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Sample Instruction Part 1:

Building Oracy and
Background Knowledge

¢

Grades 3-5
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This is the goal of biliteracy — students

who are bilingual, biliterate, have high
academic achievement and
socio-cultural compete

i

Defining Biliteracy Instruction

Engages all students actively |Uses language teaching

and meaningfully using active | strategies focused on L, S, R,
engagement strategies W, intentionally building
oracy and background
knowledge for literacy and
content instruction
throughout the unit.

Teaching for
Biliteracy...

Includes a meaningful frame
for learning: integrating Strategically plans for the
content or a universal theme three linguistic spaces:

with language and literacy Spanish, the Bridge, English

www.TeachingForBiliteracy.com
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K
(80/20)
1
(70/30)

2
(60/40)

3-5
(50/50)

Spanish

Math
Science
Social Studies
Language Arts

Math

Social Studies
Language Arts

Math
Social Studies
Language Arts

Science
Language Arts

Sample Program Language and Content Allocation Plan
The Bridge

Spanish to English: Math, Science, Social

Studies, Language Arts

Spanish to English: Math, Social Studies,

Language Arts

English to Spanish: Science, Language Arts
Spanish to English: Math, Social Studies,

Language Arts

English to Spanish: Science, Language Arts

Spanish to English:
Science, Language

Arts

English to Spanish:

Math, Social

Studies, Language

Arts

D o—

English

Language Arts (Through Universal
Themes)

Science
Language Arts

Science
Language Arts

Math
Social Studies
Language Arts

P

K
(80/20)

1
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(60/40)

3-5

Spanish

Math
Science
Social Studies
Language Arts

Math

Social Studies
Language Arts

Math
Social Studies

Science

(50/50) Language Arts
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Sample Program Language and Content Allocation Plan
The Bridge

Spanish to English: Math, Science,
Social Studies, Language Arts

Spanish to English: Math, Social

Studies, Language Arts

English to Spanish: Science, Language

Arts

Spanish to English: Math, Social

Studies, Language Arts

Spanish to English: Science,

Language Arts

English to Spanish: Math,

Social Studies, Language Arts Language Arts

English

Language Arts (Through
Universal Themes)

Science
Language Arts

Science
Language Arts

Math
Social Studies

www.TeachingForBiliteracy.com

3/10/26



3/10/26

1 The Biliteracy Learning Environment r

Student Seating -

in Groups

The Biliteracy Learning Environment

Student Seating
in Groups
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Bilingual Books
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The Biliteracy Learning Environment
Student Seating

in Groups

Spanish Classroom Library
sjoog |endul|ig

The Biliteracy Learning Environment
Student Seating

in Groups

Bilingual Books
Aseaqiq woousse|d ysijdul
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Sample Yearlong Biliteracy Map -4t Grade 50/50

Grade Level 4 - Lang| English (Math in English)

Contont Standards:
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Biliteracy Unit Framework

4
Unit Theme:
« Content Area Standards
e Spanish Language Arts Standards
* Spanish Language Development Standards
e Content and Literacy Big Ideas
e Summative Assessment
Building Oracy, Background Ki L Comp _n
A ic i ing and il y for content i ion and literacy development.
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. 2
Reading Comprehension Content Area Instruction 3
e Oracy, background knowledge, and language comprehension  Oracy, background knowledge, and m
. Comprehenswe literacy routines, strategies and reading language comprehension —
behaviors. /
e Inquiry <
Writing e Investigations (0]
e Oracy, background knowledge, and language comprehension e Experiments >
e Comprehensive literacy i ies writing o Experiences 7
Foundational Skills and Fluency: Word Recognition [72]
e Oracy, background knowledge, and language comprehension (D
e Ph , Phonics, Decoding, Encoding, (/2]
Orthography [72]
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment (:D
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis ~—
e lllustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology H a n d 0 u tS
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

www.icdulinigrul Diieidly.culii Page 14
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SEL and Cl C

Spanish

4t Grade 50/50 -

8:20- 10:45

10:45 to 11:15

Science and Language Arts
Over the course of each unit, the students will engage in...
® Oracy
Science experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
dational Skills and L Comprehensi

Interventions (based on student need)

SPANI

11:15 - 12:00

Lunch/Recess

Student choice

12:00-1:00

Math - over the course of a math unit, the students will
engage in:
o

ENGLISH

Social Studies and Language Arts —
Over the course of each unit, the students will engage in...
® Oracy

® SS experiences/inquiry

®  Whole group mini lessons

e Writing (independent, small group and whole group)

e Reading (independent, small group and whole group)

o F ional Skills and L Compret i
(Word Study)

Independent Practice

ENGLISH

in Spanish and half in

English

13

Strategic Pairing and Grouping

b H

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider
when grouping or pairing students? (.

i

i
1 J

2\

www.TeachingForBilite

racy.com
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|
WIDA Can-Do Descriptors

(English Language Learning)

Level 1
Entering

Level 2
Beginning

+ Poin to stated pictures,
words, phrases

Follow one-scep oral
directions

Match oral statements
0 objects, figures or
illustrations

LISTENING

« Sort pictures, objects

according to oral

instructions

Follow two-step oral

directions

* Match information
from oral descriptions to
objects, illustrations

Locate, select, order
information from oral
descriptions

Follow multi-step oral
directions

Categorize or sequence
oral information using
pictures, objects

Figure 5M: CAN DO Descriptors for the Levels of English Language Proficiency, PreK-12

For the given level of English language proficiency, with support, English language learners can:

Level 3 Level 5
Developing Bridging

« Compare/contrast
functions, relationships
from oral information

« Analyze and apply oral
information

« Identify cause and effect
from oral discourse

* Draw conclusions from
oral information

* Construct models based

on oral discourse

Make connections from

oral discourse

Name objects, people,
pictures

Answer WH- (who, what,
when, where, which)
questions

SPEAKING

« Ask WH- questions
Describe pictures, events,
objects, people

* Restate facts

Formulatc hypothescs,
make predictions
Describe processes,
procedures

Retell stories or events

* Discuss stories, issues,
conceprs

« Give specches, oral
reports

* Offer creative solutions to
issues, problems

+ Engage in debates

Explain phenomena,

give examples and jus

responses

+ Express and defend
points of view

Match icons and symbols
0 words, phrases or
environmental prine
Identify conceprs about
printand text features

READING

« Locate and classify
information

« Identify facts and explicic
messages

« Sclect language patterns
associated with facts

Sequence pictures, events,
processes

Identify main ideas

Use context clues to
determine meaning of
words

« Interpret information or

daca

Find details that support

main ideas

« Identify word familics,
figures of speech

+ Conduct rescarch to
glean information from
multiple sources

Draw conclusions from
explicit and implici text

Suyoeay 9 P

Label objects, picturcs,
diagrams

Draw in response to a
prompt

Produce icons, symbols,
words, phrases to convey
messages

WRITING

« Make lists
Produce drawings,
phrases, short sentences,
notes

* Give information
requested from oral or
written directions

Produce bare-bones
exposicory or narrative
exts

Compare/contrast
information

Describe events, people,
processes, procedures

« Summarize information
from graphics or notes

« Edicand revise writing

+ Create original ideas or
derailed responses

+ Apply information to
new contexts

+ React to multiple genres
and discourses

+ Auchor multiple forms/
gentes of writing

considered in using this information.

www.TeachingForBiliteracy.com

Variability of students’ cognitive development due to age, grade level spans, their diversity of educational experiences and diagnosed leaming disabilities (if applicable), are to be
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SALSA “Can-Do” Descriptors
(Spanish Language Learning)

Figure 5N: Descripcién de las Habilidades en los Niveles del Lenguaje Académico del Inglés, PreK-12
En cada nivel de capacidad en ¢l lenguaje inglés, con apoyo, un estudiante de inglés puede hacer lo siguiente:

frases indicados
* Seguir instrucciones orales
deun paso

Emparcjar declaraciones
orales con objetos, figuras
o ilustraciones

« Nombrar objetos, personas
y dibujos

Contestar preguntas
(quién, qué, auéndo,
dénde, cudl)

HABLAR

« Emparejar simbolos y
dibujos con palabras, frases
o letras en la escritura en ¢l
medioambiente

Identificar conceptos de

la organizacion de letras y
clementos de textos

LEER

« Etiquetar objetos, dibujos,
diagramas

Dibujar respuestas a
instrucciones

Producir fconos, simbolos,
palabras y frases para
comunicar un mensaje

ESCRIBIR

Translated by (Traducido por) Ellzabeth J

Esto se debe considerar al usar ésta inform:

objetos siguiendo las
instrucciones verbales

Nivel 1 Nivel 2 Nivel 3
Entrando
« Sefialar dibujos, palabras o | * Clasificar dibujos u * Localizar, seleccionar y orde-

nar informacién que provi-
ene de descripciones orales

« Comparary contrastar
funciones y relaciones
de acuerdoa

Scguir i i + Seguir instrucciones verbales onl
verbales de dos pasos de paso miltiples « Analizar y aplicar

Emparcjar declaraciones
verbales con objetos,
figuras o ilustraciones

Preguntar
Describir dibujos,
eventos, objetos y
personas
Reformular y decir
hechos

Localizar y clasificar
informacion

Identificar hechos y
mensajes directos
Seleccionar patrones de
lenguaje asociados con
hechos

Hacer listas
Producir dibujos, frases,
oraciones cortas y apuntes
Dar informacién pedida
por instrucciones orales o
escritas

artung, Monona Grov

El desarrollo cognoscitivo de los estudiantes puede variar segin edad, grado, diversidad de I

Clasificar o secuenciar
informacién oral usando
dibujos u objetos

Formular hipétesis y hacer
predicciones

Describir procesos
Recontar cuentos o eventos

Secuenciar dibujos, eventos
¥ procesos

Identificar ideas principales
Usar pistas del contexto para
determinar d significado de
palabras

Producir textos bisicos

de estilo narrativo o
informativo

Comparar y contrastar
informacién

Describir eventos, personas,
procesos

ed by (revisado por) Andrea Cammiler, Marlar

informacién oral
* Identificar causay
efecto en discurso oral

« Discutir cuentos,
cuestiones, y conceptos
Hacer presentaciones
orales

Ofrecer soluciones
areativas a cuestiones o
problemas

« Interpretar informacién
o datos

« Encontrar detalles

que apoyan las ideas

principales

Identificar figuras

retbricas y relaciones

entre palabras

* Resumir informacién
de representaciones
grifficas o apuntes

« Corregir y revisar
escritura

* Crear ideas originales o
respuestas detalladas

Pg. 20

* Sacar una conclusién
de informacién oral

* Construir modelos
basados en discurso
oral

* Hacer conexiones en
informacién oral

* Participar en debates

+ Explicar fendmenos,
dar cjemplos y
justificar respuestas

+ Expresar y defender
puntos de vista

* Realizar investigaciones
para reunir
informacién de fuentes
miltiples

Sacar una conclusién
de texto explicito e
implicito

opuezuedy 9 PAIN

+ Aplicar informacién a
contextos nuevos

* Reaccionar a miltiples

géncros y discursos

Redactar varias

formas/géneros de

de aprendizaje (si existen).

y
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Where do you fall in Spanish?

Figure 5M: CAN DO Descriptors for the Levels of English Language Proficiency, PreK-12

For the given level of English language proficiency, with support, English language learners can:

Level 1 Level 2 Level 3 Level 5
Entering innil Developing Bridging
« Point to stated pictures, | * Sort pictures, objects + Locate, sclect, order * Comparc/contrast « Draw conclusions from
words, phrascs according to oral information from oral functions, relationships oral information
9 |+ Follow one-seep oral i i fescrip from oral information | * Construct models based
S| directions + Follow two-step oral + Follow multi-step oral | * Analyze and apply oral on oral discourse
& |+ Macch oral statements directions directions information « Make connections from
@ | toobjects, figures or + Match information + Categorize or sequence | + Identify cause and effect oral discourse
= illustrations from oral descriptions to oral information using from oral discourse
objects, illustrations pictures, objects
* Name objects, people, | * Ask WH- questions + Formulate hypotheses, | * Discuss stories, issues, * Engage in debates
g | picures + Describe pictures, events, | make predictions concepts « Explain phenomena, -
£ | + Answer WH- (who, what, | objects, people + Describe processes, * Give speeches, oral give examples and justify | @
< | when, where, which) + Restate facts procedures reports responses £
& questions * Retell stories or events « Offer creative solutions to | * Express and defend :
issucs, problems points of view g
3
* Match icons and symbols | * Locate and classify * Sequence pictures, events, | + Interpret information or | * Conduct rescarch to g
© | towords, phrases or information processes data glean information from
Z | environmental print + Identify facts and explicic | * Identify main ideas * Find details that support | multiple sources
8 |« Identify concepts about messages + Use context clues to main ideas « Draw conclusions from
E printand cext features | * Select language patterns determine meaning of | * Identify word families, explicit and implicit text
associated with facts words figures of speech
« Label objects, pictures, | * Make lists + Produce bare-b . i i « Apply ion to
diagrams + Produce drawings, expository or narrative from graphics or notes new contexts
2 | + Drawinresponse o phrases, short sentences, texts « Editand revise writing | * React to multiple gentes
| prompe notes + Comparc/contrast * Create original ideas or and discourses
& | * Produce icons, symbols, | * Give information information detailed responses « Author multiple forms/
2 | words, phrases to convey | requested fromoral or | * Describe evens, people, genres of writing
messages written directions processes, procedures

considered in using this information.

Variability of students’ cognitive development due to age, grade level spans, their diversity of educational experiences and diagnosed learning disabilities (if applicable), are to be

www.TeachingForBiliteracy.com
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1 - Beginner

errors

said and written

6 — Native like

2 - Some receptive

3 - Can understand and
produce with grammatical

4 - Can understand and
produce most of what is

5 — Very high functioning

WIDA Level Descriptors for our Self-Assessment

No such thing as lower than 1

Understands and responds
with simple words and phrases

May sound socially fluent but
still need academic linguistic
register

Some challenges to
understanding and production

Receptive and productive with
isolated instances of challenge

Receptive and Productive use

18
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In this session we will experience SLA

and Science integrated dual language

and biliteracy instruction designed for
4th grade...

O00060

These are the students | can expect to
have in my classroom...
who is missing? ﬁ'?

www.TeachingForBiliteracy.com
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2-"Ill be
audience

help!

mic!

1 - No way

4 — With some

5 —I'll take a turn
6 — Hand me the

You can find me home reading or
watching a movie.

your I’ll happily sit in the crowd and watch.

3 = I'll sing backup Probably from the audience but maybe

on the side if you hold the mic.
Maybe liquid courage or a group song?

I’ll put in my song and wait my turn.

This is my favorite...and I'll get you to
Jom me'

—— eI T RO PP UPRCIUP PRSI

21

Biliteracy Unit Framework

Unit Theme:

« Content Area Standards

e Spanish Language Arts Standards

* Spanish Language Development Standards
e Content and Literacy Big Ideas

e Summative Assessment

Bu|ldmg Oracy Background Knowledga Language Comprehension

Page 14

behaviors.

and
e Developed at the begmmng of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension
e Oracy, background knowledge, and langu:
e Comprehensive literacy routines, strategie|

y for content i ion and literacy development.

e Oracy, background knowledge, and
Ianguage comprehension

Writing

e Oracy, background knowledge, and T3
o Comprehensive literacy routines, strategi®

Experlments
e Experiences

P

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension

Orthography

e Vocabulary background knowledge, syntax, and semantics

, Phonics, D Encoding,

Summative Assessment

Bridge — Transfer
o lllustration

e Asise dice

e Side by Side or Listening, Speaking, Reading, and Morphology

JUSWISSOSSY SAIeW.IO

Bridge - Transfer and Practice. Bridge: Contrastive Analysis
Practice the new language (includes Phonology

Writing in the other language) Syntax and grammar
Pragmatics.

www.icdulinigrul Diieidly.culii
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Marking the Language of Instruction

23
Sample Biliteracy Instruction
A
www.TeachingForBiliteracy.com
24
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I
Language Use Norms

* Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

e Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

e Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBilTteracy.com

N
Marking the Language of Instruction

e
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| |
Yo observo .

an
\1J
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¥ En las dos fotos observo .

28
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En las tres fotos hay .

30
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Lo que tienen en comun todas las
fotos es

31

M : ;
Lo que tienen en comun todas las
fotos es :

www.TeachingForBiliteracy.com 16
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Todas las fotos son ejemplos de .
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Pienso que los recursos Tpienso que los recursos
naturales a la izquierda
estan juntos porque .

naturales a la derecha
estan juntos porque _ .

naturales a la izquierda

www.TeachingForBiliteracy.com

Pienso que los recursos Tpienso que los recursos

naturales a la derecha
noson_ .

3/10/26
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Recursos naturales 1 Recursos naturales

renovables no renovables

Recursos naturales f Recursos naturales
renovables no renovables
son son
fuentes de energia Fuentes de energia
renovables no renovables

chingFﬁJrE
L

38
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éPuedo sacar las imagenes de la bolsa? iClaro que si!
Gracias. ¢ Me ayudas a iPor supuesto! Dame
colocarlas boca arriba? algunas y te ayudo.

En esta foto observo....

-

Pienso que es un(a)...Pero no sé .
Es un(a)... 9 (a) No sé lo
exactamente come se llama.
Son.... que es.
O Tal vez es...
¢Qué opinas?
Estoy de acuerdo/desacuerdo porque... Tomar turnos
Y quiero agregar que.... con todas las
Ahora es mi turno. imagenes.

42

www.TeachingForBiliteracy.com
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Recursos Recursos
naturales naturales
renovables no renovables

Recursos Recursos
naturales ~aturales
renovables ovables

www.TeachingFdrBiliteracy.com
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Recursos
naturales
renovables

Recursos
naturales

no renovables

Recursos
naturales
renovables

Recursos
naturales
no renovables

www.TeachingForBiliteracy.com
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renovables

PP

Caldera .
Turbina

Carbon

Agua de refrigeracion del condensador

Recursos
naturales <
L no renovables

Generador

Recursos
naturales

Lineas de

Transformador

Condensador

renovables

Recursos
naturales &
Lp no renovables

Recursos
naturales

www.TeachingForBiliteracy.com
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Recursos 1 Recursos
naturales < naturales
renovables L no renovables

49

Recursos
naturales
renovables

no renovables

Recursos
naturales

www.TeachingForBiliteracy.com
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Recursos Recursos
naturales naturales
renovables no renovables

Recursos Recursos
naturales naturales
renovables no renovables

www.TeachingForBiliteracy.com 26
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Recursos Recursos
naturales naturales
renovables no renovables

Recursos Recursos
naturales naturales
renovables no renovables

www.TeachingForBiliteracy.com 27
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Recursos Recursos

naturales a naturales
\

renovables no renovables

ccccccc

-
[ —
l“
_
wA A
= us 7\
1 A
I LLLL -] ]
a
g

Recursos Recursos

naturales & naturales
\

renovables

no renovables

www.TeachingForBiliteracy.com 28



Recursos
naturales
renovables

Recursos
naturales
no renovables

Recursos

naturales @

renovables

y " -
> o I "

|
| _<liF
B i

Recursos
naturales
no renovables

www.TeachingForBiliteracy.com
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Recursos
naturales

Recursos
naturales
no renovables

Recursos
naturales
renovables

www.TeachingForBiliteracy.com

Recursos
naturales
no renovables

3/10/26
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Recursos
naturales
renovables

61

www.TeachingForBiliteracy.com

Recursos
naturales
no renovables

nnnnnn

62
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la luz solar los recursos no renovables
los recursos renovables elviento
reponer no se reponen
el gas natural el mecanismo
captura el petréleo S
el agua corriente convierte
podemos usar el carbén Recursos (< 1 Recursos
naturales ‘ naturales
la materia vegetal elpanel solar \ J o)
extraer los recursos naturales " B -
las fuentes de energia lamina ! M

quemar la energia Q y‘%
- 1
a factoria las turbinas edlicas ;‘ 5
elposo la represa hidroeléctrica =t y{m f
/A 4
labomba la plataforma petrolera I’fﬁ/ h "E_‘ F = ém-
i i Biliteracy.com [

Los bit il los il fésiles

Esta palabra Va con esta Y el movimiento que
dice... imagen porque... le corresponde es...

Estoy de acuerdo porque... También quiero agregar
Me pregunto que piensas que...

acerca de...
iGracias! Ahora es tu turno. Escoge una palabra.

63

I 2000
Agenda:

Sample Instruction
* Sample Instruction Debrief
* Planning for Biliteracy

www.TeachingForBiliteracy.com
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What are the goals of Dual Language?

Three Pillars of Dual Language Education

Cross-
Cultural

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

P sy e e

How does this type of
instruction help students meet
each of the three pillars?

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com

65

—
Diverse DL Students

 How did this instruction meet the
needs of:

—Carmen
—Antonio
—Hannah
—Paulo

www.TeachingForBiliteracy.com

66
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Defining Biliteracy Instruction

Engages all students actively
and meaningfully using active
engagement strategies

Teach

Includes a meaningful fra
for learning: integrating
content or a universal theme
with language and literacy

Biliteracy...

Uses language teaching
strategies focused on L, S, R,
W, intentionally building
oracy and background
knowledge for literacy and
content instruction
throughout the unit.

ing for

Strategically plans for the
three linguistic spaces:
Spanish, the Bridge, English

www.TeachingFo

rBiliteracy.com

Biliteracy Unit Framework
) Unit Theme: v
e Content Area Standards
e Spanish Language Arts Standards
e Spanish Language Development Standards
e Content and Literacy Big Ideas
e Storyling| =
Building Oracy, Background Ki ledge: L Compr i ; F
e Academic listening and speaking necessary for content instruction and literac sackgrownd O
o _Devel h inning of the unit and whenever new langquage or conce Listening Speaking Knofmge
r
Reading C°'"P'9']1(e"si°" - | o Content Area Instruction m
e Oracy, bac g.rour)d now| edge, and language comprehension e Oracy, background knowledge, and a
e Comprehensive literacy routines, strategies and reading | e
T language comprehension t
o Inquiry i
Writing e Investigations v
e Oracy, background knowledgi
e Comprehensive literacy routir e
Foundational Skills and Fluency: V g a ) | :-_@I A
e Oracy, background knowledg
e Phoneme Awareness, Phonic s
Orthography Inquiry Reading Writing Word S
e Vocabulary background know Recognition e
Summative Assessment s
m
Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis e
o lllustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology n
e Asise dice Writing in the other language) Syntax and grammar t
Pragmatics.

68
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I ]
Development of Oracy and background knowledge
Receptive

Listening: Participate and understand the
academic language

Productive
Speaking: Use the academic language

)

Reading: Understand Writing: Use academic
academic language Language (productive)
(receptive) www.TeachingForBiliteracy.com

69

I ]
Development of background knowledge
Concrete: Introduction of concepts

Understand through the use of

realia, images, experiences, etc.

Apply and practice the concepts

More abstract: Increase rigor

Understand, apply and practice through inquiry,
Reading and writing

www.TeachingForBiliteracy.com

70
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I
Oracy Background Knowledge

Receptive (listening) Concrete: understanding

Productive (speaking) APPlY angpractice

)

Jl Level of rigor increases:
Receptive (reading) More abstract

Productive (writing) U"derSta’J‘%i“g: appplying
and demonstrating

www.TeachirI%ForBiIiter cy.com
now eaoge

71

[
Oracy Background Knowledge

As the unit understanding
progresses, the
Productive ( language and practice

concepts
, become more
Receptive (
I complex.

Receptive (|

or increases:
act

Understanding, appplying

and demonstrating
www.Teachiri%li‘cir(B)il‘i;\e’r g&ge

Productive (writing)

72
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High Leverage Biliteracy Strategies

www.TeachingForBiliteracy.com

73
Leverage Biliteracy Strategies
Strategy Name and Language Supports and Notes

Concept Attainment: Concept attainment is

e A Sensory Si rts
a constructivist strategy wherein students uppo

Graphic Supports

Interactive Supports

where the teacher tells the students the * Magazines & newspapers

concept they will be studying and then
describes the concept to the students.

+ Physical activities
* Videos & Films
+ Broadcasts

+ Models & figures

Timelines
Number lines

construct an understanding of a new concept * Real-life objects (realia) * Charts * In pairs or partners
through a series of hints or examples of the * Manipulatives * Graphic organizers * In triads or small groups
concept. This is in contrast to the more * Pictures & photographs * Tables * Ina whole group
teacher-centered (and abstract) approach, * Tllustrations, diagrams & drawings | * Graphs + Using cooperative group

structures
With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Teaching for Biliteracy Book: page 81-82

tes:

© WIDA Language Development Standards

* Meaningful Frame (i.e., content and unit theme)

Strategy Name and Description

Language Supports and Notes

Language Experience Approach (LEA):

+ Illustrations, diagrams & drawings

teacher asks students to suggest sentences to
* Magazines & newspapers

retell about the shared experience, and their s %
i * Physical activities
cc.mtrlbut?ons are transcribed into a written e Videos & Films
piece. This shared text becomes a meaningful o Broadcasts
literary resource that may be used as a * Models & figures
writing mentor text, reading fluency practice,

: ) g Sensory Supports Graphic Supports Interactive Supports
Students experience something meaningful L P PP Ppo
together (go on a field trip, conduct an * Real-life objects (realia) « Charts * In pairs or partners
experiment, read a story). Afterwards, using * Manipulatives * Graphic organizers * In triads or small groups
sentence prompts and strategic partners, the * Pictures & photographs * Tables * Inawhole group

Using cooperative group
structures

With the Internet (Web
sites) or sofware programs
In the native language (L1)
With mentors

and/or meaningful application of grade-level

Notes:
language standards and foundational skills.

© Center for Teaching for Bliteracy

© WIDA Language Development Standards

o Meaninoful Frame (i & cantent and unit theme)

High Leverage Biliteracy Strategies Page 1

74
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Concept Attainment
with Sentence Prompts and TPR

Teaching for Students use visuals
Biliteracy and sentence prompts
e A to identify the concept.
¥ | New vocabulary is
e introduced with visual
and kinesthetic support
to support meaning.g@?

gForBiliteracy.com

75

Todas las fotos son ejemplos de .

www.TeachingForBiliteracy.com
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naturales a la izquierda

www.TeachingForBiliteracy.com

estan juntos porque .

Pienso que los recursos Tpienso que los recursos

naturales a la derecha
estdn juntos porque .

3/10/26
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renovables

Recursos naturales

vevrwrreaehing F

Recursos naturales
no renovables

79

Strategy Name and

High Leverage Biliteracy Strategies

Concept Attainment: Concept attainment is
a constructivist strategy wherein students

Sensory Supports

Graphic Supports

Interactive Supports

construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Real-lfe objects (realia)
Manipulatives
Pictures & photographs

llustrations, diagrams & drawings

Magazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines

Number lines

In pairs o partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

© Center for Teaching for Bliteracy

Notes:
* Meaningful Frame (i.e., content and unit theme)
Strategy Name and Description Language Supports and Notes
Language Experience Approach (LEA):
: 3 g Sensory Supports Graphic Supports Interactive Supports
Students experience something g L 5 Lr i
together (go on a field trip, conduct an « Real-life objects (realia) « Charts « In pairs or partners
experiment, read a story). Afterwards, using * Manipulatives * Graphic organizers * In triads or small groups
sentence prompts and strategic partners, the * Pictures & photographs * Tables * Inawhole group
teacher asks students to suggest sentences to * Illustrations, diagrams & drawings | * Graphs * Using cooperative group
2 . * Magazines & newspapers * Timelines structures

retell about the shared experience, and their 5 % 9 g .

ar s A 5 * Physical activities * Number lines * With the Internet (Web
ct.antrlbut?ons are transcribed into a wrltFen « Videos & Films sites) o software programs
piece. This shared text becomes a meaningful o Broadcasts « In the native language (L1)
literary resource that may be used as a * Models & figures * With mentors
writing mentor text, reading fluency practice,

N . © WIDA Language Development Standards

and/or meaningful application of grade-level Notes:
language standards and foundational skills. e Meaninoful Frame (i & content and unit theme)

High Leverage Biliteracy Strategies Page 1

80

www.TeachingForBiliteracy.com

3/10/26

40



3/10/26

Lo que observo en ;:?] Lo que observo en
lacolumnaazul  [la columna anaranjada

es que ...

www.TeachingForBiliteracy.com 81

81

www.TeachingForBiliteracy.con
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Conversaciones académicas

Pareja B
iOh si! También quisiera
agregar que....

Conversaciones académicas

Pareja B
iOh si! También quisiera
agregar que....

Adicionalmente se puede
decir que...

O, entonces podemos
predecir que todas las
imagenes en la columna __
estan agrupados porque..

www.TeachingForBiliteracy.com
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Tridngulo
rectangulo

Tridngulo

agudo

Tridangulo
obtuso

<90° <90,

www.TeachingForBiliteracy.con
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High Leverage Biliteracy Strategies

Strategy Name and

Lang

uage Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

trategy Name and Description

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives
Pictures & photographs

llustrations, diagrams & drawings

Magazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

Charts

raphic organizers
Tables

Graphs

Timelines

Number lines

In pairs o partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Notes:
.

© WIDA Language Development Standards

Meaningful Frame (i.e., content and unit theme)

Language Supports and Notes

Language Experience Approach (LEA):

Sensory Supports

Graphic Supports

Interactive Supports

Students experience something
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Real-life objects (realia)
Manipulatives
Pictures & photographs

llustrations, diagrams & drawings

Magazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

“harts

raphic organizers
ables

Graphs

Timelines
Number lines

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

tes:

© WIDA Language Development Standards

Meaningful Frame (i.e., content and unit theme)

86
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|
The LEA - Language Experience

Approach with TPR

Students participate in
a shared experience.
Then, students co-
construct a text.

‘Teaching for
Biliteracy

Strengthening Bridges
between Languages 48

KAREN BEEMAN B
CHERYL UROW

p. 94 &
pp. 104 -
105

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and

Language Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Strategy Name and Description

Language Experience Approach (LEA):
Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningfull
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives
Pictures & photographs

* Charts
* Graphic organizers
* Tables

llustrations, diagrams & drawings | * Graphs

Magazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

* Timelines
* Number lines

In pairs o partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Notes:

© WIDA Language Development Standards

Meaningful Frame (i.e., content and unit theme)

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives
Pictures & photographs

* Chans
aphic organizers
* Tables

llustrations, diagrams & drawings | * Graphs

Magazines & newspapers

Physical activities
Videos & Films
Broadcasts
Models & figures

* Timelines
* Number lines

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

© WIDA Language Development Standards

88
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Strategy Name and Language Supports and Notes
Adapted Reader’s Theater (ART): An l | i
adaptation of readers’ theater where the SIS (EeniE T i S

teacher summarizes or paraphrases a text
while the students, guided by the teacher, act
out the story either silently or joining into the
narration using the key academic vocabulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

Real-life objects (realia) + Charts

Manipulatives * Graphic organizers
* Tables

Tlustrations, diagrams & drawings |+ Graphs

* Pictures & photographs
* Magazines & newspapers

Timelines
Physical activities Number lines
Videos & Films

Broadcasts

Models & figures

Notes:

Meaningful Frame (i.e., content and unit theme)

© WIDA Language Development Standards.

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Strategy Name and Description Language Supports and Notes

Fishbowl: A small group of students is

selected to model a cooperative activity or Sensory Supports Graphic Supports

Interactive Supports

center task in the "fishbowl," with the rest of o Real-life objects (realia) o Charts
the students observing their actions and * Manipulatives * Graphic organizers
language. The teacher guides the students in * Pictures & photographs * Tables
the fishbowl through the activity, narrating « Illustrations, diagrams & drawings | * Graphs
and providing sentence prompts as needed. * Magazines & newspapers * Timelines
AfteL the stid b i « Physical activities  Number lines
er the students observe their peers « Videos & Films
participating in the fishbowl, they return to o Broadcasts
their places and begin the same activity. .

Models & figures

Teaching for Biliteracy Book: page 82 & 136

* Meaningful Frame (i.e., content and unit theme)

© WIDA Language Development Standards.

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

High L;{/érage Biliteracy Strategies Pages 2

righ

89

Fish Bowl

Strengthening Bridges

what to do.

KAREN BEEMAN

CHERYL UROW

p. 82
& 136

www.TeachingForBiliteracy.com

between Languages 4 teacher telling students

Students become the model
PISIETEF for demonstrating the
Biliteracy expectation rather than the

90

www.TeachingForBiliteracy.com
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éPuedo sacar las imagenes de la bolsa? iClaro que si!

Gracias. ¢ Me ayudas a iPor supuesto! Dame
algunas y te ayudo.

D%

En esta foto observo....

Pienso que es un(a)...Pero no sé

Es un(a)... No sé lo
exactamente come se llama.
Son.... que es.

O Tal vez es...

¢Qué opinas?

Tomar turnos
con todas las
imagenes.

Estoy de acuerdo/desacuerdo porque...
Y quiero agregar que....
Ahora es mi turno.

92
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Strategy Name and

Language Supports and Notes

while the students, guided by the teacher, act
out the story either silently or joining into the
narration using the key academic vocabulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

Teaching for Biliteracy Book: page 81

Strategy Name and Description

Manipulatives

Pictures & photographs
llustrations, diagrams & drawings
Magazines & newspapers

Physical activitics

Videos & Films

Broadcasts

Models & figures

© WIDA Language Development Standards

Meaningful Frame (i.e., content

Graphic organizers

Number lines

and unit theme)

Adapted Reader’s Theater (ART): An l [

Sensory Supports Graphic S . Interactive Supports
adaptation of readers’ theater where the e i raphi AopoTs e PO
teacher summarizes or paraphrases a text Real-life objects (realia) Charts In pais or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Fishbowl: A small group of students is
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of
the students observing their actions and
language. The teacher guides the students in
the fishbowl through the activity, narrating
and providing sentence prompts as needed.
After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

Teaching for Biliteracy Book: page 82 & 136

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulaives

Pictures & photographs
Hlustrations, diagrams & drawings
Magazines & newspapers

Physical activities

Videos & Films

Broadcasts

Models & figures

Notes:

Meaningful Frame (i.e., content

Graphic organizers
Tables

Number lines

and unit theme)

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

93

Agenda:

¥ Sample Instruction
Sample Instruction Debrief
* Planning for Biliteracy

www.TeachingForBiliteracy.com
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Grade Level 4 - Language and Content Allocation 50% Spanish; 50 % English (Math in English)

fanobjct oo ety o st B Content Standards: NGSS
5532 ok obsaratiors oo adancs ot onrgy cante o s | 4-PSa.

solutions that use patterns o transfer

rom objects and entaring the eye allows objocts to bo

Py
pris
ey that cur whan ojects ot

. Behavl i identity aspects of a
s model improved.
2 room based o how weil ach Iy 1 meet h s and
nformaion in diferent ways. oot and s poisaeconmiere o aemiy sspects of 7573 P ancary oot i et n i aiblen s

| oot oy it can o o Contvoted and alas poi e coraiere o any aspects o

Writing seanda'njds W.4.3 -narrative Writing St‘a:::r:: ;:Iv.:alzalg‘::r’maiianal - wmng s';ndsnnlu e EOf’nmen Wrlting Standards - Wa.1 -Opinion - Editorial Wrting Standards - WA.3 Narrative-

@ esign So roject - WaS: .
e w4§<vlvu- AT W4.4; WA.5; Wa.6; WA.5; Wa.9; WA.10 WA.4; WA, W.4.9; W410 W4.4; WA.5; W4.7; W4.8; W10 (Fiction or Nonfiction Personal Essay)|

Unit 1-ELA & S - Civics and Salmon Unit 2 ELA & SS: Unit 3-ELA & S§ Unit 4-ELA&SS

el Essential Questions: |
51 conict with e rights of anoher commarity? Woso rules? .
(WA S5 Conten Standards: :
WA SS Content Standards: "
. w [ SR
common good and individual liberties. C1.4.1; C1.4.2; C1.4.3; cultures, global connections, and historical events. H.4.1; H1.42 aeig e o DRt oty e AT distribut
e e - LI A T, |
c2: amives 1 :
izen in one’s own community. C24.1; C2.4.2, C2.4.3 v socies | Es4t;
3 St - G4t B e || ‘which is o
342, C3.4:3; C3.4.4:C3.45) s || e
ca: jobos,charts, oraphey s | (€557 i s ot s, g S B
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minded.” C4.4.1; 2, 3; 8881 i« 10 is being “civie minded.” Crs oo H2.4.1
e HIS S when ocking a the werld around s G141; G142 | B
jSevislShichee o e S o3 L Cec N O R co v s s s | [soctar studies sins: sss1 sz ss83 s884
Writing Standards - Wa.2 Informational - Fact Sheet Writing Standards - W41 - Opinion - Writing Standards - WAZ - Informative -
: : Writing Standards - W.4.3 Narrative - g Standa 2 Informative
| R Rl e e 50 | e
O T COW. 4 W.4.5 W.4.8 W49 W44 WA10 — .6 W.A.7 W48 W.4.4 W4 1=
- - i - i - |2 3 -
g[[  Resdin Standards -informational Texts |= Reading Standards iomagnalTexts= (5| I3 Reading Standards - Literary Texts 2 3 Reading Standards - Literary Texts "
& 5 J - 3 g s 3 RL4.3; RL4.4; RL.4.6; RL.4.9 s RL4.2; RL.4.5; RL.4.7 Y
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NEXT GENERATION

CIENCE

STANDARDS

HISTORY
SOGIAL-SCIENCE

ERAMEWORK

PREPARING AMERICA'S STUDENTS FOR COLLEGE & CAREER [ At g e e

Kiidergarten Through Grade Ty

Texas Education Agency  gForBiliteracy.com

iz
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Biliteracy Map Scavenger Hunt
 How does the biliteracy map reflect
the program language and content
allocation plan?
an
\.}/
www.TeachingForBiliteracy.com \
97
Sample Program Language and Content Allocation Plan
Spanish The Bridge English
Math
K Science Spanish to English: Math, Science, Language Arts (Through
(80/20) Social Studies Social Studies, Language Arts Universal Themes)
Language Arts
Spanish to English: Math, Social
1 .Math . Studies, Language Arts SerEs
(70/30) f::;ulasgt::l;ss English to Spanish: Science, Language Language Arts
Arts
Spanish to English: Math, Social
2 .Math . Studies, Language Arts Seres
(60/40) Socal tleS English to Spanish: Science, Language Language Arts
Arts
. banish to English: Science, Math
3_5 SC|ence Language Arts

(50/508 Language Arts

, . Social Studies
nglish to Spanish: Math,
cial Studies, Language Arts La nguage Arts

an
\1J
www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map - 4th Grade 50/50

Jors and st | CONtENt Standards: NGSS

solutions that use patterns to transfer

3567513

model or

Writing Standards W.4.3 -narrative

iction
W4.4; W.4.5; W.4.8; W4.9: WA.10

rights of thei
are in confi

Writing Standards - W4.1 -Opinion - Editorial
Wa.4; Wa.5; W.A7: WAS: WAAO

(How To digital Book)
WA4.4; WA.5; WA.6; W4.8; W4.9; W.4.10

Green reflects what will be taught in Spanlsh

Writing Standards - W4.3 Narrativ
(Fiction or Nonfiction Personal Es:

+ ALL of the SC|ence standards for that grade level are
mcorporate across the year.

" Science |nstruct|on is faC|I|tated in Spanish aII year long.

The Science standards are strategically bundled from
concrete to abstract across the year.

99

K
(80/20)

1
(70/30)

2
(60/40)

3-5
(50/50)

Language Arts

Sample Program Language and Content Allocation Plan

Spanish The Bridge English
Math
Science Spanish to English: Math, Science, Language Arts (Through

Social Studies Social Studies, Language Arts
Language Arts

Spanish to English: Math, Social

Math Studies, Language Arts
Social Studies
Language Arts English to Spanish: Science, Language
Arts
Spanish to English: Math, Social
Math Studies, Language Arts

Social Studies

Language Arts English to Spanish: Science, Language

Arts

Spanish to English: Scienc|
Language Arts

Science

English to Spanish: Math
Social Studies, Language A

www.TeachingForBiliteracy.com

Universal Themes)

Social Studies
Language Arts

Science
Language Arts

Science
Language Arts

Math
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]
Sample Yearlong Biliteracy Map - 4th Grade 50/50

Blue reflects what will be taught in English
=== ALL of the Social Studies standards for that grade level

== are incorporate across the year.

41512 Use.

SS instruction is facilitated in English all year long.

Writing

The SS standards are strategically bundled from
== CONCrete to abstract across the year. _
ity? Whose rules’ 2 {I Aoy ere

WA SS Content Standards T
; i H o oSO, e gt ot |[EZ:
nnnnn 'good and individual libertios. C1.4.1; C1.4.2 G163, iy ; om0 o s
C1.4.4;C145 P = G141 [|and services.
| = ez e "
citizen in one's own community. C2.4.1, 22,243 % &5 Krows b

Ha

itloads to

caat;
C3.42;C3.43;C34.4;C345) understand current issues and events. 14.4.1; Hd.4.2; H43; Ha 44

understanding how the world economy functions. E4.4.1; E4.4.2;
“ ||eass

ing

of one's classroom, school, and community, one is being “civic.
minded.” C4.4.1; C4.4.2; C443; aRipicl]| | Bt bl ey e i
en looking at the world aroun us. G141,
sss2  sss3 sssd Social Studies Skill: SS51  Ss52 5583 5554

H241;

Social Studies Skils: 5551 Sss2 5553 S84

Writing Standards - W4.2 Informational - Fact Sheet Writing Standards - Wa.1 - Opinion - = Writing Standards -W4.2 - Informative -
W Writing Standards - W.4.3 Narrative - iting Standards - W4.2 - Informative
4.7 W.4.8 W.4.9 WA.4 W.4.10 4Dt:>‘ljlble .Ii‘e.’\m .e‘l.;lle‘.w E‘dltx\:‘\l) (Historical Fiction) (Research Paper)

In this case, math is also taught in English and has its
own map.

101

Science and Language Arts
Over the course of each unit, the students will engage in...

e Oracy & Background Knowledge development
(Language Comprehension)
Science experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)

| Juswssessy aapewuos

10:30 - 11:00 Intervention Block Bilingual
11:00 - 12:00 Lunch/Recess Student choice
12:00 - 1:15 Math - over the course of a math unit, the students will ENGLISH

engage in:
e Oracy development Pg . 2 9

e Math skills and practice
e Reading and writing as applied to math
1:15-2:30 Social Studies and Language Arts —
Over the course of each unit, the students will engage in... ENGLISH
e Oracy & Background Knowledge development
(Language Comprehension)

eSS experiences/inquiry

® Whole group mini lessons

e Writing (independent, small group and whole group)

e Reading (independent, small group and whole group)

e Foundational Skills (Word Recognition) “/',m.
e Independent Practice \1J

2:30-3:00 Specials If possible, half are
offered in Spanish
and half in English

102

www.TeachingForBiliteracy.com 51



Sample Program Language and Content Allocation Plan
Spanish The Bridge English

The Bridge is NOT on the map.
It occurs at the end of every unit. The program
language and content allocation plan guide the
direction of the Bridge.

(80

(7€

L TUUTES; CaTIgUdBE ATTS Science

Social Studies
(60/40) Language Arts English to Spanish: Science, Language Language Arts

Spanish to English: Science,

3-5 Science Language Arts
(50/50) La nguage Art English to Spanish: Math,

Social Studies, Language Arts

affn
\
www.TeachingForBiliteracy.com
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Biliteracy Map Scavenger Hunt

* How does the biliteracy map reflect
the program language and content
allocation plan?

* Look at the literacy standards in the
first Spanish unit and the first English
unit. What do you notice?

‘If-:\

www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map - 4th Grade 50/50

Grade Level 4 - Language and Content Allocation 50% Spanish; 50 % English (Math in English)

m objocts and entaring the eyo allows objects (o bo

mation in diffrent ways.

Writing Standards W.4.3 -narrative

iction
W4.4; W.4.5; W.4.8; W4.9: WA.10

== The standards are bundled together
into units that include content AND
— reading and writing standards

w To digital Book)
[WA.4; W4.5; WA.6; WA.8; W4.9;

- Civics and Salmon Unit 2ELA & SS: Unit 3- ELA & §§ Unit 4-ELA & SS
|
I confictwith the ights of ahother community? Whose ues? po commanis
on 1A 55 Content Standards:
: ) 55 Content Standares o - - s
mon good and individual libertios. 1.1 C1.4.2 C1.6.3; re, lobal connections,and hstoricalevents. H1.4.1: 142 e e tom, butors,
4.4:C145 - " and services.
247
. Ens E341;
n in one's own community. C2.4.1;C2.42; C24.3 EiEEs

142C3.4.3,C3.44,C3.4.5)

ities. C3.4.1;

is being “civic

derstanding how the world econom functions. EA4.1; E4.4.2;
3

7 CA4.1; CA.42; hills: S

iting Standards -W.2 Informational - Fact Sheet
.10

W47 W48 W49 Wa.

Socia Studies Skils: $551  sss2 8553 s584

Reading Standards - Informational Texts
RI4.2; RI4.4; R4S Rl4T

wngsuum wu Ilrmt

w45wuw.uw44w41n =

HEB Reading Standards - exts. HIE
3 RLA.3; RLA4; Run R4 gl

Reading Standards - Literary Texts I
RL4.2; RL.4.5; RL4.7 =/

www.TeachingForBiliteracy.com

105

Sample Yearlong Biliteracy Map - 4th Grade 50/50

Grade Level 4 - Language and Content Allocation 50% Spanish; 50 % English (Math in English)

= selected and are usually not

| ;
[ in contict with therights of ancther-

c144:

common good and Individual liberties. G14.1; C14.2; C1.43;
:C145

. different.

citizen in one’s own community. C2.4.1; C2.4.2; C24.3

C342/C3.45; C3.4.4; C3.45)

of ane'sclassroom, schoal,and commniy,ono s be

sss2  $ss3 SsS4

e eivier
minded.” C4.4.1 fes Sicls: SS81

Reading Standards - Informational Texts - |2

organization of the standard

The reading standards are strategically

in units in each language. If they are
“ the same genre (RL/RI), different

standards are selected. Additionally,
what the texts are about will be i

The reading standards reflect the

the same

S.

Reading Standards - Informational Texts - ||2] [ ‘Reading Standards - Literary Text
B HiE RL4.3; RL4.4; RLA6; RI. LS

RL4.2; RLA.5; RL4.T

,_
Reading Standards - Literary Texts. Ii

www.TeachingForBiliteracy.com
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Organization of the CCSS Reading Standards K-12

e D
, Informational
and behaviors that

will be taught in Texts

this unit. [j <
Literary
Texts
AN J
Standard 1: Standard 10:
Comprehension With rigorous,
grade level texts

www.TeachingForBiliteracy.com
© Center for Teaching for Biliteracy

The reading skills

N

107

deas clave y detalles

. With prompting and support, ask and answer 1. Con sugerencias y apoyo, hacer

Qlestions about ey details 1o o e preguntas sobre los deta 2
. With prompting and suppo poyo. recuentan cuentos que les
stories, including key detailg endo los detalles clave.

With prompting and suppot poyo. identifican personajes.
characters, settings, and m: imientos importantes en un
astory.

Craft and Structure Composicién y estructura
4. Ask and answer questions reguntas sobre palabras
words in a text. (See grade] texto. (Ver los esténdares 4-6
standards 4-6 for additiona pectativas adicionales.) CA

o

Recognize common types 4 més comunes de textos
storybooks, poems, fantas) s. poemas, textos de fantasia
y realismo).CA

6. With prompting and supporjmAama-haauihaeaeConsuaamaasiased n0y0, nombran al autor e
and illustrator of a story and to y definen el papel que
each in telling the story. b en el relato del cuento.

Integration of Knowledge and Ideas

7. With prompting and suppor apoyo, describen la relacion entre
relationship between illustr cuento en donde aparecen (por
in which they appear (e.g., to de un cuento representa la
story an illustration depicts). ilustracion).

Integracién de conocimientos e ideas

8. (Not applicable to literaturd

9. With prompting and suppo
contrast the adventures a
characters in familiar storig

0. Actively engage in group reading activities with | 10. Participan activamente en trabajos de lectura
purpose and understanding. en grupo, con propésito y comprensién

a. Activate prior knowledge related to the a. Activan el conocimiento previo relacionado con Ia
information and events in texts. CA informacién y acontecimientos en los textos. CA

b. Use illustrations and context to make b. Usan las ilustraciones y el contexto para hacer

108
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Sample Yearlong Biliteracy Map - 4th Grade 50/50

,— Grade Level 4 - Language and Content Allocation 50% Spanish; 50 % English (Math in English)
Unit1- SLA& SC [;

Essential Question: What are the functi

e || 1ne reading standards are strategically selected
E— and are usually not the same in units in each
language. If they are the same genre (RL/RI),

| different standards are selected. Additionally,
= what the texts are about will be different

Reading Standards - Literary Texts
RL4.3; RL4.6; RL4.9

=T IE1E]

= The reading standards reflect the orgamzatlon

e in confictwith th rights of another community? Whose

of the standards.
ol U .

|

4.1, rar, | [2na services. 1
: === There is a balance between informational and

-~ literary text standards within and across each
language.

www.TeachingForBiliteracy.com "

Writing Standards - W4.2 Inform:
W.4.7 W.4.8 W.4.

Reading Standards - Informational Te
RI4.2; RI4.4; RI4.5 RI4T

109

I 020
Sample Yearlong Biliteracy Map — 4t grade 50/50

All the 4t grade reading standards (Rl & RL) are

Intern formation |
=al represented on the map across the year. When =
standards are repeated they increase in rigor. -

Writing Standards - W4.3 Narrativ

Writing Standards - Wa.1 - Opinion
(Design Solution Project)
W4.4; W4S5; wu W4.9: W4.10 - em——

Hw‘gsx ddW43

5| Reading Standards - Literary Texts Texts. Texts. Reading Standards - Informational Texs |
3 RL4.3; RL4.6; RL4.9 RI4.2; RI4.5; RIA.8 RI4.3; RI4.4; R4.T Ey e PR |

Unit 1-ELA & SS - Civics and Sal -ELA&SS I
Essential Questions: How do diferent communities determine the | [E——"C -

Writing Standards - W4.2 Informational - Fact Sheet

Reading Standards - nal Texts - |2 [N [Z][ Reading Standards -

n- g iting Standards - WA 2 - Tnformative -
(
= Informational Texts - | |2 = ElE .
P 5 HiE i — 2 Reading Standards - Literary Texts £
3 Riass bt e RIAT 5 RS RS RIS HiE RLA.3; RL4.4; RL4.6; RL4 22 ReAZ: Rk, RLAT 5/

www.TeachingForBiliteracy.com ‘ (
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I ]
Sample Yearlong Biliteracy Map — Kinder 80/20

Similarly, the Writing Standards are different in each
language, and they reflect the organization of the

Contant Stand
Nass:
standards o
. ster
151.1 Consrutan srgument ot o s || i eeron et Y cut fa tests In
Jrowth, behavic time, or cost ek Aol pe
model or
rtomation n aiarent ey
Writing Standafni'gtsio:v.m -narrative o : W"":‘g:‘i;:"su;::i; ‘:‘“Pr'wi:’) “““““ Writing Standards - W4, ditorial ‘Writing Standards - W4.3 Narrative-
W44 W.4.5: W.4.8: Wa.9: Wa.10 WA4.4; W4.5; W4.6; WA.8; W4.9; W.4.10 Wa.4; WA.6.W.A8; W.4.9; W4.10 AN L (Fiction or Nonfiction Personal Essay)

Unit 1-ELA & SS - Civics and Salmon Unit 2ELA & SS: Unit 3- ELA & §§ Unit 4-ELA & SS

T
s contictwith th ihisof anther commarity? Whoss eies? | o Ee=
[Wa 55 Content Standarss; o i
: ) WA S5 Gontent Standarce: o
common good and individual libertes. C14.1, G1.4.2: G1.4.3; cultures,global connections, and historica events. H1.4.1; 1421 P ators,
S TReAte) i3 ) e rices.
. S E24.2;
it g 1 B34
citizen in one’s own community.  C2.4.1; C2.4.2:C24.3 o B
i i itos. C3.4.1; L=
342:C343; C3.4.4;C34.5) g ||t et o and e, s i e s | st e s wor acenamy fucton. B4 E4.42
"hoal, is being “clvic

minded.” C4.4.1; C4.42; kil 51 Hodt;

5 when looking a the world around us. G14.1. G142 SEE :

Socia Swales Swile: 5551 $552 5553 ss54 e el e
Writing Standards -W4.2 Informational - Fact Sheet Writing Standards - WA.2 - Informative -
W47 W.4.8 W49 W44 W.410 Research Paper
= 2 W.4.6 W4T WA =

3 T Al | &l |2 Reading Standards - Literary Texts. HIE Reading Standards ry Texts I
z ; Ri44; 2 2] 32 RL4.3; RL4.4; RL4.6; RL4.9 gl RL4.2; RL4.5; RLAT =/

RI4.3; ; Rl
\}J
www.TeachingForBiliteracy.com
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Organization of the CCSS Writing Standards

Standard 4 - For purpose, task, and audience
Standard 10 — Write routinely

1/3 www.Teal 1 3 ‘eracy.com 1/3
© Center=forfTeaehing for Biliteracy

112

www.TeachingForBiliteracy.com 56



3/10/26

Sample Yearlong Biliteracy Map — 4" grade 50/50

All the 4t grade writing standards (Rl & RL) are
_ represented on the map across the year. When
standards are repeated, they increase in rigor.

st ”;‘2,‘, b oo e o ssersit e 35ETS13

"L .,Rm‘“' s
There is a balance between the three types of writing

113

I ]
Biliteracy Map Scavenger Hunt

* How does the biliteracy map reflect
the program language and content
allocation plan?

* Look at the literacy standards in the
first Spanish unit and the first English
unit. What do you notice?

 What do you notice about the focus
of each unit across the year? S@?

www.TeachingForBiliteracy.com
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]
Sample Yearlong Biliteracy Map - 4th Grade 50/50

bo Spanish; 50 %

- Language and C:

nit 3- SLA & SC nit 4- SLA arot: U
Our Quest for Eneray Earth's Natural Processes Technology & Transfer of Information
T — T

3 nts v i g "' 1]
=== The units are strategically organized in a sequence
.u
......... from concrete to abstract, thus increasing in rigor
. proved.
across the year in each language.
Writing Standards W.4.3 -narrative I Writing Standards - W.4.2 Informational - 1 i Writing Standards - W4.1 - - Editorial Wr indards - W4.3 Narrative-
W4.4; WA.5; vl\i.&r-‘ Wa.9: . ;; w410 (AL WS SR W4 10 (Fiction ORpiction Pe}s.?naw Essay)
| Reading Standards - L 2 B ‘Standards - Informational Texts |2 ling Star Literary Texts E Reading Star informational Texts |2
3 RL4.3; RL4.6; 23 RI4.3; RI4.4; RU4T 5 La.2; Rl 5 RLAT : Eivr FE £
Unit 1-ELA & Unit 2ELA & SS: | Unit 3- ELA & SS Unit 4-ELA & SS.
Essential Questions: How do different communities determine the asential Questions: ‘
mmmmm P ‘M‘ —
-
Writing Standards - W4.2 Informational - Fact Sheet - rds - W4.2 - Informative -
| W.4.7 W.4.8 W.4. 10 iction) (Research Paper)
- Reading Standards - Informational Texts - |2 2 = == af[< w'»4'5 Ralnds w..4.4 et 2|
-Ii" RI4.2; RI4.4; RI4.5 RL4.7 B 3 R S RL.IT:“S |'|2 3 Raadlng fﬂ"'fi"l‘s :il-er‘a;y Texts. |_';44

.1/
www.TeachingForBiliteracy.com

115

]
Sample Yearlong Biliteracy Map - 4th Grade 50/50

building in rigor and complexity across the year

E * The map is organized from concrete to abstract, i |
e
= * Science and social studies topics are addressed

&  once. Each unit build on knowledge from the ~

inforn|

previous unit.
The writing standards describe what students will
do with the content knowledge they develop T
* The reading standards provide mentorship for what ¢
students will be expected to write :
 « The focus of instruction for each language is
Al different, thus strategically planning for biliteracy

c3

)
t_;

2

WWwW.Teacnmgroronreracy. Cormm
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Overview: Biliteracy Curriculum Mapping Process

Steps ‘Components
TA Develop the program Vision and Pedagogy Statement
Program
Design Create the Language and Content Allocation Plan for all grades
and First
Draft of Review the instructional shifts of the standards:
Biliteracy NGss
Curriculum o C3Framework for s
Map o CCSS Language Arts (page { of the bilingual CCSS grade level packet)
Draw the grade level Language and Content Allocation on Butcher Paper. Start mapping by bundling the
content area standards.
Begin to write year-long and unit storylines, starting with the content focus.
Select the writing standards and the writing genre, making sure they are a good fit with the content.
Select the reading standards, thinking of the connection between reading and writing (i.e., the reading texts
become mentor texts for writing).
Revise the storylines by adding the literacy portion to the storylines and by describing how content, literacy
(reading and writing) is integrated.
1. Record,|  + Evaluate the content standards bundies in the curriclum mip and make sure all the content
Reflect and standards are represented, reflecting the shifts in the standarc
Revise « Engage in the Record, Reflect and Revise process, znalyllngthe first draft of the map, focusing on
rigor and balance of the language arts standards in both languages.
«  Revise storyline and bundles as needed
I, Unit Create a BUF for each unit on the map:
Backwards «  List the standards from the map
Design « Unpackall of the standards in the unit into outcomes, listing the outcomes from the least to the
most rigorous. Formative assessments assess the outcomes.
«  Craft the big ideas for content and literacy based on the standards
«  Write the summative assessment
«  Add instructional activities for meeting the standards and outcomes to each section of the BUF:
o Building Oracy and background formati
o Content Area Instruction (& corresponding formative assessment)
o Reading & formative
° Wmmg (& comesponding formative sssessment)
o & 0
o The Bridge for Transfer and m Contrastive Analysis (& cnrvespundlng formative
assessment)
W Unit  Create an Instructional Sequence Chart (15C)
Leaming o Each sequence bundles standards together for content and for literacy and describes how
Plan content and literacy go together
o Oracy is embedded into each instructional sequence every time students use new language
©  Outcomes (unpacked standards) are added to each instructional sequence
o Formative assessments (FAs) are identified for each sequence and outcomes are added to
the formative assessments.
o The Sequence Chart is used to create day to day learning plans
37
enter for Teaching for Bilteracy

pg.36-37
Resource

Packet

cy.com
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Grade Level 4 - Lang

Sample Yearlong Biliteracy Map - 4th Grade 50/50

English (Math in English)

(Gontent Standards:
NGsS:! E
e o
e o suppon an it S
rom obiects and enteing the eye allows objects tobe | | e R e 3
B pes 3
e o o T s S 3
e - B
ot et oty romne ot = EH
s, oy orcot Coma
5 z
é
e e i 2
Information i difforen ways. e o s s oy El
o reioype s con b improve s irspoi o
Ee g
Writing Standards W.4.3 -narrative Writing Standards - W.4.2 Information: Writing Standards - W4.1 - Opinion o Standards - W -
fiction (How To digital Book) (Design Solution Project) v
W4.4; W.4.5: W.4.8; W4.9: WA.10 W4.4; WA.5; WA.6; WA.8; W4.9; W41 W.A4.4; W.4.6,W.4.8; W.A9; W41 RS
Unit 1-ELA & SS - Civics and Salmon Unit 2E 3 &SS Unit 4-ELA & SS
igh Z ons B
|arein contict with therights of another community? Whose rues? s por s
: Knows that the study of chronology is necessary for und e treeverric Y ‘munity’s economic.
mon good and Indlvidual liberties. C14.1; C14.2:C1.4.3; o HIALHAZ : d consumers of goods
STeaotes 43 D
e av o R4 e oA = e 5 jiemars o
c341; 3 how it et it s s 2 ST T ade, itloads to
md urrontssuos and vent, 1441442 4.3 4.4 S 0 St o M e oo * ST e | v cerin ons. E441;E44.2;
e —— e
ind commanity, ne s bong “civie o U ——— s »d events shaped by
el ordsound e G141 G142 ey o | ofEEES [FEremE TR,
cil Studies Skils: 55 5853 sss P "“.‘E::T.m‘..mm ssss sss4
Writing Standards - Wa.2 Informational - Fact Sheet Writing Standards - Wa.1 - Opi o e e ormative -
W47 W48 W.A.9 WA.4W.410 (Dauble Point of View Editoria Wikting Standards) =
0 4
W46 WAT WA9 Wedd Wl W45 WA Wi g o
3 Reading Standards - Informational Texts - Reading Standards - Informational Texts - = o I P | R
H RI4.2; RI4.4; R4.5 RI4T RI4.3; RI4.6; RIA. 3 A gy e TSI | S
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Grade Level 4 - Lang

Sample Yearlong Biliteracy Map - 4th Grade 50/50

English (Math in English)

Content Standaris:
NGss: 47531 Use evidence s consrcta expianatonesting the
o an bjectio e ey of it e awdancs rom st
45552 ke cbservaions (0 provide udence et nery s e sppertn it
from objects and entering the sye allows objects to be || s
ey thtoceur when e colde
po 475 ETsit

b

i
55 E7512 Gon

time, or cost

et Earn e

controlled and failure points are considered to identity

information in diferent ways.

Saere
Contaldand s ptos e considre 1 eniy
model o prototyps et can be improved

and s it arflbs
rototyps thtcan o

uousssossy ontetios]

Writing Standards W.4.3 -narrative

fiction
W4.4; W.4.5; W.4.8; W4.9: WA.10

Writing Standards - W.4.2 Information:
(How To digital Book

di
W4.4; W4.5; Wa.6; Wa.8; W4.9; W.a.1

Writing Standards - W4.1 - Opinion
) (Design Solution Project)
W.4.4; WA.6.W.A.8; W49 W4.10

g Standards - W
W4.4; W.5; W.

Unit 1-ELA & SS - Civics and Salmon Unit 2 EI &ss Unit 4-ELA & SS.
e confict wit th righs of anther communiy? Whose res? . | [ o
1A 82 Content Standants: WA SS Content Standards: [
et o e 1 AL F.w G comectons, e v, 442
C1.4.4,C145 M1 g
citizen in one’s own community. C2.4.1; C2.4.2; C243 [ famil B4
c341; k= Rt laads to

C342,C3.43;C34.4,C345)

understand current issues and events. 14.4.1; Hd.4.2; H43; Ha 44

Ve o soch s G341 e

understanding how the world economy functions. E4.4.1; E4.4.2;
443

ing
of one's classroom, school, and community, one is being “civic.
minded.” C4.4.1; C4.4.2; kills: $581
sss2  sss3 Sss4

when looking at the world around us. G14.1. G142
Social Studies Skill: $551 5852

o, H241;

sss3 sssa

Writing Standards - Wé.2 Informational - Fact Sheet
W.4.7 W.4.8 W.4.9 W4.4 W.4.10

Writing Standards - Wa.1 - Opinion -
(Double Point of View Editorial)
W.4.6 W.4.7 W49 W.4.4 W10

Reading Standards - Informational Texts - |2

RI4.2; RI4.4; RI4.5 RI4.7

| Reading Standards - Informational Texts -

ey nain (851889 42,
|Soi e s s

Writing Standards - W.4.3 Narrative -

Social Studies Skils: 5551 Sss2 5553 S84
Writing Standards - W4.2 - Informative -

sso  se see

=
RI4.3; RI4.G; RI49 ik

(Historical Fiction) (Research Paper)
WAS5WAS W49 W44 W.410 W.A6WATW.48W.44WA10 —
Reading Standards - Literary Texts HIE Reading Standards - Literary Texts I

RLA.3; RL4.4; RL4.6; RLAS B RL4.2; RL.4.5; RLAT =/
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I
Biliteracy Unit Framework

Unit Theme:
« Content Area Standards

Summative Assessment

uilding Oracy, Backgroun
. A o T en]

nowledge: Language Comprehen:

e Spanish Language Arts Standards I S
* Spanish Language Development Standards

e Content and Literacy Big Ideas

.

y for content instru

e Developed at the beginning of the unit and whenever new lan

Reading Comprehension

e Oracy, background knowledge, and language comprehension

e Oracy, background knowledge, and language comprehension o
« Comprehensive literacy routines, strategies and reading
behaviors.
Writing

e Comprehensive literacy

writing

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension

Orthography

, Phonics, D

e Vocabulary background knowledge, syntax, and semantics

Encoding,

the grade-level

planned from

standards

Oracy, background knowledge, and
language comprehension

Inquiry

Investigations

Experiments

Experiences

Summative Assessment

Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
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Sample Yearlong Biliteracy Map - 4th Grade 50/50

Grade Level 4 - Lang (SEEVTERC0 S English (Math in English)

Time Subject

Language

8:00 - 8:20 SEL and Classroom Community Building SPANISH
8:20-10:30 Science and Language Arts
Over the course of each unit, the students will engage in...
e Oracy & Background Knowledge development
(Language Comprehension)
Science experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group
Reading (independent, small group and whole group
i Skills (Word it
* _Independent Practice
10:30 - 11:00 Intervention Block Bilingual
11:00 - 12:00 Lunch/Recess Student choice
12:00 - 1:15 Math - over the course of a math unit, the students will
ergagnin: ENGLISH
e Oracy development Vstay
* Math skills and practice
* Reading and writing as applied to math
1:15-2:30 Social Studies and Language Arts —

i
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Unit 4-ELA &SS.

fecources?

munity’s economic
dconsumers of goods.

Over the course of each unit, the students will engage in... ENGLISH e

e Oracy & Background Knowledge development < Gy ko s, d "f:':":é'?;’,:.':"‘:"’,“.""
(Language Comprehension) BE S
oSS experiences/inquiry iy bet pescantitian]
*  Whole group mini lessons sss3 sss4
e Writing (independent, small group and whole group) iformative -
o Reading (independent, small group and whole group) |
o F i Skills (Word i
. Practice
2:30-3:00 Specials If possible, half are

offered in Spanish
and halfin English
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How would having having a map
be helpful?
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Exit Ticket

My biggest
~ takeaway
from today’s
session was...
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