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Professional Learning Expectations

* Participate actively and meaningfully
* Please avoid side conversations

* Place cell phones on vibrate

* Be present

* Ensure everyone has a voice
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|
Exit Slips from Monday - AM

* | learned | don’t have to
explicitly teach the lesson
in Spanish and English,
allow for the vocabulary
to transfer.

* The three pillars were
clarified by our
discussions and gallery
walk of others’

ideas/explanations.
* The carousel activity

clarified the 3 pillars in
more depth

* My understanding of the
overall biliteracy goal was
clarified by the 3 pillars.

* Today’s content applies to
SW in that all teachers/staff
will receive the information
that only a few teachers
were a part of previously!
Alignment within the
school!

* | learned about the 3 pillars
and how they apply to DL.

www.TeachingForBiliteracy.com

R
Exit Slips from Monday — AM TK-2

* The goals of DLI were clarified

* | learned that we need to
assess students in both
languages (language
acquisition) not focus on
only 1.

of dual language Ed are
important to dual
language programs.

* | learned again that to
have strong literacy
students need strong

* | learned that the 3 pillars )

through the breaking down of
the 3 pillars, and the TPR &
discussing how they look at
SW.

We need to inform parents of
academics in both languages.

* We need to implement more

literacy.

| learned that there are various
parts that come before
instruction that are part of the
7 strands.

“Stening & Speéa kjr\m;g!.TeachingForBiIiteracy.com
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Exit Slips from Monday — PM 3-5

* |learned that the 80/20 «
model is more beneficial
and | became more

familiar with the 3 pillars

Today’s content is

relevant to SW because  °
we all yearn for some

type of consistency in the
program to see results

and to stay accountable.

| learned that there are
CAN DO descriptors that
can help assess
language proficiency in
Spanish & in English.

| learned that at SW,
teachers and students
need consistency and
accountability to meet
our academic goals for
students.

www.TeachingForBiliteracy.com

Exit Slips from Monday — PM 3-5

* | learned that we all
want students to
succeed, but it is
difficult without
consistency.

Today | learned that we
need structures. That
was clarified by
everyone’s take on
what we have been
doing.

* |learned that it is important
to reframe how we see
students in their bilingual
development. All students
have the potential to be
bilingual, and we should not
put them in a box.

* | learned how challenging
implementing TWI is with
so many changes at the
school and in the larger

lture.
Www.TeachingForgtheracy.com
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Agenda:

e Sample Instruction
* Sample Instruction Debrief
* Planning for Biliteracy

an
\1J
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This is the goal of biliteracy — students
who are bilingual, biliterate, have high
academic achievement and
socio-cultural compete

i
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Defining Biliteracy Instruction

Engages all students actively
and meaningfully using active
engagement strategies

Includes a meaningful fra
for learning: integrating
content or a universal theme
with language and literacy

Teaching for
Biliteracy...

Uses language teaching
strategies focused on L, S, R,
W, intentionally building
oracy and background
knowledge for literacy and
content instruction
throughout the unit.

Strategically plans for the
three linguistic spaces:
Spanish, the Bridge, English

www.TeachingForBiliteracy.com

Sample Program Language and Content Allocation Plan

Spanish The Bridge English
Spanish to English:
Math, Science,
I\{Iath Social Studies, Language Arts
K Science Language Arts (Through
(80/20) | Social Studies | English to Spanish: | Unjversal
Language Arts,
Language Arts Social Justice, as Themes)
needed

www.TeachingForBiliteracy.com

W /N
~

10

www.TeachingForBiliteracy.com

3/10/26



Sample Program Language and Content

The Bridge

Allocation Plan

English

A a Spanish to English: Math, Science,
K Science Social Studies, Language Arts Language Arts (Through
(80/20) Social Studies English to Spanish: Language Arts, Universal Themes)
Language Arts Social Justice, as needed
at| . . n
1 Social Studies Social Studies, Language Arts Science
(70/30) L Art English to Spanish: Science, Language Arts
anguage Arts Language Arts
Spanish to English: Math,
Math . ) .
2 Social Studies Social Studies, Language Arts Science
(60/40) L o English to Spanish: Science, Language Arts
anguage Arts Language Arts
Spanish to English: Science,
3-5 Science ranesBe Arts Socia'::| :::dies
(50/50) Language Arts English to Spanish: Math, Language Arts
Social Studies, Language Arts
. Spanish to English: Social ‘Math .
6-8 Science Studies. Lanauage Arts Social Studies
Language Arts ! EUaE Language Arts
Electives

11

Sample Yearlong Biliteracy Map — Kinder 80/20

Yearlong Storyline

Kindergarten: Language and Content Allocation 80% Spanish; 20% English
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Writing Standards - WK1
'W.K.1 Opinion 'WK.2 Informational W.K.3 - Narrative W.K.3 Narrative Opinion
(m:-o‘n:vé"::n '&:‘:l "'x;':";:;- “mx"m;':g;“ Mm’a :';gm-) w (Petition) (Fact Sheet) (Personal Narrative) (Narrative Memoir) m-cau\m(.uem
WK, WKT K6, WK
WK.7, WKS8 WKS WKT W.K.S5, WK. W.K5 WK il

Theme: Friendship
ok oez6ok2rx2n || meeBET s

friond?.

Informative (List WK || Opinion (Review) WA7

WK, WKS

‘Wriing Standards - WK.1 Opinion (Letter)
WS, WKS, WKS.

T T
illn'nmlitlnml r-qu Literary Texts |52
RIK2, RIKS, RIK72| 2 RLKIRLKT,RLKS &)

Texts. Reading Stand: Toxts.
RLK2, RLK3, RLK.4, RLKS RIK.6, RLK8, RLKS.

www.TeachingForBiliteracy.com
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]
Biliteracy Unit Framework

Unit Theme:

« Content Area Standards

« English Language Arts Standards
« English Language Development Standards p- 14
« Content and Literacy Big Ideas
e Summative Assessment
Oracy, Backg K L Comp —I-I
o« A listening and speaking y for content and literacy devel
* Developed at the beginning of the unit and wh: new |; or are introduced the unit. 9'
Rudin% Comprehension . Content Area Instruction 3
s ccvibadidrundiotiedacan B o Oracy, background knowledge, and
. c literacy and reading |angcuya’ge eo?nprshenswn = 2
behaviors. o Inquiry 2 5
Writing « Investigations (0]
« Oracy, background knowledge, and | p « Experiments >
« Comp ive literacy ies writing behavi « Experiences wn
Foundational Skills and Fluency: Word Recognition [72]
«  Oracy, backg! i fedge, and | p i (‘D
« Ph , Phonics, Decoding, Encodi A
Orthography [72]
.\ y ge, syntax, and semantics 3
Summative Assessment CDD
Bridge — Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis —
e lllustration Practice the new language (includes Phonology
« Side by Side or Lis?e_nin_g, Speaking, Reading, and Morphology
o Asise dice Writing in the other language) |§ymax and grammar
ragmatics.

www.TeachingForBiliteracy.com
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11:15-12:00

Subject

$S/Spanish Language Arts OR
Science/Spanish Language Arts (alternating units)
Over the course of each unit, the students will engage in...
e Oracy & Background K ledge devel (L
Comprehension)
e SS/Science experiences/inquiry
e Whole group mini lessons
e Writing (independent, small group and whole group)
* Reading (independent, small group and whole group)
dational Skills (Word ition)
pendent Practice

If possible, half are
offered in Spanish
and half in English

12:00-12:45

Lunch & Recess

Student choice

12:45-2:00

Math in Spanish
e Oracy development
e Math skills and practice

nglish Language Arts
Over the course of each unit, the students will engage in...

* Oracy & Background Ki ledge devel (Language
Comprehension)

Experiences

Whole group mini lessons

Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)
Independent Practice

e o o 0 o o

SPANISH

ENGLISH

Kindergarten
80/20

Juowssessy anjewsos

14
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The 80/20 Biliteracy Learning Environment

Student Seating in Groups

Spanish Classroom Library

Aieaqiq woousse|) ysi|8u

syj00g |ensuljig

1 The 50/50 Biliteracy Learning Environment r

Student Seating
in Groups

Spanish Classroom Library

AJelqgl] wooJisse

Bilingual Books

16
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The Biliteracy Learning Environment:
Two-Teacher Model

Student Seating
in Groups

Spanish Classroom Librar
sjoog |endul|ig

17

The Biliteracy Learning Environment:
Two-Teacher Model

Student Seating
in Groups

Bilingual Books
Aseaqi] woousse|d ysi|du3

18
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I
PreK/TK BUF Template

Unit Theme:

o Early Learning Standards
e English Language Development Standards
o Content and Literacy Big Ideas

have done in centers)

site), etc.
« Centers include i

Building Oracy and Background Knowledge
« Interactive, hands-on activity to initiate the theme/unit

Centers: Guided Play (changes based on the theme):
« Examples of themes: School, Restaurant, Home, Work Place (Airport, Office, Laboratory, Construction

« Vocabulary Development — naturally introduced as part of the experience

« Setting the stage for centers and play (turn taking, introduction of props and realia, sharing what students

iate writing and reading, fine and gross
motor skills and often are focused on: drama (house), an wntlng blocks, math, theme based
(firefighters, teachers, mail carriers, etc.)

o Skills: problem solving, turn taking, i If-

ing, predicting, role playing etc.

Bridge — Transfer
lllustration

Side by Side or
Asi se dice

Bridge — Transfer Practice
- Extension (includes:
Listening, Speaking,
Reading, and Writing in the

Bridge: Contrastive Analysis
While the teacher plans a specific
metalinguistic teaching point in

advance of the Bridge, the teacher also

accepts and highlights other areas of

Language, Content and Literacy Outcomes
Formative Assessments
Summative Assessment

JUSLISSaSSY SABWIO

other language)

metalinguistics noticed by the students.

www.TeachingForBiliteracy.com
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Approximately:

Sample PreK Full-Day Schedule 80/20

Full day — 395 total minutes — 50 min rest = 345 instruction:

® 276 Spanish minutes
e 69 English minutes

Page 28 of

Resource Packet

8:35-8:50

Arrival/Breakfast

8:50-9:05

Circle Time (Large Group)

9:05-9:35

Gross Motor/Outside Play

9:35-10:35

Centers (Interest Areas/Small Groups)

10:35-10:45

Clean Up/Books at the Carpet

10:45-11:00

Wash Hands/Line Up/Walk to Lunch

11:00-11:30 Lunch

11:30-11:40

Bathroom/Walk Back to Classroom

11:40-12:30

Rest Time

12:30-1:30

Centers (Interest Areas/Small Groups)

1:30-1:40

Clean Up/Books at Carpet

Mandarin

2:00-2:30

Gross Motor/Outside Play

2:30-3:05

Circle Time (Large Group)

3:05-3:10

Folders/Backpack/Dismissal

www.TeachingForBiliteracy.com

English

20

www.TeachingForBiliteracy.com

3/10/26

10



3/10/26

Possible Dual Language PreK
Learning Environment Layout

Biblioteca

/ Library

—
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Possible Dual Language PreK
Learning Environment Layout

Biblioteca
/ Library

93plig ayl
aquand |3
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider
when grouping or pairing students? \;n,

7

www.TeachingForBiliteracy.com

23

Summative ELPAC General PLDs

This document provides the general performance level descriptors (PLDs) for the Summative English Language Proficiency Assessmen
for California (ELPAC). These Summative general PLDs take into account the categories of Emerging, Expanding, and Bridging. The
language in the description draws from the language used to describe those categories on page 20 of the 2012 California English
Language Development Standards: Kindergarten Through Grade 12 (CA ELD Standards) (PDF).

4 English learners at this level have well developed oral (listening and speaking) and written (reading and writing) skills. They cai
use English to learn and communicate in meaningful ways that are appropriate to different tasks, purposes, and audiences in §
variety of social and academic contexts. They may need occasional linguistic support to engage in familiar social and
academic contexts; they may need light support to communicate on less familiar tasks and topics. This test performance level
corresponds to the upper range of the “Bridging” proficiency level as described in the 2012 CA ELD Standards.

3 English learners at this level have moderately developed oral (listening and speaking) and written (reading and writing) skills.
They can sometimes use English to learn and communicate in meaningful ways in a range of topics and content areas. They
need light-to-minimal linguistic support to engage in familiar social and academic contexts; they need moderate support to
communicate on less familiar tasks and topics. This test performance level corresponds to the upper range of the “Expanding’
proficiency level through the lower range of the “Bridging” proficiency level as described in the CA ELD Standards.

2 English learners at this level have somewhat developed oral (listening and speaking) and written (reading and writing) skills.
They can use English to meet immediate communication needs but often are not able to use English to learn and communicat:
on topics and content areas. They need moderate-to-light linguistic support to engage in familiar social and academic
contexts; they need substantial-to-moderate support to communicate on less familiar tasks and topics. This test performance
level corresponds to the low- to mid-range of the “Expanding” proficiency level as described in the CA ELD Standards.

1 English learners at this level have minimally developed oral (listening and speaking) and written (reading and writing) English
skills. They tend to rely on learned words and phrases to communicate meaning at a basic level. They need substantial-to-
moderate linguistic support to communicate in familiar social and academic contexts; they need substantial linguistic support
to communicate on less familiar tasks and topics. This test performance level corresponds to the “Emerging” proficiency level
as described in the CA ELD Standards.

24
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del idioma

Descriptores de los niveles de para los a de D« fiol (SLD) de Cali i
Aprendizaje
permanente del

lenguaje

Desarrollo del idioma espaiiol: Proceso continuo a través de los niveles de dominio

Destrezas

de los estudiantes |———> Emergente ———————> ——————» Ampliacion ————> ————» Enlace ——»

Al egresar del

nivel de Enlace, los
espafiol progresan | estudiantes pueden | espafiol p I pueden
atravésdelnivel  |comunicarse de

de Enlace, pasan manera efectiva los criterios estatales
de ser capaces de [con diferentes ylo locales, contintan
una variedad de i de tipos de audienci iriendo cada

Los estudiantes que han
alcanzado “dominio total”
en el idioma espafiol
segln lo determinan

Los estudiantes del Los estudiantes del | Al egresar del nivel | Amedidaquelos | Al egresar delnivel |Amedida que los
espafiol llegan a la escuela | espariol ingresan | E te, los i del de Ampliacion, los i del
una amplia gama | al nivel Emergente | estudiantes tienen
de destrezas en su idioma teniendo habilidades | habilidades bésicas | a través del nivel de | utilizar el espariol
materno adecuadas a su receptivas y de comunicacion Ampliacion, pasan | para aprender y
edad. Pueden tener diferentes| productivas limitadas | en espaiol en de ser capaces de | comunicarse sobre
niveles de dominio de la del espaiol. contextos sociales y | modificar frases y

lectura y la escritura en su académicos. oraciones aprendidas| temas y dreas manera adecuada  [en una amplia vez mayor amplitud,
idioma matemo dependiendo | A medida que en espafiol para de contenido alas diferentes gama de temas profundidad y diversidad
de sus experiencias previas | progresan a través satisfacer sus académico. tareas, propdsitos y  conocidos y nuevos, | en la comprension y la
en el hogar, la comunidady | del nivel Emergente, necesidades audiencias, para satisfacer comunicacion en espaiol
la escuela. Como estudiantes | empiezan a inmediatas de en una variedad de |las exigencias en una amplia variedad
del espariol como un nuevo | responder a tareas comunicacion y contextos sociales  |académicas enuna | de contextos.

idioma, los estudiantes de comunicacion aprendizaje, a yacadémicos,a |variedad de materias.

adquieren conciencia mas variadas usando participar cada vez refinar y mejorar sus

metacognitiva de lo que es el | con mayor facilidad mas en el uso del destrezas lingtiisticas a a a

lenguaje y de como se usa, | las palabras y frases idioma espafiol del espafiol en una California Span ish

y aplican este conocimiento | aprendidas. en situaciones gama més amplia de

en sus estrategias de més complejas y contextos. Language Development
aprendizaje del idioma, cognitivamente

incluso aprovechando el dificiles. Standards

conocimiento de su idioma

materno.

Alcance general del apoyo

Pensamiento de alto nivel
con apoyo lingiiistico
Los estudiantes del espafiol

Sustancial Moderado Ligero Ocasional

poseen habilidades

cognitivas adecuadas a

su edad y experiencia.

Con el fin de comunicar

lo que piensan a medida

que aprenden el espafiol,
d

dela

Los estudiantes en las primeras
etapas del nivel Emergente pueden
participar en actividades sociales y
académicas complejas, cognitivamente
dificiles, que requieren el uso del idioma
cuando se ofrece apoyo lingiistico
sustancial. Conforme desarrollan una
mayor familiaridad y facilidad con la

dificultad lingiistica y
cognitiva de la tarea.

y el uso del espafiol, el
apoyo puede ser moderado o ligero
para las tareas o temas conocidos.

Los estudiantes en las primeras etapas
del nivel de Ampliacién pueden participar
en activi sociales y émi

Los estudiantes en las primeras etapas
del nivel de Enlace pueden participar

complejas, cognitivamente dificiles, que
requieren el uso del idioma cuando se
ofrece el apoyo lingliistico moderado.
Conforme desarrollan una mayor facilidad
con la comprension y el uso del espafiol
en una variedad de contextos, el apoyo
puede ser ligero para las tareas o temas
conocidos.

en i sociales y

complejas, cognitivamente dificiles, que
requieren el uso del idioma cuando se
ofrece el apoyo lingtlistico ligero. Conforme
desarrollan una mayor facilidad con la
comprension y el uso del espariol altamente
técnico, el apoyo puede no ser necesario
para las tareas o temas conocidos en que
se usa el espafiol cotidiano.

Los estudiantes que han
egresado del nivel de
Enlace se benefician
del apoyo lingiistico
ocasional en su
aprendizaje permanente
de espafiol.

25

]
WIDA CAN Dos — Are not Standards, they are a
tool for determining what students CAN DO.

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
+ Point to stated pictures, | * Sort pictures, objects « Locate, sclect, order « Comparc/contrast + Draw conclusions from
words, phrases according to oral information from oral functions, relationships oral information
Q |+ Follow one-step oral instructions descriptions from oral information | * Construct models based
2| dircctions * Follow two-step oral « Follow multi-step oral | + Analyze and apply oral on oral discourse
& |+ Match oral starements directions directions information + Make connections from g.
@ | o objects, figures or « Match information « Categorize or sequence | + Identify cause and effect oral discourse
= illustrations from oral descriptions to oral information using from oral discourse
objects, illustrations pictures, objects
+ Name objects, people, | * Ask WH- questions « Formulate hypotheses, | * Discuss stories, issucs, * Engage in debates
Q| pictures « Describe pictures, events, | make predictions concepts + Explain phenomena,
£ |+ Answer WH- (who, what, | objects, people « Describe processes, « Give speeches, oral give examples and justify | @
S| when, where, which) * Restate facts procedures reports responses )
& questions * Retell stories or events « Offer creative solutions to | * Express and defend &
s issues, problems points of view z
+ Match icons and symbols | * Locate and classify « Sequence pictures, cvents, | * Interpret information or | * Conduct rescarch to %
O | towords, phrases or information processes data glean information from |
z environmental print « Identify facts and explicit | * Identify main ideas « Find details that support multiple sources
2 |+ Identify concepts about ‘messages « Use context clues to ‘main ideas * Draw conclusions from
E princand text features |+ Select language patterns determine meaning of | * Identify word familics, explicit and implicic text
associated with facts words figures of speech
+ Label objects, pictures, | * Make lists * Produce bare-b. . « Applyi ion o
diagrams + Produce drawings, exposicory or narrative from graphics or notes new contexts
2 | + Drawin response toa phrases, short sentences, | texts « Editand revise writing | * React to multiple genres
£ | prompe notes « Compare/contrast + Create original ideas or and discourses
& | * Produce icons, symbols, | * Give information information detailed responscs + Author multiple forms/
Z | words, phrases toconvey |  requested fomoralor |  Describe events, people, gentes of writing
messages written directions processes, procedures

Variability of students’ cognitive development due to age, grade level spans, their diversity of educational experiences and diagnosed learning disabilities (if applicable), are to be
considered in using this information.

www.TeachingForBiliteracy.com  gnglish Language Proficiency

26

www.TeachingForBiliteracy.com 13



ROGRAM STRUCTURI

Principle 1 All aspects of the program work together to achieve the three core goals of dual language education:
grade-level academic achi lism and biliteracy, and soci

Principle 2 The program ensures equity for all groups.

Principle 3 The program has strong, effective, and leadership.

Principle 4 An effective process is in place for continual program-planning, implementation, and evaluation

STRAND 2 CURRICULUM

Principle 1 The program has a process for developing and revising a high-quality curriculum

Principle 2 The curriculum is standards-based and promotes attainment of the three core goals of dual language
education.

Principle 3 The curriculum effectively integrates technology to deepen and enhance learning.

STRAND 3 INSTRUCTION

Principle 1 Instructional methods are derived from research-based principles of dual language education and
ensure fidelity to the model.

Principle 2 strategies support the attainment of the three core goals of dual language education.

Principle 3 Instruction is student-centered.

Principle 4 Instructional staff effectively integrate technology to deepen and enhance the learning process.

STRAND 4 ASSESSMENT & ACCOUNTABILITY

Principle 1 The program creates and maintains an ir that supports an and il
process.

Principle 2 Student assessment is aligned with program goals and with state content and language standards, and
the results are used to guide and inform instruction.

Principle 3 Using multiple measures in both languages of instruction, the program collects and analyzes a variety of
data that are used for program program evaluation, and program

Principle 4 Student progress toward program goals and state achievement objectives is systematically measured
and reported.

Principle 5 The program communicates with appropriate stakeholders about program outcomes.

STRAND 5 STAFF QUALITY & PROFESSIONAL DEVELOPMENT

Principle 1 The program recruits and retains high-quality dual language staff.
Principle 2 The program provides high-quality professional development that is tailored to the needs of dual
language educators and support staff.
Principle 3 The program collaborates with other groups and institutions to ensure staff quality.
D 6 FAMILY & COMMUNITY

The program has a responsive infrastructure for positive, active, and ongoing relations with students’
families and the community.

Principle 2 The program promotes family and community engagement and advocacy through outreach activities and
support services that are aligned with the three core goals of dual language education.

Principle 3 The program views and involves families and community members as strategic partners.

STRAND 7 SUPPORT & RESOURCES

Principle 1 The program is supported by all key

‘ Principle 2 ‘ The program is equitably and adequately funded to meet program goals.
L L

ESCUCHAR

Nivel 1 Nivel 2 Nivel 3
E de Em) de Desarrollando
* Sefialar dibujos, palabras o | * Clasificar dibujos u * Localizar, seleccionar y orde-

frases indicados

Seguir instrucciones orales
de un paso

Emparejar declaraciones
orales con objetos, figuras
o ilustraciones

objetos siguiendo las
instrucciones verbales
Seguir instrucciones
verbales de dos pasos
Emparejar declaraciones
verbales con objetos,
figuras o ilustraciones

nar informacién que provi-
ene de descripciones orales
Seguir instrucciones verbales
de paso miltiples

Clasificar o secuenciar
informacién oral usando
dibujos u objetos

« Comparar y contrastar
funciones y relaciones
de acuerdo a
informacién oral
Analizar y aplicar
informacién oral
* Identificar causa y
efecto en discurso oral

.

* Sacar una conclusién

de informacién oral

Construir modelos

basados en discurso

oral

* Hacer conexiones en
informacién oral

Figure 5N: Descripcién de las Habilidades en los Niveles del Lenguaje Académicc Spanish Language Proficiency

En cada nivel de capacidad en el lenguaje inglés, con apoyo, un estudiante de inglés puede hacer lo siguiente:

Opuezuedly 9 PAIN

Esto se debe

al usar ésta i

* Nombrar objetos, personas | * Preguntar * Formular hipétesis y hacer | ¢ Discutir cuentos, * Participar en debates
y dibujos * Describir dibujos, predicciones cuestiones, y conceptos | * Explicar fenémenos,
g « Contestar preguntas eventos, objetos y ¢ Describir procesos * Hacer presentaciones dar ¢jemplos y
(quién, qué, cudndo, personas * Recontar cuentos o eventos orales justificar respuestas
3 dénde, cudl) * Reformular y decir * Oftecer soluciones * Expresar y defender
hechos creativas a cuestiones o puntos de vista
problemas
* Emparcjar simbolos y * Localizar y clasificar * Secuenciar dibujos, eventos | ¢ Interpretar informacién | ¢ Realizar investigaciones
dibujos con palabras, frases informacién y procesos o datos para reunir
o letras en la escrituraen el | * Identificar hechos y * Identificar ideas principales | * Encontrar detalles informacién de fuentes
] medioambiente mensajes directos * Usar pistas del contexto para que apoyan las ideas miltip
W |« Identificar conceptos de * Seleccionar patrones de determinar el significado de principales * Sacaru
la organizacién de letras y lenguaje asociados con palabras * Identificar figuras de text P g o 2 O
elementos de textos hechos retéricas y relaciones implici
entre palabras
* Etiquetar objetos, dibujos, | * Hacer listas * Producir textos basicos * Resumir informacién * Aplicar informacién a
“ diagramas * Producir dibujos, frases, de estilo narrativo o de representaciones CONtextos nuevos
@ | * Dibujar respuestas a oraciones cortas y apuntes informativo gréficas o apuntes * Reaccionar a miltiples
& | instrucciones + Dar informacién pedida | * Comparar y contrastar « Corregir y revisar géneros y discursos
8 ¢ Producir iconos, simbolos, por instrucciones orales o informacién escritura ¢ Redactar varias
w palabras y frases para escritas * Describir eventos, personas, | ¢ Crear ideas originales o formas/géneros de
comunicar un mensaje Pprocesos p posici
Translated by (Traducido por) Elizabeth J. Hartung, Monona Grove, WI; revised by (revisado por) Andrea Camilleri, Mariana Castro and Stephanie Herrera, WIDA, Wisconsin Center for Education Research
El d 11 de los puede variar segin edad, grado, diversidad de las experiencias les, y di id: de je (si existen).

www.TeachingForBiliteracy.com
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WIDA Level Descriptors

1 - Beginner No such thing as lower than 1

2 - Some receptive Understands and responds
with simple words and phrases

3 - Can understand and May sound socially fluent but

produce with grammatical still need academic linguistic

errors register

4 - Can understand and Some challenges to

produce most of what is understanding and production
said and written

5 — Very high functioning  Receptive and productive with
isolated instances of challenge

6 — Native like Receptive and Productive use

29

In this session we will experience
English dual language and biliteracy
instruction at the kindergarten level...

200000

These are the students | can expect to
have in my classroom...

But not much longer! ﬁﬂ?

www.TeachingForBiliteracy.com

30

www.TeachingForBiliteracy.com

3/10/26
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1 - No way You can find me home reading or

watching a movie.

2 -I'll be your I’ll happily sit in the crowd and watch.
audience

3 = I'll sing backup Probably from the audience but maybe
on the side if you hold the mic.

4 — With some Maybe liquid courage or a group song?
help!
5-"VIl take aturn I'll put in my song and wait my turn.

6 — Hand me the  This is my favorite...and I'll get you to
mic! join me!

R e I A LT TR R PR

31

Strategic Pairing In the Classroom

m=a |
Kantl

Eludl @

ngForBiliteracy.com

32

www.TeachingForBiliteracy.com 16



]
Biliteracy Unit Framework

Unit Theme:
« Content Area Standards Pa ge 14
« English Language Arts Standards
* English Language Development Standards
* Content and Literacy Big Ideas
ge: Language Comp =1
. and y for content and literacy
« Developed at the beginning of the unit and new are d the unit. 2
. g’:"y' et z a“fma oo Pt  Oracy, background knowledge, and Q
. mprehensive literacy routines, strategies an b language comprehension —
behaviors. 5
* Inquiry <
Writing « Investigations (0]}
¢ Oracy, and col ension « Experiments >
* Comprehensive literacy routines, strategies writin pviors. « Experiences 7
Skills and Fluency: Word (2]
e Oracy, and comp®hension (D
« Phoneme Phonics, D n
Orthography (7))
Yy syntax, and 3
Summative Assessment D
=2
Bridge - Transfer Bridge - Transfer and Practice Bridge: Contrastive Analysis ~
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
« Asise dice Writing in the other language) Syntax and grammar

www.TeachingForBiliteracy.com

33

I |
Development of Oracy and background knowledge

Receptive

Listening: Participate and understand the
academic language

Productive
Speaking: Use the academic language

)

Reading: Understand Writing: Use academic
academic language Language (productive)
(I'ECEPtiVE) www.TeachingForBiliteracy.com

34

www.TeachingForBiliteracy.com

3/10/26
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]
Development of background knowledge
Concrete: Introduction of concepts
Understand through the use of

realia, images, experiences, etc.

Apply and practice the concepts

More abstract: Increase rigor

Understand, apply and practice through inquiry,
Reading and writing

www.TeachingForBiliteracy.com

35

I
Oracy Background Knowledge

Receptive (listening) Concrete: understanding

Productive (speaking) APPlY angpractice

@ Level of rlﬁgor increases:
Receptive (reading) More abstract

v

Productive (writing) Understar%ing, appplying

and demonstrating
Www.Teachiri%li‘cir(B)il‘i;\e’r galéne

36

www.TeachingForBiliteracy.com 18



.
Oracy Background Knowledge

Receptive nderstanding

Productive ( practice

r increases:

Receptive ct

Productive (writing) Understanding, appplying
and demonstrating

www.TeachingForBiliteracy.
now eéﬁge

37

What Dana’s English literacy mstructlon
USED to look like...

o %
he 'on My summer
4,\ vacation...

lsaw

I fosted —
; Itouched ST
" ' an
lomeled_________ % U
i ForBiliteracy.com
EF P ! G

38

www.TeachingForBiliteracy.com

3/10/26
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]
What Dana’s schedule USED to Iook

like...

. AV VA o
Time Subject
9:00-9:20 a.m. Class Meeting /a\
9:20-9:50 a.m. Read Aloud and Reading Skills
9:50-10:30 a.m. Small Group Reading/Centers @
__ey
10:30-11:00 a.m. Interventions @k
g | 11:00- 1130 a.m. | Specials | eat
11:30 a.m.-12:00 Phonics & Foundational Skills @
p.m. il
12:00-12:30 p.m. | Lunch —_—
12:30-1:00 p.m. | Writing els. %
1:00-2:00 p.m. Math y
ans
" . " \1J
2:00-3:00 p.m. Science or Social Studies
L \ |/ |ruibiieracy.coit
L i . %i

39

Defipi=g Bilivar=zy Instruction

il Teaching for
Biliteracy...

9:00-9:20 a.m.
9:20-9:50 a.m,

9:50-10:30 3

10:30-11:0f

11:00-11:;

11:30a.m.-1§

p.m.
12:00-12:30 p!
12:30-1:00 p.m.

1:00-2:00 p.m.

40

www.TeachingForBiliteracy.com 20
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]
If the goals of Dual Language are...

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and

Biliteracy

©2016 Center for Applied Linguistics

...then we have to support our students
on this pathway from the start. s/.n?

\1J
www.TeachingForBiliteracy.com

41

Sample Biliteracy Instruction

4N
1

www.TeachingForBiliteracy.com

42

www.TeachingForBiliteracy.com 21
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I
Language Use Norms

e Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

* Use this sentence starter: How do you
say... in English?

* Do not translate for your partner.

e Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBiliteracy.com

I 2000
Sample Instruction

an
\lJ
www.TeachingForBiliteracy.com

44

www.TeachingForBiliteracy.com 22



Sample Instruction

Kindergarten Unit:
Emotions and ELA s@?

www.TeachingForBiliteracy.com

45

O

In the blue

In the white
column, | notice...

www.TeachingForBiliteracy.com

3/10/26
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In the white column, | notice..

In the white column, | notice..

www.TeachingForBiliteracy.com 24
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In the white column, | notice..

www.TeachingForBiliteracy.com 25
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TV
/ 4 -\ Inthe white column, | notice..
(o) t‘ )}

\ & v

51

bs in the column.

52

www.TeachingForBiliteracy.com 26
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bs in the column.

53

bs in the column.

54

www.TeachingForBiliteracy.com 27
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bs in the column.
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Emotions

OOBOS
OO
@O0

www.TeachingForBiliteracy.com

59

www.Teach

60

www.TeachingForBiliteracy.com 30
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www.TeachingForBiliteracy.com

62

www.TeachingForBiliteracy.com
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www.TeachingForBiliteracy.com

OOBOS
OO
@OOOO
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65

Over the next several days
and weeks...

www.TeachingForBiliteracy.com

66

www.TeachingForBiliteracy.com
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Emotions

OOBOS
OO
©OOOO

Emotions are the way we feel in any
given moment.

www.TeachingForBiliteracy.com

67

Our face

and body can show
our emotion.

www.Teach

68

www.TeachingForBiliteracy.com 34



You can feel glad, or
happy with a smile.

You can feel sad,
sometimes with tears.

www.TeachingForBiliteracy.com

69

You can feel mad,
or angry, maybe
with a stomp.

You can feel excited,
and do a little jump.

www.TeachingForBiliteracy.com

70

www.TeachingForBiliteracy.com
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You can feel scared,
or afraid, shaking
from the fear. ear.

www.TeachingForBiliteracy.com

You can feel confused
and shrug from ear to

71

OOBOS
OO
©OOOO

There are a lot of different emotions
we feel.

www.TeachingForBiliteracy.com

72

www.TeachingForBiliteracy.com
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3
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www.TeachingForBiliteracy.com

73
Let’s do a feelings match!
How can you tell how each
~ child is feeling?
3(:‘ .\' ’ ' ¢h
A2y
m O
", { R
74

www.TeachingForBiliteracy.com 37
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Let’s do a feelings match!

How can you tell how each
child is feeling?

2

sad d
happy scare

glad afraid

75

Student who
A: is Speaking
. . level 4-6.
This child looks ______ because ‘
Who else looks ?
Student who
B: is Speaking
level 1-3.
I see ’ 1'00. (happy, sad, mad, excited, scared) -

www.TeachingForBiliteracy.com

76

www.TeachingForBiliteracy.com 38



support.
- Student who
is Speaking
level 1-3.
I see . (happy, sad, mad, excited, scared)
Do You See ? (happy, sad, mad, excited, scared)
Perhaps only 2 photo choices at a time
Student wh
B: is Spggking °
. . level 4-6.
This child also looks because “*

i Levels 1 or 2 would

%/ r&’] have simplified

eeeeee "|| w sentence frames
and close teacher

77

www.TeachingForBiliteracy.com

78

www.TeachingForBiliteracy.com
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I
Agenda:

Sample Instruction
* Sample Instruction Debrief
* Planning for Biliteracy

an
\/
www.TeachingForBiliteracy.com

79
Review and Reflect:
What did we experience today?
an
\1LJ
www.TeachingForBiliteracy.com s ?
80

www.TeachingForBiliteracy.com 40



N
Diverse Dual Language Students

* How did this instruction meet the
needs of?:

—Carmen
—Antonio
—Hannah
—Paulo

www.TeachingForBiliteracy.com

81

Defining Biliteracy Instruction

Engages all students actively |Uses language teaching

and meaningfully using active | strategies focused on L, S, R,
engagement strategies W, intentionally building
oracy and background
knowledge for literacy and
content instruction
throughout the unit.

Teaching for
Biliteracy...

Includes a meaningful fra
for learning: integrating Strategically plans for the
content or a universal theme three linguistic spaces:

with language and literacy Spanish, the Bridge, English

www.TeachingForBiliteracy.com

82

www.TeachingForBiliteracy.com
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Biliteracy Unit Framework

| Unit Theme:
« Content Area Standards
English Language Arts Standards

Foundational Skills and Fluency: Word Recognition
« Oracy, backg| K and | com
e Ph A , Phonics, Decoding, Encodir

.
« English Language Development Standards
* Content and Literacy Big Ideas
e Summative Assessment +
= K L i

B Oracy, P! i Background 'I
« A listening and ki y for content instruction and Listening Speaking Knowledge
« Developed at the beginning of the unit and wh: new or are me unit.
: ‘?m“y' gr Ilter.acy and langy il i Oracy, background knowledge, and
R & = Iangl..lage comprehension
* Inquiry
Writing « Investigations
* Oracy, b K and I p « Experiments
¢ Comp ive literacy routi ies writing beh « Experiences

Orthography
. y syntax, and s¢ 3
Summative Assessment Inquiry Reading Writing Word m
Recognition 3
Bridge - Transfer Bridge - Transfer ana rracuce Driuge: LONurasuve Analysis —
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
vwvvvv.icactiigl vipinwciavy.euiii ,(
83

What are the goals of Dual Language?

Three Pillars of Dual Language Education

Bilingualism Grade-Level Cross-

and Academic Cultural
Biliteracy Achievement Competence
% — S~ i

How does this type of
instruction help students meet
each of the three pillars?

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com

GUIDING
PRINCIPLES FOR
DUALLANGUAGE

EDUCATION

84

www.TeachingForBiliteracy.com
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I
Agenda:

Sample Instruction
Sample Instruction Debrief
* Planning for Biliteracy

an
\1J
www.TeachingForBiliteracy.com

85

High Leverage Biliteracy Strategies

4N
1

www.TeachingForBiliteraty.com

86
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High Leverage Biliteracy Strategies

High Leverage Biliteracy Strategies

Strategy Name and

Lang

uage Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Sensory Supports

Graphic Supports

Interactive Supports

+ Charts

‘Teaching for
Biliteracy

Strengthening Bridges

Strategy Name and Description
Language Experience Approach (LEA]
Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104-

105

between Languages

KAREN BEEMAN

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Interactive Supports

CHERYL UROW

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the narive language (L1)
With mentors

© Center for Teaching for Biliteracy

87

h Leverage Biliteracy Strategies
Lang

Strategy Name and

uage Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Strategy Name and Description

Graphic Supports

Interactive Supports

Manipulatives
Pictures & photographs
lustrations, diagrams & drawings
Magazines & newspapers

Physical activitics
Videos & Films
Broadcasts
Models & figures

* Charts
* Graphic organizers
* Tables

Number lines

In pairs or parners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

lotes:

© WIDA Language Development Standards

Language Experience Approach (LEA):

Students experience

Sensory Supports

Language Supports and Notes

Graphic Supports

Interactive Supports

together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or i ication of g

language standards and foundational skills.

Tonrhina far Riliteracy Rank: nage 04 2 104-

Real-life objects (realia)
Manipulaives

Pictures & photographs
Hlustrations, diagrams & drawings
Magazines & newspapers

Physical activiies

Videos & Films

Broadcasts

Models & figures

Chars
Graphic organi

ne
Number lines

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group.
structures

With the Internet (Web
sites) or software programs
In the narive language (L1)
With mentors

Notes:

© WIDA Language Development Standards

www.TeachingForBiliteracy.com

High Leverage Biliteracy Strategies Page 1

88

www.TeachingForBiliteracy.com

3/10/26

44



3/10/26

Concept Attainment
with Sentence Prompts and TPR

Teachmg for Students use visuals
Blhteracy and sentence prompts

e 2 to identify the concept.
® | New vocabulary is
e introduced with visual
and kinesthetic support

p.81, | to support meaning.s@;?

gForBiliteracy.com

excited

90

www.TeachingForBiliteracy.com 45



Sensory Supports Graphic Supports Interactive Supports

* Real-life objects (realia)
. ITSTRIEE organizers o S0 groups

les * Ina whole group

ictures & photographs * Tab

* Graphs ¢ Using cooperative group
o 2 i 2 ¢ Timelines structures
* Physical activities ¢ Number lines ¢ With the Internet (Web

_ sites) or software programs
¢ Broadcasts ¢ In the native language (L1)
* Models & figures ¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com

91

High Leverage Biliteracy Strategies

Strategy Name and Description L Supports and Notes
Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more Pictures & photographs
teacher-centered (and abstract) approach, . :
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Sensory Supports Graphic Supports Interactive Supports

Real-life objects (realia) Charts In pairs or partners

In a whole group

Tables

Graphs Using cooperative group
Timelines

Number lines

structures
With the Internet (Web

sites) or software programs

Physical activities

Broadcasts
Models & figures

In the native language (L1)
With mentors

Teaching for Biliteracy Book: page 81-82

Notes:

Sorted photographs to decipher
between events and emotions.
Can be sorting of manipulatives
or realia.

www.TeachingForBiliteracy.com

92

www.TeachingForBiliteracy.com
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Adapted Readers Theater (ART)
with TPR

. The teacher summarizes or
Teachmg for paraphrase is a text as she and

Blhteracy the students act it out.
et 4 Through the teachers
narration, and the interaction
JepEmes. | and movement of students the
concepts and vocabulary are
previewed.

\Z4

an
\J
www.TeachingForBiliteracy.com

93

Our face

and body can show
our emotion.

www.Teach

94
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Strategy Name and Language Supports and Notes

Adapted Reader’s Theater (ART): An

Sensory Supports Graphic Supports Interactive Supports
adaptation of readers’ theater where the il 2 s Ppo
teacher summarizes or paraphrases a text * Real-life objects (realia) « Charts + In pairs or partners
while the students, guided by the teacher, act * Manipulatives * Graphic organizers * In triads or small groups
out the story either silently or joining into the * Pictures & photographs * Tables * Inawhole group
narration using the key i v. . diagrams & drawings |+ Graphs + Using cooperative group

. . « Magazines & newspapers « Timelines structures

T:'s pre"':ws C:"“pts,a"d Vzcab”‘a'y from . « Number lines * With the Internet (Web
the text through narration and movement. * Videos & Films sites) or software programs
While it is similar to TPR, the difference is « Broadcasts « In the native language (L1)
that there is not as much of an emphasis on * Models & figures * With mentors

associating specific vocabulary with a specific

© WIDA Language Development Standards
movement.

Teaching for Biliteracy Book: page 81

Language Supports and Notes

selected to model a cooperative activity or SIS Eeiletiizms UTETe s S TS
center task in the "fishbowl," with the rest of * Real-life objects (realia) « Charts « In pairs or partners
the students observing their actions and « Manipulatives * Graphic organizers « In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Inawhole group
the fishbowl through the activity, narrating + Ilustrations, diagrams & drawings |+ Graphs « Using cooperative group
and providing sentence prompts as needed ¢ Mignines * Bauckne bonirniad

= : o Pl al a * Number lines * With the Internet (Web
After the students observe their peers « Videos & Films sites) or software programs
participating in the fishbowl, they return to + Beoadouss  Inthe native language (L1)
their places and begin the same activity. * Models & figures * With mentors

e e . © WIDA Language Development Standards
Teaching for Biliteracy Book: page 82 & 136 Notes:

For more information about the strategies above and descriptions to even more high
leverage biliteracy strategies, scan the QR Code!

High Leverage Biliteracy Strategies Page 2

www.TeachingForBiliteracy.com

95

Sensory Supports Graphic Supports Interactive Supports

Charts
raphic organizers
* Tables ‘ In a whole group
* Graphs - ;
¢ Timelines structures

¢ Number lines ¢ With the Internet (Web
sites) or software programs
¢ Broadcasts ¢ In the native language (L1)

* Models & figures ¢ With mentors

* Real-life objects (realia) < < In pairs or partners

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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Strategy Name and Description L Supports and Notes
. .

Adaple(l‘l Reader's Th,eater (ART): An Sensory Supports Graphic Supports Interactive Supports
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text « Real-life objects (realia) « Charts + In pairs or partners )
while the students, guided by the teacher, act anizers
out the story either silently or joining into the < * Pictures & photographs * Tables *_In a whole group 4
narration using the key academic vocabulary. awings | © fI{f“P'l‘_s

. . * Timelines structures
This previews concepts and vocabulary from < « Physical activities + Number lines * With the Internet (Web
theAte)ft Fhrgugh narration andAmoveme‘nt. sites) or software programs
While it is similar to TPR, the difference is « Broadcasts + In the native language (L1)
that there is not as much of an emphasis on, ] G i o

associating specific vocabulary with a specif

movement.
otes:

Used visuals and actions to introduce
new vocabulary related to a text.

Can use illustrations from the book,
realia, or other appropriate visuals.

Teaching for Biliteracy Book: page 81

2\
=

High Leverage Biliteracy Strategies Page 2 §

www.TeachingForBiliteracy.com

il 4
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Fish Bowl

Students become the model
PLEIChis o | for demonstrating the

Biliteracy expectation rather than the
Strengthening Bridges

between Languages 4 teacher telling students
what to do.

KAREN BEEMAN

CHERYL UROW

p. 82
& 136

www.TeachingForBiliteracy.com

98

www.TeachingForBiliteracy.com 49



3/10/26

an
\1J
www.TeachingForBiliteracy.com

99

A:

This child looks because

Who else looks ?

B:

This child also looks because
100
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Strategy Name and Description Language Supports and Notes
n "
Adame§ Reader sTht‘aater (ART): An Sensory Supports Graphic Supports Interactive Supports
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text Real-life objects (realia) « Charts + In pairs or partners
while the students, guided by the teacher, act Manipulatives * Graphic organizers * In triads or small groups
Pictures & photographs * Tables + Inawhole group

out the story either silently or joining into the
narration using the key academit bulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

diagrams & drawings |+ Graphs Using cooperative group
Magazines & newspapers + Timelines structures

Physical activities + Number lines With the Internet (Web
Videos & sites) o software programs
Broadcas In the narive language (L1)
Models & figures With mentors

© WIDA Language Development Standards

Notes:

Strategy Name and Descrij Language Supports and Notes

Fishbowl: A small group of students is
selected to model a cooperative activity or

Sensory Supports Graphic Supports Interactive Supports

center task in the "fishbowl," with the rest of

After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

sites) or software programs
In the native language (L1)
With mentors

Broadcasts
Models & figures

« Real-life objects (realia) « Charss « In pairs or parmers
the students observing their actions and + Manipulatives + Graphic organizers + In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Inawhole group
the fishbowl through the activity, narrating + lustrations, diagrams & drawings | * Graphs + Using cooperative group
and providing sentence prom tslas needed * Magazines & newspapers * Timelines structures

P 8 promp! : . + Number lines * With the Internet (Web

Teaching for Biliteracy Book: page 82 & 136 ©. WD/ Laneuag: Deyclopment Sondoxds

For more information about the strategies above and descriptions to even more high
leverage biliteracy strategies, scan the QR Code!

High Leverage Biliteracy Strategies Page 2

www.TeachingForBiliteracy.com
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Sensory Supports Graphic Supports Interactive Supports

* Real-life objects (realia) .
o Mooioules Graphic organizers >

In pairs or partners

Pictures & photographs * Tables * Ina whole group
o TS PPN & drawings * Graphs ¢ Using cooperative group
* Magazines & newspapers * Timelines structures

* Physical activities e Numberlines | ¢ With the Internet (Web
* Videos & Films Sentence frames sites) or software programs

¢ Broadcasts ¢ In the native language (L1)

* Models & figures ¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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Strategy Name and Description

Supports and Notes

Fishbowl: A small group of students is
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of
the students observing their actions and
language. The teacher guides the students in
the fishbow! through the activity, narrating
and providing sentence prompts as needed.
After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

Sensory Supports

Graphic Supports

Interactive Supports J

* Real-life objects (realia)

+ Graphic organizers

* Pictures & ph

Mings

+ Graphs

¢ Timelines

Sentence frames)

+ In pairs or partners

+ Ina whole group

+ Using cooperative group

structures
* With the Internet (Web

sites) or software programs
* In the native language (L1)
+ With menors

3/10/26

Teaching for Biliteracy Book: page 82 & 136 Notes:

Carefully choose the “fish”.

Model a set of directions and/or
discourse between partners.

“Fish” can either continue the activity
or become class helpers.

High Leverage Biliteracy Strategies Page 2

www.TeachingForBiliteracy.com
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I 2000
Biliteracy Map Scavenger Hunt

* How does the biliteracy map reflect
the program language and content
allocation plan?

www.TeachingForBiliteracy.com

104

www.TeachingForBiliteracy.com 52



Sample Yearlong Biliteracy Map — Kinder 80/20

Kindergarten: Language and Content Allocation 80% Spanish; 20% English

ns to
etormine the offct of sunight on

SSCVIK Drscrbe ons s
esponsis o pecp i bty
SSEVEK Erpanineneed o and

g0n
et o o - kot 1 | o 0 0

with gukanca from aduts andior

B noennet | K2-ET81.1 Ask questions, make.
observations, and gather
nformaton about a siuation

poers.
ssisakz

proey

andiorpeers =
SS1S 5 K2 Ask and anser i s a5

Splanatons.

WK1

WXK2 Informational W3 - Narrative WK3 Narrative Opinion

W2 Informative W3 Narrative
(informational Book) (Fantasy Story)
WS, Wi WKS, WKS

(Fact Sheet)
WK, WKS

WK, WKT WK WKT |

WK, WKS

0624026 00k27 wE21 || BRIABI AR
Es Est
wh H
frind?
I
oomaie s || Opion (Restn Wi s W7 | WS WK
0 ‘Standards - Toxts Reading Standards - Litcrary Texts
Informational Texts RLK2,RLK4,RLKT,RLKS RLK3,RLKS, RLKS =

RLK.2, RLKS, RLK

www.TeachingForBiliteracy.com
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NEXT GENERATION

CIENCE

STANDARDS

COMNMON CORE

STATE STANDARDS INITIATIVE

PREPARING AMERICA'S STUDENTS FOR COLLEGE & CAREER

www.TeachingForBiliteracy.com

TE

Texas Education Agency
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K
(80/20)

1
(70/30)

a
Science
Social Studies
Language Arts

at
Social Studies
Language Arts

Sample Program Language and Content Allocation Plan

The Bridge

Spanish to English: Math, Science,
Social Studies, Language Arts
English to Spanish: Language Arts,
Social Justice

Social Studies, Language Arts
English to Spanish: Science,
Language Arts

Language Arts (Through
Universal Themes)

Science
Language Arts

2
(60/40)

Math
Social Studies

Spanish to English: Math,
Social Studies, Language Arts
English to Spanish: Science,

Science
Language Arts

(50/50)

Language Arts

SRR Language Arts
Spanish to English: Science,
3.5 Science Language Arts Math

English to Spanish: Math,
Social Studies, Language Arts

Social Studies
Language Arts

Science
Language Arts

Spanish to English: Social
Studies, Language Arts

Math
Social Studies
Language Arts

Electives

107

Sample Yearlong Biliteracy Map — Kinder 80/20

Mioers Sosul Science. et Ganaration Seience. llinois Social Scignce llineis Social Science Naxt Generation Science ‘Sacial Justica Standacds.
e u e i, Next Genaration Scienca
s oo ST | e e . o e sanae | KA G coterst, 1 Lo masdctin (o6 oty e 1P Mk coemrvations o
I | ettt o | .m.,.mm.,... e ey s " | st conpremestice ‘..w...’._'.:“__,. e ot
significance of urnatonal | cbssraons ot wester [averything we wart) drecons ofpusbws andpuls on |G
""“""""-' " desrie s v e oo of n et et | KESS2-1 Us and sharo
s Sl B g
| S22 Anthon G0 QAU |t e oo kg st | observatlons o oca wealhr
b i by evelence for how g Intended to change the speed or 's to describe patterns |
- Z’.'.._":. g by can.[8838.1 Eimy et
S g S G el e Ak quesions o o
s it by o st 1| woather forecasting to prepare)
KES831 Use s moce 1o ittt o s = [P whm ey lriios | e, anc reapond o,
ot A rairakig el | o s [ishs
- that wilre ‘observations, snd gather K-2ETS1-1 Ask questions,
Pl = Frrer coservations, nd gabr
s1h K2ETS1-1 Ask questions. make. different. information about a situation
cosen: and K rmpopere ind
e e :
e SIS kv
el cabssd el | s T e
e o o | SS18.51c Ak o
e | o s ven i R o
- — e
‘Writing Standards - W.K.
K1 Opinion W2 informational aive WK Narrative Opinion
= K2 Iformaiv K3 Narrat Opinion
LSkt GO | Wil (Pettion) (Fact Sheet) (Porsonal Narative) | (Narraive omor) (Recommendaton)
W.K7, WKS WKS WKT WK.S, WKT | WKS5WKS , WK, WKSE,WKT K6, W

Theme: Friendship :
K24,00k260K27 K211 || S misaes

=i things around me to change?
Weiing Standards - WK 1
Informtive (Ust WKS || Opinion (Review WK WKS, WKS WACS, WK 6, WK WS, WKT WKS. WKS
T Texts. Toxts. itorary Toxts =} Reading Standards - Literary Texts E
Informational Texts X| Literary Texts |7 RIK2, RLK.3, RLK4, RLKS. RLK.6, RLK8, RLK.9. RLK2, RLK4, RLK7, RLK.9 = RLK.3,RLKS5, RLK6
RIK.2, RLK.5, RLK.] RLK3RLK7,RLKS 5 3 s

www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map — Kinder 80/20

MextGeneraon Scance | linols Socil Slence | Nast Genaraton sience Boat Gooetion Scans | Secialhstin Statacs:

Green reflects what will be taught in Spanish

All of the social studies standards for that grade !
level are incorporated across the year.

All of the science standards for that grade level
are incorporated across the year.

* Social Studies and Science are taught in Spanish &
all year long.

“ e Each unit strategically bundles standards from
concrete to abstract across the year.

109

Sample Yearlong Biliteracy Map — Kinder 80/20

Blue reflects what will be taught in English

There is a plan to address ALL the Language
Arts standards across the year within a
universal theme.

The social justice standards are strategically
bundled to move from concrete to abstract

across the year, with developmental readiness

www.TeachingForBiliteracy.com
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I
Biliteracy Map Scavenger Hunt

 How does the biliteracy map reflect
the program language and content
allocation plan?

* Look at the literacy standards in the
first Spanish unit and the first English
unit. What do you notice?

a
\J
www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map — Kinder 80/20

Yearlong Storyline Kindergarten: Language and Content Allocation 80% Spanish; 20% English

= The standards are bundled together
into units that include content AND
reading and writing standards =

nnnnnnn
nnnnnnn

aaaaaaaaaa
...........

Writing Standards - WK1
WS, WK, WKS.
Toxts.

WS WKT
Texts itorary Texts - Reading Standards - Litcra
RIK2, RLK.3, RIK4, RLKS = RIKS, RLKS, RLK9 RLK2, RLK4,RLK7, RLKS. 5 RLKS3, RLKS, RLK6

\]J
www.TeachingForBiliteracy.com ‘ (

WKS. WK
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Sample Yearlong Biliteracy Map — Kinder 80/20

Kmdergarten Language and Content Allocation 80% Spamsh 20% English

- The reading standards are strategically
------------ . selected and are usually not the same
n units in each language. If they are
the same genre (RL/RI), different ER
: standards are selected. Additionally, ..
S what the texts are about will be

o sove  gven proem.

........

ndards WK Opinon i
wwww WS, WKS, WK. WKS, WK WS WKE

Roading Standards - Informational Toxts Toxts |z [ Roading Standards - Litorary Tox R Roading Standards - Literary Texts.
RIK2, RIK3, RLK4, RLKS RIKS, RIK8, RIKS AR, RLKCh RLKT ALK~ = RLK3, RLKS, RLK6

L/
www.TeachingForBiliteracy.com ‘ (

Organization of the CCSS Reading Standards K-12

e N
Informational
and behaviors that

will be taught in Texts

this unit. [j - -
Literary
Texts
AN Y,
Standard 1: Standard 10:
Comprehension With rigorous,
grade level texts

www.TeachingForBiliteracy.com
© Center for Teaching for Biliteracy

The reading skills
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Key Ideas and D

. With prompting and support, ask and answer

1. Con sugerencias y apoyo, hacen y contestan

2. With prompting and suppor poyo, recuentan cuentos que les
stories, including key detailg endo los detalles clave.
3. With prompting and suppo poyo, identifican personajes,

characters, settings, and m:
astory.

imientos importantes en un

Craft and Structure Composicién y estructura
4. Ask and answer questions reguntas sobre palabras
words in a text. (See grade texto. (Ver los esténdares 4-6
standards 4-6 for additionalepeeromsTe eeremguepereeApectativas adicionales.) CA
5. Recognize common types g més comunes de textos

storybooks, poems, fantas s, poemas, textos de fantasia
y realismo).CA

o

. With prompting and supporimAsasbasauhailete Consuaazaas poyo, nombran al autor
and illustrator of a story and
each in telling the story.

to y definen el papel que
b en el relato del cuento.

Integration of Knowledge and Ideas

7. With prompting and support, describe the on sugerencias v apoyo, describen la relacién entre
relationship between illustrs cuento en donde aparecen (por
in which they appear (e.g., to de un cuento representa la
story an illustration depicts). ilustracién).

Integracién de conocimientos e ideas

8. (Not applicable to literaturd iteratura).

9. With prompting and suppor 9 erencias y gpoyo, comparan y contrastan
contrast the adventures a encias de los personajes en
characters in familiar storig} familiares.

0. Actively engage in group reading activities with | 10. Participan activamente en trabajos de lectura
purpose and understanding. en grupo, con propésito y comprension.

a. Activate prior knowledge related to the
information and events in texts. CA

a. Activan el conocimiento previo relacionado con la
informacién y acontecimientos en los textos. CA

b. Use illustrations and context to make

b. Usan las ilustraciones y el contexto para hacer

115

Sample Yearlong Biliteracy Map — Kinder 80/20

Yearlong Storyline

Kindergarten: Language and Content Allocation 80% Spanish; 20% English

The reading standards are strategically selected
and are usually not the same in units in each
language. If they are the same genre (RL/RI),

Witing Standards -

Writing Standards -
WK2- Informative

WK1 Opin;
(Porsonal Essay) (Weather Roport)
WKS WKT
e M ey
I
|
friand? |

Wrting Standards - WK2
Informative (List WK3

5/ momaonat Toxs
RIK.2, RLK.5, RLK.7°|

Opinion (Review) WK7

‘Standards -{
Litorary Texts
RLK3RLKT,RLKS

| literary text standards within and across each

language.

different standards are selected. Additionally, &=
what the texts are about will be different. -
e [ e [ || I I 1 =
The reading standards reflect the organization | |
of the standards. _ | | | __F
There is a balance between informational and &

www.TeachingForBiliteracy.com "
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Sample Yearlong Biliteracy Map — Kinder 80/20

All the Kindergarten reading standards (Rl & RL) are

represented on the map across the year. When
standards are repeated, they increase in rigor.

fr
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KER171 o st S e oy auestons -
e e | vt | 18412 sk andsnwer T pepl | SBIBIK2 Gathorfomaon | S0 it P =
pasatiad s anowcr o 2 hton el e o inioed et or o
Ry smting o | = S155) rower | KEETS
[y K2.E781.2 Oovlop s srpla | xplaatns
o o e St s poen R s
aanpaioms
. o - i it WK1
Narrative (KA Opinion WK2informational | W3- Narative tive Opinios
WK Opinion WKZ2 Informative | WK2 Informative W3 Narrative KLop R a
(P (Fact Sheet) (Porsonal Narrative) | (Narrative Memoir) (Recommenda
(Porsonal Essay) (WestherReport) | (niormatona Book) tasy Story) WS, WKT W6, WKT WK, Wi WK, Wi
7 WS, WKT

WKS, WKS

things around me to change?
WS, WKT WKS.
oty Toxs [ Reading Standards - it
RLKZ RLK4, RLK7, RLK9 RLK3, RLKS, RLKS
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Sample Yearlong Biliteracy Map — Kinder 80/20

s ot o o s
Mol Seial Sciance oy

on Earns sutace.

o fernt susngins o it

Similarly, the Writing Standards are different in each
language, and they reflect the organization of the
standards.

e s popies (228" P
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WK1 Opinion
(Personal Essay)
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Writing Standards - WK1
WKS3 Narrative WK2 Informational 3- Narrative WK3 Narrative Opinion
Vx’u; ':n';ml;- “V:;K:.':"?;;':::H ‘V:K:’ Nag:m: (Personal Narrative ncluding (Fact Sheot) (Pmon;l Narrative) (Narrative Memoir) (Rocommendation)
feather Ropor inforr antasy Story  Timeline) T Wice, Wicr e Wis, WKS
WK WKT WK, WKT WKS, WKS WKS, WKS Ay

things around me to change?

WKS, WKT

WKS. WK

itorary Toxts.
RLK2, RLK4, RLKT,RLKS.

5]

iy Llhmry Toxts
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Organization of the CCSS Writing Standards

Standard 4 — For purpose, task, and audience
Standard 10 — Write routinely

1/3 www.Teal 1/3 leracy.com 1/3
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Sample Yearlong Biliteracy Map — Kinder 80/20

All the Kindergarten writing standards (Rl & RL) are
represented on the map across the year. When

=== Standards are repeated, they increase in rigor.
e bl o N 2 iz i e

# Thereis a balance between the three types of writing
(opinion, informational/explanatory, and narrative) within

&
e

& and across each Ianguage

\
www.TeachingForBiliteracy.com (
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3/10/26

I
Biliteracy Map Scavenger Hunt

* How does the biliteracy map reflect
the program language and content
allocation plan?

* Look at the literacy standards in the
first Spanish unit and the first English
unit. What do you notice?

 What do you notice about the focus
of each unit across the year? s:"?

www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map — Kinder 80/20

Kindergarten: Language and Content Allocation 80% Spanish; 20% English

The units are strategically organized in a sequence
from concrete to abstract, thus increasing in rigor
across the year in each language.

ing Standards - nfrmtinal Toxts e Toxts g s E_ g amdrts Ly T :
i
www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map — Kinder 80/20

Kindergarten: Language and Content Allocation 80% Spanish; 20% English

v icher vy
rreyppepge

Witing Stand|
WK1 Opi

(Personal E:
Wi

dard
intormative (1 @

ding san
Zomior]
Rk LK

Science and social studies topics are addressed

previous unit.

once. Each unit builds on knowledge from the

The writing standards describe what students
will do with the content knowledge they

develop

The reading standards provide mentorship for
what students will be expected to write

The focus of instruction for each language is
different, thus strategically planning for

biliteracy

fermine the effetof sunlght an

mmm»u foms.

formation about the purpose of
Jather forecasiing o prepare
f and respond o, sovere.
bather”

fimproved object o too

Writing Standards - WK.1

Himportant for me and

3 Narrativ (Fiction)
K6

Literary Texts
RLKS

14
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[ iew: Bilif Curriculum Mapping Process
Steps Components
Develop the program Vision and Pedagogy Statement
Program
Design Create the Language and Content Allocation Plan for all grades
and First
Draft o Review the instructional shifts of the standards:
Biliteracy o NGSS
Curriculum o C3Framework for 5§
CCSS Language Arts (page { of the bilingual CCSS grade level packet)
Draw the grade level Language and Content Allocation on Butcher Paper. Start mapping by bundling the
content area standards.
Begin to write year-long and unit storylines, starting with the content focus.
Select the writing standards and the writing genre, making sure they are a good fit with the content
Select the reading standards, thinking of the connection between reading and writing (i.e., the reading texts
become mentor texts for writing).
Revise the storylines by adding the iteracy portion to the storylines and by describing how content, literacy.
(reading and writing) is integrated.
1B. Record,|  + Evaluate the content standards bundles in the curriculum map and make sure all the content
Reflect and standards are represented, reflecting the shifts in the standards.
Revise «  Engage in the Record, Reflect and Revise process, analyzing the first draft of the map, focusing on
rigor and balance of the language arts standards in both languages.
«  Revise storyline and bundles as needed
. Unit Create a BUF for each unit on the map:
Backwards o List the standards from the map
Design *  Unpack all of the standards in the unit into outcomes, listing the outcomes from the least to the
most rigorous. Formative assessments assess the outcomes.
o Craft the big ideas for content and literacy based on the standards
«  Write the summative assessment
* Add instructional activities for meeting the standards and outcomes to each section of the BUF:
o Building Oracy and background formative
o Content Area Instruetion (& comresponding formative assessment)
o Reading C ®& formative
o Wrting (& corresponding formative sssessment)
o (& formative 0
o The Bridge for Transfer and Ior Contrastive Analysis (& corresponding formative
assessment)
. Unit + Create an Instructional Sequence Chart (15C)
Learning Each sequence bundles standards together for content and for literacy and describes how
Plan content and literacy go together
o Oracy is embedded into each instructional sequence every time students use new language
o Outcomes (unpacked sxamards» are added to each instructional sequence
o Formative assessments (FA: ntified for each sequence and outcomes are added to
the formative atsessments.
o The ional Sequence Chartis used to create day to day learning plans
37

cy.com

p. 36-37
Resource
Packet

124
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Sample Yearlong Biliteracy Map — Kinder 80/20

Kindergarten: Language and Content Allocation 80% Spanish; 20% English

s
ACK21T 1t i st
S s s | 20

KC2ETS13 Ansya e
of o tjact desined 0 s the

<ach proms.

WK3 Narrativo WK1 Opin WKZinformational | WK.3 - Narrative WS Narrative Opinion
S | e | U | e | R | WRSES | SR :
(Porsonal Essay) Woather Roport) formational Bos (Fantasy Story) s Trvlon) x T sl o K
WK7, WKB WKS WKT WKS, WKT LK, WKS WK, WKS WK7,WK8 xS Wil b L =y
Weting Standards - WIC1 Opnion (Lattr) Weting Sandards - W2 no
Tnformatie (st WKB || Opinion Review W1 WKS, WKS WKS, WG, WHS Wi, v

www.TeachingForBiliteracy.com
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I 00000
Is planned from the grade-level standards

Unit ineme:
« Content Area Standards

English Language Arts Standards

English Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

JUBWISSOSSY SAIlBW.IO

Bridge — Transfer Bridge — Transfer and F Bridge: C.
e lllustration Practice the new || (includ Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
www.leacningrorpiliteracy.com , (
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Sample Yearlong Biliteracy Map — Kinder 50/50

Kindergarten: Language and Content Allocation 50% Spanish; 50% English

llino: %

$5.G.1K e R

St national scarcity (.e., because we cannot have everything we nw"\:'wwm‘mym“.nm_np-mam-mn\m
4] it o ot v i ki o

move fom place {0 place. L
o

ey oo
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SSIS 1. K2

e et et e et e 40

peer 1R o et it woystha 3 o s o
s ot z peers. et Sk vt e v e 0 s o e s
S i e e it s | |S15 52 Golher nfomaton fom one or o BikzsT
ith g 5s1s.3. k2 Bes
o sources poer hatvarsaien.
551552

peers
SSIS.5K2.

AGK220 1o s ks e cato o avrens

\g Standards - W.K.1 Opinion
(Personal Essay)

S s o il ot s .

arguments and explanations.

Writing Standards - W.K.2 Informative Writing Standards - W.K.3 Narrati Writing Standards - W.K.2 Informational Writing Standards - WK.3 Narrative
(Informational Book) (Personal Narrative including a Timeline) (Fact Sheet) (Narrative Memoir)
.5, W.K.7 W.KS, WKS WK, WKT K6, WKS

‘ Unit 4- Science and Language Arts Unit 5- Science and Language Ats.
F

Unit 2 - Sclance
Plant Survival Within Their Environment orces and Motion

[Essential Question:

dotn o predict,

| sunlight on Earth's surfaco?

an object? changes?

‘Next Ganeration Scence Standards: st Generation Science Sandards:
KPS Make observalions 1o delermine th s et
Eani's surfa - animals (including humans) need 1o survve.. 'S

KEssan KCESS2-1, Uso and sharo observtions of local
B Pty eatner
e et et n: 9
T == i oty o
St st oo o gt KC2-ETS-1. Ask questions, make observations,
et b stvd Urough e developmentof & s e ‘ paces ey b, gather i i

o 1 reersid
Pt o | e
itfun e 2ETS1-

|y ector oot - ?

ety s 3 ok o e 33 0 )

L

Writing Standards - W.K.2 - Informative
(Weather Report)

WKT

Writing Standards - WK 3 Narrative g Standards - WK.1 Opinion
Weiting Standards - WK1 Opinion
(Fantasy Story) HRERD CTiE {Personal Narrative)

L Writing Standards - WK.3 - Narrative

- L . WK, WKS izl
9 HEM Literary Texts 2 |[Readin, Texts |2 ¥ - Literary Texts.
H RIK2, RLKS, RIK.T E ’; RLK.3,RLK.6, RLKS 3 RLK.3, RLK.5, RIK.8, RLK.9 3| TRLK2,RLK4,RLKS.RLK7 |5
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Yearlong Storyli

Sample Yearlong Biliteracy Map — Kinder 80/20

Kindergarte
8:00 - 8:20
8:20- 10:45 [ 55/Spanish Language Arts OR

Sci /Spanish Language Arts (. ing units)
Over the course of each unit, the students will engage in... SPAN ISH
* Oracy & Backgr | ledge devels (Language
Comprehension)

® SS/Science experiences/inquiry

* Whole group mini lessons

* Writing (independent, small group and whole group)

* Reading (independent, small group and whole group)

suppored by evdence o
harsand e ockos

Time Subject Language

ot 1o e ® Foundational Skills (Word it
o o
ey 10:45 - 11:15 cTve BIo ude oice
e pors, s dsens 9995 _ 12:00 Specials If possible, half are
Cxpianatons. oblem et canbe sk offered in Spanish
Eﬁgﬁ:ﬁ:ﬁ: and half in English
2_&:{%:.:’;:“:?.‘:1 12:00 - 12:45 Lunch & Recess Student choice
12:45-2:00 Math in Spanish
I SPANISH
(Weather Report) a (Fantasy Stor
WKS WKT WKS, WK ®_Math skills and practice

Theme: Friendship.
k24 00k26,00k27,x218
Essential Question:
What makes a good
friend?.

Wrting Standards - W

Informative (List WS

ding Standards -
Informational Texts
RLK.2, RLKS, RLK.

2:00 - 3:00 English Language Arts

Over the course of each unit, the students will engage

* Oracy & Background Knowledge development (Language ENG LlSH
Comprehension)

* Experiences

e Whole group mini lessons

e Writing (independent, small group and whole group)

* Reading (independent, small group and whole group)

o F ational Skills (Word ition)

RLK2, RLK.3, RLK4, RLKS

www.TeachingForBiliteracy.com
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]
Sample schedules begin on p. 27 of

Resource Packet

Sample Biliteracy Schedule — 50% of Day in Spanish and 50% of Day in

English
Time Subject Language
8:00— | SELand Classroom Community Bullding Spanish
8:20
820 Science and Language Arts
10:45 Over the course of each unit, the students will
engage in...
« Oracy
« Science experiences/inquiry SPANISH
 Whole group instruction
« Writing (independent, small group and
‘whole group)
« Reading (independent, small group and
‘whole group)
« Foundational Skills and Language
Comprehension (Word Study)
10:45t0 | Interventions (based on student need) Language determined by the teacher and
11:15 based on student need
Lunch/Recess Student choice

11:15-

Math - over the course of amath unit, the
students will engage in:

Oracy development
* Math practice
+__Reading and writing to math

ENGLISH

1:00-2:25

Social Studies and Language Arts
Over the course of each unit, the students will
engage in.

Oracy

55 experiences/inquiry

Whole group instruction

Writing (independent, small group and
whole group)

Reading (independent, small group and
‘whole group)

« Foundational Skills and Language
Comprehension (Word Study)

ENGLISH

2:25-3:10

Specials

If possible, half are offered in Spanish and half

in English

p. 27
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Sample Yearlong Biliteracy Map — PreK/TK
Staggered Related Themes

Staggered Related Themes

Clean Up/Pack Up

Language Unit 1: Trees Unit 2: Clothes Unit 3: Balls Unit 4: Water
Spanish time, includes: | EQ: What are  |EQ: Why is EQ: How can you | EQ: Why is
Welcome a o
e —. the clothing important | make a ball water
Breakfast characteristics | to people? move? important?
Handwash of trees in our
Large group community?
Free play
Recess
Handwash
Lunch
Handwash
English time, includes: | FQ: What do EQ: What can we |EQ: How do we |EQ: How are
i:z;yplay we do at do with parts of choose the balls the same
RECESS school? trees? clothing we and different
Handwash wear? from one
Snack 5
. another?

3 And then...
Music/Movement

EQ: Where can

we find water in | i\
our community? !

www.icdulinigrul Diieidly.culii
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Sample Yearlong Biliteracy Map — PreK/TK 50/50 & 80/20

Different Themes

Different Tt

Spanish Unit 1: Trees Unit 2: Clothing | Unit 3: Exercise |Unit 4: Pets

;7;’2;’:‘;‘"‘9' includes: | FQ: Why are EQ: Why is EQ: How does | EQ: Why do some

el trees tlothing exercise affect |animals make

fa'f::fg"’:;up important? mportant for our bodies? better pets than

Free play 360p|e? others?

Recess

Handwash

Lunch

English Unit 1: nit 2: Seasons | Unit 3: Unit 4: Community
Diversity and Weather Nutrition Helpers

:;‘:r';"‘ time, includes: (88 FQ: How are Q: Why is it EQ: How does | EQ: How do

Free play we the same? | mportant to food affect our |different people in
:Zf‘zsvsvash How are we now about the |bodies? our community
Snack different? eather? help us?

Music/Movement
Clean Up/Pack Up

www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map — PreK/TK 50/50
.
Different Themes
Different Tt
Spanish Unit 1: Trees | Unit |t psmes s s |
| S et Sl i E—

Spanish time, includesi | EQ: Why are EQ: \ [summons; =1 y do some
Welcome e s )
Handwash trees tloth S 5+ make
Breakfast important? | eene ] & | sets than
i L rvrs: Gkt iy changes s n o) . 2|
Free play o 2
Recess g
Handwash o
Lunch s
English Unit 1: e . — Community

Diversity 3 W RS A ...Ll.l,, [ _......l.l.a..-J....‘..“I
B e N
& 3 B
F,:?phv we the same? g oy B 7| 1t people in
3 e e g .
H:eaf\zs\:/ash H.ow are we : Toad Ao, Sharsd VG g, amunity
i different? e e 5172
Music/Movement R i, Homs. o ﬁ
Clean Up/Pack Up m::mmwmﬂmm:::w §

l’lﬂl--fvr-ml- a:-"n §
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PreK/TK BUF Template

Building Oracy and Background Knowledge

« Interactive, hands-on activity to initiate the theme/unit

« Vocabulary Development — naturally introduced as part of the experience

« Setting the stage for centers and play (turn taking, introduction of props and realia, sharing what students
have done in centers)

Centers: Guided Play (changes based on the theme):

« Examples of themes: School, Restaurant, Home, Work Place (Airport, Office, Laboratory, Construction
site), etc.

« Centers include listeni iate writing and reading, fine and gross
motor skills and often are focused on: drama (house), an wntlng blocks, math, theme based
(firefighters, teachers, mail carriers, etc.)

« Skills: problem solving, turn taking, i If- ion, i ing, predicting, role playing etc.
Bridge — Transfer Bridge — Transfer Practice | Bridge: Contrastive Analysis
llustration - Extension (includes: While the teacher plans a specific
Side by Side or Listening, Speaking, m;tallngm?t‘lﬁ te;‘?:'“g g‘m’:‘ L0 —

. " " SO advance of the Bridge, the teacher also
Asi se dice Rt?‘adllng’ and Writing in the accepts and highlights other areas of

other language) metalinguistics noticed by the students.

Unit Theme:
o Early Learning Standards Language, Content and Literacy Outcomes
e English Language Development Standards Formative Assessments
o Content and Literacy Big Ideas Summative Assessment

JUSLISSaSSY SABWIO

www.TeachingForBiliteracy.com
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Sample PreK Full-Day Schedule 80/20

Approximately:

® 69 English minutes

Full day — 395 total minutes — 50 min rest = 345 instructi Page 27 Of

8:35-8:50 Arrival/Breakfast

8:50-9:05 Circle Time (Large Group)

9:05-9:35 Gross Motor/Outside Play

9:35-10:35 Centers (Interest Areas/Small Groups)
10:35-10:45 Clean Up/Books at the Carpet
10:45-11:00 Wash Hands/Line Up/Walk to Lunch

11:30-11:40 Bathroom/Walk Back to Classroom
11:40-12:30 Rest Time

12:30-1:30 Centers (Interest Areas/Small Groups)
1:30-1:40 Clean Up/Books at Carpet

2:00-2:30 Gross Motor/Outside Play

2:30-3:05 Circle Time (Large Group) English
3:05-3:10 Folders/Backpack/Dismissal

11:00-11:30__| Lunch Spanish

www.TeachingForBiliteracy.com
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How would having having a map
be helpful?

W N
~
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I ]
Exit Ticket

My biggest

~ takeaway

~ from today’s
session was...

W /N
~
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