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Agenda:

 Welcome! Establishing who we
are and our purpose today

* |ntegrating Language, Literacy,
and Content
e Sample Instruction
* Takeaways and Implications
* Planning Instruction

e Session Closure
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Handouts and Resources can also be
found on our website:

ﬁ@?centerfm Teaching for Biliteracy

ABOUT EVENTS BLOG BUFS EN ESPANOL RESOURCES SYSTEMS VIDEOS

[ Handouts

Webinars
November 7, 2025 - Yankee Ridge Elementary, Urbana School District Book Study Guides
Urbana, IL Biliteracy Articles
All teachers:

Cog

« Urbana Resource Packet

« Biliteracy Planning Document Online and Teacher Made
K-2 Teachers: Sample Biliteracy Planning K-2 Resources
3-5 Teachers: Sample Biliteracy Planning 3-5 Handouts
Additional Resources:
+ 3 Ways to Ensure English Learners Benefit From the Science of Reading By Leslie Villegas
+ Comprehensive Literacy Instruction for English Language Leamers By Laurie Olsen, PhD m
« Everything is literacy, with Susan Lambert, Ed.D. from Science of Reading: The Podcast 11 J
www.TeachingForBiliteracy.com ‘

I
Introductions

1. Mynameis

My role is

3. | have been an educator in the dual
language setting for _ years.

4. One thing I'm really good at is :

an
\lJ
www.TeachingForBiliteracy.com
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Session Norms

Participate actively and interactively.

* Use a growth mindset and make sure everyone
has a voice.

Ask clarifying questions.

Please keep sidebar conversations to a minimum.

Please silence your phones.

Use technology strategically.

www.TeachingForBiliteracy.com

]
This is the goal of biliteracy — students

who are bilingual, biliterate, have high
academic achievement and
socio-cultural compete

/ I
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C\( ..nee Ridge Multilingual Sch~ ' provides a welcomir \L %( _. wnid equitable environment »+* »re all
students are valued an \l rgardless of language  .uwre, or ability. Instruction - S ward
design mode! ~* (\S ! ¢ Board of Education grade-level standar” o 2 ~wademic
achi~ u\“. 1s, instruction is delivered dailv co('\ _-ain model (see
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wnrough interactive, multisensor , _.otruction across all content areas. Students are * . ec’(,\\l
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In our student-centered classrooms, I _..iers engage in whole-~ _.wu partner discussions, as
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groupings are balanced across language. 0~ a\\‘% awllity. Teachers use a combination of flexible I\n
heterogeneous and homogeneous - 0\“); . -«ulearning goals. 1 J
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The purpose of today’s session...

...Is to strengthen common pedagogical
practices with regards to the integration
of language, literacy, and content...

...every day, within every lesson, with
the needs of developing bilinguals at the
forefront of planning and instruction.

-/
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]
Structures that Support Biliteracy Instruction

an
\1J
www.TeachingForBiliteracy.com

Teaching for Biliteracy
means always teaching:

# Language
# Literacy
and

=2
|Content |
L)

www.TeachingForBiliteracy.com
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e
Siloed instruction is ineffective

www.TeachingForBiliteracy.com

11

Resource Packet p. 9

Sl Everything is Literacy with
S e - Susan Lambert, SoR
\‘: L Podcast from August 27,
= - 2025 (46 min)

3 Ways to Ensure English [
Learners Benefit From the =g
Science of Reading

aaaaaaaaaaa

www.TeachingForBiliteracy.com
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https://podcasts.apple.com/us/podcast/science-of-reading-the-podcast/id1483513974?i=1000723684536
https://podcasts.apple.com/us/podcast/science-of-reading-the-podcast/id1483513974?i=1000723684536
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Science, Social Science, or
¢ ¢ Context for

Meaning ...

Content

comes from

Writing the content

or universal
theme

Reading

Universal Theme

www.TeachingForBiliteracy.com

13

The biliteracy maps you are developing
plan for this integration with intentionality.

\lJ
www.TeachingForBiliteracy.com

14

www.TeachingForBiliteracy.com 7



Biliteracy Unit Framework, 2" ed.

Unit Theme:
« Content Area Standards
« English Language Arts Standards
« English Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment +
Building Oracy, Backg K ge: L P! i _ ] Background
o A listening and ki y for content instruction and litg Hsteaing Speaking Knowledge
« Developed at the beginning of the unit and wh: new or are Nrougnout e unit. =
e Oracy, backg and [2 Oracy, background knowledge, and Q)
e Comp ive literacy gies and g —t
beh language comprehension =
aviors. B
o Inquiry <
Writing « Investigations D
* Oracy, K and I p « Experiments
« Comp ive literacy writing beh « Experiences
Foundational Skills and F y: Word ition
« Oracy, backg| d and | col
e Ph A , Phonics, Decoding, Encodi
Orthography
O V) gl syntax, and s 3
Summative Assessment Inquiry Reading Writing Word m
Recognition 3
Bridge - Transfer Bridge - Transferamurracuce Driage- y —
e lllustration Practice the new language (includes Phonology
¢ Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
vwvvvv.icactiigl vipinwciavy.euiii ,(
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Data agg

70

60

50

40

30

20

10

regated form a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts
© Wayne P. Thomas and Virginia P. Collier, 2017

Program 1: Two-way developmental bilingual education (BE)

Program 3: Early-exit bilingual education and ESL taught through academic content

Program 4: Early-exit bilingual education and ESL taught traditionally 1
Program 5: ESL taught through academic content using current approaches

Program 6: ESL Pullout-taught traditionally

Average performance of native-
English speakers making one
year’s progress in each
consecutive grade.

Educational equity for ELs:

When the program is well-
implemented, there is a reduction
in numbers of long-term Els (LTELLS).

1 3 5 7 9 11
GRADE

www.TeachingForBiliteracy.com

© Center for Teaching for Biliteracy, LLC

16
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Structures that Support Biliteracy Instruction

an
\1J
www.TeachingForBiliteracy.com

|
Structures that Support Biliteracy Instruction

an
\1J
www.TeachingForBiliteracy.com
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Long-Term Effects of Dual Language Education
Program Implementation Differences
on Student Achievement Outcomes
From Thomas and Collier Data Sets — 1985-Present

70
60

= Lowest Observed

- DL Program — 38
NCE

40

NCEs

30

20

1 2 3 4 5 6 7 8 9 10 "
Grade

Well-implemented Two-way Average - 61st NCE
== Well-implemented One-way Average - 52nd NCE
= = National On-Grade Level - 50th NCE

=== Lowest Observed DL Programs - 38th NCE

Copyright © 2004-2012, W.P. Thomas & V.P. Collier. All rights reserved.

19

Language

Comprehension Reading Rope for Multilingual Learners

O can, concepes ¥ Strands of Oral Language Development Support
Literacy Development

Vocabulary
breadth, precision, links

oral language
Language Structures. s
syntax, semantics

A P -
p 1
(@CG=S=== /) (9!
P . (B Stry,
Literacy Knowledge < [ Skilled Reading
Second it agons B \ ~

Language
Acquisition u roficiency level

Metalinguistic | Time
Awareness W°"S’ . -~
S Recognition %, & Fluent execution and
Linguistic / "eas; o coordination of language
- gty o comprehension and word

\/» o recognition
rerrere e N4 4 WWFItiNG

spelling, letter-sound
correspondence

* Orac
Sight Recognition 1pted from Scarborough (2001) by Cavazos & Goldenberg (2024)
familiar words Revised by Pendergrass-Bennefield (2024)

* Spelling p. 2
* Grammar
WWe Composition

Oral
Language

20

www.TeachingForBiliteracy.com 10
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Oracy Precedes Inquiry and Literacy

Listening @

Inquiry
Speaking
:
Reading Writing WorAdA
, Recognl':;:;rb
B N
aCkground www.TeachingForBiliteracy.com the ra Cy
Knowledge
21

How do you currently plan
instruction?

22

www.TeachingForBiliteracy.com 11



a Standards
anguage Arts Standards
uage Development Standards
Literacy Big Ideas
e Assessment

Bridge - Transfer and Practice C

Practice the new language (includes | Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
Asi se dice Writing in the other language)

Syntax and grammar

JUBWISSBSSY BAlleW.IO0S

Pragmati
vvvvvv.icactinigli vipiilciacy.cuiin

A |
y_

23

Unit Theme:
« Content Area Standards
English Language Arts Standards
* English Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment

Bridge — Transfer Bridge — Transfer and Practice
o lllustration Practice the new language (includes

Phonology

Oracy, background knowled
language comprehension

Bridge: Contrastive Analysis

« Side by Side or L P g, Reading, and Morphology
e Asisedice Writing in the other language) Syntax and grammar
Pragmatics.

JUBISSOSSY SAljeW.IO0

www.leachingkorBiliteracy.com

24

www.TeachingForBiliteracy.com
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Oracy Background Knowledge
Receptive (listening) Concrete: understanding
Bv Apply and practice

Productive (speaking)
Level of rigor increases:

@ More abstract

Receptive (reading)
Understanding, appplying

Productive (writing) and demonstrating
knowledge

www.TeachingForBiliteracy.com

25

I
Steps to follow when planning the

development of oracy and background
knowledge

1. Determine the academic language

2. Identify the strategies (receptive to
productive, from concrete to abstract)

3. Use your student language proficiency data
to select the sensory, graphic, and
interactive supports. Use that data to

determine student partnerships. rnP

\1J
www.TeachingForBiliteracy.com

26

www.TeachingForBiliteracy.com
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Teaching for Biliteracy
means always teaching:

4,
| 4 7#Language
7 Literacy
. and

Effective biliteracy instruction supports the
program goals and includes:

Standards-based
Instruction that
integrates language,
literacy, and content

www.TeachingForBiliteracy.com

27

e 3 /
Ag MR
Yy

'
© Teo®e®

o wrd
Speaking : &,
www.TeachingForBiliteracy.com thera cv

Effective biliteracy instruction supports the
program goals and includes:

S i Knowledge-building approach

Building oracy and
background knowledge
in preparation for
literacy and inquiry

www.TeachingForBiliteracy.com

28

www.TeachingForBiliteracy.com
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Effective biliteracy instruction supports the
program goals and includes:

Rigorous, student-centered

/@ instruction

High-Leverage Biliteracy
Strategies

www.TeachingForBiliteracy.com

29

Effective biliteracy instruction supports the
program goals and includes:

Language acquisition
supports

Asset-based, language-
/ rich environments

www.TeachingForBiliteracy.com

30
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Effective biliteracy instruction supports the
program goals and includes:

Using Science or Social Studies Standards OR a Universal Theme

Listening Speaking Reading  Writing d O m a i n S : LS RW

20O\ ./ All four language

As a meaningful Frame in Each Language

Equity: Builds on students’

develops positive bilingual
identity

www.TeachingForBiliteracy.com

muo | | wowm | [inguistic resources and

31

Sample Program Language and Content Allocation Plan
The Bridge English

) at Spanish to English: Math, Science,
K Science Social Studies, Language Arts Language Arts (Through
(80/20) Social Studies English to Spanish: Language Arts, Universal Themes)

Social Justice, as needed

Language Arts

1 Socila\f::udies Social Studies, Language Arts Science
(70/30) Language Arts English to Spanish: Science, Language Arts

Language Arts

Spanish to English: Math,

2 Socigf:::dies Social Studies, Language Arts Science
(60/40) L o English to Spanish: Science, Language Arts
anguage Arts Language Arts
Spanish to English: Science,
3.5 Science Language Arts .Math :
Language Arts Social Studies
(50/50) guag English to Spanish: Math, Language Arts
Social Studies, Language Arts
. Spanish to English: Social 'Math .
6-8 Science e Social Studies
Language Arts ! Language Arts
Electives

32

www.TeachingForBiliteracy.com

11/7/25
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www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map — Kinder 80/20

Kindergarten: Language and Content Allocation 80% Spanish; 20% English

z WK3 - Narrati W3 Narrati Opinion
WK ledormativs W i prclopne WK2 Informational iarrative arrative P

(il (Weather Report) ety (F "Story) # s (Fact Sheet)
nnnnnn say) eather formational Boo antasy Story) .
WKS WKT WK.S, WK.T WKS, WKS WK7, WKS WKSE, WKT

WK, WKT WK, WKS WKE, WKS

‘Wriing Standards - WK.1 Opinion (Letter) Writing Standards - WK.2 nfo
Informative (List WKS || Opinion (Roview) WK7 WKS, WKS WS, WKS, WKS. WS, Wi

www.TeachingForBiliteracy.com

34
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]
Biliteracy Unit Framework, 2" ed.

Unit Theme:
« Content Area Standards
English Language Arts Standards
English Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

Building Oracy, Background Knowledge: Language Comprehension
o« A and ‘ y for content and literacy di

Content Area Instruction
« Oracy, background knowledge, and
language comprehension
Inquiry
Investigations
p Experiments
literacy writing Experiences

Foundational Skills and Fluency: Word Recognition
« Oracy, background knowledge, and | p
« Phoneme Awareness, Phonics, Decoding, Encoding,

JUBWISSBSSY aAljlewlo

B ransfer and P ]
lllustration Practice the new language (includes Phonology
Side by Side or Listening, Speaking, Reading, and Morphology
Asi se dice Writing in the other language) Syntax and grammar
Pragmatics.

35

SS/Spanish Language Arts OR

Science/Spanish Language Arts (alternating units)

Over the course of each unit, the students will engage in...
e Oracy & Background K ledge devel (L

Comprehension)

e SS/Science experiences/inquiry

* Whole group mini lessons

e Writing (independent, small group and whole group)

* Reading (independent, small group and whole group)

e Foundational Skills (Word ition)

o Independent Practice

Juowssessy anjewsos

11:15-12:00 Specials If possible, half are
offered in Spanish
and half in English

12:00-12:45 Lunch & Recess Student choice

12:45—2:00 Math in Spanish SPAN ISH

e Oracy development
e Math skills and practice

nglish Language Arts
Over the course of each unit, the students will engage in...
* Oracy & Background Ki ledge devel (Language ENGLISH
Comprehension)
Experiences
Whole group mini lessons

Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)

Independent Practice

36

www.TeachingForBiliteracy.com 18



The 80/20 Biliteracy Learning Environment
;n Student Seating in Groups I
El
£ sl 3| =

— >0 o (0fe]

o £ =1 S

gl p?

© 25

gl “

lR=

g 5 W .|oe
_' . . = : —

Spanish Classroom Library & | @ =
o o
S 3 Ciencias Matemadticas | o« | =- 9
O © o) O =
279 ~ 2| ® o
oy Espanol L
37
Strategic Pairing and Grouping
Teaching for Biliteracy includes strategic
pairing using a number of different variables.
This is planning for Interactive Supports.
www.TeachingForBiliteracy.com \
38

www.TeachingForBiliteracy.com
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WIDA Can-Do Descriptors

(English Language Learning)

Figure 5M: CAN DO Descriptors for the Levels of English Language Proficiency, PreK-12

For the given level of English language proficiency, with support, English language learners can:

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
+ Doint to stated pictures, | * Sort pictures, objects + Locate, select, order « Compare/contrast + Draw conclusions from
words, phrases according to oral information from oral functions, relationships oral information
9 | + Follow onesstep oral instructions descriptions from oral information |+ Construct modcls based
£ | dircrions « Follow two-step oral + Follow multi-steporal | * Analyze and apply oral on oral discourse
& |+ Macch oral statements directions diections information + Make conneetions from
B | toobjects, higures or « Match information + Categorize or sequence | * Identify cause and effect | oral discourse
= illustrations from oral descriptions to oral information using from oral discourse
objects, illustrations pictures, objects
+ Name objects, people, | + Ask WH- questions + Formulatc hypothescs, | * Discuss storics, issucs, | * Engage in debates
g | picunes « Describe pictures, events, | make predictions concepts + Explain phenomena, -
€ | + Answer WH- (who, what, | objects, people + Deseribe processes, * Give speeches, oral give examples and jus )
< | when, where, which) * Restate facts procedures reports responses -3
B questions * Retell stories or events * Offer creative solutions to | * Express and defend &
2 issues, problems points of view g
« Match icons and symbols | * Locate and classify + Sequence pictures, events, | * Interpret information or | * Conduct research to £
@ | towords, phrases or information processes data glean information from [
Z | environmenaal prine « Identify facts and explicit | + Identify main ideas + Find details that suppore | muldiple sources
Q|+ Idenify concepts about messages + Use context clues to main ideas + Draw conclusions from
5 printand text features | * Select language patterns determine meaning of | + Idencify word familics, explicit and implicit text
associated with facts words figures of speech
+ Label objects, pictures, | * Make lists + Produce bare-bones « Summatize information | * Apply information to
diagrams « Produce drawings, expository or narrative from graphics or notes new contexts
2 | + Drawin response t0a phrases, short sentences, texts « Editand revise writing | * React to multiple genres
E | prompe notes + Comparc/contrast + Creatc original ideas or and discourses
& | * Produce icons, symbols, | ¢ Give information information detailed responses « Author multiple forms/
2 | vords, phrases to convey | requested fromoralor |  Describe events, people, genres of writing
messages witten dircctions processcs, procedurcs

Variability of students’ cognitive development due to age, grade level spans, their diversity of educational experiences and diagnosed leaming disabilities (if applicable), are to be

considered in using this information. www.Teachi ngFo rBilitera cy.com

39

SALSA “Can-Do” Descriptors
(Spanish Language Learning)

Figure 5N: Descripcién de las Habilidades en los Niveles del Lenguaje Académico del Inglés, PreK-12
En cada nivel de capacidad en ¢l lenguaje inglés, con apoyo, un estudiante de inglés puede hacer lo siguiente:

Pg. 4

frases indicados
* Seguir instrucciones orales

orales con objetos, figuras |
o ilustraciones

Esto se debe considerar al usar ésta inform:

objetos siguiendo las
instrucciones verbales

nar informacién que provi-
ene de descripciones orales

funciones y relaciones
de acuerdoa

Emparcjar declaraciones
verbales con objetos,
figuras o ilustraciones

Clasificar o secuenciar
informacién oral usando
dibujos u objetos

informacién oral
* Identificar causay
efecto en discurso oral

Nivel 1 Nivel 2 Nivel 3
Entrando
« Sefialar dibujos, palabras o | * Clasificar dibujos u « Localizar, seleccionar y orde- | * Comparary contrastar | * Sacar una conclusién

deun paso « Scguir i i + Seguir instrucciones verbales onl basados en discurso
+ Emparcjar declarmciones verbales de dos pasos de paso miltiples « Analizar y aplicar oral

de informacién oral
Construir modelos

Hacer conexiones en
informacién oral

« Nombrar objetos, personas | * Preguntar « Formular hipéesis y hacer | * Discutir cuentos, * Participar en debates
y dibujos * Describir dibujos, predicciones cuestiones, y conceptos | * Explicar fenémenos,
g « Contestar preguntas eventos, objetos y « Desaribir procesos « Hacer presentaciones dar cjemplos y z
(quién, qué, cudndo, personas * Recontar cuentos o eventos orales justificar respuestas i
3 dénde, cudl) « Reformular y decir * Ofrecer soluciones * Expresary defender [ oo
hechos areativas a cuestiones 0 | puntos de vista
problemas
« Emparcjar stmbolos y « Localizar y clasificar * Secuendiar dibujos, eventos | + Interpretar informacién | * Realizar investigaciones
dibujos con palabras, frases | informacién ¥ procesos o datos para reunir
o letras en la escritura en el |+ Identificar hechos y « Identificar ideas principales | * Encontrar detalles informacién de fuentes
& | medioambiente mensajes directos « Usar pistas del contexto para | que apoyan las ideas mildples
W | ¢ Identificar conceptos de * Seleccionar patrones de determinar ol significado de principales * Sacar una conclusién
la organizacién deletras y | lenguaje asociados con palabras « Identificar figuras de texto explicito e
elementos de textos hechos retbricas y relaciones implicito
entre palabras
« Etiquetar objetos, dibujos, | * Hacer listas « Producir textos bisicos « Reumir informacién | * Aplicar informacién a
o | digramas « Producir dibujos, frases, de estilo narrativo o de representaciones contextos nuevos
& | * Dibujar respuestasa oraciones cortas y apuntes | informativo grifficas o apuntes * Reaccionar a miltiples
& | instrucciones « Dar informacién pedida | * Comparar y contrastar « Corregir y revisar géncros y discursos
ﬁ « Producir fconos, simbolos, por instrucciones orales o informacién escritura * Redactar varias
palabras y frases para escritas * Describir eventos, personas, | * Crear ideas originales o formas/géneros de
comunicar un mensaje procesos respuestas detalladas i
Transiatod by (Taducido por) Elzabeth J. Harung, Manona Grove, W, rovised by (evado por) Andrea Cammiler, Mariana Castio and Stephanie Herrera, WIOA, Wisconai ante & on Resea
El desarrollo cognoscitivo de los estudiantes puede variar segin edad, grado, diversidad de la y de aprendizaje (i existen).

40
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WIDA Level Descriptors

1 - Beginner No such thing as lower than 1

2 - Some receptive Understands and responds
with simple words and phrases

3 - Can understand and May sound socially fluent but

produce with grammatical still need academic linguistic

errors register

4 - Can understand and Some challenges to

produce most of what is understanding and production
said and written

5 — Very high functioning  Receptive and productive with
isolated instances of challenge

6 — Native like Receptive and Productive use

41

In this session we will experience
English dual language and biliteracy
instruction at the kindergarten level...

200000

These are the students | can expect to
have in my classroom...

But not much longer! ﬁﬂ?

www.TeachingForBiliteracy.com

42

www.TeachingForBiliteracy.com
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1 - No way You can find me home reading or

watching a movie.

2 -I'll be your I’ll happily sit in the crowd and watch.
audience

3 = I'll sing backup Probably from the audience but maybe
on the side if you hold the mic.

4 — With some Maybe liquid courage or a group song?
help!
5-"VIl take aturn I'll put in my song and wait my turn.

6 — Hand me the  This is my favorite...and I'll get you to
mic! join me!

R e I A LT TR R PR

43

Strategic Pairing In the Classroom

Lol
Kantl

Eludl @

ngForBiliteracy.com

44
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Biliteracy Unit Framework

Unit Theme:
« Content Area Standards

« English Language Arts Standards

« English Language Development Standards
« Content and Literacy Big Ideas

« Summative Assessment

Building Oracy, Background Knowledge: Language Comprehension
o« A and y for content and literacy d
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the un
Reading Comprehension Content Area Instruction
Oracy, background knowledge, and
language comprehension
Inquiry
Writing Investigations
« Oracy, background knowledge, and I3 Experiments
e Compl literacy « Experiences
Foundational Skills and Fluency: Word Recognition
«  Oracy, background knowledge, and I p
* Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
o\ y gl d syntax, and semantics
Summative Assessment
Bridge - Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
« Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

JUBISSASSY SAIBWIO0

45

Agenda:

@welcome! Establishing who we
are and our purpose today
* Integrating Language, Literacy,
and Content
 Sample Instruction
* Takeaways and Implications
* Planning Instruction
e Session Closure

www.TeachingForBiliteracy.com

46

www.TeachingForBiliteracy.com
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What my Engllsh literacy mstructlon

The
Teacher'\S ((\u‘ee L‘t”f‘
| .

B DS gy .
© . ONMY summr g

427 vacation...

Isaw

l,,
[§77 o (PR M __eel sk __irl

|fasted The bike has two whee|5.%
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What my schedule USED to look like...

‘Az
Time Subject

9:00-9:20 a.m.

Class Meeting

9:20-9:50 a.m.

Read Aloud and Reading Skills

9:50-10:30 a.m.

Small Group Reading/Centers

10:30-11:00 a.m.

Interventions

g | 11:00- 1130 a.m.

Specials

11:30 a.m.-12:00

Phonics & Foundational Skills

p.m.

12:00-12:30 p.m. | Lunch

12:30-1:00 p.m. | Writing

1:00-2:00 p.m. Math

2:00-3:00 p.m. Science or Social Studies

S [ ruipliterdey.Luli

48
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inina DilitAavran H
Defipi=g Rilitoragy Instruction
47 vacation...

| L Te-. @==3| Teaching for

Biliteracy...

. | Intervent

1:00-2:00 p.m.

49

grForBiliteracy.com

50

www.TeachingForBiliteracy.com 25



11/7/25

]
If the goals of Dual Language are...

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism

and

©2016 Center for Applied Linguistics

...then we have to support our students
on this pathway from the start. s/.n?

\1J
www.TeachingForBiliteracy.com
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Sample Biliteracy Instruction

4N
1

www.TeachingForBiliteracy.com
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I
Language Use Norms

* Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

* Use this sentence starter: How do you say
... in English?

* Do not translate for your partner.

e Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBilTteracy.com

-
Marking the Language of Instruction

www.TeachingForBiliteracy.com
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Sample Instruction

Kindergarten Unit:
Emotions and ELA s@?

www.TeachingForBiliteracy.com

55

O

In the blue

In the white
column, | notice...

www.TeachingForBiliteracy.com

11/7/25
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¥

bs in the column.

57
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Emotions

OOBOS
OO
@O0

www.TeachingForBiliteracy.com
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www.Teach
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|
Over the next several days

and weeks...

www.TeachingForBiliteracy.com

61

Emotions

OBOS

Emotions are the way we feel in any
given moment.

www.TeachingForBiliteracy.com

62

www.TeachingForBiliteracy.com 31



11/7/25

Our face

and body can show
our emotion.

www.Teach
63
Let’s do a feelings match!
How can you tell how each
~ child is feeling?
Q(:‘ .\' ’ ' ¢h
KEARA 2 &
64

www.TeachingForBiliteracy.com
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i R A&
Stud wh
A: istSpggiing °
This child looks because ___“**®
Who else looks ?
B: ook
level 1-3.

I see , Too. (happy, sad, mad, excited, scared)

www.TeachingForBiliteracy.com

65

g 3 Levels 1 or 2 would
F ¢ YR s
- || W 874 have simplified
afraid

sentence frames
and close teacher

support.
% e pp
il A 2

Student whol
A: is Speaking
level 1-3.
I see . (happy, sad, mad, excited, scared)
Do you See ? (happy, sad, mad, excited, scared)
Perhaps only 2 photo choices at a time
Student who
B' is Speaking
level 4-6.

This child also looks because

66

www.TeachingForBiliteracy.com
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Let’s do a feelings match!

How can you tell how each
child is feeling?

2

happy ([ - = ||  scare d
glad afraid

67

grForBiliteracy.com
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Biliteracy Unit Framework, 2" ed
y ’ .
Unit Theme:
« Content Area Standards
« English Language Arts Standards
« English Language Development Standards
« Content and Literacy Big Ideas +
e Summative Assessment
Building Oracy, Background K L Compi i ] Background
.« A and I y for content instruction and it Listening Speaking Knowledge
« Developed at the beginning of the unit and wh new | or are e unt.
Reading Comprehension ; — | Content Area Instruction E
o Oracy, backgr ge, and lang\ « Oracy, background knowledge, and Q
e Comp literacy gies and —
language comprehension —
behaviors. B
o Inquiry <
Writing « Investigations (0
* Oracy, 9 K and | p « Experiments >
* Comp! ive literacy writing behavi « Experiences 7]
Foundational Skills and Fluency: Word Recognition n
O (@ P e A L B . ')
. P A , Phonics, Decoding, Encodi 0
Orthography (/2]
. Y. 9 syntax, and 3
Summative Assessment c:D
Bridge - Transfer Bridge - Transfer and Practice Bridge: Contrastive Analysis —
e lllustration Practice the new language (includes Phonology
¢ Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
VVVVVV.ICG\.IIIIISI UIUIIIlCIG\.y.\.Ulll ,(

69

integration

or social stuf
(reading, wri
recognition/|
and languag

Standard(s): ID.K-2.4 | can feel g¢

Outcomes (Learning Intention/S
Students will be able to...

Name an emotion

® |dentify ways to show :
® Demonstrate how to sl
® Describe examples of v
® Describe characteristic
® Identify ways to make
® Describe how making g
® | can feel good about r

DI.K-2.9 | know everyone has fee
Outcomes: Students will be able
o Identify feelings

® Describe characteristic
o Describe feelings self
® Describe feelings othe
o Identify similarities be
o Identify differences b«

In standards-based instruction...

Each standard is

unpacked into achievable
outcomes, organized from

most concrete to most
abstract, which helps to
plan instruction
throughout the unit.

 Describe ways to get along with people similar to self
o Describe ways to get along with people different from self
© | know everyone has feelings, and | want to get along with people who are similar to and different from me

www.TeachingForBiliteracy.com

70
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]
Highlight which outcomes we focused on:

Standards-Based Biliteracy
Units: Instruction includes the
integration of content (science
or social studies), literacy
(reading, writing, and word
recognition/foundational skills)
and language development.

Teaching for Biliteracy
means always teaching:

Standard(s): ID.K-2.4 | can feel good about myself without being mean or making other people feel bad.

O (Learning ion/Su Criteria):
Students will be able to...
Name an emotion
© Identify ways to show a particular emotion
® Demonstrate how to show a particular emotion that reflects their own experiences
o Describe examples of when a person may experience a particular emotion
® Describe characteristics of kindness
® |dentify ways to make self feel good
® Describe how making self feel good might make others feel

® | can feel good about myself without being mean or making other people feel bad.

# Language
i L":::W DI.K-2.9 | know everyone has feelings, and | want to get along with people who are similar to and different from me.
1 Outcomes: Students will be able to ...
o |dentify feelings

® Describe characteristics of feelings

o Describe feelings self has in particular situations

o Describe feelings others might have in particular situations

© |dentify similarities between self and others

o Identify differences between self and others

® Describe ways to get along with people similar to self

® Describe ways to get along with people different from self
® | know everyone has feelings, and | want to get along with people who are similar to and different from me

\Z

2\
=

www.TeachingForBiliteracy.com

71

* Identify feelings

* Describe characteristics of feelings

* Describe feelings self has in particular
situations

* Describe feelings others might have in
particular situations

2\
=

www.TeachingForBiliteracy.com
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]
Biliteracy Unit Framework

Unit Theme:

« Content Area Standards
« English Language Arts Standards

« English Language Development Standards
« Content and Literacy Big Ideas

Building Oracy, Background Knowledge: Language Comprehension
o A and k

y for content instruction and literacy development.
« Developed at the beginning of the unit and wh new | or introd!

Foundational Skills and Fluency: Word Recognition

dge, and | p

Erinadi

syntax, and

e bl m el * Oracy, background knowledge, and
R e = langyage comprehension
* Inquiry
Writing « Investigations
« Oracy, backg and | p « Experiments
e Comp ive literacy writing behavi « Experiences

* Oracy, backg
e PI A
Orthography
O y g
Summative Assessment

Bridge - Transfer
e lllustration
« Side by Side or
e Asise dice

Bridge - Transfer and Practice
Practice the new language (includes
Listening, Speaking, Reading, and
Writing in the other language)

Bridge: Contrastive Analysis
Phonology

Morphology

Syntax and grammar
Pragmatics.

JUBWISSOSSY SAIBW.IO

vvVvvv.icactiigl vioiiera

Cy.Luinn

73

(receptive)

Oracy and Language Development

Receptive

Listening: Engaging in and Understanding

Academic Language

Productive

Speaking: Using Academic Language

/4

Reading: Understanding
Academic Language

!

Www.TeachingForBi('Qrgg.QM Ctive)

Writing: Using Academic
Language

74
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]
Background Knowledge Development

Introduction of concepts: Concrete

Understanding concepts through realia, images,
experiences, etc.

Applying the concepts and practicing them

Increasing the rigor: More abstract
Understanding, applying, and practicing
through inquiry (investigations), reading, and
writing

www.TeachingForBiliteracy.com

75

Oracy Background Knowledge
Receptive (listening) Concrete: understanding
@ Apply and practice
Productive (speaking)
Level of rigor increases:
@ More abstract
Receptive (reading) ;
Understanding, appplying
Productive (writing) and demonstrating
knowledge

www.TeachingForBiliteracy.com

76
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Oracy Background Knowledge

Receptive (li

!

Productive (s

Receptive (r

nderstanding
nd practice

or increases:
abstract

ing, appplying

Productive (writing) and demonstrating
knowledge

www.TeachingForBiliteracy.com

High Leverage Biliteracy Strategies:
Oracy Building

4N
\J

www.TeachingForBiliteracy.com
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Let’s look at the strategies you experienced:

High Leverage Biliteracy Strategies

ey Potential Language Grade Level
Strategy LIES 0D Acquisition Supports Variations
Concept Attainment | Concept attainment is a constructivist Sensory: Resou rce
foslugaros dela 10y roiap strategy wherein students construct an
TRt understanding of a new concept through packet p.
m a series of hints or examples of the
concept presented through pictures. 5'7
- k w This is in contrast to the more teacher- Graphic:
- centered (and abstract) approach, where
the teacher tells the students the
concept they will be studying and then
describes the concept to the students.
Interactive:
Teaching for Biliteracy Book: page 81-82

Strategy

Description

Potential Language

Grade Level

Adapted Reader’s
Theater (ART)

An adaptation of readers’ theater where

a text while the students, guided by the
teacher, act out the story either silently
or joining into the narration using the

key academic vocabulary. This previews

through narration and movement. While
it is similar to TPR, the difference is that
there is not as much of an emphasis on
associating specific vocabulary with a

Teaching for Biliteracy Book: page 81

the teacher summarizes or paraphrases | Sensory:

concepts and vocabulary from the text Graphic:

specific movement. Interactive:

79

High Leverage Oracy Strategy:
Concept Attainment

Strategy

Description

Supports

Grade Level Variations

Concept Attainment

los lugares de la

las reglas

Concept attainment is a constructivist
strategy wherein students construct an
understanding of a new concept
through a series of hints or examples of
the concept presented through pictures.
This is in contrast to the more teacher-
centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Sensory:

Graphic:

Interactive:

www.TeachingForBiliteracy.com

80
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> .
7 l® Emotions

excited

scared

81
What language acquisition supports
were used during concept attainment?
Sensory Supports Graphic Supports Interactive Supports
¢ Real-life objects (realia) ¢ Charts * In pairs or partners
* Manipulatives * Graphic organizers * In triads or small groups
* Pictures & photographs * Tables * Ina whole group
* Illustrations, diagrams & drawings | * Graphs * Using cooperative group
* Magazines & newspapers * Timelines structures
* Physical activities ¢ Number lines ¢ With the Internet (Web
* Videos & Films sites) or software programs
* Broadcasts * In the native language (L1)
* Models & figures * With mentors
\.}/
www.TeachingForBiliteracy.com \
82
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Other examples of concept attainment:
Grade Level and Content variations

Strategy Description Supports

Potential Language Acquisition

Grade Level Variations

Concept Attainment Concept attainment is a constructivist Sensory:
‘ strategy wherein students construct an

understanding of a new concept
through a series of hints or examples of
the concept presented through pictures.
This is in contrast to the more teacher- Graphic:
centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

los lugares de la
escuela

Interactive:
Teaching for Biliteracy Book: page 81-82

www.TeachingForBiliteracy.com

83

Lo que observo en ;ﬂ

la columna azul
es que 00

www.TeachingForBiliteracy.com
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84
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las reglas

www.TeachingForBiliteracy.con

¢
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Conversaciones académicas
Pareja B

iOh si! También quisiera
agregar que....

Adicionalmente se puede
decir que...

O, entonces podemos
predecir que todas las
imagenes en la columna __
estan agrupados porque..

www.TeachingForBiliteracy.com

11/7/25
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Triangulo Triangulo Triangulo
rectangulo agudo obtuso

4

www.TeachingForBiliteracy.con
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High Leverage Oracy Strategy:
Adapted Reader’s Theater

Strategy Description " Supports Grade Level Variations

Adapted Reader’s Theater (ART) An adaptation of readers’ theater where
the teacher summarizes or paraphrases | Sensory:
Cuando estamos a text while the students, guided by the
en la biblioteca leemos calladitos. teacher, act out the story either silently
or joining into the narration using the
key academic vocabulary. This previews
concepts and vocabulary from the text Graphic:
through narration and movement. While
it is similar to TPR, the difference is that
there is not as much of an emphasis on
associating specific vocabulary with a
specific movement. Interactive:

Teaching for Biliteracy Book: page 81

www.TeachingForBiliteracy.com

90
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and body can show
our emotion.

www.Teach

Our face

91

Fishbowl

High Leverage Oracy Strategy:

Strategy

Description

Supports

Grade Level Variations

Fishbowl

A small group of students is selected to

model a cooperative activity or center Sensory:

task in the "fishbowl," with the rest of
the students observing their actions and
language. The teacher guides the

students in the fishbowl through the Graphic:

activity, narrating and providing
sentence prompts as needed. After the
students observe their peers
participating in the fishbowl, they return

to their places and begin the same Interactive:

activity.

Teaching for Biliteracy Book: page 82 &
136

www.TeachingForBiliteracy.com
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A:
This child looks because
Who else looks ?

B:
This child also looks because

93

High Leverage Oracy Strategy:
Picture Sort/Word Sort

I A
Strategy Description S "s" Grade Level Variations

Picture Sort/ Word Sort In strategic partnerships, students Sensory:
categorize words, pictures, or realia into
groups. This can be done as a closed
sort, using teacher-provided categories,
# | orasan open sort, where students

| create their own categories.

Graphic:
In an open sort, there is no expectation
that students will group items according
W | to content standards. They may
w | Organize items in any way, as long as
N | they can explain their reasoning.
Interactive:

www.TeachingForBiliteracy.com
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High Leverage Oracy Strategy:
Total Physical Response

Strategy Description i Supports Grade Level Variations

TPR - Total Physical Response 1. Students watch a demonstration

of key words and gestures. Sensory:
’ 2. Students listen again and watch
\ as the teacher performs the
3 - A action.
o o % 3. The teacher demonstrates again,
2 “ i
- w

this time having students
perform the actions Graphic:

simultaneously.
. The teacher demonstrates
without modeling the action.
. The teacher models variations &
combinations for the groups.
. Students perform variations &
combinations. Interactive:
. If some students are ready, they
demonstrate to classmates.
This may happen over a period of
several days/weeks and grow in
as build

~ o w IS

www.TeachingForBiliteracy.com

95

Strategies are STACKED.
They build on one another
and strengthen student
understanding of the
concept.

www.TeachingForBiliteracy.com
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Biliteracy Strategies are also RECURSIVE.
They can be used again and again within
the same unit to reflect an increase in
rigor, whether through more complex
concepts, new language/oracy, or an

increase in independence '

www.TeachingForBilii

With the supports, what were students able to do?

gure SM: ptors for the Levels of En; nguage Proficiency, Pre

For the given level of English language proficiency, with support, English language learners can:

words, phrases
Follow one-step oral
directions

zccmdmg o5 snl inboeration fom o6 ;
instructions descriptions from oral information * Construct models based
Follow two-step oral Follow multi-step oral [l + Analyze and apply oral on oral discourse
directions directions information * Make connections from
Match information Caregorize or sequence * Identify cause and effect oral discourse

from oral descriptions to oral infc ion using from oral discourse
objects, illustrations pictures, objects

Match oral statements
to objects, figures or
illustrations

Name objects, people, * Ask WH- questions * Formulate hypotheses,  Discuss stories, issues, * Engage in debates
i l* Describe pictures, events, make predictions concepts * Explain phenomena,
objects, people « Describe processes, « Give speeches, oral give examples and justify g
when, where, which) * Restate facts procedures reports responses e
questions * Retell stories or events « Offfer creative solutions to | * Express and defend o
issues, problems points of view
* Match icons and symbols * Locate and classify * Sequence pictures, events, | * Interpret information or | * Conduct research to
towords_nhra inf i processes data glean information from
explicit | * Identify main ideas * Find details that support multiple sources
3 1 * Use context clues to main ideas * Draw conclusions from
p atterns determine meaning of * Identify word families, explicit and implicit text
acts words figures of speech
Resource Packet b bubons | + S oo | + gy oo
Is, expository or narrative from graphics or notes new contexts
T ey [~ JTaw IIT ICSpOnSC o T prrascs; snorc texts +_Edit and revise writing * React to multiple genres

Without the graphic, sensory, and interactive
supports, what might have happened?

98
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Because the 3 Pillars are the goals of Dual
Language, instruction must always consider
and intentionally plan for language.

Follow one-step oral
directions
Match oral

instructions
+ Follow two-step oral
direction:

descriptions
Follow multi-step oral

from oral information
Analyze and apply oral
= g

* Construct models based
on oral discourse
*_Make connections from

supports?

.H questions T

T™* Retell stories or events

T Creative solutions to
issues, problems

How did other students benefit from the

* Express an fend’
points of view

* Match icons and symbols
to words, phrases or
environmental print

 Identify concepts about
printand text features

READING

+ Locate and classify
information

Identify facts and explicit
messages

* Select language patterns

Sequence pictures, events,
processes

Identify main ideas

Use context clues to
determine meaning of

Interpret information or
data

Find details that support
main ideas

Identify word families,

* Conduct research to
glean information from
multiple sources

* Draw conclusions from
explicit and implicit text

assessing students.

The WIDA Can Dos are a great tool to help:
Planning instruction & differentiation and

99

Figure 5M: CAN DO Descriptors for the Levels of English Language Proficienfly, PreK-12
For the given level of English language proficiency, with support, English language learners can:

Level 1

Level 2

Level 3

Level 5

Developing

Bridging

Point to stated pictures,
words, phrases

Follow one-step oral
directions

Match oral statements
to objects, figures or
illustrations

LISTENING

* Sort pictures, objects
according to oral
instructions

Follow two-step oral
directions

Match information
from oral descriptions to

Locate, select, order
information from oral
descriptions

Follow multi-step oral
directions

Categorize or sequence
oral infc ion using

objects, illustrations

pictures, objects

Compare/contrast
Rt Jaionahs

Draw conclusions from
oral infc

from oral information
Analyze and apply oral
information

Identify cause and effect
from oral discourse

* Construct models based
on oral discourse

* Make connections from
oral discourse

Name objects, people,
pictures

Answer WH- (who, what,
when, where, which)

questions

SPEAKING

* Ask WH- questions
Describe pictures, events,
objects, people

Restate facts

Formulate hypotheses,
make predictions
Describe processes,
procedures

Retell stories or events

.

Discuss stories, issues,
concepts

Give speeches, oral
reports

Offer creative solutions to
issues, problems

* Engage in debates

Explain phenomena,

give examples and justify

responses

+ Express and defend
points of view

* Match icons and symbols
to words, phrases or
environmental print
Identify concepts about
printand text features

READING

* Locate and classify

information

Identify facts and explicit

messages

* Select language patterns
associated with facts

Sequence pictures, events,
processes

Identify main ideas

Use context clues to
determine meaning of
words

Interpret information or
data

Find details that support
main ideas

Identify word families,

figures of speech

Conduct research to
glean information from
multiple sources

Draw conclusions from
explicit and implicit text

Label objects, pictures,
diagrams

Draw in response to a
prompt

* Produce icons, symbols,
words, phrases to convey
messages

WRITING

Make lists

Produce drawings,
phrases, short sentences,
notes

* Give infc

Produce bare-b

f

expository or narrative
texts
Compare/contrast

requested from oral or
written directions

Describe events, people,
processes, procedures

from graphics or notes
Edit and revise writing
Create original ideas or
detailed responses

* Apply i to
new contexts

React to multiple genres
and discourses

Author multiple forms/
genres of writing

Bupyoeay 9 A

considered in using this information.

Variability of students’ cognitive development due to age, grade level spans, their diversity of

and di learning

(if appli are to be

100
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CONSORTI

Nivel 1
Entrando

Nivel 2
Emergiendo

Nivel 3
Desarrollando

Nivel 5
Conectando

ESCUCHAR

Seguir instrucciones
verbales de un paso
Emparejar lenguaje social
con apoyos visuales
Identificar con gestos
objetos, personas,

o lugares segiin
declaraciones orales/
preguntas (cjemplo:
apuntar para sefialar)
Emparcjar lenguaje
instructivo con
representacién visual
(ejemplo: “Usa un lipiz
con punta’)

Seguir instrucciones orales
de multiples pasos
Clasificar apoyos visuales
con contenido académico
siguiendo descripciones
orales

Ordenar apoyos visuales
siguiendo direcciones
orales

Identificar informacién
presentada en cuadros o
tablas segiin instrucciones
orales

Categorizar ejemplos con
contenido académico
siguiendo direcciones
orales

Emparejar puntos
principales de un texto
leido en voz alta con los
apoyos visuales

Usar estrategias de
aprendizaje descritas
oralmente

Identificar ejemplos
cotidianos, descritos
oralmente, de conceptos
con contenido académico
Asociar lenguaje oral

con diferentes tiempos
(ejemplo: pasado,
presente, futuro)

Identificar ideas
principales y detalles de
un discurso oral
Comopletar tareas con
contenido académico
basadas en discurso oral
Aplicar estrategias de
aprendizaje a situaciones
nuevas

Actuar o dramatizar
diferentes escenarios
siguiendo lectura oral

os interactivos hasta el Nivel 4, los
dcer lo siguiente:

Usar informacién oral
para cumplir con tareas
del nivel de grado escolar
Evaluar lo que alguien
quiere decir y reaccionar
adecuadamente

Hacer inferencias de un
texto del nivel del grado
escolar leido en voz alta
Diferenciar entre
multiples géneros leidos
en voz alta

opuezues|y -9 [SAIN

The descriptors are also available in Spanish!

101

Biliteracy strategies are effective

when
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Agenda:

@welcome! Establishing who we
are and our purpose today
* Integrating Language, Literacy,
and Content
.Sample Instruction
V| Takeaways and Implications
* Planning Instruction
e Session Closure

www.TeachingForBiliteracy.com
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Find your Planning for Biliteracy Instruction
Handout

Planning for

racy Instruction

Unit Topic/Theme:

Lesson goal:

For the purpose of:

Standards-Based Biliteracy | Standard(s): 4-ES$3-1 Obtain and combine information to describe that energy and fuels are derived from
Units: Instruction includes the | natural resources and their uses affect the environment. [Clarification Statement: Examples of renewable
integration of content (science | energy resources could include wind energy, water behind dams, and sunlight; non-renewable energy resources are

or social studies), literacy fossil fuels and fissile materials. Examples of environmental effects could include loss of habitat due to dams, loss of
(reading, writing, and word habitat due to surface mining, and air pollution from burning of fossil fuels.]

recognition/foundational skills)

and language development, | Outcomes (Learing Intention/Success Criteria):

Students will be able to...
«  Identify examples of natural resources.
Identify examples of energy and fuels that come from natural resources.
Identify examples of renewable energy sources.
Identify examples of non-renewable energy sources
Describe examples of renewable energy sources.

Teaching for Blteracy
means always teaching

\} #language
# Uteracy
and

Describe examples of non-renewable energy sources.
Describe the uses of energy and fuels that come from natural resources: renewable and non-renewable.

Gather related information from the text (digital and print) on the uses of energy and fuels that come from natural
resources.

Combine related information from various sources (digital and print) on the uses of energy and fuels that come
from natural resources.
Describe frects of

Describe frects of gy sources.

Gather related information from the text (digital and print) on the environmental effects of energy and fuels that
come from natural resources.

Combine related information from various sources (digital and print) on the environmental effects of energy and fuels
that come from natural resources.

Describe ffects of ble energy s in the local community.
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Planning for Biliteracy Instruction

Unit Topic/Theme: Emotions

others

Lesson goal: Build oracy and background knowledge on the concepts around emotions — how we recognize them in ourselves and

For the purpose of: Building oracy in preparation for reading and writing abot

In the left hand column,

: Instruction includes the
ration of content (science
cial studies), literacy

ing, writing, and word
nition/foundational skill
language development.

Teaching for Biliteracy
means always teaching

# Language
# Literacy

Standard(s): ID.K-2.4 | can feel good about m\fse\fwithoutbe pUt a Sta r by a ny Of th e

Dutcomes (Learning Intention/Success Criteria):
tudents will be able to... I
ts that feel
S osonsmenenoen 1€ IMENTS TNAL YOU TEE
© Demonstrate how to show a particular emotion th:
o Describe examples of when a person may experien
« Describe characteristics of kindness you are stron g at
o Identify ways to make self feel good
o Describe how making self feel good might make otl

o I can feel good about myself without being mean o i m p I e m e nti ng o r

D1.K-2.9 | know everyone has feelings, and | want to get along
Outcomes: Students will be able to ... - =

« dentiyfeeigs su pport| ng in your

© Describe characteristics of feelings

 Describe feelings self has in particular situations .

® Describe feelings others might have in particular s

o e e U rrent practice.

o Identify differences between self and others

© Describe ways to get along with people similar to self

 Describe ways to get along with people different from self

| know everyone has feelings, and | want to get along with people who are similar to and different from me
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s RESOUFCE Packet p. 16-19

Planning for Bil

Unit Topic/Theme: Emotions

others

For the purpose of: Building oracy in preparation for reading and writing abot

Lesson goal: Build oracy and background knowledge on the concepts around emotions — how we recognize them in ourselves and |

In the left hand column,

3: Instruction includes the
ration of content (scienci
cial studies), literacy
ling, writing, and word
Snition/foundational skill
anguage development.

Teaching for Bilteracy
means always teaching:

\1J  Language
7 literacy
Lo

ID.K-2.4 | can feel good about mt/sew without be h igh | ig ht a ny of t h e

Dutcomes (Learning Intention/Success Criteria):
tudents will be able to...
elements that you would
o Identify ways to show a particular emotion
 Demonstrate how to show a particular emotion th:
o Describe examples of when a person may experien | ® .
S Cisews s s s like to im prove on
 Identify ways to make self feel good
o Describe how making self feel good might make otl

o | can feel good about myself without being mean o i m p I e m e nti ng o r

DI.K-2.9 | know everyone has feelings, and | want to get along
Outcomes: Students will be able to ... g =

< oty esings supporting in your

 Describe characteristics of feelings

© Describe feelings self has in particular situations .

@ Describe feelings others might have in particular s t l C e

© Identify similarities between self and others p ra C .

© Identify differences between self and others

© Describe ways to get along with people similar to self

© Describe ways to get along with people different from self

© | know everyone has feelings, and | want to get along with people who are similar to and different from me
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Time to Apply!
.. Do the parts that make

Unit Topic/Theme: sense for your planning now.
Lesson goal It helps you to apply elements
For the purpose of: . oMo
Standards-Based Biliteracy Units: | Standard(s): ( Of effe Ctlve bl | Ite ra Cy
Instruction includes the integration - Outcomes (Learning o . .
of conten science or soil instruction to your planning.

studies), literacy (reading, writing,
and word recognition/foundational
skills) and language development.

Teaching for Biliteracy If you have BU FS developed’ are

means always teaching:

all of these pedagogical elements

== reflected in the BUF?

Ig Instr | What knowledge do STUDENTS need to construct?
Approach Instruction intentionally

<
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I
Steps to follow when planning the

development of oracy and background
knowledge

1. Determine the academic language

2. Identify the strategies (receptive to
productive, from concrete to abstract)

3. Use your student language proficiency data

to select the sensory, graphic, and
interactive supports. Use that data to

determine student partnerships. @
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In summary...
Whether your maps and BUFs are developed, you are

working from a published resource, or you are somewhere

in between, instruction in the dual language learning

environment must meet the needs of developing bilinguals.

This means:

1. Knowing the goals of the lesson

2. Planning for oracy and background knowledge
development BEFORE engaging in literacy and inquiry

3. Planning for biliteracy strategies and language acquisition
supports based on YOUR STUDENTS’ NEEDS

4. Fostering an asset-based, language-rich learning
environment

5. Always teaching language, literacy, and content
www.TeachingForBiliteracy.com
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]
Please fill out the survey here:
,@f : Y Sl S SR 5

° Lo
: il

https:// bit.Iy/YRNov7U’krba‘n“a
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