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3-Day Overview

grade band
(k-2, 3-5 & 6-8)
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Instruction Standards
Whole group —
Welcome Breakouts by Whole group -
grade band seated by
Breakouts by (k-2, 3-5 & 6-8) grade level
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Session Purpose:
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Build a shared understanding of
the key characteristics of effective
biliteracy instruction as outlined in
the PSD DLI Vision and Pedagogy.
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Agenda:

* Welcome & Introductions

* Goals of Dual Language

e Sample Instruction & Debrief

* Biliteracy Strategies

» Characteristics of Effective Biliteracy
Instruction

* Planning for Effective Biliteracy Instruction

e Closure and Preparing for Tomorrow @P
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Materials for today’s session
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Palmdale

Professional Learning Expectations

* Be open to new ideas

* Presume positive intentions
* Be an active participant

* Avoid side conversations

* Place cell phones on vibrate

* Be present (avoid checking emails/messages and
working on other projects except during lunch)

* Be on time for all sessions
(g

* Please no videorecording any part of the day \"P
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Agenda:

Welcome & Introductions

* Sample Instruction & Debrie

* Biliteracy Strategies

* Characteristics of Effective Biliteracy
Instruction

Planning for Effective Biliteracy Instruction
Closure and Preparing for Tomorrow
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I 02000
A comprehensive and practical guide

to Dual Language Education

GUIDING

PRINCIPLES FOR

DUAL LANGUAGE
EDUCATIO

RN

Based on the most recent research
in the field (3™ edition) \C'D?

www.TeachingForBiliteracy.com
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program that provides literacy and
content instruction to all students
through two languages

In other words, this goal means....

For students to meet this goal they need....

an
\/
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GUIDING

PRINCIPLES FOR

DUALLANGUAGE
EDUCATION

The goals of Dual Language

Three Pillars of Dual Language Education

Handouts

Bilingualism Grade-Level Cross-

and Academic Cultural
Biliteracy Achievement Competence page 2

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com
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Goal This goal means.... To meet this goal, students Observations and notes during .
need.... sample instruction

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

14
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Goal of Dual Language Programs

GUIDING
PRINCIPLES FOR
UAI

“...the term dual language refers to any e
program that provides literacy and content .
instruction to all students through two languagés™

and that promotes bilingualism and
biliteracy,

In other words, this goals means....

For students to meet this goal they need....

an
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What is literacy? Handouts page 4

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically for a lack of skill in the other. While it is a simple
validated by over 150 scientific studies. It shows us view of a developmental process, skilled reading
that reading comprehension is not the sum, but the development is NOT simplistic. For a more in-depth
product of two components - word recognition and understanding of the subcomponents within word
language comprehension - such that if either one recognition (WR) and language comprehension

is weak, reading comprehension is diminished. No (LC), we turn next to Scarborough’s Reading Rope.
amount of skill in one component can compensate

X

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

16
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What is literacy? Handouts page 4

SIMPLE VIEW OF READING

The Simple*~ e ke = looleafalillintba atbhox \hilaitisagimple
validated b reading
nateaan THiS @quation holds true for ANY .. oo
product of hin word
language ¢ Ianguage' ension

is weak, i g premenstoT s reus Ty (ES Ve TarTT e AT Tt grroweawing Rope.

amount of skill in one component can compensate

X

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” DIstributed by The Reading League.

17

What is literacy? Handouts page 4

sivpl  This equation reflects the simple

liaie] view of reading in e
that read I I n-depth
roduc n word

- one language only

is weak,

arnount (monolingual instruction). Rope.

X

Gough, P. B, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

18
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Word Recogmtlon Handouts

Constrained page 4
In English ~ 3 years
In Spanish ~ 1 year
(K-2)
* Phonological Awareness
* Decoding (and Spelling)

* Sight Recognition

an
\lJ
www.TeachingForBiliteracy.com

Language Comprehension  Handouts
Unconstrained page 4
Develops over your entire life

Background Knowledge

Vocabulary Knowledge

* Language Structures
(syntax)

Verbal Reasoning

Literacy knowledge P

a 1?..
./
www.TeachingForBiliteracy.com
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

O-0=0

Gough, P. B,, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

20

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.
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Scarborough’s Reading Rope

The Many Strands Woven Into Skilled Reading

Language Comprehension

Background Knowledge

a- Vocabulary Knowledge in Skilled Reading:
© i s:" o Fluent execution and
'y Vs, ;
9y S, coordination of word
& & Language Structures \o: e, recognition and text
comprehension
5 g Verbal Reasoning
© .
Literacy Knowledge

'g Word Recognition Reading
o= comprehension
= Phonological Awareness
T Q9
o " .
§ ] Decoding (and Spelling) &
op : o S Tac
o Sight Recognition y de,’b P
2 O (Scarborough, 2001)

www.TeachingForBiliteracy.com

Simple View of Reading

X

“Constrained”
A set of finite skills
Typically taught in K-2

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

www.TeachingForBiliteracy.com
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Scarborough’s Reading Rope

The Many Strands Woven Into Skilled Reading

Language Comprehension

Background Knowledge

Vocabulary Knowledge in Skilled Reading:

¥:h(',, Fluent execution and
*Q, S/, coordination of word
LIS EE \’::’)f’» recognition and text
con\prehensmn
Verbal Reasoning
Literacy Knowledge l
Writing
Word R iti 1+1
idti i) * Handwriting
Phonological Awareness S I | .
* Spelling

Decoding (and Spelling)

Decoding

P
=
]
2
)
=3
Q
o
3}
(.
=
<]
=

S
P Grammar
o + Composition

Sight Recognition

www.TeachingForBiliteracy.com

25

Elements of Comprehensive Literacy
Oral language . Language
Foundational Skills . Phonology
. Phoneme awareness . Morphology
. Phonics . Grammar
. Decoding . Spelling conventions
. Encoding . Reading
Language comprehension
Comprehension . Writing

. Vocabulary . Handwriting
. Background . Spelling
Knowledge . Grammar
- Syntax . Composition
- Semantics Handouts page 5
www.TeachingForBiliteracy.com

26
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Oral
Language
D P

Second

Reading Rope for Multilingual Learners
Strands of Oral Language Development Support
Literacy Development

Skilled Reading

L
Acquisition

Metalinguistic
Awareness

Fluent execution and

Linguistic / 50”'*/»,., & & coordin:lioq ollarl’guags
# Ll Lad comprehension and wort
o 2 aralinguage 2 recognition
ic Principle /\_// throughout
Adapted from Scarborough G001 by Cavazos & Goldenberg 2024)
famiias viords e
Handouts page 5
www.TeachingForBiliteracy.com
27
Language .
Comprehension Reading Rope fo
Back, d Ki led,
E e 3 Strands of Oral Lan
Literacy
Canguage Structures N e
syntax, semantics 3 \ throughout
Oral
Language
Development
Second
Language
Acquisition
Metalinguistic
Awareness
Linguistic
Scaffolds
Alphabaetic Principle Ll
spelling, letter-sound
correspondence
familiar words
28
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Reading Rope fo
Strands of Oral LanJ
Literacy)

Background Knowledge
facts, concepts

Oral
Language
Development

Second
Language
Acquisition

Metalinguistic
Awareness

Linguistic
Scaffolds

betic Principle
ing, letter-sound
rrespondence

Sight Recognition
familiar words

29
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What is biliteracy? LC x WR = RC in each
language.

Reading Rope for Multilingual Learners

Strands of Oral Language Development Support
Literacy Development

Oral
Language
/ ‘ (S Sty
Ce, - .
Second &&= Skilled Reading
L
Acquisition e level

Metalinguistic | Time y o
Awareness R wor:i‘;ion N

. eCog & Fluent execution and
Linguistic Casy, \o«f' coordination of language
N\ gty o comprehension and word
e - - oral language recognition
~ 4 development ‘
throughout |

Alphabetic Principle - /
spelling, letter-sound
correspondence

Sight Recognition Adapted from Scarborough (2001) by Cavazos & Goldenberg (2024)
familiar words Revised by Pendergrass-Bennefield (2024)
Not authorized by Hollis Scarborough

31

Reading Rope fog
Strands of Oral Lan
Literac)

Oral
Language
Development
acy Knowledge
Second t concepts, genres
Language
Acquisition

Metalinguistic
Awareness

Linguistic

Scaffolds '8

ogical Awareness o
bles, phonemes \(/ Cé ° Han ertlng
> * Spelling

* Grammar
* Composition

betic Principle
ing, letter-sound
rrespondence

Sight Recognition
familiar words

32
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What is biliteracy? Comprehensive literacy

. Oral language
Foundational Skills
. Phoneme awareness
. Phonics
. Decoding
. Encoding
Language Comprehension
. Vocabulary
. Background Knowledge
. Syntax
. Semantics

both languages.

Language

. Phonology

. Morphology

. Grammar

. Spelling conventions
Reading comprehension

. Writing

. Handwriting
. Spelling
. Grammar

. Composition

In other words, this goal means..

* Students must develop academic listening and
speaking, (oracy) in both languages

* Students must develop reading and writing in

» Students need to be exposed to each language
(Spanish and English) daily.

» Teachers need to know students’ proficiency
level in L, S, R, and W in Spanish and in English.

an
\/
www.TeachingForBiliteracy.com
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Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both

languages)

Pillar 3:
Sociocultural
competence

I Goal This goal means.... To meet this goal, students Observations and notes during
need.... sample instruction
Pillar 1:
Bilingualism and
Biliteracy

35

“...the term dual language refers to any
program that provides literacy and content 5 (i
instruction to all students through two languagés™ —
and that promotes bilingualism and biliteracy,
grade-level academic achievement in each
language

Goal of Dual Language Programs

In other words, this goal means....

For students to meet this goal they need....

www.TeachingForBiliteracy.com

q

Y

36

www.TeachingForBiliteracy.com

8/4/25

18



www.TeachingForBiliteracy.com

In other words, this goal means..
* Students must meet their grade level standards
in each language

» Students be exposed to rigorous instruction in
each language

» Teachers need to use language scaffolds and
supports in order for students to meet standards

* Students need time to learn language, literacy
and content.

[l F

Y

37

I Goal

This goal means....

To meet this goal, students
need....

Observations and notes during
sample instruction

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

Pillar 3:

Sociocultural
competence

38
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Goal of Dual Language Programs

“...the term dual language refers to any e
program that provides literacy and content instruction to
all students through two languages and that promotes
bilingualism and biliteracy, grade-level academic
achievement in each language, and socio-cultural

competence —

In other words, this goal means....

For students to meet this goal they need....

39

Goal of Dual Language Programs

“...the term dual language refers to any e
program that provides literacy and content instruction to
all students through two languages and that promotes
bilingualism and biliteracy, grade-level academic

achievement in each language, and socio-cultural
competence — a term encompassing identity
development, cross cultural competence, and
multicultural appreciation — for all students.

In other words, this goal means....

\.}/
For students to meet this goal they need.... se

40
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|
In other words, this goal means..

* Ensuring that students feel visible, accepted and
valued as people.

 Students learning about each other, their
similarities and differences.

» Students need to time, materials and models to
develop socio-cultural competence.

» Teachers need to develop socio-cultural
competence first, in order to support their
students’ development of socio-cultural
competence.

www.TeachingForBiliteracy.com

W /N
~

Agenda:

Welcome & Introductions

Goals of Dual Language
Sample Instructionj& Debrief
* Biliteracy Strategies

* Characteristics of Effective Biliteracy
Instruction

* Planning for Effective Biliteracy Instruction

e Closure and Preparing for Tomorrow :,W.?

www.TeachingForBiliteracy.com

www.TeachingForBiliteracy.com
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This is the goal of dual language —

students who are bilingual, biliterate,
have high academic achievement and
socio-cultural competence.

We take a systems approach to
teaching for biliteracy
where ALL stakeholders play a
critical role
in supporting instruction that
ensures ALL students meet the
goals of the program.

an
\1J
www.TeachingForBiliteracy.com
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What can | gain from
participating in sample
instruction designed for 8t
grade History/Social Science
and SLA if I’'m not a teacher
or if | don’t teach that

grade/subject/language? ?

45

Assessment and
data use

¢ Assessment and
data use

School & District
Teachers Coaches &
Specialist Leaders
Structures
Instruction Class.room Support Learnlng
. * Using the context environment
* Strategies . .
of the unit to Biliteracy
0 SlReE support students Schedul
* Grouping Styles Be . ¢ ? uies
. o * Co-teaching and Pacing
* Differentiation modelin Unit flow & ri
* Integration and ) .g nl _OW rigor
. instruction Planning
unit flow . .
* Planning for Collaboration
¢ lesree instruction L
organization . anglage
. * Professional development
* Increase in rigor
development Goals for PD

Collecting and
using assessment
data

46
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Coaches &
Specialist

Teachers

School & District
Leaders

Suj
Grg
Dif
Int

e (la
org

dat

You don’t have to be bilingual to
Str support effective biliteracy it
instruction.

But you do need a biliteracy rigor
uni mindset and to know what students
need to meet each goal so you can
- Inc  support them within your role.

S

aata use

using assessment

data

47

R

Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider

when grouping or pairing students? ’?

www.TeachingForBiliteracy.com

)

48
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Summative ELPAC General PLDs

This document provides the general performance level descriptors (PLDs) for the Summative English Language Proficiency Assessmen
for California (ELPAC). These Summative general PLDs take into account the categories of Emerging, Expanding, and Bridging. The
language in the description draws from the language used to describe those categories on page 20 of the 2012 California English
Language Development Standards: Kindergarten Through Grade 12 (CA ELD Standards) (PDF).

4 English learners at this level have well developed oral (listening and speaking) and written (reading and writing) skills. They cal
use English to learn and communicate in meaningful ways that are appropriate to different tasks, purposes, and audiences in g
variety of social and academic contexts. They may need occasional linguistic support to engage in familiar social and
academic contexts; they may need light support to communicate on less familiar tasks and topics. This test performance level,
corresponds to the upper range of the “Bridging” proficiency level as described in the 2012 CA ELD Standards.

3 English learners at this level have moderately developed oral (listening and speaking) and written (reading and writing) skills.
They can sometimes use English to learn and communicate in meaningful ways in a range of topics and content areas. They
need light-to-minimal linguistic support to engage in familiar social and academic contexts; they need moderate support to
communicate on less familiar tasks and topics. This test performance level corresponds to the upper range of the “Expanding’
proficiency level through the lower range of the “Bridging” proficiency level as described in the CA ELD Standards.

2 English learners at this level have somewhat developed oral (listening and speaking) and written (reading and writing) skills.
They can use English to meet immediate communication needs but often are not able to use English to learn and communicat
on topics and content areas. They need moderate-to-light linguistic support to engage in familiar social and academic
contexts; they need substantial-to-moderate support to communicate on less familiar tasks and topics. This test performance
level corresponds to the low- to mid-range of the “Expanding” proficiency level as described in the CA ELD Standards.

1 English learners at this level have minimally developed oral (listening and speaking) and written (reading and writing) English
skills. They tend to rely on learned words and phrases to communicate meaning at a basic level. They need substantial-to-
moderate linguistic support to communicate in familiar social and academic contexts; they need substantial linguistic support
to communicate on less familiar tasks and topics. This test performance level corresponds to the “Emerging” proficiency level
as described in the CA ELD Standards.

49

Descriptores de los niveles de io para los a de D« del idioma

fiol (SLD) de C

Desarrollo del idioma espaiiol: Proceso continuo a través de los niveles de dominio

Destrezas

de los estudiantes ——» Emergente ——————> —————» Ampliacion ——»> —————»  Enlace

Pe. 6-7 |

Los estudiantes del Los estudiantes del | Al egresar del nivel | Amedidaquelos | Al egresardelnivel |Amedidaquelos  |Al egresar del LUS B3WUIalEs YUs Hall
espafiol llegan a la escuela | espariol ingresan | E te, los I del de iacion, los i del nivel de Enlace, los | alcanzado “dominio total”
una amplia gama | al nivel Emergente | estudiantes tienen | espafiol progresan | estudiantes pueden | espafiol p i pueden | en el idioma espafiol

de destrezas en su idioma teniendo habilidades | habilidades bésicas | a través del nivel de | utilizar el espariol a través del nivel
materno adecuadas a su receptivas y de comunicacion Ampliacion, pasan | para aprender y

edad. Pueden tener diferentes| productivas limitadas | en espaiol en de ser capaces de | comunicarse sobre
niveles de dominio de la del espaiol. contextos sociales y | modificar frases y
lectura y la escritura en su académicos.

comunicarse de segln lo determinan
de Enlace, pasan manera efectiva los criterios estatales
de ser capaces de [con diferentes ylo locales, contintan
una variedad de i de tipos de audienci iriendo cada

oraciones aprendidas| temas y dreas manera adecuada  |en una amplia vez mayor amplitud,

idioma matermno dependiendo | A medida que en espafiol para de contenido alas diferentes gama de temas profundidad y diversidad
de sus experiencias previas | progresan a través satisfacer sus académico. tareas, propdsitos y  conocidos y nuevos, | en la comprension y la
en el hogar, la comunidady | del nivel Emergente, necesidades audiencias, para satisfacer comunicacion en espafiol
la escuela. Como estudiantes | empiezan a inmediatas de en una variedad de (las exigencias en una amplia variedad
del espafiol como un nuevo | responder a tareas comunicacion y contextos sociales  |académicas enuna | de contextos.

idioma, los estudiantes
adquieren conciencia

de comunicacion
mas variadas usando

y académicos, a
refinar y mejorar sus

aprendizaje, a variedad de materias.

participar cada vez

metacognitiva de lo que es el
lenguaje y de como se usa,
y aplican este conocimiento
en sus estrategias de
aprendizaje del idioma,
incluso aprovechando el
conocimiento de su idioma
materno.

Pensamiento de alto nivel
con apoyo lingiiistico
Los estudiantes del espafiol
poseen habilidades
cognitivas adecuadas a
su edad y experiencia.
Con el fin de comunicar
lo que piensan a medida
que aprenden el espafiol,
pueden necesitar apoyo
lingiiistico variado,

it dela

con mayor facilidad
las palabras y frases
aprendidas.

Sustancial

Los estudiantes en las primeras
etapas del nivel Emergente pueden
participar en actividades sociales y
académicas complejas, cognitivamente
dificiles, que requieren el uso del idioma
cuando se ofrece apoyo lingiistico
sustancial. Conforme desarrollan una
mayor familiaridad y facilidad con la

dificultad lingiistica y
cognitiva de la tarea.

y el uso del espafiol, el
apoyo puede ser moderado o ligero
para las tareas o temas conocidos.

més en el uso del
idioma espariol
en situaciones
més complejas y
cognitivamente
dificiles.

Alcance general del

Moderado

Los estudiantes en las primeras etapas
del nivel de Ampliacién pueden participar
en activi sociales y émi

destrezas lingtiisticas
del espafiol en una
gama mas amplia de
contextos.

apoyo

Ligero

Los estudiantes en las primeras etapas
del nivel de Enlace pueden participar

complejas, cognitivamente dificiles, que
requieren el uso del idioma cuando se
ofrece el apoyo lingliistico moderado.
Conforme desarrollan una mayor facilidad
con la comprension y el uso del espafiol
en una variedad de contextos, el apoyo
puede ser ligero para las tareas o temas
conocidos.

en i sociales y

complejas, cognitivamente dificiles, que
requieren el uso del idioma cuando se
ofrece el apoyo lingtlistico ligero. Conforme
desarrollan una mayor facilidad con la
comprension y el uso del espariol altamente
técnico, el apoyo puede no ser necesario
para las tareas o temas conocidos en que
se usa el espafiol cotidiano.

California Spanish
Language Development
Standards

Ocasional

Los estudiantes que han
egresado del nivel de
Enlace se benefician
del apoyo lingiistico
ocasional en su
aprendizaje permanente
de espafiol.

50
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Proficiency Level Descriptors

Mnda nf
vommunicauon
At the early stages of the Emerging

level, students are able to perform the
following tasks:

Upon exit from the Emerging level,
students are able to perform the follow-
ing tasks:

ELD Proficiency Level Continuum

——>Emerging———————————————> —> Expanding

Atthe early stages of the Expanding
level, students are able to perform the
following tasks:

Pg. 8-9

Upon exit from the Expanding level, stu-
dents are able to perform the following
tasks:

® Express basic personal and safety
needs and ideas, and respond to
questions on social and academic
topics with gestures and words or
short phrases.

Collaborative
® Use basic social conventions to

® Express basic personal and safety
needs and ideas, and respond to
questions on social and academic
topics with phrases and short
sentences.

© Participate in simple, face-to-face

® Express a variety of personal needs,
ideas, and opinions and respond to
questions using short sentences.

© Initiate simple conversations on
social and academic topics.

® Express more complex feelings,
needs, ideas, and opinions using ex-
tended oral and written production;
respond to questions using extended
discourse.

© Participate actively in collaborative

words and basic phrases in
immediate physical surroundings.

© Read very brief grade-appropriate
textwith simple sentences and
familiar vocabulary, supported by
graphics or pictures.

Interpretive

tion on familiar topics as presented
through stories and face-to-face
conversation.

participate i with peers and conversations in all content areas
others. with moderate to light support as.
® Comprehend frequently occurring ® C a of informa- | ® C i ion on familiar | ® Comprehend detailed information

topics and on some unfamiliar topics
in contextualized settings.

 Read independently a variety of
o o

® Read brief grad iate text
with simple sentences and mostly
familiar vocabulary, supported by
graphics or pictures.

g text with simple
sentences.

® Read more complex text supported

with fewer contextual clues on
unfamiliar topics.

© Read increasingly complex grade-lev-
el text while relying on
context and prior knowledge to
obtain meaning from print.

and use gestures to communicate
basic information.

® Express ideas using visuals such as
drawings, charts, or graphic
organizers.
® Write or use familiar words and
phrases related to everyday and
academic topics.

questions in directinformational
exchanges on familiar and routine
subjects.

® Express ideas using information and
short responses within structured
contexts.

‘® Write or use learned vocabulary
drawn from academic content areas.

® Comprehend familiar words, phrases, by graphics or pictures. ® Read technical text on familiar topics
and questions drawn from content . ofwords | o A il supported by pictures or graphics.
areas. and phrases fr.om previously learned ey
content material.
® Produce learned words and phrases | ® Produce basic ind ask ® Prodi tained i ® Produce, initiate, and sustain

exchanges with others on an
expanding variety of topics.

 Express ideas in highly structured
and scaffolded academic
interactions.

sspontaneous interactions on a vari-
ety of topics.

© Write and express ideas to meet
most social and academic needs

® Write or use exp:
provide information and extended
responses in contextualized settings.

through the recombination of learned
vocabularyto | "ot LT
P port.

Proficiency Level Descriptors

Chapter2 | 21

51

WIDA Can-Do Descriptors

CAN DO Descriptors: Grade Level Cluster 6-8

& .
W| A For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

CONSORTIUM language learners can process or produce the language needed to:

Pg. 10-11

WIDA CAN Dos -Are not standards..
they state what students CAN DO. Thus,
they are a great planning tool!

Level 1 Level 2 Level 3 Level 5
Entering Bridging
+ Follow one-step oral + Follow mult-step oral * Categorize content- * Idendfy main ideasand | + Use oral information to
based examples from oral decails of oral discourse accomplish grade-level tasks
+ Match social language to |+ Classify/sore content-related | directions + Complete content-rclated |+ Evaluate intent of speech
visual/graphic displays visuals per oral descriptions | + Match main ideas of tasks or assignments bascd and act accordingly
@ | * Identify objects, people, or [+ Sequence visuals per oral familiar text read aloud to on oral discourse * Make inferences from
2 | places from oral statements/ | directions visuals + Apply learning strategies to | grade-level text zead aloud.
H questions using gestures * Identify information on * Use learning strategies new situations * Discriminate among
| (cg. pointin charts or tables based on described orally * Role play, dramatize, or multiple genres read orally
@ |+ March instructional oral starements « Identify cveryday cxamples | re-cnact scenarios from oral
S| language wich visual of content-based concepts reading
representation (e, “Use a described orally
sharpened penci + Associate oral language with g
different time frames (c.g., 5
past, present, future) i
+ Answer yes/no and choice |+ Convey content through | Begin to express time + Paraphrase and summarize | * Defend a point of view and §_
questions high frequency words/ through multiple tenses ideas presented orally give reasons z
* Begin to use general and phrases * Retellrephrasc ideas from | + Defend a point of view * Use and explain metaphors | @
high frequency vocabulary |+ State big/main ideas of speech + Explain outcomes and similes
+ Repeat words, short phrascs, | classroom conversation * Give brief oral content- + Explain and compare * Communicate with fluency
memorized chun . based c based concepts in social and academic
1. Answer selece WH- ‘modeled sentences + State opinions + Connect ideas with contexts
S| auestions (e.e.. “who." + Describe routines and « Connect ideasin discanree | annarting derailslevidence |+ Negotiate meaning in eroun

www.ledcningroroliiteracy.com
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1 - Beginner

errors

6 — Native like

WIDA Level Descriptors for our Self-Assessment

2 - Some receptive

3 - Can understand and
produce with grammatical

4 - Can understand and
produce most of what is
said and written

5 — Very high functioning

No such thing as lower than 1

Understands and responds
with simple words and phrases

May sound socially fluent but
still need academic linguistic
register

Some challenges to
understanding and production

Receptive and productive with
isolated instances of challenge

Receptive and Productive use

53

IngForBiliteracy.com

Strategic Pairing In the Classroom

1 w4
Q) 5
3 == 6

5

54
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In this session we will experience SLA
and History-Social Science integrated
dual language and biliteracy
instruction designed for 8th grade...

O00060

These are the students | can expect to
have in my classroom...
who is missing? "'?

www.TeachingForBiliteracy.com

55

1. Find a place to sit where you can both
see the screen.

2. Introduce yourselves using the prompts
below.

Hello, my name is .

Iworkat __and myrolein
supporting students to meet
the goals of DLis __.

What about you?

e
~

www.TeachingForBiliteracy.com

56
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Obse rve rs Goal This goal means... ’ Yomeem:'i:gil,nudem Obser:::::;:;::“n:::"durim
X0 :
ocumen udents
use 1 eagroy of & erve O e
obse\’ alls X0 obs d \(\St uctl
\Walk the 2 g an - de\’e\o
he n a5t
ef\ect ( ’(.Ud \edge
{ o\N
. \iste? dsbackgro nd K0
racy

You will share your observations
when we debrief.

www.TeachingForBiliteracy.com

57

You do not need to be

Focus on the

fluent in Spanish to pedagogy.

observe instruction. S

et st “Obsaraions ot durng
ed.. Samle ntrction

While students have

been in the program

since K and are no

longer identified as

language, they are

‘learners’ of the How do the supports
help all students
still learning academic = Make abstract grade

language and abstract level concepts more
concepts. ' concrete?

58
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I 02000
Biliteracy Unit Framework, 2" ed.

[

Unit Theme:

« Content Area Standards

e Spanish Language Arts Standards

* Spanish Language Development Standards
e Content and Literacy Big Ideas

e Summative Assessment

Writing
e Org
e Co

Foundatio|
e Org
e Phc
Ortl

e Vo

Summative

Bridge — T|
e NI

% Instruction does not assum
students have background

knowledge or academic
language. Instruction
intentionally builds it.

Page 14

JUSWISSSSSY SAIeW.IO

e Asise dice

* Side by Side or

Listening, Speaking, Reading, and Morphology
Writing in the other language) Syntax and grammar
Pragmatics.

www.lcdulinigrul Diileidly.culii

59

]
If the goals of Dual Language are...

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic

Bilingualism
and

Biliterac

i i

Achievement

= TF T

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com

...then we have to support our students
on this pathway from the start.

\/

60
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I |
Language Use Norms

Respect regionalisms.

Use circumlocution.

Avoid code-switching.

Use this sentence starter: ¢Como se dice...
en espanol?

Do not translate for your partner.

Engage actively in the sample instruction.
Be respectful students so that you can
experience the strategies.

www.TeachingForBilTteracy.com

I
Marking the Language of Instruction

www.TeachingForBiliteracy.com
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éPuedo sacar las imagenes de la bolsa? iClaro que si!

Gracias. ¢ Me ayudas a iPor supuesto! Dame
colocarlas boca arriba? algunas y te ayudo.

Esta imagen
representa.... Estoy de

Estoy de acuerdo
en lo que dijiste
acuerdo sobre ..., pero no
o : embargo, yo
El movimiento | contigo : tanto en
opino que...
que le porque... ....porque....
corresponde
es....

Veo por qué
lo dices. Sin

¢Qué piensas?

éQué opinas? Ahora es mi turno.

Tomar turnos con todas las imagenes.

65

How did you feel as a
Bilingualism Grade-Level Cross- student?

and Academic Cultural

Biliteracy Competence!

T

——

N % 7\ Asanobserver, what
did you notice about
instruction?

How does this type of
instruction help ALL students an
meet each of the three pillars? _ S'?

66
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Assessment and
data use

Assessment and
data use

© Center for Teaching for Biliteracy

Teachers Coaches, :I'O.SAs, & School & District
Specialist Leaders
Structures
Instruction Class.room Support Learning
. * Using the context environment
* Strategies . -
of the unit to Biliteracy
® Supports support students Schedul
* Grouping Styles E . ¢ .e uies
. - * Co-teaching and Pacing
* Differentiation modelin Unit flow & i
* Integration and ) J nit flow & rigor
. instruction Planning
unit flow . .
* Planning for Collaboration
> (OReSwEE instruction L
organization . anguage
. * Professional development
* Increase in rigor
development Goals for PD

Collecting and
using assessment
data

67

Agenda:

Welcome & Introductions
Defining Biliteracy Instruction

Sample Instruction & Debrief

Biliteracy Strategies
Characteristics of Effective Biliteracy

Instruction

Planning for Effective Biliteracy Instruction

Closure and Preparing for Tomorrow ,,P

www.TeachingForBiliteracy.com

@

68
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Goal

Pillar 1:

Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

This goal means....

To meet this goal, students
need....

Observations and notes during .
sample instruction

Pillar 3:
Sociocultural
competence

69

An important take away about the role
of strategically developing oral language

and background knowledge is that...

In other words, oracy can be defined

by...

www.TeachingForBiliteracy.com

B

W
~

70
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{nfw’ Wall Pad —

Oracy is....

an
\lJ
71
I Goal This goal means.... To meet this goal, students Observations and notes during .
need.... sample instruction
Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic

Achievement
(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

72
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Observers

Standards: |
8.4 Students analyze the aspirations and ideg -
of the new nation.
1. Describe the country’s physical la b
political divisions, and territorial €

the terms of the first four preside

4. Discuss daily life, including traditig

and literature, of early national Ame
writings by Washington Irving, James|
Cooper).

8.5 Students analyze U.S. foreign policy in thi
3. Outline the major treaties with Am~—_—
nations during the administrations of =
presidents and the varying outcomes|

8.9 - Students analyze the early and steady a|

abolish slavery and to realize the ideals of th S

Independence. ,;"’:
6.Describe the lives of free blacks ang
limited their freedom and economic opportunities.

bservations and Notes:

www.TeachingForBiliteracy.com

73

A Systems Approach to Sustaining
Effective Biliteracy Instruction:
District, School, and Classroom
Structures that Work Together

www.TeachingForBiliteracy.com

74
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Spanish The Bridge

Spanish to
English: Social
Studies,

Social Studies | -2nBuage Arts

6-8 Language Arts

English to
Spanish: Math,
Science,
Language Arts

Sample Program Language and Content Allocation Plan

English

Math
Science
Language Art

75

The Program

Language and Content Allocation Plan

Determines:
Master and Biliteracy
Classroom Daily Curriculum
Environment Schedules b (vearlong
e iliteracy maps
(3 Linguistic Spaces) e
Materials and Resources A &
. ssessment
Used in Each Language
www.TeachingForBiliteracy.com Page 13

76
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The Program
Language and Content Allocation Plan

Determines:
The Master and Biliteracy
Classroom Daily Curriculum
Environment 8 Schedules . (yearlong
iliteracy maps
(3 Linguistic Spaces) and units)
Materials and Resources A &
- ssessment
Used in Each Language
www.TeachingForBiliteracy.com Page 13

77

1 The Biliteracy Learning Environment r

Student Seating
in Groups

ol
2%

El Puente/The Bridge

Espanol
ysijBu3

78

www.TeachingForBiliteracy.com

8/4/25

39



8/4/25

1 The Biliteracy Learning Environment r
Student Seating

in Grouis

AJeaqi7 woousse|) ysij3ug

Spanish Classroom Library

Bilingual Books

79

1 The Biliteracy Learning Environment r

Student Seating
in Groups

sjoog |endul|ig

Spanish Classroom Library

80
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1 The Biliteracy Learning Environment r

El Puente/The Bridge

Student Seating
in Groups

uoniugooay
PO

m
S
SN
=
= Pg. 16 =
o @)
—_— wn I-n
H:
pra) —| Z \n
- Sla o
o
<
Math Science Reading
Engrisn ||

81

The Program

Determines:

Language and Content Allocation Plan

) 4

¥

The

Classroom

Environment
(3 Linguistic Spaces

Master and
Daily
Schedules

Materials and Resources
Used in Each Language

www.TeachingForBiliteracy.com

Biliteracy

Curriculum

(yearlong
biliteracy maps
and units)

&
Assessment

Page 13

82
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K-2 Spanish to English: Math, Science, Social Studies, Science
Social Studies

Language Arts

(50/50)

Language Arts Language Arts

— Spanish to English: Math, Social Studies, Language

Spanish to
English: Social
Studies,

Social Studies ~ -2n'8U3ge Arts

Language Arts

English to
Spanish: Math,
Science,
Language Arts

83

8:20- 10:30 History-Social Science and Language Arts Spanish English
Over the course of each unit, the students will engage in...
Oracy & Background Knowledge development x2 Socta s oy
(sor50) Langusge At

(Language Comprehension)
Science experiences/inquiry .
Wit (dependen o ]
Writing (independent, small group and whole group

Reading (independent, small group and whole grou

Skills (Word
Independent Practice

Intervention Block

12:00 - 1:15 Math - over the course of a math unit, the students will 6-8 SOCIaI StUdles = =
engage in: Language Arts| Language Art
e Oracy development

Science and Language Arts —

Over the course of each unit, the students will engage in...
Oracy & Background Knowledge development
(Language Comprehension)

SS experiences/inquiry

Whole group mini lessons

Writing (independent, small group and whole group)

Reading (independent, small group and whole group)
Skills (Word

Page 15

www.TeachingForBiliteracy.com

84
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The Program
Language and Content Allocation Plan

Determines:

¥y ¥

Master and Biliteracy
CIassroom Daily Curriculum
Environment  Schedules (yearlong

biliteracy maps
(3 Linguistic Spaces) and units)

&
Assessment

Materials and Resources
Used in Each Language

www.TeachingForBiliteracy.com

Page 13

85

Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K-
(so/so) |onguageArts  |[lenguageAns LanguageArts

Spanish to
English: Social
Studies,

Social Studies | °nguage Arts Math
Language Arts Science
English to Language Art

Spanish: Math,
Science,
Language Arts

86
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Sample Yearlong Biliteracy Map - 8th Grade

o tho i o
396)

(.1134)

Thinking 13
 Rosoarch, Evdonco, and Pointof Viw 15

"—l--nm. Evidence, and Point of View 15

Unit A BEL A Unit4- Science & ELA:
Objects Move and Collide Forces Influence Phenomena Organisms Adapt and Change Over Time Sustaining Local and Global Biodiversity

ey | e
o
e
e
i st e ok S o S et
R
.
s
et o i
ey
ey
Pl
””” s e e e ks corat s bt sy a syt s /'"}
pricwri [yl I}
\1J
Writing Standard: 2 (Informative) Writing Standard: 1 (Argument) Writing Standard: 2 (Explanatory) Writing Standard: 3
enre: Lab Report Genre: Scientific Claim and Evidence Essay Genre: Explanatory Essay Genre: Speculative
4.56.7.8 10 ) 4567810 4,56.7.810
RI3,4,7,9&W.898 [ ;& w898  [3][] RL2,4,5 9 & W8.9A Jall-T RL3,56, 7: & W89A

87

Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K2 . INII::hdI Spanish to English: Math, Science, Social Studies, Science
(50/50) R Language Arts Language Arts
ath Spanish to English: Math, Social Studies, Language

Spanish to
English: Social
Studies,

Social Studies || [2n8uase Arts

Language Arts

English to
Spanish: Math,
Science,
Language Arts

88
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I
Sample Yearlong Biliteracy Map - 8th Grade

=
e e e
.2 5ty it rying the U.S. u’.‘.u‘) the ideals of the
ST sasuas o o[ o)
ey ] e ot ot 47 i 5
5 e . e o
STl B L
o & oy o
Ty . e e o
i3 B W e ol | o
R e ) e e S L | e
g o o T 10
e = po Sosm vt ot Yo
g St Ty 13  Resac Evienc, N (et smsirie 1 iy s R
e || R e
a Forces Influence Phenomena Organisms. and Change Over Time ini
= o
ko E
|limer | Lase Lo
st = e [
= E= E o =
= I
ot [l = F
] ES
the maban of twa coliding obyects. | MS-£5S 1.1
e e i | o= et L e s L e e
s el
iy s anane o s s
- maes e e e
= i eess
= s =t P
R B e
il v [ PR
s e B iy
Fer ey s s e
™ e e Bk
= =2
s P
R L sl e bl [Tl e e
e FEe e 2 Sk cooar ety bt sy et s
P [ s
=, o rrichation
= =
Writing Standard: 2 (Informative) Writing Standard: 2 (Explanatory) : 3 (Narrative)
Genre: Lab Report Genre: Explanatory Essay re: Speculative Eco-Fiction

89

Sample Yearlong Biliteracy Map - 8th Grade

Es===s]

T
9
3
2
5 idnts anaiyzs U. 8.9 Students analyze the early and steady attempts |
3 the! 1o abola savay and o fealze he st of the
2 | P, STt o
] £¥si)
g — e ey
2 | Relienissot e rose 72 Shorts anahes o varomation ol th
I &5 e
g sy dvrt ot i Arsican e _|CHAWA (81017 i i o
Elll et i S

- B | e ot e =
= o Sl Science Ayl St g 13
s St T 13 s ot Evdance: and P ot ow 1.5
c
s [ Revec, Eodonce: an Pantof i 15

‘Standard: 2 (Informational)

Writing Standard: 3 (Narrative) Writ dard: 1 (Argument) Gonre: Explanatory At
Genre: Historical Fiction Narrative ‘Gonre: Cause-and-Effect Argument (for magazine or website)
567,810

4.5.6.7.8.10 4.56,7.8,10
Organisms Adapt and Change Over Time

Unit 4- Science & ELA:
Sustaining Local and Global Biodiversity.

e
s | [
=
R e e v — pd MsLsss.
e e g e
E] Fedy o5
3 i e e s, ot b om S, s
2 e
5 e
e
> e o
z it s s s
4 s o
¢ ey
H e
3
2 ooty
T wuns || FSETS12 s o et ot oy gt
Writing Standard: 2 (Informative) Writing Standard: 2 (Explanatory) Writing Standard: 3 (Narrative)
‘Genre: Lab Report Genre: Explanatory Essay enre: Speculative Eco-Fiction
4.56.7.8, 10 4567810 4,56.7.810
RI2,5,6,8,&W89B [3-] RL2,4,59 & W89A Bl RL3,5,6,7;&W.8.9A B
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The Program
Language and Content Allocation Plan

Determines:
Master and Biliteracy
CIassroom Daily Curriculum
Environment Schedules b (yearlong
S iliteracy maps
M and units)
Materials and Resources A &
. ssessment
Used in Each Language
M Page 13

91

Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K-
(so/so) |onguageArts  |[lenguageAns LanguageArts

Spanish to
English: Social
Studies,
Language Arts Math
Science
English to Language Art
Spanish: Math,
Science,
Language Arts

Social Studies

Language Arts

92
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.
Sample Yearlong Biliteracy Map - 8th Grade
ample 8th Grade Biliteracy Map - Please Return to Presenter -
Time Subject
8:00 - 8:20
8:20-10:30 History-Social Science and Language Arts
Over the course of each unit, the students will engage in...
= * Oracy & Background Knowledge development
S (Language Comprehension)
e Science experiences/inquiry
e Whole group mini lessons
e ®  Writing (independent, small group and whole group)
| L 100 * Reading (independent, small group and whole group)|
5 ik . Skills (Word
2 | e . Practice
s e 10:30 - 11:00
o v 1488 L
Writing Standard: 1 (Argument) 9 Standard: 2 (nformationa) M 11:00-12:00 IrERees
et 12:00 -1:15 Math - over the course of a math unit, the students will
engage in:
= init 2- Science & ELA: Non-contact * Oracy development
Obiject: F.
e _Math skills and practice
cas
T [
% 1:15-2:30 cience and Language Arts —
i | er the course of each unit, the students will engage in...
"w:'fﬁ; o e 7 ﬁ e Oracy & Background Knowledge development
e w— e il (Language Comprehension)
s encnpe | 1 Gt s E 2 : inqui
e  — I eSS experiences/inquiry
': 5t e e Whole group mini lessons
I A ®  Writing (independent, small group and whole group)
el [ — Em | * Reading (independent, small group and whole group)
S I f . Skills (Word
o || B
e ||k
2:30-3:00
Writing Standard: 2 (Informative) Witing Standard: 1 (Argument)
Genre: Lab Report enre: Sciontfic Claim and Evidenco Essay
4.5,6.7.8,10 Sse T T 2567510 T
RI2,5,6,8&W898 |3|[-] RL2,4,5 9 & W8.9A Jall-T RL3,5,6,7; & W89A 12

93

]
Sample Yearlong Biliteracy Map - 8th Grade

Bample 8th Grade Biliteracy Map - Please Return to Presenter
Subject

The Goals of Dual
Language are

is most effectively met

when all the structures

work together.

Writing Standard: 2 (Informative) Writing Standard: 1 (Argument)
Genre: Lab Report onre: SclantficClam and Evidenca Essay

LR

T TS5 75T T
RI2,5,6,8 & W898 [3||-] RL2,4,5 9 & W8.9A Bl RL3,56,7; & W89.A P

4,5,6.7.8,10

94
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I Goal This goal means.... To meet this goal, students Observations and notes during .
need.... sample instruction

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade Level
Academic
Achievement
(for all students
in both
languages)

Pillar 3:
Sociocultural
competence

Sample Yearlong Biliteracy Map - 8th Grade

Bample 8th Grade Biliteracy Map - Please Return to Presenter

History-Social Science and Language Arts
Over the course of each unit, the students will

)
* Independent Practice
1 11:00
) on] 11:00 - 12:00 Lunch/Recess
Linlil 12:00 - 1:15 Math - over the course of a math unit, the students will
3,4,7. 9 L = l- engage in:
init 2- Science & ELA: Non-contact * Oracy development
Forces Influence Phenomena
o _Math skills and practice

1:15-2:30 cience and Language Arts —
er the course of each unit, the students wil

I e Qracu & Ragkornind Knnwladoadaval,

2:30-3:00 °4
Writing Standard: 1 (Argument)
onre: Sciendiic Clan and Evidnce Edsay
““““ TR n TS5 75T 7
RI2,5,6,8 & W898 [3||-] RL2,4,5 9 & W8.9A Bl RL3,56,7; & W89.A P

96
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I ]
This is the goal of dual language —

students who are bilingual, biliterate,
have high academic achievement and
socio-cultural competence.

The district, school, and classroom
structures that work together to support
the goals of dual language are...

The structures help students achieve the
goals of Dual Language because...

@ an

i
./
www.TeachingForBiliteracy.com

98
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Agenda:

Welcome & Introductions

Defining Biliteracy Instruction

Sample Instruction & Debrief
Biliteracy Strategies

* Characteristics of Effective Biliteracy
Instruction

* Planning for Effective Biliteracy Instruction

* Closure and Preparing for Tomorrow

ll"}n
\lJ
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.
Materials for today’ ion

an h Leverage Biliteracy Sti
\|/ Center for Teaching for Biliteracy
www TeachingForBiliteracy.com En

3-Day Overview
Palmdale School District, CA

Whole group - Welcome

Breakouts by grade band
-2,3-5 8 6-8)

(K-2,

Grade Band Presenter Contact Information
K2 ana Baum mall
35 Crystal Ramos. i i R@gmail
68 Melody Wharton | _teachingforbiliteracy MW @gmail.c

Characteristics of Effective Biliteracy Instructio

August 5, 2025 - Session Outcomes:

ngH Léve rage

Resource - @& Biliteracy
Packet | Strategi iy
www.TeachingForBi

100
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High Leverage Biliteracy Strategies

High Leverage Biliteracy Strategies

Strategy Name and Description Language Supports and Notes

[Concept Attainment: Concept attamment | | swwaryssppr oot Sapors | s Swpors | |

Is a constructvit strategy wherein students
construct an understanding of a new
concept through a series of hints or
examples of the concept presented through
pictures. Thisisin contrast to the more
teacher-centered (and abstract) approach,

‘Teaching for

C T ————
concept they will be studying and then | Notes:
describes the concept to the students « Meaningful Frame (.e, content and unit theme]

Teaching for Biliteracy Book: page 81-82

Biliteracy

Strategy Name and Description Language Supports and Notes
“Adapted Reader's Theater (ART): An semory s G sipors

adaptation of readers’
teacher summarizes o paraphrases  text
while the students, guided by the teacher,
act out the story either sfently or joining

nto the narration using the key academic
vocabulary. This previews concepts and

v
and movement. While tissimilar to TPR, | Notes:

the difference s that there is not as much « Meaningful Frame (.e, content and unit theme]
of an emphasis on associating specific

vocabulary with a specific movement.

Teaching for Biteracy Book: page 81

Strengthening Bridges
between Languages &

KAREN BEEMAN

CHERYL UROW

Fishbowl: A small group of students s Semor Supors ear—

selected to model a cooperative activity or

center task in the "ishbowl,” with the rest
their actions and

language. The teacher guides the students

in the fishbowl through the activit,

narrating and providing sentence prompts

as needed. After the students observe their

VDA argage O S

peers participating in the fishbowl,they | Notes:
return to ther places and begin the same + Meaningful Frame (.c. content and unit theme)
actity.

Teaching for Biliteracy Book: page 82 & 136

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and Description

L Supports and Notes

Concept Attainment: Concept attainment Sensory Supports ] Graphic Supports | Interactive Supports
is a constructivist StrateEy wherein student: * Real-life objects (realia) * Chans * In pairs or partners
construct an understanding of a new * Manipulatives * Graphic organizers * In triads or small groups
X X * Pictures & photographs * Tables * Ina whole group
concept through a series of hints or « Tlustrations, diagrams & drawings | * Graphs « Using cooperative group
* Magazines & newspapers * Timelines structures
examples of the concept presented through o Physical activities * Number lines * With the Internet (Web
pictures. This is in contrast to the more * Videos & Films sites) or software programs
* Beoadcasts * In the mtive language (L1)
teacher-centered (and abstract) approach, « Modds & figures * With mentors

where the teacher tells the students the

describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

High Leverage Biliteracy Strategies Page 1

www.TeachingForBiliteracy.com

© WIDA Language Development Standards

concept they will be studying and then Notes:

e Meaningful Frame (i.e., content and unit theme)

102

www.TeachingForBiliteracy.com
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Concept Attainment
with Sentence Prompts and TPR

Teaching for Students use visuals
Biliteracy and sentence prompts

boteaial e to identify the concept.
| New vocabulary is
S introduced with visual
and kinesthetic support

to support meaning.g@?

gForBiliteracy.com

103

Sensory Supports Graphic Supports Interactive Supports

* Real-life objects (realia) L [ ¢ Chars
anioulacig SFEPIIC organizers . poses e 0
ictures & photographs * Tables n a whole group

& drawings | * Graphs « U group

o Dl ae * Timelines structures
~ e Number lines e With the Internet (Web
o sites) or software programs
* Broadcasts ¢ In the native language (L1)
* Models & figures * With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and Description Language Supports and Notes
Concept Attainment: Concept attainment Sensory Supports ] Graphic Supports | Interactive Supports h
is a constructivist strategy wherein students
construct an understanding of a new
concept through a series of hints or
examples of the concept presented through
pictures. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then

describes the concept to the students. ‘ e Meaningful Frame (i.e., content and unit theme)

Teaching for Biliteracy Book: page 81-82
Sorted photographs to
decipher between
environmental and cultural

* Real-life objects (realia) * Chars

© WIDA Language Development Standards

characteristics.
High Leverage Biliteracy Strategies Page 1 o
www.TeachingForBiliteracy.com ‘

105

Adapted Readers Theater (ART)
with TPR

' The teacher summarizes or
Teachlng for paraphrase is a text as she and

BlhteraCY the students act it out.
S hening Brid
o Through the teachers
' narration, and the interaction
e and movement of students the
concepts and vocabulary are
previewed.
\1J
www.TeachingForBiliteracy.com

106

www.TeachingForBiliteracy.com 53



Strategy Name and Description

Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text
while the students, guided by the teacher,
act out the story either silently or joining
into the narration using the key academic
vocabulary. This previews concepts and
vocabulary from the text through narration
and movement. While it is similar to TPR,
the difference is that there is not as much
of an emphasis on associating specific
vocabulary with a specific movement.

Teaching for Biliteracy Book: page 81

Language Supports and Notes

* Picures & photographs
+ Hllustrations, diagrams & drawings
incs & newspapers

* Physical activities
* Videos & Films
+ Broadaasts

* Models & figures

Notes:

[ Sensory Supports Graphic Supports Interactive Supports
* Real-life objects (realia) * Charis « In pairs or partners
* Manipulatives * Graphic organizers * In triads or small groups

* Tables
* Graphs
* Timelines

* Number lines

© WIDA Language Development Standards

e Meaningful Frame (i.e., content and unit theme)

* Inawhole group

* Using cooperative group
seructurcs

* With the Internet (Web
sites) or software programs

* In the native linguage (L1)

* With mentors

High Leverage Biliteracy Strategies Page 1

www.TeachingForBiliteracy.com
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Sensory Supports

Graphic Supports

* Real-life objects (realia)

* Broadcasts
* Models & figures

* Graphs
¢ Timelines
¢ Number lines

<

Interactive Supports

In pairs or partners

In a whole group

structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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Strategy Name and Description Language Supports and Notes
Adapted Reader’s Theater (ART): An |
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text
while the students, guided by the teacher,
act out the story either silently or joining

Sensory Supports | Graphic Supports Interactive Supports

into the narration using the key academic P
and movement. While it is similar to TPR,
vocabulary with a specific movement. Used Visua Is an d act|0ns to

vocabulary. This previews concepts and " Moddl & fiures
the difference is that there is not as much
Teaching for Biliteracy Book: page 81 | nt rod uce new vocCa b u | a ry

vocabulary from the text through narration T
Notes:
e Meaningful Frame (i.e., content and unit theme
of an emphasis on associating specific
related to a concept.

2\
=

High Leverage Biliteracy Strategies Page 1 "

www.TeachingForBiliteracy.com

il 4
\.
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Fish Bowl

Students become the model

PIEleiilas o for demonstrating the
Biliteracy

Strengthening Bridges

expectation rather than the

between Languages 4 teacher telling students
~what to do.
KAREN BEEMAN € 5 UROWv:' J ngh Leverage
Biliteracy
Strategies Page 1 i

www.TeachingForBiliteracy.com
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Sensory Supports

Graphic Supports

Interactive Supports

* Real-life objects (realia)
o Mania "

* Pictures & photographs
L4 U ACTOTT et d i

& drawings

n N

.

€ Physical activities
e Vide

¢ Broadcasts

* Models & figures

IC organizers

Timelines
Number lines

& In pairs or partners

> s
([ * Inawhole group

structures
e With the Internet (Web
sites) or software programs
¢ In the native language (L1)
¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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e
Sorts

‘Teaching for
Biliteracy

Strengthening Bridges
between Languages 48

Students categorize pictures,
words, or phrases into groups
as to introduce new concepts
 or reinforce relationships
@RI among elements.

KAREN BEEMAN

High Leverage Biliteracy
Strategies Page 2

83 §
PP. W
www.TeachingForBiliteracy.com
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Sensory Supports

Graphic Supports Interactive Supports

o Maoia
* Pictures & photographs
L4 U AT T a X

& drawings

‘: * Physical activities >
o Vide

¢ Broadcasts

* Models & figures

* Real-life objects (realia) L

& In pairs or partners

> s
* Ina whole group

structures
e With the Internet (Web
sites) or software programs
¢ In the native language (L1)
¢ With mentors

¢ Tables

¢ Graphs

¢ Timelines

¢ Number lines

www.TeachingForBiliteracy.com

© WIDA, Language Development Standards
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The LEA — Language Experience
Approach with TPR

‘Teaching for
Biliteracy

Strengthening Bridges
between Languages

KAREN BEEMAN

CHERYL UROW

Students participate in a
shared experience. Then,
students co-construct a

text. 0.94 &
pp. 104 -
105

High Leverage
Biliteracy
Strategies
Page 2

an
\1J
www.TeachingForBiliteracy.com

114

www.TeachingForBiliteracy.com

8/4/25

57



Sensory Supports

Graphic Supports

* Real-life objects (realia)

* Mool raphic organizers |
* Pictures & photographs * Tables
o T e drawings | * Graphs

Interactive Supports

"+ Inawhole group )

¢ Broadcasts

* Models & figures

¢ Timelines
¢ Number lines

structures
¢ With the Internet (Web
sites) or software programs
¢ In the native language (L1)
¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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Strategy Name and Description

Language Supports and Notes

Sort: In strategic partnerships, students
categorize words, pictures, or realia into
groups. This can be done as a closed sort,
using teacher-provided categories, or as an
open sort, where students create their own
categories|

* Guaphs © sing cooperaiv grosp
- Tindlnes st
© Nuomber loes « Wi th Inrne (Wb

In an open sort, there is no
that students will group items according to
content standards. They may organize
items in any way, as long as they can
explain their reasoning.

In a closed sort, the teacher provides the
categories, which must be clear and
understandable to students.

Sentence prompts are used to structure
oral language development and help

students focus on vocabulary and concepts.

Teaching for Biliteracy Book: page 83

© WIDA Language Development Standards

« Meaningful Frame (i.e., content and unit theme)

Strategy Name and Description

Language Supports and Notes

Language Experience Approach (LEA):
Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards,
using sentence prompts and strategic
partners, the teacher asks students to
propose a retelling, one sentence at a time,
about the shared experience. Their
contributions are transcribed into a written
piece. This shared text becomes a
meaningful literary resource that may be
used as a writing mentor text, reading
fluency practice, and/or meaningful
application of grade-level language
standards and foundational skills.

T ——
aip

& drvvings

taguines & nevapapes « Timclnes srctes
i © Nurmber lines © W th ovrne (Wb

i) o sofowae progrms

M ¢ s * Vidimans
© WIDA Langusge Deveopment Standarcs
Notes:
« Meaningful Frame (i.e., content and unit theme)

For more information about the strategies above and

descriptions to even more high leverage biliteracy
strategies, scan the QR Code!

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and ipti Language Supports and Notes
Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teache
where
conce !
descri )

«  High leverage biliteracy strategies...

Sensory Supports Graphic Supports Interactive Supports ‘

Coach, TOSA, or
- su ! - o; School and
Teachers: pp- . District Leaders:
. Specialist:
Instruction : Systems and
Classroom
Structures
Support
language standards and foundational skills.
Ig:ching for Biliteracy Book: page 94 & 104-
117

Agenda:

Welcome & Introductions
Goals of Dual Language

Sample Instruction & Debrief

Characteristics of Effective Biliteracy
Instruction

* Planning for Effective Biliteracy Instruction
e Closure and Preparing for Tomorrow ,,P
| J

www.TeachingForBiliteracy.com \
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I ]
Systems Approach to Sustaining Effective
Biliteracy Instruction

Effective Instruction

www.TeachingForBiliteracy.com

119

]
A comprehensive and practical guide

to Dual Language Education

GUIDING
PRINCIPLES FOR

DUAL LANGUAGE

Based on the most recent research
in the field (37 edition) s:'?

www.TeachingForBiliteracy.com
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STRAND
Principle 1

'OGRAM STRUCTURE

All aspects of the program work together to achieve the three core goals of dual language education:
grade-level academic bil lism and biliteracy, and socic

Principle 2

The program ensures equity for all groups.

Principle 3

Principle 1

The program has strong, effective, and leadership.

The program has a process for developing and revising a high-quality curriculum.

Principle 2 The curriculum is standards-based and promotes attainment of the three core goals of dual language
education.
Principle 3 The curriculum effectively integrates technology to deepen and enhance learning.

STRAND 3 INSTRUCTION

Principle 1 Instructional methods are derived from research-based principles of dual language education and
ensure fidelity to the model.

Principle 2 strategies support the attainment of the three core goals of dual language education.

Principle 3 Instruction is student-centered.

Principle 4 Instructional staff effectively integrate technology to deepen and enhance the learning process.

STRAND 4 ASSESSMENT & ACCOUNTABILITY

Principle 1 The program creates and maintains an infrastructure that supports an assessment and accountability
process.

Principle 2 Student assessment is aligned with program goals and with state content and language standards, and
the results are used to guide and inform instruction.

Principle 3 Using multiple measures in both languages of instruction, the program collects and analyzes a variety of
data that are used for program lity, program evaluation, and program

Principle 4 Student progress toward program goals and state achievement objectives is systematically measured
and reported,

Principle 5 The program communicates with appropriate stakeholders about program outcomes.

STRAND 5 STAFF QUALITY & PROFESSIONAL DEVELOPMENT

Principle 1| The program recruits and retains high-quality dual language staff

Principle2 | The program provides high-quality professional development that is tailored to the needs of dual
language educators and support staff.

Principle 3 The program collaborates with other groups and institutions to ensure staff quality.

STRAND 6 FAMILY & COMMUNITY

Principle 1 The program has a responsive infrastructure for positive, active, and ongoing relations with students”
families and the community.

Principle 2 The program promotes family and community engagement and advocacy through outreach activities and
support services that are aligned with the three core goals of dual language education.

Principle 3 The program views and involves families and community members as strategic partners.

STRAND 7 UPPORT & RESOURCES

Principle 1 The program is supported by all key
Principle 2 The program is equitably and adequately funded to meet program goals.
Principle 3 The program advocates for support.

Page 19

* Equity

* Leadership

Characteristics of

* |nstructional focus and commitment to
achievement and high expectations

* Ongoing, continuous program planning

www.TeachingForBiliteracy.com

Effective Dual Language Programs
(CAL Guiding Principles):

Strand 1 Program Structure
* Vision and goals that define expectations for

achievement

122
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I
Characteristics of

Effective Dual Language Programs
(CAL Guiding Principles):

Strand 1 Program Structure
* Vision and goals that define expectations for

achievement

e Instructional focus and commitment to
achievement and high expectations

* Equity
* Leadership

www.TeachingForBiliteracy.com

* Ongoing, continuous program planning \‘

123

Strand 1: Program Structure
“Studies of effective schools consistently
and conclusively demonstrate that high-
quality programs have a cohesive school-
wide shared vision; a set of goals that
define their expectations for achievement;
and an instructional focus and commitment
to achievement and high expectations...”

CAL Guiding Principles, page 10

www.TeachingForBiliteracy.com
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Strand 1: Program Structure
“Studies of effective schools consistently
and conclusively demonstrate that high-
quality programs have a cohesive school-
wide shared vision; a set of goals that
define their expectations for achievement;
and an instructional focus and commitment
to achievement and high expectations...”

CAL Guiding Principles, page 10

www.TeachingForBiliteracy.com e i
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Systems Approach to Sustaining Effective
Biliteracy Instruction

Effective Instruction

Goals of
the

- Program
Vision s@?

www.TeachingForBiliteracy.com
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Palmdale
A\‘ School District

Launching a lifetime of learning

Palmdale School District Dual
Immersion Program Overview
Vision

The dual immersion program in the Palmdale School District is designed for ALL students,
regardless of their primary home language to achieve the three pillars of dual immersion

education

Students will be proficient in both English and Spanish;
aidite and understand through reading, writing, listening, and
ilingualism is the ability to speak two languages fluently,
d and write two languages proficiently.
udents will excel academically in both languages of
el standards in Spanish and English language arts,
cEscience.

Hents will develop a positive identity of self,
Itural appreciation, and conflict-resolution strategies.

while biliteracy is the ability to re
High Academic Performance:

iocultural C :

www.TeachingForBiliteracy.com
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Systems Approach to Sustaining Effective

Biliteracy Instruction

www.TeachingForBiliteracy.com
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I ]
Systems Approach to Sustaining Effective
Biliteracy Instruction

Key Instructional
Practices that ensure
students meet the
program goals.

www.TeachingForBiliteracy.com
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Palmdale
A\‘ School District

Launching a lifetime of learning

they each offer a high-quality dual immersion program. The administration and staff across all
four schools collaborate to ensure student success, advocating for the program through a
o) ilincuial norcno i don ino oo o for both oo ages_

Program Model and Instructional Practices

Our program is grounded in The Guiding Principles for Dual Language Education, serving as a
tool for planning, self-reflection, and continual improvement. Students receive daily classroom
instruction in both Spanish and English according to our 50/50 language and content allocation
plan. This ensures literacy instruction in each language every day.

Key aspects of our instructional practices include:

o Asset-Based, L Rich Envir ts: Teachers and students view language
and culture as assets to be valued and cultivated. They provide a space that encourages
language development and communication through a variety of interactive activities
during instruction. All teachers serve as language models in both Spanish and English.
Instruction includes multiple opportunities for all students to engage in academic
conversation based on their language proficiency levels.

e High-Leverage Biliteracy Strategies: Instruction is purposeful, intentional, planned and
student-centered which includes the use of multiple high leverage biliteracy strategies to
support the use of academic language while also building content literacy knowledge
and engage all students in rigorous thinking.

e 3 Language Acquisition Supports - These include sensory, graphic, and interactive
language supports that are differentiated based on the academic and linguistic needs of
students.

www.TeachingForBiliteracy.com
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Systems Approach to Sustaining Effective
i"aracy Instruction

www.TeachingForBiliteracy.com
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K 1 2 3 4 5
50% 50% 50% 50% 50% 50%
50/50

50% 50% 50% 50% 50% 50%
an
\1J

www.TeachingForBiliteracy.com
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\‘ Palmdale
I School District
——r—r—
Language and Content Allocation Plan
Grade Level Spanish Bridge English
At the end of every biliteracy
unit and math module, there
will be a Bridge.
Please note - Beginning 26-27, the language and content allocation plan will be revised to alternate Math.
Kindergarten Language Arts Spanish to English: Language Language Arts
Arts and Social Studies
Social Studies Science
English to Spanish:
Language arts, Science, Math Math
1st grade Language Arts Spanish to English: Language Language Arts.
Arts and Science
Science Social Studies
English to Spanish:
Language Arts and Social Math
Studies, Math
2nd grade Language Arts ‘Spanish to English: | anguage Language Arts
Arts and Social Studies
Social Studies Science
English to Spanish:
Language arts, Science, Math Math
3rd grade Language Arts Spanish to English: Language Language Arts.
Arts and Science
Science Social Studies
English to Spanish:
Language Arts and Social Math
Studies, Math
4th grade Language Arts Spanish to English: L anguage Language Arts.
Arts and Social Studies
Social Studies Science
English to Spanish:
Language arts, Science, Math Math
5th grade Language Arts Spanish to English: Language Language Arts
Arts and Science
Science Social Studies
English to Spanish:
Language Arts and Social Math
Studies, Math
English to Spanish:
Language Arts and Social Math
Studies, Math
8th grade Language Arts Spanish to English: Language Language Arts
Arts and Social Studies
Social Studies Science
English to Spanish:
Language arts, Science, Math Math

drBiliteracy.com
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Biliteracy Instruction
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\1J
www.TeachingForBiliteracy.com

135

The Program
Language and Content Allocation Plan

Determines:
Master and Biliteracy
Classroom Daily Curriculum
Environment Schedules b (yearlong
e iliteracy maps
(3 Linguistic Spaces) e
Materials and Resources A &
. ssessment
Used in Each Language

www.TeachingForBiliteracy.com ii
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Systems Approach to Sustaining Effective
Biliteracy Instruction

an
\1J
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I
Structures that Support Biliteracy Instruction

an
\1J
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I
Systems Approach to Sustaining Effective
Biliteracy Instruction

students meet the
program goals.

www.TeachingForBiliteracy.com
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Pedagogy Sort

&P
In partners,
1.Partner A takes off the paperclip and
sorts the papers so they are all face up.
Find the gray categories.
2.Partner B reads each of the gray
categories and places them in a row.
What are these categories? ﬁ"?

www.TeachingForBiliteracy.com
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Pedagogy Sort r .

1. Partner A chooses a white paper and reads &

Where do these descriptors come from?
2. Partner B thinks about what pillar it goes
under:

| think this supports _____ because .
3. Partner A responds:

| agree/disagree because .

Once a consensus is found, place the paper
under the pillar.
4. Switch roles and place the remaining papers.

www.TeachingForBiliteracy.com
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Agenda:

Welcome & Introductions

Goals of Dual Language

Sample Instruction & Debrief

Biliteracy Strategies

Characteristics of Effective Biliteracy
Instruction

I Planning for Effective Biliteracy Instructionl

e Closure and Preparing for Tomorrow

an
\/
www.TeachingForBiliteracy.com
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I 02000
Planning for Biliteracy Instruction

Planning for Biliteracy Instruction

Unit Topic/Theme:

Lesson goal:

For the purpose of:

Standards-Based Biliteracy Units: | Content Standard(s):
Instruction includes the - Outcomes (Learning Intention/Success Criteria):
integration of content (science or

social studies), literacy (reading, Reading Standard(s):

itil - Out :
writing, and word utcomes:
recognition/foundational skills) Writing Standard(s):
and language development. . Outcomes:
Other Standards:
- Outcomes:

- \Nhat are some features you

Approach Instruc
and strategically

== notice in the planning o (
—— document?

143

I
Planning for Biliteracy Instruction

Unit Topic/Theme:

Lesson goal:

For the purpose of:

Standards-Based Biliteracy Units: | Content Standard(s):

social studies), literacy (reading, | "eading Standard(s):

iti - Outy :
writing, and word utcomes:
recognition/foundational skills) Writing Standard(s):
and language development. - Outcomes:
Other Standards:
- Outcomes:

Constructivist,
Knowledge-Building Instructional
Approach Instruction intentionally
and strategically develops
knowledge (related to the
standards).

What knowledge do STUDENTS need to construct?

Learning Environment: How will | facilitate the construction of knowledge, how will we document it, and where will it live so 2
that students have access to it? [l

B T T

144
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Planning for Biliteracy Instruction

Tool for Planning Effective Biliteracy Instruction

Unit Topic/Theme: The Development of American Constitutional Democracy (1607-1789)

Lesson goal: Build oracy and background knowledge on the interrelationship among the
environmental characteristics of a particular geographic location and the cultural characteristics of
a group people and how they influence that society’s economy, politics, and regional dynamics.

For the purpose of: For students to engage in content inquiry about how the environmental and
cultural characteristics of each of the 13 colonies influenced their economy, politics, and regional
dynamics (among themselves and with England).

- \N@ start with the end in

Approach Instruc
and strategically

= mind: goal and purpose
|

2\
=

(
<
[4
o
4
(
(
<
«
~
[4
4
J‘
\.
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Planning for Biliteracy Instruction
e—— Planning for Biliteracy Instruction

Standards-Based Biliteracy Units:
Instruction includes the
integration of content (science or
social studies), literacy (reading,
writing, and word
recognition/foundational skills)
and language development.

T

Content Standard(s):
Outcomes (Learning Intention/Success Criteria):

Reading Standard(s):
- Outcomes:

Writing Standard(s):
- Outcomes:

Other Standards:
Outcomes:

Cons
Knoy

knov
stani

= Next we look at the standards.
Where do we get this information?

eer ey iea
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Sample Yearlong Biliteracy Map - 8th Grade
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History and Social Studies

HISTORY
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ERAMEWORK

FOR CALIFORNIA PUBLIC SCHOOLS

Kindergarten Through Grade Twelve

Adopted by the California State Board of Education
July 2016

Published by the California Department of Education
Sacramento, 2
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Home / Teaching & Learning / History-Social Science / History-Social Science Framework

History-Social Science Framework
The State Board of Education adopted the History-Social Science Framework on July 14, 2016. This is !

History-Social Sci Fr k — Whole D
2016 History-Social Science Framework (PDF; 11MB) (Note: this is a large file, allow time to load or save
opening.)

History-Social Science Framework — By Chapter
Table of Contents (PDF)

Chapter 1: Introduction (PDF)

Chapter 2: Instructional Practice for Kindergarten through Grade Five (PDF)

Chapter 3: Kindergarten — Learning_ and Working Now and Long_Ago (PDF)

Chapter 4: Grade One — A Child’s Place in Time and Space (PDF)

Chapter 5: Grade Two — People Who Make a Difference (PDF)

Chapter 6: Grade Three — Continuity and Change (PDF)

Chapter 7: Grade Four—California: A Changing_State (PDF)

Chapter 8: Grade Five — United States History and Geograpt

: Making a New Nation (PDF)

Chapter 9: Instructional Practice for Grades Six through Eight (PDF)

Chapter 12: Grade Eight — United States History and Geography: Growth and Conflict (PDF)

e e = e e— -
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CHAPTER 12

United States History
and Geography:
Growth and Conflict

What did freedom mean to the nation’s

founders, and how did it change over time?
How and why did the United States expand?

Who is considered an American?

‘The eighth-grade course of study begins with an intensive review
of the major ideas, issues, and events that shaped the founding of
the nation. In their study of this era, students will view American
history through the lens of people who were trying—and are still
trying—to fulfill the promise of the Declaration of Independence
and the Constitution. Throughout their eighth-grade United States
history and geography course, students will confront the themes of
freedom, equality, and liberty and their changing definitions over
time. This course will explore the geography of place, movement,
and region, starting with the Atlantic seaboard and then American
ard ion and ic devel the Civil War and

Reconstruction, and finally, industrialization.

2\
=
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development.

Standards-Based Biliteracy History-Social Science Standards:
Units: Instruction includes the
integration of content

(science or social studies), the first president only.)
literacy (reading, writing, and

recognition/foundational
skills) and language

8.4.1 - Describe the country’s physical landscapes, political divisions, and territorial
expansion during the terms of the first four presidents. (In this unit, leading up to

Outcomes (Learning Intentions/Success Criteria):

- Identify and describe environmental characteristics.

- Describe how environmental characteristics influence the politics, economics,
and regional dynamics of a place.

- Name major European powers with North American territorial claims between
1607-1789.

- Identify the 13 colonies

- Locate major physical features of the 13 colonies (as individual colonies and as a
region)

- Describe how physical features influenced settlement patterns and colonial
development

- Explain how the environmental characteristics of each of the 13 colonies
influenced the politics, economics, and regional dynamics of each (among
themselves and with England).

8.4.4- Discuss daily life, including traditions in art, music, and literature, of early

national America.

Outcomes:

- Identify and describe cultural characteristics.

- Describe how the cultural characteristics of a group of people in a specific
geographic location influence politics, economics, and regional dynamics

- Describe the cultural characteristics of each of the 13 colonies.

- Explain differences in daily life among regional, racial, and social groups in the
13 colonies (including Native Americans and enslaved people).

- Compare daily life in different colonies (e.g., New England vs. Southern
colonies). |l4

\lJ
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Plan

Instruction

TtrctVist, Rnowledge Bullding
Instructional Approach Instruction
intentionally and strategically
develops knowledge (related to the
standards)

e By

Ae i

Where do these

at knowledge do STUDENTS need to const

.
rning Environment: How will | facilitate th
document it, and where will it live so that

Build oracy and background
knowledge: Instruction
intentionally develops oracy
(building receptive and productive
language) and background
knowledge in preparation for
literacy or inquiry.

@

®®

ey

from?
at oracy and background knowledge need

abulary in an upcoming text or unit that s essential for students to know to
lderstand and be able to talk about the topic?

b this oracy and background knowledge be developed all at once o does it have
be divided or spread out?

e \Nith your partner:

Rigorous Student-Centered
Instruction: Instruction is student-
centered and actively engages ALL
students.

at are students’ language proficiency levels? How does instruct

. -
{ferentiated so that ALL students are able to participate actively” l ' Se t h e gl l I d I n g
.
e mmsror QU E@STIONS TO rerviect
s information?
on each Category.
rning Environment: How will students interact with the enviro

lls, instructional materials, linguistic spaces) to demonstrate progress toward
comes and standards? com
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Planning for Biliteracy Instruction

tonstructivist, Knowledge-Buildin "Nhat knowledge do STUDENTS need to construct?

nstructional Approach Instruction]
ntentionally and strategically
develops knowledge (related to the
standards).

-
'& 1 Learning Environment: How will | facilitate the construction of knowledge, how will
{/

e document it, and where will it live so that students have access to it?

www.TeachingForBiliteracy.com
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! What is it not?
k:ontent obligatory language students will need:

Outcomes: Students will be able to...

e Identify an i vironmental characteristics.

e Identify th and their le~~*inn-

e Locate maj atures (Ap Q /alley)
menle Each standard is

e Name maj owers witl . .

+ Describe h awesint UNPacked into achievable

e Describe h ental charz f a
place. 1

. Bt e me OUTCOMES, Organized from

e Describet territorial «
Revolution most concrete to most

e Use maps iti .

e Explain ho i 1

e [yl ho abstract, which helps to

e Analyze ho . . ations.

+  Expain ho - plan instruction

e Descr ’sas
of 175 throughout the unit.  ©va

e Describe the s physical landscapes, political divisions, and territorial expansion during the terms of
the first four pr

further explore how physical landscapes, political divisions, and territorial d"}h
expansion developed through the terms of the first four presidents. 3 | J
Focused on foreign diplomacy
after 1789.
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_ - Describe laws that limited the rights of free Blacks. _

- Explain how life for free Blacks was different from white citizens.
History and Social Science Skills Standards:

C&ST 1- Students explain how major events are related to one another in time.
Identify major historical events that led to the establishment of the English colonies
on the eastern seaboard of what is now the US

Outcomes:

- Place the major historical events that led to the establishment of the English
colonies in correct chronological order.

- Describe the cause-and-effect relationships between historical events that led
to the establishment of the colonies and the growing tension between the
colonies and England.

- Explain how events led to and influenced the colonies coalescing and revolting
against English rule.

C&ST 3- Students use a variety of maps and documents to identify physical and

cultural features of neighborhoods, cities, states, and countries and to explain the

historical migration of people, expansion and disintegration of empires, and the

growth of economic systems.

Outcomes:

- Locate key physical and cultural features on historical and modern maps of the
13 colonies.

- Use maps and documents to describe historical patterns of migration or
expansion of the 13 colonies.

- Interpret geographic and economic data to explain the development of the
norther, middle, and southern colonies.

Click here (or scan the QR code) to access all of the standards ked
into outcomes, which were used to plan the sample instruction you
experienced.

©Center for Teaching for Biliteracy
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Planning for Biliteracy Instruction

onstructivist, Knowledge-Building What knowledge do STUDENTS need to construct?
nstructional Approach Instruction
ntentionally and strategically
develops knowledge (related to thq

standards).
|

-
'&‘ Learning Environment: How will | facilitate the construction of knowledge, how wil

e document it, and where will it live so that students have access to it?

www.TeachingForBiliteracy.com
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Planning for Biliteracy Instruction

Build oracy and background
knowledge: Instruction
intentionally develops oracy

[Vhat oracy and background knowledge needs to be developed? What is the
ocabulary in an upcoming text or unit that is essential for students to know to
nderstand and be able to talk about the topic?

(building receptive and productive
language) and background
knowledge in preparation for
literacy or inquiry.

Listening » Inquiry ow will this prepare students for literacy and inquiry?

Speaking

an this oracy and background knowledge be developed all at once or does it have
o be divided or spread out?

=
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Academic Language

Las caracteristicas ambientales | Producen

Un lugar geogréfico Compran

El clima Venden

La geografia fisica La economia
Los recursos naturales La politica

La flora Las decisiones
La fauna Las leyes

Las caracteristicas culturales El poder

Las formas de vida Comparten
Un grupo de personas Compiten

El idioma Como se relacionan

www.TeachingForBiliteracy.com
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Planning for Biliteracy Instruction

Build oracy and background
knowledge: Instruction
intentionally develops oracy

language) and background
knowledge in preparation for
Iiteracy or inquiry.

(building receptive and productive

[Vhat oracy and background knowledge needs to be developed? What is the
ocabulary in an upcoming text or unit that is essential for students to know to

bnderstand and be able to talk about the topic?

an this oracy and background knowledge be developed all at once or does it have
o be divided or spread out?

ow will this prepare students for literacy and inquiry?

www.TeachingForBiliteracy.com
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—

Why is developing academic language
proficiency so important?
What is the purpose?

Social Language Academic Academic
Proficiency Language Achievement
Proficiency
Listening Speaking Reading Writing
\.}/

www.TeachingForBiliteracy.com
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Social Language Academic Ac.ademic
Proficiency Language Achievement
Proficiency
©©6®@

Listening Speaking

www.TeachingForBiliteracy.com
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CIW/ICS

OF CONGRESS

+ AMERICA in» CLASS" PRIMARY
: SOURCES

from the National Humanities Center

| American Revolution -
Y
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El signo del castor
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Planning for Biliteracy Instruction
Rigorous Student-Centered What are students’ language proficiency levels? How does instruction need to be
Instruction: Instruction is student-| |differentiated so that ALL students are able to participate actively?
centered and actively engages ALL
students.
What student behaviors will you be looking for (outcomes)? How will you collect
this information?
Learning Environment: How will students interact with the environment (charts on
walls, instructional materials, linguistic spaces) to demonstrate progress toward
outcomes and standards?
www.TeachingForBiliteracy.com
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Materials for today’s session

8™ grade H-SS and Spanish Language Arts Unit 1: The D
it 1: Initial Oracy for H-SS Ane:

of American C

D (1607-1789)

Record Chart — SAMPLE

Outcomes

Identify cultural characteristics.

Identify environmental characteristics.

Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and s people.
Name major European powers with North American territorial claims between 1607-1789.

Identify major historical events that lead to the of the English colonies on the eastern seaboard of what is now the US

Sensory Supports Graphic Supports Interactive Supports
P—— T-chart (concept attainment) ihole group
Total Physical Response Sentence Promets Strategic partners
. Adapter Readers Theater - pictures in sequence

Student name:

Identifies examples of environmental and
cultural characteristics

Describes how environmental and
cultural characteristics influence
the politics, economics, and
regional dynamics of a place

Names the major European powers
with North American territorial
claims between 1607-1789

Identified major historical events
that lead to the establishment of
the English colonies on the eastern
seaboard of what is now the US

Exhibits Receptive Demonstrates Exhibits Demonstrates Exhibits Demonstrates Exhibits Demonstrates
language productive language Receptive productive Receptive productive Receptive productive
language language language language language language
Las caracteristicas La economia Europa Controlaba
ambientales Producen Espaiia Los reyes y las
Un lugar geogréfico Compran Portugal reinas
El clima Venden Francia Explorary
La geografia fisica Las decisiones Inglaterra o e
Los recursos Los recursos
naturales Las leyes .
Formative
La fauna La politica
Las caracteristicas Comparten
culturales Compiten
Las formas de vida Como se
ssessments
Las tradiciones y los Las
costumbres interacciones.
Las normas sociales regionales Los conflictos
Los valores

www.TeachingForBiliteracy.com \
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8 grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)

Formative

1: Initial Oracy for H-SS dotal Record Chart - SAMPLE
[o]

8.1.4 e« Identify environmental characteristics.
8.4.1 e Identify cultural characteristics.
8.4.4 e Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.
8.5.3 * Name major European powers with North American territorial claims between 1607-1789.
8.9.6 o ldentify major historical events that lead to the of the English colonies on the eastern seaboard of what is now the US
C&ST1 Sensory Supports Graphic Supports ive Supports
C&ST3 T-chart [roncant attainment) |
Pictures/images
. Total Physical Response Adapter
==we \NNQT Are some =

Identifies examples of environmental and cultural characteristi of

cultural characteristics the politics, economi itern
Student name: regional dynamics of s

Exhibits Receptive Demonstrates Exhibits ates
language productive language Receptive ey e a u re S yo u ve
language e

Las caracteristicas La economia

ambientales Producen ] ?

Un lugar geogrdfico Compran n Ot I c e

El clima Venden L]

La geografia fisica Las decisiones

Los recursos Los recursos nuevos

naturales Las leyes territorios

La flora El poder El Nuevo Mundo

La fauna La politica Tomaron el

Las caracteristicas Comparten control

culturales Compiten Las regiones

Las formas de vida Como se Las colonias

El idioma relacionan Los grupos

Las tradiciones y los Las Las metas

costumbres interacciones Los colonos

Las normas sociales regionales Los conflictos

Los valores

www.TeachingForBiliteracy.com
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8 grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)
Formative 1: | Oracy for H-SS Anecdotal Record Chart — SAMPLE
O

« Identify environmental characteristics.

ics, economics, and regional dynamics of a place and its people.

ren 1607-1789.
1 colonies on the eastern seaboard of what is now the US

ment)

Whole group
from the map -
ures in sequence
p < Identified major historical events
Ider o e s the major Europeﬁn POWETS | that lead to the establishment of
P e i with North American territorial " .
cultural characteristics the politics, economics, and laims betw 1607-1789 the English colonies on the eastern
Student name: regional dynamics of a place claims between seaboard of what is now the US
Exhibits Receptive Demonstrates Exhibits Demonstrates Exhibits Demonstrates Exhibits Demonstrates
language productive language i i i i i i

language language language language language language
Las caracteristicas La economia Europa Controlaba
ambientales Producen Espaiia Los reyes y las
Un lugar geogrdfico Compran Portugal reinas
El clima Venden Francia Explorary
La geografia fisica Las decisiones Inglaterra conquistar
Los recursos Los recursos nuevos
naturales Las leyes territorios
La flora El poder El Nuevo Mundo
La fauna La politica Tomaron el
Las caracteristicas Comparten control
culturales Compiten Las regiones
Las formas de vida Como se Las colonias
El idioma relacionan Los grupos
Las tradiciones y los Las Las metas
costumbres interacciones Los colonos
Las normas sociales regionales Los conflictos
Los valores

www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map - 8th Grade

racy Map - Please Return to Presenter

—_—
Il
Lo ol sovaryan o maiza e eas o e
B Pk
[kl | consequences of Reconstruction. (8.11.3-4)
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Writing Standard: 2 (Informative) Writing Standard: 1 (Argument) Writing Standard: 2 (Explanatory) Writing Standard: 3 (Narrative)
Genre: Lab Report Gonro: Sclontific Claim and Evidence Essay Genre: Explanatory Essay Genre: Speculative Eco-Fiction
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Unit Theme:

« Content Area Standards

Spanish Language Arts Standards

Spanish Language Development Standards

Content and Literacy Big Ideas
Summative Assessment

Academic listening and sp g r y for content instruction and literacy development.
Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension

Content Area Instruction
e Oracy, background knowledge, and
language comprehension

Oracy, background knowledge, and language comprehension
Comprehensive literacy routines, strategies and reading

behaviors. q
e Inquiry
Wri * Investigations
e Oracy, background knowledge, and language comprehension e Experiments
« Comprehensive literacy routines, strategies writing behaviors. o Experiences

Foundational Skills and Fluency: Word Recognition

Oracy, background knowledge, and language comprehension
Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

Vocabulary background knowledge, syntax, and semantics

Summative Assessment

JUSLUSSASSY SAIBWIO

Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

s}
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panish Language Arts Unit 1: The Development of American Constitutional Democrac

Identify environmental characteristics.

Identify cultural characteristics.

Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.
Name major European powers with North American territorial claims between 1607-1789.

Identify major historical events that lead to the establishment of the English colonies on the eastern seaboard of what is now the US

C&ST 3 Pictures/images ‘T-chart (concept attainment] Whole group
Total Physical Response Sentence Prompts Strategic partners
> Adapter Reader’s Theater — pictures in sequence
Describes how environmental and Names the major European powers Identified major historical events
Identifies examples of environmental and cultural characteristics influence . : s Lo that lead to the establishment of
cultural characteristics the politics, economics, and WIt_h kil the English colonies on the eastern
4 ; claims between 1607-1789 5
Student name: regional dynamics of a place seaboard of what is now the US
Exhibits Receptive Demonstrates Exhibits Demonstrates Exhibits Demonstrates Exhibits Demonstrates
language productive language p p
language language language language language language
Las caracteristicas La economia Europa Controlaba
ambientales Producen Espafia Los reyes y las
Un lugar geogrdfico Compran Portugal reinas
El clima Venden Francia Explorary
La geografia fisica Las decisiones Inglaterra conquistar
Los recursos Los recursos nuevos
naturales Las leyes territorios
La flora El poder El Nuevo Mundo
La fauna La politica Tomaron el
Las caracteristicas Comparten control
culturales Compiten Las regiones
Las formas de vida Como se Las colonias
El idioma relacionan Los grupos
Las tradiciones y los Las Las metas
costumbres interacciones Los colonos
Las normas sociales regionales Los conflictos
Los valores

www.TeachingForBiliteracy.com
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Unit Theme:
* Content Area Standards

* Spanish Language Arts Standards

* Spanish Language Development Standards
« Content and Literacy Big Ideas

Building Oracy, Background K led, L Compr _I.I

e Academic listening and speaking r y for content instruction and literacy development.

« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. O

. 8racy, b:ckgrouptd knowled{ge, anc: Iatngyage r‘:jomp:;e:hensnon o Oracy, background knowledge, and m

. omprehensive literacy routines, strategies and reading language comprehension —

behaviors. .
o Inquiry <
* Investigations (0]

e Oracy, background knowledge, and language comprehension e Experiments >

+ Comprehensive literacy routines, strategies writing behaviors. o Experiences 7]
Foundational Skills and Fluency: Word Recognition »n

e Oracy, background knowledge, and language comprehension CD

* Phoneme Awareness, Phonics, Decoding, Encoding, (7]

Orthography [72]

* Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment CD
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis —

e lllustration Practice the new language (includes Phonology

« Side by Side or Listening, Speaking, Reading, and Morphology

e Asise dice Writing in the other language) Syntax and grammar

Pragmatics.
[=]
www.TeachingForBiliteracy.com
8 grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)
Formative 1: Initial Oracy for H-SS dotal Record Chart - SAMPLE
[
8.1.4 e« Identify environmental characteristics.
8.4.1 e Identify cultural characteristics.
8.4.4 e Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.
8.5.3 o Name major European powers with North American territorial claims between 1607-1789.
8.9.6
C&ST1 Sensory Supports Graphic Supports Interactive Supports
C&ST 3 Pictures/images T-chart (concept attainment) Whole group
Total Physical Response Senients Pranipts Strategic partners
I Adapter Reader’s Theater — pictures in sequence
Identifies examples of environmental and cultural characteristics influence - : _— that lead to the establishment of
i By g with North American territorial " "

cultural characteristics the politics, economics, and claims between 1607-1789 the English colonies on the eastern

Student name: regional dynamics of a place seaboard of what is now the US
Exhibits Receptive Demonstrates Exhibits Demonstrates Exhibits Demonstrates Exhibits Demonstrates
language productive language p p
language language language language language language

Las caracteristicas La economia Europa Controlaba

ambientales Producen Espafia Los reyes y las

Un lugar geogrdfico Compran Portugal reinas

El clima Venden Francia Explorary

La geografia fisica Las decisiones Inglaterra conquistar

Los recursos Los recursos nuevos

naturales Las leyes territorios

La flora El poder El Nuevo Mundo

La fauna La politica Tomaron el

Las caracteristicas Comparten control

culturales Compiten Las regiones

Las formas de vida Como se Las colonias

El idioma relacionan Los grupos

Las tradiciones y los Las Las metas

costumbres interacciones Los colonos

Las normas sociales regionales Los conflictos

Los valores
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Planning for Biliteracy Instruction

Rigorous Student-Centered
Instruction: Instruction is student-
centered and actively engages ALL

students.

What are students’ language proficiency levels? How does instruction need to be
differentiated so that ALL students are able to participate actively?

What student behaviors will you be looking for (outcomes)? How will you collect
this information?

Learning Environment: How will students interact with the environment (charts on
walls, instructional materials, linguistic spaces) to demonstrate progress toward

outcomes and standards?

2\
=
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How did the teacher know

what supports to put in place
to ensure the success of all

students?

2\
=
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With the supports, what were students able to do?

lentify main 1deas an

Complete content-related

CONSORTIUM language learners can process or produce the language needed to:
Level 1 Level 2 Level 3
Entering Beginning Developing
‘ollow one-step or: =" Follow multi-step or: = Categorize content-
ds/i i dsi i based examples from oral
atch social language to | = Classify/sort content-relate directions
isual/graphic displays visuals per oral descripti
o | identify objects, people, or |+ Sequence visuals per oral familiar text read aloud to
= laces from oral statements/ |  directions visuals
= uestions using gestures « Identify information on * Use learning strategies
i | (e, pointing) charts or tables based on i
wn atch instructional oral statements Identify everyday examples
S | Blianguage with visual of content-based concepts
epresentation (c.g., “Use a described orally
harpened pencil.”)
different time frames (e.g.,
past, present, future)
nswer yes/no and choice | + Convey content through |+ Begin to express time
uestions high frequency words/ TN
egin to use general and phrascs « Retell/rephrase ideas from
igh frequency vocabulary |+ State big/main ideas of speech
epeat words, short phrases, | classroom conversation T Ve DrICT Tl Content:
emorized chunl * Describe situations from
= swer sclect WH- modeled sentences + Statc opinions
S | Pavestions (e, “who,” + Describe routines and i
< | WFwhat” “when,” “where) everyday events using transitions (c.g.,
&' | Whwithin context of lessons or |« Express everyday needsand | “but,” “then”)
Co ersonal experiences wants * Use different registers inside
+ Communicate in social and outside of class
situations * State big/main ideas with
* Make requests some supporting details

tasks or assi based
on oral discourse

new situations

Role play, dramatize, or
re-cnact scenarios from oral
reading

- Paraphrasc and summarize

ideas presented orally
Defend a point of view

+ Explain and compare

content-based concepts
Connect ideas with
supporting details/evidence

* Substantiate opinions with

reasons and evidence

l D A For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

Level 5
Bridging

s oral Tnformation to
accomplish grade-level tasks
Evaluate intent of specch

Make inferences from
grade-level text read aloud

Discriminate amony
multiple gentes read orally

Defend a point of view and
give reasons
Use and explain metaphors
and similes

Buiyoeay - 9 [9A37]

+ Communicate with fluency
in social and academic
contexts

Negotiate meaning in group

Discuss and give examples
of abstract, content-based
ideas (e.g., democracy;
justice)

Without the graphic, sensory, and interactive
supports, what might have happened?

175

IS

graphic displays
dentify objects, people, or

VISUAIS per oFal descrptio
Sequence visuals per oral
directions

1d, ifi i iy .

familiar text read aloud to
visuals

Use learning strateei

‘Tasks Of asSIgNMEnts base
on oral discourse

new sitanion:

Because the 3 Pillars are the goals of Dual
Language, instruction must always consider
and intentionally plan for language.

Make inferences from
grade-level text read aloud
O

other students benefit from the
supports?

questions

[Begin to use general and

high frequency vocabulary

epeat words, short phrases,

emorized chunks

Answer select WH-

questions (e.g., “who,”

“what,” “when,” “where”)
ithi. £ 1,

high frequency words/

YN N P

ideas presented orally

phrases

State big/main ideas of
classtoom conversation g
Describe situations from
modeled sentences .
Describe routines and

Retell/rephrase ideas from
speech
e D rIeT Ol COnTene

State opinions

Defend a point of view

+ Explain and compare
content-based concepts
Connect ideas with

everyday events

using transitions (c.g.,

* Substantiate opinions with

give reasons E
Use and explain metaphors | @
and similes

+ Communicate with fluency
in social and academic
contexts

* Negotiate meaning in group

assessing students.

The WIDA Can Dos are a great tool to help:
Planning instruction & differentiation and
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Mode of
Communication

Collaborative

Interpretive

Productive

Bl, students are able to perform the
bwing tasks:

ELD Proficiency

students are able to perform the follow-
ing tasks:

Level Continuum

— > Emerging————> — > Expanding———>

perform the

level, students are able to
following tasks:

dents are able to perform the following
tasks:

xpress basic personal and safety

eeds and ideas, and respond to

® Express basic personal and safety
needs and ideas, and respond to

® Express a variety of personal needs,
ideas, and opinions and respond to

® Express more complex feelings,
needs, ideas, and opinions using ex-

uestions on social and academ|
opics with gestures and words o
hort phrases.

se basic social conventions to
articipate in conversations.

What did students do
during sample instruction?

production;
sing extended

ollaborative
tent areas
upportas

appropriate.

omprehend frequently occurring
ords and basic phrases in
mediate physical surroundings.

ead very brief grade-appropriate
ext with simple sentences and

iliar vocabulary, supported by
raphics or pictures.

omprehend familiar words, phrases,
nd questions drawn from content
reas.

© Comprehend a sequence of informa-
tion on familiar topics as presented
through stories and face-to-face
conversation.

© Comprehend information on familiar
topics and on some unfamiliar topics
in contextualized settings.

® Read independently a variety of

© Read brief gradi iate text
with simple sentences and mostly
familiar vocabulary, supported by
graphics or pictures.

® Demonstrate understanding of words
and phrases from previously learned
content material.

roduce learned words and phrases

® Produce basic statements and ask

grad iate text with simple
sentences.

© Read more complex text supported
by graphics or pictures.

‘® Comprehend basic concepts in
content areas.

© Comprehend detailed information
with fewer contextual clues on
unfamiliar topics.

© Read increasingly complex grade-lev-
el text while relying on

contextand prior knowledge to
obtain meaning from print.

® Read technical text on familiar topics
supported by pictures or graphics.

' Produce sustained informational
with others onan

ind use gestures to
asic information.
xpress ideas using visuals such as
rawings, charts, or graphic
rganizers.

q in directi
exchanges on familiar and routine
subjects.

® Express ideas using information and
short within

expanding variety of topics.

@ Express ideas in highly structured
and scaffolded academic

contexts.

in a similar way.

® Produce, initiate, and sustain
spontaneous interactions on a vari-

Write and express ideas to meet
most social and academic needs
through the recombination of learned|

The Prbfic'i'eni:y Level Descriptors can be used
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8 grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)

Formative

dotal Record Chart — SAMPLE

1: Initial Oracy for H-SS
=

8.1.4
8.4.1
8.4.4
85.3
8.9.6
C&ST1

e« Identify environmental characteristics.

e Identify cultural characteristics.
Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.

.
o Name major European powers with North American territorial claims between 1607-1789.
.

Identify major historical events that lead to the

of the English colonies on the eastern seaboard of what is now the US

\ Sensory Supports

Graphic Supports

Interactive Supports

Pictures/images

T-chart (concept attainment)
Sentence Prompts
Adapter Reader’s Theater — pictures in sequence

Whole group
Strategic partners

dentifies examples of environmental and
ultural characteristics

escribes how environmental and
Itural characteristics influence
e politics, economics, and
egional dynamics of a place

Names the major European powers
with North American territorial
claims between 1607-1789

Identified major historical events
that lead to the establishment of
the English colonies on the eastern
seaboard of what is now the US

xhibits Receptive Demonstrates Exhibits Demonstrates Exhibits Demonstrates Exhibits Demonstrates
language productive language p
language language language language language language
Las caracteristicas / La economia Europa Controlaba
ambientales I Producen Espafia Los reyes y las
Un lugar geogrdfico a Compran Portugal reinas
El clima ‘/ Venden Francia Explorary
La geografia fisica Las decisiones Inglaterra conquistar
Los recursos \/ Los recursos nuevos
naturales J Las leyes territorios
La flora / El poder El Nuevo Mundo
La fauna i La politica Tomaron el
Las caracteristicas o Comparten control
culturales Compiten Las regiones
Las formas de vida Como se Las colonias
El idioma idi relacionan Los grupos
Las tradiciones y los La Id loma Las Las metas
costumbres interacciones Los colonos
Las normas sociales regionales Los conflictos
Los valores
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1.With your partner, one person be the
teacher and one be the student.

2.Teacher use the formative
assessment document to take down
notes/check the what language the
student can demonstrate receptively
and productively.

3.Switch roles.

2\
=
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8 grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)
Formative 1: Initial Oracy for H-SS dotal Record Chart - SAMPLE
[
8.1.4 e« Identify environmental characteristics.
8.4.1 e Identify cultural characteristics.
8.4.4 e Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.
8.5.3 o Name major European powers with North American territorial claims between 1607-1789.
8.9.6 o ldentify major historical events that lead to the i of the English colonies on the eastern seaboard of what is now the US
C&ST1 Sensory Supports Graphic Supports Interactive Supports
C&ST 3 - " T-chart (concept attainment)
Plsredmces Sentence rompts Whole group

Strategic partners

pictures in sequence
lescribes how environmental and ames the major European powers Identified major historical events
dentifies examples of environmental and Itural characteristics influence 2 jor European p that lead to the establishment of
i By g ith North American territorial ] .
ultural characteristics e politics, economics, and the English colonies on the eastern

et faims between 1607-1789 seaboard of what is now the US

xhibits Receptive Demonstrates o o - Exhibits Demonstrates Exhibits Demonstrates
language productive language p
language language language language language language
Las caracteristicas / La economia / Europa Controlaba
ambientales i Producen /7 Espafia Los reyes y las
Un lugar geogrdfico a 7 Compran V4 Portugal reinas
El clima ‘/ Venden X / Francia Explorary
La geografia fisica Las decisiones Inglaterra conquistar
Los recursos \/ Los recursos T Vs nuevos
naturales J Las leyes " territorios
La flora / | El Nuevo Mundo
La fauna i \/ Tomaron el
Las caracteristicas ~ control
culturales J Compiten Las regiones
Las formas de vida Como se LO S Las colonias
El idioma L a |d | oma relacionan Los grupos
Las tradiciones y los inte raCCiOneS Las metas
Los colonos
‘ Los conflictos
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When | look at the data of all my students _
o together have they all developed oracy‘-’

85.3
8.9.6 N
casT1

Would students beneflt from areview and
addltlonal time to practice orally?

Student n;

| SEauUATU UT WAL TS TIOW T

ibits Receptive emol Exhil bt Demons! trates Exhibit its Demonstrates

Janguage 5 i - 5
language language language language language

Las cart V4 Europa Controlaba

ambien| | V4 Espaiia Los reyes y las

Un lugal V4 Pnrtuga/ reinas

La geog J In, gl t conquistar

Los recy / nuevos

naturale

Perhaps whole group flrst with
volunteer leaders.
Then in strategic partnerships.

181
Planning for Biliteracy Instruction
Rigorous Student-Centered What are students’ language proficiency levels? How does instruction need to be
Instruction: Instruction is student-| |differentiated so that ALL students are able to participate actively?
centered and actively engages ALL
students.
What student behaviors will you be looking for (outcomes)? How will you collect
this information?
Learning Environment: How will students interact with the environment (charts on
walls, instructional materials, linguistic spaces) to demonstrate progress toward
outcomes and standards?
an
\.}/
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I 02000
Planning for Biliteracy Instruction

High-Leverage Biliteracy What strategies will be used to develop oracy and background knowledge and help
Strategies: Instruction includes thg |meet the lesson goals?
use of multiple, stacked strategies

How will these strategies build knowledge of the vocabulary and help students USE
the vocabulary (listening and speaking)?

www.TeachingForBiliteracy.com

183

I
Planning for Biliteracy Instruction

Language Acquisition Supports: What language acquisition supports will be provided to help students USE the
nstruction includes a variety of vocabulary in context?

anguage acquisition supports fron
Pach category: sensory, graphic,
bnd interactive. Sensory:

e T

Graphic:

Interactive (student groupings):

2\
=
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Planning for Biliteracy Instruction

IAsset-Based, Language-Rich What sentence prompts will be provided to help students engage in academic
Environments: Instruction included |conversations using the new vocabulary?

multiple opportunities for ALL
students to engage in academic
conversations.

Language Policy: How will the adults in the room (teachers, aids, support staff,

CPQ observers, etc.) be models for the language of instruction and support students in
/%\/_Z building their linguistic repertoire in the language of instruction?

www.TeachingForBiliteracy.com
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Planning for Biliteracy Instruction

IAII four language domains How will students apply the oracy (listening and speaking) they developed to
nstruction strategically activates, | [|reading and writing?

develops, and incorporates all four
anguage domains (Listening,
Speaking, Reading, and Writing) in
@ meaningful context.

Using Science or Social Studies Standards OR a Universal Theme.

Eo@)ins)V4

Listening Speaking Reading ~ Writing

As a meaningful Frame in Each Language

2\
=
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Planning for Biliteracy Instruction

Equity: Instruction builds on

L anguage policy: How will | positively redirect students to use the provided

nstruction that aligns with their language performance/proficiency levels?

When students make linguistic approximations and/or use regionalisms, how will
students’ linguistics resources and | [hey be acknowledged and celebrated?
Hevelops a positive bilingual
dentity.

kupports to produce (non-verbal production, speaking, writing) in the language of

www.TeachingForBiliteracy.com
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Planning for Biliteracy Instruction

Planning for Biliteracy Instruction

Unit Topic/Theme:

Lesson goal:

For the purpose of:

Standards-Based Biliteracy Units:
Instruction includes the
integration of content (science or
social studies), literacy fraadina
writing, and word

=zves Planning for effective
biliteracy instruction

V- means....

Content Standard(s):
Outcomes (Learning Intention/Success Criteria):

Reading Standard(s):

Constructivist,
Knowledge-Building Instructional
Approach Instruction intentionally
and strategically develops
knowledge (related to the
standards).

What knowledge do STUDENTS need to construct?

Learning Environment: How will | facilitate the construction of knowledge, how will we document it, and where will it live so
that students have access to it?
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Agenda:

Welcome & Introductions

Goals of Dual Language

V| Sample Instruction & Debrief
Biliteracy Strategies

& Characteristics of Effective Biliteracy
Instructlon

ion

Closure and Preparmg for Tomorrow
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