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3-Day Overview
August 5, 2025 August 6, 2025 August 7, 2025
Characteristics of B The Organization Planning for
Effective and Instructional Effective Biliteracy
Biliteracy Shifts of the Instruction
Instruction Standards
Whole group —
Welcome Breakouts by Whole group —
grade band seated by
Breakouts by (k-2, 3-5 & 6-8) grade level
grade band
(k-2, 3-5 & 6-8)

Session Purpose:

Build a shared understanding of
the organization and instructional
shifts of the content and literacy
standards and their implication on
planning and instructional design.
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Agenda:

* Welcome & Introductions

e Standards-based Instruction

e CA History-Social Science Standards
* CA Science Standards

e CA Common Core Language Arts Standards:
* Reading

*  Writing

Closure and Preparing for Tomorrow
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Materials for today’s session

5th Grade Standards Analysis
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Breakouts by grade band
(K-4 & 5-8)

Grade Band Presenter Contact Information
K-4 Crystal Ramos i iliteracyCR@gmail.com
5-8 Melody Wharton i biliteracyMW il.com
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Materials for today’s session

* Hello! My name is...
e lwork___andl __
(role).
=== + Atakeaway | had
yesterday was...
59— vty Wharon | ealitonil oW 0amshcon * In reading the
The Organization a:tda 'I‘r:’satrr::tionaIShifts of the outcomes for tod ay, |
notice that...
- * | am excited to...
« What about you? ')
)

I
Palmdale

Professional Learning Expectations

* Be open to new ideas

* Presume positive intentions
* Be an active participant

* Avoid side conversations

* Place cell phones on vibrate

* Be present (avoid checking emails/messages and
working on other projects except during lunch)

* Be on time for all sessions
* Please no videorecording any part of the day "v'

Center for Teaching for Biliteracy, LLC

8/6/25
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Agenda:

Welcome & Introductions
L)
 CAHistory-Social Science Standards
* CA Science Standards
e CA Common Core Language Arts Standards:
* Reading
*  Writing
* Closure and Preparing for Tomorrow s@?

11

Meaningful Frame Content
comes from
Content science,
social
Reading studies,
SEL,
universal
ertlng theme,
topic
an
\1J
© Center for Teaching for Biliteracy s{
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Standards-Based Biliteracy Maps plan
instruction for the year

50/50 Example

Sample Yearlong Biliteracy Map - 5th Grade 50/50

Digital Version

sed
riera and consirins
3-5-ET51-3" Plan and cany oul fair tets n which variat

of 2 model o prlotype that can be improve.

e and Content Allocation 50% Spanish; 50 % English (Math in English]

[Next Generation Science Standards:

Wiiting Standards W51 -Opinion
Persuasive Lottor
WS.4; W55, W55 WST; WS.8; W5.10

Unit 1-ELA & SS - The Americas Before

et T o S,
Ty e =
= e
oz =
7 e
ese f
Writin e e e v
=
Readi
ading gt T ——

Writing

WS4 W55 W56 W57 W58 W510

‘Reading Standards - nformational Texts

Readin
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‘ Palmdale
A\‘ School District

they each offer a high-quality dual immersion program. The administration and staff across all

Standards-Based Biliteracy
Units: Integrating language,
literacy, and content areas
that build on each other and
across languages.

language supports that are differentiated based on the academic and linguistic needs of
students.

15

Standards-alignhed
VS.
Standards-based?

What’s the difference?

¥

16



Standards-aligned vs. Standards-based?

Standards-aligned

Standards-based

Standard

Standard

Standard

Wharton - Center for Teaching for Biliteracy

17

Standards-aligned vs. Standards-based?

Standards-aligned

Standards-based

Standard

Standard

Standard

Standard

Standard

Standard

Wharton - Center for Teaching for Biliteracy

18
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Standards-based Instruction

19

Standards-aligned Standards-based

In other words, standards- @
aligned is when while
standards-based means . sm?

| | Standard

| Standard

| Standard

20
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NEXT GENERATION %g&gg&%&

CIENCE MG e

FOR CALIFORNIA PUBLIC SCHOOLS!

STANDARDS e

PREPARING AMERICA'S STUDENTS FOR COLLEGE & CAREER /|

21

Reflection
| know/learned that

the instructional shifts Re SO U rce

of the standards

involve... Pa C ket p . 18

This means that in my
practice, | will need
to...

Other Notes/
Wonderings

22
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Agenda:

Welcome & Introductions

tandar Instruction
* CA Science Standards
e CA Common Core Language Arts Standards:
* Reading
*  Writing
* Closure and Preparing for Tomorrow s@,,?

23

History and Social Studies

HISTORY,
SOGIAL*SCIENCE

ERAMEWORK

" FOR CAIFORNIA PUBLIC SCHOOIS

Kifidergarten Through Grade Twelve.

24
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https://www.socialstudies.org/c3

za National Council for the Social Studies
8\ Preparing Students for College, Career, and Givic Life Search this site... ~ Q

About - Advocacy Annual Conference - Professional Learning ~  Member Services = Publ ns ~ Resources ~  Standards

College, Career, and Civic Life (C3) Framework for Social Studies State Standards Resources for Using (3
Resources from the C3 Literacy
College, Career, and Civic Life (C3) Framework for Social Studies State Standards: Guidance for Enhancing the Collaborative
Rigor of K-12 Civics, Economics, Geography, and History The College, Careerand Civic Life (C3)
The result of a three year state-led collaborative effort, the College, Career, and Civic Life (C3) Framework for Social Studies Framework for Social Studies State Standards
State Standards was developed to serve two audiences: for states to upgrade their state social studies standards and for re-envisions the purpose and instructional
practitioners — local school districts, schools, teachers and curriculum writers — to strengthen their social studies programs. practices of social studies educam?n inthe
Its objectives are to: a) enhance the rigor of the social studies disciplines; b) build critical thinking, problem solving, and states. Through a granf from the Bill & Melinda
participatory skills to become engaged citizens; and c) align academic programs to the Common Core State Standards for Gates Founda!\»on, Natlunal}(uu}nc\\ forthe
English Language Arts and Literacy in History/SocialStudies. Social Studies,in partnership with the
In June 2017, Religious Studies Companion Document was added s a Supplement to the C3 Framework. It isincluded in the  Ntional Center for Literacy Education (NCLE),
downloadable pdf file of the Framework. developed these free professional learning
tools, and resources to help school teachers
[diDownload C3 Framework PDF from across the nation use the College, Career,
and Civic Life (C3) Framework for Social
Studies State Standards.
What are the guiding principles? SEE ALL THE C3LC RESOURCES »

The C3 is driven by the following shared principles about high quality social studies education:

o Social studies prepares the nation’s young people for college, careers, and civic life. Teaching the College,

y

Career, and Civic Life
(C3) Framework:

o Inquiry is at the heart of social studies.
* Social studies involves interdisciplinary applications and welcomes integration of the arts and humanities.

»_Social studiesis composed of deep and enduring concepts, and skills from the disciplines, Social studie izesskillsand

25

C3 Social Science Standards — the shift

“The C3 Framework focuses on inquiry
skills and key concepts, and guides—not
prescribes—the choice of curricular

content necessary for a rigorous social
studies program.”

https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-
for-social-studies-rev0617.pdf

26
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https://www.socialstudies.org/c3
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf

]
Organization of the C3

Dimension 2:

Dimension 1:

Dimension 3:

Dimension 4:

Developing §|Applying Evaluating Communicating
Questions Disciplinary B Sources and Conclusions
and Planningl| Tools and Using and Taking
. . . Informed
Inquiries Concepts Evidence Action
*In CA, thesdl| Civics Gathering and | Communicating
are the Evaluating and Critiquing
Analysis Skilld|| Economics [ Sources® Conclusions*
which are to

be embedded| 8€08raphy

in every unit History

Developing
Claims and
Using Evidence*

Taking Informed
Action*

27
Implementing all four dimensions
of the C3 into HSS instruction
would...
(]
Y
28
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History and Social Studies

HeE SHR@ RY,
SOGIAL*SCIENCE

ERAMEWORK

FOR CALIEORNIA PUBLIC SCHOOLSV
Kifidergarten Through/Grade Twelve.

Adopted by the California State Board of Education
July 2016

Published by the California Department of Education
Sacramento, 2017

|
p. 2 of

Introduction Resource

Packet
CHAPTER 1 xamples throughout

nce and the History—

Content. Inquiry. Literacy. Citizenship.  so organizes the grade-
Jiry as an effective and
iven field. Additionally,

This framework guides educators as they design, implement,
and maintain a coherent course of study to teach content,

develop inquiry-based critical thinking skills, improve reading and How does it
comprehension and expository writing ability, and promote an mbian Exchange?
engaged and knowledgeable citizenry in history and the 2ir content knowledge
related social sciences. be contextualized and

The subject areas covered in this framework offer students

h . . init,
the opportunity to learn about the world and their place in it, take center stage—for

phic dimensions as
rcess of “doing

‘es are interpretive
these subjects are

think critically, read, write, and communicate clearly. History,
civics and government, geography, and economics are integral
to the mission of preparing California’s children for college,
careers, and civic life. These disciplines develop students’
understanding of the physical world, encourage their partici-
pation in our democratic system of government, teach them

about our past, inform their financial choices, and improve . . X X
direction in which

elf. This HSS

their ability to make reasoned decisions based upon evidence.
Moreover, these disciplines play a vital role in the development

of student literacy because of a shared emphasis on text, argu-

mentation, and use of evidence.

30

8/6/25
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31

N
Jigsaw

p. 2-5 of
Resource Packet

Unpacking the CA HSS Framework

(of the History i

[he Hss Framework provides both a theoretical rationale and concrete classroom examples throughout
the document to support the implementation of a new vision for history-social science and the History—
Social Science Content Standards for California Public Schools (HSS Standards). I also organizes the grade-
level content around questions of significance, designed to promote the use of inquiry as an effective and
engaging method, and the in a given field. Additionally,
the HSS Framework includes broad questions, such as What does freedom mean? and How does it
change over time? as well as more narrow inquiries, such as Why was there a Columbian Exchange?
Framing instruction around questions of significance allows students to develop their

in greater depth, and to create a narrative arc around which other information can be contextualized and
utilized to address issues and problems in modern society.

The HSS Framework also allows the natural connections between the disciplines to take center stage—for
example, by examining an important event from its economic, political, and geographic dimensions as
well as its place in the chronology of the past. Finally, it engages students in the process of “doing
history,” which communicates to students that history and the related social sciences are interpretive
disciplines; that is, ather than having a stagnant body of information to memorize, these subjects are
continually being shaped and reinterpreted.

The HSS Framework extends the standards in a historically nuanced and significant direction in which
students learn history and the related social sciences by practicing the discipline itself. This HSS

My section is about...

The big ideas are...

Intro (p. 2)

1.

2.
3.
4.

Content (p. 3)

Inquiry (p. 4)
Literacy (p. 4)
Citizenship (p. 5)

32
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History Social Science Standards —
The Shift

The instructional approach of the

HSS ‘should be inquiry-based,

whereby students investigate the

“how” and “why” of historical

developments.’

https://www.scoe.net/castandards/Documents/summary history framework.pdf mP
| J

Y

33

|
CA History & Social Science Standards
K-5

Elementary Themes
Use as a Framework for Addressing the Standards

Kindergarten: Learning and Working Now and Long Ago

First Grade: A Child’s Place in Time and Space

Second Grade:  People Who Make a Difference

Third Grade: Continuity and Change

Fourth Grade: California: A Changing State

Fifth Grade: United States History and Geography: Making

a New Nation A

Source: https://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf

34
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https://www.scoe.net/castandards/Documents/summary_history_framework.pdf
https://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf

|
CA History & Social Science Standards
6-8

Middle Grades
Use as a Framework for Addressing the Standards

Grade Six:
World History and Geography: Ancient Civilizations

Grade Seven:
World History and Geography: Medieval and Early Modern Times

Grade Eight:
United States History and Geography: Growth and Conflict

Source: https://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf

35

Historical and Social Sciences Analysis Skills _

standards for kindergarten through grade five. They are to be assessed only in conjunc-
tion with the content standards in kindergarten through grade five.

In addition to the standards for kindergarten through grade five, students demonstrate the

, and research skills: K- 5

e of the historical era they are studying in a chrono-
logical sequence and within a spatial context; they interpret time lines.

Chronological and Spatial Thinking

2. Students correctly apply terms related to time, including past, present, future, decade,
century, and generation.

3. Students explain how the present is connected to the past, identifying both similarities
and differences between the two, and how some things change over time and some things
stay the same.

4. Students use map and globe skills to determine the absolute locations of places and
interpret information available through a map’s or globe’s legend, scale, and symbolic
representations.

5. Students judge the significance of the relative location of a place (e.g., proximity to a
harbor, on trade routes) and analyze how relative advantages or disadvantages can

Research, Evidence, and Point of View

and secondary sources.

2. Students pose relevant questions about events they encounter in historical documents,
eyewitness accounts, oral histories, letters, diaries, artifacts, photographs, maps, artworks,
and architecture.

2\
=7

3. Students distinguish fact from fiction by comparing documentary sources on historical
figures and events with fictionalized characters and events.

36

8/6/25
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I
Historical and Social Sciences Analysis Skills

I Historical Interpretation I
" ey events of the era they are studying and explain the historical

contexts of those events.

2. Students identify the human and physical characteristics of the places they are studying
and explain how those features form the unique character of those places.

3. Students identify and interpret the multiple causes and effects of historical events.

4. Students conduct cost-benefit analyses of historical and current events.

K-5

2\
=7

<

37

Chronolosical and Ssatial Thinkinai

1.Students explain how major events are related to
one another in time.
6-8

2.Students construct various time lines of key
events, people, and periods of the historical era they
are studying.

3. Students use a variety of maps and documents to
identify physical and cultural features of
neighborhoods, cities, states, and countries and to
explain the historical migration of people, expansion
and disintegration of empires, and the growth of , _

4t

N
economic systems. \‘

38
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Research Evidence, and Point of View

study and research

2. Students distinguish fact from opinion in historical narratives
and stories.

3. Students distinguish relevant from irrelevant information,
essential from incidental information, and verifiable from
unverifiable information in historical narratives and stories.

4. Students assess the credibility of primary and secondary
sources and draw sound conclusions from them.

5. Students detect the different historical points of view on
historical events and determine the context in which the
historical statements were made (the questions asked, sources
used, author's perspectives). "'"#

6-8

39

Historical Interpretatlon

past, placing people and events in a matrix of time and place.

2. Students understand and distinguish cause, effect, sequence,
and correlation in historical events, including the long-and
short-term causal relations.

3. Students explain the sources of historical continuity and how
the combination of ideas and events explains the emergence
of new patterns.

4. Students recognize the role of chance, oversight, and error in
history.

5. Students recognize that interpretations of history are subject
to change as new information is uncovered.

6. Students interpret basic indicators of economic performa
and conduct cost-benefit analyses of econo %P
issues.

40
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Grade Level Standards Analysis Document

Dimension 1: Dimension 2: Dimension 3: Dimension 4:
Developing Applying Disciplinary Evaluating Sources Communicating
Questions and Tools and Concepts and Using Evidence Conclusions and a ge

Planning Inquiries Taking Informed
Action

5.1 Students describe the
major pre-Columbian
settlements, including the
cliff dwellers and pueblo
people of the desert
Southwest, the American
Indians of the Pacific
Northwest, the nomadic
nations of the Great Plains,
and the woodland peoples
east of the Mississippi

T Descrbe how |
geography and
climate influenced
the way various
nations lived and
adjusted to the

Sub-standards

Define and contextualize the

including locations
of villages, the

distinct structures Sta n d a rd ; t h e refo re, t h ey

that they built, and
hov they obtained have to be read together

tools, and utensils. | ‘
o

41

History Social Science Standards —
The Shift

The instructional approach of the
HSS ‘should be inquiry-based

row nd[why”

developments.

historical

https://www.scoe.net/castandards/Documents/summary history framework.pdf qw?
\1J

42
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Let’s Practice with the Inquiry Arc!
Grade Level Standards Analysis Document
How & Why What
History-¢ .

P— — sources will e
Dlmensw'n 1: Dimancinn 2 h 5 CDlmen5|_ont:l:
Qll::esticl)nps aid / What tsy t ey Use: Conclusions and Tagking

Planning Inquiries What Informed Action
How il e maior pre-Columbian perspectives  What will
Astandard 4o they  students do
getthemto | fom one —
sk S represent? with the
, Y . How will you information
guestions to | grade level ; .
s analysis? acquired?
inauiryr
43

]
Check out your grade level’s framework.

K-12
History and Social Science
Framework

PTKLF History and Social

Science Introduction
(p. 4-5 of document)

e

https://bit.ly/PTKLFhss

B

p. 6 of Resource Packet

w7

44
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EDUCATION

Teaching & Learning~ Testing & Accountabi

Home / Teaching & Learning / History-Social Science / History-Social Science Framework

History-Social Science Framework

Finance & Grants ~ Data

The State Board of Education adopted the History-Social Science Framework on July 14, 2016. This is !

History-Social Sci Fr k — Whole D

opening.)

History-Social Science Framework — By Chapter
Table of Contents (PDF)

Chapter 1: Introduction (PDF)

Chapter 2: Instructional Practice for Kindergarten through Grade Five (PDF)

Chapter 3: Kindergarten — Learning_ and Working Now and Long_Ago (PDF)

Chapter 4: Grade One — A Child’s Place in Time and Space (PDF)

Chapter 5: Grade Two — People Who Make a Difference (PDF)

Chapter 6: Grade Three — Continuity and Change (PDF)

Chapter 7: Grade Four—California: A Changing_State (PDF)

Chapter 8: Grade Five — United States History and Geograpt

Chapter 9: Instructional Practice for Grades Six through Eight (PDF)

2016 History-Social Science Framework (PDF; 11MB) (Note: this is a large file, allow time to load or save

: Making a New Nation (PDF)

Chapter 12: Grade Eight — United States History and Geography: Growth and Conflict (PDF)

45

Grade Eight

CHAPTER 12

United States History
and Geography:
Growth and Conflict

‘What did freedom mean to the nation’s

founders, and how did it change over time?
How and why did the United States expand?

Who is considered an American?

‘The eighth-grade course of study begins with an intensive review
of the major ideas, issues, and events that shaped the founding of
the nation. In their study of this era, students will view American
history through the lens of people who were trying—and are still
trying—to fulfill the promise of the Declaration of Independence
and the Constituti their eighth-grade United States

history and geography course, students will confront the themes of
freedom, equality, and liberty and their changing definitions over
time. This course will explore the geography of place, movement,
and region, starting with the Atlantic seaboard and then American
‘westward expansion and economic development, the Civil War and

and finally, i

In your teams,
read your grade
level’s framework.

At our grade level,
students will...
Teachers will...

2\
=

46
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DEPARTMENT OF
EDUCATION
Teaching & Learning~ Testing & Accountability ~ Finance & Grants~ Data

Home / Teaching & Learning / History-Social Science / History-Social Science Framework
History-Social Science Framework
Appendix A: Capacities of Literate Individuals (PDF)

Appendix G: California Education and the Environment Initiative (PDF)

Appendix H: Practicing_Civic Engagement: Service-Learning_in the History—Social Science Framework (PDF)

Works Cited (PDF)

Chapter 9: Instructional Practice for Grades Six through Eight (PDF)

o . an
FL I e e ke i s 5 ey Wi e T To \JJ

Chapter 12: Grade Eight — United States History and Geography: Growth and Conflict (PDF)
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The instructional shifts of the CA History
and Social Studies standards include...

To teach these shifts, | need to...

Unpacking the CA HSS Framework

ion (of the History Social Sci )

the Hss Framework provides both a theoretical rationale and concrete dlassroom examples throughout

the document to support the ion of a new vision for history-social science and the History—

Social Science Content Standards for California Public Schools (HSS Standards). It also organizes the grade-

Tevel content around questions of significance, designed to promote the use of inquiry as an effective and

engaging instructional method, and incorporates the most recent scholarship in a given field. Additionally,

the HSS Framework includes broad questions, such as What does freedom mean? and How does it ‘

change over time? as well as more narrow inquiries, such as Why was there a Columbian Exchange?
Framing instruction around f significance to develop their content knowledge
in greater depth, and to create a narrative arc around which other information can be contextualized and
utilized to address issues and problems in modern society.

The HSS Framework also allows the natural connections between the disciplines to take center stage—for
example, by examining an important event from its economic, political, and geographic dimensions as
well as its place in the chronology of the past. Finally, it engages students in the process of “doing
history,” which communicates to students that history and the related social sciences are interpretive
disciplines; that s, rather than having a stagnant body of information to memorize, these subjects are
continually being shaped and reinterpreted.

The HSS Framework extends the standards in a historically nuanced and significant direction in which
students learn history and the related social sciences by practicing the discipline itself. This HSS

48
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Agenda:

Welcome & Introductions

Standards-based Instruction

CA History-Social Science Standards

e CA Common Core Language Arts Standards:
* Reading
*  Writing

* Closure and Preparing for Tomorrow s@,?

49

A FRAMEW
K-12 SCIENCE
EDUCATION

Practices, Crosscutting Concepts, and Core Ideas

8/6/25
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NEXT GENERATION

CIENCE

STANDARDS

¢

51

Next Generation Science Standards
Three-Dimensional Learning

52

8/6/25
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Organization of the NGSS Page 9

Next Generation Science Standards =
Performance Expectations

Science and
Engineering
Practices

53

NGSS Appendices

NGSS Appendices A through M provide background and detail about the standards, along with some
implementation models. Other NGSS support documents are available here.

Appendix A: Conceptual Shifts Learn more about the conceptual shifts that make the NGSS new and
different.

Appendix B: Responses to Public Drafts Describes the feedback on the draft NGSS during each of the two
public review periods, along with the writers' response to it.

Appendix C: College and Career Readiness Learn about why student success in postsecondary education
and careers will require a strong K-12 preparation in science.

the seven case studies about

diverse student groups address what classroom teachers can do to en: it the NGSS are accessible to all

the main focus of the science disciplinary content at each gr; Appe nd iX F: SCie nce
and Engineering

.
Appendix G: Crosscutting Concepts Describes the progress| P ra ctl ces

ature of science in the context of
ograms.

practices throughout the NGSS.

54
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Orga

problems (for engineering)

Nex 2.Developing and using models

Perf 3.Planning and carrying out investigations

4.Analyzing and interpreting data
Scie 5-Using mathematics and computational

Eng thinking

7.Engaging in argument from evidence

8.0btaining, evaluating, and communica
information

1.Asking questions (for science) and defining _

6.Constructing explanations (for science)
Pr and developing solutions (for engineering)

ting

55

K-8 NGSS Strand Progression

Page 10
| k1 1] 2 131 a4 | o mes
H ETS - Engineering Design ‘ ‘ X i X i X ‘

PS1 - Matter and Its Interactions | [ x ] [ [x [ x|
PS2 - Motion and Stability ] Engineering Design
PS3 - Energy X X X X
PS4 - Waves and their Application in Technology X X X
for Information

LS1 - From Molecule to Organism X X X X X X
LS2 - Ecosystems: Interaction, Energy, & X X X X
Dynamics

LS3 - Heredity X X X
LS4 - Biological Evolution: Unity and Diversity X X X
ESS1 - Earth’s Place in the Universe X X X X X
ESS2 - Earth’s Systems X X X X X X
ESS3 - Earth and Human Activity X X X X X
Total strands 5 4 5 7 6 8 1

56
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Organization of the NGSS Page 9

Next Generation Science Standards =
Performance Expectations

Science and | Disciplinary
Engineering Core
Practices |deas

57

NGSS Appendices

NGSS Appendices A through M provide background and detail about the standards, along with some
implementation models. Other NGSS support documents are available here.

Appendix A: Conceptual Shifts Learn more about the conceptual shifts that make the NGSS new and
different.

Appendix B: Responses to Public Drafts Describes the feedback on the draft NGSS during each of the two
public review periods, along with the writers' response to it.

Appendix C: College and Career Readiness Learn about why student suc in postsecondary education

and careers will require a strong K-12 preparation in science.

Appendix D: All Standards, All Students / Case Studies The App, he seven case studies about
diverse student groups address what classroom teachers can do . .
students. Appendlx E-

Disciplinary Core Idea
Appendix F: Science and Engineering Practices Describes th ProgrESSions

detailing the specific elements of each practice that are targets for s I grade parna.

tting Concepts (CCC) across
each grade band.

Appendix H: Nature of Science Describes rationale for and research on the nature of science in the context of

the NGSS, and discusses how to emphasize the nature of science in school programs.

practices throughout the NGSS.

58
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Organization of the NGSS

Page 9

Next Generation Science Standards =
Performance Expectations

Science and | p™ Physical Science
Engineering = Life Science
Practices " Earth Space
Science
59

K-8 NGSS Strand Progression Pa g e 10

K ‘ 1 ‘ 2 3 I 4 ‘ 5 MS
ETS - Engineering Design X X X
PS1 - Matter and Its Interactions I I X l I X X
PS2 - Motion and Stability m P hys | ca I X x
PS3 - Energy X X
PS4 - Waves and their Application in Technology S C I e n Ce X
for Information
CoT T ron W orgarmen X X X X X X
LS2 - Ecosystems: Interaction, Energy, & X X X X
Dynamics
LS3 - Heredity X X X
LS4 - Biological Evolution: Unity and Diversity X X X
ESS1 - Earth’s Place in the Universe X X X X X
ESS2 - Earth’s Systems X X X X X X
ESS3 - Earth and Human Activity X X X X X
Total strands 5 4 5 7 6 8 1
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K-8 NGSS Strand Progression

K ‘ 1 ‘ 2 3 | 4 ‘ 5 Ms
ETS - Engineering Design X X X
PS1 - Matter and Its Interactions X X X
PS2 - Motion and Stability X X X X
PS3 - Energy X X X X
PS4 - Waves and their Application in Technology X X X
far Inf i
LS1 - From Molecule to Organism X X
LS2 - Ecosystems: Interaction, Energy, & u Life X X
Dynamics
LS3 - Heredity Science x
LS4 - Biological Evolution: Unity and Diversity X X X
ESS1 - Earth’s Place in the Universe X X X X X
ESS2 - Earth’s Systems X X X X X X
ESS3 - Earth and Human Activity X X X X X
Total strands 5 4 5 7 6 8 1"

61

K-8 NGSS Strand Progression

K ‘ 1 ‘ 2 3 | 4 ‘ 5 Ms
ETS - Engineering Design X X X
PS1 - Matter and Its Interactions X X X
PS2 - Motion and Stability X X X X
PS3 - Energy X X X X
PS4 - Waves and their Application in Technology X X X
for Information
LS1 - From Molecule to Organism X X X X X X
LS2 - Ecosystems: Interaction, Energy, & X X X X
Dynamics
LS3 - Heredity X X X
LS4 - Biological Evolution: Unity and Diversity X X X
ESS1 - Earth’s Place in the Universe - E a rt h S p a Ce X
ESS2 - Earth’s Systems X
ESS3 - Earth and Human Activity S C | ence x

- - v 1

[ |

| [~
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K-8 NGSS Strand Progression Pa ge 10
| k[ 1] 2| | 5 | ws |

ETS - Engineering Design X X
PS1 - Matter and Its Interactions X X X
PS2 - Motion and Stability X X X
PS3 - Energy X X X
PS4 - Waves and their Application in Technology X X

for Information

LS1 - From Molecule to Organism X X X X
LS2 - Ecosystems: Interaction, Energy, & X X X
Dynamics

LS3 - Heredity X X
LS4 - Biological Evolution: Unity and Diversity X X
ESS1 - Earth’s Place in the Universe X X X X
ESS2 - Earth’s Systems X X X X
ESS3 - Earth and Human Activity X X X
Total strands 5 4 5 8 1"

63

K-8 NGSS Strand Progression Pa ge 10
ETS - Engineering Design
PS1 - Matter and Its Interactions I
PS2 - Motion and Stability
PS3 - Energy X X X
PS4 - Waves and their Application in Technology X X
for Information
LS1 - From Molecule to Organism X X X X
LS2 - Ecosystems: Interaction, Energy, & X X X
Dynamics
LS3 - Heredity X X
LS4 - Biological Evolution: Unity and Diversity X X
ESS1 - Earth’s Place in the Universe X X X X
ESS2 - Earth’s Systems X X X X
ESS3 - Earth and Human Activity X X X
Total strands 5 4 5 8 1

64
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K-8 NGSS Strand Progression

« [ 1] 2 s [ ws

ETS - Engineering Design X X
PS1 - Matter and Its Interactions X X X
PS2 - Motion and Stability X X X
PS3 - Energy X X X
PS4 - Waves and their Application in Technology X X
for Information

LS1 - From Molecule to Organism X X X X

LS2 - Ecosystems: Interaction, Energy, &
Dynamics

LS3 - Heredity

LS4 - Biological Evolution: Unity and Diversity

ESS1 - Earth’s Place in the Universe X X X X
ESS2 - Earth’s Systems X X X X
ESS3 - Earth and Human Activity X X X
Total strands 5 4 5 8 1"

65

K-8 NGSS Strand Progression

K ‘ 1 l 2 I 5 Ms
ETS - Engineering Design X X
PS1 - Matter and Its Interactions X X X
PS2 - Motion and Stability X X X
PS3 - Energy X X X
PS4 - Waves and their Application in Technology X X
for Information
LS1 - From Molecule to Organism X X X X
LS2 - Ecosystems: Interaction, Energy, & X X X
Dynamics
LS3 - Heredity X X
LS4 - Biological Evolution: Unity and Diversity X X
ESS1 - Earth’s Place in the Universe
ESS2 - Earth’s Systems
ESS3 - Earth and Human Activity
Total strands 5 4 5 8 1"
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K-8 NGSS Strand Progression Pa ge 10

for Information

K ‘ 1 ‘ 2 3 | 4 ‘ 5 Ms
ETS - Engineering Design X X X
PS1 - Matter and Its | X X
PS2 - Motion and Statjilsts X X
PS3 - Energy X X X
PS4 - Waves and thei X X

LS1 - From Molecule t*

LS2 - Ecosystems: Intt
Dynamics

LS3 - Heredity

LS4 - Biological Evolu

ESS1 - Earth’s Place ifis8

ESS2 - Earth’s Syste

ESS3 - Earth and Hu

X X X
X X

X

X

X X X
X X X
X X X
6 8 "

Total strands 5 4 5 7

67

Organization of the NGSS

Page 9

Next Generation Science Standards =
Performance Expectations
Science and | Disciplinary Cross-
Engineering Core Cutting
Practices Ideas Concepts
68
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NGSS Appendices

NGSS Appendices A through M provide background and detail about the standards, along with some
implementation models. Other NGSS support documents are available here.

Appendix A: Conceptual Shifts Learn more about the conceptual shifts that make the NGSS new and
different.

Appendix B: Responses to Public Drafts Describes the feedback on the draft NGSS during each of the two
public review periods, along with the writers' response to it.

Appendix C: College and Career Readiness Learn about why student success in postsecondary education
and careers will require a strong K-12 preparation in science.

detailing the specific elements of each practice that are tar Appe nd ix G .
.

K-12, detailing the specific elements of each CCC that are Crosscutti ng concepts

the NGSS, and discusses how to emphasize the nature of science ograms.

eering Design concepts and

practices throughout the NGSS.

69

Organization of the NGSS Page 9

= Patterns
= Cause and effect

= Scale, proportion, and quantity
= Systems and system models

" Flows, cycles, and conservation
= Structure and function

DSS-
ting

“epts

= Stability and change

70
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Organization of the NGSS

Science and
Engineering
Practices

Disciplinary
Core
Ideas

72

Page 9

Next Generation Science Standards =
Performance Expectations

Cross-
Cutting
Concepts

Connections to the CCSS

Middle
School

Physical
Science:

Matter and
Its
Interactions
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Organization of the NGSS

Develop a model to describe that matter is made of particles too small to be seen. [Clarification Statement: Examples of
evidence supporting a model could include adding air to expand a basketball, compressing air in a syringe, dissolving sugar in
water, and salt water.

) [ Boundary:
evaporation and condensation or defining the unseen paricies.]

Measure and graph quantities to provide evidence that regardiess of the type of change that occurs when heating,

cooling, or mixing substances, the total weight of matter is conserved. [Carfcation Statement; Examples of reactions or

changes could include phase changes, dissolving, and mixing that form new
t]

does not include the atomic-scale mechanism of

does not include distinguishing mass and weight.

Make observations and measurements to identify materials based on the
materials to be identified could include baking soda and other powders, metals, minerals, and liquids. Examples of properties
could include color, hardness, reflectivity, electrical conductivity, thermal conductivity, response to magnetic forces, and solubility;

properties. [Clarification Statement: Examples of

! Boundary:

5th grade

density is not intended as an id
mass and weight)

Science and Engineering Practices

Developing and Using Models
Modeling in 3-5 builds on K-2 experiences and
progresses to buiding and revising simple models
and using models to represent events and design
solutions.
S D e (555
Planning and Carrying Out Investigation:
Pianning and caming out Investgations to enewer
cuestions o est sokitions to problema i 3-5 bukis
rogresses to include.
S e e
evidence to support explanations or design
Soltions.

ble property.] [ Boundary:

Disciplinary Core Ideas

PS1.A: Structure and Properties of Matter

. Mat(ev of any type can be subdivided into
les that are too small to see, but even then
he matter st xists and can be ctected by
other means. A m
‘made from matter particies that are too small to
see and are moving freely around in space can
explain many observations, including the inflation
and shape of a balloon and the effects of air on
larger particles or objects. (5-PS1-1)
P )
form, even in transi
iichiieseraty vanish, 15 PS12)

does not include density or distinguishing

Physical
Science:

Cause and Effect

« Cause and effect relationships are routinely
e

Scale, Proportion, and Qua

e e e i
immensely large. (5-PS1-1)

+ Standard units are used to measure and
describe physical quantities such as weight,
time, temperature, and volume. (5-PS1-2),(5-
PS1-3)

to Nature of Science

+ Conduct anir
produce data to serve as the basis for evidence,
using fai tests in which variables are controlled

trials

used to dentiy Tt (Eoundary Atthis
e level, mass and weight ar
“ancino attempt s et

o e ek

the unseen particles or explain the atomic-scale
‘mechanism of evaporation and condensation.)
(5-PS1-3)

Using
et compu«a«mal thinking in 3-5
builds on K-2 experiences and progresses to
evtering uantiaiive mecaLrements o & varetyof
physical properties and using computation and
i T e 0
alternative design soluti

. Measure and graph duantiles such as welght to

ific and engineering questions and
problems. (5-PS1-2)

Common Core State Standards Connections:

ELA/Literacy -
RI5T
efficiently. (5-PS1-1)

$1.8: Reactions
When two or more different substances are
mixed, a new substance with different properties
may be formed. (5-PS1-4)
No matter what reaction or change in properties
ocaurs, the total weight of the substances does
not change. (Boundary: Mass and weight are not
distinguished at this grade level) (6-PS1-2)

Scientific Knowledge Assumes an Order and

Matter and

+ Science assumes consistent patterns in natural
systems. (5-PS1-2) S

Interactions

Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem

w57 Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic. (5-PS1-2),(5-PS1-3),(5-

w58 Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or paraphrase information in notes.
and finished work, and provide a list of sources. (5-PS1-2),(5-PS1-3),(5-PS1-

W59
Mathematics -

Reason sbstracty snd queniiativly. &-PS1-1)5-PS1- 2) (5-PS1-3)
MP4 Model with mathematics. (5-PS7-1).(5-PS1-2),(6-PS1-

Draw evidence from literary or informational texts to support analysis, reflection, and research. (5-PS7-2),(5-PS1-3),(5-PS1-4)

Page 9

Next Generation Science Standards =
Performance Expectations

Science and

Fnoinearinoc

What do
they need

to do?

Disciplinary
Pnro

What do
they need
L to know?

Cross-

Cittine

How do
they need
to think?

Connections to the CCSS
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NGSS Appendices

NGSS Appendices A through M provide backgro
implementation models. Other NGSS support

Appendix A:

Appendix A: Conceptual Shifts Learn
different.

Appendix B: Responses to Public Drafts Di
public review periods, along with the writers' res

Appendix C: College and Career Readiness Learn
and careers will require a strong K-12 preparation in sciel

y student success in postsecondary education

Appendix D: All Standards, All Students / Case Studies The Appendix and the seven case studies about

diverse student groups address what classroom teachers can do to ensure that the NGSS are accessible to all
students.

the main focus of the science disciplinary content at each grade band.

Appendix F: Science and Engineering Practices Describes the progression of the practices across K-12,
detailing the specific elements of each practice that are targets for students at each grade band.

K-12, detailing the specific elements of each CCC that are targets for students at each grade band.

Appendix H: Nature of Science Describes rationale for and research on the nature of science in the context of
the NGSS, and discusses how to emphasize the nature of science in school programs.

practices throughout the NGSS.

75
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Jigsaw
Share salient takeaways from your section.

p. 7-8 of 1. Section 1
Section 2
Section 3
Section 4
Section 5
Section 6

Resource Packet

ok wnN

Section 2:

nnnnnnn

ooooooooooooo

ssssssss

77

Jigsaw
Share salient takeaways from your section.

My section is about...

The big ideas or salient points are...

78
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Conceptual Shifts of the NGSS

1. K-12 science education should reflect the
interconnect nature of science as it is
practiced and experienced in the real
world.

2. The Next Generation Science Standards
are student performance expectations —
NOT curriculum.

3. The science concepts in the NGSS build
coherently from K-12. ‘@P

79

|
Conceptual Shifts of the NGSS

4. The NGSS focus on deeper understanding of
content as well as application of content.

5. Science and engineering are integrated in the
NGSS.

6. The NGSS are designed to prepare students
for college, career, and citizenship.

7. The NGSS and CCSS are aligned. ’ﬂP

)

80

8/6/25

40



I ]
Organization of the NGSS Page 9

Next Generation Science Standards =

Performance Expectations

Science and | Disciplinary Cross-
Engineering Core Cutting
Practices |deas Concepts

Connections to the CCSS

81

NEXT GENERATION

fstiEice
5-PSZ-1F~ Motic S;Im;n

sssss

he clarification
assessment

: e statement and 35250
e | E = poundaries (rec):

vidence, data,

eeeeeeeee

pppppppppp

Observable features of student

performance — what the standard

0
. . . | J
“looks like” in action ?
— ,

82
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Let’s Practice!
Grade Level Standards Anaﬂlysis Document

Standard

1. Read the standard, the
clarification statements in red, and :
the observable features. How do
they narrow “your lane”?

e Science/ Engineering practice (from the blue

box) that is embedded into the performance expectation/

standard.

3. Underline the part of the performance expectation that
relates to the Disciplinary Core Idea (orange box).

4. Discuss how the Crosscutting concept (green box) applies.

83

Page 10

CA NGSS Framework

bit.ly/CaNGSS

84
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SanC_

)ITTLC oevnstuent o

EDUCATION

Teaching & Learning~ Testing & Accountability ~ Financgf

Specialized Programs ~ Learning Support~

California

2016 Science Framework
N\

Home / Teaching & Learning / Science / Science Framework

2016 Science Framework

The curriculum framework was adopted by the State Board of Educatio

The California Department of Education is committed to making its educati SSIDIETo Al
This 2016 Science Framework for California Public Schools has been designed to b le to assistive
technologies that are often used by persons with disabilities. Most of the framework is jant with federal

Section 508 of the Rehabilitation Act of 1973 (as amended).

A few components could not be altered to be compliant without changing the intent and functionality of the
original document as approved by the California State Board of Education. Where possible, mitigating features
or content have been added to improve accessibility to noncompliant components. Any person having
difficulty in accessing the 2016 Science Framework for California Public Schools is encouraged to contact
Curriculum Frameworks and Insf ional Resources Division at CFIRD@cde.ca.gov or 916-319-0453 to make
an American’s with Disabiliti DA) accommodation request.

Front Matter (PDF) Frontm at%

Foreword (PDF)

Acknowledgments (PDF)

Chapter 3: Grades K-2
Chapter 4: Grades 3-5
Chapter 5: Preferred
Integrated Course
Model for Grades 6-8

Chapter 1: Overview of the California Next Generation Science Stand;

Chapter 2: Transitional Kindergarten (PDF)

Chapter 3: Kindergarten Through Grade Two (PDF; 4MB)

Chapter 4: Grades Three Through Five (PDF; 8MB)

Chapter referred Integrated Course Model for Grades Six Throl

Chapter 6: Discipline Specific Course Model for Grades Six Through Ei

Chapter 7: High School Three-Course Model (PDF; 20MB)

85

[ ch ; Grade Four
-y ~ Grade Four
i, G Table 4.2. Overview of Instructional Segments for Grade Four
m Car Crashes
G ra d e FO ur Students investigate the energy of motion and how
i it transfers during collisions. They ask questions about the
In the primary grade factors that affect energy changes during collisions.
existence of cause and ¢
e

mechanisms drive these
tangible processes like t
like energy. They also st

Renewable Energy

Students investigate different devices that convert
energy from one form to another and then design their own
device. They obtain information about how we convert natural
resources into usable energy and the environmental impacts
of doing so.

as internal body system
instructional segments i
The tool chest of sci¢

Sculpting Landscapes

Students develop models of how sedimentary rocks
form and use them to interpret the history of changes in the
physical landscape. They perform investigations of the agents
that erode and change landscapes.

Students are able to use
then analyze it more thc
models such as tracing
students have the geomr

Despite all their grov
children passionate abol
energy by providing opf
towers, make up secret
play in the sand with st
their everyday experient

Earthquake Engineering

Students explore earthquakes from three different
perspectives: They use maps to identify patterns about
where earthquakes occur on Earth, they develop models that
describe waves and apply them to understanding earthquake
shaking, and they design earthquake-resistant structures to
withstand that shaking.

Animal Senses

Students develop a model of how animals see that
includes their external body structures, internal body systems,
and light, and information processing

Sources: Duran Ortiz 2011; Leaflet 2004; M. d'Alessio; Figure 1 at https://www.cde.ca.gov/ci/sc/
cf/cha.asp#link7. © 2004 Jessica Todd, University of Colorado Boulder, TeachEngineering.org. All
X rights reserved. Used with permission; Montani 2015
Toviewt _
https://www.cde.ca i/sc/cf/cascienc k2016
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Page 17

What a Standard Means and What it Does Not Mean

Standard:

What this standard means: What this standard does NOT mean:

87

5-LS1-1- Support and argument that plants get
the materials they need for growth chiefly from
air and watg

What it t does not
Students ide ean:

different way Ao 7» 5 learn about
plantneedsa. = = thesis.

evidence, stu - 5 learn about
that plant matitee R ular
air and wate
not necessar sgﬂ?
survive).

88
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An important takeaway or affirmation
about the Next Generation Science
Standards is...

Some similarities between the CA
History-Social Science and Next
Generation Science Standards are...

5 I

Agenda:

Welcome & Introductions
v Standards-based Instruction
v CA History-Social Science Standards

A slalels andard
CA Common Core Language Arts Standards
* Reading
*  Writing

e Closure and Preparing for Tomorrow ﬂP
\1J
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COMMON CORE

PREPARING AMERICA'S STUDENTS FOR COLLEGE & CAREER

91

Language Arts Standards

READING READING READING Writing | Listening | Language
and
Literature | Informational | Foundational Speaking
Texts Skills

There are six sets of language arts standards.

Which of these reflect word recognition and
which reflect language comprehension?

¥

92
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READING

Language Arts Standards

READING READING Writing

Foundational
Skills

There are six sets of language arts standards.

93
-
\1J
94
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Write Something/Say Something Strategy

Unpacking the Common Core State Standards

Foreword (of the CA Common Core State Standards — CCSS)

Two very important recommendations must be taken into account on implementing
these standards:

1. The abilities listed here are not developed independently of each other, but rather

1. Forward
sequentially and concurrently. It would be a serious mistake to try to teach skills .
in isolation, making difficult to understand, and in many cases, students would 2 K S h ft # 1
not be able to apply the skills with rigor. . ey I

. Once the abilities have been presented within a meaningful context that will .
make them understandable, it will be important to recognize that these skills are 3 K S h ft # 2
not an end in themselves, but rather an instrument to reach an end. The desired . ey I
goal is to develop the expressive, interpretive, and critical abilities of all students,
in order that they may reach a level of mastery

.
Ada, A. F., & Campoy, F. I., (2012). Common core state standards: English/Spanish 4 . Key S h Ift #3

language version. Retrieved from: https://commoncore-espanol.sdcoe.net

N

(CCSS) Key Shifts in English Language Arts: Introduction

The Common Core State Standards for English Language Arts and Literacy build on the
best of existing standards and reflect the skills and knowledge students will need to
succeed in college, career, and life. Understanding how the standards differ from

Page 11-12

2\
=
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]
Write Something/Say Something Strategy

Unpacking the Common Core State Standards I k n OW th at eee
Foreword (of the CA Common Core State Standards — CCSS)

Two very important recommendations must be taken into account on implementing
these standards:

. . .
. The abilities listed here are not developed independently of each other, but rather A m | t f t h
sequentially and concurrently. It would be a serious mistake to try to teach skills n I I C a I O n O e

in isolation, making difficult to understand, and in many cases, students would

not be able to apply the skills with rigor.

Once the abilities have been presented within a meaningful context that will C C SS F O re WO rd O n

make them understandable, it will be important to recognize that these skills are
not an end in themselves, but rather an instrument to reach an end. The desired

. . .
goal is to develop the expressive, interpretive, and critical abilities of all students, t t
in order that they may reach a level of mastery I n S r u C I o n I S LK}

Ada, A. F., & Campoy, F. ., (2012). Common core state standards: English/Spanish
language version. Retrieved from: https://commoncore-espanol.sdcoe.net

N

(CCsS) Key Shifts in English Language Arts: Introduction

The Common Core State Standards for English Language Arts and Literacy build on the I Wa nt to re m e m b e r

best of existing standards and reflect the skills and knowledge students will need to
succeed in college, career, and life. Understanding how the standards differ from
that...

Page 11-12
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Language Arts Standards

READING i i anguage
Foundational S i
Skills

Developed sequentially and concurrently.

A serious mistake to teach them in isolation.

\.}/

97

Language Arts Standards

READING i i anguage

Foundational
Skills

Presented in a meaningful context.

These skills are not an end in

reach an end.

themselves, but rather an instrument to szﬂ?
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Standards Initially Used in Mapping

“Comprehension is the most critical

aspect of literacy development.”
- Kathy Henn-Reinke, 2018

KATHRYN HENN-REINKE AND XEE YANG

-
- ¥
3 ==
“a , /—«
- >y
) 74
4
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A
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]
Standards Initially Used in Mapping

“Comprehension is the most critical

aspect of literacy development.”
- Kathy Henn-Reinke, 2018

Therefore, there should be a strategic
relationship among the reading and writing
standard bundled together in a unit.
Y

100
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The Reading — Writing Relationship

There is a linear connection between
M b T |I/|"|I|
reading and writing. \v?

Texts as Mentors

£ 2y

Reading and analyzing books teaches
writers new skills.

The more they read, the more sophlstlcate;,;L
writers they become. ?

102
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. Developing bilinguals
Meaningful Fra benefit from instruction
that builds content
knowledge,

Uses texts that include
and further develop
the content
knowledge to apply

ns reading skills, and
Writin |

Where the texts used provide
mentorship for the kind of
writing they will do in the unit.

in

103

Studies,
SEL,
Universal
Theme,
Topic

¢
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Something to remember about the
Common Core Language Arts standards
is...

A similarity or connection between the
Common Core Language Arts standards
and the CA History-Social Science or
NGSS is...

E
e

Meaningful Frame Content:
Science,
Social
Studies,
SEL,
Universal
Writin Theme,
Topic

¥
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Agenda:

Welcome & Introductions

4 Standards-based Instruction
CA History-Social Science Standards

v CA Science Standards

CA Common Core Language Arts Standards:
" Writing

* Closure and Preparing for Tomorrow @P

107

Reading Standards

(4

q

=

4
\

Melody Wharton - Center for Teaching for Biliteracy

108
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Common Core State Standards FLA-Literacy

Anchor Standards Eor Reading
Literary Anchor Standard Informational
o | i [ Anchor
ey Ideas and Detalls

R. CCRA_1Read closely to determine what the text says explicitly and to make Sta n d a r‘d S fo r‘

logical Inferences from It; cite specific textual evidence when writing or speaking
to support conclusions drawn from the text.

.
D iy Reading

development; summarize the key supporting detalls and Ideas

R.CCR 3 Analyze how and why Indiiduals, events, and ideas develop and Interact 1 3
over the course of a text. *

Craft and Structure

. .
R.CCR.4 Interpret words and phrases 3s they are used In a text, Inchuding

determining technical, connctative, and figurative meanings, and analyze how r a l l I Za I O I I
specific word chokces shape meaning or tone.

R.CCR.5 Analyze the structure of texts, Including how specific sentences,

.
paragraphs, and larger portions of the text (e.g., 3 section, chapter, scene, or
stanza) relate to each other and the whole.

R.CCR.6 Assess how point of view or purpose shapes the content and style of 2

—— Standards:

R.CCR.7 Integrate and evaluate content presented In diverse media and formats,
ncluding visually and quantitatively, as well as in words.

F.CCAE Do meate and cvaluate the argument 3nd specific daims 1n 3 text, I O a n ( : h O r
ncluding the valday of the reasoning 3s well as the relevance and sufficlency of

the evidence.

R.CCR.S Analyze how two or more texts address simiar themes or topics in order

o seecs e e St an d a rd S

Range of Reading and Level of Text Complexity

R.CCR.10 Read and ry and texts
independently and proficiently.

109

]
The CCSS Reading Standards

(used for mapping)
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]
The CCSS Reading Standards

(used for mapping)
K-12

Anchor
Standards

GRADE SIX SEXTO GRADO

READING STANDARDS FOR ESTANDARES DE LECTURA
LITERATURE PARA LA LITERATURA

instruction each year and help ensure that la ensefianza correspondiente a cada grado escolary
students gain adequate exposure to a range of contribuyen a que los estudiantes tengan acceso a una
texts and tasks. Rigor is also infused through amplia variedad de textos y actividades académicas.
the requirement that students read increasingly El rigor también se enfatiza al requerir que los

complex texts through the grades. Students estudiantes lean textos cada vez mas complejos en
advancing through the grades are expected to cada grado. Se espera que los estudiantes que avanzan
meet each year's grade-specific standards and de un grado escolar a otro cumplan con los esténdares
retain or further develop skills and understandings | correspondientes a cada grado y que mantegan
mastered in preceding grades. o perfeccionen cada vez mas las destrezas y los

conocimientos adquiridos en los grados anteriores.

Key Ideas and Details Ideas clave y detalles

1. Cite textual evidence to support analysis 1. Citan evidencias textuales para sustentar el andlisis
of what the text says explicitly as well as de lo que dice explicitamente el texto, asi como lo
inferences drawn from the text que se infiere del mismo.

2. Determine a theme or central idea of a text 2. Definen el tema o idea principal de un texto y
and how it is conveyed through particular c6mo esta se transmite a través de determinados
details; provide a summary of the text distinct detalles. Resumen el texto sin dar opiniones o juicios
from personal opinions or judgments. personales.

3. Describe how a particular story's or drama’s 3. Describen cémo un cuento determinado o la trama
plot unfolds in a series of episodes as well as de una obra de teatro se desarrolla en una serie de
how the characters respond or change as the episodios. Describen también como responden o
plot moves toward a resolution. cambian los personajes a medida que la trama se va

desarrollando.
Craft and Structure Composicién y estructura

4. Determine the meaning of words and phrases | 4. Definen el significado de palabras y frases que se
as they are used in a text, including figurative utilizan en un texto, incluyendo tanto el sentido
and connotative meanings; analyze the impact figurado como el connotativo; analizan el impacto
of a specific word choice on meaning and que tiene la eleccion de determinadas palabras en
tone. (See grade 6 Language standards 4-6 el sentido y tono del texto. (Ver estandares 4-6 de
for additional expectations.) CA lenguaje del sexto grado que indican expectativas

adicionales.) CA

5. Analyze how a particular sentence, chapter, 5. Analizan como una oracion, capitulo, escena o
scene, or stanza fits into the overall structure estrofa particular se ajusta a la estructura global en
of a text and contributes to the development un texto y como contribuye al desarrollo del tema,
of the theme, setting, or plot. ambiente o escenario o trama.

112
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Anchor Standard: CCSS.ELA-LITERACY.CCRA.R.2 - Determine central ideas or themes of a text
and analyze their development; su i : i

s and ideas.

5th Grade: 6th Grade: 7th Grade:
RL5.2 - RL6.2 — L '
- Determine two or - Determine a central ngh“ght the
‘2 more main ideas o idea of a text and m ..
) a text and explain how it is conveyed in SIMI | arities
[ how they are through particular at
£ supported by key details; de betwee n th e
E details; - provide a summary tk
S [ summarize the text. of the text distinct te gra d e IeVEI
£ from personal - p
opinions or ol and anChor
judgments of ]
RL.5.2 - RL.6.2 — 22— Standard n
- Determine a them - Determine a theme - D the anchor
of a story, drama, or central idea of a ol
or poem from text and how it is te sta nd a rd .
" details in the text, conveyed through de .
3 ° including how particular details; the course of the
'E_ é characters in a - provide a summary text;
© :6_, story or drama of the text distinct - provide an
.% = respond to from personal objective summary
challenges or how opinions or of the text.
the speaker in a judgments.
— noem reflects 1inn;

Grade Level Standards Analysis Document p. 3

113

Anchor Standard: CCSS.ELA-LITERACY.CCRA.R.2 - Determine central ideas or themes of a text
and analyze their development; summarize the key supporting details and ideas.
5th Grade: 6th Grade: 7th Grade:
RIL5.2 — RI.6.2 —
- Determine two or Determine a centra H|gh||ght hOW
§ more main ideas o idea of a text and
o a text and explain how it is conveyed the standard
'_g how they are through particular
] supported by key details; grows from one
E details; provide a summar
S ummarize the text. of the text distinct gra de level to
£ from personal -
opinions or the neXt'
judgments ot the text.
RL.6.2 — RL.7.2 -
Determine a theme Determine a themg - Determine a theme
of a story, drama, or central idea of a or central idea of a
or poem from text and how it is text and analyze its
. details in the text, conveyed through development over
5 v including how particular details; the course of the
'E. ‘3 charactersin a provide a summar text;
g E story or drama of the text distinct - provide an
.g = respond to from personal objective summary
challenges or how opinions or of the text.

Grade Level Standards Analysis Document p. 3
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Anchor Standard: CCSS.ELA-LITERACY.CCRA.R.2 - Determine central ideas or themes of a text
and analyze their development; summarize the key supporting details and ideas.

5th Grade: 6th Grade:

7th Grade:

Informational Texts

Literary Texts
(Literature)

judgments.

the speaker in a
noem reflects 1inan

Grade Level Standards Analysis Document p. 3

115

Why is vertical analysis so important?

1st grade

Retell stories,
including key
details, and
demonstrate
understanding
of their central

RL Standard 2
2nd grade 3rd grade @ 4th grade
Recount stories, .Recou.nt stories, Determine a
including fables including fables,
theme of a

and folktales folktales, and
from diverse myths from
cultures, and diverse cultures;

determine their determine the

story, drama,
or poem from
details in the

message or central central text:
lesson. !
Mes>age, ME>SAge, summarize the
lesson, or lesson, or moral text
moral. and explain how ext. @E
it is conveyed
through kev
116
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Why is vertical analysis so important?
What'’s the difference?

1st grade 2nd grade 3rd grade @ 4th grade

ReteII stories,
- Recount stories, Recount stories, Determine a

« How does rigor increase from one
d
] year to the next?

(l;f < CuItares, dna UIVETSE CUTLUTES; YUl PUCTIT ITUTTT
~ What is unique to my grade level?
cerrorar cTTerS EXT,

" What must students master in my
grade level to be successful in the
next?

]
Organization of the CCSS Reading Standards

——
—

P14 ‘@?
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www.TeachingForBiliteracy.com
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Organization of the CCSS Reading Standards

Informational
The questions you Texts

will ask and
answer to show Literary
comprehension Texts

Standard 10:
With rigorous,
grade level texts

Standard 1:
Comprehension

5th Grade Reading — Literature Standards
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- Using the Organization of the Reading Standards to Plan Questions and Instruction

Quote accurately from a -
text when explaining what
the text says explicitly and
when drawing inferences
from the text.

RL.5.1 - RL.5.2-

Determine two or more
main ideas of a text and
explain how they are
supported by key
details;

summarize the text.

RL.5.10-

By the end of the year, read
and comprehend
informational texts, including
history/social studies,
science, and technical texts,
at the high end of the grades
4-5 text complexity band
independently and
proficiently.

Planning for Instruction:

Grade Level Standards Analysis Document p. 4

123

Organization of the CCSS Reading Standards

=
A
/‘I\

S

—

2\
=

P14
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HOME

+ ABOUTTHESTANDARDS - WHATPARENTSSHOULDKNOW * STANDARDSINYOURSTATE * C

Literacy Standards for 6-12t" Grade

[ Video | bap | seurn |

Grades 6-12 Literacy in
History/Social Studies,
Science, & Technical
Subjects

Histor

@commow CORE %
S STANDARDS INITIATIVE

Padres: para mas informacién
sobre los Estandares Académicos
Fundamentales, de clic aqui

* OTHER RESOURCES

125

GRADES SIX - EIGHT
GRADES € READING STANDARDS FOR LITERACY

READING STAND IN SCIENCE & TECHNICAL SUBJECTS
IN HISTORY/:

The standards below
g and technical subjects are integrated into the
science, and technical | 6-12 Reading standards. The CCR anchor
into the 6-12 reading ¢ | standards and high school standards in literacy
standards and high sct | work in tandem to define college and career
work in tandem to defil| readiness expectations—the former providing
readiness expectations | proad standards, the latter providing additional
broad standards, the le specificity.

specificity.

Key Ideas and Details

Key Ideas and Detai 1. Cite specific textual evidence to support

) » analysis of science and technical texts.
1. Cite specific textue

analysis of prima . . .
o PrMAY | 5 Determine the central ideas or conclusions

of a text; provide an accurate summary of the

2. Determine the cen
! text distinct from prior knowledge or opinions.

of a primary or sec
accurate summary

prior knowledge or 3. Follow precisely a multistep procedure

when carrying out experiments, taking

3. Identify key steps i measurements, or performing technical tasks.

process related to
how a bill becomes | | Craft and Structure
raised or lowered). | 4 Determine the meaning of symbols, key
terms, and other domain-specific words
and phrases as they are used in a specific
Craft and Structure scientific or technical context relevant to
4. Determine the mee grades 6-8 texts and topics.
as they are used in
pecific to domaine| 5. Analyze the structure an author uses to

'SEXTO AL OCTAVO GRADO
ESTANDARES DE LECTO-ESCRITURA
EN CIENCIAS Y MATERIAS TECNICAS

historia y estudios sociales, ciencias y materias técnicas,
de los grados 6-12, estan integrados en la seccién de
estandares de lectura para dichos grados. Los estandares
de preparacion para el nivel universitario y profesional
(CCR por sus siglas en inglés) y los estandares a nivel
secundario en lectoescritura, funcionan conjuntamente para
definir las exy ivas de prep: a nivel uni i

y profesional: los primeros ofrecen lineamientos generales;
los dltimos proporcionan guias especificas adicionales.

Ideas clave y detalles

1. Citan evidencia textual especifica para sustentar el
andlisis de textos de ciencias y materias técnicas.

2. Definen las ideas o conclusiones principales de un
texto, hacen un resumen preciso del texto, libre de
opiniones y distinguiéndolo de conocimientos previos.

3. Siguen con precisién un procedimiento de pasos
mudiltiples a la hora de realizar experimentos o al
ejecutar tareas técnicas.

Composicién y estructura
4. Definenen el significado de simbolos, términos clave
y otras palabras y frases especificas utilizadas en
contextos cientificos o técnicos especificos, relevante
a los textos y temas correspondientes a los grados
6-8.

5. Analizan la estructura a la que recurre un autor para

126
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|
Reading Standards

* An important takeaway about the
organization of the reading standards is...

* Something to keep in mind when
planning is...

¢

127

Agenda:

Welcome & Introductions

4 standards-based Instruction

v CA History-Social Science Standards

v CA Science Standards

CA Common Core Language Arts Standards:

osure ana

Preparing for Tomorrow ,,,P
\.}/

128
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Meaningful Frame Content:

Science,
Social
Studies,
SEL,
Universal
Theme,
Topic

¢

129

Writing Standards

\ ¢

Melody Wharton - Center for Teaching for Biliteracy
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— |
. . CCSS.ELA Core Standards for Writing
O rga n I Za t I O "TextTypes and Purposes: 1

CCSS.ELA-Literacy.CCRA

Write arguments to suppo levant

of Writin il Text Types and

CCSS.ELA-Literacy.CCRA.W| I
Write informative/explanal P rately}
S t d d . through the effective sele U rpOSG
a | l a r S . CCSS.ELA-Literacy.CCRAW3
Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details
1 | and well-structured event sequences.
CCSS.ELA-Literacy.CCRA.W4
Produce clear and coherent o
tandards b= Production and
S a a r S CCSS.ELA-Literacy.CCRA.WS
| Distribution of Writing

CCSS.ELA-Literacy.CCRA.W6
Use technology, including the Internet, to produce and publish writing and to interact and collaborate with other

S L L — |

CSS.ELA-Literacy.CCRA.W7
nduct short as well as more

Anchor wansnotvesneisl - Ragagreh to Build and

LSS ELA-Literacy. CCRA.W8

hi infe fi
standards for proniiiid Present Knowledge
Writing p. 15 _Eriiiiiiille o e oo i s

£ \\riting:

CSS.ELA-Literacy.CCRA.W10

=
..
e routnelyover exended i Range of Writing

131

[=]
f ‘&ﬁ%

CA CCSS en espaiiol

=

bit.ly/CACCSSespanal

To access your grade specific writing
standards.

P16
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WRITING STAND

The following standards for grad:
a focus for instruction each year
that students gain adequate mas
of skills and applications. Each ye
writing, students should demons
sophistication i all aspects of lai
vocabulary and syntax to the dev
organization of ideas, and they s|
increasingly demanding content :
Students advancing through the
expected to meet each year's gr
standards and retain or further d.
understandings mastered in prec
The expected growth in student 1
reflected both in the standards tt
in the collection of annotated stu
samples in Appendix C.

Text Types and Purposes

Write arguments to support ¢
reasons and relevant evidenc

®

Introdummisietad aalemee
or opp -
reasol

3

. Suppo
and rell
credibl
undersl

o

. Use words, phrases, and ¢
cohesion and clarify the re
among claim(s), reasons, ¢

a

. Establish and maintain a fc

°

. Provide a concluding state
that follows from and supg
argument presented.

Write informative/explanatory texts to Escriben textos informativos y explicativos para
examine a topic and convey ideas, concepts, examinar un tema y exponer ideas, conceptos e
and information through the selection, informacion a través de la seleccion, organizacién y
organization, and analysis of relevant content. andlisis de contenidos relevantes.

a. Introduce a topic or thesis statement; a. Presentan un tema o tesis con claridad,
organize ideas, concepts, and information, anticipando lo que sigue; organizan ideas,
using strategies such as definition, conceptos e informacion utilizando estrategias
classification, comparison/contrast, and tales como definicién, clasificacion, comparacion/
cause/effect; include formatting (e.g., contraste, y causa/efecto; incluyen el formato
headings), graphics (e.g., charts, tables), (por ejemplo: encabezados, diagramas, cuadros y
and multimedia when useful to aiding tablas) y medios miiltiples cuando estos son utiles
comprehension. CA para ayudar a la comprension. CA

b. Develop the topic with relevant facts, b. Desarrollan el tema con hechos relevantes,
definitions, concrete details, quotations, or definiciones, detalles concretos, citas u otras
other information and examples. informaciénes y ejemplos.

c. Use appropriate transitions to create c. Usan palabras de transicion adecuadas para
cohesion and clarify the relationships establecer cohesién y aclarar la relacion entre las
among ideas and concepts. ideas y los conceptos.

d. Use precise language and domain-specific d. Utilizan un lenguaje preciso y el vocabulario
vocabulary to inform about or explain the especifico de la disciplina para informar o explicar
topic. baco ol aani.

e Text Types and

f. Provide a con| dela
that follows fi ela
Purpose

Write narratives| . as o

iclodiogs Continued o

technique, relevi es y

well-structured (Sta n d a rd S 1 3 ) urados.

a. Engage and o
a context y

a narrator and/or characters; organize an
event sequence that unfolds naturally and

logically.

presentar al narrador o a los personajes; organizan
una secuencia de acontecimientos que se
desarrolla de forma natural y légica.

133

. With some guidance and support from peers

o

. Use narrative techniques, such as dialogue,
pacing, and description, to develop
experiences, events, and/or characters.

°

. Use a variety of transition words, phrases,
and clauses to convey sequence and signal
shifts from one time frame or setting to
another.

a

Use precise words and phrases, relevant
descriptive details, and sensory language to
capture the action and convey experiences
and events.

. Provide a conclusion that follows from and
refiects on the narrated experiences or
events.

o

Produce clear and coherent writing in which
the development, organization, and style are
appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types
are defined in standards 1-3 above.)

b.

°

o

Utilizan técnicas de narracién como el diélogo,
el ritmo y las descripciones para desarrollar
las experiencias y los acontecimientos o los
personajes

Utilizan una variedad de palabras de transicién,
frases y cléusulas para expresar secuenciay
sefialar cambios de un ambiente o escenario a
otro.

Utiizan palabras y frases precisas, detalles
descriptivos concretos y lenguaje sensorial para
captar la accién y comunicar experiencias y
acontecimientos.

. Proveen una conclusién que se deriva y refieje las

experiencias o eventos narrados.

Producen escritos claros y coherentes cuyo
desarrollo, organizacién y estilo son adecuados para
la asignacién, el propésito y el piblico o lector. (Las

al grado

escolar para cada tipo de escritura se definen en los

1-3

5. Con la orientacién y el apoyo de comparieros y

and adults, dey
as needed by g
rewiting, or try

Production and

addressed. (Ed
demonstrate c

=wenl Distribution of Writing

(standards 4-6)

and cite sourc
witl

and citing sources.

fuentes de informacion.

134
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7. Conduct short research projects to 7. Llevan a cabo proyectos breves de investigacion
answer a question, drawing on several con el objetivo de responder a una pregunta. Utilizan
sources and generating additional related, diversas fuentes de informacion y generan preguntas
focused questions for further research and especificas adicionales y relacionadas con el estudio
investigation. para profundizar la investigacion.

8. Gather relevant information from multlple 8. Recopllan informacion relevante utilizando m&\llples
print and digital sources, using search terms medios impresos y fuentes digitales, utilizando
effectively: assess the credibility and accuracy los términos de busqueda eficazmente. Evaltian
of each source; and quote or paraphrase the la credibilidad y precisién de cada fuente; citan o
data and conclusions of others while avoiding la ony las de
plagiarism and following a standard format for otros autores, evitando el plagio y siguiendo las
citation. convenciones esténdar para hacer referencia a citas

y fuentes

9. Draw evi e
texts to s . ion
«=| Research to Build and
a. Apply htura

=+ Present Knowledge [~
i g o

charac torico
same S d d 7 9 nera en
tandards /-

L

b. Aplican los esténdares de lectura de séptimo
grado para textos de no ficcién (por ejemplo:
siguen y evaldan el argumento de un texto y sus
afirmaciones especificas, determinando i el
razonamiento esté bien fundado y si la evidencia
es relevante y suficiente para sustentar las
afirmaciones que se hacen).

Apply grade 7 Reading standards to literary
nonfiction (e.g. “Trace and evaluate the
argument and specific claims in a text,
assessing whether the reasoning is sound
and the evidence s relevant and sufficient
to support the claims")

Range of Writing
(Standard 10)

Range of Writing

r durante

durante
dos dias)
s que
n diferentes

——— |

135

Organization of the CCSS Writing Standards

e

P 14 Melody Wharton - Center for Teaching for Biliteracy
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|Organization

of Writing
Standards:
10 anchor
standards

Anchor
standards for
Writing p. 15

CCSS.ELA Core Standards for Writing

Text Types and

CCSS.ELA-Literac
Write arguments
and sufficient evi

ims in an analysis of substantive topics or texts using valid reasoning and relevant

CCSS.ELA-Literacy.CCRA.W2
Write informative/c
through the effecti

1 convey complex ideas and information clearly and accurately
nalysis of content.

CCSS.ELA-Literacy.(
Write narratives to
and well-structurec

r imagined experiences or events using effective technique, well-chosen details
ces

d and Distribution of Writing:

CCSS.ELA-Literacy.CCRA.W4
Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose and audience

CCSS.ELA-Literacy.CCRA.WS
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach

CCSS.ELA-Literacy.CCRA.W6
Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge:

CCSS.ELA-Literacy.CCRAW7
Conduct short as well as more sustained research projects based on focused questions, demonstrating
understanding of the subject under investigation

CCSS ELA-Literacy.CCRAWS
Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
source, and integrate the information while avoiding plagiarism

CCSS.ELA-Literacy.CCRA.W9
Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing:

CCSS.ELA-Literacy.CCRAW10
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences

137

Genres within each bucket

(Source: Pathways to the Common Core)

Persuasive/Opinion/
Argument

Informational/
Functional/Procedural

Narrative Writing

Persuasive Letter
Review

Personal Essay
Literary Essay
Historical essay
Petition

Editorial

Op-Ed Column

Fact Sheet Personal Narrative
News Article Fiction

Feature Article Historical Fiction
Blog Fantasy

Website Narrative Memoir

Report Biography

Analytic Memo Narrative Nonfiction
Research Report
Nonfiction book
How-to-book
Directions
Recipe

Lab Report

P16

Melody Wharton - Center for Teaching for Biliteracy
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]
Organization of the CCSS Writing Standards

Standard 4 - For purpose, task, and audience
Standard 10 — Write routinely

P 14 Melody Wharton - Center for Teaching for Biliteracy
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CCSS.ELA Core Standards for Writing

ims in an analysis of substantive topics or texts using valid reasoning and relevant

O i [
rganization e/ )
CCSS.ELA-Literac!
e. o Write arguments
Of W r I t I n g and sufficient evi
CCSS.ELA-Literacy.CCRAW2
Write informative/¢
St I | . through the effecti’
a n a r S L CCSS.ELA-Literacy.(
Write narratives to
and well-structurec
1 0 a n C h O r Production and Distribution of Writing:

Standard 4 — For purpose, task, and audience

standards " e

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

1 convey complex ideas and information clearly and accurately
nalysis of content.

r imagined experiences or events using effective technique, well-chosen details
ces.

CCSS.ELA-Literacy.CCRAW6
Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others

Research to Build and Present Knowledge:
CCSS.ELA-Literacy.CCRAW7
Conduct short as well as more sustained research projects based on focused questions, demonstrating

An C h 0 r understanding of the subject under investigation

CCSS.ELA-Literacy.CCRA.W8

t d d f Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
standards 1or source, and integrate the information while avoiding plagiarism.
b CCSS.ELA-Literacy.CCRA.W9
rltl N g p . Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing:

140
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Organization of the CCSS Writing Standards

A A |

Standard 4 - For purpose, task, and audience
Standard 10 — Write routinely

P 14 Melody Wharton - Center for Teaching for Biliteracy
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]
Organization of the CCSS Writing Standards

A A |

Standard 4 — For purpose, task, and audience
Standard 10 — Write routinely ?

P 14 Melody Wharton - Center for Teaching for Biliteracy
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CCSS.ELA Core Standards for Writing

|Organization
of Writing
Standards:

10 anchor =
Standard 4 - For purpose, task, and audience
standards "

Develop and strengthen wrif

Text Types and

ims in an analysis of substantive topics or texts using valid reasoning and relevant

1 convey complex ideas and information clearly and accurately
nalysis of content.

r imagined experiences or events using effective technique, well-chosen details
s

d by planning, revising, editing, rewriting, or trying a new approach

d publish writing and to interact and collaborate with others.

ained research projects based on focused questions, demonstrating

wctshort 35 e
AnChor ol under investigation
Sta N d a rd S fo r ater tion "E‘epg\\l/'\ol‘::vndgtlllg;:;rslzl:‘rces, assess the credibility and accuracy of each
Writing p. 15

143

Writing Standard 7.9
Draw evidence from literary or informational
texts to support analysis, reflection, and
research.
A. Apply grade 7 Reading standards to
literature
B. Apply grade 7 Reading standards to
literary nonfiction
In other words, demonstrate application of the
READING standard in WRITING.

For this reason, this writing standard is often
paired with the reading standards.

144
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Grade Level Standards Analysis Document Page 3

Anchor or texts
using va
usng Anchor Standard
7 Grade
W.7.1 - Write arguments to support W.8.1 - Write arguments to support claims | W.9/10.1 - Write arguments to support claims in an
claims with clear reasons and relevant with clear reasons and relevant evidence. | analysis of substantive topics or texts, using valid
evidence.. W.8.1.A Introduce claim(s), reasoning and relevant and sufficient evidence.
dist
Grade Your - Grade
estz i(s),
level Grad
w9 | I ft :laims
eve rade w |aye| after

poinung OuL LNe SuengLnis dna nrmiauons Uf
b efo re | eve | both in a manner that anticipates the audience’s
knowledge level and concerns.
. W.9/10.1.C - Use words, phrases, and clauses to
link the major sections of the text, create
cohesion, and clarify the relationships between
claim(s) and reasons, between reasons and
evidence, and between claim(s) and
counterclaims.
W.9/10.1.D - Establish and maintain a formal
style and objective tone while attending to the
norms and conventions of the discipline in
which they are writing
W.9[10L1.E - Provide a concluding statement or
section that follows from and supports the
argument presented.

clauses to create cohesion and
clarify the relationships among
claim(s), reasons, and evidence
W.7.1.D - Establish and maintain a
formal style.

W.7.1.E - Provide a concluding
statement or section that follows
from and supports the argument
presented.

145

Grade Level Standards Analysis Document Page 3

Anchor Standard: CCSS.ELA-LITERACY.CCRA.W.1 - Write arguments to support claims in an analysis of substantive topics or texts
using valid reasoning and relevant and sufficient evidence.

7t Grade: 8th Grade: 9th & 10* Grade:

W.7.1 - Write arguments to support W.8.1 - Write arguments to support claims | W.9/10.1 - Write arguments to support claims in an

“%  What do students havetodoto -
" meet the anchor standard? ),

logical reasoning and relevant

logical reasoning and relevant ‘ W.9/10.1.B - Develop claim(s) and counterclaims

: How does this compare to what
2 they have to do in the previous and &
subsequent grade?

ng to the

Highlight was is the same, -
L and circle what is different

sthe
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Grade Level Standards Analysis Document Page 3

Anchor . = Write sf€Uments to support claims in an analysis of substanfie topics or texts
valid reasoning and relevant and sufficient evia

7* Grade:

W.7.1 - Write arguments to support
claims with clear reasons and relevant
evidence..
W.7.1.A Introduce clai
acknowledge alterna
opposing claims, a
reasons and evi

logical reasoning an
evidence, using accurate, credible
sources and demonstrating an
understanding of the topic or
text.

W.7.1.C - Use words, phrases, and
clauses to create cohesion and
clarify the relationships among
claim(s), reasons, and evidence
W.7.1.D - Establish and maintain a
formal style.

W.7.1.E - Provide a concluding
statement or section that follows
from and supports the argument
presented.

8" Grade:

W.8.1 - Write arguments to support claims
with clear reasons and relevant evidence.
W.8.1.A Introduce claim(s),
acknowledge and distinguish the
im(s) from alternate or opposing
organize the reasons

ce logically.

pport claim(s) with
ning and relevant
evidence, using accurate, credible
sources and demonstrating an
understanding of the topic or text.
W.8.1.C - Use words, phrases, and
clauses to create cohesion and
clarify the relationships among
claim(s), counterclaims, reasons,
and evidence

W.8.1.D-Es

statement o

wmie same, circle what is

=mise  Highlight what is the

Atho anth ~_3__

How does the
standard grow
from the grade
before to YOUR
grade?

CUIILOIUEY, GG ISy GG IS S LYY

[AlERTEY Siast

and

different. |
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Anchor

Grade Level Standards Analysis Document Page 3

- Write sfBUments to support claims in an analysis of substanfie topics or texts

valid reasoning and relevant and sufficient evid

7t Grade:

W.7.1 - Write arguments to support
claims with clear reasons and relevant
evidence.

1.A Introduce claim(s),
acknowledge alternate or
opposing claims, and organize the
reasons and evidence logically.
W.7.1.B - Support claim(s) with
logical reasoning and relevant
evidence, using accurate, credible
sources and demonstrating an
understanding of the topic or
text.

W.7.1.C - Use words, phrases, and
clauses to create cohesion and
clarify the relationships among
claim(s), reasons, and evidence
W.7.1.D - Establish and maintain a
formal style.

W.7.1.E - Provide a concluding
statement or section that follows
from and supports the argument
presented.

8th Grade:

W.8.1 - Write arguments to support claims
with clear reasons and relevant evidence.

W.8.1.A Introduce claim(s),
— S

and evidence logically.

W.8.1.B - Support claim(s) with
logical reasoning and relevant
evidence, using accurate, credible
sources and demonstrating an
understanding of the topic or text.
W.8.1.C - Use words, phrases, and
clauses to create cohesion and
clarify the relationships among

claimg8¥; counterclaims, Myasons,

and eyt

W.8.1.D - Establish and maintain a
formal style

W.8.1.E - Provide a concluding
statement or section that follows
from and supports the argument
presented.

Atk e anth ~_a_

How does the
standard grow
from the grade
before to YOUR
grade?

CUNEIIUI, @I LGy LIS T SIa LTI RS MW
claim(s) and reasons, between reasons and
evidence, and between claim(s) and
counterclaims.

W.9/10.1.D - Establish and maintain a formal
style and objective tone while attending to the
norms and conventions of the discipline in
which they are writing

W.9[10[1.E - Provide a concluding statement or
section that follows from and supports the

argument presented.
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Organization of the CCSS Writing Standards

2

o )

P14

149

Literacy Standards for 6-12t Grade

» [ Viteo | htap | searn |
@common CORE (@) Fuctes: paa mis intormacion
» sobre los Esténdares Académicos
T —— * PRundamentales, de clic aqu.
- OTHERRESOURCES

Grades 6-12 Literacy in
History/Social Studies,
Science, & Technical
Subjects

o O\ OCla
l:faramamnnmnmm@
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. = = =
LI te ra C GRADES SIXTH - EIGHTH SEXTO AL OCTAVO GRADO

WRITING STANDARDS FOR ESTANDARES DE ESCRITURA
HISTORY/SOCIAL STUDIES, PARA HISTORIA Y ESTUDIOS SOCIALES,
SCIENCE AND TECHNICAL SUBJECTS CIENCIAS Y MATERIAS TECNICAS

oria OS soclales, clencias y materias tecnicas,
para los grados 6-12, estén integrados en la seccion de

6-12 Writing standards. The CCR anchor estandares de lectura para dichos grados. Los estandares
standards and high school standards in literacy de preparacion para el nivel universitario y profesional

PREPARING AMER | Work in tandem to define college and career (CCR por sus siglas en inglés) y los estandares a nivel
readiness expectations—the former providing secundario en lectoescritura, funcionan conjuntamente
broad standards, the latter providing additional para definir las expectativas de preparacion para el
specificity. nivel universitario y profesional: los primeros ofrecen

lineamientos generales; los Ultimos proporcionan guias
especificas adicionales.

Text Types and Purposes Tipos de textos y sus propésitos
1. Write arguments focused on discipline-specific | 1. Escriben argumentos centrados en el contenido
content. especifico de la disciplina.
E a. Introduce claim(s) about a topic or issue, a. Presentan las afirmaciones sobre un tema
” acknowledge and distinguish the claim(s) o asunto, las reconocen y las distinguen de
P ESTAN DA from alternate or opposing claims, and declaraciones alternativas u opuestas y organizan
Y LA LECTC organize the reasons and evidence logically. las razones y evidencias de forma logica.
Y b. Support claim(s) with logical reasoning and b. Sustentan las afirmaciones hechas con
Y ESTU DI relevant, accurate data and evidence that razonamiento légico y relevante, datos precisos

demonstrate an understanding of the topic y evidencia que demuestran la comprension del
or text, using credible sources. tema o texto, haciendo uso de fuentes fidedignas.

CIENCIAS

c. Use words, phrases, and clauses to create c. Usan palabras, frases y clausulas para
cohesion and clarify the relationships establecer cohesién y aclarar la relacion entre
among claim(s), counterclaims, reasons, las afirmaciones, las razones, las evidencias y las
Grac Grados 6-12 and evidence. declaraciones opuestas.
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|
Writing Standards

* An important take away or affirmation
about the organization of the writing
standards is...

* Something to keep in mind when
planning is :
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Meaningful Frame Content:

Science,
Social
Studies,
SEL,
Universal
Theme,
Topic

=

153

] Reflection |

| know/learned that
the instructional shifts
of the standards
involve...

This means that in my
practice, | will need
to...

Other Notes/
Wonderings

P18
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What most resonated with me about
the instructional shifts of the standards
is...

The impact of the shifts of the standards
on instructional design is...

5 I

155

Agenda:

Welcome & Introductions

W4 standards-based Instruction

v CA History-Social Science Standards
v CA Science Standards

CA Common Core Language Arts Standards:
Reading

VA \Writine
Closure and Preparing for Tomorrow \,',P
\1J
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I ]
For tomorrow, please bring:

* Device

e Unitland?2

e Any other planning materials your team uses
to plan

* You will need to have access to the
standards and grade level frameworks (ELA,
SLA, SS, and Science) whether electronically

or in hard copy (printed). /,,P
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. ank You Brazie:_
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