantes de inglés pueden procesar o producir el lenguaje que se necesita para hacer lo siguiente:

Dado el nivel de desempedio en inglés y ap

opuezuEdY -9 [PAIN

Nivel 1 Nivel 2 Nivel 3 Nivel 5
Entrando Emergiendo Desarrollando Conectando
* Sequit instrucciones * Seguir instruccioncs orales | Categorizar cjemplos con |+ Identificar idcas « Usar informacién oral
verbales de un paso de millipls pasos contenido académico principales y decales de para cumplir con fareas
« Emparcjar lenguaje social | + Clasificar apoyos visuales |  siguiendo dirceciones un discurso oral del nivel de grado escolar
con apoyos visuales con contenido académico | orales + Completar tarcas con « Bvaluar lo que alguien
« Mdentificar con gestos siguicndo descripciones |+ Emparcjar p & quicre deciry
abietos, personas, orales principales de un texto basadas en discurso orzl adccuadamente
o lugares segiin = Ordenar apoyos visuales leido en vor alta con los | = Apliar estraregias de « Hacer inferencias de un
| declaraciones orales/ siguiendo direcciones apoyos visuzles aprendizae a situaciones texto del nivel del grado
S| proguncas (emplo * Usar cstrategias de nucvas escolar Leido en voz alta
S| apuntar para sesalar) + Wdenifica informacién aprendinaje descritas + Actuar o dramarizar * Diferenciar entre
3| Emparciar lengusie presenada en cuadros o oralmente difetentes escenarios milliples géneros leidos
2 c ablas c + ldentfcar cjemplos siguiendo lectura oral en vozalta
represcntcién visual orales coidianos, descritos
(emplo: “Usa un lipiz oralmente, de conceptos
con punts’) con contenido académico
+ Asociar engusie oral
con diferentes tiempos
(cjemplo: pasado,
presente, furo)
* Contestarpregunsde |+ Transmidr contenidoa |+ Empezara cxpresar * Parafiascar y resumir ideas | + Defender un punto de
sifno o de cleccion través de palabrasffrases de. | tiempo con diferentes presentadas oralmente vistay dar razones
+ Emperara usar ala frecuencia tiempos gramaticales * Defenderunpuntode |+ Usary explicar metdforas
vocabulario de uso general | + Decir los puntos * Recontar o parafrascar vista ysimiles
y de ala frecucncia principales de una ideas de un discurso + Explicar rsultados « Comunicar con fluidez
+ Repetr palabras, conversacion delsalén |+ Dar presentaciones orales | + Explicary compacac en conteatos sociales y
frases cortas, o partes * Descrbir situacioncs breves con contenido concepros con contenido | académicos
memorizadas usando cjemplos de académico académico « Negociar significado de
e | Contestar preguntas oraciones modeladas « Decir sus opiniones + Conectar ideas con sus algo en conversaciones
< | incrogatvasendl * Describir rutinas y eventos | + Conectar ideas de detallesy con cvidencia grupales
& [ contexo de compartic de la vida diaria un discurso usando * Defender opinioncs « Hablar y dar cjemplos
£ | cxpericncias personales * Expresar nccesidades y transicioncs (cjcmplos usando rezones lc idcas abstractas
cjemplo: quién, qué, descos coridianos evidencia que s apoye relacionadas con
cuindo, dénde) - Comunicarse en « Usar diferentes registros ontenido académicos
situaciones sociales dentro y fuera del salin (cjemplo: democracia,
+ Hacer peticioncs * Decir ideas principales justicia)
con el apoyo de detalles
« Pedir clarificaciones
(cjemplo: controlarse a si

opuezuea|Y -9 PAIN

www.TeachingForBiliteracy.com
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I
Where do you fall in Spanish? Pg. 10-11

(A) ., CAN DO Descriptors: Grade Level Cluster 6-8

w 1 For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM language learners can process or produce the language needed to:

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
+ Follow one-step oral + Follow muldi-step oral * Categorize content- * Identify main ideas and * Use oral information to
instructi based examples from oral details of oral discourse accomplish grade-level tasks
* Match social language to | * Classify/sort content-related | directions * Complete contentrelated |+ Evaluate intent of speech
visual/graphic displays visuals per oral descriptions | + Match main ideas of tasks or assignments based and act accordingly
@ |+ Mentify objects, people, or |+ Sequence visuals per oral familiar text read aloud to on oral discourse + Make inferences from
2 | places from oral satements/ |  directions visuals + Apply learning strategies to | grade-level text read aloud
S | questions using gestures * Identify informarion on * Use learning strategies new situations « Discriminate among
| (cg. pointing) charts or tables based on described orally * Role play, dramatize, or multiple genres read orally
@ |+ Mach instructional oral statements * Idenfy everyday examples | re-enact scenarios from oral
S| language with visual of content-based concepts reading
representation (.., “Use a described orally
sharpened pencil.”) + Associate oral language with g
different time frames (c.g., 5
past, present, furure) v
7
* Answer yes/no and choice |+ Convey content through * Begin to express time * Paraphrase and summarize [+ Defend a point of viewand | &
questions high frequency words/ through multiple tenses ideas presented orally give reasons =
* Begin to use general and phrases * Retell/rephrase ideas from |+ Defend a point of view + Use and explain metaphors [ @
high frequency vocabulary |+ State big/main ideas of speech * Explain outcomes and similes
* Repeat words, short phrases, | classroom conversation * Give brief oral content- * Explain and compare + Communicate with fluency
‘memorized chunks « Describe situations from based presentations content-based concepts in social and academic
S |+ Answer selece WH- modeled sentences « Statc opinions + Connect ideas with contexts
= questions (c.g., S * Describe routines and * Connect ideas in discourse supporting details/evidence | * Negotiate meaning in group
< | Cwhat” “when) “where) everyday events e « Substantiate opinions with | discussions
& | within context of lessons or |+ Express everyday needs and “but,” “then”) reasons and evidence * Discuss and give examples
@ | personal experiences wants + Use different registers inside of abstract, content-based
+ Communicate in social and ourside of class ideas (e.g., democracy,
situations. * State big/main ideas with justice)
* Make requests some supporting details
« Ask for clarification (c.g.,
self-monitor)

‘The CAN DO Descriptors work in conjunction with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use three
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the
levels of language proficiency:

www.TeachingForBiliteracy.com
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WIDA Level Descriptors for our Self-Assessment

1 - Beginner No such thing as lower than 1

2 - Some receptive Understands and responds
with simple words and phrases

3 - Can understand and May sound socially fluent but
produce with grammatical still need academic linguistic
errors register

4 - Can understand and Some challenges to
produce most of what is understanding and production
said and written

5 — Very high functioning  Receptive and productive with
isolated instances of challenge

6 — Native like Receptive and Productive use

54
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Stategic Pairng I the Clasaroom

L "y
Qw5

e mé ¥

IngForBiliteracy.com

55

In this session we will experience SLA

and Science integrated dual language

and biliteracy instruction designed for
4th grade...

O00060

These are the students | can expect to
have in my classroom...
who is missing? ﬁ'?

www.TeachingForBiliteracy.com

56
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Strategic Pairing in this Session

4 6

an
www,TeachingForBiliteracy.com ‘

57

1. Find a place to sit where you can both
see the screen.

2. Introduce yourselves using the prompts
below.

Hello, my name is

I workat __and myrolein
supporting students to meet
the goals of DLis __.

What about you?

an
www.TeachingForBiliteracy.com \

58
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Oral
Language
Development

Second
Language
Acquisition

Metalinguistic
Awareness

Linguistic
Scaffolds

Language
Comprehension

Background Knowledge
facts, concepts

h, precision, links

ing, letter-sound

Sight Recognition
familiar words

- &
oneme: ’ & c

abetic Principle

rrespondence

Reading Rope fog

Strands of Oral Lan
Literac)
oral language
development
/ throughout
2sNBL

* Oracy

* Handwriting
* Spelling

* Grammar

* Composition

e

59

Title:

losr

What my instruction USED to look like...

La palabra

Lo que
significa

los biocombustibles

—acy.con|
los combustibles fésiles

Un dibujo

—

60
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The goals of Dual Language

Three Pillars of Dual Language Education

Bilingualism Grade-Level Cross- Handouts
and Academ’ Cultural

\iliter hieve npete pagez

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com

61

H =

www.TeachingForBiliteracy.com
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O bse rve rs Goal This goal means.... To meet this goal, student: Observations and notes during
need.... sample instruction

cume“ : dents
yse the de grou fSt\:;,r\:e‘n t‘ng\/
) Obs\e\z\t,he alls t0 00 nd in fuct‘\?ag
(S
Wei\ec stand® =’ s they d\e\ége
e \W\E
. \iste dsback (O d kno
oraCV Pillar 3:

You will share your observations Po 3
when we debrief. 8- /.p?

\J
www.TeachingForBiliteracy.com \
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You do not need to be
fluent in Spanish to
observe instruction.

While students have
been in the program
since K and are no
longer identified as
‘learners’ of the
language, they are
still learning academic
language and abstract
concepts.

Focus on the
pedagogy.

o Dp— et s goal, Obsarvations nd ot during
e Samenstrction

nnnnnnnnnnnn

How do the supports
help all students
make abstract grade
level concepts more
concrete?

64

www.TeachingForBiliteracy.com
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2024 Biliteracy Unit Framework

#

Unit Theme:

* Content Area Standards

e Spanish Language Arts Standards

* Spanish Language Development Standards
« Content and Literacy Big Ideas

e Summative Assessment

Page 14

-

o

3

2

_ s

“"««  students have background >

== knowledge or academic &

. Vo language. Instruction %

intentionally builds it. =1
) e e R e -

wvw.icaulinigrul piiteiacy.culii

65

I ]
If the goals of Dual Language are...

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com

...then we have to support our students
on this pathway from the start.

S/IFP
\ L/

66
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I
Language Use Norms

* Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

e Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

e Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBilTteracy.com

-
Marking the Language of Instruction

e
\D&‘“‘ Stse

) &% B
5" % 3
0,

0, e
&, L B4 'Y

Soq o J% °ea,

(- ¥ LY i)

83 )

% 29°
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. . 7
Lo que tienen en comun todas las
fotos es

Recursos naturales f Recursos naturales
renovables no renovables
son son
fuentes de energia Fuentes de energia
renovables no renovables

chingFirE’

f ¢

70
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{i:l;" Wall Padi
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www.TeachingForBilit
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éPuedo sacar las imagenes de la bolsa?

iClaro que si!

Gracias. ¢ Me ayudas a
colocarlas boca arriba?

iPor supuesto! Dame

En esta foto observo....

algunas y te ayudo.

74

www.TeachingForBiliteracy.com

Pienso que es un(a)...Pero no sé .
Es un(a)... 9 (a) No sé lo
exactamente come se llama.
Son.... que es.
O Tal vez es...
¢Qué opinas?
Estoy de acuerdo/desacuerdo porque... Tomar turnos
Y quiero agregar que.... con todas las
Ahora es mi turno. imagenes.

8/4/25
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Recursos
naturales
renovables

www.TeachingFi

[N

rBiliteracy.com

Recursos
naturales
no renovables

Recursos
naturales

www.TeachingForBiliteracy.com
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Recursos
naturales
no renovables
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Recursos
naturales
no renovables

Recursos
naturales
renovables

ccccc

,,,,,

‘Agua de refrigeracén delcondensadr

77
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Three Pillars of Dual Language Education

GUIDING
PRINCIPLES FOR

What are the goals of Dual Language? & o

Bilingualism
and
Biliteracy

How did you feel as a
g student?

Cultural
Competence!

Grade-Level
Academic
Achievement

M ﬁ As an observer, what

did you notice about
instruction?

How does this type of
instruction help students meet
each of the three pillars?

\lng

79

organization
* Increase in rigor
* Assessment and
data use

* Professional
development

* Assessment and
data use

© Center for Teaching for Biliteracy

Teachers Coaches, TQSAS, & School & District
Specialist Leaders
Structures
Instruction Class.room Support | . Learning
B * Using the context environment
» Strategies . -
of the unit to * Biliteracy
> gl support students Schedul
* Grouping Styles E . ¢ .e uies
. - * Co-teaching and * Pacing
* Differentiation modelin Unit flow & ri
* Integration and . .g nit _OW rigor
. instruction * Planning
unit flow . .
* Planning for * Collaboration
* C(Classroom . .
instruction * Language

development

* Goals for PD

* Collecting and
using assessment
data

80
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Agenda:

Welcome & Introductions
Defining Biliteracy Instruction
e Sample Instruction
* Biliteracy Strategies
* Characteristics of Effective Biliteracy
Instruction
* Planning for Effective Biliteracy Instruction
e Closure and Preparing for Tomorrow s@?

www.TeachingForBiliteracy.com

81

I Goal This goal means.... To meet this goal, students Observations and notes during .
need.... sample instruction

Pillar 1:

Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

82
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension
(LC), we turn next to Scarborough’s Reading Rope.

amount of skill in one component can compensate

O-0-0

Gough, P. B, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

~z

Simple View of Reading

X

“Constrained”
A set of finite skills
Typically taught in K-2

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

www.TeachingForBiliteracy.com

84

www.TeachingForBiliteracy.com

8/4/25

42



8/4/25

What

Developing
Bilinguals need
instruction that
develops their
Language
“Constrain¢ Comprehension

A set of finite 0
Typically to M'

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

85

I
2024 Biliteracy Unit Framework

Unit Theme: P 1 4
« Content Area Standards a g e

e Spanish Language Arts Standards

* Spanish Language Development Standards
e Content and Literacy Big Ideas

e Summative Assessment

Bulldmg Oracy Background Knowledge Language Comprehension

and y for content i ion and literacy development. -n
e Developed at the begmmng of the unit and whenever new language or concepts are introduced throughout the unit. 2
“. ngOra?:mT)':ckerr':u:z knowledge, and language comprehension ontent firea nstruction 3
. Com;;'ehengive literacy rout!i;ne’s, strategiesgand rezding ° gaaﬂcl};':: ﬁtir?:::i‘nio‘medge' e 2
bf . 2.
w_ |Instruction does not assume °
e« G
—=  students have background 3
e« C
. A ()]
q knowledge or academic o
language. Instruction o
Bridge — ~
s mtentlonally builds it.
: | Pragmatics.
WWW.iEalllgrul DIHILETdLy.LUllI
86
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2024 Biliteracy Unit Framework

Unit Theme: P 1 4
* Content Area Standards a ge

Spanish Language Art

.

e Spanish Language De'

e Content and Literacy E

e Summative Assessme +
Building Oracy, Background

Back, d
e Academic listening anc Listening Speaking K?\Co\izsge slopment.
e Developed at the begi i e s G ciguayy v vonvepe wnd iNtroduced throughout the unit.

eading Comprehension
e Oracy, background knowledge, and language comprehension
« Comprehensive literacy routines, strategies and reading
behaviors.

e Oracy, background knowledge, and
language comprehension

e Inquiry
Writing ¢ Investigations
* Oracy, background knowledge, and language comprehension e Experiments
* Comprehensive literacy routines, strategies writing behaviors. e Experiences

Foundational Skills and Fluei
e Oracy, background kno
e Phoneme Awareness, F

Orthography

Vocabulary backgrounc

JUSLUSSSSSY SAIBW.I0

Inquiry Reading Writing Word
Recognition
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

wvw.icaulinigrul piiteiacy.culii
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Lan, e

Comprahension Reading Rope for Multilingual Learners

Strands of Oral Language Development Support
Literacy Development

oral language
development

) |
'J !. N / ‘throughout
L%
L

Oxal Verbal Reasoning \
D, 1 — ‘ InEY sty
P X o z -
Literacy Knowledge < N Skilled Reading
Second print concepts, genres
L
Acquisition | Language proficiency level g
Metalinguistic | Time
Awareness wor.d.
- Recognition / % & Fluent execution and
;mgulsnc (I — - o8/, . o coordination of language
caffolds oyt e - gly o comprehension and word
Syllables, p s L <o\ ciangnee recognition
4 Tt

Alphabatic Principle
spelling, letter-sound
correspondence

Sight Recognition Adapted from Scarborough 2001) by Cavazos & Goldenberg (2024)
familiar words Revised by Pendergrass-Bennefield (2024)

Not authorized by Mollis Scarborough

www.TeachingForBiliteracy.com
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Oral
Language
Development

Second
Language
Acquisition

-

Metalinguistic
Awareness

Linguistic
Scaffolds

ogical Awareness
bles, phonemes
betic Principle .

ing, letter-sound
rrespondence

Sight Recognition
familiar words

Writing

* Oracy

« «_ * Handwriting
* Spelling

* Grammar

* Composition

Reading Rope fog

Strands of Oral Lan

Literac)

89

Language
Comprehension

Background Knowledge
facts, concepts
™
breadth, precision, links ‘ \

Reading Rope fog

Strands of Oral Lan

- nguage |
Language Structures J \ g’:‘velhopme\t
syntax, semantics j throughout |

Sight Recognition
familiar words

\
-
SlEEED) st
T
Second
Language
Acquisition Lan; proficiency level ~
Metalinguistic | Time Writin
Awareness R wr:gion g
Linguistic e = .- * Ora cy
caitolds syllables, phonemes (/‘ Cé ° Handwntlng
:(::Ilmg_ l.i'c":r’i_r::i‘;p’(‘:’ =, O Spe”ing
COV'QSDO"OQ"CQ
* Grammar

* Composition

Literac)

‘_},\ngl
‘_’\

D

K4
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e v e
Recursos Recursos

naturales O naturales

Background Knowledge
facts, concepts
Vocabulary
breadth, precision, lmks

‘wwwTeachingdrBiiteracy.com s?

Oral
Language
Development
Literacy Knowledge
Second print concepts, genres
Language
Acquisition | Lan,
Metalinguistic
Awareness
Linguistic e
ogical Awareness 2,
Sl L v
Ny /

Alphabaetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words L4

91

Los recursos naturales | Los recursos naturales
alaizquierda son el/la |a la derecha son el/la

1SIO

Background Knowledge
facts, concepts
. vmwwy ‘
breadth, precision, links ‘
un‘ng. Structures
syntax semantics

Oral f
Language
Development
Second
Language \ ¢Puedo sacar las imagenes de la bolsa? ‘ ‘ iClaro que si!

iPor supuesto! Dame
algunas y te ayudo.

Soquistion & i - Y2 SYUGED B

Metalinguistic colocarlas boca arriba?

A d 8 dhdae.
wareness Mgm%

Reco nmc |ﬁ5ﬁ " = 5 |

( Phonological A.,.,‘ En esta foto observo.... g
syllables, phone: = 7
Es un(a)... Pienso que es un(a)...Pero no sé No sé lo

exactamente come se llama.

Linguistic
Scaffolds

Son.... que es.

Iphabetic Princ O Tal vez es...

*m‘lllng letter-s¢ . ‘ *
corresponden: ¢Qué opinas?

Estoy de acuerdo/desacuerdo porque...
@ Y quiero agregar que....
Sight Recogniti p
y‘:m,l,: word, | oo Ahora es mi turno.

92
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Background Knowled,
facts, concepts

Acquisition

[ . 2
Lo que tienen en comun todas las
fotoses .

Chimn s &Nl

Reading Rope fog

B

Alphabaetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

Metalinguistic Writi n
Awarene'ss Recv:)l r:?tion :
s o '
caffo s ogical Awareness M i
syllables, phonemes - (‘6 © Ha ndWFItI ng

* Spelling
* Grammar
* Composition

93

Acquisition

Reading Rope fo
Strands of Oral Lan
Literac)

Metalinguistid
Awareness

Linguistic
Scaffolds

Alphabaetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

\

)
"‘v/,,g

/’\ oral language

development
throughout

94
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An important take away about the role
of strategically developing oral language
and background knowledge is that...

In other words, oracy can be defined

by...
@

www.TeachingForBiliteracy.com

W N
~

95

ZPostt] ] Wall Pact —

Oracy is....

W /N
~

96
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I Goal

This goal means....

To meet this goal, students
need....

Observations and notes during
sample instruction

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement

(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

97

Observers

Goal

This goal means....

To meet this goal, students
need....

Observations and notes during
sample instruction

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

98
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Observers

Goal This goal means.... To meet this goal, students Observations and notes during
need.... sample instruction

Where do the
standards come
from?

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

99

A Systems Approach to Sustaining
Effective Biliteracy Instruction:

www.TeachingForBiliteracy.com

100
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A Systems Approach to Sustaining
Effective Biliteracy Instruction:
District, School, and Classroom
Structures that Work Together

an
\/
www.TeachingForBiliteracy.com

101

Sample Program Language and Content Allocation Plan

Spanish The Bridge English
Spanish to English: Math,
Social Studies, Language Arts
K'z ‘Math ) Science
Sl S English: Science, Language Language Arts
(50/50) Language Arts Arts !

Spanish to
English: Math,
Science,
Language Arts

Social Studies

Science Language Arts

Language Arts English to
Spanish: Social
Studies,

102
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The Program
Language and Content Allocation Plan

Determines:

¥y ¥ )\ 4

Master and Biliteracy
Classroom Daily Curriculum
Environment = Schedules b (yearlong
iliteracy maps
(3 Linguistic Spaces) and units)
Materials and Resources A &
) ssessment
Used in Each Language
www.TeachingForBiliteracy.com Page 13

103

1 The Biliteracy Learning Environment r

58 & Student Seating £
= E, 5. . z3
SE°E> in Groups n
] g (© oQ
- IS Pg. 16 =1 =
= > =
— 2 |t of &
g 5 |o g T1
g 2 |° 2l & B
A 8 © Q
Q_ —
(Vg S @) 3 0a 4
L o L C . (%)
o v o ol
c = L4
88 |5 . <~
R Bilingual Books 2
2% : 5
& & || El Puente/The Bridge | =

104
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1 The Biliteracy Learning Environment r
Student Seating

in Groups
" &

Spanish Classroom Library
sjoog |endul|ig

105

1 The Biliteracy Learning Environment r
Student Seating

in Grouis

Bilingual Books
Aseaqiq woousse|d ysijdul

106
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The Program

Determines:

Language and Content Allocation Plan

) 4

The Master and
Classroom

Environment
(3 Linguistic Spaces

Daily
Schedules

Materials and Resources
Used in Each Language

www.TeachingForBiliteracy.com

¥

Biliteracy

Curriculum

(yearlong
biliteracy maps
and units)

&
Assessment

Page 13

107

K-2
(50/50)

Spanish The Bridge
Spanish to English: Math,
Math Social Studies, Language Arts
f::::asgt:f;ss English: Science, Language

Arts

Spanish to
English: Math,
Science,
Math Language Arts
Science

Language Arts

English to
Spanish: Social
Studies,

Sample Program Language and Content Allocation Plan

English

Science
Language Arts

Social Studies
Language Arts

108
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_ Sample Biliteracy Schedule — 50% of Day in Spani Sample Program

Language and Content
Allocation Plan

8:00 - 8:20 SEL and Classroom Community Building

8:20- 9:45 Science and Language Arts
Over the course of each unit, the students will eng "
o @) Spanish
® Social Studies experiences/inquiry
©  Whole group mini lessons
©  Writing (independent, small group and wi
o Reading (independent, small group and w K-2 Math
group) Social Studies

(50/ 50) Language Arts

«  Foundational Skills and Language Compre

Math - over the course of a math unit, the studen

engage in:
o Oracy development Math

o Reading and Writing 3-5 Sci
— (50/50) cience
Language Arts

9:45-10:45

Social Studies and Language Arts —
Over the course of each unit, the students will engage in...
e Oracy
e Science experiences/inquiry
®  Whole group mini lessons
e Writing (independent, small group and whole group) ENGLISH
e Reading (independent, small group and whole
group)
® Foundational Skills and Language Comprehension
(Word Study)

Spanish and half in English

www.TeachingForBiliteracy.com

Sample Program
Language and Content
Allocation Plan

English

K-2 Science
(50/50) Language Arts

Social
3-5 Studies
(s0/50) [ ranguage 1
Arts

109

The Program

Determines:

Language and Content Allocation Plan

¥y ¥

Master and
CIassroom Daily

Environment  Schedules
(3 Linguistic Spaces)

Materials and Resources
Used in Each Language

Biliteracy

Curriculum

(yearlong
biliteracy maps
and units)

&
Assessment

www.TeachingForBiliteracy.com

110
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Spanish to English: Math,

K'Z Math Social Studies, Language Arts science
Social Studies

English: Science, Language Language Arts
(50/50) Language Arts Dt

Spanish to
English: Math,
Science,
Math Language Arts
Science
Language Arts English to
Spanish: Social
Studies,

Social Studies

Language Arts

111

Sample Yearlong Biliteracy Map - 4th Grade

Content Standards: o
NGss: s

Grade Level 4 - Lang

[
S
3
2
2
g 3
rom obiocts and enering e ey alows objcts t b0
asi -5 ETS1.1 Dain s simple design problem rflecting in
wth, behavi i e
= ofa
H a.
e conraled and ature poins aro consdere o er
Informaton ndiffaront ways.
i S T Writing Standards - W.4.2 Information Wiing Sandards - Wa.1 - Opinion i rr———
To digital Book) e =) wa Was; Wato' (Fiction or Nonfiction
AT e W4.4; WA.S; WA.S; We.8; Wa.9; WA WA4; WA WAZ WAS; WA10 o o

Unit 1-ELA & SS - Civics and Salmon Unit2 3 ELA&SS Unit 4-ELA & SS

right
| in confictwith therights of another community? Whose rues?

i we.

: Knows that the umﬂmmulnyhmullym understana ts of a community's economi
fons, and hi ovents.

nnnnn 'go0d and individual libeties. C1.4.1; C14.2 C14.3; tures. ol conect o
Cla4:Clas
gl T b
e v o o g Ean
an i 3 Baize ana rade, tiesas
e e ey e ot e e L
fone Saceoom schas #ndcommumty on s e e > vents st
minded” Ca.4.1 idls: 55 & [invinspastio provem 2%
Ssso'ssss  sssa 2 o
& fom s s
Writing Standards - W4.2 Informational - Fact Shes 3
47wuw49wuwun 2
v
I Reading Standards - Informational Tex Reading Standards - ot Toxts = o
2 Ty = - = ry Texts
] Ris2; it R4S Ria7 A ol RLA3; RL4.4; RL4.6; RL4D IE] 2] RL4.2; RL.4.5; RLA.T

www.TeachingForBiliteracy.com ‘ (
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The Program
Language and Content Allocation Plan

Determines:
Master and Biliteracy
Classroom Daily Curriculum
Environment = Schedules b (yearlong
e iliteracy maps
M and units)
Materials and Resources A &
) ssessment
Used in Each Language
WWW.Tcd 51 UID acy-co Page 13

113

Sample Program Language and Content Allocation Plan
Spanish The Bridge English
Spanish to English: Math,
Social Studies, Language Arts
K-2 2 'l\f:thd‘ Science
ocial Studies English: Science, Language Language Arts
(50/50) Language Arts Arts

Spanish to
English: Math,
Science,
Math Language Arts
Science
Language Arts English to
Spanish: Social
Studies,

Social Studies

Language Arts

114
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NGSS:

Grade Level 4 - Lang|

Contantstandards; NGss
4753 Use videnc o comsirctan exlanation st the TSR]
.v.n.m......-..ymm.u-

4£553.1

rom objocts and entaring the eye allows objects (o be

Sample Yearlong Biliteracy Map - 4th Grade

0 % Eynli:h (Math in Fnalich)

oy S o T S

LI

41511

3.5 E751.1 Define a simple dosign problem reflscting a

time, or cost

are controlled and failure points are considered to denti

information in diferent ways.

model o prototyps et can be improved

Contaldand s ptos e considre 1 eniy

Writing Standards W.4.3 -narrative

digital Bos

e
(How To k)

Writing Standards - W4.1 - Opinion
(Design Solution Project)

aAnewLIOS

in

5y ure
i ofa
i anc il d.
st oo

o

it s s e oy w1t |

EITGEA R e iy S

; W4.5; W.A.7; W4.8; WA10

Writing Standards - W4.3 Narrative-

C342,C3.43;C34.4,C345)

i curtent ssuos and ovents. H 4.1

iction 4
Wa.4: W.4.5: W.4.8: WA9: W10 Wa 4, We5, Wa.5; Wa.s; WAS; W1 Wad.4; WA.GW.A8; WA9; WA10 (Fiction or Nonfiction Personal Essay)
Unit 1-ELA & S8 - Civics and Salmon Unit 2 ELA&SS) Unit 4-ELA&SS
are n conict with th rights of another community? Whse ries? N povercver ano o |
[ S5 Content Standards: i —

i it : n i s of a community's oconomic
common good and individual liberties. G1.4.1; C14.2; G1.4.3; itures, global connections, and historical events. H14.1; H1.4.2: oo e et o ‘butors, and consumers of goods
Claa;Clas 43 ) e m:....mm
citizen in one's own community.  C2.4.1; G2.42; C2.4.3 7% fomil R | e

: —————————
c3at;

421443 WAL

is being “civic
hills: S

minded.” C4.4.1; C4.4.2;
sss2  sss3 Sss4

n looking
cial Studios:

vorid roundus 614.: 5142 o

sss3 sssa

Writing Standards -W4.2 Informational - Fact Shet
W.4.7 W48 W49 W44 WA10

Writing Standards - Wa.1 - Opinion -
(Double Point of View Editorial)
W.4.6 W.4.7 W49 W.4.4 W10

homy functions. E4.4.1; E4.4.2;

onnected events shaped by
L raimg post o st H2.075

sz sss3 ssse

B Reading Standards - Informational Texts -
B RI4.2; RI4.4; RI4.5 RI4.7

Reading Standards - Informational Texts - | |
Rid;

Wa 2 - Informative -
h Paper)

8 W44 W.A10
irds - Literary Texts.
RL4.2; RL4.5; RLAT

JUSWISSASSY BANELLIO-|

www.TeachingForBiliteracy.com
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]
Sample Yearlong Biliteracy Map - 4th Grade

Sample Biliteracy Schedule - 50% of Day in Spanish and 50% of Day in English

Subject

SELand Classroom Community Building

Science and Language Arts

Over the course of each unit the students wil engage in...
o Onagy

Social Studies experiences/inquiry

Whole group mini lessons

Reading (independent, small group and whole
group)

Foundational Skils and Language Comprehension
(Word Study)

Independent Practice

0 % English (Math in English)

dards - WA.1 - Opinion
| Solution Project)
p WA

Unit 4-ELA & SS.

e G 41

9:45-10:45 Math - over the course of a math unit, the students will
eengage in:
o Oracy development SPANISH
 Reading and Writing
10:45 to 11:15 Interventions Language identified by
the teacher(s) and
based on student need
11:15 - 12:00 Lunch/Recess
Student choice
12:00-2:40 Social Studies and Language Arts —
Over the course of each unit,the students will engage in...
o Oracy
 Science experiences/inquiry
© Whole group mini lessons
o mal group and ENGLISH
Reading (independent, small group and whole
group)
 Foundational Skills and Language Comprehension
(Word Study)
Independent Practice
2:40-3:10 Specl ials If possible, half are offered in

il vt imrsion nd s

aAjewWIO]

Spanish and half in English

www.TeachingForBiliteracy.com
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]
Sample Yearlong Biliteracy Map - 4th Grade

Sample Biliteracy Sche 5-SLA&SC:

Time Subject — »o;le use
m

—cJ! The Goals of Dual
Language are
=% is most effectively met

10:45 to 11:15 Interve

I when all the structures
-y work together.

,a
g
._| RL4.3; KL4.4; RL4.6; RLAS I12] 2] RL4.2; RL4.5; RLAT

www.TeachingForBiliteracy.com

I
If possible, half are offered in
Spanish and half in English

o Inuepenaen rracuce
2:40-3:10 Specials

117

I Goal This goal means.... To meet this goal, students Observations and notes during .
need.... sample instruction

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

Pillar 3:
Sociocultural

competence

118
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Sample Yearlong Biliteracy Map - 4th Grade

0 % English (Math in English)
Sample Biliteracy Schedule - 50% of Day in Spanish and 50% of Day in English
|

Subject Language
SEL and Classroom Community Building SPANISI

(Word Study)

»_Independent Practice
9:45-10:45 Math - over the course of a math unit, the students will

engage in
o Oracy development SPANISH
 Reading and Writing
10:45 to 11:15 Interventions Language identified by |3
the teacher(s)and ||

based on student need

11:15 - 12:00 Lunch/Recess

“‘“"’%‘ _

o _independent Practice

2:40-3:10 Specials

Student choi

S9SSY OARWIOS

w:

&

;
=112 —_— | R
|E H RL4.2; RL.4.5; RLA.7 57
Spanish and half in English

| >
www.TeachingForBiliteracy.com \ (

3
g
If possible, half are offered in |

119

This is the goal of dual language —
students who are bilingual, biliterate,
have high academic achievement and

socio-cultural competence.

120
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The structures that work together to
support the goals of dual language are...

The structures help students achieve the
goals of Dual Language because...

i " h
www.TeachingForBiliteracy.com ‘

121

Agenda:

Welcome & Introductions
Defining Biliteracy Instruction
Sample Instruction & Debrief
Biliteracy Strategies
» Characteristics of Effective Biliteracy
Instruction
* Planning for Effective Biliteracy Instruction
* Closure and Preparing for Tomorrow

www.TeachingForBiliteracy.com

122
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.
Materials for today’ on

High Leverage Biliteracy Sti

"Name and Deseription Tanguage Sup}
www TeachingForBiliteracy.com tainment: Concept attainment SemrSopars | Gt
Btructivist strategy wherein students | | .
ruct an understanding of a new.
cept through a series of hints or

3-Day Overview amples of the concept presented through

> istri pctures. This i in contras to the more
plmdale School District, CA ‘teacher-centered (and abstract) approach,

|center for Teaching for Biliteracy

August 5, 2025

— o and Notas
Characteristics of O describes the concept to the students. * Meaningful Frame (i.e., content and unit thel
Effective Biliteracy " on

Instruction
Whole group - Welcome Strategy Name and Description T
‘Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
Breakouts by grade band teacher summarizes or paraphrases a text

(K-2, 3-5 & 6-8) whil the students, uided by the teacher,
act out the story ither silentlyor joining
the key academic

Teaching for Biiteracy Book: page 81-82

Grade Band Presenter Contact Information Vocabulary. This previews concepts and
- — v
-2 Dana Baum DH@gmail and movement. While t s similar o TPR, | Notes:
35 Crystal Ramos G R@zmaild the difference s that there s not asmuch | Meaningful Frame (i., content and uni theme]
of an emphasis o associating specific
68 Melody Wharton | _teachingforbiliteracyMW @gmail.c vocabulary with a specific movement.

Teaching for Biliteracy Book: page 81

Characteristics of Effective Biliteracy Instructi P e e L e st it
selected to model a cooperative activity or =
August 5, 2025 - Session Outcomes: canter task inghaiaaneui
. f Y Ppedagogy gt of the studer,
indructionand colaorate relcion ’ i 9
; W\ = High Leverage
L bl pecrs partcs
e et ta e ong
= Resource - Biliteracy

Packet 1 Strategi

www.TeachingForBI

123

I
High Leverage Biliteracy Strategies

High Leverage Biliteracy Strategies

Strategy Name and Description Language Supports and Notes
[Concept Attainment: Concept attaimment | semory Sppors G Sapors
Is a constructvit strategy wherein students
construct an understanding of a new
concept through a series of hints or
examples of the concept presented through
pictures. Thisisin contrast to the more

Ieaching tor

sl e
[T rT————

concept they will e studying and then | Notes; 1 1 l e r a C

dascribsas the cancapt io the shx sats. *  Meaningful Frame (i.e., content and unit theme)

Teaching for Biliteracy Book: page 81-82

Strategy Name and Description Language Supports and Notes

[Adapted Reader's Theater (ART): An | | semony spors o swmors Ineacie Spoors
adaptation of readers’ B
teacher summarizes o paraphrases  text
while the students, guided by the teacher,
act out the story either sfently or oining
nto the narration using the key academic
vocabulary. This previews concepts and

Strengthening Bridges
between Languages

v
and movement. While tissimilar to TPR, | Notes:

the difference s that there is not as much « Meaningful Frame (.e, content and unit theme]
of an emphasis on associating specific

Vocabulary with a speciic movement. KAREN BEEMAN
Teaching for Blteracy Book page 81 CHERYL UROW

Fahbow: A smallgroup of students =
Selected to model acooperatve activiy or
centertaskin the fishbowl,"withthe rest
ther actions and
language. The teacher guides the students
in the fshbowl through the activiy
narrting and proviing sentence prompts
25 needed. Aftr thestudents observe their
peers participating n the fishbow, they | Notes:
return tothei laces and begin the same |+ Meaningful Frame (., content and unit theme
aciiy

VDA angage O S

Teaching for Biliteracy Book: page 82 & 136

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and Description L
Concept Attainment: Concept attainment
is a constructivist strategy wherein student:
construct an understanding of a new
concept through a series of hints or
examples of the concept presented through
pictures. This is in contrast to the more

ge Supports and Notes
] Graphic Supports | Interactive Supports

In pairs or
1
I
L
w
In
W

teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

© WIDA Language Development Standards
Notes:

e Meaningful Frame (i.e., content and unit theme)

Teaching for Biliteracy Book: page 81-82

2\
=7

High Leverage Biliteracy Strategies Page 1 §

www.TeachingForBiliteracy.com

il 4
\.

125

Concept Attainment
with Sentence Prompts and TPR

greittileaie e Students use visuals
Biliteracy and sentence prompts

St thening Brid . .
hetieet Lol | es 4 to identify the concept.
& | Newvocabularyis
e introduced with visual

and kinesthetic support
to support meaning. @

gForBiliteracy.com

126
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Recursos naturales
renovables

127

Recursos naturales
no renovables

Sensory Supports

Graphic Supports

Interactive Supports

* Real-life objects (realia)

ictures & photographs

* Physical activities

* Broadcasts
* Models & figures

& drawings

&L Chars _J

SPEPIIC organizers
Tables

Graphs

Timelines
Number lines

*_In pairs or partners

structures
¢ With the Internet (Web

sites) or software programs
* In the native language (L1)
¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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‘ High Leverage Biliteracy Strategies

Strategy Name and Description L ge Supports and Notes
Concept Attainment: Concept attainment Sensory Supports ] Graphic Supports | Interactive Supports
is a constructivist strategy wherein students
construct an understanding of a new
concept through a series of hints or
examples of the concept presented through
pictures. This is in contrast to the more

* Real-life objects (realia) * Chars

* Beoadcasts

teacher-centered (and abstract) approach, * Modds & figures
where the teacher tells the students the

© WIDA Language Development Standards

concept they will be studying and then -
describes the concept to the students. I‘ e Meaningful Frame (i.e., content and unit theme)

Teaching for Biliteracy Book: page 81-82

Sorted photographs to decipher
between natural resources that
are renewable and natural

resources that are not
renewable.

[N
2\
\Z4

High Leverage Biliteracy Strategies Page 1

129

Fish Bowl

Students become the model

PISIETEF for demonstrating the
Biliteracy

Strengthening Bridges

expectation rather than the

between Languages teacher telling students
~ what to do.
KAREN BEEMAN o p— ngh Leverage
Biliteracy
Strategies Page 1 iy

www.TeachingForBiliteracy.com
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Sensory Supports Graphic Supports

¢ Real-life objects (realia) <

Interactive Supports

4Rt pairs or partners

> - .
(| * Inawhole group

structures
o With the Internet (Web
sites) or software programs
* In the native language (L1)
¢ With mentors

o |\

&€ Dictures & photographs
WNeres

& drawings

. : * Timelines
€. Physical activities * Number lines
* Vide

¢ Broadcasts
* Models & figures

iC organizers

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com

131

]
Sorts
‘Teaching for

e Students categorize pictures
Biliteracy gorize p ’
Strill iR s words, or phrases into groups
heteell LafiShiades & as to introduce new concepts
 orreinforce relationships
S among elements.

KAREN BEEMAN

High Leverage Biliteracy
Strategies Page 2

pp. 83 &

www.TeachingForBiliteracy.com

132
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Sensory Supports

Graphic Supports Interactive Supports

o Magig
&€ Dictures & photographs
L4 U AT X

& drawings

1: * Physical activities >
* Vidd

¢ Broadcasts
* Models & figures

¢ Real-life objects (realia) <

114
¢ Tables
* Graphs
¢ Timelines
¢ Number lines

& In pairs or partners

- —
* Ina whole group

structures
o With the Internet (Web
sites) or software programs
* In the native language (L1)
¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com

133

The LEA — Language Experience
Approach with TPR

‘Teaching for
Biliteracy

Strengthening Bridges
between Languages 48

KAREN BEEMAN

CHERYL UROW

Students participate in a
shared experience. Then,
students co-construct a

text. 0. 94 &
pp. 104 -
105

High Leverage
Biliteracy
Strategies
Page 2

an
\lJ
www.TeachingForBiliteracy.com
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Sensory Supports

Graphic Supports

¢ Real-life

e Manig

* Broadcasts
* Models & figures

objects (realia)

* Pictures & photographs

raphic organizers
¢ Tables

B drawings * Graphs

¢ Timelines

¢ Number lines

* In pairs or partners

> Z

™+ Inawhole group )

Interactive Supports

structures
¢ With the Internet (Web
sites) or software programs
* In the native language (L1)
¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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Strategy Name and Description Language Supports and Notes

Sort: In strategic partnerships, students

categorize words, pictures, or realia into
groups. This can be done as a closed sort,
using teacher-provided categories, or as an
open sort, where students create their own
categories]

* Model & s

T —— + Chans P —
ipulivs PR eei— © In s o small g
b

Inan open sort, there is no
that students will group items according to [ v
content standards. They may organize N
items in any way, as long as they can
explain their reasoning.

©WIDA Language Development Standards

Meaningful Frame (i.e., content and unit theme)

In a closed sort, the teacher provides the
categories, which must be clear and
understandable to students.

Sentence prompts are used to structure
oral language development and help

students focus on vocabulary and concepts.

Teaching for Biliteracy Book: page 83

Strategy Name and Description Tanguage Supports and Notes

Language Experience Approach (LEA): i e ‘Graphic Supports eseracive Suppors

Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards,
using sentence prompts and strategic
partners, the teacher asks students to
propose a retelling, one sentence at a time,

+ Chas
e

about the shared experience. Their
contributions are transcribed into a written | yote:
piece. This shared text becomes a
meaningful literary resource that may be
used as a writing mentor text, reading
fluency practice, and/or meaningful
application of grade-level language
standards and foundational skills.

© WIDA Language Development Standards

s:
« Meaningful Frame (i.e., content and unit theme)

strategies, scan the QR Code!

For more information about the strategies above and
descriptions to even more high leverage biliteracy

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and ipti L Supports and Notes
e e s S| oo swpons_| e S
construct an understanding of a new concept « Real-life objects (realia) o Charts
through a series of hints or examples of the * Manipulatives * Graphic organizers
concept. This is in contrast to the more * Pictures & plvawgmpln ) * Tables
teach¢
where
deser ‘,
«+  High leverage biliteracy strategies...

Coach, TOSA, or
| s ’ S o;' School and
u 0
Teachers: pp_ . District Leaders:
. Specialist:
Instruction : Systems and
Classroom
Structures
Support
language standards and foundational skills.
Teaching for Biliteracy Book: page 94 & 104-
105
° racy 1
137

Agenda:

Welcome & Introductions
Goals of Dual Language

Sample Instruction & Debrief

Characteristics of Effective Biliteracy
Instruction

* Planning tor Effective Biliteracy Instruction
* Closure and Preparing for Tomorrow
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Systems Approach to Sustaining Effective
Biliteracy Instruction

Effective Instruction

an
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I 020
A comprehensive and practical guide

to Dual Language Education

GUIDING

PRINCIPLES FOR

DUAL LANGUAGE
EDUCATIO

RN

Based on the most recent research
in the field (3™ edition) SC'?

www.TeachingForBiliteracy.com
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STRAND PROGRAM STRUCTURE

Principle 1 All aspects of the program work together to achieve the three core goals of dual language education:
grade-level academic bil lism and biliteracy, and socit
Principle 2 The program ensures equity for all groups.

leadership.

The program has strong, effective, and

CURRICULUM

Principle 1 The program has a process for developing and revising a high-quality curriculum.

Principle 2 The curriculum is standards-based and promotes attainment of the three core goals of dual language
education.

Principle3 | The curriculum effectively integrates technology to deepen and enhance learning.

STRAND 3 INSTRUCTION

Principle 1 Instructional methods are derived from research-based principles of dual language education and
ensure fidelity to the model.

Principle 2 strategies support the attainment of the three core goals of dual language education.

Principle 3 Instruction is student-centered.

Principle 4 Instructional staff effectively integrate technology to deepen and enhance the learning process.

STRAND 4 ASSESSMENT & ACCOUNTABILITY

Principle 1 The program creates and maintains an infrastructure that supports an assessment and accountability
process.

Principle 2 Student assessment is aligned with program goals and with state content and language standards, and
the results are used to guide and inform instruction.

Principle 3 Using multiple measures in both languages of instruction, the program collects and analyzes a variety of
data that are used for program ility, program evaluation, and program it

Principle 4 Student progress toward program goals and state achievement objectives is systematically measured
and reported.

Principle 5 The program communicates with appropriate stakeholders about program outcomes.

STRAND 5 STAFF QUALITY & PROFESSIONAL DEVELOPMENT

Principle 1 The program recruits and retains high-quality dual language staff.

Principle 2 The program provides high-quality professional development that is tailored to the needs of dual
language educators and support staff.

Principle 3 The program collaborates with other groups and institutions to ensure staff quality.

STRAND 6 FAMILY & COMMUNITY

Principle 1 The program has a responsive infrastructure for positive, active, and ongoing relations with students”
families and the community.

Principle 2 The program promotes family and community engagement and advocacy through outreach activities and
support services that are aligned with the three core goals of dual language education.

Principle 3 The program views and involves families and community members as strategic partners.

STRAND 7 SUPPORT & RESOURCES

Principle 1 The program is supported by all key stakeholders.
Principle 2 The program is equitably and adequately funded to meet program goals.
Principle 3 The program advocates for support.

Page 19
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* Equity

* Leadership

Characteristics of

* |nstructional focus and commitment to
achievement and high expectations

* Ongoing, continuous program planning

www.TeachingForBiliteracy.com

Effective Dual Language Programs
(CAL Guiding Principles):

Strand 1 Program Structure
* Vision and goals that define expectations for

achievement

142

www.TeachingForBiliteracy.com

8/4/25

71



Characteristics of
Effective Dual Language Programs
(CAL Guiding Principles):

Strand 1 Program Structure
* Vision and goals that define expectations for
achievement

* Instructional focus and commitment to
achievement and high expectations

* Equity
* Leadership

www.TeachingForBiliteracy.com

* Ongoing, continuous program planning \@?
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Strand 1: Program Structure
“Studies of effective schools consistently
and conclusively demonstrate that high-
quality programs have a cohesive school-
wide shared vision; a set of goals that
define their expectations for achievement;
and an instructional focus and commitment
to achievement and high expectations...”

CAL Guiding Principles, page 10

www.TeachingForBiliteracy.com
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Strand 1: Program Structure
“Studies of effective schools consistently
and conclusively demonstrate that high-
quality programs have a cohesive school-
wide shared vision; a set of goals that
define their expectations for achievement;
and an instructional focus and commitment
to achievement and high expectations...”

CAL Guiding Principles, page 10

www.TeachingForBiliteracy.com
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I ]
Systems Approach to Sustaining Effective
Biliteracy Instruction

Effective Instruction

Goals of
the

- Program
Vision 4N

()
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Palmdale
A\‘ School District

Launching a lifetime of learning

Palmdale School District Dual
Immersion Program Overview

Vision
The dual immersion program in the Palmdale School District is designed for ALL students,

regardless of their primary home language to achieve the three pillars of dual immersion
education:

1. Bilingualism and Biliteracy: Students will be proficient in both English and Spanish;
they will be able to communicate and understand through reading, writing, listening, and
speaking in both languages. Bilingualism is the ability to speak two languages fluently,
while biliteracy is the ability to read and write two languages proficiently.

2. High Academic Performance: Students will excel academically in both languages of
instruction, grounded in grade-level standards in Spanish and English language arts,
math, science, and history-social science.

3. Sociocultural Competence: Students will develop a positive identity of self,
cross-cultural competence, multicultural appreciation, and conflict-resolution strategies.

www.TeachingForBiliteracy.com
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Systems Approach to Sustaining Effective
Biliteracy Instruction

www.TeachingForBiliteracy.com
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]
Systems Approach to Sustaining Effective
racy Instruction

Key Instructional
Practices that ensure

students meet the
program goals.

www.TeachingForBiliteracy.com
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N Palmdale
a=\|" School District
Launching a lifetime of learning
they each offer a high-quality dual immersion program. The administration and staff across all
four schools collaborate to ensure student success, advocating for the program through a
AT R U RGO PRt Selamhaibaangsages.

Program Model and Instructional Practices

Our program is grounded in The Guiding Principles for Dual Language Education, serving as a
tool for planning, self-reflection, and continual improvement. Students receive daily classroom
instruction in both Spanish and English according to our 50/50 language and content allocation
plan. This ensures literacy instruction in each language every day.

Key aspects of our instructional practices include:

o Asset-Based, Language-Rich Envir ts: Teachers and students view language
and culture as assets to be valued and cultivated. They provide a space that encourages
language development and communication through a variety of interactive activities
during instruction. All teachers serve as language models in both Spanish and English.
Instruction includes multiple opportunities for all students to engage in academic
conversation based on their language proficiency levels.

e High-Leverage Biliteracy Strategies: Instruction is purposeful, intentional, planned and
student-centered which includes the use of multiple high leverage biliteracy strategies to
support the use of academic language while also building content literacy knowledge
and engage all students in rigorous thinking.

e 3 Language Acquisition Supports - These include sensory, graphic, and interactive
language supports that are differentiated based on the academic and linguistic needs of
students.

www.TeachingForBiliteracy.com
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K 1 2 3 4 5
50% 50% 50% 50% 50% 50%
50/50

50% 50% 50% 50% 50% 50%
an
\1J
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‘ Palmdale
A\‘ School District

Lounching a et o earing

Language and Content Allocation Plan

Grade Level Spanish Bridge English
At the end of every biliteracy

unit and math module, there

will be a Bridge.
Please note - Beginning 26-27, the language and content allocation plan will be revised to alternate Math.
Kindergarten Language Arts ‘Spanish to English: Language Language Arts
Ats and Social Studies
Social Studies Science
nglish inish:
Language arts, Science, Math Math
1st grade Language Arts ‘Spanish to English: Language Language Arts
Arts and Science
Science Social Studies
English to Spanish:
Language Arts and Social Math
Studies, Math
2nd grade Language Arts Spanish to English: Language | Language Arts
Arts and Social Studies
Social Studies Science
English to Spanish:
Language arts, Science, Math Math
3rd grade Language Arts Spanish to English: L anguage Language Arts
Arts and Science
Science Social Studies
English to Spanish:
Language Arts and Social Math
Studies, Math
4th grade Language Arts Spanish to English: Language | Language Arts
Arts and Social Studies
Social Studies Science

English to Spanish:
Language arts, Science, Math | Math

5th grade Language Arts Spanish to English: Language | Language Arts
Ats and Science
Science Social Studies
English to Spanish:
Language Arts and Social Math
Studies, Math

English to Spanish:
Language Arts and Social Math
Studies, Math

8th grade Language Arts Spanish to English: Language | Language Arts
Arts and Social Studies
Social Studies Science
Covouage ave Soknco,ah | Main brBiliteracy.com
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The Program
Language and Content Allocation Plan

Determines:
Master and Biliteracy
Classroom Daily Curriculum
Environment Schedules . (yearlong
C iliteracy maps
(3 Linguistic Spaces) and units)
Materials and Resources A &
- ssessment
Used in Each Language

www.TeachingForBiliteracy.com ii
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Systems Approach to Sustaining Effective
Biliteracy Instruction
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Structures that Support Biliteracy Instruction
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Systems Approach to Sustaining Effective
B|I|teracy Instruction

m Practices that ensure

students meet the
program goals.

\1J
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Pedagogy Sort

&
In partners,
1.Partner A takes off the paperclip and
sorts the papers so they are all face up.
Find the gray categories.
2.Partner B reads each of the gray
categories and places them in a row.
What are these categories? sﬁ“?

www.TeachingForBiliteracy.com
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Pedagogy Sort
Bilingualism and Grade Level Academic Sociocultural
Biliteracy Achievement Competence
Pillar 1 Pillar 2 Pillar 3

4N

an
www.TeachingForBiliteracy.com \
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Pedagogy Sort .

1. Partner A chooses a white paper and reads &

Where do these descriptors come from?
2. Partner B thinks about what pillar it goes
under:

| think this supports _____ because .
3. Partner A responds:

| agree/disagree because

Once a consensus is found, place the paper
under the pillar.
4. Switch roles and place the remaining papers.

www.TeachingForBiliteracy.com
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Pedagogy Sort
Clarification

Were any cards tricky to
understand or need
clarification?

an
\/
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Agenda:

Welcome & Introductions

Goals of Dual Language

Sample Instruction & Debrief

Biliteracy Strategies

Characteristics of Effective Biliteracy
Instruction

I Planning for Effective Biliteracy Instructionl

* Closure and Preparing for Tomorrow @P
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I
Planning for Biliteracy Instruction

Planning for Biliteracy Instruction

Unit Topic/Theme:

Lesson goal:

For the purpose of:

Standards-Based Biliteracy Units: | Content Standard(s):
Instruction includes the - Outcomes (Learning Intention/Success Criteria):
integration of content (science or

social studies), literacy (reading, | "eading Standard(s):

iti - Outy :
writing, and word utcomes:
recognition/foundational skills) Writing Standard(s):
and language development. - Outcomes:
Other Standards:
- Outcomes:

- \Nhat are some features you

Approach Instruc
and strategically

= notice in the planning wome| (@
—— document?

165

I 020
Planning for Biliteracy Instruction

Unit Topic/Theme:
Lesson goal:
For the purpose of:
Standards-Based Biliteracy Units: | Content Standard(s):
social studies), literacy (reading, Reading Standard(s):
it - Outcomes:
writing, and word
recognition/foundational skills) Writing Standard(s):
and language development. - Outcomes:
Other Standards:
- Outcomes:
Constructivist, What knowledge do STUDENTS need to construct?
Knowledge-Building Instructional
Approach Instruction intentionally
and strategically develops
knowledge (related to the . - . . . -
Learning Environment: How will | facilitate the construction of knowledge, how will we document it, and where will it live so LN\
standards). X m
that students have access to it? I‘ 'l
B T RO R U U
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Planning for Biliteracy Instruction

Tool for Planning Effective Biliteracy Instruction

U

nit Topic/Theme: Our Quest for Energy

Lesson goal: Build oracy and background knowledge on the concept and terms associated with
renewable and nonrenewable energy sources, such as solar, wind, water, vegetation, etc.

For the purpose of: For students to engage in content inquiry about comparing energy and the
fuels that humans use that are derived from natural sources.

- \N@ start with the end in

Knowledge-Builc
Approach Instruc
and strategically

=== mind: goal and purpose
|

167

Planning for Biliteracy Instruction

Planning for Biliteracy Instruction

Unit Topic/Theme:

Lesson goal:

Standards-Based Biliteracy Units: | Content Standard(s):

Instruction includes the - Outcomes (Learning Intention/Success Criteria):
integration of content (science or
social studies), literacy (reading,
writing, and word
recognition/foundational skills) Writing Standard(s):

and language development. - Outcomes:

Reading Standard(s):
Outcomes:

Other Standards:
Outcomes:

Cons

= Next we look at the standards.

“ Where do we get this information?

stan(
IR RSO et ae g

f
I

y

iy
[
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Sample Yearlong Biliteracy Map - 4th Grade
Grade Level 4 - Lai % English (Math in English)
Content Stndaras; NGSs.
oo e TR MOS8 et omaor s | COMED Standards: NGSS
o obfects and eniaingthe eye alows abjecs o be R ; e solutions that use patterns to transfer
oon. E oce | otormati
e asersie 2 y in
S 5 B2 ==
" model P
ot i brobi. = 3
Iormation in arent ways. Ptk el Taliobue et S Py ot et i bl sr
| oetor oty ascan o mprove: s ot s corliret i Hary S of
3 -narrati Wa. i Writing Standards - Wa.1 - Opinio —
Writing Standafli’g‘sio\':\l 3 -narrative g s’rﬁ:’:: v;l ‘Aa lzgl::ir’mau :‘gﬁi;‘ i Proj C:’) nion ing Standards - W4.1 -Opinion - Ediitorial Writing Standards - W4.3 Narrative-
W4.4: W.4.5: W.4.8: W4.9: WA.10 WA4.4; W4.5; Wa.6; WA.8; W4.9; Wi Wa.4; WA.6.W.A8; W.4.9; W4.10 WAS WA WS IWES W1 (Fiction or Nonfiction Personal Essay)
Unit 1-ELA & SS - Civics and Salmon Unit ass Unit 4-ELA & SS
-+ Howaldcferentcommunities view historcal
|are i confict with he righta of another community? Whose rues? 5
(WA S8 Content Standards: WS oiert st TS
o camvon ool ieividun Mot €14 11 CTAZ CT D cuttures, lobal connactions, and isioicalevents. H1.4.1:H1 .2 e aisributors
S 145 ) N and senvices.
e 242
L famil Es Ea1;
citizen in one's own community. C2.4.1;C24.2: C24.9 [ E=s
== e tlead
C542:C343,C34.4;C3.45) : T H4Z S ek R e e o D
i is being “cvic -« i
minded.” C4.4.1 C4.42; kils: 5881 e
GRS hanookingat e word around us G141, G142 T :
Social wdies SKile: 551 S350 5553 sS4 e I S
Writing Standards - W4.2 Informational - Fact Sheet Writing Standards - Wa.1 - Opinion - Writing Standards - WA -Tnformative =
WAT W48 W49 Wa.4 WA10 (Double Point of View Editorial) R o A e O esearch Pager]
= WASWAIWAIWALNA = WA5WASW.AI WAL WA — W.4.6 W47 W48 W.4.4 WA10 —
|| Readimg e e ey (2 Reading Standards “Wformatonal Texts= | I3 Reading Standards - Literary Texts. 2 3 Reading Standards - Literary Texts I
2 ; R4 : B SENG 32 RL4.3; RL4.4; RLAG; RLAS B RL42; RLAS; RLAT =/
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Science

NEXT GENERATION

CIENCE

STANDARDS
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To learn more about the standards and to view the NGSS Appendices, click here.

Download a PDF of all standards grouped by Disciplinary Core Ideas (DCI) or click on a grade band below for individual DCI bundles of standards.
DCls are the fundamental ideas that are necessary for understanding a given science discipline. The core ideas all have broad importance within or

across science or engineering disciplines, provide a key tool for understanding or investigating complex ideas and solving problems, relate to
societal or personal concerns, and can be taught over multiple grade levels at progressive levels of depth and complexity.

You may also view topic arrangements of standards or search for individual performance expectations. To the right under Related Resources
are Storylines together with PDFs of related standards.

THIRD GRADE

3-PS2 Motion and Stability: Forces
and Interactions

FOURTH GRADE

4-PS3 Energy

4-PS4 Waves and Their Applications

3-LS1 From to O
Structures and Processes

3-LS2 Ecosystems: Interactions,
Energy, and Dynamics

3-LS3 Heredity: Inheritance and
Variation of Traits

3-LS4 Biological Evolution: Unity and
Diversity

3-ESS2 Earth's Systems
3-ESS3 Earth and Human Activity

3-5-ETS1 Engineering Design

in Tect for Information
Transfer

4-LS1 From Molecules to Organisms:
Structures and Processes

4-ESS1 Earth's Place in the Universe
4-ESS2 Earth's Systems
4-ESS3 Earth and Human Activity

3-5-ETS1 Engineering Design

FIFTH GRADE

5-PS1 Matter and Its Interactions

5-PS2 Motion and Stabi
and Interactions

: Forces

5-PS3 Energy

5-LS1 From Molecules to Organisms:
Structures and Processes

5-LS2 Ecosystems: Interactions,
Energy, and Dynamics

ace in the Universe

5-ESS2 Earth's Systems

5-ESS3 Earth and Human Acti

ity

3-5-ETS1 Engineering Design

171

4-ESS3 Earth and Human Activity

4-ESS3 _ Earth and Human Activity

Students who demonstrate understanding can:
4-ESS3-1. Obtain and combine information to describe that energy and fuels are derived from natural resources and that their

uses affect the environment. [Clarification Statement: Examples of renewable energy resources could include wind energy, water behind dams, and
sunlight; non-renewable energy resources are fossil fuels and fissile materials. Examples of environmental effects could include loss of habitat due to dams, loss of
habitat due to surface mining, and i pollution from burning of fossil fuels.]

4-ESS3-2. Generate and compare multiple solutions to reduce the impacts of natural Earth processes on humans.* [Ciarication

Statement: Examples of solutions could include designing an earthquake resistant building and improving monitoring of volcanic activity.] [Assessment Boundary:
Assessment s limited to earthquakes, floods, tsunamis, and volcanic eruptions.]

The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education:

Science and Engineering Practices

Discil Core Ideas

e e e e
O e e e

s on k2 experiences and progresses to the use of

evidence in constructing

ESS3.A: Natural Resources
= Energy and fuels that humans use are derived from natural sources,
and their use affects the environment in multiple ways. Some

st b el e S
designing multple solutons o design

constraints of the design solution. (4-ES53-2)
Obtaining, Evaluating, and Communicating
formation

Obtaining, evaluating, and communicating information in
-5 bulds o K- xperences and pogresse o evaluate
the merit and accuracy of ideas a

S e et ot

reliable media to explain phenomena. (4-£553-1)

ime, and others are not. (4-ESS3-1)
ESS3.8: Natural Hazards
= Avariety of hazards result from natural processes (e.g., earthquakes,
tsunamis, volcanic eruptions). Humans cannot eliminate the hazards
e b b (G L
Idea can also be found in 3.WC.)
E151.5: Dessaning Salutions to Engineering Prablems
= Testing a solution involves investigating how well it performs under a
range of likely conditions. (secondary to 4-£553-2)

Crosscutting Concepts

Cause and Effect

= Cause and effect relationships are
routinely identified and used to explain
change. (4-E553-1)
Cause and effect relationships are
routinely identified, tested, and used to
explain change. (4-€553-2)

‘and Applications of Science

Interdependence of Science,
Engineering, and Technology
= Knowledge of relevant scientific concepts
and research findings is important in
engineering. (4-ES53-1)
Influence of Science, Engineering and
Technology on Society and the Natural
world
= Over time, people’s needs and wants
change, as do their demands for new and
improved technologies. (4-E553-1)
Engineers improve existing technologies
or develop new ones to increase their
benefits, to decrease known risks, and to
mest societal demands. (4-ES53-2)

Connections to other DCls i fourth grade: 4.ETS1.C (4-£553-2)

“Articulation of DCTs across grade-

levels: KETSLA (4-£553-2); 2.ETS1B (4-E553-2); 2.ETS1.C (+E553-2); 5.E5S3.C (4-£553-1); MS.PS3.D (4-E553-1); MS.ESS2.A (4-E553-1),(+-

ESS3-2); MS.ESS3.A (4-E553-] 1) MS.ESS3.B (4-E553-2); MS.ESS3.C (4-E553-1); MS.ESS3.D (4-ES53-1); MS.ETS1.B (4-ES53-2)

‘Common Core State Standards Connections:

ELA/Literacy -

RL4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text. (4-E553-2)

RL4.9 Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably. (4-£553-2)

w7 Conduct short research projects that build knowledge through investigation of different aspects of a topic. (4-£553-1)

w48 Recallrelevant information from experiences or gather relevant information from print and digital sources; take notes and categorize information, and provide a lst of
sources. (4-E553-1)

w.a.9 Draw evidence from lterary or informational texts to support analysis, reflection, and research. (4-£553-1)

Hithematis
Reason abstractly and quantitatively. (4-£553- 1) (4£553-2)

o Model with mathematics. (4-£553-1),(4-£553-2)

4.0AA1  Interpret a multplication equation a5 a (ompxnsan, e.g, interpret 35 = 5 x

statements of multiplicative comparisons 35 muliplication equations. (4-ESS3-1), (4-£553-2)

7 as a statement that 35 is 5 times as many as 7 and 7 times as many as 5. Represent verbal

172

www.TeachingForBiliteracy.com

8/4/25

86



TULCIS LHGL IUIO119 UoC LHOL G1C WG Ve 1O THOLU1 G SU U eeo,

Standards-Based Biliteracy
Units: Instruction includes the
integration of content
(science or social studies),
literacy (reading, writing, and
word recognition/
foundational skills) and
language development.

NGSS Standards:

4-ESS3-1. Obtain and combine information to describe that energy and fuels
are derived from natural resources, and their uses affect the environment.
[Clarification Statement:

Examples of renewable energy resources could include wind energy, water behind
dams, and sunlight; non-renewable energy resources are fossil fuels and fissile
materials. Examples of environmental effects could include loss of

habitat due to dams, loss of habitat due to surface mining, and air pollution from
burning of fossil fuels.]

Outcomes (Learning Intentions/Success Criteria):
e Identify examples of natural resources.

Identify examples of energy and fuels that come from natural resources.

Identify examples of renewable energy sources.

Identify examples of non-renewable energy sources.

Describe examples of renewable energy sources.

Describe examples of non-renewable energy sources.

Describe the uses of energy and fuels that come from natural resources:

renewable and non-renewable.

e Gather related information from the text (digital and print) on the uses of
energy and fuels that come from natural resources.

e Combine related information from various sources (digital and print) on the
uses of energy and fuels that come from natural resources.

e Describe the environmental effects of renewable energy sources.

e Describe the envir | effects of non-r ble energy sources.

e Gather related information from the text (digital and print) on the
environmental effects of energy and fuels that come from natural
resources.

e Combine related information from various sources (digital and print) on the
environmental effects of energy and fuels that come from natural
resources.

e Describe the envir | effects of r
community.

e Describe the environmental effects of non-renewable energy sources in the
local community.

energy sources in the local

www.Te ForBiliteracy.com 1
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Plan

Instruction

Instructional Approach Instruction
intentionally and strategically
develops knowledge (related to the
standards).

ey

nstructivist, Knowledge-Bunlding|  hat knowledge do STUDENTS need to construct? ‘

document it, and where will it live so that studen

e, WITH YOUP partner:

Where do these

intentionally develops oracy
(building receptive and productive
language) and background
knowledge in preparation for
literacy o inquiry.

®

be divided or spread out?

© ®®

R — ]

I this oracy and background knowledge be developed all at onc

Build oracy and background at oracy and background knowledge needs to be developed? V
knowledge: Instruction abulary in an upcoming text or unit that is essential for student
derstand and be able to talk about the topic?

categories come

e » it w wil this prepare students for literacy and inquiry? fro l I I .;
@

Rigorous Student-Centered

centered and actively engages ALL
students.

s information?

comes and standards?

at are students’ language proficiency levels? How does instruct

5 (1o
Instruation: Instruction i student- | [ferentiated so that ALL students are able to particpate actively l ' Se t h e gl l I d I n g

.
R — | V] < stions to rertlect

on each category.

rning Environment: How will students interact with the enviro

Ils, instructional materials, linguistic spaces) to demonstrate progress toward
rd com

174
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Planning for Biliteracy Instruction

onstructivist, Knowledge-Buildin "Nhat knowledge do STUDENTS need to construct?
nstructional Approach Instruction]
ntentionally and strategically
develops knowledge (related to thg
standards).

|
2
Learning Environment: How will | facilitate the construction of knowledge, how will

e document it, and where will it live so that students have access to it?

www.TeachingForBiliteracy.com
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| Science Content Standards

4-ESS3-1 Obtain and combine information to describe that energy and fuels are derived from natural

resources and their uses affect the environment. [Clarification Statement: Examples of renewable energy 0 n
resources could include wind energy, water behind dams, and sunlight; non-renewable energy resources

are ‘f_olsii’lyfu;e‘@ la‘r‘\d'flgs‘i_lg.materials Examples of environmental effects com;ld include loss of habitat due to

Outcomes: Students will be able to...

Each standard is
e el unpacked into achievable

Identify examples of renewable en|
Identify examples of non-renewab

Describ les of bi ‘ 1
e st outcomes, organized from
Describe the uses of energy and fu
Gath lated inf tion fi tl
ratralresources, most concrete to most
e Combine related information from|
fi | 3 1
e abstract, which helps to
plan instruction

Describe the environment: t h ro u g h O ut t h e u n it .
e Describe the environmental
e Gather related information fro print) on the environmental effects of energy and fuels
that come from natural resources i munity and other US states.

e Describe the environmental effect:
e Gather related information from tl
that come from natural resources.
e Combine related information from|
and fuels that come from natural |

e Combine related information from vai ces (digital and print) on the environmental effects of energy /,\
and fuels that come from natural resourc&®in the local community and other US states. % h‘

e Present information on the uses and the environmental effects of energy and fuels that come from natural
resources.

176
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e Gather related information from the text (digital and print) on the
environmental effects of energy and fuels that come from natural resources
in the local community and other US states.

e Combine related information from various sources (digital and print) on the
environmental effects of energy and fuels that come from natural resources
in the local community and other US states.

e Present information on the uses and the environmental effects of energy
and fuels that come from natural resources.

3-5 ETS1-1. Define a simple design problem reflecting a need or a want that
includes specified criteria for success and constraints on materials, time, or
cost.

e Use related information from text (digital and print) and experiences on the
uses and the environmental effects of energy and fuels that come from
natural resources.

e Use given scientific information and information about a situation or
phenomenon to define a simple design problem that includes responding to
a need or want (reduce the reliance on non-renewable energy).

Click here (or scan the QR code) to access all of the standards unpacked
into outcomes, which were used to plan the sample instruction you
experienced.

177

Planning for Biliteracy Instruction

onstructivist, Knowledge-Building What knowledge do STUDENTS need to construct?
nstructional Approach Instruction
ntentionally and strategically
develops knowledge (related to the
standards).

|
2
Learning Environment: How will | facilitate the construction of knowledge, how wil

e document it, and where will it live so that students have access to it?

www.TeachingForBiliteracy.com
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I
Planning for Biliteracy Instruction

Build oracy and background Vhat oracy and background knowledge needs to be developed? What is the
knowledge: Instruction ocabulary in an upcoming text or unit that is essential for students to know to
intentionally develops oracy nderstand and be able to talk about the topic?

(building receptive and productive
language) and background

knowledge in preparation for an this oracy and background knowledge be developed all at once or does it have
fiteracy ogr inqﬂiryp o be divided or spread out?

Listening » ow will this prepare students for literacy and inquiry?
®© Tee

speaking titeracy §9)

www.TeachingForBiliteracy.com
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Academic Language
la luz solar los recursos no renovables
los recursos renovables elviento
reponer no se reponen
el gas natural el mecanismo
captura el petréleo
el agua corriente convierte
podemos usar el carbén
la materia vegetal el panel solar
extraer los recursos naturales
las fuentes de energia lamina
quemar la energia
la factoria las turbinas eélicas
el poso la represa hidroeléctrica
labomba la plataforma petrolera @Wi
los biocombustibles los combustibl:es fosiles cy.com

180
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I
Planning for Biliteracy Instruction

Build oracy and background
knowledge: Instruction
intentionally develops oracy
(building receptive and productive
language) and background
knowledge in preparation for
literacy or inquiry.

6 ©
© Teee

(Vhat oracy and background knowledge needs to be developed? What is the
ocabulary in an upcoming text or unit that is essential for students to know to

inderstand and be able to talk about the topic?

an this oracy and background knowledge be developed all at once or does it have
o be divided or spread out?

ow will this prepare students for literacy and inquiry?

speaking Literacy \'{

www.TeachingForBiliteracy.com
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—

Why is developing academic language
proficiency so important?
What is the purpose?

Social Language Academic Academic
Proficiency Language Achievement
Proficiency
Listening Speaking Reading Writing
an
\1J

www.TeachingForBiliteracy.com
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N

Social Language Academic ‘ Academic

Proficiency Language Achievement
Proficiency

Listening Speaking

an
\1J
www.TeachingForBiliteracy.com
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. petr()leo 8
(Rqashna
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Planning for Biliteracy Instruction

Rigorous Student-Centered What are students’ language proficiency levels? How does instruction need to be
Instruction: Instruction is student-| |differentiated so that ALL students are able to participate actively?

centered and actively engages ALL
students.

What student behaviors will you be looking for (outcomes)? How will you collect
this information?

Learning Environment: How will students interact with the environment (charts on
walls, instructional materials, linguistic spaces) to demonstrate progress toward
outcomes and standards?

an
\]/

www.TeachingForBiliteracy.com
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I
Materials for today’s session

|4“‘ grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

Formative 1: Initial Oracy for Science Record Chart — SAMPLE
Outcomes

4-ESS3-1 Obtain and A. Identify examples of natural resources.
combine B. Identify examples of energy and fuels that come from natural resources.
information to C. Identify examples of renewable energy sources.
describe that energy D. Identify examples of non-renewable energy sources.
and fuels are
derived from Sensory Supports Graphic Supports Interactive Supports
natural resources Pictures/images T-chart (concept attainment) Whole group
and their uses affect Total Physical Response Sentence Prompts Strategic partners
the environment.

Identifies examples of | Demonstrates Identifies examples of | Demonstrates Identifies examples of | Demonstrates

natural resources by ive language and non- ive language energy and fuels that | productive language

exhibiting receptive by speaking words renewable energy by speaking words come from natural by speaking words
Student name: language (actions with TPR sources by exhibiting with TPR resources by with TPR

during TPR) receptive language exhibiting receptive

(actions during TPR) language (actions
during TPR)

los recursos naturales | los recursos naturales | las fuentes de energia | las fuentes

la luz solar la luz solar renovables renovables H
s | mewe - FOrmative

el agua el agua reponer reponer
la materia vegetal la materia vegetal
el carbén el carbdn ASS e SS m e nts
el petréleo el petréleo
el gas natural el gas natural
hidroeléctrica hidroeléctrica
la mineria la mineria
La fabrica la fabrica
la bomba de la bomba de
fracturacién fracturacién
extrae extrae
un pozo un pozo
poner en marcha poner en marcha

186
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|4"' grade Science and Spanish Language Arts Unit 3: Our Quest for Energy
Formative Assessment 1: Initial Oracy for Science Anecdotal Record Chart — SAMPLE

Outcomes

4-ESS3-1 Obtain and
combine
information to
describe that energy
and fuels are
derived from
natural resources
and their uses affect
the environment.

Identify examples of natural resources.

Identify examples of energy and fuels that come from natural resources.
Identify examples of renewable energy sources.

Identify examples of non-renewable energy sources.

oo >

Sensory Supports
Pictures/images

Total Physical Response

What are some

Identifies examples of | Demonstrates Identifies
natural resources by productive language renewabl
exhibiting receptive by speaking words renewabl
Student name: language (actions with TPR sources £ ey e a u re S yo u
during TPR) receptive
(actions ¢
Q -
los recursos naturales | los recursos naturales | las fuente n O t I c e ?
la luz solar la luz solar renovabli L]
el viento el viento no renov
el agua el agua reponer reponer lo convierte lo convierte
la materia vegetal la materia vegetal la energia la energia
el carbon el carbén los paneles solares los paneles solares
el petréleo el petréleo las turbinas edlicas las turbinas edlicas
el gas natural el gas natural la represa la represa
hidroeléctrica hidroeléctrica
la mineria la mineria
La fabrica la fabrica
la bomba de la bomba de
fracturacién fracturacin
extrae extrae
un pozo un pozo

poner en marcha

poner en marcha

187

Formative 1:

|4'" grade Science and Spanish Language Arts Unit 3: Our Quest for Energy
itial Oracy for Science Anecd

Record Chart — SAMPLE

Outcomes

4-ESS3-1 Obtain and
combine
information to
describe that energy

Identify examples of natural resources.

Identify examples of energy and fuels that come from natural resources.
Identify examples of renewable energy sources.

Identify examples of

and fuels are
derived from
natural resources
and their uses affect
the environment.

Student name:
during TPR)

Pictures/ima
Total Physical Re

receptive language
(actions during TPR)

Standards from

e Supports
Nhole group

ategic partners

v

tifies examples of | Demor t h of | Demonstrates
exnibiting receptive by spe by speaking words
language (actions with Tl .. oiees Uy Can " Feouu s o with TPR

v
exhibiting receptive
language (actions
during TPR)

los recursos naturales
la luz solar

los recursos naturales
la luz solar

las fuentes de energia

las fuentes de energia

elaparato o el

elaparato o el

el viento el viento no renovables no renovables captura captura

el agua el agua reponer reponer lo convierte lo convierte

la materia vegetal la materia vegetal la energia la energia

el carbon el carbén los paneles solares los paneles solares
el petréleo el petréleo las turbinas edlicas las turbinas edlicas
el gas natural el gas natural la represa la represa

hidroeléctrica

la mineria la mineria
La fébrica la fabrica

la bomba de la bomba de
fracturacion fracturacion
extrae extrae

un pozo un pozo

poner en marcha

hidroeléctrica

poner en marcha

188

www.TeachingForBiliteracy.com

8/4/25

94



Grade Level 4 - Lang English (Math in English)

Sample Yearlong Biliteracy Map -4t" Grade 50/50

Content Standards; NGSS
NGss: 4753 Use videnc o comsictan exlanation st the <
ot objec o he srary of ht et donsty avidence from ptarn
€532 Mk chsarvtons 1 provid eidence thtsnery csor e
rom objects and entering the eye allows objects tobe | | camas noray and fuels aro derived from natural resources and ake s Jons snaior ma
soon. bl oy fngortmerans

Snargy thatoscur when obes colide.
41511 g

5 ETS1-1 Dofine a simple dosign problom roflecting a

b

i time, or cost
55 E7512 Gon

Comaeairs of i rebion ro controlled and falure points are considorod o identity

nformation naiferent ways. el Tphpions ot iy [t e
oo sy mscan o Jerkmet

Writing Standards W.4.3 -narrative Writing Standards - Writing Standards - WA.1 - Opinion

4.2 Information| N o
fiction (How To digital Book) (Design Solution Project) e .1 wi
W4.4; W.4.5; W.4.8; W4.9: Wa.10 W4.4; W4.5; W4.6; W4.9; W41 W.4.4; WA.6;W.4.8; W.4.9; W4.10 SR (Fiction or N

1uawssassy enflewo |

Standards - W4.3 Narrative-

jonfiction Personal Essay)

Unit 1-ELA & S - Civics and Salmon Unit2 ass Unit 4-ELA&SS
arein confict it th righ of anothor community? Whose res? . |
WA 58 Ganlat tandacds: e
i " i
e e momt hoen e 142287 " || Cutre: bl connoctions,ana itoricatevete W1 4.5 143 disinators,
Crad; Clas s .
: il Es Ea1;
citizen in one's own community. C2.4.1;C24.2: C24.9 Fo e
¢ : andtnat | |ie tleadsto
e e | o e e e ] bt e
oy 250 B e
one's lassroom, school,and community, e is being “ivic X
minded.” C4.4.1:C1.42: idls: Ss51 g roan;
QP eaeEs hen ocking at o world around us. G141 G142 o e
Soch S 3557 Ss: s ssse e o etet s sont| | sama sses ssss
= i
Writing Standards - W4.2 Informational - Fact Sheet Writing Standards - W1 - Opinion - Wiihg ST WASI N i Writing Standards -WA.2 -Informative -
WAT W45 WA9 WA.8 WA10 (Double Point of View Editorial) ) (Research Papen

= WACHL/NAOW LW W0 = WAS5WAS W49 W44 W.410 W.A6WATW.48W.44WA10 —
][ Reading Standards - nformationai Texts - |2 Reading Standards - nformational Texts - | |2 [ R eI o o =12 Reading Standards - Literary Texts z
z RIEZIRIARIIRIAT) 2 [ EAGED 3 2 RL4.3; RL4.4; RLAG; RLAY z 2 RL4.2; RL4.5; RLA.T B

www.TeachingForBiliteracy.com

189

Unit Theme:

« Content Area Standards

Spanish Language Arts Standards

Spanish Language Development Standards
Content and Literacy Big Ideas

Summative Assessment

Academic listening and speaki y for content instruction and literacy development.

« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension
e Oracy, background knowledge, and language comprehension
e Comprehensive literacy routines, strategies and reading

Content Area Instruction
e Oracy, background knowledge, and
language comprehension

behaviors. q
e Inquiry
Writing ¢ Investigations
e Oracy, background knowledge, and language comprehension e Experiments
« Comprehensive literacy routines, strategies writing behaviors. o Experiences

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension
* Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

o V y g d kr

syntax, and semantics

Summative Assessment

Bridge — Transfer
e lllustration

Bridge - Transfer and Practice.
Practice the new language (includes

Bridge: Contrastive Analysis
Phonology

« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

JUSLUSSASSY SAIBWIO

www.TeachingForBiliteracy.com
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|4"' grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

and fuels are
derived from
natural resources

4-ESS3-1 Obtain al . Identify examples of natural resources.

combine Identify examples of energy and fuels that come from natural resources.
information to . Identify examples of renewable energy sources.

describe that enel . Identify examples of non-renewable energy sources.

and their uses affect Total Physical Response Sentence Prompts Strategic partners
the environment.
Identifies examples of | Demonstrates Identifies examples of | Demonstrates Identifies examples of | Demonstrates
natural resources by ive language and non- p language energy and fuels that | productive language
exhibiting receptive by speaking words renewable energy by speaking words come from natural by speaking words
Student name: language (actions with TPR sources by exhibiting | with TPR resources by with TPR
during TPR) receptive language exhibiting receptive
(actions during TPR) language (actions
during TPR)
los recursos naturales | los recursos naturales | las fuentes de energia | las fuentes de energia | el aparato o el el aparato o el
la luz solar la luz solar i i
el viento el viento no renovables no renovables captura captura
el agua el agua reponer reponer lo convierte lo convierte
la materia vegetal la materia vegetal la energia la energia
el carbon el carbén los paneles solares los paneles solares
el petréleo el petréleo las turbinas edlicas las turbinas edlicas
el gas natural el gas natural la represa la represa
hidroeléctrica hidroeléctrica
la mineria la mineria
La fabrica la fabrica
la bomba de la bomba de
fracturacién fracturacin
extrae extrae
un pozo un pozo
poner en marcha poner en marcha

191

Identify examples of natural

resources.

Identify examples of energy and fuels
that come from natural resources.
Identify examples of renewable energy
sources.

Identify examples of non-renewable

energy sources. @

\lJ
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|d"‘ grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

4-ESS3-1 Obtain a
combine
information to
describe that enel
and fuels are
derived from
natural resources
and their uses affect
the environment.

ergy and fuels that come from natural resources.

C. Identify exampl

D. lIdentify examples of non-renewable energy sources.

sources.

Student name:

Identifies examples of
natural resources by
exhibiting receptive
language (actions
during TPR)

Demonstrates
productive language
by speaking words
with TPR

los recursos naturales
la luz solar

el viento

el agua

la materia vegetal

el carbén

el petréleo

el gas natural

los recursos naturales
la luz solar

el viento

el agua

la materia vegetal

el carbén

el petréleo

el gas natural

Total Physical Response Sentence Prompts Strategic partners

= Which of these outcomes

.
did we get to?
.
Tas, . . ., .
no renovables no renovables captura captura
reponer reponer lo convierte lo convierte
la energia la energia
los paneles solares los paneles solares
las turbinas edlicas las turbinas edlicas
la represa la represa
la mineria la mineria
La fabrica la fabrica
la bomba de la bomba de
fracturacion fracturacién
extrae extrae
un pozo un pozo

poner en marcha

poner en marcha
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Unit Theme:
e Content Area Standards

e Spanish Language Arts Standards

« Spanish Language Development Standards
e Content and Literacy Big Ideas

Building Oracy, Background Ki Compreh _I.I
A ic listening and speaking r y for content instruction and literacy development.
Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. O
e Oracy, background knowledge, and language comprehension o Oracy, background knowledge, and m
. Comprehenswe literacy routines, strategies and reading language comprehension —
behaviors. -
e Inquiry <
Writing  Investigations D
e Oracy, background knowledge, and language comprehension e Experiments >
e Comprehensive literacy routines, strategies writing behaviors. o Experiences 7
Foundational Skills and Fluency: Word Recognition (72}
e Oracy, background knowledge, and language comprehension CD
o Phoneme Awareness, Phonics, Decoding, Encoding, (D
Orthography (7))
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment CD
=2
Bridge - Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis —
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
www.TeachingForBiliteracy.com
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|4‘" grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

Formative 1: Initial Oracy for Science Anecd: Record Chart — SAMPLE
Outcomes
4-ESS3-1 Obtain and A. Identify examples of natural resources.
combine B. Identify examples of energy and fuels that come from natural resources.
information to C__ldentify examples of renewable energy sources.
describe that ener]
and fuels are
derived from Sensory Supports Graphic Supports Interactive Supports
natural resources Pictures/images T-chart (concept attainment) Whole group
and their uses affe Total Physical Response Sentence Prompts Strategic partners
the environment.
natural resources by ive language andnon- | pi ive language | energy and fuels that | productive language
exhibiting receptive by speaking words renewable energy by speaking words come from natural by speaking words
Student name: language (actions with TPR sources by exhibiting with TPR resources by with TPR
during TPR) receptive language exhibiting receptive
(actions during TPR) language (actions
during TPR)
los recursos naturales | los recursos naturales | las fuentes de energia | las fuentes de energia | el aparato o el el aparato o el
la luz solar la luz solar i i
el viento el viento no renovables no renovables captura captura
el agua el agua reponer reponer lo convierte lo convierte
la materia vegetal la materia vegetal la energia la energia
el carbon el carbén los paneles solares los paneles solares
el petréleo el petréleo las turbinas edlicas las turbinas edlicas
el gas natural el gas natural la represa la represa
hidroeléctrica hidroeléctrica
la mineria la mineria
La fébrica la fabrica
la bomba de la bomba de
fracturacion fracturacion
extrae extrae
un pozo un pozo
poner en marcha poner en marcha
N N 7y X
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Lo que tienen en comun todas las
fotos es :

- r
e SN

Recursos
naturales
renovables

plllteracy.com
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la luz solar los recursos no renovables
los recursos renovables elviento
reponer no se reponen
el gas natural el mecanismo
captura el petréleo
elagua corriente convierte
podemos usar el carb6n Recursos Recursos
la materia vegetal el panel solar patusles otmes
extraer los recursos naturales 2
las fuentes de energia lamina %
quemar la energia b > ~
la factoria las turbinas eélicas 2 §
elposo la represa hidroeléctrica '
labomba la plataforma petrolera ~ im.
Los bi i los i fésiles )

Esta palabra Va con esta Y el movimiento que
dice... imagen porque... le corresponde es...

Estoy de acuerdo porque... También quiero agregar

Me pregunto que piensas de... que...

Lew A |

iGracias! Ahora es tu turno. Escoge una palabra.

199

Teachers
* What do we
o ;r’ade Sclence and Spanish Language Arts Unit 3: Our Quest or Energy

want students |

Outcomes

ESS3-1Obtanand | A Identfy examples ofnatual resouces.
anbie 8. Idntfy examples ofenergyan fueltat comefrom nturaresrces.
to k n O W ? information to €. dentify exampls ofrenewable energysources.
. desavethatenergy| D, Idty examplesofnonrenvabeenergy sutces.
adfuekare

. derived from Sensory Supparts | Graphic Supports | Interactive Supports
[ ] O W W I W e natural resources Pictures/images. ‘ T-chart [concept attainment] l Whole group
and their uses affect Sentence romls

kn OW if th e Tdentiies examples of | Demonstrates Identfies examples of | Demonstrates Tdentiies examples of | Demonstrates
y
Studentname: | language factions | with TPR sources by exbiing | vith TPR resources by withTPR
. during TPR) receptive language exhibiting eceptive
h ave |e arn ed |t ? fctons g ) s fctons
. during TPR)
o fo | elaparotooel dloparatooel
. la luz solar Ia luz solar renovables renovables mecanismo mecanismo
° Wh at Wi “ we d o o vt wobls | roewbes | aptun st
eloguo eloguo reponer reponer o conierte o conierte
Jamateri vegetal | lamaterio vegetal loenergia loenergia
- , ¢l corbén ¢l corbén los paneles solares los paneles solores
¢l petrdleo el petrdleo los turbinas edlicas los turbinas edlicas
if they don’t
hidroeléctrico hidroeléctrico
lo mineria lo mineria
. ’I) Lafibrica lofébrica
earn It PR (vl
. Jracturacién frocturacién
extroe extrae
o g
° W at do we do P

If they have?WWW-TeaCIIIIIgl'UIDllll.eldl,y_(_uln : "
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Planning for Biliteracy Instruction

Rigorous Student-Centered
Instruction: Instruction is student-
centered and actively engages ALL

students.

What are students’ language proficiency levels? How does instruction need to be
differentiated so that ALL students are able to participate actively?

What student behaviors will you be looking for (outcomes)? How will you collect
this information?

Learning Environment: How will students interact with the environment (charts on
walls, instructional materials, linguistic spaces) to demonstrate progress toward

outcomes and standards?

2\
=

www.TeachingForBiliteracy.com

<

201

How did the teacher know

what supports to put in place
to ensure the success of all

students?

2\
=

<

www.TeachingForBiliteracy.com
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]
With the supports, what were students able to do?

gure
For the given level o

scriptors for

e Levels of En;

nguage Prol

ency, PreK-

Entering

words, phrases

Follow one-step oral
directions
Match oral statements

LISTENING

to objects, figures or
illustrations

Name objects, people,
pictures

Answer WH- (who, what,
when, where, which)
questions

* Match icons and symbols

ro wards_nhrases or

* Locate and classify
s

Level 2

Beginnins

according to oral
instructions
* Follow two-step oral

directions

¢ Match information

Level 3
Developing

information from oral
descriptions

Follow multi-step oral
directions

Categorize or sequence

from oral descriptions to

oral information using

objects, illustrations

+ Ask WH- questions
* Describe pictures, events,

objects, people

* Restate facts

p. 33

Resource Packet

explicit

atterns
acts

pictures. obiects

 Formulate hypotheses,
make predictions

e Describe processes,
procedures

* Retell stories or events

* Sequence pictures, events,
processes

* Identify main ideas

* Use context clues to
determine meaning of
words

oral infe

from oral information

* Analyze and apply oral
information

 Identify cause and effect
from oral discourse

o Discuss stories, issues,
concepts

* Give speeches, oral
reports

« Offer creative solutions t
issues, problems

* Interpret information or
data

* Find details that support
main ideas

* Identify word families,
figures of speech

* Construct models based
on oral discourse

* Make connections from

oral discourse

* Engage in debates

+ Explain phenomena,
give examples and justil
responses

* Express and defend
points of view

* Conduct research to
glean information from
multiple sources

* Draw conclusions from
explicit and implicit text

Bupyedy 9 A7

T |~ DTaw T IeSponsc W T T

prrases; smore

* Produce bare-be

P

expository o narrative
texts

from graphics or notes
* Edit and revise writing

* Apply i ion to
new contexts
* React to multiple genres

Without the graphic, sensory, and interactive
supports, what might have happened?

203

I
Because the 3 Pillars are the goals of Dual
Language, instruction must always consider
and intentionally plan for language.

T
Follow one-step oral
directions .
Match oral

instructions
Follow two-step oral
R

4

descriptions from oral information
Follow multi-step oral [l + Analyze and apply oral
. e e

supports?

* Construct models based
on oral discourse
*_Make connections from

How did other students benefit from the

questions T

issues, problems

[+ Retell stories or events l *"Offer creative solutions ©

+ Express and defend
points of view

* Match icons and symbols
to words, phrases or
environmental print

* Identify concepts about
printand text features

+ Locate and classify

information

* Identify facts and explicit

messages

* Select language patterns

* Sequence pictures, events,
processes

« Identify main ideas

* Use context clues to
determine meaning of

 Interpret information or
data

* Find details that support
main ideas

* Identify word families,

* Conduct research to
glean information from
multiple sources

* Draw conclusions from
explicit and implicit text

assessing students.

The WIDA Can Dos are a great tool to help:
Planning instruction & differentiation and

204
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Mode of
Communication

b, students are able to perform the
bwing tasks:

students are able to perform the follow-
ing tasks:

ELD Proficiency Level Continuum
—>Emergng————> — > Expanding———>

level, students are able to perform the
following tasks:

dents are able to perform the following
tasks:

xpress basic personal and safety
eeds and ideas, and respond to
uestions on social and academi

® Express basic personal and safety
needs and ideas, and respond to
ions on social and i

opics with gestures and words or
hort phrases.

Collaborative

se basic social conventions to
articipate in i

topics with phrases and short
sentences.

® Participate in simple, face-to-face

with peers and
others.

® Express a variety of personal needs,
ideas, and opinions and respond to
uestions using short sentences.

Initiate simple conversations on
social and academic topics.

® Express more complex feelings,
needs, ideas, and opinions using ex-
tended oral and written production;
respond to questions using extended
discourse.

® Participate actively in collaborative
conversations in all content areas
with moderate to light support as
appropriate.

omprehend frequently occurring
basic phrases in

©® Comprehend a sequence of informa-
tion on familiar topics as.

® Comprehend information on familiar
topics and on some unfamiliar topics.

© Comprehend detailed information
with fewer clueson

Interpretive

What did students do
during sample instruction?

unfamiliar topics.

Read increasingly complex grade-lev-
el text while relying on

context and prior knowledge to
obtain meaning from print.

nd questions drawn from content
reas.

® Demonstrate understanding of words
and phrases from previously learned
content material.

® Produce basic statements and ask

© Comprehend basic concepts in
content areas.

technical text on familiar topics
supported by pictures or graphics.

'® Produce sustained informational

xpress ideas using visuals such as
rawings, charts, or graphic
rganizers.

Productive

questions in direct il
exchanges on familiar and routine
subjects.

© Express ideas usingil jon and

with others onan
expanding variety of topics.

@ Express ideas in highly structure:

short within

and academic

contexts.

® Produce, initiate, and sustain
spontaneous interactions on a vari-
ety of topics.

© Write and express ideas to meet
mostsocial and academic needs
through the recombination of learned
vocabulary and structures with sup-

The Prbfic"ieni:y Level Descriptors can be used
in a similar way.
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|4"' grade Science and Spanish Language Arts Unit 3: Our Quest for Energy
1: Initial Oracy for Science Anecdotal Record Chart - SAMPLE

Outcomes

Sensory Supports

-ESS3-1 Obtain and A. Identify examples of natural resources.

ombine B. Identify examples of energy and fuels that come from natural resources.
Information to C. Identify examples of renewable energy sources.

lescribe that energy D. Identify examples of non-renewable energy sources.

nd fuels are

lerived from

Graphic Supports

atural resources Pictures/images

Total Physical Response

Sentence Prom|

T-chart (concept attainment)

pts

Interactive Supports

Identifies examples of | Demonstrates
exhibiting receptive
language (actions with TPR
during TPR)

tudent name:

natural resources by productive language
by speaking words

Identifies examples of
renewable and non-
renewable energy

receptive language
(actions during TPR)

J i natural

El luz

los recursos naturales | 7 cursos naturales / el aparato o el

la luz solar / solar renovables /| renovables mecanismo

el viento 1 /no no renovables J no renovables captura

el agua 0 a reponer reponer lo convierte

la materia vegetal I teria vegetal la energia

el carbon ¢ 26n los paneles solares
el petréleo [ rdleo las turbinas edlicas
el gas natural la represa

Demonstrates

Los fuentes

Identifies examples of

productive language energy and fuels that]
by speaking words
sources by exhibiting with TPR

come from natural
resources by
exhibiting receptive
language (actions

fracturacién

extrae

productive language
by speaking words
with TPR

el aparato o e}
mecanismo
captura

lo convierte
la energia

los paneles solares
las turbinas edlicas
la represa
hidroeléctrica

1o gae

fracturacién
extrae
un pozo
poner en marcl

www.TeacHingForBiIiteracy.com
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1.With your partner, one person be the
teacher and one be the student.

2.Teacher use the formative
assessment document to take down
notes/check the what language the
student can demonstrate receptively
and productively.

3.Switch roles.

www.TeachingForBiliteracy.com
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|4"' grade Science and Spanish Language Arts Unit 3: Our Quest for Energy
i 1: Initial Oracy for Science Anecdotal Record Chart — SAMPLE

Outcomes
-ESS3-1 Obtain and A. Identify examples of natural resources.
ombine B. Identify examples of energy and fuels that come from natural resources.
Information to C. Identify examples of renewable energy sources.
lescribe that energy D. Identify examples of non-renewable energy sources.
nd fuels are
lerived from | Sensory Supports Graphic Supports Interactive Supports
atural resources Pictures/images T-chart (concept attainment) Whole grou|
Total Physical Response Sentence Prompts Strategic partpe
Identifies examples of | Demonstrates Identifies examples of | Demonstrates Identifies examples offill Demonstrates
natural resources by productive language renewable and non- productive language energy and fuels that] productive language
exhibiting receptive by speaking words renewable energy by speaking words come from natural by speaking words
tudent name: language (actions with TPR sources by exhibiting | with TPR resources by with TPR

during TPR) receptive language exhibiting receptive
(actions during TPR) language (actions

los recursos naturales / cursos naturales las fuentes de ene 7 el aparato o el el'aparato o el

la luz solar / solar renovables renovables mecanismo mecanismo

el viento 1 7 1o no renovables J no renovables captura captura

el agua 0 a reponer reponer lo convierte lo convierte

la materia vegetal I teria vegetal la energia la energia

el carbon ¢ 26n los paneles solares los paneles solares
el petréleo % / réleo las turbinas edlicas las turbinas edlicas
el gas natural \/ ; natural la represa la represa

hidroeléctrica
[y,

Los fuentes b
fracturacién
El luz extrue

poner en marcl

Www.TeacHingForBiIiteracy.com
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When | look at the data of all my students
-" together, have they all developed oracy?

lescribe th: — —
nd fuels are l |
lerived from|

~== \Nould students benefit from a review and
additional time to practlce orally’

tudent names: |anguage {actions WIth TPR sources by WIth TPR
during TPR)
los recursos naturales / cursos el aparato o el el aparato o el
la luz solar N4 solar e s memnisma mecanismo
el viento o captura
el agua . ‘/ [ ] lo convierte
la materia vegetal 1~ teriavy la energ) la energia
el carbon I solar los paneles solare

las t rb inas edl cas

el petréleo / rbleo las turbinas ebl icas

Perhaps whole group f|rst W|th
volunteer leaders.
Then in strategic partnerships.

209
Planning for Biliteracy Instruction
Rigorous Student-Centered What are students’ language proficiency levels? How does instruction need to be
Instruction: Instruction is student-| |differentiated so that ALL students are able to participate actively?
centered and actively engages ALL
students.
What student behaviors will you be looking for (outcomes)? How will you collect
this information?
Learning Environment: How will students interact with the environment (charts on
walls, instructional materials, linguistic spaces) to demonstrate progress toward
outcomes and standards?
an
\1J
www.TeachingForBiliteracy.com
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I
Planning for Biliteracy Instruction

High-Leverage Biliteracy What strategies will be used to develop oracy and background knowledge and help
Strategies: Instruction includes thg |meet the lesson goals?
use of multiple, stacked strategies

How will these strategies build knowledge of the vocabulary and help students USE
the vocabulary (listening and speaking)?

www.TeachingForBiliteracy.com
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I 020
Planning for Biliteracy Instruction

Language Acquisition Supports: What language acquisition supports will be provided to help students USE the
nstruction includes a variety of vocabulary in context?

anguage acquisition supports fron
Pach category: sensory, graphic,
hnd interactive. Sensory:

Graphic:

Interactive (student groupings):

www.TeachingForBiliteracy.com
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Planning for Biliteracy Instruction

IAsset-laased, Language-Rich
Environments: Instruction includeg
multiple opportunities for ALL
ktudents to engage in academic
conversations.

T2
i

What sentence prompts will be provided to help students engage in academic
conversations using the new vocabulary?

Language Policy: How will the adults in the room (teachers, aids, support staff,
observers, etc.) be models for the language of instruction and support students in
building their linguistic repertoire in the language of instruction?

www.TeachingForBiliteracy.com
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Pienso que los recursos Tpienso que los recursos
naturales a la izquierda | naturales a la derecha
estan juntos porque .| estdn juntos porque .

8/4/25
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¢Puedo sacar las imagenes de la bolsa? iClaro que si!
Gracias. ¢Me ayudas a iPor supuesto! Dame
colocarlas boca arriba? algunas y te ayudo.

En esta foto observo....

Pienso que es un(a)...Pero no sé

Es un(a)... No sé lo
exactamente come se llama.
Son.... que es.

O Tal vez es...

éQué opinas?

Tomar turnos
con todas las
imagenes.

Estoy de acuerdo/desacuerdo porque...
Y quiero agregar que....
Ahora es mi turno.

215

I 020
Planning for Biliteracy Instruction

kll four language domains How will students apply the oracy (listening and speaking) they developed to
nstruction strategically activates, | [|reading and writing?

develops, and incorporates all four|
anguage domains (Listening,
Speaking, Reading, and Writing) in
a meaningful context.

Using Science or Social Studies Standards OR a Universal Theme.

Ei@)(ns)V4

Listening Speaking Reading  Writing

As ameaningful Frame in Each Language

www.TeachingForBiliteracy.com
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I
Planning for Biliteracy Instruction

Equity: Instruction builds on When students make linguistic approximations and/or use regionalisms, how will
students’ linguistics resources and | fhey be acknowledged and celebrated?
Hevelops a positive bilingual

dentity.
Language policy: How will | positively redirect students to use the provided

supports to produce (non-verbal production, speaking, writing) in the language of
- nstruction that aligns with their language performance/proficiency levels?

www.TeachingForBiliteracy.com
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I 020
Planning for Biliteracy Instruction

Planning for Biliteracy Instruction

Unit Topic/Theme:

Lesson goal:

For the purpose of:

Standards-Based Biliteracy Units: | Content Standard(s):

Instruction includes the - Outcomes (Learning Intention/Success Criteria):
integration of content (science or
social studies), literac fra=dine
writing, and word

e Planning for effective
biliteracy instruction

Reading Standard(s):

means....

Constructivist, What knowledge do STUDENTS need to construct?
Knowledge-Building Instructional
Approach Instruction intentionally
and strategically develops

knowledge (related to the
At di) ( Learning Environment: How will | facilitate the construction of knowledge, how will we document it, and where wil it five so “/Ipml
i that students have access to it? ‘ '

218

www.TeachingForBiliteracy.com 109



8/4/25

Agenda:

Welcome & Introductions

Goals of Dual Language

Sample Instruction & Debrief
Biliteracy Strategies

Characteristics of Effective Biliteracy
Instruction

anning fo ective Biliters nstru
Closure and Preparing for Tomorrow

an
\/
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