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3-Day Overview

August 5, 2025 August 6, 2025 August 7, 2025
Characteristics of 

Effective 
Biliteracy 

Instruction

The Organization 
and Instructional 

Shifts of the 
Standards

Planning for 
Effective Biliteracy 

Instruction

Whole group – 
Welcome

Breakouts by 
grade band

(K-2, 3-5 & 6-8)

Breakouts by 
grade band

(K-2, 3-5 & 6-8)

Whole group – 
seated by 

grade level
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Session Purpose:

Build a shared understanding of 
the key characteristics of effective 
biliteracy instruction as outlined in 
the PSD DLI Vision and Pedagogy.

4



8/4/25

3

Agenda:
• Welcome & Introductions
• Goals of Dual Language
• Sample Instruction & Debrief
• Biliteracy Strategies
• Characteristics of Effective Biliteracy 

Instruction
• Planning for Effective Biliteracy Instruction
• Closure and Preparing for Tomorrow
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Materials for today’s session

High Leverage 
Biliteracy 
Strategies

Resource 
Packet
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• Welcome & Introductions
• Goals of Dual Language
• Sample Instruction & Debrief
• Biliteracy Strategies
• Characteristics of Effective Biliteracy 

Instruction
• Planning for Effective Biliteracy Instruction
• Closure and Preparing for Tomorrow

✅

Agenda:

7

Materials for today’s session

High Leverage 
Biliteracy 
Strategies

Resource 
Packet

Page 3
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This is the goal of biliteracy – students 
who are bilingual, biliterate, have high 

academic achievement and 
socio-cultural competence.

Spanish - English

EnglishSpanish

…and who can make 
metalinguistic decisions.

© Teaching for Biliteracy, LLC
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A comprehensive and practical guide 
to Dual Language Education

Based on the most recent research 
in the field (3rd edition)
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Goal of Dual Language Programs

“…the term dual language refers to any 
program that provides literacy and 
content instruction to all students 
through two languages 	 	 	

	

In other words, this goal means….

For students to meet this goal they need….

12
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The goals of Dual Language

Handouts 
page2

13

X
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Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content 
instruction to all students through two languages 
and that promotes bilingualism and 
biliteracy, 	 	 	 	

In other words, this goals means….

For students to meet this goal they need….

15

What is literacy? Handouts page 4

16
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What is literacy?

This equation holds true for ANY 
language.

Handouts page 4
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What is literacy?
This equation reflects the simple 

view of reading in 

one language only 
(monolingual instruction).

Handouts page 4

18



8/4/25

10

Word Recognition

•Phonological Awareness
•Decoding (and Spelling)
•Sight Recognition

Constrained
In English ~ 3 years
In Spanish ~ 1 year

(K-2)

Handouts 
page 4

19

Language Comprehension

• Background Knowledge
• Vocabulary Knowledge
• Language Structures 

(syntax)
• Verbal Reasoning
• Literacy knowledge

Unconstrained 
Develops over your entire life

Handouts 
page 4

20
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What is literacy?

21

What is literacy?
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Scarborough’s Reading Rope

23

Simple View of Reading

“Constrained”
A set of finite skills

Typically taught in K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life

24



8/4/25

13

Scarborough’s Reading Rope

Writing
• Handwriting
• Spelling
• Grammar
• Composition

25

Elements of Comprehensive Literacy 
• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language 
Comprehension
o Vocabulary
o Background 

Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading 
comprehension

• Writing
o Handwriting
o Spelling
o Grammar
o Composition

Handouts page 5

26
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Handouts page 5

27
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What is biliteracy? LC x WR = RC in each
language.

30
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

31

What is biliteracy?  Comprehensive literacy 
in each language

• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language Comprehension
o Vocabulary
o Background Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading comprehension
• Writing

o Handwriting
o Spelling
o Grammar
o Composition

32
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In other words, this goal means...
• Students must develop academic listening 

and speaking, (oracy) in both languages
• Students must develop reading and writing in 

both languages.
• Students need to be exposed to each 

language (Spanish and English) daily.
• Teachers need to know students’ proficiency 

level in L, S, R, and W in Spanish and in 
English.

33

X
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Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content 
instruction to all students through two languages 
and that promotes bilingualism and biliteracy, 
grade-level academic achievement in each 
language	 	 	 	 	

In other words, this goal means….

For students to meet this goal they need….

35

In other words, this goal means...
• Students must meet their grade level 

standards in each language
• Students be exposed to rigorous instruction 

in each language
• Teachers need to use language scaffolds and 

supports in order for students to meet 
standards
• Students need time to learn language, literacy 

and content.

36
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Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content instruction to 
all students through two languages and that promotes 
bilingualism and biliteracy, grade-level academic 
achievement in each language, and socio-cultural 
competence – a term encompassing identity 
development, cross cultural competence, and 
multicultural appreciation – for all students. 	

In other words, this goal means….

For students to meet this goal they need….

38



8/4/25

20

In other words, this goal means…

• Ensuring that students feel visible, accepted and 
valued as people.
• Students learning about each other, their 

similarities and differences.
• Students need to time, materials and models to 

develop socio-cultural competence.
• Teachers need to develop socio-cultural 

competence first, in order to support their 
students’ development of socio-cultural 
competence.

39

• Welcome & Introductions
• Goals of Dual Language
• Sample Instruction & Debrief
• Biliteracy Strategies
• Characteristics of Effective Biliteracy 

Instruction
• Planning for Effective Biliteracy Instruction
• Closure and Preparing for Tomorrow

✅
✅

Agenda:
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This is the goal of dual language – 
students who are bilingual, biliterate, 
have high academic achievement and 

socio-cultural competence.

Spanish - English

EnglishSpanish

…and who can make 
metalinguistic decisions© Teaching for Biliteracy, LLC

41

It is important for all stakeholders to
understand the goals of Dual 
Language and how instruction will
help students meet the goals.  

42
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We take a systems approach to 
teaching for biliteracy 

where ALL stakeholders play a 
critical role 

in supporting instruction that 
ensures ALL students meet the 

goals of the program.

43

Teachers School/District 
Leader

Coach, TOSA, or 
Support or 
Specialist

Instruction
• Strategies
• Supports
• Grouping Styles
• Differentiation
• Integration and 

unit flow
• Classroom 

organization
• Increase in rigor
• Assessment and 

data use

Structures
• Learning 

environment
• Biliteracy 

Schedules
• Pacing
• Unit flow & rigor
• Planning
• Collaboration
• Language 

development
• Goals for PD
• Collecting and 

using assessment 
data

Classroom Support
• Using the context 

of the unit to 
support students

• Co-teaching and 
modeling 
instruction

• Planning for 
instruction

• Professional 
development

• Assessment and 
data use

44
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Teachers School/District 
Leader

Coach, TOSA, or 
Support or 
Specialist

Instruction
• Strategies
• Supports
• Grouping Styles
• Differentiation
• Integration and 

unit flow
• Classroom 

organization
• Increase in rigor
• Assessment and 

data use

Structures
• Learning 

environment
• Biliteracy 

Schedules
• Pacing
• Unit flow & rigor
• Planning
• Collaboration
• Language 

development
• Goals for PD
• Collecting and 

using assessment 
data

Classroom Support
• Using the context 

of the unit to 
support students

• Co-teaching and 
modeling 
instruction

• Planning for 
instruction

• Professional 
development

• Assessment and 
data use

You don’t have to be bilingual to 
support effective biliteracy 

instruction.

But you do need a biliteracy 
mindset and to know what 

developing bilinguals need so you 
can support it within your role.

45

In this session we will experience ELA 
and Science integrated biliteracy 
instruction designed for kindergarten…

What can I gain from 
participating in sample 
instruction designed for 

Kindergarten Science & ELA 
if I don’t teach that 

grade/subject/language?

46
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In this session we will experience ELA 
and Science integrated biliteracy 
instruction designed for kindergarten…

What can I gain from 
participating in sample 
instruction designed for 

Kindergarten Science & ELA 
if I don’t teach that 

grade/subject/language?

What we will experience can be 
applied to other grades, content 

areas, and languages:
• Strategies
• Supports
• Grouping styles
• Differentiation for language 

proficiency levels
• The flow of the unit 

47

Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic 
pairing using a number of different variables. 

What are some factors you consider 
when grouping or pairing students?

48
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California Spanish
Language Development
Standards

Pg. 6-7

50
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Pg. 8-9

51
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Point to stated pictures, t�
words, phrases
Follow one-step oral t�
directions
Match oral statements t�
to objects, figures or 
illustrations

Sort pictures, objects t�
according to oral 
instructions
Follow two-step oral t�
directions 
Match information t�
from oral descriptions to 
objects, illustrations

Locate, select, order t�
information from oral 
descriptions
Follow multi-step oral t�
directions
Categorize or sequence t�
oral information using 
pictures, objects

Compare/contrast t�
functions, relationships 
from oral information
Analyze and apply oral t�
information
Identify cause and effect t�
from oral discourse

Draw conclusions from t�
oral information
Construct models based t�
on oral discourse
Make connections from t�
oral discourse 
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Name objects, people, t�
pictures
Answer WH- (who, what, t�
when, where, which) 
questions

Ask WH- questionst�
Describe pictures, events, t�
objects, people
Restate factst�

Formulate hypotheses, t�
make predictions
Describe processes, t�
procedures
Retell stories or eventst�

Discuss stories, issues, t�
concepts
Give speeches, oral t�
reports
Offer creative solutions to t�
issues, problems  

Engage in debatest�
Explain phenomena, t�
give examples and justify 
responses
Express and defend t�
points of view
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Match icons and symbols t�
to words, phrases or 
environmental print 
Identify concepts about t�
print and  text features

Locate and classify t�
information
Identify facts and explicit t�
messages
Select language patterns t�
associated with facts

Sequence pictures, events, t�
processes
Identify main ideast�
Use context clues to t�
determine meaning of 
words

Interpret information or t�
data
Find details that support t�
main ideas
Identify word families, t�
figures of speech

Conduct research to t�
glean information from 
multiple sources
Draw conclusions from t�
explicit and implicit text 

9
4

+6
+0
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Label objects, pictures, t�
diagrams
Draw in response to a t�
prompt
Produce icons, symbols, t�
words, phrases to convey 
messages

Make listst�
Produce drawings,  t�
phrases, short sentences, 
notes
Give information t�
requested from oral or 
written directions 

Produce bare-bones t�
expository or narrative 
texts
Compare/contrast t�
information
Describe events, people, t�
processes, procedures

Summarize information t�
from graphics or notes
Edit and revise writingt�
Create original ideas or t�
detailed responses

Apply information to t�
new contexts
React to multiple genres t�
and discourses
Author multiple forms/t�
genres of writing

9DULDELOLW\�RI�VWXGHQWV¶�FRJQLWLYH�GHYHORSPHQW�GXH�WR�DJH��JUDGH�OHYHO�VSDQV��WKHLU�GLYHUVLW\�RI�HGXFDWLRQDO�H[SHULHQFHV�DQG�GLDJQRVHG�OHDUQLQJ�GLVDELOLWLHV��LI�DSSOLFDEOH���DUH�WR�EH�
considered in using this information.

WIDA Can-Do Descriptors 

Melody Wharton - Center for Teaching for Biliteracy

WIDA CAN Dos -Are not standards…
they state what students CAN DO. Thus, 

they are a great planning tool!

52
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SALSA “Can-Do” Descriptors 
(Spanish Language Learning)

Melody Wharton - Center for Teaching for Biliteracy

53
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WIDA Level Descriptors
Levels of English Descriptions 
1 - Beginner No such thing as lower than 1
2 - Some receptive Understands and responds 

with simple words and phrases 
3 - Can understand and 
produce with grammatical 
errors

May sound socially  fluent but 
still need academic linguistic 
register

4 - Can understand and 
produce most of what is 
said and written

Some challenges to 
understanding and production

5 – Very high functioning Receptive and productive with 
isolated instances of challenge

6 – Native like Receptive and Productive use 
58
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Strategic Pairing In the Classroom

63

52
41

59

In this session we will experience 
English dual language and biliteracy 
instruction at the kindergarten level…

These are the students I can expect to 
have in my classroom…
But not much longer!

60
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Observers

Use the document to :

• Note evidence of each of the three pillars during 

sample instruction

• Listen to “students” as they develop oracy and 

background knowledge

You will share your 
observations when we 

debrief.Pg. 3

61

What my English literacy instruction 
USED to look like…

Teacher’s 

Manual

62
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What my schedule USED to look like…

Teacher’s 

Manual

63

Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

64
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The goals of Dual Language

Handouts 
page2XXX

65

Biliteracy Unit Framework, 2nd ed.

Instruction does not assume 
students have background 

knowledge or academic 
language. Instruction 
intentionally builds it.
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If the goals of Dual Language are…

…then we have to support our students 
on this pathway from the start.

67

Language Use Norms

• Respect regionalisms. 
• Use circumlocution.
• Avoid code-switching.
• Use this sentence starter:  How do you 

say… in English?
• Do not translate for your partner.
• Engage actively in the sample instruction.
• Be respectful students so that you can 

experience the strategies.

68
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Sample Instruction

69

Take a car – MAKE IT GO!

5 min to explore

www.TeachingForBiliteracy.com

Partner 1: I will make the car ____ by ____.
Partner 2: I will watch the car ____.
(Partner 1 moves the car.)
Partner 1: Your turn now!
Partner 2: Thank you!

70
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How did you make your car go?

The car ____.
or
The car ______ when I __________.
or
I made the car _______ by _________.

This Photo by Unknown Author is licensed under CC 
BY-SA

www.TeachingForBiliteracy.com

71

Hands together, push to one side; wiggle fingers

www.TeachingForBiliteracy.com

72

http://www.wikipremed.com/image.php?img=010101_68zzzz101250_01102_68.jpg&image_id=101250
https://creativecommons.org/licenses/by-sa/3.0/
https://creativecommons.org/licenses/by-sa/3.0/
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A force makes something 
move.

Hands together, push to one side; wiggle fingers

www.TeachingForBiliteracy.com

74
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I can ___ this.
You can ___ this.

Picture sort

75

What are the goals of Dual Language?

How does this type of 
instruction help students meet 

each of the three pillars?

How did you feel as a 
student?

As an observer, what 
did you notice about 

instruction?

76
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• Welcome & Introductions
• Defining Biliteracy Instruction
• Sample Instruction & Debrief
• Biliteracy Strategies
• Characteristics of Effective Biliteracy 

Instruction
• Planning for Effective Biliteracy Instruction
• Closure and Preparing for Tomorrow

✅
✅

Agenda:

77
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Defining Biliteracy Instruction

79

Simple View of Reading

“Constrained”
A set of finite skills

Typically taught in K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life

80
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What is literacy?

“Constrained”
A set of finite skills

Typically to K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life

Developing 
Bilinguals need 
instruction that 
develops their 

Language 
Comprehension 

first.

81

Biliteracy Unit Framework, 2nd ed.

Instruction does not assume 
students have background 

knowledge or academic 
language. Instruction 
intentionally builds it.

82
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Biliteracy Unit Framework, 2nd ed.

83
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

86
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

87

Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

88
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

89
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An important take-away about the role 
of strategically developing oral language 
and background knowledge is that…

In other words, oracy can be defined 
by…

91

Defining Biliteracy Instruction

92
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A Systems Approach to Sustaining 
Effective Biliteracy Instruction:
District, School, and Classroom 
Structures that Work Together

93

Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math, 
Social Studies, Language 

Arts
English to Spanish: 

Science, Language Arts

Science
Language Arts

1
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math, Social Studies, 
Language Arts

English to Spanish: Science, Language Arts

Science
Language Arts

2
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math, Social Studies, 
Language Arts

English to Spanish: Science, Language Arts

Science
Language Arts

3-5
(50/50)

Science
Language Arts

Spanish to English: Science, Language Arts

English to Spanish: Math, Social Studies, 
Language Arts

Math
Social Studies
Language Arts

6-8 Science
Language Arts

Spanish to English: Social Studies, 
Language Arts

Math
Social Studies
Language Arts

Electives

94
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The Program 
Language and Content Allocation Plan

Determines:

Master and 
Daily 

Schedules

Biliteracy 
Curriculum 

(yearlong 
biliteracy maps 

and units) 

& 
Assessment

Materials and Resources 
Used in Each Language

The 
Classroom 

Environment
(3 Linguistic Spaces)

Page 13
95

El Puente/The Bridge 

Es
pa

ño
l English

Student Seating 
in Groups

The Biliteracy Learning Environment

96
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Es
pa

ño
l English

Student Seating 
in Groups

Sp
an

ish
 C

la
ss

ro
om

 L
ib

ra
ry

 English Classroom
 Library 

Bilingual Books 

La
ng

ua
ge

, L
ite

ra
cy

, C
on

te
nt

 Language, Literacy, Content 

The Biliteracy Learning Environment

Science
Reading

Es
tu

di
os

 
so

ci
al

es

El Puente/The Bridge 

Le
ct

ur
a

Es
cr

itu
ra

Re
co

no
-

ci
m

ie
nt

o 
de

 
pa

la
br

as
W

riting
W

ord 
Recognition

M
at

e-
m

át
ic

as
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Español

Es
pa

ño
l

Student Seating 
in Groups

Sp
an

ish
 C

la
ss

ro
om

 L
ib

ra
ry

 
Bilingual Books 

The Biliteracy Learning Environment

Estudios Sociales

El Puente/The Bridge 
Le

ct
ur

a
Es

cr
itu

ra
Re

co
no

ci
m

ie
nt

o 
de

 p
al

ab
ra

s

Matemáticas
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English

English
Student Seating 

in Groups
English Classroom

 Library 
Bi

lin
gu

al
 B

oo
ks

 
Language, Literacy, Content 

The Biliteracy Learning Environment

Science Reading

El
 P

ue
nt

e/
Th

e 
Br

id
ge

 
W

riting
W

ord 
Recognition

99

The Program 
Language and Content Allocation Plan

Determines:

Master and 
Daily 

Schedules

Biliteracy 
Curriculum 

(yearlong 
biliteracy maps 

and units) 

& 
Assessment

Materials and Resources 
Used in Each Language

The 
Classroom 

Environment
(3 Linguistic Spaces)

Page 13
100
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Sample Program Language and Content Allocation Plan

Spanish The Bridge English

K
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math, 
Social Studies, Language 

Arts
English to Spanish: 

Science, Language Arts

Science
Language Arts

1
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math, Social Studies, 
Language Arts

English to Spanish: Science, Language Arts

Science
Language Arts

2
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math, Social Studies, 
Language Arts

English to Spanish: Science, Language Arts

Science
Language Arts

3-5
(50/50)

Science
Language Arts

Spanish to English: Science, Language Arts

English to Spanish: Math, Social Studies, 
Language Arts

Math
Social Studies
Language Arts

6-8 Science
Language Arts

Spanish to English: Social Studies, 
Language Arts

Math
Social Studies
Language Arts

Electives

101
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The Program 
Language and Content Allocation Plan

Determines:

Master and 
Daily 

Schedules

Biliteracy 
Curriculum 

(yearlong 
biliteracy maps 

and units) 

& 
Assessment

Materials and Resources 
Used in Each Language

The 
Classroom 

Environment
(3 Linguistic Spaces)

Page 13
103

Sample Program Language and Content Allocation Plan

Spanish The Bridge English

K
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math, 
Social Studies, Language 

Arts
English to Spanish: 

Science, Language Arts

Science
Language Arts

1
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math, Social Studies, 
Language Arts

English to Spanish: Science, Language Arts

Science
Language Arts

2
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math, Social Studies, 
Language Arts

English to Spanish: Science, Language Arts

Science
Language Arts

3-5
(50/50)

Science
Language Arts

Spanish to English: Science, Language Arts

English to Spanish: Math, Social Studies, 
Language Arts

Math
Social Studies
Language Arts

6-8 Science
Language Arts

Spanish to English: Social Studies, 
Language Arts

Math
Social Studies
Language Arts

Electives

104
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Sample Yearlong Biliteracy Map – Kinder 50/50 

105

The Program 
Language and Content Allocation Plan

Determines:

Master and 
Daily 

Schedules

Biliteracy 
Curriculum 

(yearlong 
biliteracy maps 

and units) 

& 
Assessment

Materials and Resources 
Used in Each Language

The 
Classroom 

Environment
(3 Linguistic Spaces)

Page 13
106
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Sample Yearlong Biliteracy Map - Kinder 50/50 

107

Sample Yearlong Biliteracy Map – Kinder 50/50 

The Goals of Dual 
Language are

is most effectively met 
when all the structures 

work together.

108
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Defining Biliteracy Instruction

109

Sample Yearlong Biliteracy Map - Kinder 50/50 
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Marking the Language of Instruction

111

Sample Yearlong Biliteracy Map – Kinder 50/50 

112
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Materials and resources are 
mirrors and windows for our 

students

113

This is the goal of dual language – 
students who are bilingual, biliterate, 
have high academic achievement and 

socio-cultural competence.

Spanish - English

EnglishSpanish

…and who can make 
metalinguistic decisions© Teaching for Biliteracy, LLC
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The structures that work together to 
support the goals of dual language are…

The structures help students achieve the 
goals of Dual Language because…

115

Agenda:

• Welcome & Introductions
• Defining Biliteracy Instruction
• Sample Instruction & Debrief
• Biliteracy Strategies
• Characteristics of Effective Biliteracy 

Instruction
• Planning for Effective Biliteracy Instruction
• Closure and Preparing for Tomorrow

✅
✅
✅
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Materials for today’s session

High Leverage 
Biliteracy 
Strategies

Resource 
Packet
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High Leverage Biliteracy Strategies
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Concept Attainment

pp. 81, 
82

Students use visuals 
and sentence prompts 
to identify the concept.

with Sentence Prompts and TPR

New vocabulary is 
introduced with visual 
and kinesthetic support 
to support meaning.

119

Take a car – MAKE IT GO!

5 min to explore

www.TeachingForBiliteracy.com

Partner 1: I will make the car ____ by ____.
Partner 2: I will watch the car ____.
(Partner 1 moves the car.)
Partner 1: Your turn now!
Partner 2: Thank you!
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High Leverage Biliteracy Strategies Page 1

Used cars to obtain 
concept of movement.
Can be sorting of 
photos or realia.

121

Adapted Readers Theater (ART)
with TPR

The teacher summarizes or 
paraphrase is a text as she and 
the students act it out. 
Through the teachers 
narration, and the interaction 
and movement of students the 
concepts and vocabulary are 
previewed. 

pp. 81 
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123

High Leverage Biliteracy Strategies Page 1

Used visuals and actions to introduce 
new vocabulary related to a text.
Can use illustrations from the book, 
realia, or other appropriate visuals.
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Fish Bowl

p. 82 
& 136

Students become the model 
for demonstrating the 
expectation rather than the 
teacher telling students 
what to do.

High Leverage 
Biliteracy 

Strategies Page 1

125

High Leverage Biliteracy Strategies Page 2

Carefully choose the “fish”.
Model a set of directions and/or 
discourse between partners.
“Fish” can either continue the activity 
or become class helpers.

Sentence frames

126



8/4/25

64

Sorts
Students categorize pictures, 
words, or phrases into groups 
as to introduce new concepts 
or reinforce relationships 
among elements. 

pp. 83 

High Leverage Biliteracy 
Strategies Page 2

127

The LEA – Language Experience 
Approach with TPR 

p. 94 & 
pp. 104 - 

105

Students participate in a 
shared experience. Then, 
students co-construct a 
text.
High Leverage 

Biliteracy 
Strategies 

Page 2
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129

High Leverage Biliteracy Strategies

High leverage biliteracy strategies…

Teachers: 
Instruction

School and 
District Leaders: 

Systems and 
Structures

Coach, TOSA, or 
Support or 
Specialist: 
Classroom 

Support
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• Welcome & Introductions
• Goals of Dual Language
• Sample Instruction & Debrief
• Biliteracy Strategies
• Characteristics of Effective Biliteracy 

Instruction
• Planning for Effective Biliteracy Instruction
• Closure and Preparing for Tomorrow

✅
✅
✅
✅

Agenda:
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A comprehensive and practical guide 
to Dual Language Education

Based on the most recent research 
in the field (3rd edition)
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Page 19

133

Characteristics of 
Effective Dual Language Programs 

(CAL Guiding Principles): 
Strand 1 Program Structure

• Vision and goals that define expectations for 
achievement

• Instructional focus and commitment to 
achievement and high expectations

• Equity
• Leadership
• Ongoing, continuous program planning
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Strand 1:  Program Structure
“Studies of effective schools consistently 
and conclusively demonstrate that high-
quality programs have a cohesive school-
wide shared vision; a set of goals that 
define their expectations for achievement; 
and an instructional focus and commitment 
to achievement and high expectations…”

CAL Guiding Principles, page 10
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Systems Approach to Sustaining Effective 
Biliteracy Instruction

Vision

Effective Instruction
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137

Systems Approach to Sustaining Effective 
Biliteracy Instruction

Vision

Effective Instruction

Pedagogy
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Systems Approach to Sustaining Effective 
Biliteracy Instruction

Vision

Effective Instruction

PedagogyTe
ac

hin
g f

or
 Bilit

er
ac

y R
ec

om
m

en
da

tio
ns

Key Instructional 
Practices that ensure 

students meet the 
program goals.

139
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Systems Approach to Sustaining Effective 
Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Te
ac

hin
g f

or
 Bilit

er
ac

y R
ec

om
m

en
da

tio
ns

141
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Systems Approach to Sustaining Effective 
Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Te
ac

hin
g f

or
 Bilit

er
ac

y R
ec

om
m

en
da

tio
ns

143

144



8/4/25

73

Systems Approach to Sustaining Effective 
Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Classroom Environment, Schedules, 
Curriculum & Assessment, Materials

Te
ac

hin
g f

or
 Bilit

er
ac

y R
ec

om
m

en
da

tio
ns

145

The Program 
Language and Content Allocation Plan

Determines:

Master and 
Daily 

Schedules

Biliteracy 
Curriculum 

(yearlong 
biliteracy maps 

and units) 

& 
Assessment

Materials and Resources 
Used in Each Language

The 
Classroom 

Environment
(3 Linguistic Spaces)
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Systems Approach to Sustaining Effective 
Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Classroom Environment, Schedules, 
Curriculum & Assessment, Materials

Te
ac

hin
g f

or
 Bilit

er
ac

y R
ec

om
m

en
da

tio
ns
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Structures that Support Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials
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Systems Approach to Sustaining Effective 
Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Classroom Environment, Schedules, 
Curriculum & Assessment, Materials

Te
ac

hin
g f

or
 Bilit

er
ac

y R
ec

om
m

en
da

tio
ns

Key Instructional 
Practices that ensure 

students meet the 
program goals.
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Pedagogy Sort

In partners,
1.Partner A takes off the paperclip and 

sorts the papers so they are all face up. 
Find the gray categories.

2.Partner B reads each of the gray 
categories and places them in a row.

What are these categories?
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Pedagogy Sort
1. Partner A chooses a white paper and reads it.

Where do these descriptors come from?
2. Partner B thinks about what pillar it goes 
under:

I think this supports ____ because ____.
3.  Partner A responds:

I agree/disagree because ____.
Once a consensus is found, place the paper 
under the pillar.
4.  Switch roles and place the remaining papers.

151

Pedagogy Sort 
Clarification

Were any cards tricky to 
understand or need 

clarification?
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• Welcome & Introductions
• Goals of Dual Language
• Sample Instruction & Debrief
• Biliteracy Strategies
• Characteristics of Effective Biliteracy 

Instruction
• Planning for Effective Biliteracy Instruction
• Closure and Preparing for Tomorrow

✅
✅
✅
✅

✅

Agenda:
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Planning for Biliteracy Instruction

We start with the end in 
mind: goal and purpose
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Planning for Biliteracy Instruction

We start with the end in 
mind: goal and purpose

155

Planning for Biliteracy Instruction

Next we look at the standards. 
Where do we get this information?
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The biliteracy map!

157

The BUF
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159

Planning for Biliteracy Instruction

With your partner:

Where do these 
categories come 
from?

Use the guiding 
questions to reflect 
on each category.
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Planning for Biliteracy Instruction

161
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What the standard IS and IS NOT

163

Planning for Biliteracy Instruction
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Planning for Biliteracy Instruction

165
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Planning for Biliteracy Instruction

167

Social Language
Proficiency

Academic 
Achievement

Academic 
Language 
Proficiency

Why is developing academic language 
proficiency so important? 

What is the purpose?
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Language 
Learning 

is 
NOT 

Linear

169

Planning for Biliteracy Instruction
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With the supports, what were students able to do?

Without the graphic, sensory, and interactive 
supports, what might have happened?

p. 33 
Resource Packet

171

Because the 3 Pillars are the goals of Dual 
Language, instruction must always consider 

and intentionally plan for language. 

The WIDA Can Dos are a great tool to help:
Planning instruction & differentiation and 

assessing students.

How did other students benefit from the 
supports?
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The Proficiency Level Descriptors can be used 
in a similar way.

What did students do 
during sample instruction?

173

The descriptors are also available in Spanish!
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Planning for Biliteracy Instruction

175

Materials for today’s session

Formative 
Assessments

176
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Standard from 
the map

177

Sample Yearlong Biliteracy Map - Kinder
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179

Each standard is 
unpacked into achievable 
outcomes, organized from 

most concrete to most 
abstract, which helps to 

plan instruction 
throughout the unit.
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181

A.Identify a push
B. Identify a pull
C. Identify motion
D.Define push
E. Define pull

F. Define motion
G. Identify relative strengths (e.g., 
hard push, light/weak push, etc.)
Identify directions (e.g., away, 
toward, forward, backward, 
sideways, etc.)
H. Name relative strengths
I. Name directions

FA Outcomes

Which of these outcomes 
did we get to?
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Planning for Biliteracy Instruction
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Planning for Biliteracy Instruction

187

Concept 
Attainment with 
sentence frames Adapted Reader’s 

Theater (ART) 
with TPR

188



8/4/25

95

Planning for Biliteracy Instruction

189

Planned supports
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Planning for Biliteracy Instruction

191
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Planning for Biliteracy Instruction

193

Planning for Biliteracy Instruction
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Planning for Biliteracy Instruction

Planning for effective 
biliteracy instruction 
means…
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