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Professional Learning Expectations

• Participate actively and meaningfully
• Please avoid side conversations
• Place cell phones on vibrate
• Be present
• Ensure everyone has a voice

© Center for Teaching for Biliteracy, LLC
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Exit Slips from Monday - AM
• I learned I don’t have to 

explicitly teach the lesson 
in Spanish and English, 
allow for the vocabulary 
to transfer.

• The three pillars were 
clarified by our 
discussions and gallery 
walk of others’ 
ideas/explanations.

• The carousel activity 
clarified the 3 pillars in 
more depth

• My understanding of the 
overall biliteracy goal was 
clarified by the 3 pillars.

• Today’s content applies to 
SW in that all teachers/staff 
will receive the information 
that only a few teachers 
were a part of previously!  
Alignment within the 
school!

• I learned about the 3 pillars 
and how they apply to DL.
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Exit Slips from Monday – AM TK-2
• I learned that we need to 

assess students in both 
languages (language 
acquisition) not focus on 
only 1.

• I learned that the 3 pillars 
of dual language Ed are 
important to dual 
language programs.  

• I learned again that to 
have strong literacy 
students need strong 
listening & speaking

• The goals of DLI were clarified 
through the breaking down of 
the 3 pillars, and the TPR & 
discussing how they look at 
SW.

• We need to inform parents of 
academics in both languages.  

• We need to implement more 
literacy.  

• I learned that there are various 
parts that come before 
instruction that are part of the 
7 strands.  
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Exit Slips from Monday – PM 3-5
• I learned that the 80/20 

model is more beneficial 
and I became more 
familiar with the 3 pillars

• Today’s content is 
relevant to SW because 
we all yearn for some 
type of consistency in the 
program to see results 
and to stay accountable.

• I learned that there are 
CAN DO descriptors that 
can help assess 
language proficiency in 
Spanish & in English.

• I learned that at SW, 
teachers and students 
need consistency and 
accountability to meet 
our academic goals for 
students.
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Exit Slips from Monday – PM 3-5
• I learned that we all 

want students to 
succeed, but it is 
difficult without 
consistency.

• Today I learned that we 
need structures.  That 
was clarified by 
everyone’s take on 
what we have been 
doing.

• I learned that it is important 
to reframe how we see 
students in their bilingual 
development.  All students 
have the potential to be 
bilingual, and we should not 
put them in a box.

• I learned how challenging 
implementing TWI is with 
so many changes at the 
school and in the larger 
culture.
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Agenda:

• Sample Instruction
• Sample Instruction Debrief 
• Planning for Biliteracy
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This is the goal of biliteracy – students 
who are bilingual, biliterate, have high 

academic achievement and 
socio-cultural competence.

Spanish - English

English
Spanish

…and who can make 
metalinguistic decisions© Teaching for Biliteracy, LLC
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Engages all students actively 
and meaningfully using active 
engagement strategies

Uses language teaching 
strategies focused on L, S, R, 
W, intentionally building 
oracy and background 
knowledge for literacy and 
content instruction  
               throughout the unit.

Includes a meaningful frame 
for learning: integrating 
content or a universal theme 
with language and literacy

Strategically plans for the 
three linguistic spaces: 

Spanish, the Bridge, English 

Teaching	for
Biliteracy…

Defining Biliteracy Instruction
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K
(80/20)

Math
Science

Social Studies
Language Arts

Spanish to English: 
Math, Science, 
Social Studies, 
Language Arts

English to Spanish: 
Language Arts, 

Social Justice, as 
needed

Language Arts 
(Through 
Universal 
Themes)
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K
(80/20)

Math
Science

Social Studies
Language Arts

Spanish to English: Math, Science, 
Social Studies, Language Arts

English to Spanish: Language Arts, 
Social Justice, as needed

Language Arts (Through 
Universal Themes)

1
(70/30)

Math
Social Studies
Language Arts

Spanish to English: Math, 
Social Studies, Language Arts
English to Spanish: Science, 

Language Arts

Science
Language Arts

2
(60/40)

Math
Social Studies
Language Arts

Spanish to English: Math, 
Social Studies, Language Arts
English to Spanish: Science, 

Language Arts

Science
Language Arts

3-5
(50/50)

Science
Language Arts

Spanish to English: Science, 
Language Arts

English to Spanish: Math, 
Social Studies, Language Arts

Math
Social Studies
Language Arts

6-8 Science
Language Arts

Spanish to English: Social 
Studies, Language Arts

Math
Social Studies
Language Arts

Electives
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Sample Yearlong Biliteracy Map – Kinder 80/20
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p. 14

Biliteracy Unit Framework
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Pg. 29

Kindergarten
80/20
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The Biliteracy Learning Environment: 
Two-Teacher Model
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PreK/TK BUF Template
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Page 28 of 
Resource Packet

Mandarin
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Bl
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Biblioteca Library

Juguetes 
y juegos

El Puente
The Bridge 

Possible Dual Language PreK 
Learning Environment Layout

Alfombra

Carpet

M

Biblioteca
/ Library

Español – láminas y trabajo de los estudiantes

English - charts and student work

Arte
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Toys and 
Games

El Puente
The Bridge 

Possible Dual Language PreK 
Learning Environment Layout

Alfombra

Carpet
T

Biblioteca
/ Library

English - charts and student work

English – anchor charts & student work

Art
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic 
pairing using a number of different variables. 

What are some factors you consider 
when grouping or pairing students?

23

www.TeachingForBiliteracy.com

24



3/10/26

www.TeachingForBiliteracy.com 13

www.TeachingForBiliteracy.com

California Spanish
Language Development
Standards

25
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Point to stated pictures, t�
words, phrases
Follow one-step oral t�
directions
Match oral statements t�
to objects, figures or 
illustrations

Sort pictures, objects t�
according to oral 
instructions
Follow two-step oral t�
directions 
Match information t�
from oral descriptions to 
objects, illustrations

Locate, select, order t�
information from oral 
descriptions
Follow multi-step oral t�
directions
Categorize or sequence t�
oral information using 
pictures, objects

Compare/contrast t�
functions, relationships 
from oral information
Analyze and apply oral t�
information
Identify cause and effect t�
from oral discourse

Draw conclusions from t�
oral information
Construct models based t�
on oral discourse
Make connections from t�
oral discourse 
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Name objects, people, t�
pictures
Answer WH- (who, what, t�
when, where, which) 
questions

Ask WH- questionst�
Describe pictures, events, t�
objects, people
Restate factst�

Formulate hypotheses, t�
make predictions
Describe processes, t�
procedures
Retell stories or eventst�

Discuss stories, issues, t�
concepts
Give speeches, oral t�
reports
Offer creative solutions to t�
issues, problems  

Engage in debatest�
Explain phenomena, t�
give examples and justify 
responses
Express and defend t�
points of view

4
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Match icons and symbols t�
to words, phrases or 
environmental print 
Identify concepts about t�
print and  text features

Locate and classify t�
information
Identify facts and explicit t�
messages
Select language patterns t�
associated with facts

Sequence pictures, events, t�
processes
Identify main ideast�
Use context clues to t�
determine meaning of 
words

Interpret information or t�
data
Find details that support t�
main ideas
Identify word families, t�
figures of speech

Conduct research to t�
glean information from 
multiple sources
Draw conclusions from t�
explicit and implicit text 

9
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Label objects, pictures, t�
diagrams
Draw in response to a t�
prompt
Produce icons, symbols, t�
words, phrases to convey 
messages

Make listst�
Produce drawings,  t�
phrases, short sentences, 
notes
Give information t�
requested from oral or 
written directions 

Produce bare-bones t�
expository or narrative 
texts
Compare/contrast t�
information
Describe events, people, t�
processes, procedures

Summarize information t�
from graphics or notes
Edit and revise writingt�
Create original ideas or t�
detailed responses

Apply information to t�
new contexts
React to multiple genres t�
and discourses
Author multiple forms/t�
genres of writing

9DULDELOLW\�RI�VWXGHQWV¶�FRJQLWLYH�GHYHORSPHQW�GXH�WR�DJH��JUDGH�OHYHO�VSDQV��WKHLU�GLYHUVLW\�RI�HGXFDWLRQDO�H[SHULHQFHV�DQG�GLDJQRVHG�OHDUQLQJ�GLVDELOLWLHV��LI�DSSOLFDEOH���DUH�WR�EH�
considered in using this information.

WIDA CAN Dos – Are not Standards, they are a 
tool for determining what students CAN DO.

English Language Proficiency

Pg. 19
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Spanish Language Proficiency

Pg. 20
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WIDA Level Descriptors
Levels of English/Spanish Descriptions 
1 - Beginner No such thing as lower than 1
2 - Some receptive Understands and responds 

with simple words and phrases 
3 - Can understand and 
produce with grammatical 
errors

May sound socially  fluent but 
still need academic linguistic 
register

4 - Can understand and 
produce most of what is 
said and written

Some challenges to 
understanding and production

5 – Very high functioning Receptive and productive with 
isolated instances of challenge

6 – Native like Receptive and Productive use 
29
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In this session we will experience 
English dual language and biliteracy 

instruction at the kindergarten level…

These are the students I can expect to 
have in my classroom…
But not much longer!

30
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Desire to sing 
Karaoke

Descriptions 

1 – No way You can find me home reading or 
watching a movie.

2 – I’ll be your 
audience

I’ll happily sit in the crowd and watch.

3 – I’ll sing backup Probably from the audience but maybe 
on the side if you hold the mic.

4 – With some 
help!

Maybe liquid courage or a group song?

5 – I’ll take a turn I’ll put in my song and wait my turn.
6 – Hand me the 
mic!

This is my favorite…and I’ll get you to 
join me!

31
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Strategic Pairing In the Classroom

63

52
41

32



3/10/26

www.TeachingForBiliteracy.com 17

www.TeachingForBiliteracy.com

Biliteracy Unit Framework
Page 14

33
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Development of Oracy and background knowledge

Listening: Participate and understand the
academic language

Productive
Speaking: Use the academic language

Reading: Understand
academic language
(receptive)

Writing: Use academic
Language (productive)

Receptive

34
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Development of background knowledge
Concrete: Introduction of concepts

Understand through the use of
realia, images, experiences, etc.

Apply and practice the concepts

More abstract: Increase rigor
Understand, apply and practice through inquiry, 

Reading and writing

35
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Oracy

Receptive (listening)

Productive (speaking)

Receptive (reading)

Productive (writing)

Background Knowledge

Concrete: understanding

Apply and practice

Level of rigor increases:
More abstract

Understanding, appplying
and demonstrating
knowledge

36
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Oracy

Receptive (listening)

Productive (speaking)

Receptive (reading)

Productive (writing)

Background Knowledge

Concrete: understanding

Apply and practice

Level of rigor increases:
More abstract

Understanding, appplying
and demonstrating
knowledge

As the unit 
progresses, the 
language and 

concepts 
become more 

complex.  

37
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What Dana’s English literacy instruction 
USED to look like…

Teacher’s 

Manual

38
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What Dana’s schedule USED to look 
like…

Teacher’s 

Manual

39
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Engages 
ALL students 

actively and meaningfully 

Explicitly builds oral language 
(receptive and productive)
in preparation for content 

and literacy instruction 

Integrates 
language, literacy, and 

content

Strategically plans for the 
three linguistic spaces: 

Spanish, the Bridge, English 

Teaching	for
Biliteracy…

Defining Biliteracy Instruction

40
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If the goals of Dual Language are…

…then we have to support our students 
on this pathway from the start.

41
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Sample Biliteracy Instruction

42
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Language Use Norms 

• Respect regionalisms. 
• Use circumlocution.
• Avoid code-switching.
• Use this sentence starter:  How do you 

say… in English?
• Do not translate for your partner.
• Engage actively in the sample instruction.
• Be respectful students so that you can 

experience the strategies.

43
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Sample Instruction

44



3/10/26

www.TeachingForBiliteracy.com 23

www.TeachingForBiliteracy.com

Sample Instruction

Kindergarten Unit:
Emotions and ELA

45
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In the blue 
column, I notice…

In the white 
column, I notice…
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In the blue column, I notice… In the white column, I notice…

47
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In the white column, I notice…In the blue column, I notice…
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In the white column, I notice…In the blue column, I notice…
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In the white column, I notice…In the blue column, I notice…
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In the blue column, I notice… In the white column, I notice…

51
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I notice…. I think it goes in the ___ column.
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I notice…. I think it goes in the ___ column.
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I notice…. I think it goes in the ___ column.
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ha
pp

y

sad

excited mad

scared

EmotionsEvents
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ha
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excited

mad
scared

EmotionsEvents
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Emotions
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Over the next several days 
and weeks…
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Emotions

Emotions are the way we feel in any 
given moment.

67
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Our face

and body can show 
our emotion.
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You can feel glad, or 
happy with a smile.

You can feel sad, 
sometimes with tears.

69
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You can feel mad, 
or angry, maybe 
with a stomp.

You can feel excited, 
and do a little jump.
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You can feel scared, 
or afraid, shaking 
from the fear.

You can feel confused 
and shrug from ear to 
ear.

71
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There are a lot of different emotions 
we feel.
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73
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Let’s do a feelings match!

How can you tell how each 
child is feeling?

afraid

74
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Let’s do a feelings match!

How can you tell how each 
child is feeling?

afraid

75
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A:
This child looks _____ because ______.
Who else looks _______?

afraid

B:
I see ____, too. (happy, sad, mad, excited, scared)

Student who 
is Speaking 
level 4-6.

Student who 
is Speaking 
level 1-3.

76
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A:
I see _____. (happy, sad, mad, excited, scared)

Do you see _______? (happy, sad, mad, excited, scared)

afraid

Levels 1 or 2 would 
have simplified 
sentence frames 
and close teacher 
support.

Perhaps only 2 photo choices at a time

B:
This child also looks ____ because 
_____.

Student who 
is Speaking 
level 1-3.

Student who 
is Speaking 
level 4-6.

77
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Agenda:

• Sample Instruction
• Sample Instruction Debrief 
• Planning for Biliteracy

✅

79
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Review and Reflect: 
What did we experience today?
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Diverse Dual Language Students

• How did this instruction meet the 
needs of?:
–Carmen
–Antonio
–Hannah
–Paulo

81
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Engages all students actively 
and meaningfully using active 
engagement strategies

Uses language teaching 
strategies focused on L, S, R, 
W, intentionally building 
oracy and background 
knowledge for literacy and 
content instruction  
               throughout the unit.

Includes a meaningful frame 
for learning: integrating 
content or a universal theme 
with language and literacy

Strategically plans for the 
three linguistic spaces: 

Spanish, the Bridge, English 

Teaching	for
Biliteracy…

Defining Biliteracy Instruction

82
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Biliteracy Unit Framework

83
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What are the goals of Dual Language?

How does this type of 
instruction help students meet 

each of the three pillars?
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Agenda:

• Sample Instruction
• Sample Instruction Debrief 
• Planning for Biliteracy

✅

✅
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High Leverage Biliteracy Strategies
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High Leverage Biliteracy Strategies

87
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High Leverage Biliteracy Strategies Page 1
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Concept Attainment

p. 81, 
82

Students use visuals 
and sentence prompts 
to identify the concept.

with Sentence Prompts and TPR

New vocabulary is 
introduced with visual 
and kinesthetic support 
to support meaning.
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scared

EmotionsEvents
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Sorted photographs to decipher 
between events and emotions.
Can be sorting of manipulatives 
or realia.
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Adapted Readers Theater (ART)
with TPR

The teacher summarizes or 
paraphrase is a text as she and 
the students act it out. 
Through the teachers 
narration, and the interaction 
and movement of students the 
concepts and vocabulary are 
previewed. 

pp. 81 
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Our face

and body can show 
our emotion.
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High Leverage Biliteracy Strategies Page 2
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Used visuals and actions to introduce 
new vocabulary related to a text.
Can use illustrations from the book, 
realia, or other appropriate visuals.
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Fish Bowl

p. 82 
& 136

Students become the model 
for demonstrating the 
expectation rather than the 
teacher telling students 
what to do.
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A:
This child looks _____ because ______.
Who else looks _______?

B:
This child also looks ____ because 
_____.

afraid
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High Leverage Biliteracy Strategies Page 2
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Sentence frames
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Carefully choose the “fish”.
Model a set of directions and/or 
discourse between partners.
“Fish” can either continue the activity 
or become class helpers.

Sentence frames
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Biliteracy Map Scavenger Hunt

• How does the biliteracy map reflect 
the program language and content 
allocation plan?
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Sample Yearlong Biliteracy Map – Kinder 80/20
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

K
(80/20)

Math
Science

Social Studies
Language Arts

Spanish to English: Math, Science, 
Social Studies, Language Arts

English to Spanish: Language Arts, 
Social Justice

Language Arts (Through 
Universal Themes)

1
(70/30)

Math
Social Studies
Language Arts

Spanish to English: Math, 
Social Studies, Language Arts
English to Spanish: Science, 

Language Arts

Science
Language Arts

2
(60/40)

Math
Social Studies
Language Arts

Spanish to English: Math, 
Social Studies, Language Arts
English to Spanish: Science, 

Language Arts

Science
Language Arts

3-5
(50/50)

Science
Language Arts

Spanish to English: Science, 
Language Arts

English to Spanish: Math, 
Social Studies, Language Arts

Math
Social Studies
Language Arts

6-8 Science
Language Arts

Spanish to English: Social 
Studies, Language Arts

Math
Social Studies
Language Arts

Electives
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Sample Yearlong Biliteracy Map – Kinder 80/20 
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Sample Yearlong Biliteracy Map – Kinder 80/20 

• Green reflects what will be taught in Spanish

• All of the social studies standards for that grade 
level are incorporated across the year.

• All of the science standards for that grade level 
are incorporated across the year.

• Social Studies and Science are taught in Spanish 
all year long.

• Each unit strategically bundles standards from 
concrete to abstract across the year.
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Sample Yearlong Biliteracy Map – Kinder 80/20 

• Blue reflects what will be taught in English

• There is a plan to address ALL the Language 
Arts standards across the year within a 
universal theme. 

• The social justice standards are strategically 
bundled to move from concrete to abstract 
across the year, with developmental readiness 
in mind.
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Biliteracy Map Scavenger Hunt

• How does the biliteracy map reflect 
the program language and content 
allocation plan?

• Look at the literacy standards in the 
first Spanish unit and the first English 
unit. What do you notice?
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Sample Yearlong Biliteracy Map – Kinder 80/20 

The standards are bundled together 
into units that include content AND 
reading and writing standards
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Sample Yearlong Biliteracy Map – Kinder 80/20 

The reading standards are strategically 
selected and are usually not the same 
in units in each language. If they are 
the same genre (RL/RI), different 
standards are selected. Additionally, 
what the texts are about will be 
different. 

The reading standards reflect the 
organization of the standards.
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Organization of the CCSS Reading Standards K-12

Standard 1: 
Comprehension

Standard 10: 
With rigorous, 

grade level texts

The reading skills 
and behaviors that 

will be taught in 
this unit.

Informational 
Texts

Literary
Texts

© Center for Teaching for Biliteracy
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Sample Yearlong Biliteracy Map – Kinder 80/20 

The reading standards are strategically selected 
and are usually not the same in units in each 
language. If they are the same genre (RL/RI), 
different standards are selected. Additionally, 
what the texts are about will be different. 

The reading standards reflect the organization 
of the standards.

There is a balance between informational and 
literary text standards within and across each 
language.
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Sample Yearlong Biliteracy Map – Kinder 80/20 
All the Kindergarten reading standards (RI & RL) are 
represented on the map across the year. When 
standards are repeated, they increase in rigor.
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Sample Yearlong Biliteracy Map – Kinder 80/20 
Similarly, the Writing Standards are different in each 
language, and they reflect the organization of the 
standards.
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Organization of the CCSS Writing Standards

Opinion NarrativeInformative

Standard 1 Standard 2 Standard 3

5

8

6 7

5

8

6 7

5

8

6 7

Standard 4 – For purpose, task, and audience
Standard 10 – Write routinely

1/3 1/3 1/3 
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Sample Yearlong Biliteracy Map – Kinder 80/20 
All the Kindergarten writing standards (RI & RL) are 
represented on the map across the year. When 
standards are repeated, they increase in rigor.

There is a balance between the three types of writing 
(opinion, informational/explanatory, and narrative) within 
and across each language.
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Biliteracy Map Scavenger Hunt

• How does the biliteracy map reflect 
the program language and content 
allocation plan?

• Look at the literacy standards in the 
first Spanish unit and the first English 
unit. What do you notice?

• What do you notice about the focus 
of each unit across the year?
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The units are strategically organized in a sequence 
from concrete to abstract, thus increasing in rigor 
across the year in each language.

Sample Yearlong Biliteracy Map – Kinder 80/20
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Sample Yearlong Biliteracy Map – Kinder 80/20 

• Science and social studies topics are addressed 
once. Each unit builds on knowledge from the 
previous unit. 

• The writing standards describe what students 
will do with the content knowledge they 
develop

• The reading standards provide mentorship for 
what students will be expected to write

• The focus of instruction for each language is 
different, thus strategically planning for 
biliteracy
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p. 36-37 
Resource 

Packet
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Sample Yearlong Biliteracy Map – Kinder 80/20

125

www.TeachingForBiliteracy.com

Is planned from the grade-level standards
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Sample Yearlong Biliteracy Map – Kinder 50/50
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Sample Yearlong Biliteracy Map – Kinder 80/20
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Sample schedules begin on p. 27 of 
Resource Packet

p. 28p. 27
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Bridge

Bridge

Bridge

Sample Yearlong Biliteracy Map – PreK/TK
Staggered Related Themes
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Sample Yearlong Biliteracy Map – PreK/TK 50/50 & 80/20
Different Themes
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Sample Yearlong Biliteracy Map – PreK/TK 50/50
Different Themes
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PreK/TK BUF Template
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Page 27 of 
Resource Packet
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How would having having a map 
be helpful?
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Exit Ticket

My biggest 
takeaway 
from today’s 
session was…
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