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Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective

✅
✅
✅
✅
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This is the goal of biliteracy – students 
who are bilingual, biliterate, have high 

academic achievement and 
socio-cultural competence.

Spanish - English

English
Spanish

…and who can make 
metalinguistic decisions© Teaching for Biliteracy, LLC
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Engages ALL students 
actively and meaningfully 

Explicitly builds oral language  
(receptive and productive) 

and background knowledge
in preparation for content 

and literacy instruction 

Integrates language, literacy, 
and content

Strategically plans for the 
three linguistic spaces: 

Spanish, the Bridge, English 

Teaching	for
Biliteracy…

Defining Biliteracy Instruction Pg. 14
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K-2
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math,  
Social Studies, Language Arts

English to Spanish: Science, 
Language Arts

Science
Language Arts

3-5
(50/50)

Science
Language Arts

Spanish to English:
Science, Language Arts

English to Spanish: Math,  
Social Studies, Language Arts

Math
Social Studies
Language Arts

6-8
(50/50)

Language Arts
Social Studies

Elective

Language Arts
Science
Math
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K-2
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math,  Social 
Studies, Language Arts

English to Spanish: Science, 
Language Arts

Science
Language Arts

3-5
(50/50)

Science
Language Arts

Spanish to English: 
Math,  Social 

Studies, Language 
Arts

English to Spanish: 
Science, Language 

Arts

Math
Social Studies
Language Arts

6-8
(50/50)

Language Arts
Social Studies

Elective

Spanish to English:
Language Arts, Social 

Studies,
Elective

English to Spanish: Math,  
Science, Language Arts

Language Arts
Science
Math
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English

English
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in Groups

English Classroom
 Library 

Bi
lin

gu
al

 B
oo

ks
 

Language, Literacy, Content 

The Biliteracy Learning Environment

Math Social Studies Reading

El
 P

ue
nt

e/
Th

e 
Br

id
ge

 
W

riting
W

ord 
RecognitionPg. 13
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K-2
(50/50)

Math
Social Studies
Language Arts

Spanish to English: Math,  Social 
Studies, Language Arts

English to Spanish: Science, 
Language Arts

Science
Language Arts

3-5
(50/50)

Science
Language Arts

Spanish to English: 
Math,  Social 

Studies, Language 
Arts

English to Spanish: 
Science, Language 

Arts

Math
Social Studies
Language Arts

6-8
(50/50)

Language Arts
Social Studies

Elective

Spanish to English:
Language Arts, Social 

Studies,
Elective

English to Spanish: Math,  
Science, Language Arts

Language Arts
Science
Math
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Sample Yearlong Biliteracy Map - 4th Grade 50/50 

Please return 
the biliteracy 

maps
What are some characteristics that you 

notice about the biliteracy map?
11

Sample Yearlong Biliteracy Map - 4th Grade 50/50 

12



8/19/25

www.TeachingForBiliteracy.com 7

Sample Yearlong Biliteracy Map - 4th Grade 50/50 
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Key Characteristics of Year-long Biliteracy Maps
• Spanish and English are mapped side by side for the entire 

year – Blue reflects what will be taught in English and green 
reflects what will be taught in Spanish

• Science is allocated to one language for the year, and 
therefore, all the science standards are mapped across the 
year in that language

• Social studies is allocated to one language for the year, and 
therefore, all the social studies standards are mapped 
across the year in that language

• All the units in both Spanish and English include literacy 
standards: reading and writing. 

• The standards are bundled to form units that include 
content, reading, and writing standards 

• The units are organized from concrete to abstract
• The literacy standards for each unit were selected 

strategically.
14
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Sample Yearlong Biliteracy Map - 4th Grade 50/50 
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Handouts
Page 11

Biliteracy Unit Framework (2nd Edition)

16



8/19/25

www.TeachingForBiliteracy.com 9

www.TeachingForBiliteracy.com

Pg. 23
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Key Characteristics of Biliteracy Schedules

• Matches the program L plan – how many minutes in each 
language

• Match the program C plan – what content is in each 
language

• From the students’ perspective (important to see the 
students’ day, not just the teachers)

• Includes a large chunk of time in each language for and 
integrated unit of instruction (not siloed)

• Bullets include the routines that students will experience 
across the unit, not every day

• Allows time for the development of oracy and background 
knowledge

18
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Turn and Talk

• The program content and language 
allocation plan, biliteracy maps and units, 
and schedules work together to support 
biliteracy because ______________.
• Structures that we have in our district 

that support biliteracy are ___. 

19
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This afternoon we will experience SLA 
and Science integrated dual language 
and biliteracy instruction designed for 

4th grade…

What can I gain from 
participating in sample 
instruction designed for 

4th grade Science and 
SLA if I don’t teach that 

grade/subject?

20
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We take a systems approach to 
teaching for biliteracy 

where ALL stakeholders play a 
critical role 

in supporting instruction that 
ensures ALL students meet the 

goals of the program.

21
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Teachers Coaches & 
Specialist

Instruction
• Strategies
• Supports
• Grouping Styles
• Differentiation
• Integration and 

unit flow
• Classroom 

organization
• Increase in rigor
• Assessment and 

data use

Structures
• Learning 

environment
• Biliteracy 

Schedules
• Pacing
• Unit flow & rigor
• Planning
• Collaboration
• Language 

development
• Goals for PD
• Collecting and 

using assessment 
data

Classroom Support
• Using the context 

of the unit to 
support students

• Co-teaching and 
modeling 
instruction

• Planning for 
instruction

• Professional 
development

• Assessment and 
data use

School & District 
Leaders

You don’t have to be bilingual to 
support effective biliteracy 

instruction.

But you do need a biliteracy 
mindset and to know what 

developing bilinguals need so you 
can support it within your role.

22
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic 
pairing using a number of different variables. 

What are some factors that are considered 
when grouping or pairing students?

23
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Point to stated pictures, t�
words, phrases
Follow one-step oral t�
directions
Match oral statements t�
to objects, figures or 
illustrations

Sort pictures, objects t�
according to oral 
instructions
Follow two-step oral t�
directions 
Match information t�
from oral descriptions to 
objects, illustrations

Locate, select, order t�
information from oral 
descriptions
Follow multi-step oral t�
directions
Categorize or sequence t�
oral information using 
pictures, objects

Compare/contrast t�
functions, relationships 
from oral information
Analyze and apply oral t�
information
Identify cause and effect t�
from oral discourse

Draw conclusions from t�
oral information
Construct models based t�
on oral discourse
Make connections from t�
oral discourse 
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Name objects, people, t�
pictures
Answer WH- (who, what, t�
when, where, which) 
questions

Ask WH- questionst�
Describe pictures, events, t�
objects, people
Restate factst�

Formulate hypotheses, t�
make predictions
Describe processes, t�
procedures
Retell stories or eventst�

Discuss stories, issues, t�
concepts
Give speeches, oral t�
reports
Offer creative solutions to t�
issues, problems  

Engage in debatest�
Explain phenomena, t�
give examples and justify 
responses
Express and defend t�
points of view

4
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Match icons and symbols t�
to words, phrases or 
environmental print 
Identify concepts about t�
print and  text features

Locate and classify t�
information
Identify facts and explicit t�
messages
Select language patterns t�
associated with facts

Sequence pictures, events, t�
processes
Identify main ideast�
Use context clues to t�
determine meaning of 
words

Interpret information or t�
data
Find details that support t�
main ideas
Identify word families, t�
figures of speech

Conduct research to t�
glean information from 
multiple sources
Draw conclusions from t�
explicit and implicit text 

9
4

+6
+0

)

Label objects, pictures, t�
diagrams
Draw in response to a t�
prompt
Produce icons, symbols, t�
words, phrases to convey 
messages

Make listst�
Produce drawings,  t�
phrases, short sentences, 
notes
Give information t�
requested from oral or 
written directions 

Produce bare-bones t�
expository or narrative 
texts
Compare/contrast t�
information
Describe events, people, t�
processes, procedures

Summarize information t�
from graphics or notes
Edit and revise writingt�
Create original ideas or t�
detailed responses

Apply information to t�
new contexts
React to multiple genres t�
and discourses
Author multiple forms/t�
genres of writing
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considered in using this information.

WIDA Can-Do Descriptors 
(English Language Learning)

Melody Wharton - Center for Teaching for Biliteracy

Pg. 25
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SALSA “Can-Do” Descriptors 
(Spanish Language Learning)

Melody Wharton - Center for Teaching for Biliteracy

Pg. 26
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WIDA Level Descriptors
Levels of English/Spanish Descriptions 
1 - Beginner No such thing as lower than 1
2 - Some receptive Understands and responds 

with simple words and phrases 
3 - Can understand and 
produce with grammatical 
errors

May sound socially  fluent but 
still need academic linguistic 
register

4 - Can understand and 
produce most of what is 
said and written

Some challenges to 
understanding and production

5 – Very high functioning Receptive and productive with 
isolated instances of challenge

6 – Native like Receptive and Productive use 
26
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Strategic Pairing In the Classroom

63

52
41
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Hello, my name is ____. 

My role in teaching for 
biliteracy is __. 
What about you?

1. Find a place to sit where you can both 
see the screen. 

2. Introduce yourselves using the prompts 
below. 

28
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Observers

Use the document to :

• Observe a designated group of students

• Walk the walls to observe how they reflect the 

standards and instruction

• Listen to “students” as they develop oracy and 

background knowledge

You will share your 
observations when we 

debrief.Pg. 14
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You do not need to be 
fluent in Spanish to 
observe instruction.
While students have 
been in the program 
since K and may no 
longer identified as 

‘learners’ of the 
language, they are 

still learning academic 
language and abstract 

concepts.

Focus on the 
pedagogy.

How do the supports 
help all students 

make abstract grade 
level concepts more 

concrete?
30



8/19/25

www.TeachingForBiliteracy.com 16

www.TeachingForBiliteracy.com

If the goals of Dual Language are…

…then we have to support our students 
on this pathway from the start.

31
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Resource Packet
Page 12

Biliteracy Unit Framework (2nd Edition)

Instruction does not assume 
students have background 

knowledge or academic 
language. Instruction 
intentionally builds it.

32
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Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective

✅
✅
✅
✅
✅
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Language Use Norms – for adults

• Respect regionalisms. 
• Use circumlocution.
• Avoid code-switching.
• Use this sentence starter:  ¿Cómo se dice… 

en español?
• Do not translate for your partner.
• Engage actively in the sample instruction.
• Be respectful students so that you can 

experience the strategies.

34
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Marking the Language of Instruction

35
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Engages 
ALL students 

actively and meaningfully 

Explicitly builds oral language 
(receptive and productive)
in preparation for content 

and literacy instruction 

Integrates 
language, literacy, and 

content

Strategically plans for the 
three linguistic spaces: 

Spanish, the Bridge, English 

Teaching	for
Biliteracy…

Defining Biliteracy Instruction

How did you feel as a 

student?

As an observer, what 

did you notice about 

Biliteracy Instruction?

37
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What are the goals of Dual Language?

How does this type of 
instruction help students meet 

each of the three pillars?

38



8/19/25

www.TeachingForBiliteracy.com 20

www.TeachingForBiliteracy.com

Teachers Coaches & 
Specialist

Instruction
• Strategies
• Supports
• Grouping Styles
• Differentiation
• Integration and 

unit flow
• Classroom 

organization
• Increase in rigor
• Assessment and 

data use

Structures
• Learning 

environment
• Biliteracy 

Schedules
• Pacing
• Unit flow & rigor
• Planning
• Collaboration
• Language 

development
• Goals for PD
• Collecting and 

using assessment 
data

Classroom Support
• Using the context 

of the unit to 
support students

• Co-teaching and 
modeling 
instruction

• Planning for 
instruction

• Professional 
development

• Assessment and 
data use

School & District 
Leaders

39
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Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective
• Session Closure

✅
✅
✅
✅
✅
✅
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Page 15

41

www.TeachingForBiliteracy.com

The recommendation I reflected 
on is _____.
The way I saw it reflected in 
sample instruction was ____.

p. 15 in 
Resource 

Packet

42
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Page 15
How is your practice similar to or 

different from the Teaching for 

Biliteracy (T4B) recommendations?

How could instruction benefit by 

using the T4B recommendations?

43
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Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective
• Session Closure

✅
✅
✅
✅
✅
✅
✅
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Materials for today’s session

Week 1 
Learning Plan

Condensed 
BUF

45
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Biliteracy Unit Framework (2nd Edition)

46
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Session Materials

Yellow

What are some 
key features you 

notice?

47
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Elements of Comprehensive Literacy
• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language Comprehension
o Vocabulary
o Background Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading comprehension and 
Fluency

• Writing
o Handwriting
o Spelling
o Grammar
o Composition

The BUF includes all the elements of 
Comprehensive Literacy

48
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The BUF supports biliteracy in 
that….

Instruction planned using the BUF helps 
students meet the three goals of Dual 
Language because….

Teachers: 
Instruction

School and 
District Leaders: 

Systems and 
Structures

Coach, TOSA, or 
Support or 
Specialist: 
Classroom 

Support

49
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Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective
• Session Closure

✅
✅
✅
✅
✅
✅
✅
✅
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Concept A Concept B

All students 
have a 
dominant 
language (L1 
and L2)

Many students 
are developing 
bilinguals whose 
first language is 
bilingual.

Chapter 1

51

www.TeachingForBiliteracy.com

52



8/19/25

www.TeachingForBiliteracy.com 27

www.TeachingForBiliteracy.com

Concept A Concept B

All students have a 
dominant language (L1 and 
L2)

Many students are 
developing bilinguals whose 
first language is bilingual.

When students use 
Spanish and English 
together (“Estoy 
estoquiado”), it is a 
sign of confusion and 
low language.

Developing bilinguals 
will use both their 
languages, and this 
mixing is predictable 
and to be expected.

53
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H h G g J j H h

Hernández
hijo

hermana
había
hace
hizo

hospital

Gema
recoger

jirafa
jugar

Hospital
happy
hi
hungry

Biliteracy instruction anticipates and 
prepares for linguistic 

approximations. 

55
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Instruction anticipates and prepares 
for linguistic approximations. 

the farmer el farmero el granjero
el finquero

to push puchar empujar
ironing planching planchando

56
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Research Connection

Bilinguals are NOT two 
monolinguals in one 
person.  (Grosjean, 1989)

Urow,2-15

57
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Being bilingual physically 
changes your mind.  
Neuroplasticity is real.  
(Bialystok, CARLA, 2016)

Research Connection

58
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Research Connection
Multilingual students have linguistic resources in 

multiple languages; their knowledge base is 
shared across languages (Cenoz, J, 2009, 
Butvilofsky & Escamilla, 2023).

Multilingual students who learn about how their 
two languages are similar and different 
achieve higher levels of academic 
achievement (Jimenez, García, and Pearson, 
1996, Dressler et al, 2011, de Jong 2011, 
Lems, 2023).

59
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Research Connection:
Translanguaging

• Translanguaging refers to the interaction of two 
languages (or more) by bilingual students (Garcia, 2017).

• By engaging in contrastive analysis students develop 
metalinguistic awareness (Beeman and Urow, 2013).

• “Having translanguaging spaces for instruction does not 
in any way dismiss the need for separate spaces in which 
children are asked to perform in one language or the 
other.  These separate spaces have been created so that 
the teacher knows what language to use, and so that 
students have to expand their language practices to 
meet the exigencies of communication with 
monolinguals.”  (Seltzer, Woodley, 2014)
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Four Phenomena of Contact Languages

U.S. Spanish

#1
Code switching

Tengo el eight.

#2
Borrowings

Rufa

#3
Extensions

Carpeta

#4
Calques

Mi tío’s casa.

Dr. Kim Potowski, UIC

Chapter 5

61
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Crystal Ramos, Kennewick, WA

También se dice

63
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Let’s take a tour of our 
communities

Cheryl

66
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Beeman and Urow, 2012
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Concept A Concept B
All students have a dominant language 
(L1 and L2)

Many students are developing bilinguals 
whose first language is bilingual.

When students use Spanish and English 
together (“Estoy estoquiado”), it is a 
sign of confusion and low language.

Developing bilinguals will use both their 
languages, and this mixing is predictable 
and to be expected.

Literacy is taught in one 
language (L1) and 
transition to literacy in 
the other language once 
monoliteracy has been 
established. (Sequential 
literacy)

Programs teach literacy 
in 2 languages daily from 
Kinder on, and help 
students transfer what 
they know in 1 language 
to the other and vice-
versa (Simultaneous 
literacy).

68
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In 3rd grade, ELs engaged in 
simultaneous literacy scored 
considerably higher than students 
in the sequential literacy 
comparison group on all measures. 

(Sonia Soltero et al  2016)

Research Connection  

69
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Concept A Concept B
All students have a dominant language (L1 
and L2)

Many students are developing bilinguals 
whose first language is bilingual.

When students use Spanish and English 
together (“Estoy estoquiado”), it is a sign of 
confusion and low language.

Developing bilinguals will use both their 
languages, and this mixing is predictable and 
to be expected.

Programs teach literacy in one language 
(L1) and transition once monoliteracy has 
been established. (Sequential literacy)

Programs teach literacy in 2 languages daily 
from Kinder on, and help students transfer 
what they know in 1 language to the other 
and vice-versa (Simultaneous literacy).

Programs develop 
monolingual systems:  
units in one language, 
assessments in one 
language, schedules that 
mirror the general 
education setting, etc.

Programs develop 
biliteracy systems:  
biliteracy units (Spanish, 
the Bridge and English), 
biliteracy assessments, 
schedules that include 
daily Spanish literacy and 
daily English literacy.
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Concept A Schedule

or Mandarin
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Daily Spanish
Language Arts

Daily English
Language Arts

Or Mandarin

Concept B 
Schedule
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Language and Content Allocation Plan
Determines:

Daily 
Schedules

Biliteracy Curriculum/Units

Materials
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Fixed Mindset Growth Mindset

All students have a dominant 
language (L1 and L2)

Many students are developing 
bilinguals whose first language is 
bilingual.

When students use Spanish and 
English together (“Estoy 
estoquiado”), it is a sign of 
confusion and low language.

Developing bilinguals will use both 
their languages, and this mixing is 
predictable and to be expected.

Programs teach literacy in one 
language (L1) and transition once 
monoliteracy has been established. 
(Sequential literacy)

Programs teach literacy in 2 
languages daily from Kinder on, and 
help students transfer what they 
know in 1 language to the other and 
vice-versa (Simultaneous literacy).

Programs develop monolingual 
systems:  units in one language, 
assessments in one language, 
schedules that mirror the general 
education setting, etc.

Programs develop biliteracy systems:  
biliteracy units (Spanish, the Bridge 
and English), biliteracy assessments, 
schedules that include daily Spanish 
literacy and daily English literacy.
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Monolingual Perspective Multilingual Perspective

All students have a dominant 
language (L1 and L2)

Many students are developing 
bilinguals whose first language is 
bilingual.

When students use Spanish and 
English together (“Estoy 
estoquiado”), it is a sign of 
confusion and low language.

Developing bilinguals will use both 
their languages, and this mixing is 
predictable and to be expected.

Programs teach literacy in one 
language (L1) and transition once 
monoliteracy has been established. 
(Sequential literacy)

Programs teach literacy in 2 
languages daily from Kinder on, and 
help students transfer what they 
know in 1 language to the other and 
vice-versa (Simultaneous literacy).

Programs develop monolingual 
systems:  units in one language, 
assessments in one language, 
schedules that mirror the general 
education setting, etc.

Programs develop biliteracy systems:  
biliteracy units (Spanish, the Bridge 
and English), biliteracy assessments, 
schedules that include daily Spanish 
literacy and daily English literacy.
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You do NOT have to be 
bilingual to employ  
biliteracy mindset…. 

But you must have the 
mindset!
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Page 17
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Turn and Talk
• Does your program reflect a monolingual or 

multilingual perspective of language?  What 
tweaks can be made?

• Does your district reflect a monolingual or a 
multilingual perspective of language?  What 
tweaks can be made?

• Do you reflect a monolingual or multilingual 
perspective of language?  What tweaks can 
you make?
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Center for Teaching for Biliteracy Vision

The C4T4B works through a 
systems and team approach with 
key stakeholders in the district in 
order to maximize the services 

offered.

83

www.TeachingForBiliteracy.com

A comprehensive and practical guide 
to Dual Language Education

Based on the most recent research 
in the field (3rd edition)
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Systems Approach to Sustaining Effective 
Biliteracy Instruction

Effective Instruction
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Systems Approach to Sustaining Effective 
Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Classroom Environment, Schedules, 
Curriculum & Assessment, Materials

Te
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or
 Bilit
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en
da

tio
ns
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K
(80/20)

Math
Science

Social Studies
Language Arts

Spanish to English: M ath, Science, Social Studies, 
Language Arts

Language Arts (Through Universal Themes)

1
(70/30)

Math
Social Studies
Language Arts

Spanish to English: M ath, Social Studies, Language 
Arts

English to Spanish: Science, Language Arts

Science
Language Arts

2
(60/40)

Math
Social Studies
Language Arts

Spanish to English: M ath, Social Studies, Language 
Arts

English to Spanish: Science, Language Arts

Science
Language Arts

3-5
(50/50)

Science
Language Arts

Spanish to English: Science, Language Arts

English to Spanish: M ath, Social Studies, Language 
Arts

Math
Social Studies
Language Arts

6-8 Social Studies
Language Arts

Spanish to 
English: Social 

Studies, 
Language Arts

Math
Science

Language Arts
Electives
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Student Seating 
in Groups
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Bilingual Books 
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The Biliteracy Learning Environment
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Studies

Reading
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Sample Yearlong Biliteracy Map 
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Sample Yearlong Biliteracy Map 
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Sample Yearlong Biliteracy Map

Teaching for Biliteracy 
is most effective when all 

the structures work 
together.
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Structures that Support Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials
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Turn and Talk

• The program content and language 
allocation plan, biliteracy maps and units, 
and schedules work together to support 
biliteracy because ______________.
• Structures that we have in our district 

that support biliteracy are ___. 
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Agenda:
• Welcome & Introductions
• Students and the Goals of Biliteracy Programs
• Characteristics of Well-Implemented Programs
• Biliteracy and the Biliteracy Unit Framework (BUF)
• Defining Teaching for Biliteracy
• Sample Instruction
• Teaching for Biliteracy Recommendations
• The BUF in Action: Key Characteristics
• The Multilingual Perspective
• Session Closure

✅
✅
✅
✅
✅
✅
✅
✅
✅
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Page 30
Resource Packet
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Resource 
Packet
Page

3
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