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Session Norms

* Participate actively and interactively — everyone’s
voice matters.

* Use a growth mindset and stay curious.

» Ask clarifying questions to deepen
understanding.

* Focus on the work, not the person.
 Minimize sidebar conversations.

* Use technology strategically (phones silenced
and out of sight).

Outcomes for the session:

- ldentify the essential components of a rigorous,
standards-based BUF using the BUF checklist to
analyze strengths and opportunities for growth.

- Unpack standards into clear, concrete-to-
abstract outcomes that guide instruction and
assessment across an integrated unit.

- Plan formative assessments that align to
outcomes and provide actionable information
about student progress.




| know how to notice learning in real
time...

...in order to plan rigorous, integrated
instruction.

The purpose of our work

DRAFT PEDAGOGY

Underline the

Yankee Ridge Multilingual School provides a welcoming, nurturing, and equitable environment whei pa rts Of t h e
students are valued and affirmed—regardless of language, culture, or ability. Instruction follows a bact

design model aligned with lllinois State Board of Education grade-level standards. To promote high ac ped agogy t h at
achievement in both program languages, instruction is delivered daily using the 80/20 program model

allocation chart). Expectations for learning and behavior (CHAMPS and PBIS) are communicated clea .

scaffolds and supports designed to meet the needs of all learners. Wl | I be

Teachers honor and build upon the diverse cultural, linguistic, and learning backgrounds of their stude s u p po rted by
through interactive, multisensory, and language-rich instruction across all content areas. Students are

holistically, with their experiences and knowledge seen as assets to classroom learning. Teachers con ?

use the target language of instruction while honoring students’ full linguistic repertoires through tOd ay S
translanguaging practices. Acknowledging that all individuals are language learners, teachers mindfull

their speaking speed, articulation, and instructional supports to ensure accessibility and understanding O u tco m e S
students.

To ensure authentic and meaningful learning, literacy is taught through science and social studies, with an
emphasis on oracy—the language needed for academic discourse. Lessons integrate both language and
content objectives, and instruction explicitly includes cross-language connections and foundational skills that
prepare students to express their knowledge effectively through writing and speaking. Teachers intentionally
foster student-to-student dialogue to deepen understanding and strengthen communication skills.

In our student-centered classrooms, learners engage in whole-group, small-group, and partner discussions, as
well as collaborative activities that extend learning. To ensure equity and access, grade-level and classroom
groupings are balanced across language, gender, and academic ability. Teachers use a combination of flexible
heterogeneous and homogeneous groups to best support learning goals.
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The outcomes support our pedagogy in that...

- ldentify the essential components of a rigorous,
standards-based BUF using the BUF checklist to
analyze strengths and opportunities for growth.

- Unpack standards into clear, concrete-to-
abstract outcomes that guide instruction and
assessment across an integrated unit.

- Plan formative assessments that align to
outcomes and provide actionable information
about student progress.

I ]
Structures that Support Biliteracy Instruction

10
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The biliteracy maps you are developing

support intentionality and the program
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...but they are not the magic wand. s
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Teaching for Biliteracy
means always teaching:

» Language
;‘I Literacy

and

=2
|Content |

B

12
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|
Siloed instruction is ineffective

13

Biliteracy Unit Framework, 2" ed.

' ®©- -0

English Language Arts Standards

English Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

¢ Content Area Standards
Background

Listening Speaking Knowledge

Inquiry Reading Writing Word
Recognition
Bridge - Transfer Bridge - T anuTTatuce
o lllustration Practice the new I; (includt P logy
* Side by Side or L F and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

14



Unit Th h — h
' taught — none at the
language Arts Standards
language Development Standards f h h
Literacy Big Ideas EX p e n S e O t e Ot e rs
e Assessment
! K L L " i
and k y for content instruction al lopment. -n
veloped at the beginning of the unit and whenever new language or re introduced throughout the unit. 91
Reading Comprehension ) . | Content Area Instruction 3
* g‘;“‘y' o noad ge, and lang\ S * Oracy, background knowledge, and Q
* be"‘“ S L] 9 language comprehension =
o Inquiry <
Writing « Investigations (0
o O ground k and I; pi « Experiments >
* Comprel ive literacy routi writing « Experiences 7]
Foundational Skills and Fluency: Word Recognition n
R e e i a e dl ')
, Phonics, Decoding, Encodi (£
syntax, and 3
D
3
Bridge - Transfer and Practice Bridge: Contrastive Analysis —
. Practice the new language (includes Phonology
¢ Side by Side or Lisge‘ning, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) gyntax and grammar
ragmatics.

15

Agenda

* Welcome
* Step 2 of the Biliteracy Curriculum
Development Process: The BUF

* Rigor of the Standards

* Qutcomes

* Big Ideas

* Assessments

* |Instruction
* Session Closure

www.TeachingForBiliteracy.com

16
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Step 2 of the Standards-Based Biliteracy Curriculum Mapping Process
N Overvi N

NOTE: Copy this checklist for every unit that is written

Grade Level: Unit: Language:

Link to the Standards-Based Biliteracy Map

Step 2: Backwards Unit Design

17

This is the Google Folder where you
can access all the digital documents,
templates, and samples:

https://bit.ly/UrbanaMapProcess

18



of the
Biliteracy
Mapping
Process

Overview:

Steps Components l ‘Status ‘ Next Steps. |
LA R
Progom | sttament . Unit Create a BUF for each unit on the map:
o Backwards  List the standards from the map.
and First Design ® Unpack all of the standards in the
ft of unit into outcomes, listing the
Bilteracy . outcomes from the least to the
:::‘““” — most rigorous. Formative
D assessments assess the outcomes
guide you ®  Craft big ideas for content and
| throughthe literacy based on the standards.
:i:; l:eﬂ process. ®  Write the Summative Assessmgmv
oo ® Crafta unit flow chart to organize
for each grade lev the instructional sequences.
®  Write the unit storyline.
Review the insras ®  Revisit the unit Essential Question
standards: and revise if needed.
NGSS ®  Add instructional activities for
Cafrar meeting the standards and
cossla
wingon ¢ outcomes to each section of the
Review the organi
standarcs Building Oracy and
o scence Background Knowledge (&
o Social St
o Reading  Center for Teaching for Billerscy Revised uly 19,2023
o writng
o Foundatic
o tanguage

corresponding formative
assessments)

Content Area Instruction (&
corresponding formative
assessment)

o Reading Comprehension (&
corresponding formative
assessment)

Writing (& corresponding
formative assessment)
Foundational
Skills/Language
Comprehension (&
corresponding formative
assessment)

The Bridge for Transfer and
for Contrastive Analysis (&
corresponding formative
assessment)

19

onto the

etc)

Step 2: Backwards Unit Design

Analyze the map. List the
standards from the map

Consult mentor texts in
this folder (sample BUF,

1 2

Sprint 1:
Standards Aligned with the Map

Element

Guidance

e unit template:
BUF Template
Spanish

BUF Template [ Looking at the map, review the units before

What is/what is not, [m]

O

o

O Goto your grade-level map.
[ On the map, find the unit you are writing.
O Review your year-long storyline

and after this unit.

) Analyze how this unit fits within the

yearlong map

That’s this
portion of

Notice any standards that are being
revisited — think about ways to increase the
rigor and jot your notes in the column to
the right..

Copy this unit’s standards from the map to
the unit template (BUF Template - Spanish;
BUF Template - English)

Add notes in the right-hand column to help
you with the next unit. (Noticings,
wonderings, things to remember for the
next unit, questions, vertical articulation
issues, etc.)

the checklist.

20
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P i e [
el
R LS . i Theme:
e :::::':.:.HE‘?:%?‘?"‘" A —— Content Area Standards
et s e [{=="l . Spanish Language Arts Standards
« Spanish Language Development Standards
—— M . Contentand Literacy Big Ideas
ok Rwitmaiod o «  Summative Assessment
e e B2 3| e
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. Q
Reading Comprehension X Content Area Instruction 3
eC t at a you r ¢ Oracy, " ge, and language e * Oracy, background knowledge, and Q
«  Comprehensive literacy routines, strategies and reading P an s e =
behaviors. :
* Inquiry <
standards from the |wm - nvesigators 3
« Oracy, and language i . i >
. « Comprehensive lteracy routines, strategies writing behaviors. | o  Experiences &
map are in the BUF. ramssimsmarmes wammion 7
« Oracy, and language [0]
« Phoneme Awareness, Phonics, Decoding, Encoding, [
If not, add those 2
7 « Vocabulary background knowledge, syntax, and semantics. 3
that are missing S Asesemen g
.
Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis —-
« llustration Practice the new language (includes | Phonology
«  Side by Side or Listening, Speaking, Reading, and | Morphology
W aaileadice Writing in the other language) Syntax and grammar
Pragmatics.

21

Water break! High five!
Let’s move on...

22
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Agenda
* Welcome
e Step 2 of the Biliteracy Curriculum

Development Process: The BUF
* Rigor of the Standards
* Qutcomes
* Big Ideas
* Assessments
* Instruction
* Session Closure

www.TeachingForBiliteracy.com

23

Unpack all the standards [ uUse your standards documents to read

from the unit into through the content (Sci and SS) AND

outcomes literacy standards from the grades below
and above to make sure you “stay in your
lane”

[ Create a copy of this template (in Spanish)
O Review this guidance document.
[ Do the “What itis” and “What it is not”

activity for each standard. ’ .

00 Sketch  flow chart to designate T h a t S t h IS
instructional sequences and begin to plan
the integration of content and literacy
standards.

I portion of
the checklist.

[ create a list of outcomes, listing verbs from
the lowest DOK level to the highest (click
here for DOK resources). The highest being
the verbs used in the standards themselves.

[0 When possible, vertically articulate the
standards for CCSS LA with the grade level
below and above

[0 Add notes in the right-hand column to help
you with the next unit. (Brief summary of
what you accomplished, description of
what is missing if the work is not finished,
things to remember for the next unit,
questions, vertical articulation issues, etc.)

24
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]
Unpack Standards Into
Outcomes

25

I.B e Evaluate the content standards bundles in the curriculum map.

Record, e Engage in the Record, Reflect and Revise process, analyzing the first draft

Reflect and of the map, focusing on rigor and balance of the |language arts standards

Revise in both languages.

® Revise storyline and bundles as needed

1L Unit Create a BUF for each unit on the map:

Design ® Unpack all of the standards in the unit into outcomes, listing the outcomes
from the least to the most rigorous. Formative assessments assess the
outcomes.

DI B 0T O e O e a0y Daeee O T STaMaaTaE
® Write the Summative Assessment.
®  Write the unit storyline.
e  Craft the unit Essential Question.
e Add instructional activities for meeting the standards and outcomes to
each section of the BUF:
o Building Oracy and Background Knowledge (& corresponding
formative assessments)
o Content Area Instruction (& cor ing formative )
o Reading Compt ion (& cor ding formative )
o Writing (& cor i i )
o Foundational Skills/Language Comprehension (& corresponding
formative assessment)
o The Bridge for Transfer and for Contrastive Analysis (&
corresponding formative assessment)
1l Unit e Create an Instructional Sequence Chart (ISC)
Learning Plan o Each sequence includes standards for content and for literacy that

occur at the same time

o Oracy is embedded into each instructional sequence every time
students use new language

o Outcomes (unpacked standards) are added to each instructional
sequence

o Formative (FAs) are identified for each and

outcomes are added to the formative assessments.
e The Instructional Sequence Chart is used to create day to day learning
plans

26
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01!

o7
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287

Literature

Urd 2 interdeperdence
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Wirting Standard: W3, 4, 10

Biography

Reading Standard
Literature
2.4

3 [

After using the map to create
standards-based biliteray units...

[rm——

27

]
...UNPACK each standard into outcomes

using the Unpacking Standards template.

Resource Packet p. 4

Templates also in the
Folder 3. Step 2: Unit
Backward Design (BUFs)

Bloom's Taxonomy of Measurable Verbs

Benjamin Bioom crealid 3 Lusonomy of =masuratin verbs 1 belp us o
. oy Embanices we atitins. Tha Baory is biesed

' Pl indicats Something & happonin

of cbservatie acso

b ard clasaity crservitin
or the e tha theee arm bovels.

i the Eeain (cogeisve act

Ieaming objoctives using measurabie verbs, yeu indicats explcity what the studant m.st do in order o

deronstrate [warming

Aply

COMPREHENSION | Compists

Compsro Conatuct
KNOWLEDGE  Duserion | Demomsiraia
L ntize
Nara
Roca e
Rucond s
Roalo Oporats
Rupaal [ Practoe
S a Sehotuts
Tol Tonraain Sunch
Undariea Uta
Standard:

What does it mean?

A
APPLICATION

Verzs mal demorayane Crieal Thinking

What is it not?

Content obbgatory langusgs students nead in English:

Standard Outcomes

28
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WHY Unpack Standards???

Helps us understand what the standards mean/don’t

mean so that we can plan relevant instruction (The

main kind of thinking students must do is...)

Helps us, as the teachers, take ownership of the

standards in order to plan instruction

Directly relates to planning differentiated instruction

that meets the needs of our students

Keeps us teaching GRADE LEVEL standards —and

planning what supports our students need to

accomplish those outcomes

Makes formative assessment simple and informati}ﬁgP
\1J

29

How to Unpack Standards into
Outcomes

Step 1: Read the standard.

RL.3.2 Recount stories, including fables,
folktales, and myths from diverse cultures;
determine the central message, lesson, or

through key details in the text.

moral and explain how it is conveyed
II/I"I
“i)

30

2/13/26

15



How to Unpack Standards into
Outcomes

Step 2: Underline the verbs in the
standard that require students to
think.

RL.3.2 Recount stories, including fables,
folktales, and myths from diverse cultures;
determine the central message, lesson, or

moral and explain how it is conveyed
through key details in the text. g@?

31

Standard:

What does it mean? What is it not?

* Think about what the verbs are asking the

students to do

* Emphasize the intent of the standard
* What might be a common way teachers

accidentally over-teach or under-teach this
standard?

W /N
~

32

2/13/26
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How to Unpack Standards into
Outcomes

Step 3: Find the verb(s) (or a synonym of
the verb) on the Bloom’s Taxonomy of
Measurable Variables.

2\
=

33

]
How to Unpack Standards into

Outcomes
RL.3.2 Recount stories, including fables,
Step 3: Find the ve rb(s) (or d folktales, and myths from diverse cultures;
dete/mrine the central message, lesson, or
synonym of the Verb) on the mo;al and explain how it is conveyed through
Bloom’s Taxonomy of key cietails in the text.
M easura b | e Va I'i a b I es. Verbs that demonstrete Critical Thinking
EVALUATION
/ Appraise
L~ SYNTHESIS _ | Argue
- Arrange Assess
| ANALYSIS Assemble Choose
__| /analyze Collect SOMp
APPLICATICN | Appraise Combine Conclude
Apply __ | Categorize Comply i
COMPREHENSION | Complete. Compare Compose Evaluate
Compare Construct 1— Contrast Construct Interpret
KNOWLEDGE | Describe Bemorstrate Debate Create Judge
List Discuss Dramatize Diagram Design Justify
Name Explain Employ Differentiate Devise Measure
Recall Express Distinguish Formulate Rate
Record Identify Interpret | Examine Manage Revise
Relate Recognize Experiment Organize Score N
Repeat Restate Practice Inspect Plan Select Y
State Tell Schedule Inventory Prepare Support
Tell Translate Sketch Question Propose Value
Underline Use Test Setup

34
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How to Unpack Standards into
Outcomes

Step 4: Start with the lefthand column and
Bloom’s verb, then examine that row of
Hess’s Cognitive Rigor Matrix (start with

the corresponding content area).

—->What do students need to do with the
knowledge? - What kind of thinking are

they doing?

—>Figure out what cell most closely allgns

35

Revised Bloom’s Taxonomy DOK Level 1 DOK Level 2 DOK Level 3
Recall and Reproduction Skills and Concepts Strategic Thinking or Reasoning

DOK Level 4
Extended Thin|

Remember © Recall, recognize, or locate basic 3 2 .

s b hrom st facts, terms, details, events, or ideas Use these Hess CRM curricular examples with most close reading or
etrieve knowledge from long-term foilpilde e 5

memory, recognize, recall, locate, o Read words orally in connected text listening assignments or assessments in any content area.

identify with fluency and accuracy

Understand o Identify or describe literary o Specify, explain, show relationships; o Explain, generalize, or connect ideas us-

s maaran Carey elements (characters, setting. explain why (.9, cause-effect) ing supporting evidence (quote, example,

I kit sequence, etc.) o Give non examples or examples text reference)
phrase, represent, translate, lustrate, [l o Select appropriate words when o Summarize results, concepts, ideas o Identify or make inferences about explicit
intended meaning or definition is o Make basic inferences or logical or implicit themes

clearly evident predictions from data or texts © Describe how word choice, point of
bt o Describe or explain who, what, o Identify main ideas or accurate view, or bias may affect the readers'
debitlettbinad ittt where, when, or how generalizations of texts interpretation of a text

Define or describe facts, details, Locate information to support o Write multi paragraph composition
" ol siolide focus voice tan

fic pur;

o Explain how concepts or ideas specifically
relate to other content domains (.9,
social, political, historical) or concepts

o Develop generalizations of the results
obtained or strategies used and apply
them to new problem-based situations

Apply Use language structure (pre-, or Usecantext to deny the mesring of o Apply a concept in a new context

Suffx) or word relationships words or phra o Revise final draft for meaning or
Carry out or use a procedure ina syomym orantonym) to determine | o Obiain and Infrpret information using progression of ideas

oiven situation; carry out (apply to meaning of words text featur o Apply internal consistency of text

2 familiar task), or use (apply) to an o Apply rules or resources to edit o Develop a text that may be limited to organization and structure to composing

unfamiliar task spelling, grammar, punctuation, one paragray

conventions, word use Apply simple organizational structures
o Apply basic formats for (paragraph, sentence types) in writing
documenting sources

afull composition

© Apply word choice, point of view, style
to impact readers’ or viewers’
interpretation of a text

lllustrate how multiple themes (historical,
geographic, social, artistic, literary) may
be interrelated

Select or evise an approach among
many alternatives to research a novel

problem

e AmDET e PC sentations (e.g., map, chart, table, o Identify use of literary devices o Analyze interrelationships among
graph, T-chart, diagram) or text o Analyze format, organization, and internal concepts, issues, problem:

across genres, time periods, sy
o Analyze complex or abstract themes,

S : features (.9, headings, subhead- text structure (signal words,transitions, | o Analyze or interpret author's craft iter- perspectives, concepts
Pl S eIz cUtine ings, semantic cues) of different texts ary devices, viewpoint, or potential bias) | o Gather, analyze and organize multiple
ind - captions) o Distinguis 1o create of crtigue a fext information

coherence, deconstruct (e.g. for bias Bl o Decide which text structure is ap- informati

or point of view)

distinguis

Srsiate e seneizations - sina n o). fo|ktales, and myths from diverse cultures;

Make judgments based on criteria,
check, detect inconsistencies or

oo oion criavs determine the central message,
~o--1 moral and explain how it is conveyed through

problems, or perspectives relaled to based

Reorganize elements into new

hypothesize, design, plan, produce

st masuse | o4 RL,3,2 Recount stories, including fables,

lesson, or ‘

ol

me,

= . .
R 8 topic, princpe or conce =y key details in the text.
I

36
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How to Unpack Standards into
Outcomes

Step 5: Look at what comes before the cell
where the standard landed. How will students
work toward that level of complexity?

¢> HESS COGNITIVE RIGOR MATRIX | READING-LISTENING CRM g

TOOL1 Integrating Depth-of-Knowledge Levels with Bloom’s Cognitive Process Dimensions

ised Bloom’s Taxonomy DOK Level 1 DOK Level 2

DOK Level 3 DOK Level 4
Recall and Reproduction Is and Concepts Stra

or Reasoning

ed to
tures
riting

T

37

No need to overcomplicate it!
How will students GROW into the
intent of the standard?

Name—>Use = Explain/Justify = Create

Think of outcomes as
the stepping stones
to the standard: Only
go as complex as the

standard intends! 0

Y

38
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How to Unpack Standards into
Outcomes

Tip: You can use the measurable verbs chart
to break down the steps needed to build up

the rigor of the verb.

N -

an
\.LJ
39
How to Unpack Standards into
Outcomes
Step 6: Using the
measurable verbs chart,
break down the ste ps Verbs that demonstrate Critical Thinking
needed to build up the EVALUATION
. Appraise
rigor of the verb. / SYNTHESIS | Argue
Arrange Assess
ANALYSIS Assemble Choose
Analyze Collect Compare
APPLICATION | Appraise Combine Conclude
Apply Categorize Comply Estimate
COMPREHENSION | Complete Compare Compose Evaluate
Compare Construct Contrast Construct Interpret
KNOWLEDGE | Describe Demonstrate Debate Create Judge
List Discuss Dramatize Diagram Design Justify
LName Explain Employ Differentiate Devise Measure
[ Recall I = . lllustrate Distinguish Formulate Rate
FRecora || Identi | Interpret Examine Manage Revise
Relate Operate Experiment Organize Score
Repeat Restate | Practice Inspect Plan Select
State € Schedule Inventory Prepare Support
Tell Translate Question Propose Value
Underline Use | [Test Setup

A

40
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[
Students will be able to...
RL.3.2 Recount stories, including fables, folktales, and myths from

diverse cultu IesS; determine the central message, lesson, or moral and explain how it is conveyed
through key details in the text.

Recall TIdentify Retell  Use Recount

*

Recount a story, fable and/or folktale with a P
clearly sequenced ordering of events S'?

41

Students will be able to...

RL.3.2 Recount stories, including fables, folktales, and myths from

diverse cultu res; determine the central message, lesson, or moral and explain how it is conveyed
through key details in the text.

ecall Identify  Retell Use Recount

*

Use transition words to indicate the sequence
of events in a recounting of a story, fable

and/or folktale @

an
\lJ
Recount a story, fable and/or folktale with a clearly sequenced ordering of events

42
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Students will be able to...
RL.3.2 Recount stories, including fables, folktales, and myths from

diverse cultu IesS; determine the central message, lesson, or moral and explain how it is conveyed
through key details in the text.

Recall Identify Retell Use Recount

*

Retell events that occurred at the beginning,
middle, and end of a story.

*

Use transition words to indicate the sequence of events in a recounting of a story,

fable and/or folktale
% .

a m.
\.LJ
Recount a story, fable and/or folktale with a clearly sequenced ordering of events

43

]
Students will be able to...

RL.3.2 Recount stories, including fables, folktales, and myths from

diverse cultu res; determine the central message, lesson, or moral and explain how it is conveyed
through key details in the text.

Recall Identify Retell Use Recount
Identify events that occurred at the beginning,

middle, and end of a story.

*

Retell events that occurred at the beginning, middle, and end of a story.

*

Use transition words to indicate the sequence of events in a recounting of a story,

fable and/or folktale
@ AN

AN
\lJ

Recount a story, fable and/or folktale with a clearly sequenced ordering of events

44
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Students will be able to...
RL.3.2 Recount stories, including fables, folktales, and myths from

diverse cultu res; determine the central message, lesson, or moral and explain how it is conveyed
through key details in the text.

Recall Identify Retell Use Recount

Recall events that occurred in a story.

Identify events that occurred at the beginning, middle, and end of a story.

»

Retell events that occurred at the beginning, middle, and end of a story.

»

Use transition words to indicate the sequence of events in a recounting of a story,

fable and/or folktale
\1J

Recount a story, fable and/or folktale with a clearly sequenced ordering of events

45

Students will be able to...
RL.3.2 Recount stories, including fables, folktales, and myths from diverse cultures;
determine the central message, lesson, or moral and explain
how it is conveyed through key details in the text.
Verbs that demonstrate Critical Thinking
EVALUATION
/ Appraise
SYNTHESIS Argue
Arrange Assess
ANALYSIS Assemble Choose
Analyze Collect Compare
APPLICATION | Appraise Combine Conclude
Apply Categorize Comply Estimate
COMPREHENSION | Complete Compare Compose Evaluate
e . Construct Contrast Construct Interpret
KNOWLEDGE | Descr@e=| Demonstrate Debate Create Judge
= Discuss Dramatize Diagram Design Justify
[ Name Explain Employ Differentiate Devise Measure
R OOs!m— [ . Distinguish Formulate Rate
Record I [ identify | || Interpret | Examine Manage Revise
Relate Recognize “rOperate Experiment Organize Score
Repeat Restate Practice Inspect Plan Select
State Tell Schedule Inventory Prepare Support »
Tell Translate Sketch Question Propose Value
Underline Use Test Setup
P

46

2/13/26

23



Identify examples of a central message, lesson or
moral

Name a central message, lesson, or moral

Identify the central message, lesson or moral of a
story, fable and/or folktale read aloud from given
options

Describe how key details of the story, fable and/or
folktale relate to/contribute to the central message,

lesson, or moral of the story

Determine the central message, lesson or
- . . \.}/
moral of a story, fable and/or folktale \

47

]
Fully Unpacked Standards

Planning for Instruction

Standard

Outcomes

Students will be able to...

Notes
Grade before and after

RL.3.2 Recount stories,
including fables,
folktales, and myths
from diverse cultures;
determine the central
message, lesson, or
moral and explain how
it is conveyed through
key details in the text.

* Recall events that occurred in a story

* |dentify examples of a central message, lesson or moral

* Name a central message, lesson, or moral

* |dentify events that occurred at the beginning, middle, and

end of a story.

« Retell events that occurred at the beginning, middle, and end

of a story.

* Use transition words to indicate the sequence of events in a

recounting of a story, fable and/or folktale

« Recount a story, fable and/or folktale with a clearly

sequenced ordering of events

* |dentify the central message, lesson or moral of a story, fable

and/or folktale read aloud from given options

« Describe how key details of the story, fable and/or folktale

relate to/contribute to the central message, lesson, or moral
of the story

* Determine the central message, lesson or moral of a story,

fable and/or folktale

RL.2.2 Recount stories,
including fables, folktales,
and myths from diverse
cultures and determine
the central message,
lesson, or moral

RL.4.2 Determine a theme
of a story, drama, or poem
from details in the text;
summarize the text.

2\
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Grade Level Processing Time

Add in the notes column of your BUF checklist:

* Where are you in the unpacking of standards into
outcomes process?

* On ascalefrom 1 (I don’t get it) to 5 (Totally got
this! | can teach you!), how comfortable are you
with the unpacking process?

* Divide into partners as needed for support.

* Work on unpacking at least one standard per pair

(content, literacy) o an
239 Y

49

Water break! High five!
Let’s move on...

50
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Agenda
* Welcome

* Step 2 of the Biliteracy Curriculum
Development Process: The BUF
* Rigor of the Standards
* Qutcomes
* Big Ideas
* Assessments
* Instruction
* Session Closure

www.TeachingForBiliteracy.com

2\
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51

Big Ideas

Write big ideas for
content and write big
ideas for language arts.

O Read this guidance document about bi

[J Copy one of the worksheets below to

3-5 example here (SCI + create your big ideas.
ALE) O Inspanish
-2 example here (SCI+ O InEnglish
ALE)

3rd grade example (SS+ | Check your work:

ELA) [ Review your big ideas to make sure they ) .
complets theprompt, " want my students | at S t IS
to understand that..." . The word “that”

makes you write an essential
understanding. Do not use verbs like

.
“how”. t f
portion O

addressed in parenthesis.

[ Every big idea has at least 2 examples (the .
et et vt o vl s the checklist
expose students to so that they can attain L
the big idea)

[ Al content standards are represented in the
big ideas. The ladder and buckets are
represented in the language arts big idea.

[ The big ideas and examples are written as
statements and not instructional activities.

[m]

Next Steps:
[J Add the big ideas to the unit template.

2\
=

[J Add notes in the right-hand column to help
you with the next unit. (Brief summary of
what you accomplished, description of
what is missing if the work is not finished,
things to remember for the next unit,
questions, vertical articulation issues, etc) |

52
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]
Unpacked Standards — Big Ideas — Oracy

and Building Background are all linked

* In order to select oracy strategies, we
must know what we are teaching.

* What we are teaching comes from
standards and from big ideas.

2\
=

53

Big Ideas Guidance Document

ALL: INTRO
Guidance Document for Writing Big Ideas: Unit Backwards Design

This guidance document will focus on how to write big ideas for each unit. Before we begin.... a word about
language. We highly recommend that you write the unit in the language of instruction. Here are templates for
writing them in Spanish and in English. Match the language of instruction to the language of the temblates so

that your unit writing is authentic to the language in which you will teach. N b ff 1 8
What are big ideas and why do we need them? .

The biliteracy mapping process we have undertaken is standards based. Standards can b Rea d yo ur sect 10onN.
different ways, and depending on how they are interpreted, they can be more or less rigc

ideas, we will interpret the standards, build a meaningful frame, or context for learning, ¢ N Ote .

what students will learn in the unit. While big ideas come from standards, they are differ
and have a different purpose. Let’s explore what they are, why we use them and how to

* Onerule
SECTION 1 .
What are big ideas? * One warning

Big ideas are understandings that students develop throughout a unit. These understand

connections made over time that help students organize their thinking. Big ideas are “thi @ O n e too I/ti p
understandings that we want students to ‘get inside of’ and retain after they’ve forgotter

details.” (Wiggins and McTighe, 1998, p. 10). The current standards-based era we are in prioritizes critical

thinking and problem solving over learning facts and details. Big ideas help us organize and focus our teaching

so that students experience meaningful learning that will endure. Big ideas move us away from activity-based

planning to understanding based planning.

In his book titled Unwrapping the Common Core (2014), Larry Ainsworth describes the role of big ideas this
way (p.55):
Big ideas originate with the educator who thinks deeply, in advance of any instructional planning,
about what the end learning goals for students should be for a particular unit of study. The educator
then guides students during the unit to discover these Big Ideas for themselves by the end of the unit.
This backwards-planning approach to standards-based unit design is an intentional way of aligning
standards. assessment. curriculum and instruction.

2\
=7
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|
The Big Idea

* |s grounded in State and National Academic
Standards

* Comes from the work of Wiggins and McTighe,
Understanding by Design

* “l want my students to understand that...” and
“For example, ...”

* |s also known as an essential understanding./\
AN
\1J

55

|
The Big Idea

Beginning with the Big Idea moves
lesson planning away from activity
based planning to concept based
planning, and facilitates meeting
the goals of the Common Core
Standards.

‘If-:\

56
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The Big Idea

When serving a wide range of learners —
as is typical in a bilingual setting — big
ideas provide a common cognitive
focus for all learners, even when
differentiated tasks are required for
diverse students to learn those ideas
and to demonstrate their learning.

e
~

57

]
Big Ideas

Yes No
\

Bees pollinate flowers as
they collect nectar to
make honey.

58
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Yes

Big Ideas

No

How can we
turn this into a
BIG IDEA?

Bees pollinate flowers as they
collect nectar to make honey.

59

Yes

Big Ideas

No

interdependent.

Plants and animals are Bees pollinate flowers as they

collect nectar to make honey.

60
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]
Big Ideas

Yes No
\

The Taos Pueblo Native
Americans hunted for
Bison in the plains.

61

]
Big Ideas

~ How can we turn this

Plar . ey

neiNto @ BIG IDEA? .

The Taos Pueblo Native
Americans hunted for Bison in
the plains

62
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Big Ideas

No

Yes

‘ m
w

Yes

Big Ideas

No

2/13/26
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Big Ideas

Yes ‘ No

|
.How can we turn this l

.into a BIG IDEA?

- Poetry
|
Big Ideas

No

D
m I
I é
"

33
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To be a big idea...

* The statement must have at least two
examples.

* It must be an enduring understanding, NOT a
DETAIL.

* It must be able to complete the sentence
prompt, “lI want my students to understand
that...”

67

]
Is it a big idea?

...Genre.

68
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Is it a big idea?

...Genres come in many
formats with specific
elements.

69

Is it a big idea?

..how to
classify
animals.

70
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...Scientists classify animals according
to their physical characteristics and
adaptations to their environment.
These classifications include:
mammals, reptiles, fish, amphibians,
insects, and birds.

71

..Immigrants
face many
challenges as
they adapt to
a new
environment.

72
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Is it a big idea?

..text themes.

73

Is it a big idea?

...\Writers communicate a
message , moral, or
theme when they write
a poem or story.

74
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Is it a big idea?

..fractions,

percentages,
and g

decimals.

75

Is it a big idea?

..fractions, decimals
and percentages are
all ways of
expressing the
relationship of a part
to the whole.

76
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Writing Big Ideas

- Circle the recurring nouns in the standards. This is
the ‘what’ students need to understand/learn.

- Underline the verbs in the standards. This identifies
the rigor of the standards.

- Then ask yourself, what is so important about the
study of ---X--- to get to the Big Idea.

www.TeachingForBiliteracy.com

77

K-LS1-1
Use observations to describe

(including

www.TeachingForBiliteracy.com
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| DO!

Content Standards BUNDLE K-LS1-1

Unit 3- Sci and Spanish Language Arts
Animal Survival Within Their Environment

E: ial Question: What do animals and need
to meet their needs and survive within their environments?

K-LS1-1. Use observations to describe patterns of what plants and
animals (including humans) need to survive.

K-ESS2-1. Use and share observations of local weather conditions
to describe patterns over time.

K-ESS2-2. Construct an argument supported by evidence for how
plants and animals (including humans) can change the
environment to meet their needs.

K-ESS3-1. Use a model to represent the relationship between the
needs of different plants and animals (including humans) and the
places they live.

K-ESS3-3. Communicate solutions that will reduce the impact of
humans on the land, water, air, and/or other living things in the
local environment.*

K-2-ETS1-1. Ask questions, make observations, and gather
information about a situation people want to change to define a
simple problem that can be solved through the development of a
new or improved object or tool.

Writing Standards - W.K.1 Opinion
(Petition)
W.K.7, W.K.8

Reading Standards - Informational Texts
RLK.3, RLK.5, RLK.8, RLK.9

RLKA
oL |

Students will understand
that...

animals (including humans)
need particular things in
order to survive, and that
those needs can be predicted
because they follow a

pattern. (K-LS1-1)

rTeachingForBiliteracy.com
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| DO!

K-LS1-1

Content Standards BUNDLE

Unit 3- Science and Spanish Language Arts
Animal Survival Within Their Environment

Essential Question: What do animals and humans need
to meet their needs and survive within their environments?

Next Generation Science Standards:

K-LS1-1. Use observations to describe patters of what plants and
animals (including humans) need to survive.

K-ESS2-1. Use and share observations of local weather conditions
to describe patterns over time.

K-ESS2-2. Construct an argument supported by evidence for how
plants and animals (including humans) can change the
environment to meet their needs.

K-ESS3-1. Use a model to represent the relationship between the
needs of different plants and animals (including humans) and the
places they live.

K-ES$3-3. Communicate solutions that will reduce the impact of
humans on the land, water, air, and/or other living things in the
Iocal environment.*

K-2-ETS1-1. Ask questions, make observations, and gather
information about a situation people want to change to define a
simple problem that can be solved through the development of a
new or improved object or tool.

Writing Standards - W.K.1 Opinion
(Petition)
W.K.7, WK.8

RLKA
oL |

- Texts
RI.K.3, RLK.5, RLK.8, RL.K.9

Students will understand that
animals (including humans) need
particular things in order to survive,
and that those needs can be
predicted because they follow a
pattern. (K-LS1-1)

For example:

1. All animals need to take in food or nutrients in order
to survive, and all animals need water.

2. Different animals need different kinds of foods in
order to survive.

www.TeachingForBiliteracy.com
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WE DO!

Content Standards BUNDLE

Unit 3- Sci and Spanish Language Arts
Animal Survival Within Their Environment

E: ial Question: What do animals and need
to meet their needs and survive within their environments?

K-LS1-1. Use observations to describe patterns of what plants and
animals (including humans) need to survive.

K-ESS2-1. Use and share observations of local weather conditions
to describe patterns over time.

K-ESS2-2. Construct an argument supported by evidence for how
plants and animals (including humans) can change the
environment to meet their needs.

K-ESS3-1. Use a model to represent the relationship between the
needs of different plants and animals (including humans) and the
places they live.

K-ESS3-3. Communicate solutions that will reduce the impact of
humans on the land, water, air, and/or other living things in the
local environment.*

K-2-ETS1-1. Ask questions, make observations, and gather
information about a situation people want to change to define a
simple problem that can be solved through the development of a
new or improved object or tool.

Writing Standards - W.K.1 Opinion
(Petition)
W.K.7, W.K.8

Reading Standards - Informational Texts
RLK.3, RLK.5, RLK.8, RLK.9

RL.K.1

oL |

K-ESS2-2 Construct an

for how plants and

K-ESS3-1 Use a model to

represent the

between the needs of

Iants and animals

(including humans) and the

laces they live

;

rTeachingForBiliteracy.com

WE DO!

Content Standards BUNDLE

Unit 3- Sci and Sp h L Arts
Animal Survival Within Their Environment

E: ial Q i What do animals and h need
to meet their needs and survive within their environments?

N neration Scien ndards:

K-LS1-1. Use observations to describe patterns of what plants and
animals (including humans) need to survive.

K-ESS2-1. Use and share observations of local weather conditions
to describe patterns over time.

K-ESS2-2. Construct an argument supported by evidence for how
plants and animals (including humans) can change the
environment to meet their needs.

K-ESS3-1. Use a model to represent the relationship between the
needs of different plants and animals (including humans) and the
places they live.

K-ESS3-3. Communicate solutions that will reduce the impact of
humans on the land, water, air, and/or other living things in the
local environment.*

K-2-ETS1-1. Ask questions, make observations, and gather
information about a situation people want to change to define a
simple problem that can be solved through the development of a
new or improved object or tool.

Writing Standards - W.K.1 Opinion
(Petition)
W.K.7, WK.8

Reading Standards - Informational Texts
RILK.3, R.K.5, RI.LK.8, RLK.9

RL.K.1

oL |

1.Te:

K-ESS2-2
K-ESS3-1

Students will understand
that...

animals (including humans) will
change their environment to meet
their needs, and this can be
represented by constructing a
model.

(K-ESS2-2 K-ESS3-1)

achingForBiliteracy.com
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WE DO!

Content Standards BUNDLE K-ESS3-1

Unit 3- Science and Spanish Language Arts
Animal Survival Within Their Environment

Essential Question: What do animals and humans need
to meet their needs and survive within their environments?

K-ESS2-2. Construct

rgument supported by evidence for how

plants and animals (including humans) can change the
environment to meet their needs.
odel t

elationship between the

luding humans) and the

K-ESS3-3. solutions that will reduce the impact of
humans on the land, water, air, and/or other living things in the
local environment.*
K-2-ETS1-1. Ask qu
information about a situation p

simple problem that can be solved through the development of a
new or improved object or tool.

ns, make observations, and gather
ion people want to change to define a

Writing Standards - W.K.1 Opinion

(Petition)
W.K.7, WK.8 .
N ing - ional Texts E
2 RLK.3, RLK.5, RL.K.8, RL.K.9 3

K-ESS2-2

Students will understand that animals
(including humans) will change their
environment to meet their needs,
and this can be represented by
constructing a model.

(K-ESS2-2, K-ESS3-1)

For example:

1. Humans may clear land of trees in order to build a
house.

2. One can build a model of a beaver dam to show how
the beaver blocks a running river by building a lodge
from downed trees, resulting in a pond.

www.TeachingForBiliteracy.com

83

Literacy Big Ideas

* Follow a pattern

* Emphasize the connection between
writing and reading

e Connect the writing and reading to
the concepts of the content

* Spell out the literacy standards from

the unit.

www.TeachingForBiliteracy.com
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]
Literacy Big Ideas

| want my students to understand that, when reading
_(informational OR literary)_ texts,

it is important to (what will students be expected to do from
standards 2-9) ,

in order write (an opinion OR an informational/explanatory
OR a narrative — or specific product/genre, i.e., historical
fiction narrative)

about (something related to the content big idea) .

2\
=

www.TeachingForBiliteracy.com
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Literacy Big Ideas
Language Arts Standards- Reading

‘ Unit 3- Sci and Spanish L Arts
Animal Survival Within Their

Students will understand that...

Essential Question: What do animals and humans need
to meet their needs and survive within their environments?

)
: _ when reading complex,

K-!.S1I-1._Uslsdo_bssr:\/a(ions to dzs'cribe p_anems of what plants and - -

L N gra de level informational

to describe pattems over time.
K-ESS2-2. Construct an argument supported by evidence for how ..
plants and animals (including humans) can change the

environment to meet their needs. eX S «N\. | | S
K-ESS3-1. Use a model to represent the relationship between the ’

needs of different plants and animals (including humans) and the

places they live. . .
K-ESS3-3. Communicate solutions that will reduce the impact of | I 4] p O rta nt to .

humans on the land, water, air, and/or other living things in the
local environment.*

K-2-ETS1-1. Ask questions, make observations, and gather . De SC ri be th e conn ectio n betwe en two

ir‘|forman'on about a situation people want to change to define a R . R .

Pow o proved o, individuals, events, ideas, or pieces of
information in a text (RI.K.3)

| Writing Standards - W.K.1 Opinion
(Betition) * Identify the reasons an author gives to support

W.K.7, W.K.8
\ points in a text (RI.K.8)
* Identify basic similarities in and differences

between two texts on the same topic (RI.K.9)
www.TeachingForBiliteracy.com

Texts

RLK.1
0L |

EI.K.S, RI.K.5, RLK.8, RL.K.9

86
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Literacy Big Ideas
Language Arts Standards- Writing

|
Unit 3- and L Arts
| Animal Survival Within Their Environment

...to be able to write their own
st s 1 otition (W.K.1) where they

Next Generation Science Standards:
K-LS1-1. Use observations to describe patterns of what plants and

e e e s weanercnaions. © PArticipate in shared research (W.K.7)
to describe patterns over time. X . . .
pints and amma inesang nemeneycan e e | recall information from experiences or

environment to meet their needs.

K-ESS3-1. Use a model to represent the relationship between the H H

needs of different plants and animals (includlnlg hur:wans) and the gat he r I nfO rm at I 0 n frO m SOU rces tO
places they live.

K-ESS3-3. C icate solutions that will reduce the i t of H

v e v, an o b G answer a question (W.K.8)

local environment.*
K-2-ETS1-1. Ask tions, make ob: tions, and gathe . . .
e e e S * Use a combination of drawing,

simple problem that can be solved through the development of a

o e e dictating, and writing to compose
Y oy T opinion pieces in which they tell the
.K.7,W.

reader the topic and state an opinion
about it (W.K.1)

about saving the salmon in the Columbia River.

www.TeachingForBiliteracy.com
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I ]
Literacy Big Ideas

| want my students to understand that, when reading
texts,

it is important to
1.
2.
3.

in order to write

about

2\
=
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]
Use the Checklist to review your Big Ideas

Checklist:

Criteria Notes
Each big idea lists the standards it is addressing in parenthesis.

All content standards are represented in the big ideas. The ladder
and three buckets are represented in the language arts big idea.

Big ideas are enduring understandings that include why their study is
important.

Each big idea has at least 2 examples.

The big ideas and examples are written as statements and not
instructional activities.

www.TeachingForBiliteracy.com

89

- .
YOU DO! https://bit.ly/

PlanBigldeas
* Bundle standards that e
could be made into 1 big
idea

* Write a content big idea
and example

* Write a language arts
(reading and writing) big
idea to support the ——
content big ideas

www.TeachingForBiliteracy.com
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biliteracy Unit Framework (BUF)

— =+
wrage: Language: English Unit Number:
Unit Name:
Content areas:
C Writing - Reading:
Link; ﬁds into outcomes

Big Ideas:
Content Big Ideas:
1. I'want my students to understand that...
a. Forexample, ...
b. For example,...

Language Arts Big Ideas: | want students to understand that when reading text, it is important to
.

...to be able to write their own where they about content or universal theme)

j—

www.TeachingForBiliteracy.com

91

Big Idea Recommendations

* Big Ideas must start with “l want my
students to understand THAT...”

* 2 or more examples are written for
each Big Idea

* The examples of the big ideas are NOT
activities (e.g., students will write a
timeline and use a picture sort), they
are examples that make the big idea
more comprehensible. \'

D\

f

92

2/13/26

46



]
Using Al to support Big Idea Development

Human=> Al Human

1.Human: Content Standards
-Which to bundle?
2. Al: “Using these Kindergarten Sci/HSS
standards, create an overarching Big Idea for our
unit that supports the essential question
Use the sentence frame ‘Students will understand
THAT...””
3. Human: Digest it. Decide if it is good, then create

examples
-You can ask Al for examples, but be critical
CO ns u me r-S www.TeachingForBiliteracy.com

93

Water break! High five!
Let’s move on...

94
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Agenda

* Welcome

e Step 2 of the Biliteracy Curriculum
Development Process: The BUF

* Rigor of the Standards
* Qutcomes
* Big Ideas
* Assessments
* Instruction

* Session Closure

www.TeachingForBiliteracy.com

an

14

95

I |
Assessment is:

* Instructional (AKA Formative): Used to make
instructional decisions

* Interim: Used as a “benchmark” throughout
the school year to ensure students are making
progress throughout the school year

* Standardized: Used annually to evaluate the

educational program and student
performance over time.

96
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|
The purpose of assessment is to...

* Document student learning to inform and
guide instruction.

* Document student learning to compare
students to others within the school or district
and to ensure students are making growth
throughout the school year.

* Document student learning to ensure that the
educational program is effective and to
compare students to others at a state or
national level.

97

Sprint 4:
Summative Assessment

Performance-Based

Summative Assessment [J Read through several examples of Th t ) t h .
Refer to this guidance ’ summative assessment in the guidance a S I S
document. document.

.
[ Use the GRASPS graphic organizer to plan p O rt I O n Of
summative Assessment the summative assessment.
worksheet in Spanish
[ Create your first draft. Read it over, share it t h h k | . t
Summative Assessment with others, and make revisions. You will e C e C I S ]
worksheet in English come back to the summative assessment
for additional revisions after you have L t ] h k M
written the storyline. e S C e C I n
[T Add notes in the right-hand column to help
you with the next unit. (Brief summary of
what you accomplished, description of 0 n yo u r
what is missing if the work is not finished,
things to remember for the next unit,

questions, vertical articulation issues, etc.) S u m m ative
assessment...
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[
Review the summative assessment for
yOU r unit Resource Packet p. 5

What knowledge will students need to
perform well on this assessment?

What skills will students need in order
to perform well on this assessment?

How does it tie in with your essential

guestion and Big Ideas?
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Water break! High five!

Let’s move on...
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SS&w  Sprint 5:
Formative Assessments

Unit Flow Chart

O Study the unit flow charts here

[J Select the template you need:
(O Use this template in English
[ Use this template in Spanish.
([0 Use this template for the first half
of kindergarten.

[ using the unit flow chart graphic organizer
and the prompts, start to “bundle” your
standards (what content standards will be
used at the beginning, middle and end of
the unit; what reading and writing
standards will be used at the beginning,
middle and end, how will these standards
be integrated?)

[J Write descriptions of what students will be
doing

[ Be sure to include oracy before literacy
every time new language is introduced

[J create your first draft. Read it over, share it
with others, and make revisions. You will
come back to the unit flow chart for
additional revisions while writing the
storyline and when creating the
Instructional Sequence Chart.

[J Add notes in the right-hand column to help
you with the next unit. (Brief summary of
what you accomplished, description of
what is missing if the work is not finished,

That’s RELATED to
this portion of the
checklist.

...And to your
unpacked standards!

2\
=
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formative # more paperwork

7o Do List

1.)So

CoMany T
@ 771fh55

An outcome already tells you what to
look for.

The assessment is just the moment you
watch for it.

- -

an
w
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]
Let’s practice with evidence!

Outcome and Evidence Closed Sort

In partners,

Label two sticky notes:

Outcome Evndence
Verb J

Hand over hand!

103

»

—
Partner A g
& Partner B

Partner A: Thiscardsays . ltis (an
verb/evidence type).

Partner B: | think the card that goes with it is
Partner A: Yes! A classroom example might be
[switch roles]

104
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Carousel Brainstorm: Low-prep formats
i Qfor formative assessments

— — —_— — — — — — —

Oral Visual/ Kinesthetic
Written

Rule: If it takes longer to prepare than to use, it’s not
formative.

el

\“53
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3-1LS4-3. Construct an argument with evidence that in a particular habitat some organisms can survive
well, some survive less well, and some cannot survive at all. [Clarification Statement:
Examples of evidence could include needs and characteristics of the organisms and habitats

involved. The organisms and their habitat make up a system in which the parts depend on each
other.]

What would | need to see or hear to know a
student can do this?

Outcome: Students will explain why a habitat
supports a specific animal.

| will look for (Evidence): A “because
statement” using vocabulary

Quick Check Tool: Partner talk + teacher
clipboard note \"'
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—Each partnership pick a standard and its
outcomes (one content, one literacy per

grade level). &
Plan O:
Outcome with Verb: E:
| will look for (Evidence): T:
Quick Check Tool: :

One sticky note per
outcome, unless it makes

sense for them to be @E
bundled!

107

I
THINK: Use your flow chart to see where
the sticky notes go.

—>Which content-related outcomes go in
each sequence?

—>Which literacy-related sticky notes?

rr————

Reading

ssssssssssssssssssssssssssssssss
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If this is my content OET, what literacy might
be paired with it?

Outcome: Students will explain why a habitat
supports a specific animal.

Evidence: | will look for: A “because
statement” using vocabulary

Quick Check Tool: Partner talk + teacher
clipboard note s@@{
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.;7 Identify examples of a central message, lesson or moral

.;7 Name a central message, lesson, or moral

Identify the central message, lesson or moral of a story,
fable and/or folktale read aloud from given options

Describe how key details of the story, fable and/or
folktale relate to/contribute to the central message,
lesson, or moral of the story

Determine the central message, lesson or moral of a an
story, fable and/or folktale S‘?

110
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Identify the central message, lesson or moral of a
O: story, fable and/or folktale read aloud from given

options

Describe how key dei The because statements

folktale relate to/con that we are using in
lesson, or moral of th . .

reading will help
reinforce connections in
the content work, and

. i |
. Partner talk, using f vice versa. Great!

. A because stateme
" and the central me:

" Then sticky note on the detail they found,
using “This detail connects with the central

Y1
” an
message because .
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Water break! High five!
Let’s move on...
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Agenda

* Welcome
* Step 2 of the Biliteracy Curriculum
Development Process: The BUF
e Rigor of the Standards
* Qutcomes
* Formative Assessments
* Big Ideas
* Session Closure

www.TeachingForBiliteracy.com
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[
Where did we land?

Step 2 of the Standards-Based Biliteracy Curriculum Mapping Process
Link to Overview Mapping Process

—— Update your BUF
' ’ = checklist!

Link to the Standards-Based Biliteracy Map

Step 2: Backwards Unit Design

Element Guidance Notes
Analyze the map. Listthe | 1 G4 10 your grade-level map.
standards from the map
onto the unit template: [ On the map, find the unit you are writing

and after this unit

EUF Template [ Review your year-long storyline
spanish Your yearong stord
BUF Template 01 Looking at the map, review the units before o e w a o u
English
Consult mentor texts in 01 Analyze how this unitfits within the

this folder (sample BUF, yearlong map
RHEETER | v would like to focus
ete) revisited - think about ways to increase the

rigor and jot your notes in the column to
the right.

on next in your unit

the unit template (BUF Template - Spanish;
BUF Template - English)

[0 Add notes in the right-hand column to help .
You with the next unit. (Noticing,
wonderings,things to remember forthe y l g l g I n g e

next unit, questions, vertical articulation

issues, etc.)
Unpack all the standards [0 use your standards documents to read
from he untioto routh e comens (e and 55D, eleme nt
outcomes. literacy standards from the grades below []
and above to make sure you “stay in your

=

[ Create a copy of this template (in Spanish)

O Review this guidance document

[ Do the “What itis” and “What it is not”
activity for each standard.

[ Sketch a flow chart to designate
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Well done, Teams!
You’re ready for some mid-season racing!

115

~ < Please fill out
» CRA _ this survey
z ’ f _  before leaving:
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