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Integrating Language, 
Literacy, and Content

Urbana School District
November 7, 2025
Dana Baum, M.Ed.

Yankee Ridge Grades 3-5

Please fill out a 
nametag
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Agenda:

• Welcome! Establishing who we 
are and our purpose today

• Integrating Language, Literacy, 
and Content
• Sample Instruction
• Takeaways and Implications
• Planning Instruction

• Session Closure
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Handouts and Resources can also be 
found on our website:
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Introductions

1. My name is ____.
2. My role is ______.
3. I have been an educator in the dual 

language setting for ____ years.
4. One thing I’m really good at is _____.
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Session Norms

• Participate actively and interactively.
• Use a growth mindset and make sure everyone 

has a voice.
• Ask clarifying questions.
• Please keep sidebar conversations to a minimum.
• Please silence your phones.
• Use technology strategically.
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This is the goal of biliteracy – students 
who are bilingual, biliterate, have high 

academic achievement and 
socio-cultural competence.

Spanish/French - English

English
Spanish/French

…and who can make 
metalinguistic decisions

© Teaching for Biliteracy, LLC
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Backwards design

Interactive, multisensory, 

language-rich instruction

IL grade-level standards

All content areas

Adjust instructional supports

Integrate language and content objectives

Foster student-to-student 

dialogue

Student-centered classrooms

Whole group, small-group, and partner discussions
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The purpose of today’s session…

…is to strengthen common pedagogical 
practices with regards to the integration 
of language, literacy, and content…

…every day, within every lesson, with 
the needs of developing bilinguals at the 
forefront of planning and instruction.
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Structures that Support Biliteracy Instruction

Vision
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Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials
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Teaching for Biliteracy 
means always teaching: 

Language 
Literacy

and 
Content
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Siloed instruction is ineffective

Language
 

Literacy
 

Content
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Everything is Literacy with 
Susan Lambert, SoR 

Podcast from August 27, 
2025 (46 min)

3 Ways to Ensure English 
Learners Benefit From the 
Science of Reading

Resource Packet p. 9 – also linked on website Handouts page
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https://podcasts.apple.com/us/podcast/science-of-reading-the-podcast/id1483513974?i=1000723684536
https://podcasts.apple.com/us/podcast/science-of-reading-the-podcast/id1483513974?i=1000723684536
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Science, Social Science, or Context for 
Meaning … 

comes from 
the content 
or universal 

theme 

Content

Writing

Reading

Universal Theme
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The biliteracy maps you are developing 
plan for this integration with intentionality. 
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Biliteracy Unit Framework, 2nd ed.
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Data aggregated form a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts

© Wayne P. Thomas and Virginia P. Collier, 2017
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Program 1: Two-way developmental bilingual education (BE)
Program 2: One-way dual language / Developmental Bilingual
Program 3: Early-exit bilingual education and ESL taught through academic content
Program 4: Early-exit bilingual education and ESL taught traditionally 
Program 5: ESL taught through academic content using current approaches
Program 6: ESL Pullout-taught traditionally

Average performance of native-
English speakers making one 
year’s progress in each 
consecutive grade.

© Center for Teaching for Biliteracy, LLC

Educational equity for ELs:

When the program is well-
implemented, there is a reduction
in numbers of long-term Els (LTELLS).
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Structures that Support Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials
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Structures that Support Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials

18
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Lowest Observed
DL Program – 38th

NCE
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

p. 2

20



11/7/25

www.TeachingForBiliteracy.com 11

www.TeachingForBiliteracy.com

Oracy Precedes Inquiry and Literacy

Listening

Speaking

Inquiry

LiteracyBackground 
Knowledge

p. 2
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How do you currently plan 
instruction?

22
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All components need to be 
taught – none at the 
expense of the others
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Oracy

Receptive (listening)

Productive (speaking)

Receptive (reading)

Productive (writing)

Background Knowledge

Concrete: understanding

Apply and practice

Level of rigor increases:
More abstract

Understanding, appplying
and demonstrating

knowledge
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Steps to follow when planning the
development of oracy and background

knowledge
1. Determine the academic language
2. Identify the strategies (receptive to

productive, from concrete to abstract)
3. Use your student language proficiency data 

to select the sensory, graphic, and 
interactive supports.  Use that data to
determine student partnerships.  

26
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Effective biliteracy instruction supports the 
program goals and includes:

Standards-based 
Instruction that 
integrates language, 
literacy, and content
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Knowledge-building approach

Building oracy and 
background knowledge 
in preparation for 
literacy and inquiry

Effective biliteracy instruction supports the 
program goals and includes:
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High-Leverage Biliteracy 
Strategies

Rigorous, student-centered 
instruction

Effective biliteracy instruction supports the 
program goals and includes:
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Asset-based, language-
rich environments

Language acquisition 
supports

Effective biliteracy instruction supports the 
program goals and includes:

30
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Equity: Builds on students’  
linguistic resources and 
develops positive bilingual 
identity

All four language 
domains: LSRW

Effective biliteracy instruction supports the 
program goals and includes:
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K
(80/20)

Math
Science

Social Studies
Language Arts

Spanish to English: Math, Science, 
Social Studies, Language Arts

Language Arts (Through 
Universal Themes)

1
(70/30)

Math
Social Studies
Language Arts

Spanish to English: Math, Social 
Studies, Language Arts

English to Spanish: Science, Language 
Arts

Science
Language Arts

2
(60/40)

Math
Social Studies
Language Arts

Spanish to English: Math, Social 
Studies, Language Arts

English to Spanish: Science, Language 
Arts

Science
Language Arts

3-5
(50/50)

Social Studies
Math

Language Arts

Spanish to English: Social 
Studies, Math, Language Arts

English to Spanish: Science, 
Language Arts

Science
Language Arts

32
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Become 

metacognitive
How is integration occurring? 

What kind of 

planning makes 

this instruction 

happen?

How do you see evidence of the 
multilingual rope?

33
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Sample Yearlong Biliteracy Map -4th Grade 50/50 
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Biliteracy Unit Framework, 2nd ed.

35

www.TeachingForBiliteracy.com

36



11/7/25

www.TeachingForBiliteracy.com 19

www.TeachingForBiliteracy.com

Es
pa

ño
l English

Student Seating 
in Groups

Sp
an

ish
 C

la
ss

ro
om

 L
ib

ra
ry

 English Classroom
 Library 

Bilingual Books 

La
ng

ua
ge

, L
ite

ra
cy

, C
on

te
nt

 Language, Literacy, Content 

The Biliteracy Learning Environment

M
at

em
át

ic
as

Science
Reading

Es
tu

di
os

 
So

ci
al

es

El Puente/The Bridge 

Le
ct

ur
a

Es
cr
itu

ra

Re
co

no
-

ci
m

ie
nt

o 
de

 
pa

la
br

as

W
riting

W
ord 

Recognition

37

www.TeachingForBiliteracy.com

Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic 
pairing using a number of different variables.
This is planning for Interactive Supports. 

38



11/7/25

www.TeachingForBiliteracy.com 20

www.TeachingForBiliteracy.com

4GUQWTEG�)WKFG4
)

��
�

(KIWTG��/��%#0�&1�&GUETKRVQTU�HQT�VJG�.GXGNU�QH�'PINKUJ�.CPIWCIG�2TQſEKGPE[��2TG-���
For the given level of English language proficiency, with support, English language learners can:

.GXGN��
'PVGTKPI

.GXGN��
Beginning

.GXGN��
&GXGNQRKPI

.GXGN��
'ZRCPFKPI

.GXGN��
$TKFIKPI

.GXGN��
�4

GCEJKPI

.+
56

'0
+0

)
Point to stated pictures, t�
words, phrases
Follow one-step oral t�
directions
Match oral statements t�
to objects, figures or 
illustrations

Sort pictures, objects t�
according to oral 
instructions
Follow two-step oral t�
directions 
Match information t�
from oral descriptions to 
objects, illustrations

Locate, select, order t�
information from oral 
descriptions
Follow multi-step oral t�
directions
Categorize or sequence t�
oral information using 
pictures, objects

Compare/contrast t�
functions, relationships 
from oral information
Analyze and apply oral t�
information
Identify cause and effect t�
from oral discourse

Draw conclusions from t�
oral information
Construct models based t�
on oral discourse
Make connections from t�
oral discourse 
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Name objects, people, t�
pictures
Answer WH- (who, what, t�
when, where, which) 
questions

Ask WH- questionst�
Describe pictures, events, t�
objects, people
Restate factst�

Formulate hypotheses, t�
make predictions
Describe processes, t�
procedures
Retell stories or eventst�

Discuss stories, issues, t�
concepts
Give speeches, oral t�
reports
Offer creative solutions to t�
issues, problems  

Engage in debatest�
Explain phenomena, t�
give examples and justify 
responses
Express and defend t�
points of view

4
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Match icons and symbols t�
to words, phrases or 
environmental print 
Identify concepts about t�
print and  text features

Locate and classify t�
information
Identify facts and explicit t�
messages
Select language patterns t�
associated with facts

Sequence pictures, events, t�
processes
Identify main ideast�
Use context clues to t�
determine meaning of 
words

Interpret information or t�
data
Find details that support t�
main ideas
Identify word families, t�
figures of speech

Conduct research to t�
glean information from 
multiple sources
Draw conclusions from t�
explicit and implicit text 

9
4

+6
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Label objects, pictures, t�
diagrams
Draw in response to a t�
prompt
Produce icons, symbols, t�
words, phrases to convey 
messages

Make listst�
Produce drawings,  t�
phrases, short sentences, 
notes
Give information t�
requested from oral or 
written directions 

Produce bare-bones t�
expository or narrative 
texts
Compare/contrast t�
information
Describe events, people, t�
processes, procedures

Summarize information t�
from graphics or notes
Edit and revise writingt�
Create original ideas or t�
detailed responses

Apply information to t�
new contexts
React to multiple genres t�
and discourses
Author multiple forms/t�
genres of writing

9DULDELOLW\�RI�VWXGHQWV¶�FRJQLWLYH�GHYHORSPHQW�GXH�WR�DJH��JUDGH�OHYHO�VSDQV��WKHLU�GLYHUVLW\�RI�HGXFDWLRQDO�H[SHULHQFHV�DQG�GLDJQRVHG�OHDUQLQJ�GLVDELOLWLHV��LI�DSSOLFDEOH���DUH�WR�EH�
considered in using this information.

WIDA Can-Do Descriptors 
(English Language Learning)

Melody Wharton - Center for Teaching for Biliteracy

Pg. 3 
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SALSA “Can-Do” Descriptors 
(Spanish Language Learning)

Melody Wharton - Center for Teaching for Biliteracy

Pg. 4 
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WIDA Level Descriptors
Levels of English/Spanish Descriptions 
1 - Beginner No such thing as lower than 1
2 - Some receptive Understands and responds 

with simple words and phrases 
3 - Can understand and 
produce with grammatical 
errors

May sound socially  fluent but 
still need academic linguistic 
register

4 - Can understand and 
produce most of what is 
said and written

Some challenges to 
understanding and production

5 – Very high functioning Receptive and productive with 
isolated instances of challenge

6 – Native like Receptive and Productive use 
41
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Desire to sing 
Karaoke

Descriptions 

1 – No way You can find me home reading or 
watching a movie.

2 – I’ll be your 
audience

I’ll happily sit in the crowd and watch.

3 – I’ll sing backup Probably from the audience but maybe 
on the side if you hold the mic.

4 – With some 
help!

Maybe liquid courage or a group song?

5 – I’ll take a turn I’ll put in my song and wait my turn.
6 – Hand me the 
mic!

This is my favorite…and I’ll get you to 
join me!

42
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Strategic Pairing In the Classroom

63

52
41

43
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These are the students I can expect to 
have in my classroom…

who is missing?

In this session we will experience ELA 
and Science integrated dual language 
and biliteracy instruction designed for 

4th grade…

44
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Biliteracy Unit Framework

45
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Agenda:

✅Welcome! Establishing who we 
are and our purpose today
• Integrating Language, Literacy, 

and Content
• Sample Instruction
• Takeaways and Implications
• Planning Instruction

• Session Closure

46
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How did you feel as a 

student?

What did you notice 

about this 

instruction?
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Sample Biliteracy Instruction

49
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Language Use Norms

• Respect regionalisms. 
• Use circumlocution.
• Avoid code-switching.
• Use this sentence starter:  How do you say 

… in English?
• Do not translate for your partner.
• Engage actively in the sample instruction.
• Be respectful students so that you can 

experience the strategies.

50
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Marking the Language of Instruction

51
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I observe ___. 

52
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Renewable natural 
resources

Non-Renewable
natural resources

53
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Exploration 

54
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Can I take the images out of the bag? Of course!

In this photo, I observe…

I agree/disagree because…
And I want to add that….

Now it is my turn. 

Take turns
with each of
the images. 

Thank you. Can you help me 
place them face up?

Of course! Hand me some
and I will help you.

It is…
I think that it is a …. But I don’t
know exactly what it is called.

OR Maybe it is…

I don’t
know

what it is.  
What is your opinion?

56
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Renewable
natural 
resources

Non-renewable
natural 

resources
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This word
says…

It goes with this
image because…

And the
corresponding
movement is…

I agree because…
I wonder what you think

about…
Also I would add that…

Thank you! Now it is your turn. Choose a word.
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How did you feel as a 

student?

What did you notice 

about oracy building?
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Biliteracy Unit Framework, 2nd ed.

61
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Each standard is 
unpacked into achievable 
outcomes, organized from 

most concrete to most 
abstract, which helps to 

plan instruction 
throughout the unit.

In standards-based instruction…
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Highlight which outcomes we focused on: 

63
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• Identify examples of natural 
resources.

• Identify examples of energy and fuels 
that come from natural resources.

• Identify examples of renewable energy 
sources.

• Identify examples of non-renewable 
energy sources.

Highlight which outcomes we focused on: 

64
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Biliteracy Unit Framework

65
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Oracy and Language Development
Receptive

Listening: Engaging in and Understanding
Academic Language

Productive
Speaking: Using Academic Language

Reading: Understanding
Academic Language
(receptive)

Writing: Using Academic
Language
(productive)

66
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Background Knowledge Development
Introduction of concepts: Concrete

Understanding concepts through realia, images, 
experiences, etc.

Applying the concepts and practicing them

Increasing the rigor: More abstract
Understanding, applying, and practicing

through inquiry (investigations), reading, and 
writing

67
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Oracy

Receptive (listening)

Productive (speaking)

Receptive (reading)

Productive (writing)

Background Knowledge

Concrete: understanding

Apply and practice

Level of rigor increases:
More abstract

Understanding, appplying
and demonstrating

knowledge

68
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Oracy

Receptive (listening)

Productive (speaking)

Receptive (reading)

Productive (writing)

Background Knowledge

Concrete: understanding

Apply and practice

Level of rigor increases:
More abstract

Understanding, appplying
and demonstrating

knowledge

During the unit, 
both the

language and 
the concepts
become more 

complex.

69

www.TeachingForBiliteracy.com

High Leverage Biliteracy Strategies:
Oracy Building

70
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Let’s look at the strategies you experienced:

Resource 
packet p. 
5-7

71
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High Leverage Oracy Strategy:
Concept Attainment
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What all the photos have in common
is ___. 

73
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Renewable natural 
resources

Non-Renewable
natural resources
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What language acquisition supports 
were used during concept attainment?

75
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Other examples of concept attainment: 
Grade Level and Content variations
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Lo que observo en En
la columna azul 
es que …

Lo que observo en          
la columna anaranjada 
es que …

77
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c Center for Teaching for BIliteracy

los lugares de la 
escuela las reglas

© Center for Teaching for Biliteracy
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A B C

79
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A B C
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Conversaciones académicas

Wharton, teachingforbiliteracyMW@gmail.com, 2017

Pareja A Pareja B
Lo que observo en la 
imagen de la columna ___ 
es…

¡Oh sí! También quisiera 
agregar que….

Pienso que las tres 
columnas se relacionan 
porque…

Adicionalmente se puede 
decir que…

Observo que las imágenes 
en la columna __ son ___. 

O, entonces podemos 
predecir que todas las 
imágenes en la columna __ 
están agrupados porque..

81
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Triángulo 
obtuso

Triángulo 
agudo

Triángulo 
rectángulo
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High Leverage Oracy Strategy:
Adapted Reader’s Theater
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High Leverage Oracy Strategy:
Fishbowl

84
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This word
says…

It goes with this
image because…

And the
corresponding
movement is…

I agree because…
I wonder what you think

about…
Also I would add that…

Thank you! Now it is your turn. Choose a word.

85
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High Leverage Oracy Strategy:
Picture Sort/Word Sort
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High Leverage Oracy Strategy:
Total Physical Response

87
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Strategies are STACKED. 
They build on one another 
and strengthen student 
understanding of the 
concept.
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Biliteracy Strategies are also RECURSIVE. 
They can be used again and again within 
the same unit to reflect an increase in 
rigor, whether through more complex 
concepts, new language/oracy, or an 
increase in independence.
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With the supports, what were students able to do?

Without the graphic, sensory, and interactive 
supports, what might have happened?

p. 3 
Resource Packet
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Because the 3 Pillars are the goals of Dual 
Language, instruction must always consider 

and intentionally plan for language. 

The WIDA Can Dos are a great tool to help:
Planning instruction & differentiation and 

assessing students.

How did other students benefit from the 
supports?

91

www.TeachingForBiliteracy.com

92



11/7/25

www.TeachingForBiliteracy.com 47

www.TeachingForBiliteracy.comThe descriptors are also available in Spanish!

93

www.TeachingForBiliteracy.com

Biliteracy strategies are effective 
when _____.
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Social Language
Proficiency

Academic 
Achievement

Academic 
Language 
Proficiency
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• What are students’ language proficiency levels? How 
does instruction need to be differentiated so that ALL 
students are able to participate actively?

• What student behaviors will you be looking for 
(outcomes)? How will you collect this information?

• Learning Environment: How will students interact with 
the environment (charts on walls, instructional 
materials, linguistic spaces) to demonstrate progress 
toward outcomes and standards?

Planning for Student-Centered 
Biliteracy Instruction
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What are the goals of Dual Language?

How does this type of 
instruction help students meet 

each of the three pillars?
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Biliteracy Unit Framework, 2nd ed.
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What is literacy?
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What is literacy?

“Constrained”
A set of finite skills

Typically to K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life

Developing 
Bilinguals need 
instruction that 
develops their 

Language 
Comprehension 

first.
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition
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( (

O

p. 2
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition
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Resource Packet
Page 8

Biliteracy Unit Framework, 2nd ed.
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Sample Biliteracy Instruction:
Part 2
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Marking the Language of Instruction
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Energy Sources
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Renewable
natural 
resources

Non-renewable
natural 

resources

Biofuels
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Renewable
natural 
resources

Non-renewable
natural 

resources

Fossil Fuels
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Renewable Some types of
energy, like solar 
energy, wind, 
hydroelectric, 
and biofuels that
come from plant
material are 
renewable.
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Non-renewable
Other types of
energy, like coal, 
natural gas,and
gas/petroleum
are fossil fuels
that burn, and 
therefore, are not
renewable.
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Renewable energy Non-renewable energy

Even though there
are two types of
energy, one is used
more than the
other. Which one is
it and why?
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• All energy sources come from natural 
resources.

• Some types of energy, like solar energy, 
wind, hydroelectric, and biofuels that come 
from plant material are renewable.

• Other types of energy, like coal, natural ga, 
and gas/petroleum are fossil fuels that burn, 
and, therefore, are not renewable.

• Even though there are two types of energy, 
one is used more than the other. Which one
would it be and why?
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What is happening here? 
How do you see the integration of 

language, literacy, and content?

Why is this repetition necessary? Is it? 
What are the benefits? 

What are the drawbacks?
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page 10
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I agree. 
I also read that
_____. 
Therefore, I 
think that ___. 

I do not agree. 
In this paragraph, 
I read that _____. 
Therefore, I think
that ___. 

In this paragraph, I read that _____.
Therefore, I think that ___. 
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What the text
says explicitly

Inferences
using details
and examples
from the text
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What is happening here? 
How do you see the integration of 

language literacy, and content?

Could students accomplish this 
reading without first building oracy – 

both receptive and productive?

What are the implications for YOU 
and YOUR STUDENTS?
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Choose at least 10 
cards from the word 
bank. With your 
partner, describe what 
you know about 
renewable and non-
renewable resources.
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How did you feel as a 

student?

What did you notice 

about oracy’s role in 

literacy instruction?
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Agenda:

✅Welcome! Establishing who we 
are and our purpose today
• Integrating Language, Literacy, 

and Content
✅Sample Instruction
• Takeaways and Implications
• Planning Instruction

• Session Closure
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What are the goals of Dual Language?

How does this type of 
instruction help students meet 

each of the three pillars?
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When we teach in silos…each skill is like a 
dangling ribbon.
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When there is integration of language, 
literacy, and content, there is strength and 
purpose in developing that multilingual 
rope.
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This integration also helps us know WHAT 
to build oracy on - we will continue to use 
this language throughout the unit in
inquiry and in literacy.
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Oracy and background knowledge building 
impacts how students use language by
_________________.

Biliteracy Instruction
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Agenda:

✅Welcome! Establishing who we 
are and our purpose today
• Integrating Language, Literacy, 

and Content
✅Sample Instruction
✅ Takeaways and Implications
• Planning Instruction

• Session Closure
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Find your Planning for Biliteracy Instruction 
Handout
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In the left hand column,  
put a star by any of the    
elements that you feel 
you are strong at 
implementing or 
supporting in your 
current practice.
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Resource Packet p. 16-19

In the left hand column,  
highlight any of the 
elements that you would 
like to improve on 
implementing or 
supporting in your 
practice.
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Time to Apply!
Do the parts that make 
sense for your planning now. 
It helps you to apply elements 
of effective biliteracy 
instruction to your planning.

If you have BUFs developed, are 
all of these pedagogical elements 
reflected in the BUF?
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Steps to follow when planning the
development of oracy and background

knowledge
1. Determine the academic language
2. Identify the strategies (receptive to

productive, from concrete to abstract)
3. Use your student language proficiency data 

to select the sensory, graphic, and 
interactive supports.  Use that data to
determine student partnerships.  
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In summary…
Whether your maps and BUFs are developed, you are 
working from a published resource, or you are somewhere 
in between, instruction in the dual language learning 
environment must meet the needs of developing bilinguals. 
This means:
1. Knowing the goals of the lesson
2. Planning for oracy and background knowledge 

development BEFORE engaging in literacy and inquiry
3. Planning for biliteracy strategies and language acquisition 

supports based on YOUR STUDENTS’ NEEDS
4. Fostering an asset-based, language-rich learning 

environment
5. Always teaching language, literacy, and content
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Please fill out the survey here:

https://bit.ly/YRNov7Urbana
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