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This is the goal of biliteracy — students

who are bilingual, biliterate, have high
academic achievement and
socio-cultural compete
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Defining Biliteracy Instruction Pg. 14

Engages ALL students Explicitly builds oral language
actively and meaningfully (receptive and productive)
and background knowledge

in preparation for content
and literacy instruction

Teaching for

Biliteracy...

Strategically plans for the
Integrates language, literacy, three linguistic spaces:
and content Spanish, the Bridge, English

T T . B . ¥ Y
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English
Spanish to English: Math,
K-2 Math Social Studies, Language Arts Science
Social Studies L Art
(50/50) Language Arts English to Spanish: Science, anguage Arts
Language Arts
Spanish to English: Math
3-5 Science SR GE, LETEUELE S Social Studies
( 50 / 50) Language Arts English to Spanish: Math, Language Arts
Social Studies, Language Arts
Language Arts Language Arts
(50/50) Social Studies Science
Elective Math
an
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English
Spanish to English: Math, Social
K-2 Math Studies, Language Arts S
Social Studies
Language Arts English to Spanish: Science, R

Math, Social
. Studies, Language .Math .
Science Arts Social Studies

50/50) Language Arts Language Art
English to Spanish:
Science, Language
Arts

6-8 Language Arts T Studies, Language Arts
Social Studies Elective Science

(50/50) Elective Math
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1 The Biliteracy Learning Environment r
Student Seating

in Grouis
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Bilingual Books

The Biliteracy Learning Environment
Student Seating

in Grouis

Spanish Classroom Library
sjoog |endul|ig
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The Biliteracy Learning Environment
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English
Spanish to English: Math, Social
K-2 Math Studies, Language Arts S
Social Studies
50 50 Language Arts English to Spanish: Science, R

Math, Social
Studies, Language

Math

Science Arts Social Studies

50/50) Language Arts Language Art
English to Spanish:

Science, Language
Arts

6-8 Language Arts 7 Swdies, Language Arts
Social Studies Elective Science
(50/50) Elective Math
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Sample Yearlong Biliteracy Map - 4th Grade 50/50
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Sample Yearlong Biliteracy Map - 4th Grade 50/50

Grade Level 4 - Language and Content Allocation 50% Spanish; 50 % English (Math in English)

o

Writing Standards - W4.1 - Opinion
esign Solution Project)
W.4.4; WA.6.W.A.8; W.4.9; W.4.10

Writing Standards - W4.3 Narrative-
(Fiction or Nonfiction Personal Essay)

Unit 3-ELA & S8 Unit 4-ELA & SS.

- E44.1;E442;

h:
multiple cause-sffect relationships, linking past to present. H2.4.1;
H2.42; H243;

Social sz ssss ssse
| W :
4.6 W. —
20z Reading Standards - Literary Texts. I
3| |2 RL4.2; RLA.5; RLA.T =7

(¢

ds -
W.47 W48 W49 W44 WA10

|| Reading Standards - Informational Texts - Reading Standards - Informational Texts
RI43; RI4.G; R4S

13

Key Characteristics of Year-long Biliteracy Maps

¢ Spanish and English are mapped side by side for the entire
year — Blue reflects what will be taught in English and green
reflects what will be taught in Spanish

e Science is allocated to one language for the year, and
therefore, all the science standards are mapped across the
year in that language

e Social studies is allocated to one language for the year, and
therefore, all the social studies standards are mapped
across the year in that language

e All the units in both Spanish and English include literacy
standards: reading and writing.

e The standards are bundled to form units that include
content, reading, and writing standards

o Tl . zed f |

14
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Biliteracy Unit Framework (2"¢ Edition)

Unit Theme:

Content Area Standards

Spanish Language Arts Standards

Spanish Language Development Standards
Content and Literacy Big Ideas

Summative Assessment

Building Oracy, Background Knowledge: Language Comprehension

e Acad and y for content i

Oracy, background knowledge, and language comprehension
Comprehensive literacy routines, strategies and reading
behaviors.

Writing
.

Oracy, background knowledge, and language comprehension

« Comprehensive literacy routines, strategies writing behaviors.

Foundational Skills and Fluency: Word Recognition
Oracy, background knowledge, and language comprehension
, Phonics, D ding, Encoding,

Orthography
Vocabulary background knowledge, syntax, and semantics

lllustration
Side by Side or

wvww.icacliiigrul

Prace the new language (includes
Listening, Speaking, Reading, and

1 and literacy development.

Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Oracy, background knowledge, and

language comprehension
Inquiry

Investigations
Experiments
Experiences

Phonology
Morphology
S

Handouts
Page 11

JUSLUSSSSSY SAIeW.I0

pHiciacvy.Lulti
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Sample Biliteracy Schedule — 50% of Day in Spanish and 50% of Day in English

Time Subject Language

8:20— 10:45 Science and Language Arts
Over the course of each unit, the students will engage it
e Oracy
* Science experiences/inquiry
e Whole group instruction
*  Writing (independent, small group and whole gi-
e Reading (independent, small group and whole g
| Skills and L Compreh

eAllewWIO} upenjens

Pg. 23

Study)
* Independent Practice

student need

11:15-12:00 | Lunch/Recess Student choice
12:00 - 1:00 Math - over the course of a math unit, the students will engage
in:
e Oracy development ENG I.ISH
1:00-2:45 Social Studies and Language Arts |
Over the course of each unit, the students will engage in...

e Oracy

e« SS experiences/inquiry

e Whole group instruction

e Writing (independent, small group and whole group)

e Reading (independent, small group and whole group)

F | Skills and L Comprehension (Word
Study)

;:ﬁlfllll
\.}/
in Spanish and half in
English

17

Key Characteristics of Biliteracy Schedules

Matches the program L plan — how many minutes in each
language

Match the program C plan — what content is in each
language

From the students’ perspective (important to see the
students’ day, not just the teachers)

Includes a large chunk of time in each language for and
integrated unit of instruction (not siloed)

Bullets include the routines that students will experience
across the unit, not every day

Allows time for the development of oracy and background
knowledge

18
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Turn and Talk @
8 8

* The program content and language
allocation plan, biliteracy maps and units,
and schedules work together to support
biliteracy because

e Structures that we have in our district
that support biliteracy are .

an
\}J
www.TeachingForBiliteracy.com ‘
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I
This afternoon we will exnerience SLA

ant  \What can | gain from 2se
anc . . . . | for
participating in sample
instruction designed for
4th grade Science and
SLA if | don’t teach that
grade/subject?

W N
~

www.TeachingForBiliteracy.com
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teaching for biliteracy

critical role

goals of the program.

We take a systems approach to
where ALL stakeholders play a

in supporting instruction that
ensures ALL students meet the

www.TeachingForBiliteracy.com
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Teachers

Coaches & School & District
Specialist Leaders

[l
e Str
*  Suj
Gre
Dif
Int
un
Cla
org
Ing

You don’t have to be bilingual to
support effective biliteracy
instruction.

But you do need a biliteracy
mindset and to know what
developing bilinguals need so you
can support it within your role.

2S

nt

rigor
on

nt
D

*  AsScosimicricanu -
— * Assessment and * Collecting and
data use using assessment
data

22
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Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors that are considered
when grouping or pairing students?

www.TeachingForBiliteracy.com

Strategic Pairing and Grouping

2\
=

<

23

Pg. 25

Suyoeay 9 P

WIDA Can-Do Descriptors
. .
(English Language Learning)
[l
&
4
Figure 5M: CAN DO Descriptors for the Levels of English Language Proficiency, PreK-12
For the given level of English language proficiency, with support, English language learners can:
Level 1 Level 2 Level 3 Level 4 Level 5
Entering Beginning D¢ i Bridging
+ Doint to stated pictures, | * Sort pictures, objects + Locate, select, order « Compare/contrast + Draw conclusions from
words, phrases according to oral information from oral functions, relationships oral information
9 | + Follow one-step oral instructions descriptions from oral information | » Construct modcls based
; directions « Follow two-step oral + Follow multi-step oral | + Analyze and apply oral on oral discourse
& |+ March oral sttcments directions diections information + Make conneetions from
G | toobjects, figures or * Match information + Categorizc or sequence | * Identify cause and effect | oral discourse
= illustrations from oral descriptions to oral information using from oral discourse
objects,illustrations pictures, objects
+ Name objects, people, | + Ask WH- questions + Formulatc hypothescs, | * Discuss storics, issucs, | * Engage in debates
O | pictures « Describe pictures, events, | make predictions concepts + Exphiin phenomena,
5 « Answer WH- (who, what, | objects, people + Describe processes, « Give speeches, oral give examples and justify
< | when, where, which) * Restate facts procedures reports responses
B | questons + Retell stories or events | + Offer creative solutions to | * Express and defend
v issues, problems points of view
+ Match icons and symbols | * Locate and classify + Sequence pictures, events, | * Interpret information or | + Conduct research to
O | 0 words, phrases or information processcs daa glean information from
Z | cnvironmental prine « Identify facts and explicit | + Identify main ideas + Find details that suppore | muldiple sources
Q|+ Idenify concepts about messages + Use context clues to main ideas + Draw conclusions from
E printand text features | * Select language patterns determine meaning of | + Idencify word familics, explicit and implicit text
associated with facts words figures of speech
+ Label objects, pictures, | * Make lists + Produce bare-bones « Summarize information | * Apply information to
diagrams « Produce drawings, expository or narrative from graphics or notes new contexts
2 | + Drawin response t0a phrases, short sentences, texts « Editand revise writing | * React to muldiple genres
E |  prompe notes + Comparc/contrast + Create original ideas or and discourses
& | * Produce icons, symbols, | ¢ Give information information detailed responses « Author multiple forms/
Z | vords, phrases to convey | requested fromoralor |  Describe events, people, genres of writing
messages witten dicctions processes, procedures
Variability of students’ cognitive development due to age, grade level spans, their diversity of educational experiences and diagnosed learning disabilities (if applicable), are to be
considered in using this information. . HR
¢ www.TeachingForBiliteracy.com
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SALSA “Can-Do” Descriptors
(Spanish Language Learning)

Figure 5N: Descripcién de las Habilidades en los Niveles del Lenguaje Académico del Inglés, PreK-12
En cada nivel de capacidad en ¢l lenguaje inglés, con apoyo, un estudiante de inglés puede hacer lo siguiente:

Nivel 1
Entrando

Nivel 2

Nivel 3

ESCUCHAR

« Sefalar dibujos, palabras o

frases indicados

* Seguir instrucciones orales

orales con objetos, figuras
o ilustraciones

Emparcjar simbolos y
dibujos con palabras, frases
o letras en la escritura en ¢l

* Clasificar dibujos u
objetos siguiendo las
instrucciones verbales

« Localizar, seleccionar y orde-

nar informacién que provi-
ene de descripciones orales

« Comparary contrastar
funciones y relaciones
de acuerdoa

« Emparejar declaraciones
verbales con objetos,
figuras o ilustraciones

« Localizar y clasificar
informacion
« Identificar hechos y

Esto se debe considerar al usar ésta informacion.

* Clasificar o secuenciar

informacién oral usando
dibujos u objetos

Secuenciar dibujos, eventos
¥ procesos
Identificar ideas principales

informacién oral
* Identificar causay
efecto en discurso oral

problemas

« Interpretar informacién
odatos

« Encontrar dealles

Pg. 26

* Sacar una conclusién

* Construir modelos

deun paso « Scguir i + Seguir i verbales onl basados cn discurso
+ Emparcjar declamciones verbales de dos pasos de paso miltiples « Analizar y aplicar oral

* Hacer conexiones en

« Nombrar objetos, personas | * Preguntar « Formular hipétesis y hacer | + Discutir cuentos, « Participar en debates
y dibujos * Describir dibujos, predicciones uestiones, y conceptos | * Explicar fenémenos,
g « Contestar preguntas eventos, objetos y « Desaribir procesos « Hacer presentaciones dar cjemplos y
(quién, qué, audndo, personas * Recontar cuentos o eventos orales justificar respuestas
3 dénde, cudl) « Reformular y decir * Ofrecer soluciones « Expresar y defender
hechos creativas a cuestiones 0 | puntos de vista

Nivel 5
Conectando

de informacién oral

informacién oral

Realizar investigaciones
para reunir
informacién de fuentes

opuezuedy 9 PAIN

& | medioambiente mensajes directos « Usar pistas del contexto para | que apoyan las ideas mildples
W | ¢ Identificar conceptos de * Seleccionar patrones de determinar ol significado de principales * Sacar una conclusién
la organizacién de letras y | lenguaje asociados con palabras « Identificar figuras de texto explicito ¢
clementos de textos hechos retdricas y relaciones implicito
entre palabras
« Etiquetar objetos, dibujos, | * Hacer listas « Producir textos bisicos « Reumir informacién | * Aplicar informacién a
o | diagramas « Producir dibujos, frases, de estilo narrativo o de representaciones contextos nuevos
& | * Dibujar respuestasa oraciones cortas y apuntes | informativo grificas o apuntes * Reaccionar a miltiples
& | instrucciones * Darinformacién pedida |  Comparar y contrastar « Corregir y revisar géneros y discursos
ﬁ « Producir fconos, simbolos, por instrucciones orales o informacién escritura * Redactar varias
palabras y frases para escritas * Describir eventos, personas, | * Crear ideas originales o formas/géneros de
comunicar un mensaje procesos respuestas detalladas composiciones
Translted by (Traducido por) Elzabeth J. Hartung, Moror Wi revsed by (1ewsado por) Andrea Cammile, Marana Castro and Stepharie Herrera, WIA, Wiscon "
El desarrollo cognoscitivo de los estudiantes puede variar segin edad, grado, diversidad de I y de aprendizaje (si existen).

25

.
WIDA Level Descriptors

1 - Beginner No such thing as lower than 1

2 - Some receptive Understands and responds

with simple words and phrases

3 - Can understand and
produce with grammatical
errors

May sound socially fluent but
still need academic linguistic
register

4 - Can understand and

produce most of what is
said and written

Some challenges to
understanding and production

5 — Very high functioning  Receptive and productive with
isolated instances of challenge
6 — Native like

26

Receptive and Productive use

www.TeachingForBiliteracy.com
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Strategic Pairing In the Classroom

] w4
Qmm=p 5

3 == 6

an
\1J
IngForBiliteracy.com

27

1. Find a place to sit where you can both
see the screen.

2. Introduce yourselves using the prompts
below.

Hello, my name is .

My role in teaching for
biliteracy is __.

What about you? ’FP
|/

www.TeachingForBiliteracy.com \

28
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Sample Instruction
Engages ALL students actively and Explicitly builds oral language (receptiv~ -
O b S e rve rs meaningfully :::il{ﬂ?ve) in prepar-+*
(0] ruden he
yse the ¢ es\gnated %‘\‘I)e how they refl
f
ObsemN™ * alls to 0P%% oracy a0
)
stan ¢ uswdents\ gg
jsten e
o LIS @O nd know
ba :
You will share your
observations when we
Pg. 14 debrief. @
www.TeachingForBiIiterécy.com L ‘

29

You do not need to be
fluent in Spanish to
observe instruction.

While students have
been in the program
since K and may no

Focus on the

pedagogy.

gy e —————

— &

T —
g s ey e S te b, o

longer identified as
‘learners’ of the
language, they are
still learning academic
language and abstract
concepts.

How do the supports
help all students
make abstract grade

level concepts more
concrete?

30
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If the goals of Dual Language are...

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com

...then we have to support our students
on this pathway from the start.

S/IFP
\ L/

31

I
Biliteracy Unit Framework (2"9 Edition)

[

Unit Theme:
* Content Area Standards
e Spanish Language Arts Standards
* Spanish Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment

Writing
e Ora
e Co

e Org
e Phg

Ortl
e Vod

Summativ(

Bridge - T|
o llu

students have background
knowledge or academic
language. Instruction
intentionally builds it.

« Side by Side or
e Asise dice

Listening, Speaking, Reading, and Morphology
Writing in the other language) Syntax and grammar
Pragmatics.

Resource Packet
Page 12

JUBWISSOSSY SAIBW.I0

VWV V. iEactiiigrul piiteiacy.cult
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Agenda:

Welcome & Introductions

Students and the Goals of Biliteracy Programs
Characteristics of Well-Implemented Programs
v Biliteracy and the Biliteracy Unit Framework (BUF)

* Teaching for Biliteracy Recommendations
 The BUF in Action: Key Characteristics
* The Multilingual Perspective

‘If-:\

www.TeachingForBiliteracy.com

I
Language Use Norms — for adults

* Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

e Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

* Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBlliteracy.com

www.TeachingForBiliteracy.com 17
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Marking the Language of Instruction

www.TeachingForBiliteracy.com

35
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Defining Biliteracy Instruction

builds oral language
ive and productive)

37

What are the goals of Dual Language? k&

Three Pillars of Dual Language Education

Bilingualism Grade-Level Cross-
and Academic Cultural
Biliterac Achievement Competence

i

WU

How does this type of
instruction help students meet
each of the three pillars?

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com

38
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e Assessment and

e Assessment and
data use

data use

chool & District
Teachers Coaches & e >
Specialist Leaders
Structures
Instruction Class.room Support Learning
. * Using the context environment
» Strategies . -
of the unit to Biliteracy
> gl support students Schedul
* Grouping Styles E . ¢ .e uies
. - * Co-teaching and Pacing
* Differentiation modelin Unit flow & i
* Integration and . .g nit oW & Tlgor
. instruction Planning
unit flow . .
* Planning for Collaboration
> (OReSwEE instruction L
organization . anguage
. * Professional development
* Increase in rigor
development Goals for PD

Collecting and
using assessment
data

39

Agenda:

Welcome & Introductions

I

Defining Teaching for Biliteracy
ion

4 Students and the Goals of Biliteracy Programs
W4 Characteristics of Well-Implemented Programs
v Biliteracy and the Biliteracy Unit Framework (BUF)

Teaching for Biliteracy Recommendationsl

* The Multilingual Perspective

* SeSSion CIOSU r.gww.TeachingForBiIiteracy.com

 The BUF in Action: Key Characteristics

\lng
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g Design i Planning for y

Biliteracy Recommendations for Pre-K:

« Biliteracy Prek are ppropriate Prek [
Appropriate Practice, NAEYC Position Statement Adopted April 2020
«  Students are provided integrated, engaging learning experiences in each language every day that
ey are n iss Page 15

Teachers and other adults engage students in each program language at different times of the
day. This is called language and content allocation.

Students are together for differentiated, but not separate, instruction.

Instruction is facilitated strategically in one language by the teacher, and all materials are in that
language. Classroom instruction includes a variety of supports, high leverage strategies, and the
development of oral language and background knowledge that promotes student comprehension

Biliteracy Recommendations for K-5:
Al students receive literacy (language arts) instruction in each program language every day,
beginning when they enter the program (TK/PK/Kindergarten). Each language arts class is
contextualized around a meaningful theme or topic in which all components of literacy are taught
and addressed as interconnected practices that support each other.

« Itis highly recommended that each literacy class cover different standards and themes or
topics to reduce redundancy and optimize transfer.

Students are together for differentiated, but not separate, instruction, ensuring all students are
present during Tier 1 instruction.
In Pre-K - 5+ grades, whenever possible, content and literacy are integrated.
If possible, each content area (math, science, social studies) is taught in one language only at each
grade level. This is called content allocation.
Instruction is facilitated strategically in one language by the teacher, and all materials are in that
language. Classroom instruction includes a variety of supports, high leverage strategies, and the
development of oral language and background knowledge that promotes student comprehension
and production.

Biliteracy Recommendations for Secondary:

« Students take both an English Language Arts and a Spanish language arts class every
quarter/semester. Each language arts class is contextualized around a meaningful theme or topic
in which all components of literacy are taught and addressed as interconnected practices that
support each other.

« Itis highly recommended that each literacy class cover different standards and themes or

topics to reduce redundancy and optimize transfer.
Content is taught in one language only at each grade level while literacy is shared between both
languages. This is called content allocation.
Students have access to the same electives and services that are available to all other students in
the school.
Al teachers of dual language students, whether in English and Spanish, consider themselves
biliteracy/dual language teachers.

T
@Center for Teaching for Biliteracy 16

41

Program Desgn Rocommendations: Planningfor Bilteracy

p. 15in
Resource

e R

o e reaunday s sptmeoncier

The recommendation | reflected
on is :

The way | saw it reflected in
sample instruction was :

www.TeachingForBiliteracy.com —

42

www.TeachingForBiliteracy.com 21



8/19/25

g Design i Planning for Bili

Biliteracy Recommendations for Pre-K:
« Biliteracy Prek are ppropriate Prek (D
Appropriate Practice, NAEYC Position Statement Adopted April 2020)
« Students are provided integrated. eneacin

How is your practice similar to or
different from the Teaching for
Biliteracy (T4B) recommendations?

Page 15

How could instruction benefit by
using the T4B recommendations?

Biliteracy Recommendations for Secondary:
« Students take both an English Language Arts and a Spanish language arts class every
quarter/semester. Each language arts class is contextualized around a meaningful theme or topic
in which all components of literacy are taught and addressed as interconnected practices that

ass cover different standards and themes or
each grade level while literacy is shared between both
lectives and services that are available to all other students in

students, whether in English and Spanish, consider themselves \1/J

43

44 Welcome & Introductions
4 Students and the Goals of Biliteracy Programs
W4 Characteristics of Well-Implemented Programs

v Biliteracy and the Biliteracy Unit Framework (BUF)
v Defining Teaching for Biliteracy
Sample Instruction

Teaching for Biliteracy Recommendations

I The BUF in Action: Key Characteristics I

* The Multilingual Perspective an
* Session CIOSUr@ww.TeachingForBiIiteracy.com s‘?

44
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I 02000
Materials for today’s ses

P
Center for Teaching for Biliteracy
wow.TeachingForBiliteracy.com

Condensed BUF:Science & Spanish Language Ars Unit 3

Contentar
eI Scence and panish L

Uit Number: 3
Unit Name: Our Quest for Energy

Teaching for Biliteracy

Delavan-Darian, Wi

August 20, 2025 g/ PSDAUNOUComes
Presenter | Contact Information [— e Randds e Raadng S
Melody Wharton i ili il.com frons
] e normtin Sndhen g nference rom h text
Session Outcomes: ;s o dudeg what rappened ed
y . X . and fasle e Gamplesof purose onspectic iormation i the ot
« Describe the goals of dual language programs, including why districts have o ffects could incude

dams,los of habitat &

dual language programs, who they benefit, and how the goals of the program
will be met (i.e., vision and pedagogy statement).

Describe the students in language acquisition and biliteracy programs in the
US and how the language acquisition program meets the needs of all of its
students.

Experience and explain how biliteracy instruction and the learning
environment reflect best practices for developing bilinguals.

Describe biliteracy, the Biliteracy Unit Framework (BUF) and its
characteristics, including that a unit is taught in one language, it integrates
language, literacy and content, and includes the Bridge at the end of the unit,
which has two purposes.

Summarize how programmatic structures work as a system to support
effective biliteracy instruction and ensure instructional equity.

Identify short-and-long term goals that support the implementation of
effective biliteracy instruction.

Condensed

www.TeachingForBiliteracy.com
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Biliteracy Unit Framework (2" Edition)

3
G Trame: Condensed BUF:Scence & Spanish Language At Uit 3
Content Area Standards
Spanish Language Aris Standards e 4% \angunges spann Conent areas
‘Spanish Language Development Standards neuage: Science and Spanish Language Arts.
Contant and Literacy Big o
+ Summative Assessment Unit Name: Our Quest or Enerey
Background Knowisdge: | .
o o tho quag
Uit Sandard
Reading Comprenension Content Area Instruction ass standards S witing Standards
Oracy, background knowledge, and language comprehension |~ o' Oracy, background knowledge, and Opinion (Essay) Informational Texts
y % 5 = feces on o | A Rfer o dtals and exampies 3 et
behaviors.
« Inquiry era rsopec, and et s sfact | ormation o when draving nferences o e .
Viriing o Investigations P v
« Oracy, background knowledge, and language comprehension’ « Experiments. ples of " "
+ Gomprehensive Htaracy routines, sratagies wrting behaviors. |+ Experiences wter behind e ortechnical
5 and snlgh ased
Foundational SKills and Fluency: Word Recognition arces are fosi uels nd fisle materss. the
* Oracy, background knowladge, and language comprahension [v3 ‘Eamples of .
« Phoneme Awareness, Phonics, Decoding, Encoding, @ e s of bl et dams, s facsand detals. RLAS Determine the mearing o general
Orthography habtt due o suface mining, nd s .
+ Vocabulery background knowledge, synax, and semantics 3 pollutionfom burning o fosi el asos o3 o o
to,inaddition) ubjctsre.
Summative Assessment g 35ETS1L e
Bridge — Transfer Bridge = [ Bridge - Speciied crteia orsuccess and consraints presented. oraly,or quantiatiely (. I chars, graphs,
" lustraton R AT Fronoicoy on materis, ime,orcost. diagrams, time lines, animatons, or
‘Side by Side or Listening, Speaking, Reading, anc Morphology
+ Asisedie Writng n the other anguage) Syntax and grammar
atcs d sus
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Session Materials

Condensed BUF: Science & Spanish Language Arts Unit 3

Grade: 4t

‘ Language: Spanish ‘

Content areas:
Science and Spanish Language Arts

Unit Numher- 2
Unit Name: Ou

Essetial Guaetion:Hov docs our et Wh at are some

Unit S

NGSS Standards

4-ESS3-1 Obtain and combine information to
describe that energy and fuels are derived
from natural resources, and their uses affect
the environment. [Clarification Statement:
Examples of renewable energy resources
could include wind energy, water behind
dams, and sunlight; non-renewable energy
resources are fossil fuels and fissile materials.
Examples of environmental effects could
include loss of habitat due to dams, loss of
habitat due to surface mining, and air
pollution from burning of fossil fuels.]

blem

Yellow -

3-5 ETS1-2 Generate and compare multiple
possible solutions to a problem based on how

'W.4.1 Write opinion p
supporting a point of
information.

e Introduce a to
an opinion, an
organizational structure in wnicn
related ideas are grouped to support
the writer's purpose.

e Provide reasons that are supported by
facts and details.

e Link opinion and reasons using words
and phrases (e.g., for instance, in order
to, in addition).

e Provide a concluding statement or
section related to the opinion
presented.

W.4.4 Produce clear and coherent writing in
which the development and organization are
appropriate to task, purpose, and audience

notice?

CONCepTs In a NISTorical, SCIeNnTc, or tecnnical
text, including what happened and why, based
on specific information in the text.

RI.4.4 Determine the meaning of general
academic and domain-specific words or
phrases in a text relevant to a grade 4 topic or
subject area.

RI4.7 Interpret information presented visually,
orally, or quantitatively (e.g., in charts, graphs,
diagrams, time lines, animations, or
interactive elements on Web pages) and
explain how the information contributes to an
understanding of the text in which it appears.

== key features you

=

2\

47

Elements of Comprehensive Literacy

Oral language
Foundational Skills
. Phoneme awareness

. F
 Th

Language
. Phonology
. Morphology

e BUF includes all the elements of
A Comprehensive Literacy

Language Lcumprenension
. Vocabulary

. Background Knowledge . Handwriting
- Syntax . Spelling
. Semantics . Grammar

www.TeachingForBiIiterQQJa?rpoS ition

rFiueriLy

. Writing
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8/19/25

24



8/19/25

The BUF supports biliteracy in 8(;%

that....

Instruction planned using the BUF helps
students meet the three goals of Dual
Language because....

Coach, TOSA, or
Supbort of School and
Teachers: pp- ) District Leaders:
: Specialist:
Instruction Systems and
Classroom
Structures
Support

49

Agenda:

Welcome & Introductions
Students and the Goals of Biliteracy Programs
Characteristics of Well-Implemented Programs
v Biliteracy and the Biliteracy Unit Framework (BUF)
v Defining Teaching for Biliteracy

Sample Instruction

Teaching for Biliteracy Recommendations
The BUF in Action: Key Characteristics

* SeSSion CIOSU r.gww.TeachingForBiIiteracy.com

\lng
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Concept A Concept B

All students Many students

have a are developing
dominant bilinguals whose
language (L1 first language is
and LZ) bilingual.

Chapter 1

www.TeachingForBiliteracy.com

51

¢ Z
>
V¥ .
- B
- /

LS Brilingual
First Language
Acquisition

Annick De Houwer
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Concept A

Concept B

All students have a
dominant language (L1 and
L2)

Many students are
developing bilinguals whose
first language is bilingual.

When students use
Spanish and English
together (“Estoy

estoquiado”), itis a

low language.

sign of confusion and

Developing bilinguals
will use both their
languages, and this
mixing is predictable
and to be expected.

www.TeachingForBiliteracy.com

53

54

www.TeachingForBiliteracy.com

8/19/25

27



Biliteracy instruction anticipates and
prepares for linguistic

approximations.
@ T ®
Hernandez Gema jirafa Hospital
hijo recoger jugar happy
hermana hi
habia hungry
hace
hizo
hospital www.TeachingForBiliteracy.com

55

Instruction anticipates and prepares
for linguistic approximations.

the farmer el farmero el granjero
el finquero

to push puchar empujar
ironing planching planchando

www.TeachingForBiliteracy.com

an

56
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Research Connection | _
Bilinguals are NOT two
monolinguals in one
person. (Grosjean, 1989)

S

57

Research Connection

Being bilingual physically
changes your mind.
Neuroplasticity is real.
(Bialystok, CARLA, 2016)

an
\/
www.TeachingForBiliteracy.com

58
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Research Connection

Multilingual students have linguistic resources In
multiple languages; their knowledge base is
shared across languages (Cenoz, J, 2009,
Butvilofsky & Escamilla, 2023).

Multilingual students who learn about how their
two languages are similar and different
achieve higher levels of academic
achievement (Jimenez, Garcia, and Pearson,
1996, Dressler et al, 2011, de Jong 2011,
Lems, 2023).

www.TeachingForBiliteracy.com 59

59

Research Connection:
Translanguaging

* Translanguaging refers to the interaction of two
languages (or more) by bilingual students (Garcia, 2017).

* By engaging in contrastive analysis students develop
metalinguistic awareness (Beeman and Urow, 2013).

* “Having translanguaging spaces for instruction does not
in any way dismiss the need for separate spaces in which
children are asked to perform in one language or the
other. These separate spaces have been created so that
the teacher knows what language to use, and so that
students have to expand their language practices to
meet the exigencies of communication with

monolinguals.” (S&lizerWerdley.,2014)

60
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Four Phenomena of Contact Languages

Dr. Kim Potowski, UIC

U.S. Spanish
Chapter 5

Carpeta

61
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Let’ s take a tour of our
communities
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Concept A

Concept B

All students have a dominant language
(L1 and L2)

Many students are developing bilinguals
whose first language is bilingual.

When students use Spanish and English
together (“Estoy estoquiado”), it is a
sign of confusion and low language.

Developing bilinguals will use both their
languages, and this mixing is predictable
and to be expected.

Literacy is taught in one
language (L1) and
transition to literacy in
the other language once
monoliteracy has been
established. (Sequential
literacy)

Programs teach literacy
in 2 languages daily from
Kinder on, and help
students transfer what
they know in 1 language
to the other and vice-
versa (Simultaneous
literacy).

68
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Research Connection

In 3rd grade, ELs engaged in
simultaneous literacy scored

considerably higher than students

in the sequential literacy

comparison group on all measures.

(Sonia Soltero et al 2016)

www.TeachingForBiliteracy.com

69

Content Allocation: Planning Content in Spanish and English K- 5

Biliteracy Guidelines (Beeman & Urow, 2013)
*  All students receive literacy instruction (language arts) in both languages every day, beginning at entry into the
program.
* Each language arts class focuses on different standards — NOT the same standards, themes, or stories.
« Students are together for differentiated, but not separate, instruction.
* In PreK-5% grades, content and literacy are integrated.
* Content (Science, Social Science and Math) is taught in one language only at each grade level. This is called
content allocation.

Option A: 80/20 Model

Math and Social Studies move to English in grade 3. Science remains in Spanish, K-5.

Spanish Bridge English

Kindergart 80% (end of every unit): 20%
80/20 Language Arts panish to English: Language Arts
Science e Language Arts

ocial Studies e Science
vie e Social Studies
First Grade 70% e Math 30%
70/30 Language Arts Language Arts integrated
Science 1 and 2 (end of every unit): with Social Studies
Math Spanish to English:
e Language Arts/ Science
Second Grade 60% e Math 40%
60/40 Language Arts English to Spanish: Language Arts integrated
Science o Language Arts/Social with Social Studies
Math Studies
Third Grade 50% 50%
50/50 Language Arts Language Arts
Science Social Studies
Math
Fourth Grade 50% 3.5t Grade: (end of every unit) | 50%
50/50 Language Arts Language Arts
Science Spanish to English: Math mml
e Language Arts/Science Social Studies \1J
Fifth Grade 50%Language Arts English to Spanish: 50%
50/50 Science e Language Arts/Social Language Arts
Studies Math
o Math Social Studies

70
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Concept A

Concept B

All students have a dominant language (L1
and L2)

Many students are developing bilinguals
whose first language is bilingual.

When students use Spanish and English
together (“Estoy estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both their
languages, and this mixing is predictable and
to be expected.

Programs teach literacy in one language
(L1) and transition once monoliteracy has
been established. (Sequential literacy)

Programs teach literacy in 2 languages daily
from Kinder on, and help students transfer
what they know in 1 language to the other
and vice-versa (Simultaneous literacy).

Programs develop
monolingual systems:
units in one language,
assessments in one
language, schedules that
mirror the general
education setting, etc.

Programs develop
biliteracy systems:
biliteracy units (Spanish,
the Bridge and English),
biliteracy assessments,
schedules that include
daily Spanish literacy and

alazl r 1t ole 124

Concept A Schedule

Sample Biliteracy Schedule
80% of Day in Spanish and 20% of Day in English

[ Time ] Subject I Language |
I T T 1
8:20-10:10 Spanish Language Arts /English Language Arts
(alternating language by unit- one unit in Spanish Alternating
and the next unit in English)
language by
unit

10:10- 11:00 Intervention Block

Student Choice

11:00 - 12:00 Specials

Mostly English

12:00 - 12:45 Lunch

Student choice

12:45 - 2:00 Math in Spanish

e Oracy development
e Matbh skills and practice
e Reading and writing as applied to math

SPANISH

or Mandarin

or vice versa.

2:00-3:00 Science & Social Studies (alternating days),. Half the Half in
unit is taught in Spanish and the other half in English,

Spanish and
Half in
English

2\
=

<
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Sample Biliteracy Schedule — 50% of Day in Spanish and 50% of Day in

2 Social

Studies and Language Arts

Over the course of each unit, the students will
engage
.

in...
Oracy

*  SSexperiences/inquiry
*  Whole group instruction
e Writing (independent, small group and

whole group)

* Reading (independent, small group and

whole group)

o Foundational Skills and Language

Comprehension (Word Study)

* _Independent Practice

English
Time Subject Language
8:00— SEL and Classroom Community Building Spanish
8:20
8:20— Science and Language Arts
10:45 Over the course of each unit, the students will
engage in...
e Oracy
Science experiences/inquiry SPANISH
*  Whole group instruction
e Writing (independent, small group and .
whole group) Or Mandarin
* Reading (independent, small group and
whole group)
* Foundational Skills and Language
Comprehension (Word Study)
* _Independent Practice
10:45 to
11:15 based on student need
11:15- Lunch/Recess Student choice
12:00
12:00 - Math - over the course of a math unit, the
1:00 students will engage in:
e Oracy development
- ath practie ENGLISH

ENGLISH

in English

Concept B
Schedule

Daily Spanish
Language Arts

Daily English
Language Art

Sample Middle School Schedule
e

8th Grade Student Schedule

Period 1

Period 2

Period 3

Subject

Language Arts
Elective

Language

Spanish
English

Period 4

Math

English

Period 5

Period 6

Language Arts

English

www.TeachingForBiliteracy.com
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=
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Sample Course Offerings — Woodstock High School, lllinois
At the high school level, biliteracy is often organized around credit hours -_a minimum of 8 in
the non-English language. And, while the dual language students may be together for the
Spanish medium classes, they may or may not be together for the English medium classes,
depending on the size of the dual language program and the size of the secondary school.

Woodstock High School Course
Offerings for Dual Language
Program: All taught in Spanish

Vistas del Mundo Hispano Il

Biology (Honors (Honors Option)
Option) AP Spanish Language
World History (Honors AP Spanish Literature
Option) Perspectivas Literarias

Intro to Latin American Studies
(2020 school year)

Global Issues
International Business

1893 Advanced Conversation and
Auro ra‘}»‘ Phonetics (Dual Credit)
U niversity Latin American Studies (2020)
— (Dual Credit)
75
Language and Content Allocation Plan
Determines:
Materials
Daily
Schedules
Biliteracy Curriculum/Units (g
www.TeachingForBiliteracy.com \
76
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Unit Theme:
GradaiLeveli2ndfEangliagelandice « Content Area Standards Content and Literacy Outcomes
« Spanish La —_—
1SLA& Science: Design Better [Unit 2 SLA & Science: Solutions to help | [Unit3 SLA&SI| .+ Spanshl Formali " udy: (Mi nombre.
plants meet their needs « Content andLL ai n +Flor Adaor novel
e lio o et Essential Question: Essential Quest [Building Oracy and Knowledge e
kOl animals live inc|  + ? necossary for o1 owisanovela
oo s coentsontrs © B SRR 3
o 34541 Maks abseratons fpares and ail P14, Constru L I 3
thafflne chang| Rndmg Comprehension Content Area Instruction 9
o Comprehensive lteracy routines, stategles o Ingui 2
and reading behaviors. « Investigations. (]
ot Writing Experiments
the |+ Comprehensive lteracy routines, strategies + Experiences g
hab)
7]
Foundational Skills and Language
2-ESSE-3. Obt:
R Comprehansion (Word Study) @
L el e Awareness, Phonics, Decoding, I
liquid. o 3
 Vocabulary background knowledge, syntax, D
2.2 Informative Writing: Lab Report (W 2.1 Opinion Writing: Petition Fillers W 2.3 Nai| Summative Assessment 2
Point of View
25 w27 w28 w2s Fillers: W28 W27  Fw 2. |Bridge— Transfer Bridge = Transfer Practce | Bridge: Confrastive Analysis
« llustration
\formationai Texts Tiorary Toxts omatonal 1 ] el e o i R
SRizz Riz4 Rizs RLz9 |o||3[Riz3 R - assedes in'he ofher language) Syt ad ramimar, and pragmats. RL27 i
T
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Fixed Mindset

Growth Mindset

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once
monoliteracy has been established.
(Sequential literacy)

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy systems:
biliteracy units (Spanish, the Bridge
and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.
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Monolingual Perspective

Multilingual Perspective

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once

monoliteracy has been established.

(Sequential literacy)

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy systems:

biliteracy units (Spanish, the Bridge

and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.
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You do NOT have to be
bilingual to employ
biliteracy mindset....

But you must have the

mindset!

www.TeachingForBiliteracy.com
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Comparison of the Monolingual and Multilingual Perspectives

Area

Monolingual Perspective

Multilingual Perspective

Perspective of
Student
Language
Ability

Students have a dominant language (or L1,
first language).

‘All students have an L1. For many students, their L1
is bilingual. All students become developing
bilinguals as they engage in biliteracy.

When students make linguistic
imati ; itisa

Students are expected to use language like

bilinguals. and

sign of confusion or that they have gaps in
their language development.

prepares for linguistic approximations.

Students are expected to produce
“monolingual-like Spanish”, especially if
they come from a Spanish speaking family.

Students are expected to make linguistic
approximations, and classroom instruction
strategically moves students from informal to formal
language.

Students receive literacy instruction in
their L1. L2 literacy instruction occurs
later.

Students receive robust literacy instruction in BOTH
languages, from the moment they enter the
program.

Structure

Curriculum,
Instruction and

Students are placed in either a Spanish
literacy/language or an English
literacy/language class based on their
strongest language.

Students are placed in a biliteracy program that
develops literacy in both languages, developing and
then building on students’ oracy skills. Students are
integrated all day and exposed to literacy in Spanish

and literacy in English from Pk-S (at a minimum)

Literacy instruction in each language looks
like monolingual instruction. For example,
during English literacy instruction, the
biliteracy students are taught the same
way and follow the same units of
instruction as the monolingual classrooms.

Literacy instruction in each language is standards
(TEKS and CCSS) based and reflects best practices in
biliteracy instruction for developing bilinguals. For
example, language acquisition practices are
integrated with content and literacy instruction as
the norm, in both English and Spanish.

Spanish and English are thought of as
separate, and students do not work across
both languages.

The Bridge is pre-planned, and it explicitly teaches
students how their two languages are similar and
different, thereby developing metalinguistic
awareness, even in English-only programs of
instruction.

Students are assessed in each language
separately. Bilingual programs follow the
monolingual assessment calendar,
adjusting it to two languages.

Students are assessed in both languages. Bilingual

programs create an assessment calendar that

captures what students can do in both languages;

not necessarily doing everything twice (reduce
and optimize transfer).

Itis expected that bil language

schedules look like those in the general
education (monolingual) program.

iling: language schedules intentionally look
different than those in the general education
(monolingual) program.

Units of instruction are anchored in
standards, use sheltered instruction
strategies, and focus on instruction and
assessment in one language, Spanish or
English.

Units of instruction are anchored in standards, use
sheltered instruction strategies, and focus on
instruction and assessment in three linguistic spaces:
Spanish, the Bridge, and English.
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|
Turn and Talk

* Does your program reflect a monolingual or
multilingual perspective of language? What
tweaks can be made?

* Does your district reflect a monolingual or a
multilingual perspective of language? What
tweaks can be made?

* Do you reflect a monolingual or multilingual
perspective of language? What tweaks can
you make?

2\
=
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Center for Teaching for Biliteracy Vision

CAT4B Vision Statement:

Py Evcagh the
developme stems.
i The CAT4B works through a "
The hallma
* e systems and team approach with s
e Inclu . . . . on the cultural,
.t key stakeholders in the districtin |, ..

com

. Order to maximize the services  imdeeiopmen,

I ° 'Sr:'ii Offe red . to maximize the I

f
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A comprehensive and practical guide
to Dual Language Education

GUIDING
PRINCIPLES FOR

DUAL LANGUAGE

Based on the most recent research
in the field (3" edition) \G'?

www.TeachingForBiliteracy.com
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Systems Approach to Sustaining Effective
Biliteracy Instruction

B
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]
Systems Approach to Sustaining Effective
Biliteracy Instruction

an
\1J
www.TeachingForBiliteracy.com

86

www.TeachingForBiliteracy.com 43



Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K i Spanish to English: Math, , Social Studies, .
Gl . (ERISOUD EIEE LR, SO S EISECLS Language Arts (Through Universal Themes)
(80/20) Social Studies Language Arts
Language Art:

— Spanish to English: Math, Social Studies, Language

7 Science
Social Studies Arts,

(70/30) Language Arts
Languageianty English to Spanish: Science, Language Arts
I Spanish to English: Math, Social Studies, Language
2 Social Studies Arts sclence
(60/40) e Language Arts
English to Spanish: Science, Language Arts
Spanish to English: Science, Language Arts .
35 Science Sociot atudi
(50/50) Language Arts English to Spanish: Math, Social Studies, Language ocial Studies

panish to

. . English: Social
6-8 Social Studies studies,

Language Arts
guae Language Arts

Math
Science
Language Arts
Electives

www.TeachingForBiliteracy.com
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1 The Biliteracy Learning Environment r

68 8 Student Seating £
S §os . 23
S ES > in Groups ol s
o ‘G QE 0Q
- Ie Pg. 13 = §
© —l -y =
— 3 Of @
d & |5 o el
= & |© 2l & B
& 8 S Q
@ @ |© o 5 =
nw 5 [O SpEe B
L © Nem o
22 ol 58
—— L 7o
%) o 2 & =
8 | . =
o Bilingual Books =
v 5 =
S || El Puente/The Bridge | =

88

www.TeachingForBiliteracy.com

8/19/25

44



8/19/25

]
Sample Yearlong Biliteracy Map

8:00-8:20

SEL and Classroom Community Building

8:20-10:45 Science and Language Arts

Over the course of each unit, the students will engage in...
Oracy

Science experiences/inquiry

Whole group instruction

Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills and Language Comprehension (Word
Study)

DRI Y

. Practice
Interventions (based on student need)

'g Standard: 2 (Informational)
Comparative Informational Essay

11:15-12:00 | Lunch/Recess
12:00 - 1:00 Math - over the course of a math unit, the students will engage
in:

* Oracy development

«  Math practice

* _Reading and writing as applied to math
Social Studies and Language Arts
Over the course of each unit, the students will engage in...
Oracy
SS experiences/inquiry
Whole group instruction
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills and Language Comprehension (Word

1:00-2:45

Study)
. Practice
2:45-3:15 Specials
SR S (e
S e b | e
4567.810 1| 456, o 456 7810 T
RI2,5,6,8&W898 |3|[-] RL2,4,5 9; & W89A Jall-T RL3,5,6,7; & W.8.9A 12 ,T
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]
Sample Yearlong Biliteracy Map

Bample 8th Grade Biliteracy Map - Please Return to Presenter

Language Arts
Over the course of each unit, the students will engage in...
Oracy
Science experiences/inquiry
Whole group instruction
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills and Language Comprehension (Word
Study)

it
escen, Evance nd Pt f v 15
ool mapeaion 141 ntoprtaton 1-

Writing Standar g Standard: 2 (Informational)
Comparative Informational Essay

11:15-12:00 | Lunch/Recess
12:00 - 1:00 Math - over the course of a math unit, the students will engage
in:

«  Oracy development

*  Math practice

Unit 2- Science & ELA: Non-contact
Forces Influence Phenomena

1:00-2:45 Social Studies and Language Arts
Over the course of each unit, the students will engage in...
* Oracy
SS experiences/inquiry
Whole group instruction
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Skills and Languag (word

Study)
+__Independent Practice

e et

Il 4,506 o w5650 |
RI2,5,6,8 & W898 [3||-] RL2,4,5 9 & W8.9A Bl RL3,56,7; & W89.A P , (
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Sample Yearlong Biliteracy Map

Teaching for Biliteracy

- is most effective when all
the structures work ==
together. '
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Turn and Talk @
8 8

* The program content and language
allocation plan, biliteracy maps and units,
and schedules work together to support
biliteracy because

e Structures that we have in our district
that support biliteracy are .

‘(f-:\
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Agenda:

Welcome & Introductions
Students and the Goals of Biliteracy Programs
Characteristics of Well-Implemented Programs
v Biliteracy and the Biliteracy Unit Framework (BUF)
v Defining Teaching for Biliteracy

Sample Instruction

Teaching for Biliteracy Recommendations

The BUF in Action: Key Characteristics

The Multilingual Perspective an
. \.}/
SeSS|0n CIosur TeachingForBiliteracy.com \?
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Individual or Team Planning for Next Steps

Elements we have in place: | Areas to work on: Next Steps.
Affirmations

Other

Page 30
Resource Packet

95

Handouts and
Presentation Slides
on Teaching for
Biliteracy Website

Center for Teaching
for Biliteracy
Reference List

Biliteracy Strategies
Glossary

https://www.teachingforbiliteracy.com/handouts
=, =]

https://bit.ly/4aepEbX
[EIEResE

https://bit.ly/BSI2024InstructionalStrategies
0}

E

it.ly/BSI20!

Three Linguistic
Spaces

Supporting
Newcomers

A Handbook of
Biliteracy Systems
and Structures:
Digital Tools

Session Evaluation
Form

https://bit.ly/ThreeLinguisticSpaces

https://bit.ly/T4

https://bit.ly/T4BHandbook

Resource
Packet
Page

v SMU
=]

THANK YOU |

Tazashi
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