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Introductions

* |am

* My position is

 What | like the most about Sheridan Way/VUSD
IS

* This week | would like to learn about

www.TeachingForBiliteracy.com
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Sheridan Way Elementary School, VUSD
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Karen Beeman
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Outcomes:

Describe the goals of dual language programs, including why districts have dual language programs,
who they benefit, and how the goals of the program will be met (i.e., vision and pedagogy statement).
Describe the students in language acquisition and biliteracy programs in the US and how the language
acquisition program meets the needs of all of its students.

Experience and explain how biliteracy instruction and the learning environment reflect best practices
for developing bilinguals.

Identify and describe high leverage biliteracy strategies to use during instruction in any language.
Describe how language development supports (sensory, graphic, and interactive) engage all learners
and are included during instruction in each program language.

Describe biliteracy, the Biliteracy Unit Framework (BUF) and its characteristics, including that a unit is
taught in one language, it integrates language, literacy and content, and includes the Bridge at the end
of the unit, which has two purposes.

Summarize how programmatic systems and structures support effective biliteracy instruction and
ensure instructional equity.

Identify short-and-long term goals that support the implementation of effective biliteracy instruction.

Evaluation: (to complete Friday, March 6, 2026)

https://bit.ly/410ji6y
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Professional Learning Expectations

* Participate actively and meaningfully
* Avoid side conversations

* Place cell phones on vibrate

* Be present

* Ensure everyone has a voice

* Flexible mind — be open to new ideas-
Growth mindset @(

\
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Effective Dual Language Programs:

Planning and Implementation

Sheridan Way Elementary School, VUSD
March 2-6, 2026

Karen Beeman
teachingforbiliteracyKB@gmail.com

Outcomes:

e Describe the goals of dual language programs, including why districts have dual language programs,
who they benefit, and how the goals of the program will be met (i.e., vision and pedagogy statement).

e Describe the students in language acquisition and biliteracy programs in the US and how the language
acquisition program meets the needs of all of its students.

e Experience and explain how biliteracy instruction and the learning environment reflect best practices
for developing bilinguals.

¢ Identify and describe high leverage biliteracy strategies to use during instruction in any language.

e Describe how language development supports (sensory, graphic, and interactive) engage all learners
and are included during instruction in each program language.

e Describe biliteracy, the Biliteracy Unit Framework (BUF) and its characteristics, including that a unit is
taught in one language, it integrates language, literacy and content, and includes the Bridge at the end
of the unit, which has two purposes.

e Summarize how programmatic systems and structures support effective biliteracy instruction and
ensure instructional equity.

e l|dentify short-and-long term goals that support the implementation of effective biliteracy instruction.




Center for Teaching for Biliteracy Resources and Links

https://bit. Iv/4aepbe

Center for Teaching for
Biliteracy Reference List

Biliteracy Strategies Glossary

Three Linguistic Spaces

Supporting Newcomers

Clarifying the Science of Reading- Kari Kurto
https://bit. Iy/4aG40hT

Comprehensive Literacy Instruction for English Language Learners —
Laurie Olsen
https://bit. lv/47V6nvO

The Science of Reading and
English Learners

Joint Statement: Understanding the Difference — The SoR and
Implementation for ELs
https://bit.ly/403vmE5




Agenda:

¥ Introductions

* The goals of dual language

* Students in dual language
programs

* Comparison of Language Education
Programs

* Defining Biliteracy 4?
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A comprehensive guide to

Dual Language Education

GUIDING

PRINCIPLES FOR

DUAL LANGUAGE
EDUCATION

a =

@ | Dual Language
i
CALZ & il & sanTiLLanaUs

Based on the most recent research in the
field (3" edition) S@P
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STRAND 1 PROGRAM STRUCTURE

Principle 1 All aspects of the program work together to achieve the three core goals of dual language education:
grade-level academic achievement, bilingualism and biliteracy, and sociocultural competence.

Principle 2 The program ensures equity for all groups.
Principle 3 The program has strong, effective, and knowledgeable leadership.
Principle 4 An effective process is in place for continual program-planning, implementation, and evaluation.

Page 5

Principle 1 The program has a process for developing and revising a high-quality curriculum.

Principle 2 The curriculum is standards-based and promotes attainment of the three core goals of dual language
education.

Principle 3 The curriculum effectively integrates technology to deepen and enhance learning.
STRAND 3 INSTRUCTION

smas  NsTRUCTION | -
Principle 1 Instructional methods are derived from research-based principles of dual language education and T h e se a re t h e c h a ra Cte rl St I CS

ensure fidelity to the model.
Principle 2 Instructional strategies support the attainment of the three core goals of dual language education.

Principle 3 Instruction is student-centered. Of We I I -i m p I e m e nte d d u a I I a ng u age

Principle 4 Instructional staff effectively integrate technology to deepen and enhance the learning process.

programs.

Principle 1 The program creates and maintains an infrastructure that supports an assessment and accountability
process.

Principle 2 Student assessment is aligned with program goals and with state content and language standards, and
the results are used to guide and inform instruction.

Principle 3 Using multiple measures in both languages of instruction, the program collects and analyzes a variety of
data that are used for program accountability, program evaluation, and program improvement.

Principle 4 Student progress toward program goals and state achievement objectives is systematically measured
and reported.

Principle 5 The program communicates with appropriate stakeholders about program outcomes.

STRAND 5 STAFF QUALITY & PROFESSIONAL DEVELOPMENT
Principle 1 The program recruits and retains high-quality dual language staff.

Principle 2 The program provides high-quality professional development that is tailored to the needs of dual
language educators and support staff.

Principle 3 The program collaborates with other groups and institutions to ensure staff quality.

STRAND 6 FAMILY & COMMUNITY

Principle 1 The program has a responsive infrastructure for positive, active, and ongoing relations with students’
families and the community.

Principle 2 The program promotes family and community engagement and advocacy through outreach activities and
support services that are aligned with the three core goals of dual language education.

Principle 3 The program views and involves families and community members as strategic partners.
Principle 1 The program is supported by all key stakeholders.

Principle 2 The program is equitably and adequately funded to meet program goals.
Principle 3 The program advocates for support.

148 ‘ GUIDING PRINCIPLES FOR DUAL LANGUAGE EDUCATION
www.TeachingForBiliteracy.com



Goal of Dual Language Programs ~ $¥%.0

“ .the term dual language refers to any
program that provides literacy and
content instruction to all students
through two languages

In other words, this goal means....

For students to meet this goal they need....

i
\1J
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GUIDING
PRINCIPLES FOR

The goals of Dual Language =

Three Pillars of Dual Language Education

Handouts
page 4

Grade-Level Cross-
Academic Cultural
Achievement Competence

LT TETR TRy wey

Bilingualism

and
Biliteracy
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e S —.

©2016 Center for Applied Linguistics
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Goal of Dual Language Programs

“...the term dual language refers to any
program that provides literacy and content
instruction to all students through two languages

and that promotes bilingualism and
biliteracy,

In other words, this goals means....

For students to meet this goal they need....

4
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I
In other words, this goal means..

e Students need to develop academic listening
and speaking, (oracy) in Spanish

* Students need to develop academic listening
and speaking, (oracy) in English

* Students need to develop reading and
writing (literacy) in Spanish

* Students need to develop reading and
writing (literacy) in English

i
\1J
www.TeachingForBiliteracy.com ‘



I
In other words, this goal means..

e Students need time and practice in Spanish
daily.

e Students need time and practice in English
daily.

* Teachers need to know students’ proficiency
level in L, S, R, and W in Spanish.

* Teachers need to know students’ proficiency
level in L, S, R, and W in English.

e Students need time and space to use their
two languages together (i.e, translanguage)

www.TeachingForBiliteracy.com




Goal of Dual Language Programs

“...the term dual language refers to any
program that provides literacy and content
instruction to all students through two languagés™
and that promotes bilingualism and biliteracy,

grade-level academic achievement in each
language

In other words, this goal means....

For students to meet this goal they need....

4
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I
In other words, this goal means..

e Students need to meet grade level standards
in Spanish

e Students need to meet grade level standards
in English

e Students should be exposed to rigorous
instruction in Spanish

e Students should be be exposed to rigorous
instruction in English

nﬂl 1]
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I
In other words, this goal means..

* Teachers need to use language acquisition
scaffolds and supports in order for students
to meet standards in Spanish

* Teachers need to use language acquisition
scaffolds and supports in order for students
to meet standards in English

e Students need time in each language to
learn language, literacy and content.

i
| J
www.TeachingForBiliteracy.com ‘




Goal of Dual Language Programs

“..the term dual language refers to any ';;_:.‘
program that provides literacy and content instruction to
all students through two languages and that promotes

bilingualism and biliteracy, grade-level academic
achievement in each language, and socio-cultural

competence —

e
~~
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Goal of Dual Language Programs

“...the term dual language refers to any

L=t = & —

program that provides literacy and content instruction to
all students through two languages and that promotes
bilingualism and biliteracy, grade-level academic

achievement in each language, and socio-cultural
competence — a term encompassing identity
development, cross cultural competence, and
multicultural appreciation — for all students.

In other words, this goal means....

1/
For students to meet this goal they need.... \(




In other words, this goal means..

Ensuring that students feel visible, accepted and
valued.

Students learning about each other, their similarities
and differences.

Students need time, materials and models to
develop socio-cultural competence.

Teachers need to develop socio-cultural competence
first, in order to support their students’
development of socio-cultural competence.

Teachers need to integrate socio-cultural
competence into their linguistic spaces.

~
www.TeachingForBiliteracy.com ‘



Cultural Iceberg

FOOD
FAMOUS PEOP
FOLKLORE
N

\~_

Behavioral
UNSPOKEN RULES
E ARE UNIVERSAL AMONG ALINPEOPLE BUT THAT ARE
ASED ON THE PERSPECTIVES BEL

BEHAVIORS WE ASS

N\

Symbolic
SOCIO-ECONOMIC STATUS
RELIGION GENDER EDUCATION
FAMILY PROFESSION BIRTH ORDER
EXCEPTIONALITY DEATH HEALTH

MARITAL STATUS PARENTING
Adapted fron\Else Hamayan

www.TeachingForBiliteracy.com



e
Cultural Iceberg

Fine Arts

drama classical§nusic
popular music
cig& games cooking

/\\

s e—— —

Social interactigfi rate  Facial expressions Volume¥pf interaction
Sharing of physical sglace (comfortable being close or far) HOne remedies for sickness

_A

odesty Conception of beauty Ideals of chi
Relationships to animals

Patterns of superior/subordinate relations

Definition gf sin  Courtship practices Conception of justice Incenti
ion of cleanliness Attitudes toward dependents Theory of
Approaches to problem-solving Conception of status mobility
tatus designations based on age, sex, class, occupation, kinship, etc.
Nature of friengShip Ordering of time Conception of “self” Preference for competitiorhor cooperation

Body langugge Notions about logic and validity Patterns of handling emotions Conknunication
patterns Notion of time

www.TeachingForBiliteracy.com



V4 Bellfis Artdg
Témpano culturs o
Literatura drama musica clasica
usica popula

Bailes tipicos fjuegos cocinar \vestimenta
\ P jueg

-
Comportamiento ofular  Patrones conversdgionales en contexto
Tasa de interaccion gocial Expresiones\Faciales
Nocion de modestia concepto de belleza ideales de\a Crianza de los hijos

Relaciones con los animales
htrones de relaciones de superior/subordinado

Definicion del pecadp  Practicas de Cortejo Concepto de justicia Incef\tivos para trabajar
Nociongs de liderazgo Ritmo de trabajo Toma de decisionej{grupales
Concepcion de fmpieza Actitudes hacia los dependientes Teoria de las\enfermedades
Enfoques pgla la resolucion de problemas Concepcion de la movilidadde estatus
Designacjbnes de estatus basadas en edad, sexo, clase, ocupacién, parent{sco, etc.
Orden del fempo Concepcion del "yo" preferencia por la competencia o la cqoperacion
Lenguajeforporal Nociones sobre légica y validez Patrones de manejo de las eNgociones
Patrones de comunicaciéon Nocié del tiempo

AdMNEWLTERERINSEONRIlikeracy R
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Bellas Artes

Literatura ® Drama e Musica cl3sica
Musica popular
Bailes tipicos ® Juegos ¢ Cocinar ® Vestimenta
N

/‘\

l

|

\

P
[

W ~— T ——— —
Comunicacion a traves de los ojos ® Uso del lenguaje segun el contexto
Interacciones sociales ® Expresiones faciales

Témpano Cultural

adWLTERERINSEoNBIli keracy R
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Carousel: The goals of DL at Sheridan Way

New configuration: Across grade-levels and positions

4
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I
Carousel: The goals of DL at Sheridan Way

* How is SW meeting the overall goal of DL? How is
the overall goal of DL explained to parents,
students, and staff (new)? Are there some tweaks

that could enhance how SW meets the overall goal
of DL?

e Of the 3 pillars, which do you feel you are most
meeting at SW? Why? Please provide and
reasoning..

e Of the 3 pillars, which do you feel you are meeting
the least at SW? Why? Please provide and
reasoning..

* Are there any tweaks that could enhance how you
meet the 3 pillars? Please explain. %{

~
www.TeachingForBiliteracy.com ‘
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Afternoon Group: 3- 5
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