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Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective
• Session Closure
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Materials for today’s session

Resource 
Packet
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Materials for today’s session
• Hello! My name is…
• I work at/in ___ and 

I __ (role). 
• In reading the 

outcomes, I notice 
that…

• I am interested to 
learn more about…

• What about you?

6
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Page 30
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Page 3
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www.teachingforbiliteracy.com
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http://www.teachingforbiliteracy.com/
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Session Norms
• Participate actively and interactively
• Use a growth mindset and make 

sure everyone has a voice
• Please keep sidebar conversations 

to a minimum.
• Please silence your phones.
• Use technology strategically.

© Center for Teaching for Biliteracy, LLC

11

12



8/19/25

7

Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective
• Session Closure

✅
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Open Sort

• Work with a partner (your “elbow buddy”)
• Sort the strips of paper into the following 

categories:

Terms we 
Know

Terms We 
Kind of Know

Terms We 
Do Not 
Know

14
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Neuroscience Research:  The Advantages 
of Being Bilingual 
(Ellen Bialystok, Pat Wolfe, among many)

- Enhanced cognitive benefits: Ability to 
classify and develop analytic reasoning

- Enhanced visual spatial benefits
- Increased abilities to focus: executive 

functioning (knowing how to prioritize, select 
the right language for the right context)

- Deeper critical thinking and problem solving 
- Strong creativity skills

16
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…A fully developed bilingual 
operates in 3 linguistic spaces

Spanish-English/

Translanguaging

English
Spanish

…identifies as bilingual, who can 
make metalinguistic decisions.

17

• Some students are sequential 
bilinguals.

Different Paths to a Bilingual Identity

©Center for Teaching for Biliteracy

Sequential Bilingual

Sequential Bilingual
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Sequential Bilinguals Go Through 
Predictable Stages of Language 

Acquisition in their L2
• First language (L1)
• Preproduction (Starting)
• Early Production (Emerging)
• Speech Emergence (Developing)
• Beginning and Intermediate Fluency 

(Expanding)
• Advanced Fluency (Bridging)

19

Language 
Learning is 
non-Linear

20
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Sequential Bilinguals Go Through 
Predictable Stages of Language 

Acquisition in their L2
• First language (L1)
• Preproduction (Starting)
• Early Production (Emerging)
• Speech Emergence (Developing)
• Beginning and Intermediate Fluency 

(Expanding)
• Advanced Fluency (Bridging)

It takes 5 to 7 years to acquire

academic language in a 2nd

language.

22
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Let’s look at students in dual language 
programs…

© Center for Teaching for Biliteracy, LLC

Page 4
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• Some students are sequential 
bilinguals.
• Other students – the majority of 

emergent bilinguals (English 
Learners) - are simultaneous 
bilinguals.

Simultaneous bilingual

Different Paths to a Bilingual Identity

©Center for Teaching for Biliteracy

24
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Simultaneous Bilinguals Learn Two 
Languages at the Same Time

• Learn language similarly to a monolingual student 
but do so in 2 languages.

• Know some things in Spanish (or in a different 
non-English language) and other things in English.

• The child’s vocabulary knowledge is shared across 
two languages.  

• The child’s language use is deliberate and 
reflective of the context. 

25

=

Bilingual Trajectory –
Simultaneous bilingual doesn’t
necessarily mean balanced bilingual.

©Center for Teaching for Biliteracy
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Simultaneous Bilinguals  
English Language Learners in the US

• In 2009 - 75% of students who 
qualified as ELLs in PreK through 5th 
grade in the US were born here 
(Education Week, 2009).
• In 2015, that percentage was 82%
• In 2023, that percentage grew to 

85%.
©Center for Teaching for Biliteracy
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©Center for Teaching for Biliteracy© Teaching for Biliteracy, LLC
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Dual Language Students

Sequential bilingual

Sequential bilingual

©Center for Teaching for Biliteracy

Simultaneous bilingual

What is the L1 of 
simultaneous 

bilinguals?

29

Bilinguals use all their linguistic resources.
¡El perro estaba barqueando!
The dog was barking!

Estoy estoqueada.  (Instead of “atascada”)
I’m stuck. (using English verb) 

The lifeguard vigilates the people in the pool. 
(Spanish verb for “look out for” or “watch”)
The lifeguard watches the people in the pool.

30
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©Center for Teaching for Biliteracy
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Bilinguals use all their linguistic resources.
Estoy embarasado.
I’m embarrassed.

I will pack my mallet to go to grandma’s house.
I will pack my suitcase to go to grandma’s house. 

We are learning about pairs and impairs.
Estamos aprendiendo sobre pares e impares. 
(odds and evens)

Translanguaging:  
Using 2 languages together

Expected of all bilinguals 
(sequential and simultaneous)

32
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Students who enter the 
biliteracy program

Sequential Bilingual

Sequential Bilingual

Simultaneous  Bilingual

33

These are the students that enter 
biliteracy/dual language programs 

in Kinder or first grade

34



8/19/25

18

ALL students involved in biliteracy 
programs become 

developing bilinguals

© Teaching for Biliteracy, LLC

35

As they learn in 2 languages, all 
developing bilinguals use their 2 

languages together (translanguage)

© Teaching for Biliteracy, LLC
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Spanish dominant, native language, 
first language, L1, and Spanish 
speaker -  limit our view of 
students’ linguistic development

- Palmer, Cervantes-Soon, Heiman, 2017; 
Garcia, 2009 

Bilingual Identity

37

Bilingual Identity
• We talk about 
– Students as scholars
– Students as readers
– Students as writers
– Students as investigators: 

scientists, historians, 
mathematicians
–Students as bilinguals.

38
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© Teaching for Biliteracy, LLC

If this is the goal…

We do not want to make decisions as if 
students are

or                 

39

Open Sort

• Re-Sort your words

Terms we 
Know

Terms We 
Kind of Know

Terms We 
Do Not 
Know

40
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Turn and Talk

• In our school/district, our students_____.

• It is important to know if students are 
simultaneous or sequential bilinguals 
because__________________________.

• To meet the needs of sequential and 
simultaneous bilinguals, we need to ___.

41

Language Programs 
in the United States

42
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One and Two – Teacher Models

Type of Model Pros Cons
One Teacher 
Model (One 
teacher teaches 
both languages)

Teachers get to know 
students across both 
their languages

Time can be more 
flexible

It may be harder for the 
teacher to stay in the 
target language

It may be harder for the 
students to stay in the 
target language

Two Teacher 
Model
(One teacher 
teaches English 
and another 
teacher teaches 
Spanish to the 
same students)

Spanish time is 
protected by place, 
time, and person

When collaboration 
works well, it is 
powerful!

It is harder for teachers to 
get to know students 
across both languages

When collaboration is not 
effective, it is challenging 
for all.

Page 5

43

K-5
Page 7
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Page 4
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Language Acquisition 
program

Students 
upon entry to 
the program

Goal

Dual Language:   Two-way 
immersion

Dual Language:  One-way  
Immersion, Developmental 
Bilingual, Maintenance Bilingual

Dual Language:  One-way
Immersion (Foreign Language 
Immersion)

Language Programs in the U.S.

47

Language Acquisition 
program

Students 
upon entry to 
the program

Goal

Dual Language:   Two-way 
immersion

Dual Language:  One-way  
Immersion, Developmental 
Bilingual, Maintenance 
Bilingual
English as a Second Language 
(ESL)

Language Programs in the U.S.

48
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Language Acquisition 
program

Students 
upon entry to 
the program

Goal

Dual Language:   Two-way 
immersion

Dual Language:  One-way  
Immersion, Developmental 
Bilingual, Maintenance 
Bilingual
Transitional Bilingual Early 
Exit

Language Programs in the U.S.
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Emergent Bilinguals/ English Learners

• Students are identified as learners of English 
based on the state’s English language 
proficiency test.

• All states must provide English Learners 
services that help them learn English and 
content at the same time.  

• Each state has different requirements.
• Students become Former ELs when they meet 

the state’s exit criteria in L, S, R, W in English.

50
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Terminology is changing from a 
deficit to a growth perspective

• 1970’s and 80’s:  LEP (limited English 
proficient)
• 1990’s:  PEP (Potentially English 

Proficient)
• 2000-2010: English Language Learner 

(ELL) or English Learner (EL)
• 2015 to present:  Emergent Bilingual

51

Language Acquisition 
program

Students 
upon entry to 
the program

Goal

Dual Language:   Two-way 
immersion

Dual Language:  One-way  
Immersion, Developmental 
Bilingual, Maintenance 
Bilingual
Transitional Bilingual Early 
Exit

Language programs in the United States

Emergent 
Bilinguals/ELs

Emergent 
Bilinguals/ELs

Emergent 
Bilinguals/ELs

52
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Developing Bilinguals

• Students are identified as learners of Spanish 
by you (teachers, school and district).

• It is important to meet the needs of Spanish 
Learners who learn Spanish and content at 
the same time.  

• Most states do not have any requirement 
regarding Spanish language services.

• Students become Former SLs when they 
become proficiency in Spanish (L, S, R, W)

53

Closed Sort
• Select the words and phrases that describe your 

program:
Name of 
your 
language 
program

Students in 
your 
language 
program

Teacher 
model (One-
or Two-
Teacher)

If K-5, your 
program’s 
language 
allocation

54
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Key Take-Aways
It is important for all stakeholders to know the 
history of the school/ district’s  language 
program’s history:
–Why it was created
–For whom (what students) it was created
–The goals of the program
–How the goals of the program will be met 

(i.e., structures, instruction and 
assessment)

55

Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective
• Session Closure

✅
✅

56
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The potential of dual language education

All groups of dual language 
students score higher.  Students in 
dual language programs score 
higher on state and national tests 
than students who are attending 
any other type of program.  

57

Who does well in dual language programs?
All dual language groups outscore their 
comparison-group peers not in dual language – 
including: 
• English learners/
     Emergent bilinguals
• Native English                                            

speakers
• Latinos
• Caucasian Americans
• Asian Americans
• African Americans

• Students of low-
income background

•  Students identified 
as qualifying for 
Title I

• And students with 
special education 
needs of all categories 
of exceptionality. 

58
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GRADE
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Program 1: Two-way developmental bilingual education (BE)
Program 2: One-way dual language / Developmental Bilingual
Program 3: Early-exit bilingual education and ESL taught through academic content
Program 4: Early-exit bilingual education and ESL taught traditionally 
Program 5: ESL taught through academic content using current approaches
Program 6: ESL Pullout-taught traditionally

Average performance of native-
English speakers making one 
year’s progress in each 
consecutive grade.

© Center for Teaching for Biliteracy, LLC
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Program 2: One-way dual language / Developmental Bilingual
Program 3: Early-exit bilingual education and ESL taught through academic content
Program 4: Early-exit bilingual education and ESL taught traditionally 
Program 5: ESL taught through academic content using current approaches
Program 6: ESL Pullout-taught traditionally

Average performance of native-
English speakers making one 
year’s progress in each 
consecutive grade.

© Center for Teaching for Biliteracy, LLC

Page 19 of the 
Resource
Packet

Data aggregated from a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts

© Wayne P. Thomas and Virginia P. Collier, 2017

60
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Thomas & Collier Series

© Center for Teaching for Biliteracy, LLC
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Lowest Observed
DL Program – 38th

NCE

62
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Turn and Talk

• In other words, the Thomas and Collier 
studies show that _____.

• According to Thomas and Collier, 
emergent bilinguals in Dual Language 
programs __________________.

• The data of students in our DL program is 
similar/different than the Thomas and 
Collier graph in that ___.

63

Characteristics of Well-
Implemented Dual Language

Programs

64
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A comprehensive and practical guide 
to Dual Language Education

Based on the most recent research 
in the field (3rd edition)

65

Page 18

The 7 strands representthe characteristicsof well-implemented
dual language 

programs.

66
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Characteristics of Effective Dual 
Language Programs 

(CAL Guiding Principles): 
Strand 1 Program Structure

• Vision and goals that define expectations for 
achievement

• Instructional focus and commitment to 
achievement and high expectations

• Equity
• Leadership
• Ongoing, continuous program planning

67

Goal of Dual Language Programs

“…the term dual language refers to any 
program that provides literacy and 
content instruction to all students 
through two languages 	 	 	 	

In other words, this goal means….

For students to meet this goal they need….

68
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The goals of Dual Language

Handouts 
page 6

69

Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content 
instruction to all students through two languages 
and that promotes bilingualism and 
biliteracy, 	 	 	 	

In other words, this goals means….

For students to meet this goal they need….

70
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In other words, this goal means..

• Students must develop academic listening 
and speaking, (oracy) in both languages
• Students must develop reading and writing in 

both languages.
• Students need to be exposed to each 

language (Spanish and English) daily.
• Teachers need to know students’ proficiency 

level in L, S, R, and W in Spanish and in 
English.

71

Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content 
instruction to all students through two languages 
and that promotes bilingualism and biliteracy, 
grade-level academic achievement in each 
language	 	 	 	 	

In other words, this goal means….

For students to meet this goal they need….

72
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In other words, this goal means..

• Students must meet their grade level 
standards in each language
• Students be exposed to rigorous instruction 

in each language
• Teachers need to use language scaffolds and 

supports in order for students to meet 
standards
• Students need time to learn language, 

literacy and content.
73

Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content instruction to 
all students through two languages and that promotes 
bilingualism and biliteracy, grade-level academic 
achievement in each language, and socio-cultural 
competence – 

In other words, this goal means….

For students to meet this goal they need….

74
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Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content instruction to 
all students through two languages and that promotes 
bilingualism and biliteracy, grade-level academic 
achievement in each language, and socio-cultural 
competence – a term encompassing identity 
development, cross cultural competence, and 
multicultural appreciation – for all students. 	

In other words, this goal means….

For students to meet this goal they need….

75

Adapted from Else Hamayan, Illinois Resource Center

Fine Arts

Literature   drama    classical music 
 popular music

folk dancing   games   cooking   dress

Eye behavior        contextual conversational patterns     
 Social interaction rate      Facial expressions

Notion of modesty   conception of beauty     ideals of childrearing
Relationships to animals     

patterns of superior/subordinate relations 
   

definition of sin      courtship practices   conception of justice    incentives to work 
      notions of leadership    tempo of work    group decision-making

Conception of cleanliness    attitudes toward dependents     theory of disease
Approaches to problem-solving    conception of status mobility

Status designations based on age, sex, class, occupation, kinship, etc.
Nature of friendship   ordering of time    conception of “self”  preference for competition or cooperation     

body language   notions about logic and validity    patterns of handling emotions     communication 
patterns    notion of time

   Cultural Iceberg

76
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In other words, this goal means..
• Ensuring that students feel visible, accepted 

and valued as people.
• Students learning about each other, their 

similarities and differences.
• Students need to time, materials and models 

to develop socio-cultural competence.
• Teachers need to develop socio-cultural 

competence first, in order to support their 
students’ development of socio-cultural 
competence.

77

It is important for all stakeholders to
understand the goals of Dual 
Language and how instruction will
help students meet the goals.  

78
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Turn and Talk

• The goals of Dual Language are ____.

• The goals of our program are 
similar/different from the goals of dual 
language in that ____.

• It is important to share the goals of dual 
language with all stakeholders because 
___.

79

Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective
• Session Closure

✅
✅
✅
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Page 8

81

Agree-Disagree Chart
Individual Work 

(page 9)
• Read every statement
• Decide if you Agree or Disagree (no in-

between)
• Think about how you define literacy
• Think about how your district defines 

literacy

82
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Brain Research
 (How the Brain Learns Best)

• Experience sculpts the brain.
• “If it doesn’t make sense, the brain won’t 

store it.”
• Learning must take place in a safe 

environment. 
• Learning is two-fold: rote (repetitive) and 

declarative (critical thinking).
• Movement is critical for the brain.  Get up and 

move!

83
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What is literacy?

85

What is literacy?

This equation holds true for ANY 
language.

Handouts page 10
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Word Recognition
Constrained K-2

•Phonological Awareness
•Decoding (and Spelling)
• Sight Recognition

87

Language Comprehension
Unconstrained (Life-long)

• Background Knowledge
• Vocabulary Knowledge
• Language Structures (syntax)
• Verbal Reasoning
• Literacy knowledge

88
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El shuco
El patojo estaba a punto de comprar un shuco 

cuando se apareció su prima que es muy shute.  
En ese momento cambió de opinión y decidió no 
comprar el shuco.
-Mejor compro el güisquil y el perulero para el pepián – se 
dijo.  

• ¿Cuántas sílabas tiene “shuco” y “shute”?
• ¿Por qué no se compró el shuco?

89
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What is literacy?

91

What is literacy?
This equation reflects the simple 

view of reading in 

one language only 
(monolingual instruction).

Handouts page 4
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Scarborough’s Reading Rope

93

Simple View of Reading

“Constrained”
A set of finite skills

Typically taught in K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life

94
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“Constrained”
A set of finite skills

Typically to K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life

Developing 
Bilinguals need 
instruction that 
develops their 

Language 
Comprehension 

first.

95

El shuco
El patojo estaba a punto de comprar un shuco

cuando se apareció su prima que es muy shute.  
En ese momento cambió de opinión y decidió no 
comprar el shuco.
-Mejor compro el güisquil y el perulero para el pepián – se 
dijo.  

• ¿Cuántas sílabas tiene “shuco” y “shute”?
• ¿Por qué no se compró el shuco?
• Dibuja al patojo, el shuco, y la prima shute

96
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Talk to Your Partner:

• The simple view of reading (WR x LC = 
RC) means ______________________.
• Word recognition is ______________.
• Language comprehension is ________.
• Therefore, reading comprehension __.

97

Page 9
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Sally
What is the text 

about? 

99

Background 
Knowledge:

Sally is trying to get 
rid of her neighbors.

100
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What is literacy?

101

• Vatrogasac
• Policajac
• Učitelj
• Gradonačelnik
• Liječnik
• Vozač školskog 

autobusa

Društveni radnik

102
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What is literacy?

103

Talk to Your Partner:

• The “shuco,” Sally, and the Croatian 
words experiences helped me 
understand that ______.
• I would explain the simple view of 

reading by saying_______________.

104
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Scarborough’s Rope

105
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( (

O

107

Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

108
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Evidence-Aligned Practices Include…

• Research from the National Panel on 
Language Minority Children, (August and 
Shanahan 2006)

• Research on second language acquisition and 
literacy development (Cummins, 1996, 
DeJong, 2011 and more)

• Research on biliteracy development (August & 
Snow, 2005, Escamilla, 2014)

109

Elements of Comprehensive Literacy 
• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language 
Comprehension
o Vocabulary
o Background 

Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading 
comprehension

• Writing
o Handwriting
o Spelling
o Grammar
o Composition

110
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What is biliteracy?  Comprehensive literacy 
in each language

• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language Comprehension
o Vocabulary
o Background Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading comprehension
• Writing

o Handwriting
o Spelling
o Grammar
o Composition

111

What is biliteracy? 
LC x WR = RC in each (+ Writing)

language.

112
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Biliteracy Unit Framework (BUF)

113

How does the Biliteracy Unit Framework reflect 
the simple view of reading and the reading
rope, and how does it reflect language development?

114
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Page 8
Disagree

Agree

Agree

Disagree

Agree

Disagree

Agree

Disagree

Agree

Disagree

Agree

Agree

115

Turn and Talk

• With regard to defining literacy and 
biliteracy, and using a framework like 
the BUF, our school/district’s areas of 
strength are____________________.

• Areas our school/district could tweak 
and update include_________.

116
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Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective
• Session Closure

✅
✅
✅
✅
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