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3-5: Spanish Language Proficiency Levels

orales
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Nivel 1 Nivel 2 Nivel 3 Nivel 5
Entrando giend D land Conectando
« Sefialar dibujos, palabras, | = Categorizar dibujos de « Seguir i i . i6 « Seguiri
o frases segiin lo indicado contenido u objetos verbales de miltiples pasos | oral y aplicarla a que conticnen lenguaje de
+ Sequir instrucciones orales | Siguicndo instrucciones + dentificar s ideas situaciones nuevas contenido académico del
8 - verbales enehcr . grado escolar
de un paso (cjemplo: principales ilustradasen |+ Identificar puntos
fisicamente 0 a través de | * Acomodar dibujos discurso verbal a nivel de y detalles ilustrados + Hacer modelos o usar
dibujos) u objeros seghin parrafos principales a través de objeros interactivos para
. . informacién oral R discurso oral resolver problemas en
% | Identificar objecos, figuras, + Emparcjar significados discursnl:r o
T | o personas siguiendo * Seguir instrucciones licerales con ilustraciones |+ Tnferir y actuar en relacién
Y | declaraciones verbales verbales de dos pasos siguiendo descripciones a informacién oral + Distinguir entre lenguaje
o preguntas (cjemplo: . verbales o lefdas . literal y figurativo en
- d“sio’s e e | * Hacer dibujos que + Hacer actuaciones de i ¥ Pt
W piedra) 4 respondan a instrucciones |+ Ordenar dibujos de las obras o cl trabajo de
i verbales cuentos, procesos o pasos autores, mateméticos, + Formarse opiniones de
P bal [ © F pi d
« Emparcjar lenguaje oral . ” orales cientificos o historiadores personas, lugares, o ideas
¢ * Evaluar informacién oral ) p .
del salén de clase con " ! aprendidos a través de escenarios presentados
seon ¢e (jemplo: las opciones !
rutinas diarias o & almer) de videos, lecturas o oralmente
multimedia
Entrando giend Conectando
. resar necesidades o * Hacer preguntas simples * Contestar preguntas * Contestar preguntas de * Justificar/defender
Exp! dad Hacer preg pl C preg: C gunas d ficar/defend
condiciones basicas cotidianas (cjemplo: simples de contenido opinién con detalles que opiniones o explicaciones
+ Nombrar abjecos “fQuién falo hoy a académico apoyen un argumento con apoyo de evidencia
s -
; clases? N
personas, diagramas, o ) * Recontar/contar cuentos | * Hablar acerca de cuentos, |+ Dar presentaciones con
ibujos que han sido pre- |+ Reformular hechos de cortos o eventos asuntos y conceptos contenido académico
dibujos que han sid Reformular hechos d y do acads
enscfiados contenido académico ) ) usando vocabulario
- * Predeciralgo o hacerun |+ Dar presentaciones orales g
< | * Recitar palabras o frases |+ Describir dibujos, eventos, | hipétesis por medio de de contenido académico
= de dibujos de objetos de la objetos o personas usando cjecutar un discurso . * Ordenar en secuencia
2 oo : + Ofrecer soluciones
< |  vida diaria y de modelos frases u oraciones cortas ) ¢ Los pasos para resolver
= « Offrecer soluciones para creativas para resolver .
presentados oralmente - - - ‘ problemas segiin cl grado
« Compartir informacién conflicto social asuntos/problemas D olar
« Contestar preguntas bisica social con sus . ” y
do sleccion mmaliple compaficros * Presentar informacion con | = Comparar/Contrastar « Explicar resultados
Py P contenido académico relaciones y funciones con P
preguntas de sf 0 no . P en detalles de una
. i contenido académico . e
« Participar en la resolucién investigacién (cjemplo:
de problemas experimento cientifico)
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-5: Spanish Language Proficiency Levels

3

Nivel 1 Nivel 2 Nivel 3
Entrando Emergiendo Desarrollando
* Emparejar fconos o * Identificar hechos o « Interpretar informacién o
diagramas con palabras/ mensajes especificos deun | datos de cuadros o de un
conceptos texto ilustrado gréfico
¢ Identi gnados del * E cambios a la ¢ Identificar las ideas
lenguaje nativo, segtin se rafz de un palabra en un principales y algunos
apliquen contexto especifico detalles
* Hacer conexiones con * Identificar elementos ¢ Odenar eventos de un
« sonido/simbolos/palabras de un cuento (ejemplo: cuento o procesos de
w : . crsonajes, lugar, contenido académico
|+ Emparcjar palabrasffiases | PO luge)
ilustradas en diferentes * Seguir instrucciones * Usar pistas del contexto
contextos (ejemplo: en la escritas con apoyos e ilustraciones para
pizarra, en un libro) visuales (ejemplo: “Dibuja determinar el significado
una estrella en el cielo”) de palabras/frases
Nivel 1 Nivel 2 Nivel 3
Entrando Emergiendo Desarrollando
« Etiquetar objetos, dibujos, | ¢ Hacer listas de ctiquetas * Crear un texto narrativo o
o diagramas usando con compafi simple
bancos de palabras o frases . . .
P ¢ Completar/producir * Unir oraciones
* Comunicar ideas a través oraciones usando bancos relacionadas
de dibujos de palabras o frases
e« ) 3 * Comparar/Contrastar
B (. Copiar palabras, frasesy |+ Completar organizadores informacién con
& | oraciones cortas gréficos, cuadros o tablas contendido académico
wn
W |« Contestar preguntas orales | * Hacer comparaciones * Describir eventos,
con una palabra usando materiales de la personas, procesos o pasos
vida real o apoyos visuales

.

.

Clasificar caracteristicas
de varios géneros de texto
(ejemplo: “y vivieron
felices para siempre” —
cuentos de hadas)
Emparejar organizadores
gréficos con diferentes
textos (ejemplo:
comparar/contrastar con
un diagrama de Venn)

Encontrar deralles

que apoyen las ideas
principales

Diferenciar entre un
hecho y una opinién en

Tomar notas usando
organizadores graficos

Resumir informacién con

Nivel 5
Conectando

Resumir informacién
de diferentes origenes
relacionados entre si

Contestar preguntas
analiticas acerca de texto
al nivel del grado escolar

Identificar, explicar y dar
cjemplos de elementos del
lenguaje retérico

Sacar conclusiones de un
texto explicito o implicito
al nivel de grado o cerca

del nivel de grado escolar

opuezued|y - 9 |2AIN

Nivel 5
Conectando

Escribir texto original al
nivel de grado escolar

Aplicar informacién con
)

dé

Crear miltiples formas
de escritura siguiendo
un modelo (¢jemplo:

a
nuevos contextos

* Conectar o integrar
o L

texto narrativo, texto
persuasivo)

Explicar estrategias o el
uso de informacién para
resolver problemas

con contenidol/literatura

e Crear informes o cuentos
al nivel de grado escolar
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3-5: English Language Proficiency Levels

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
* Point to stated pictures, * Categorize content-based | * Follow multi-step oral ¢ Interpret oral information [ Carry out oral instructions
words, or phrases pictures or objects from directions and apply to new situations containing grade-level,
oral descriptions seo . g : content-based language
* Follow one-step oral P ¢ Identify illustrated main * Identify illustrated main BUag
directions (e.g., physically | * Arrange pictures or objects ideas from paragraph-level ideas and supporting details [ * Construct models or use
[T} or through drawings) per oral information oral discourse from oral discourse manipulatives to problem-
= " : . . solve based on oral
s | Identify objects, figures, * Follow two-step oral * March literal meanings of | * Infer from and act on oral discoutse
w people from oral statements directions oral descriptions or oral information
B | orquestions (e.g., “Which reading to illustrations * Distinguish between literal
Q| o dere Ck,(,,)'g" + Draw in response to oral J + Role play the work of o p o e
=1 ! descriptions * Sequence pictures from authors, mathematicians, e di ot Buag
* Match classroom oral : . oral stories, processes, or scientists, historians from
. . * Evaluate oral information ' . .
language to daily routines ‘ procedures oral readings, videos, or |+ Form opinions of people,
(e.g., about lunch options) : € "
multi-media places, or ideas from oral
scenarios
« Express basic needs or « Ask simple, everyday « Answer simple content- |+ Answer opinion questions | * Justify/defend opinions or
conditions questions (e.g., “Who is based questions with supporting details explanations with evidence
. absent?” . . s i
« Name pre-taught objects, ) « Relellshortstoriesor |+ Discuss stories, issues, and |  Give content-based
people, diagrams, or * Restate content-based facts events concepts presentations using
9 ictures on i i i ’ technical vocabular;
=>| P * Describe pictures, events, |+ Make predictions or * Give content-based oral 4
5 . ?ecitc words orfphraszs o::ljects, or [;:mplc using hypotheses from discourse reports . Iseq‘]lcnwb lsteps irl| grade-
Tom pictures of everyda) rases or short sentences . ) : = evel problem-solvin,
w m P raay P « Offer solutions to social * Offer creative solutions to p 8
a objects and oral modeling S i . . .
w « Share basic social conflict issues/problems * Explain in detail results
* Answer yes/no and choice information with peers o Present fased + Comp of inquiry (c.g., scientific
uestions G # : experiments
q information content-based functions P )
i . and relationships
« Engage in problem-solving P
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3-5: English Language Proficiency Levels

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
* Match icons or diagrams * Identify facts and explicit [ * Interpret information ¢ Classify features of various | * Summarize information
with words/concepts messages from illustrated or data from charts and genres of text (e.g., “and from multiple related
+ Ldentfy cognates from firse | graphs they lived happily ever sources
language, as applicable | + Find changes to root words | * Idenify main ideas and after’—fairy tales) + Answer analytical questions
+ Make sound/symbolword in context some details ¢ Match graphic organizers about grade-level text
9 o
2 relations ¢ Identify elements of story | * Sequence events in stories @ dlﬂ::;m ::“t(e';gt'i‘ ¢ Idenify, explain, and give
Q o Mehiillustated words! grammar (c.g., characters, or content-based processes \‘j’e':f dia;‘;m)” w examples of figures of
W phrascs in differng setting) + Use context clucs and + Find detat that suomort specch
contexts (c.g., on the + Follow visually supported illustrations to determine i e Suppo * Draw conclusions from
board, in a book) written directions (c.g., meaning of words/phrases explicit and implicit text
“Draw a star in the sky.”) « Differentiate between fact at or near grade level
and opinion in narrative
and expository text
« Label objects, pictures, or | * Make lists from labels or | * Produce simple expository | Take notes using graphic | » Produce extended responses
diagrams from word/phrase with peers or narrative text organizers of original text approaching
banls « Complete/produce « Stwing related sentences | + Summarize content-based | &redelevel
+ Communicate ideas by sentences from word/ together information  Apply content-based
] ) ) N
2 | draing phrase banks or wall + Compare/contrast content- | * Author multiple forms of ‘C‘(‘fr“’t‘;‘t‘;“"“ fonew
= | * Copy words, phrases, and |« Fill in graphic organizers, based information writing (e.g., expository,
[ short sentences charts, and tables + Describe events, people narrative, persuasive) from | * Connect or integrate
= - ) > People, models personal experiences with
* Answer oral questions with | * Make using pros i
. e = N . . literature/content
single words real-life or visually- « Explain strategies or use
supported materials of information in solving |+ Create grade-level stories or
problems reports
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3-5: English Language Proficiency Levels

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
* Point to stated pictures, * Categorize content-based | * Follow multi-step oral  Interpret oral information | * Carry out oral instructions
words, or phrases pictures or objects from directions and apply to new situations containing grade-level,
oral descriptions seo . g : content-based language
* Follow one-step oral P ¢ Identify illustrated main * Identify illustrated main BUag
directions (e.g., physically | * Arrange pictures or objects ideas from paragraph-level ideas and supporting details [ * Construct models or use
or through drawings er oral information oral discourse rom oral discourse manipulatives to problem-
] hy drawing; P I inf i al dis fi al di ipulati probl
= " : . . solve based on oral
S [ Identify objects, figures, * Follow two-step o * Match literal meanings of | * Infer from and act on or: .
H 1d bjects, figu Foll p oral Match literal gs of Infer fi d al discourse
w people from oral statements directions oral descriptions or oral information
B | orquestions (e.g., “Which reading to illustrations * Distinguish between literal
7] b g « Draw in response to oral 8 * Role play the work of BUIsh °
S| oneisarock?”) Ao _ 2 and figurative language in
descriptions  Sequence pictures from authors, mathematicians, oral discourse
* Match classroom oral s Tl i oral stories, processes, or scientists, historians from
lar _1age to daily  utines . procedures oral readings, videos, or * Form opinions of people,
c A (e.g., about lunch options) : € " s
multi-media places, or ideas #om oral
scenarios P
« Express basic needs or « Ask simple, everyday « Answer simple content- |+ Answer opinion questions | * Justify/defend opinions or
conditions questions (e.g., “Who is based questions with supporting details explanations with evidence
. absent?” . . s i
« Name pre-taught objects, ) « Relellshortstoriesor |+ Discuss stories, issues, and |  Give content-based
people, diagrams, or * Restate content-based facts events concepts presentations using
ictures — i i ’ technical vocabular;
9| » + Describe pictures, events, | + Make predictions or + Give content-based oral 4
& [* Recite words or phrases objects, or people using hypotheses from discourse reports * Sequence steps in grade-
< from pictures of everyday hrases or short sentences . , : . level problem-solvin,
w ob'ecg s5id oial e d};liny P « Offer solutions to social * Offer creative solutions to p 8
& ) € |« Share basic social conflict issucs/problems « Explain in detail results
* Answer yes/no and choice information with peers S — foed . G of inquiry (c.g., scientific
questinns p f = ; experiments)
A information content-based functions
C ) ) and relationships H
* Engage in problem-solving
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3-5: English Language Proficiency Levels

Level 1 Level 2 Level 3
Entering Beginning Developing
* Match icons or diagrams * Identify facts and explicit [ * Interpret information ¢ Classify features of various | * Summarize information
with words/concepts messages from illustrated or data from charts and genres of text (e.g., “and from multiple related
+ Ldentfy cognates from firse | graphs they lived happily ever sources
language, as applicable |+ Find changes to oot words |+ Idencify main ideas and after”—fairy tales « Answer analytical questions
guage, as app e ytical
+ Make sound/symbolword in context some details ¢ Match graphic organizers about grade-level text
) o
2| rclations * ldentify dlements of siory | » Sequence events instories | © diferent xS (g o ygenipy eoptain, and give
= Y ! compare/contrast with 3 8
2 « Match illustrated words/ gr:::l;ar (c.g., characters, or content-based processes Venn diagram) examiles of figures of
W | phrases in differing > + Use context clues and R — specc
contexts (e.g. on the + Follow visually supported illustrations to determine Py e L * Draw conclusions from
board, in a book) written directions (c.g. meaning of words/phrases nideas explicit and implicit text
“Draw a star in the sky.”) « Differentiate between fact at or near grade level
c and opinion in narrative
A and expository text
« Label objects, pictures, or | * Make lists from labels or | * Produce simple expository | Take notes using graphic | » Produce extended responses
diagrams from word/phrase with peers or narrative text organizers of original text approachin;
8! P P & 8! PP’ g
banle + Complete/produce + String related sentences |+ Summarize content-based |  8d€ level
+ Communicate ideas b; sentences from word/ together information « Apply content-based
y 3 PPy
v drawing phrase banks or walls . information to new
2 * Compare/contrast content- | * Author multiple forms of ncext
i= [+ Copy words, phrases,and | ¢ Fill in graphic organizers, based information writing (e.g., expository, contexts
o© short sentences charts, and tables 4 narrative, persuasive) from | * Connect or integrate
* Describe events, people, p &
=N Answer oral questions with | + Make using o » people, models personal experiences with
singlewords real-life or visually- « Explain strategies or use L
supported materials ofinformation in solving || Create grade-level tories or
P problems | reports
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically

for a lack of skill in the

other. While it is a simple

validated by over 150 scientific studies. It shows us view of a developmental process, skilled reading

that reading comprehension is not the sum, but the development is NOT simplistic. For a more in-depth
product of two components - word recognition and understanding of the subcomponents within word
language comprehension - such that if either one recognition (WR) and language comprehension
is weak, reading comprehension is diminished. No (LC), we turn next to Scarborough’s Reading Rope.

amount of skill in one component can compensate

Gough, P. B,, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

www.TeachingForBiliteracy.com
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El patojo
Luego de ponerse la chumpa, el patojo salio
hacia el obelisco con su chucho para comerse
una champurrada cuando se le atraveso un
chompipe.

* ¢Cuantas silabas tiene chumpa, chucho, champurrada, y
chompipe?
* ¢Quién iba hacia el obelisco?

* Dibuja al patojo, el obelisco, la champurrada, el chuchoy
el chompipe

www.TeachingForBiliteracy.com

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

@@=

Gough, P. B, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

10
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically for a lack of skill in the other. While it is a simple
validated by over 150 scientific studies. It shows us view of a developmental process, skilled reading
that reading comprehension is not the sum, but the development is NOT simplistic. For a more in-depth
product of two components - word recognition and understanding of the subcomponents within word
language comprehension - such that if either one recognition (WR) and language comprehension

is weak, reading comprehension is diminished. No (LC), we turn next to Scarborough’s Reading Rope.
amount of skill in one component can compensate

Q=

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League. [l
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Word Recognition
Constrained K-2

* Phonological Awareness
* Decoding (and Spelling)
* Sight Recognition

2\
=

www.TeachingForBiliteracy.com
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]
Language Comprehension

Unconstrained (entire life)

* Background Knowledge

* Vocabulary Knowledge

e Language Structures (syntax)
* \Verbal Reasoning

* Literacy knowledge

www.TeachingForBiliteracy.com

13

Simple View of Reading

O

“Constrained”
A set of finite skills
Typically taught in K-2

“Unconstrained”

An infinite amount of knowledge

Develops over your entire life an
\lJ
www.TeachingForBiliteracy.com

14
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Developing
Bilinguals need
instruction that
develops their

Language
“Constraine COmprehenSion
A set of finite ﬁ rs t

Typically to

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

15

El patojo
Luego de ponerse la chumpa, el patojo salio
hacia el obelisco con su chucho para comerse
una champurrada cuando se le atraveso un
chompipe.

» ¢Cuantas silabas tiene chumpa, chucho, champurrada, y
chompipe?

e ¢Quién iba hacia el obelisco?

www.TeachingForBiliteracy.com
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Una chumpa
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17
]

El patojo
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18
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|
El obelisco

19

Un chucho

20
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Una chambpur
=

21

El chompipe

22
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N
El patojo

Luego de ponerse la chumpa, el patojo saliod
hacia el obelisco con su chucho para comerse
una champurrada cuando se le atraveso un
chompipe.

* ¢Cuantas silabas tiene chumpa, chucho, champurrada, y
chompipe?
* ¢Quién iba hacia el obelisco?

* Dibuja al patojo, el obelisco, la champurrada, el chuchoy
el chompipe
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Simple View of Reading

O- =@
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Sally

What is the text
about?

www.TeachingForBiliteracy.com

25

Sally

Sally first tried setting loose a team of gophers. The plan backfired when a dog
chased them away. She then entertained a group of teenagers and was delighted
when they brought their motorcycles. Unfortunately, she failed to find a Peeping
Tom listed in the Yellow Pages. Furthermore, her stereo system was not loud
enough. The crab grass might have worked but she didn’t have a fan that was
sufficiently powerful. The obscene phone calls gave her hope until the number
was changed. She thought about calling a door-to-door salesman but decided to
hang up a clothesline instead. It was the installation of blinking neon lights across
the street that did the trick. She eventually framed the ad from the classified

section.

26

www.TeachingForBiliteracy.com 13



Knowledge:

www.TeachingForBiliteracy.com

Sally is trying to get rid
of her neighbors.

27

Talk to Your Partner:

helped us understand that

did, our instruction should

www.TeachingForBiliteracy.com

§:

* The “patojo” and “Sally” experiences

 To avoid our students feeling like we

28

www.TeachingForBiliteracy.com
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

)

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.
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Word Recognition

urodjenik nenormalan

uéenik nepostovanije

zatvorenik optuzenik

www.TeachingForBiliteracy.com
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one

is weak, reading comprehension is diminished. No

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

3/10/26

amount of skill in one component can compensate

20

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.
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What

Developing
Bilinguals need
instruction that
develops their
Language
“Constrain¢ Comprehension

A set of finite =
Typically to M'

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

32
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Language
Comprehension

Oral

Background Knowledge
facts, concepts
Vocabulary
breadth, precision, links
Language Structures
syntax, semantics

Reading Rope for Multilingual Learners

Strands of Oral Language Development Support
Literacy Development

v

development
| throughout

-

crvp ( Literacy Knowledge
L

{ . |
Verbal Reasoning. \)l
Language Inference, metaphor X
ngl: tr,
D 7 ~ 5 o8 stry,
< [
print concepts, genres -

Skilled Reading

Acquisition | Language proficiency level

Metalinguistic | Time

Awareness Word

Linguistic

%, 3 Fluent execution and

Alphabetic Principle
spelling, letter-sound
correspondence

Recognition S
’ o p/g coordination of language
- g Ingly av comprehension and word
syllables, phonemes < /x \’w—‘ fecognition
Adapted from Scarborough 2001) by Cavazos & Goldenberg (2026)
familiar words Revised by Pendergrass-Bennefield (2024)

‘/<_//

Not authorized by Hollis Scarborough

www.TeachingForBiliteracy.com

33

Oral
Language
Development

Second
Language
Acquisition
Metalinguistic
Awareness

Linguistic
Scaffolds

Background Knowledge
facts, concepts

Sight Recognition
familiar words

Reading Rope fo
Strands of Oral LanJ
Literac)

cy Knowledge
t concepts, genres

Writing B
* Oracy |
7+ Handwriting N
* Spelling

* Grammar

* Composition

34
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Language
Comprehensio

n
Background Knowledge
facts, concepts

-~ 9msl
\, ;

Reading Rope fo

Strands of Oral Lan
Literac)
throughout

4

Alphabaetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

Language
Acquisition Lan proficiency level
Metalinguistic
Awareness Word

Recognition
Linguistic e -

W

Scafolds -

ertlng
* Oracy |
{j- Handwriting
* Spelling

* Grammar

* Composition

35
e )
i0 Recursos
naturales
l
facts, concepts
Vocabu
breadth, precision, links ‘
Oral
Language
Development
Second
Language
Acquisition
Metalinguistic
Awareness
Linguistic =
Scaffolds
Alphabetic Principle / . *
spelling, letter-sound
correspondence
L)
familiar words Ld
(7
36

www.TeachingForBiliteracy.com

3/10/26

18



3/10/26

Los recursos naturales ¥ Los recursos naturales
alaizquierda son el/la |ala derecha son el/la

ehension
Background Knowledge
facts, concepts
I.angun;o Structures
synlax semantics

Vocabuluy
breadth, precision, links ‘

Oral
Language

Development
Second Ppts, genres
ALanglulzlge . ‘ ¢Puedo sacar las ima de la bolsa? ‘ ‘ iClaro que si! ‘
cquisition & Gracias. ¢Me ayudas a iPor supuesto! Dame =
Metalinguistic colocarlas boca arriba? algunas y te ayudo. =

Awareness

Reco nmc = ﬁ% lgaa. = ™|
'g"‘S#isl::c Phonological Awar_EN esta foto observo... - s
\ca_o___i___ syllables, phone:

Ty
: que es. *

Es un(a)...
Son....

O Tal vez es...
éQué opinas?

ic Princ
spelling, letter-sc¢
corresponden:

Estoy de acuerdo/desacuerdo porque...

( Y quiero agregar que...
Sight Rocogml :
v‘:m.l.a, word,, Ahora es mi turno.

37

sion

Background Knowledge
facts, concepts
Hes—m;
breadth, precision, link: ‘
-
Language Structures
syntax, semantics

Reading Rope fo

I . 5
Lo que tienen en comun todas las
fotos es

e

![
Second
Language
Acquisition Lan =
Metalinguistic | Time Writin
Awareness Won_:i_ g
Linguistic * Oracy o
Scaffold 2 s 8
e 7+ Handwriting

4

Alphabaetic Principle
spelling, letter-sound
correspondence

* Spelling
* Grammar

& * Composition

38

www.TeachingForBiliteracy.com 19



Language Structures
syntax, semantics

Verbal Reasoning
inference, metaphor

Acquisition

Reading Rope fo
Strands of Oral Lan
Literac)

oral language
development
throughout

Metalinguistid
Awareness

Word
Recognition

Linguistic
Scaffolds

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

39

|4'" grade Science and Spanish Language Arts Unit 3: Our Quest for Energy
Formative 1: Initial Oracy for Science Anecd: Record Chart —

SAMPLE

Outcomes

4-ESS3-1 Obtain and
combine
information to
describe that energy
and fuels are

opw>»

Identify examples of natural resources.

Identify examples of energy and fuels that come from natural resources.
Identify examples of renewable energy sources.

Identify examples of non-renewable energy sources.

derived from Sensory Supports

Graphic Supports

Interactive Supports

natural resources Pictures/images

T-chart (concept attainment)

and their uses affect Total Physical Response
the environment.

Whole group

Sentence Prompts

Strategic partners

Identifies examples of | Demonstrates

Identifies examples of | Demonstrates

by speaking words

natural by language and non- ive language
exhibiting receptive by speaking words renewable energy

Student name: language (actions with TPR sources by exhibiting with TPR
during TPR) receptive language

(actions during TPR)

Identifies examples of | Demonstrates
energy and fuels that | productive language
come from natural by speaking words
resources by with TPR

exhibiting receptive
language (actions
during TPR)

los recursos naturales | los recursos naturales

la luz solar la luz solar

el viento el viento

el agua el agua

la materia vegetal la materia vegetal
el carbén el carbon

el petréleo el petréleo

el gas natural el gas natural

las fuentes de energia | las fuentes de energia

elaparato o el elaparato o el

no renovables no renovables
reponer reponer

captura captura

lo convierte lo convierte

la energia la energia

los paneles solares los paneles solares
las turbinas edlicas las turbinas edlicas
la represa la represa
hidroeléctrica hidroeléctrica

la mineria la mineria

La fébrica la fabrica

la bomba de la bomba de
fracturacion fracturacion
extrae extrae

un pozo un pozo

poner en marcha poner en marcha

www.TeachingForBiliteracy.com
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|4"‘ grade Science and Spanish Language Arts Unit 3: Our Quest for Energy
Formative Assessment 1: Initial Oracy for Science Record Chart — SAMPLE
Outcomes

4-ESS3-1 Obtain and
combine
information to
describe that energy
and fuels are
derived from
natural resources
and their uses affect
the environment.

Identify examples of natural resources.
Identify examples of energy and fuels that come from natural resources.
Identify examples of renewable energy sources.

Identify examples of
=== Standards from ===

Total Physical Re ategic partners

tifies examples of | Demor of | Demonstrates
ral resources by produc e m a p at | productive language
biting receptive by spe by speaking words
Student name: language (actions with Tl . B — - with TPR
during TPR) receptive language exhibiting receptive
(actions during TPR) language (actions
during TPR)
los recursos naturales | los recursos naturales | las fuentes de energia | las fuentes de energia | el aparato o el el aparato o el
la luz solar la luz solar i i
el viento el viento no renovables no renovables captura captura
el agua el agua reponer reponer lo convierte lo convierte
la materia vegetal la materia vegetal la energia la energia
el carbon el carbén los paneles solares los paneles solares
el petréleo el petréleo las turbinas edlicas las turbinas edlicas
el gas natural el gas natural la represa la represa
hidroeléctrica hidroeléctrica
la mineria la mineria
La fabrica la fabrica
la bomba de la bomba de
fracturacién fracturacin
extrae extrae
un pozo un pozo
poner en marcha poner en marcha
T - N h o 7y X

41

Sample Yearlong Biliteracy Map -4t" Grade 50/50

Grade Level 4 - Lang English (Math in English)

Contant Standarss: Content Standares: NGS5

NGss: o e .
oot o he sty o R e, evsenc vom paters
7532 ok nsaeaon 1 prove sudnce st onray s s o supparan

rom biscts and entering the e allows objocs t be norgy and fuel aro doived from natural esources and g ——

p prsey i g or it
e o o T s S

1511 el il -5 ETS1-1 Definea simple design problem rflecting a

UBWSSOSSY SAEWO

s, oy orcot fme.orcost a
e e re Contrlled and failure points are considered to dentity
iy o
Information i difforen ways. e o o oy i ot it
o oty i ca b v et \horlitlecr]
+oltyos et can o mprove

Writing Standards W.4.3 -narrative Writing Standards - W.4.2 Information| Writing Standards - Wa.1 - Opinion —
fiction (How To digital Book) (Design Solution Project) gvf':f‘:\;’;‘; o Writing Standards - W4.3 Narrative-
W4.4: W.A.5; W.4.8; WA.9: WA.10 W4.4; W4.5; W4.6; W4.8; W4.9; W.4.1i W.4.4; WA6W.4.8; WA9; WA10 e 3 (Fiction or Nonfiction Personal Essay)
Unit 1-ELA & SS - Civics and Salmon Unitz &sS Unit 4-ELA & SS
igh I
|arein contict with therights of another community? Whose rues? o | |maseor e
L

WA SS Content Standards:
1: Knows tat e sty ofchronology s necessary for undorsanding
4,

rmon good and il lerdes. G1.4.1G1.4 Hiaz
Craacr s  Sra: s nd irot prspcives, who ooing o wata sroond s G141 | [and services.
3
&

[ 55 Content Standards:
Undarstands the basic elements of a community's economic

E2.4.2; E24.3; E2.44; E245

it A — ,
citizen in nm'svvmcnmmlnuly C24.1;C24.2,C243 ks Jw-u-\;::_-m one medy e phriscal |3z Esas b
y c34l; | ot
C3.42.C343: G344 C345) nderstand cormant jssues and evon, HA.4 1 144 24 H4.3 Hadh | e
of one's classroom, school, -ml W’.ll"'"wy one is being “ r.wm | EA‘J
minded.” C4.4.1 ls: $81 ey ;
minded 441,42, e e T e el L i cause-ffctrlationships, ining past o present. H2.1
oclal Studles '-wv-l" fL=thiie ey ssst sss2 $8S3  $884.
Writing Standards - W4.2 Informational - Fact Sheet Writing Standards - Wa.1 - Opi " g Standards - WAZ - Informative -
W.A7 W48 W49 Wa.4 W410 (Double Point of View Edtoria e | (Research Pap
W.4.6 W47 W49 W44 W10 = WASWAS W46 W.A.7 W48 W.4.4W.4.10
Reading :';;.d;'l:“: :‘a’.'sm;'l‘:gﬂ' e I) B 5"':;';‘,;""‘;?';;1’ nalTexts= 15| IS Reading Standards - Literary Texts HIE Reading Standards - Lnerary Texts. f
i i o & = c s § RL4.3; RL4.4; RL.4.6; RL.4.9 3| |z RL4.2; RL.4.5; RL.‘ 7 4
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Biliteracy Unit Framework

Unit Theme:
* Content Area Standards
Spanish Language Arts Standards
Spanish Language Development Standards
Content and Literacy Big Ideas

.
.
.
e Summative Assessment

. \cademic listening and speaking necessary for content instruction an

iteracy development.

e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

-
Reading Comprehension Content Area Instruction 3
e Oracy, background knowledge, and language comprehension  Oracy, background knowledge, and m
« Comprehensive literacy routines, strategies and reading |angua'ge comprehension . —
behaviors. " ="
e Inquiry <
Writing ¢ Investigations (0]
e Oracy, background knowledge, and language comprehension e Experiments >
« Comprehensive literacy routines, strategies writing behaviors. o Experiences 7]
Foundational Skills and Fluency: Word Recognition (7]
e Oracy, background knowledge, and language comprehension (D
e P , Phonics, D ding, Encoding, m
Orthography (/2]
o \ Y gl kr ge, syntax, and semantics 3
Summative Assessment C:D,
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis —
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

wvw.icaulinigrul piiteiacy.culii
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Lo que tienen en comun todas las
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Recursos
naturales
renovables

fome ] °y |
gy s
WWW.€ea g blifteracy.com

45

la luz solar los recursos no renovables
los recursos renovables | elviento -
reponer | no se reponen
el gas natural elmecanismo
captura el petréleo

el agua corriente convierte

podemos usar elcarbén Recursos Recursos
naturales naturales
la materia vegetal el panel solar ‘ o
extraer los recursos naturales
las fuentes de energia lamina m

quemar la energia

a factoria as turbinas edlicas -1 a
elposo la represa hidroeléctrica -
| — 5 I‘ﬁﬂ f
labomba la plataforma petrolera DL "
los bi il los i fésiles

Esta palabra Va con esta Y el movimiento que
dice... imagen porque... le corresponde es...

Estoy de acuerdo porque... También quiero agregar

Me pregunto que piensas de... que...

LN | » .

iGracias! Ahora es tu turno. Escoge una palabra.

46
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Conten'

uses of energ
d informatior
rces.

ted informati
atural resourc
environment:
environment:
d informatior
m natural re:
ted informati

Unpacking Standards into Outcomes
4th Grade Science/SLA Unit 3

arious types of non-

Content

| resources

Each standard is

unpacked into achievable

outcomes, organized from
most concrete to most
abstract, which helps to

plan instruction

throughout the unit.

ed INformatioN T T e e
e from natural resources in the local community and other US states.
Combine related information from various sources (digital and print) on the environmental effects of energy

and fuels that come from natural resources in the local community and other US states.

Present information on the uses and the environmental effects of energy and fuels that come from natural

resources.

energy and tuel.

47

|4'" grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

4-ESS3-1 Obtain a
combine
information to
describe that enel
and fuels are
derived from
natural resources
and their uses affect
the environment.

Identify examples of natural resources.
Identify examples of energy and fuels that come from natural resources.

Identify examples of renewable energy sources.
Identify examples of non-renewable energy sources.

Total Physical Response Sentence Prompts Strategic partners

Student name:

Identifies examples of
natural resources by
exhibiting receptive
language (actions
during TPR)

Demonstrates

Identifies examples of
and non-

Demonstrates

language
by speaking words
with TPR

renewable energy
sources by exhibiting
receptive language
(actions during TPR)

p language
by speaking words
with TPR

Identifies examples of
energy and fuels that
come from natural
resources by
exhibiting receptive
language (actions
during TPR)

Demonstrates
productive language
by speaking words
with TPR

los recursos naturales
la luz solar

el viento

el agua

la materia vegetal

el carbén

el petréleo

el gas natural

los recursos naturales
la luz solar

el viento

el agua

la materia vegetal

el carbon

el petréleo

el gas natural

las fuentes de energia

las fuentes de energia

elaparato o el

elaparato o el

no renovables
reponer

no renovables
reponer

captura

lo convierte

la energia

los paneles solares
las turbinas edlicas
la represa
hidroeléctrica

la mineria

La fébrica

la bomba de
fracturacion
extrae

un pozo

poner en marcha

captura

lo convierte

la energia

los paneles solares
las turbinas edlicas
la represa
hidroeléctrica

la mineria

la fabrica

la bomba de
fracturacion
extrae

un pozo

poner en marcha

48
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* |dentify examples of natural
resources.

* |dentify examples of energy and fuels
that come from natural resources.

* |dentify examples of renewable energy
sources.

* |dentify examples of non-renewable

www.TeachingForBiliteracy.com

energy sources. s/.pp
\

49

an
\1J
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|4"‘ grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

Formative Assessment 1: Initial Oracy for Science Record Chart —

SAMPLE

Outcomes

4-ESS3-1 Obtain and
combine
information to
describe that ener]
and fuels are
derived from
natural resources
and their uses affe]
the environment.

A. Identify examples of natural resources.
B. Identify examples of energy and fuels that come from natural resources.
C.__ldentify examples of renewable energy sources.

Sensory Supports

Graphic Supports

Pictures/images T-chart (concept attainment)

Total Physical Response

Sentence Prompts

Interactive Supports
Whole group

Strategic partners

natural resources by
exhibiting receptive

and non-

language
by speaking words

renewable energy

p language
by speaking words

energy and fuels that
come from natural

productive language
by speaking words

el carbén
el petréleo
el gas natural

el carbon
el petréleo
el gas natural

los paneles solares
las turbinas edlicas
la represa
hidroeléctrica

la mineria

La fébrica

la bomba de
fracturacién
extrae

un pozo

poner en marcha

Student name: language (actions with TPR sources by exhibiting with TPR resources by with TPR
during TPR) receptive language exhibiting receptive
(actions during TPR) language (actions
during TPR)
los recursos naturales | los recursos naturales | las fuentes de energia | las fuentes de energia | el aparato o el el aparato o el
la luz solar la luz solar i i
el viento el viento no renovables no renovables captura captura
el agua el agua reponer reponer lo convierte lo convierte
la materia vegetal la materia vegetal la energia la energia

los paneles solares
las turbinas edlicas
la represa
hidroeléctrica

la mineria

la fabrica

la bomba de
fracturacin
extrae

un pozo

poner en marcha

51

Self - Assessment

|4'" grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

Record Chart -

Formative 1: Initial Oracy for Science Anecd:

SAMPLE

Outcomes

4-ESS3-1 Obtain and
combine
information to
describe that energy
and fuels are
derived from
natural resources
and their uses affect
the environment.

opw>»

Identify examples of natural resources.

Identify examples of energy and fuels that come from natural resources.
Identify examples of renewable energy sources.

Identify examples of non-renewable energy sources.

Sensory Supports

Graphic Supports

Interactive Supports

Pictures/images T-chart (concept attainment)

Total Physical Response

Whole group

Sentence Prompts

Strategic partners

Student name:

Identifies examples of
natural resources by
exhibiting receptive
language (actions
during TPR)

Demonstrates

Identifies examples of
and non-

Demonstrates

language
by speaking words
with TPR

renewable energy
sources by exhibiting
receptive language
(actions during TPR)

p language
by speaking words
with TPR

exhibiting receptive
language (actions
during TPR)

Identifies examples of | Demonstrates
energy and fuels that | productive language
come from natural by speaking words
resources by with TPR

los recursos naturales
la luz solar

el viento

el agua

la materia vegetal

el carbén

el petréleo

el gas natural

los recursos naturales
la luz solar

el viento

el agua

la materia vegetal

el carbon

el petréleo

el gas natural

las fuentes de energia

las fuentes de energia

elaparato o el

elaparato o el

no renovables
reponer

no renovables
reponer

poner en marcha

captura captura

lo convierte lo convierte

la energia la energia

los paneles solares los paneles solares
las turbinas edlicas las turbinas edlicas
la represa la represa
hidroeléctrica hidroeléctrica

la mineria la mineria

La fébrica la fabrica

la bomba de la bomba de
fracturacion fracturacion
extrae extrae

un pozo un pozo

poner en marcha

52
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Teachers

What do we
want students
to know?

How will we
know if they
have learned it?
What will we do
if they don’t
learn it?

What do we do

if they have?WWW.TeaunngrulDmu—_-ldt,y.t.unl

)ﬂ‘" ‘grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

Ln

racy for
Outcomes
4E553-10btainand | A Identify examples of natural resources.
combine B, ples of energy and fuels
information to C. Identify examples of renewable energy sources.
describe that energy | D.. Identify examples of non-renewable energy sources.
and fuels are
derived from [ ]
natural resources Pictures/images T-chart {concept attainment] ‘Whole group
and their uses affect Sentence Prompts
Identifies examples of | Demonstrates Identifies examples of | Demonstrates Identifies examples of | Demonstrates
Y
Studentname: | language (actins | with PR sourcesby exibiting | with TPR resources by with TR
during TPR} receptive language eihibiting receptive
(actonsduring TP) fanguage actons
during TPR)
elaparatooel dloparatooel
lafuz solar la fuz solor renovables renovables mecanismo mecanismo
elviento elviento norenovables 1o renovables opturn cwoptur
elogun eloguo reponer reponer oconiierte o convierte
Inmateri vegetal | la materio vegetal foenergia loenergio
elcorbn elcorbn los paneles solares | los panees solores
el petrdleo el petrdleo los turbinos edlicas | los turbinas edlicas
elgosnatural elgosnatural orepresa lorepresa
hidroeléctrico hidroeléctrico
la mineria lo mineria
Lafibrica lofibrica
lobomba de lobomba de
Jracturacién Jrocturacién
ate etne
wpoo wnpozo
ponerenmorcha | poneren morcho

P

53

|4"' grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

Formative 1: Initial Oracy for Science Anecd: Record Chart — SAMPLE
Outcomes
4-ESS3-1 Obtain and A. Identify examples of natural resources.
combine B. Identify examples of energy and fuels that come from natural resources.
information to C__ldentify examples of renewable energy sources.

describe that ener]
and fuels are

Graphic Supports

derived from Sensory Supports
natural resources Pictures/images

and their uses affe Total Physical Response

the environment.

T-chart (concept attainment)

Sentence Prompts

natural resources by ive language
exhibiting receptive by speaking words
Student name: language (actions with TPR
during TPR)

and non-
renewable energy
sources by exhibiting
receptive language
(actions during TPR)

with TPR

P language
by speaking words

energy and fuels that
come from natural
resources by
exhibiting receptive
language (actions
during TPR)

Interactive Supports
Whole group

Strategic partners

with TPR

productive language
by speaking words

los recursos naturales | los recursos naturales

la luz solar la luz solar

las fuentes de energia

las fuentes de energia

elaparato o el

elaparato o el

What kind of observable data might we
collect based on these outcomes?

tuyuorIcy T yurcy
la bomba de la bomba de
fracturacion fracturacion
extrae extrae

un pozo un pozo

poner en marcha poner en marcha
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la luz solar los recursos no renovables

Lo vable L it
P P
L g tural Ll mecanismo
Pty el petrél
laguacorriente  convierte
podemos usar el carbé
la materia vegetal el panel sol.
extraer los rect tural
las fuentes de energia la mi
quemar L rgi

elposo la represa hidroeléctrica

tabomba la plataforma petrolera

Los bi i los fésiles

Esta palabra Va con esta
dice... imagen porque...

Y el movimiento que
le corresponde es...

Estoy de acuerdo porque...

También quiero agregar

Me pregunto que piensas de... que...

LS | ” |
iGracias! Ahora es tu turno. Escoge una palabra.

55

Based on your data, what
supports do you to put in
place to ensure the success of
all students?

www.TeachingForBiliteracy.com
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~
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|4"‘ grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

F 1: Initial Oracy for Science An Record Chart - SAMPLE
Outcomes
-ESS3-1 Obtain and A. Identify examples of natural resources.
ombine B. Identify examples of energy and fuels that come from natural resources.
Information to C. Identify examples of renewable energy sources.
lescribe that energy D. Identify examples of non-renewable energy sources.
nd fuels are
lerived from | Sensory Supports Graphic Supports Interactive Supports
atural resources Pictures/images T-chart (concept attainment)
Total Physical Response Sentence Promgts Strat
Identifies examples of | Demonstrates Identifies examples of | Demonstrates Identifies examples ofill Demonstrates
natural resources by productive language renewable and non- productive language energy and fuels that]
exhibiting receptive by speaking words renewable energy by speaking words lcome from natural
tudent name: language (actions with TPR sources by exhibiting with TPR resources by
during TPR) receptive language exhibiting receptive
(actions during TPR) language (actions
los recursos naturales / cursos naturales | las fuentes de ene /| Tas fuentes de energia el aparato o el
la luz solar /salar renovables /| renovables mecanismo mecanismo
el viento 0 ,1to no renovables J no renovables captura captura
el agua 7o reponer reponer lo convierte lo convierte
la materia vegetal 1~ _teria vegetal la energia la energia
el carbon ¢ 26n los paneles solares los paneles solares
el petréleo J réleo las turbinas eélicas las turbinas edlicas
el gas natural i natural la represa la represa
J i hldroelecmca
Los fuentes :
fracturacién
El luz extrae

wwaeachlngForBlllteracy com

When | look at the data of all my students

-ESS3-1 O
- together, have they all developed oracy?
formatior ’ ®
lescribe th: — — —
nd fuels are, I |
lerived from|
2= Would students benefit from a review and
tudent names fanguage (actions WIth TPR sources by WIth TPR

during TPR) exhibiting receptlve

language (actions

los recursos naturales K / cursos Y I el aparato o el el'aparato o el

la luz solar /solar mecanismo mecanismo

el viento i) /no e S captura captura

el agua . lo convierte lo convierte

la materia vegetal temz v la energia la energia

el carbon ¢ \/ 26n los paneles solares los paneles solares

el petréleo [ réleo [ las turbinas edlicas las turbinas edlicas

Perhaps whole group first with
volunteer leaders.
Then in strategic partnerships.

58
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Social Language Academic
Proficiency Language
Proficiency

www.TeachingForBiliteracy.com

Academic

Achievement

ocd““"'o

www.TeachingForBiliteracy.com

Marking the Language of Instruction
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Recursos naturales
renovables

Recursos naturales
no renovables

Recursos
naturales

www.TeachingForBiliteracy.com

Recursos
naturales
no renovables
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3/10/26

Recursos Recursos
naturales naturales
renovables no renovables

Recursos
naturales

Recursos
naturales
renovables
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Todas las fuentes de energia

all
los recursos naturales s,,.?
\1J
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Renovables

No son renovables
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Energia renovable Energia no renovable

tipos de

=

Dos energia

T

Todas las fuentes de energia
provienen...
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...de los recursos naturales.
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R bl :
enovabies Algunos tipos de

energia, como la
energia solar,la
edlica, la .
hidroeléctrica, y los |
biocombustibles
qgue vienen de la
materia vegetal son
renovables.

i T R
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No son renovables

Otros tipos de
energia, como el
carbon, el petrdleo,
y el gas natural son
combustibles
fosiles que se
gueman, y por lo
‘tanto, no son
renovables.

Energia renovable Energia no renovable

_,‘A pesar de tener dos
tipos de energia,
—___ uno se usa mds que
- < elotro. {Cualseray E
por qué?

|
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* Todas las fuentes de energia provienen de
los recursos naturales.

e Algunos tipos de energia, como la energia
solar, la edlica, la hidroeléctrica, y los
biocombustibles, que vienen de materia
vegetal, son renovables.

e Otros tipos de energia, como el carbdn, el
petrdleo, y el gas natural son combustibles
fosiles que se queman, y por lo tanto, no son
renovables.

e A pesar de que hay dos tipos de energia, uno
se usa mas que el otro. ¢Cual sera y por qué?

81
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C APITULO, TRES
Renovable confra

no rer}\OVQb'e —

terial vegetal utilizado para hacer

La biomasa es ma ’
biocombustibles ¥ producir bioenergia. Por lo tanto, o
biocombustibles son renovables. Las energias renovabe
como los biocombustibles, la energia solar y la eélica, soy,
importantes para nuestro SRR W ONW §

futuro porque no se gastan.

Las fuerzas naturales estdn Combustible para | 3
en constante renovacién el pensamiento |/ TS =
0 reposicién. B
.
A pesar de que usamos o del . 1 Pa gl n a 10 \
A 86 % de la energia del 22

energia renovable en algunos mundo proviene de los = 3
lugares, la mayorfa de combustibles fésiles. = =

nuestra energfa proviene de L
una fuente no renovable,

los combustibles f6siles, Para
producir energfa quemamos
combustibles fésiles, como
carbén, petréleo ¥ gas natural,

;
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En este parrafo, lei que :
Por lo tanto, pienso que .

Estoy de No estoy de
acuerdo. acuerdo.

También lei que En este parrafo,
: lei que :

Por lo tanto, Por lo tanto,

plenso que . «pienso que .
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What are the goals of Dual Language?

Three Pillars of Dual Language Education

Grade-Level Cross-
Academic Cultural

Bilingualism
and
Biliterac

Achievement Competence

How does this type of
instruction help students meet
each of the three pillars?

©2016 Center for Applied Linguistics
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I
Defining Biliteracy Instruction

Engages all students actively |Uses language teaching

and meaningfully using active | strategies focused on L, S, R,
engagement strategies W, intentionally building
oracy and background
knowledge for literacy and
content instruction
throughout the unit.

Teaching for
Biliteracy...

Includes a meaningful fra
for learning: integrating Strategically plans for the
content or a universal theme three linguistic spaces:

with language and literacy Spanish, the Bridge, English

www.TeachingForBiliteracy.com
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Time

Subject

Language

8:00 - 8:20

SEL and Classroom Community Building

SPANISH

8:20-10:30

Science and Language Arts
Over the course of each unit, the students will engage in...

e Oracy & Background Knowledge development
(Language Comprehension)
Science experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)
Independent Practice

10:30 - 11:00

Intervention Block

Bilingual

11:00-12:00

Lunch/Recess

Student choice

12:00-1:15

Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Math skills and practice

e Reading and writing as applied to math

ENGLISH

1:15-2:30

Social Studies and Language Arts —
Over the course of each unit, the students will engage in...

e Oracy & Background Knowledge development
(Language Comprehension)
SS experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)
Independent Practice

ENGLISH

2:30-3:00

Specials

If possible, half are
offered in Spanish
and half in English
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|
Biliteracy Unit Framework, 2" ed

Condensed BUF:Scence & Spansh Language Arts Urit 3

Gnit Theme:
Content ares:
.+ Contant Aroa Standards Grade: ¢ tanguage: Spaish senceand Spanish anguage Ats
+  Spanish Language Arts Standards L od Soasleh fangge At
+ Spanish Language Dovelopmant Standards UnitNumber: 3
+ Content and Liteacy Big ldeas Unit Name: ur Quest for Enerey
+ Summaiive Assessment
Essentisl Queston: How does our quest fo energyimpact our natusl enronment?
Building Oracy, Background Knowledge: Language Comprehension
+ Developed e i
i Link to Unpacked Standards into Outcomes Document for this Unit
Reading Comprehension Content Area Instruction o)
Oracy, background knowledge,and language comprehension | s Oracy, background knowledge, and X
5 Y - sta et
behaviors. B ol
- https://bit ly/de6aTib
Writing + Investigations pp—— Css witn Stondards G5 Reading Standords
= Oracy, background knowledge, and language comprehension | = Experiments. onent st - | Opinion Essay) Informationa Texts
+ Comprehansivelioracy rouino, sraegios wling behaviors. | o Experiences ratonto | Wik e ortets, | AT Refr o Getals and eampes 3 ext
Foundational SKills and Fluency: Word Recognition sesafectire | informaton. nd when drawing nferences fomth ext
+ Oracy, background knowledge, and language comprehension . stean
+ Phonama Awaranoss, Phonics, Dacoding, Encoding, apnon , rocedure, ess, or
Orthography p e o tecica
. ¥ background knowledge, syntax, and semant |ten, based
on speifc nformason n the et
Summative Assessment o Provde resons that e supporedy |
facts and et | 1.4 Detcrinethe mearing o genert
Bridge  Transfer Biidge  Transfer and Pracice. | Bridge: Contrastive Analysis o Lk opinionand ressonsusing words | acdemicanddomai speciic words or
+ Hustation the new language (includes | Phonology {05 o nance, i arcer | e 3 et relvar 0 rade 4 i o
+ Sido by Side or Listoning, Speaking, Reading, and | Morphology | Somectare.
« Asise dice Wriing in the other language) Syntax and grammar 35 ETS1-1 Define a simple design problem |
Pragmatcs 3 tat s | mereee
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Biliteracy Unit Framework

Condensed BUF: Science & Spanish Language Arts Unit 3

Grade: 4" Language: Spanish

Content areas:
Science and Spanish Language Arts

Unit Number: 3
Unit Name: Our Quest for Energy

Essential Question: How does our gquest |

Unit s/
Link to Unpacked Standards into
=
O]
https://bi
CCSS Writi
Opinig

Content Standards: NGSS

natural resources, and their uses affect the information.
environment.
Fxe

include wir

5 of rer

purpose.

to, in addition)
3-5 ETS1-1 Define a simple design problem

toflacsing o o aor skt o

4-£553-1 Obtain and combine information to | W.4.1 \Write opinion pieces on topics or texts, RI.4.1 Refer to detalls and examples in a text
describe that energy and fuels are derived from | supporting a point of view with reasons and when explaining what the text says explicitly

® Introduce a topic or text clearly, state an
opinion, and create an organizational RI.4.3 Explain events, procedures, ideas, or
structure in which related ideas are
grouped to support the writer's

e Provide reasons that are supported by
facts and details.

from burning ® Link opinion and reasons using words academic and domain-specific words or

and phrases (¢.g., for instance, in order | phrases in 3 text relevant to a grade 4 topic or

What are some
key features you
notice?

and when drawing inferences fram the text.

concepts in a historical, scientific, or technical
text, including what happened and why, based
on specific information in the text.

RL4.4 Determine the meaning of general

subject area

RIAT I
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2" Edition Biliteracy Unit Framework

Unit Theme:
« Content Area Standards
e Spanish Language Arts Standards
* Spanish Language Development Standards
e Content and Literacy Big Ideas
e Summative Assessment

y for content instru
e Developed at the beginning of the unit and whenever new lan

Reading Comprehension
e Oracy, background knowledge, and language comprehension
« Comprehensive literacy routines, strategies and reading
behaviors.

Writing
e Oracy, background knowledge, and language comprehension
» Comprehensive literacy routines, strategies writing behaviors.

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension
e Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
e Vocabulary background knowledge, syntax, and semantics

Is planned from .3
the grade-level
standards |

e Oracy, background knowledge, and
language comprehension

Inquiry

Investigations

Experiments

Experiences

Summative Assessment

Bridge — Transfer
o lllustration
* Side by Side or
e Asise dice

Bridge - Transfer and Practice.
Practice the new language (includes Phonology

Listening, Speaking, Reading, and Morphology
Writing in the other language)

JUSWISSOSSY SAIleW.IO

Bridge: Contrastive Analysis

Syntax and grammar
Pragmatics.

www.icdulinigrul Diieidly.culii
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I
How did | know what language to build to
support inquiry AND literacy?

Unit Big Ideas

Science Content Big Ideas:

1. Iwant my students to understand that the energy and fuels that humans use are derived from natural sources, and their use affects the
environment in multiple ways (4-ES$3-1).
a. For example, building a dam for hydropower can lead to a loss of habitat.
b. For example, burning fossil fuels to power the lights in a school can cause air pollution.
2. | want my students to understand that some resources are renewable over time, and others are not.

a. For example, wind energy, hydroelectric power (water energy), and sunlight are renewable energy sources because they regenerate
naturally.
b. For example, fossil fuels and fissile materials are non-renewable energy sources because they are limited.

Science Inquiry Big Ideas:
1. |want my students to understand that any application of a science or engineering solution to a problem has both intended and unintended
consequences (4-E553-1).
For example, the creation of wind farms impacts the environment by creating a renewable energy source (intended) and causing
habitat loss and fragmentation (unintended).
For example, when coal (a fossil fuel) burns to provide energy (intended), it releases pollutants in the air that cause smog, acid rain, and
toxins in the environment that lead to health issues in people (unintended).

o

-

Engineering, Technology, and Science Integration:

1. | want my students to understand that possible solutions to a problem are limited by cost, available materials, time, space, and impact on the
environment (constraints). The success of a designed solution is determined by considering the desired features of a solution (criteria).
Different proposals for solutions can be compared based on how well each one meets the specified criteria for success or how well each takes
the constraints into account (3-5-ETS1-1).

For example, the simple design problem that reflects the need to make the school’s quest for energy have less of an impact on the
environment may be limited to renewable sources of energy.

For example, the simple design problem that reflects the need to make the school’s quest for energy have less impact on the
environment is limited by the budget allocated for the project.

| want my students to understand that researching a problem before designing a solution will result in a more effective solution. Testing a
solution involves investigating how well it performs under a range of likely conditions (3-5-ETS1-2). \1/J
For example, students will research the energy needs in their school before working on designing a solution to meet these energy ,

o

o

{ vl

o

needs.

For example, students will research (through photographs, videos, field trips, or guest speakers like an electronic engineer) how well

renewable energy sources perform with minimal environmental effects on other schools or similar structures in the areas to inform the
£ thai dcoluti

L
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| want my students to understand
that the energy and fuels that
humans use are derived from natural
sources, and their use affects the
environment in multiple ways (4-
ESS3-1).
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| want my students to understand
that the energy and fuels that
humans use are derived from natural
sources, and their use affects the
environment in multiple ways (4-
ESS3-1).

4N
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| want my students to understand
that some resources are renewable
over time, and others are not.

W /N
~
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| want my students to understand
that some resources are renewable
over time, and others are not.
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=
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3-5 ETS1-2 Generate and compare multiple possible solutions to a problem based on how well each is likely to meet
the criteria and constraints of the problem.

What does it mean?

What is it not?

Students observe and/or learn about
examples solutions to simple design problems
that reflect the desire to reduce reliance on
non-renewable energy for human use (as
examples)

Students generate possible solutions to the
simple design problems they identified
(development of a new system that reduces
reliance on non-renewable energy for human
use)

Students explain how the possible solutions
they identified address the problem

Students compare the possible solutions
(weighing pros and cons)

Comparison of solutions includes how likely
each solution is likely to meet the criteria and
constraints of the problem

Teacher offering solutions to the problem and
students selecting and defending one

Students only identifying one possible solution,
without comparing it to others and/or ignoring the
criteria for success or constraints of the problem
(for example, proposing a solution that is fictitious
or unable to be applied in the given location)
Analyzing only one solution

Students working independently to generate and
compare solutions

Suggesting solutions outside of the criteria or
constraints of the problem

Guessing rather than using data or evidence for
the proposed solution

www.TeachingForBiliteracy.com
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Outcomes

Students will be able to:

e Use grade-appropriate information from research about a given problem, including the causes and effects
of the problem and relevant scientific information.

e Generate at least two possible solutions to the problem based on scientific information and understanding
of the problem.

e Specify how each design solution (location of system) solves the problem.

e Share ideas and findings with others about design solutions (location of system) to generate a variety of
possible solutions.

e Describe the necessary steps for designing a solution to a problem, including conducting research and
communicating with others throughout the design process to improve the design [note: emphasis is on
what is necessary for designing solutions, not on a step-by-step process].

e Describe how the criteria and constraints will be used to generate and test the design solutions (location of
system).

e Use the collected data to identify similarities and differences in solutions based on how well each solution
meets the criteria and constraints of the problem.

www.TeachingForBiliteracy.com
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RI. 4. 1 Refer to details and examples
in a text when explaining what the
text says explicitly and when drawing
inferences from the text.

www.TeachingForBiliteracy.com
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Bloom’s Taxonomy of Measurable Verbs

Benjamin Bloom created a taxonomy of measurable verbs to help us describe and classify observable
knowledge, skills, attitudes, behaviors and abilities. The theory is based upon the idea that there are levels
of observable actions that indicate something is happening in the brain (cognitive activity.) By creating
learning objectives using measurable verbs, you indicate explicitly what the student must do in order to
demonstrate learning.

Verbs that demonstrate Critical Thinking

EVALUATION
/ Appraise
SYNTHESIS Argue
Arrange Assess
ANALYSIS Assemble Choose
Analyze Collect Compare
APPLICATION | Appraise Combine Conclude
Apply Categorize Comply Estimate
COMPREHENSION | Complete Compare Compose Evaluate
Compare Construct Contrast Construct Interpret
KNOWLEDGE | Describe Demonstrate Debate Create Judge
List Discuss Dramatize Diagram Design Justify
Name Explain Employ Differentiate Devise Measure
Recall Express lllustrate Distinguish Formulate Rate
Record Identify Interpret Examine Manage Revise
Relate Recognize Operate Experiment Organize Score
Repeat Restate Practice Inspect Plan Select
State Tell Schedule Inventory Prepare Support
Tell Translate Sketch Question Propose Value
Underline Use Test Setup

103

di qd

College and Career Anchor
Key Ideas and Details

R.CCR.1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing ol

ds for ding Vertical Progr

peaking to support | drawn from the text.
Literature
RLK.1 With prompting and support, ask and answer questions about key details in a text.
RL.1.1 Ask and answer questions about key details in a text.
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.
RL3.1 Ask and answer ions to ing of a text, referring explicitly to the text as the basis for the answers.
RL4.1 Refer to details and examples in a text when ining what the text says explicitly and when drawing inferences from the text.
RL5.1 Quote accurately from a text when ining what the text says explicitly and when drawing inferences from the text.
RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL7.1 Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.8.1 Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where
the text leaves matters uncertain.

www.TeachingForBiliteracy.com
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RI. 1: Read closely to determine what
the text says explicitly & to make
logical inferences from it; cite specific
textural evidence when writing or
speaking to support conclusions drawn
from the text.

www.TeachingForBiliteracy.com

105

* RL.2.1: Ask & answer such questions as who, what,
where, why, and how to demonstrate
understanding of key details in a text.

* RI.3.1: Ask & answer questions to demonstrate
understanding of a text, referring explicitly to the
text as the basis for the answers.

* Rl.4.1 Refer to details & examples in a text when
explaining what the text says explicitly & when
drawing inferences from the text.

* RI.5.1: Quote accurately from a text when

explaining what the text says explicitly as well &
when drawing inferences from the text.

* RIL.6.1: Cite textual evidence to support analysis of
what the text says explicitly as well as inferences
drawn from the \IﬁbﬁgachingForBiIiteracy.com
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RI 4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing
inferences from the text.

What does it mean? What is it not?

e Students explain what the text says e Relying on background knowledge or information
explicitly by referring to details and outside of the text to explain what the text says.
examples within the text. e Relying on background knowledge or information

e Students draw inferences from the text outside of the text when drawing inferences from the
using details and examples from the text. text

o Referring to details when explaining what e Summarizing the text
they text says explicitly may involve e The teacher telling students what the text says.
pointing, matching, and/or speaking e The teacher sharing inferences about the text.

e Only asking and answering questions to demonstrate
understanding of a text, referring explicitly to the text
as the basis for the answers (3.1)

e Quoting accurately from a text when explaining what
the text says explicitly and when drawing inferences
from the text (5.1)

www.TeachingForBiliteracy.com
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Outcomes
Students will be able to:
e Identify what a text says explicitly.
Identify inferences that can be drawn from a text.
e Distinguish between what the text says explicitly, and inferences drawn from the text.
e |dentify details and examples in a text that support the analysis of an informational text.
e Explain what the text says explicitly, using details and examples from the text.
e Draw inferences from the text by referring to details and examples from the text.
e Explain analysis of, and inferences, conclusions, predictions, and generalizations made from a text by
referring to appropriate details and examples.
www.TeachingForBiliteracy.com
108
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Identify what a text says explicitly
Identify inferences that can be drawn from a text.

Distinguish between what the text says explicitly, &
inferences drawn from the text.

Identify details & examples in a text that support
the analysis of an informational text.

Explain what the text says explicitly, using details &
examples from the text.

Draw inferences from the text by referring to detail
& examples from the text.

Explain analysis of, & inferences, conclusions,
predictions, & generalizations made from a text by
referring to appropriate details & examples.

www.TeachingForBiliteracy.com
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W.4.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information.

e Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related
ideas are grouped to support the writer's purpose.

e Provide reasons that are supported by facts and details.

e Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).

e Provide a concluding statement or section related to the opinion presented.

What does it mean? What is it not?

e Students writing THEIR opinion about a topic e Students copying what the teacher writes
(Should the United States try to be 100% e Students sharing their opinion without reasons,
carbon-free by the year 2050 by relying on facts, or details
clean energy such as renewable energy, e Alist of facts
nuclear energy, or waste?) e Only writing opinion pieces on topics or texts,

® Students supporting their opinion about the supporting a point of view with reasons (3.1)
topic with reasons e Provide logically ordered reasons that are

e Students using information (facts and details) supported by facts and details (5.1 b)
about the topic to support their reasons and e Link opinion and reasons using clauses (e.g.,
opinion about the topic consequently, specifically) (5.1 c)

e Using an organizational structure to group
related ideas and support their opinion

e Including a concluding statement or section (at
the end) that is related to the opinion
presented

* Cwwwilcauiniigl vionitciavy.euin
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btudents will be able to:

W.4.1A
o Identify the author’s purpose.
« Identify an organizational structure that provides logical grouping for the intended purpose.
e Formulate an opinion.
e Generate/identify support that includes facts and details.
e Sort evidence and supporting details.
o Draftan introduction that establishes the focus with a topic sentence about the topic, states a point of view or
opinion, and addresses an audience and the writing purpose.
« Introduce a topic clearly, state an opinion, and create an organizational structure in which related ideas are
carbon-free by the year 2050 by relying on clean energy such as renewable energy, nuclear energy, or waste?
Ww.4.1B
o Distinguish between opinions and reasons.
« Differentiate facts or reasons from opinion(s) and select facts and/or details that support reasons.
o Draft the body to support an opinion or point of view through effective organization of reasons.
e Establish the focus of each paragraph with a topic sentence.
e Organize paragraphs with structure (e.g., list, cause/effect, order of importance)
e Provide reasons for the author’s response to whether the US should be 100% carbon-free by 2050 that are
supported by facts and details.

w.4.1C
o Apply academic vocabulary/domain specific vocabulary to express relationship/ideas correctly.
e Establish links between opinions and reasons using words, phrases, and clauses.
e Choose words and phrases for effect.
e Link an opinion about whether the US should be 100% carbon-free by 2050 and reasons using words, phrases,

W.5.1D
« Draft a conclusion that paraphrases the opinion or point of view.
« Revise to ensure a clear statement of opinion supported by a list of reasons.
e Provide a concluding statement or section related to the opinion presented about whether the US should be
100% carbon-free by 2050.
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Unit Theme:
* Content Area Standards

* Spanish Language Arts Standards

* Spanish Language Development Standards
« Content and Literacy Big Ideas

Building Oracy, Background K led, L Compr
Academic listening and speaking necessary for content instruction and literacy development.
Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

T
(@)
. racy, background knowledge, and language comprehension o Oracy, background knowledge, and m
. Complrehenswe literacy routines, strategies and reading language comprehension —
behaviors. q
e Inquiry <

Writing * Investigations (0]

e Oracy, background knowledge, and language comprehension e Experiments >

+ Comprehensive literacy routines, strategies writing behaviors. o Experiences 7]
Foundational Skills and Fluency: Word Recognition »n

e Oracy, background knowledge, and language comprehension CD

* Phoneme Awareness, Phonics, Decoding, Encoding, (7]

Orthography [72]

* Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment c:D
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis ~

e lllustration Practice the new language (includes Phonology

« Side by Side or Listening, Speaking, Reading, and Morphology

e Asise dice Writing in the other language) Syntax and grammar

Pragmatics.
www.TeachingForBiliteracy.com
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Biliteracy Unit Framework Components
Building Initial Oracy and kg d ledge: L Compret - Using strategies such as Concept Attainment, Sorts,
Sentence Prompts, TPR, Adapted Reader Theater (ART), etc., students develop initial oracy and backgi i k ledge. Throughout the
unit, oracy for academic language found in informational texts, reading, and writing skills from the language of the standards, and
content-specific academic language continue to be developed. (See the Reading Comprehension, Writing, and Content section below).

4-ESS3-1 Obtain and combine information to describe that energy and fuels are derived from natural resources, and their uses affect the
environment. [Clarification Statement: Examples of renewable energy resources could include wind energy, water behind dams, and
sunlight; non-renewable energy resources are fossil fuels and fissile materials. Examples of environmental effects could include loss of
habitat due to dams, loss of habitat due to surface mining, and air pollution from burning of fossil fuels.]

Strategies to use may include:
e Concept Attainment (p.81-82): Through analysis of a series of photos shared by the teacher, students will attain the concepts of
renewable and non-renewable natural resources 4-ESS3-1
o Images for: la luz solar, el viento, el agua corriente, el carbon, el petrdleo, el gas natural, los recursos naturales, renovables,
no renovables
e Concept Attainment or Picture Sort (p.83): Students match images into pairs (closed sort) by determining the relationship
b the images (r ble energy source and how we harness the energy and non-renewable energy source and how we
extract the resource) 4-ESS3-1
o Images; la luz solar, el viento, el agua corriente, el carbdn, el petrdleo, el gas natural, los paneles solares, la represa
hidroeléctrica, las turbinas edlicas, la plataforma petrolera, las bombas de fracturacion, la mineria del carbdn, el pozo de
gas natural, extrae, captura, el aparato o el mecanismo
e Sentence Prompts (p. 83) with images used to scaffold students in producing complete sentences when observing examples of
natural resources. 4-ESS3-1
o Yoobservo__.
En las dos fotos observo ___.
o EN las tres fotos hay ___.
o En las cuatro fotos noto que ___.
o Lo que tienen en comtin todas las fotos es __.
o Todas las fotos son ejemplos de ___.
o
o
o

Los recursos naturales a la izquierda don el/la__.

Los recursos naturales a la derecha son el/la__.

Pienso que los recursos naturales a la izquierda estdn juntos porque ___.
o Talvez los recursos naturales a la derecha estdn untos porque

113

Condensed BUF: Science & Spanish Language Arts Unit 3

Language: Spanish

Grade: 4™ ] I Content areas:

Science and Spanish Language Arts

Unit Number: 3
Unit Name: Our Quest for Energy

Essential Question: How does our quest for energy impact our natural environment?

Unit Standards
Link to Unpacked Standards into Gutcomes Document for this Unit

EE
https://bit ly/4e6aTLh

Reading Standards

nt Standards: N
Content St rds formational Texts

4-£553-1 Obtain and combine information to
describe that energy and fuels are derived from
natural resources, and their uses affect the
environment. [Canfication Statement:

Exam,

of r

include w

15 could inc

W.4.1 Write opinion pleces on topics or texts,
supporting a point of view with reasons and
information.

e Introduce a topic or text clearly, state an
opinion, and create an organizational
structure in which related ideas are
grouped to support the writer's
purpose.

* Provide reasons that are supported by
facts and details.

e Link opinion and reasons using words

RI.4.1 Refer to detalls and examples in a text
when explaining what the text says explicitly
and when drawing inferences from the text.

RI.4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or technical
text, including what happened and why, based
on specific information in the text.

RI.4.4 Determine the meaning of general
academic and domain-specific words or

of fessil fuels. and phrases (¢.g., for instance, in order | phrases in 3 text relevant to a grade 4 topic or
to, in addition). subject area.
3-5 ETS1-1 Define a simple design problem
reflecting a need or a want that indudes RI.4.7 Interpret information presented visually,
4 Grade: Uri 35458 © Comter for Teathing bee Minecacy. (L N28

1
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include:

explicitly practice foundational skills and language standards, and can be
delivered in the whole group, small group, or individually.

For example, Reading F

e RF.4.3 Conocen y aplican la fonética y las destrezas de andlisis de
palabras a nivel de grado, en la decodificacioén de palabras.

For example, Language

Skills that can be

o RF.4.3b Distinguen palabras homéfonas por su funcioén y
significado y reconocen el uso del acento diacritico para
distinguirlas

RF.4.3e Usan correctamente el acento escrito de acuerdo con el
acento tdnico en palabras apropiadas al nivel de grado
aplicando un andlisis sistemdtico:

Cuentan el nimero de silabas.

Nombran la silaba que lleva el énfasis (ultima, pendltima,
antependiltima).

Categorizan la palabra segtin su acento tdnico (aguda, grave,
esdrdjula).

o

oo

o

that can be include:

group Wil igenury and demine a problem
he school’s use of non-renewable energy
entify a desire to reduce that dependence,
ite at least two possible solutions to address
im. For example, one group may decide to
e fact that they school’s heating system uses
newable energy, identify by how much they
uce that dependency, and identify two
olutions to reduce the dependency on non-
energy to heat the school. The proposed
ill be i it i
aterials, and time, and limits for space, and
the environment. Using what they have
m the previous two investigations, students
h and describe the possible effects of their
ptions.

in of this project will demonstrate an
ing of the interdependence of science and
and of the influence of science, engineering,

4 Grade: Unit 3 Sci/SLA

© Center for Teaching for Bilteracy, LLC 2024

asking stud

e L.4.2 Demuestran, al escribir, dominio de normativas del espaiiol para
el uso de las letras mayusculas, signos de puntuacién y ortografia.

Word recognition teaching strategies are used to work on these standards,

o L.4.2g Escriben corr palabras que i una
relacion entre fonemas y grafemas multiples (b-v; c-s-z-x; c-k-
au: g4 y-Il, r-tr) y letras mudas (H/h; u en las silabas gue, qui,
que, qui) en palabras a nivel de grado.

o L4.2h Reconocen que se emplea el acento ortogrdfico en todas

las palabras esdrdjulas y sobreesdrdjulas.

lents to apply them in their reading and writing and as they engage

logy on society and the natural world
Ing concepts of 4-ESS3-1). For example,
n propose the installation of wind turbines
roperty to generate energy for the school
Installation of the wind turbines would ensure
gative effects on the environment or the
paths of birds (4-ESS3-1, 3-5-ETS1-1, 3-5-ETS1-
mple proposal is an example of using science
round developing renewable wind energy
ts around the migratory paths of birds) and
g practices (wind turbines that create energy
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Estudio de palabras...
Carbén energia
Separar
etréleo
por solar P
silabas fosiles contaminacion
recursos maquinas
naturales combustibles
www.TeachingForBiliteracy.com ‘
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Estudio de palabras...

La palabra
_ tene Car-bon En-er-gi-a
silabas. .
So-lar Pe-tré-le-o
La silaba tonica Fé-si-les Con-ta-mi-na-cién
estaenla__. Re-cur-sos Ma-qui-nas
Por ende, es una Na-tu-ra-les Com-bus-ti-bles

palabra g

\1J
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Estudio de palabras...
dj Llana o grave
Esdrullul:f\ ¢ g Aguda
Antepenultima Pendltima - .
i , Ultima silaba
silaba silaba
maquinas combustibles Carbon
fosiles recursos contaminacién
petrdleo naturales
solar
energia
\1J
www.TeachingForBiliteracy.com
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Comprehension

Oral
Langua
Develop

Second
Language

Acquisition Language proficiency level

Background Knowledge
facts, concepts
Vocabulary .
breadth, precision, links ‘ ‘ \
- [ —
Language Structures
syntax, semantics
Verbal Reasoning \
inference, metaphor ‘
Literacy Knowledge
print concepts, genres

Reading Rope fog
Strands of Oral Lan
Literac)

What about

writing? :

Metalinguistic

Awareness Word

Linguistic
Scaffolds

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

Time
Recognition
syllables, phonemes
> / /

Writing
* Oracy
* Handwriting

)

~d £ Spelling
/ * Grammar

* Composition
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Biliteracy Unit Framework

Unit Theme:
* Content Area Standards
Spanish Language Arts Standards

Content and Literacy Big Ideas

.
.
.
e Summative Assessment

Spanish Language Development Standards

C

Building Oracy, Background Ki
e Academic li ing and Ki

p!

y for content i

1 and literacy development.

e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension

Content Area Instruction

e Oracy, background knowledge, and language comprehension  Oracy, background knowledge, and
« Comprehensive literacy routines, strategies and reading Ianguage comprehension
behaviors. -
e Inquiry
Writing ¢ Investigations
e Oracy, background knowledge, and language comprehension e Experiments
« Comprehensive literacy routines, strategies writing behaviors. o Experiences

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension

. , Phonics, D

Orthography

e Vocabulary background knowledge, syntax, and semantics

Encoding,

Summative Assessment

Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

JUBWISSOSSY SAIW.IO

V. iEactiiigrul piiteiacy.cult
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Strategy Name and Description

Language Supports and Notes

Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text
while the students, guided by the teacher, act
out the story either silently or joining into th:
narration using the key academic vocabulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specifi
movement.

Teaching for Biliteracy Book: page 81

Fishbowl: A small group of students is
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of
the students observing their actions and
language. The teacher guides the students in
the fishbowl through the activity, narrating
and providing sentence prompts as needed.
After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

Teaching for Biliteracy Book: page 82 & 136

Sensory Supports Graphic St I i PP
Real-life objects (realia) * Charts * In pairs or partners
Manipulatives * Graphic organizers « In triads or small groups
Pictures & photographs * Tables + Ina whole group
Hlustrations, diagrams & drawings | * Graphs « Using cooperative group
Magazines & newspapers * Timelines structures

Physical activities Number lines
Videos & Films
Broadc

Models & figures

s * In the nati

With mentors

With the Internet (Web
sites) or software programs
language (L1)

© WIDA Language Development Standards

Notes:
e Meaningful Frame (i.e., content and unit theme)
L Supports and Notes
Sensory Supports Graphic St I ive Supps
. * Charts « In pairs or partners
. ) « Graphic organizers « In triads or small groups
* Pictures & photographs * Tables + Ina whole group
« Tllustrations, diagrams & drawings | * Graphs * Using cooperative group
* Magazines & newspapers * Timelines structures
 Physical activities * Number lines * With the Internet (Web
* Videos & Films sites) or software programs
* Broadcasts * In the native language (L1)
* Models & figures * With mentors
© WIDA Language Development Standards
Notes:
e Meaningful Frame (i.e., content and unit theme)

High Leverage Biliteracy Strategies Page 2

E

l

Ieverdge DilLerduy Sstidlegies, sidii Lie Un Loue!

re high
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Adapted Readers Theater (ART)
with TPR

The teacher summarizes or

Tc;qching for paraphrase is a text as she and
Biliteracy the students act it out.

St hening Brid ‘
- S Through the teacher’s

narration, and the interaction
and movement of students,
the concepts and vocabulary
are previewed.

an
\J
www.TeachingForBiliteracy.com

KAREN BEEMAN o
CHERYL UROW

=
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Energia renovable Energia no renovable
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* Todas las fuentes de energia provienen de
recursos naturales.

e Algunos tipos de energia, como la energia
solar, la edlica, la hidroeléctrica, y los
biocombustibles que vienen de materia
vegetal son renovables.

e Otros tipos de energia, como el carbdn, el
petrdleo, y el gas natural son combustibles
fosiles que se queman, y por lo tanto, no son
renovables.

e A pesar que hay dos tipos de energia, uno se
usa mas que el otro. ¢Cual sera y por qué?

125

Sensory Supports Graphic Supports

* Real-life objects (realia) <: o Charts >

* N

* Pictures & photographs
L4 uStra g s X ¢

* Physical activities

Interactive Supports

structures
o With the Internet (Web

Si[L’S) or software programs

¢ Timelines
¢ Number lines

idc
¢ Broadcasts

* Models & figures

¢ In the native language (L1)
¢ With mentors

© WIDA, Language Development Standards

‘If-:\
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Strategy Name and p Language Supports and Notes

Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text o Real-life ohiecrs (realia) Charre Tnn

while

an [Meaningful frame or Context in whlch thls
This pr

et strategy was used.

that there is not as much of an emphasis on * Models & figures * With mentors
associating specific vocabulary with a specific|

movement.

Sensory Supports Graphic St I ive Si

otes:

Teaching for Biliteracy Book: page 81 e Meaningful Frame (i.e., content and unit theme)

Strategy Name and

Fishbowl: A small group of students is

N o Sensory Supports Graphic Supports Interactive Supports
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of * Real-life objects (realia) * Charts « In pairs or partners
the students observing their actions and * Manipulatives * Graphic organizers * In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Inawhole group
the fishbowl through the activity, narrating + lustrations, diagrams & drawings | * Graphs + Using cooperative group

o * Magazines & newspapers * Timelines structures

and providing sentence PFOMPLSISs needed. « Physical activities « Number lines * With the Internet (Web
After the students observe their peers * Videos & Films sites) or software programs
participating in the fishbowl, they return to * Broadcasts * In the native language (L1)

their places and begin the same activity. * Models & figures * With mentors

Teaching for Biliteracy Book: page 82 & 136 Notes: S WIDA [angusga Development Sandens

e Meaningful Frame (i.e., content and unit theme)

Ieverdge DINLerdey strdlegies, scdr e Ui Loae!
B

High Leverage Biliteracy Strategies Page 2 .ven

127

Fish Bowl

PISIETEF for demonstrating the

Blhteracy expectation rather than the

Strengthening Bridges .
between Languages teacher telling students

what to do.

KAREN BEEMAN

CHERYL UROW

www.TeachingForBiliteracy.com

Students become the model
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Strategy Name and Description Language Supports and Notes
Adapted Reader’s Theater (ART): An
Sensory Supports Graphic Supports In v
adaptation of readers’ theater where the /O B > (it M
teacher summarizes or paraphrases a text « Real-life objects (realia) « Charts « In pairs or partners
while the students, guided by the teacher, act * Manipulatives * Graphic organizers * In triads or small groups
out the story either silently or joining into the * Pictures & photographs * Tables * Inawhole group
narration using the key academic vocabulary. . :\l,lu“m-(imz‘diagmms & drawings | ¢ —(l-lva}]‘f * Using cooperative group
. . * Magazines & newspapers ¢ Timelines structures
This previews concepts and vocabulary from * Physical activities « Number lines * With the Internet (Web
the text through narration and movement. « Videos & Films sites) or sofiware programs
While it is similar to TPR, the difference is « Broadcasts + In the native language (L1)
that there is not as much of an emphasis on * Models & figures * With mentors

associating specific vocabulary with a specific
movement. Notes:

© WIDA Language Development Standards

Strategy Name and Description Language Supports and Notes

Fishbowl: A small group of students is . B S

elected to model a cooperative activity or SSRSOPASURROIC Ciohhic kil

enter task in the "fishbowl," with the rest of * Real-life objects (realia) « Charts « In pairs or partners

he students observing their actions and * Manipulatives * Graphic organizers * In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Inawhole group

he fishbowl through the activity, narrating * Illustrations, diagrams & drawings | * Graphs * Using cooperative group

nd providing sentence prompts as needed. * Magazines & newspapers * Timelines structures

N . * Physical activities * Number lines * With the Internet (Web

fter the students observe their peers * Videos & Films sites) or software programs
participating in the fishbowl, they return to * Broadcasts + In the native language (L1)

heir places and begin the same activity. * Models & figures * With mentors

Teaching for Biliteracy Book: page 82 & 136 Notes: © WIDA Language Development Standards

High Leverage Biliteracy Strategies Page 2 ...

% | leverage biliteracy strategies, scan the QR Code!
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C APITULO_TRES
Renovable confra

le .
Nno reng\’gp g

_/
La biomasa es material vegetal utilizado para hacer
biocombustibles ¥ producir bioenergia. Por lo tanto, Jog
biocombustibles son renovables. Las energias renovab|es

como los biocombustibles, la energia solar y la edlica, sop,

importantes para nuestro BEfEfes § VN G
futuro porque no se gastan.
Las fuerzas naturales estan Combustible para \,~}
en constante renovacién el pensamiento \éj
0 reposicién.
A pesar de que usamos i oo del -

7 86 % de la energia del
energia renovable en algunos mundo proviene de los
lugares, la mayoria de combustibles fosiles.

nuestra energia proviene de
una fuente no renovable,

los combustibles fésiles, Para
producir energfa quemamos
combustibles f6siles, como
carbén, petréleo Y gas natural,
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En este parrafo, lei que :
Por lo tanto, pienso que :

Estoy de No estoy de
acuerdo. acuerdo.
También lei que En este parrafo,
: lei que :
Por lo tanto, Por lo tanto,
pienso que . «pienso que .
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Sensory Supports Graphic Supports Interactive Supports

Charts

* Real-life objects (realia) < .

* N

* Pictures & photographs
L4 Stra g s X p:

* Physical activities

IC organizers

structures
o With the Internet (Web

sites) or software programs
¢ In the native language (L1)
¢ With mentors

¢ Timelines
¢ Number lines

¢ Broadcasts

* Models & figures

© WIDA, Language Development Standards

‘(f-:\
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Strategy Name and L Supports and Notes
Adapted Reader’s Theater (ART): An
Sensory S rts Graphic Si [ ive St
adaptation of readers’ theater where the e - i
teacher summarizes or paraphrases a text o Real-life ohiecrs (realia) o Charre o In nairs ar narmners

while

a«n Meaningful frame or Context in which this
strategy was used.

narrati

This pr

the tey

While

that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

Teaching for Biliteracy Book: page 81

* Models & figures

|

With mentors ‘

Notes:

© WIDA Language Development Standards

e Meaningful Frame (i.e., content and unit theme)

Strategy Name and

Language Supports and Notes

Fishbowl: A small group of students is
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of
the students observing their actions and
language. The teacher guides the students in
the fishbowl through the activity, narrating
and providing sentence prompts as needed.
After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

Teaching for Biliteracy Book: page 82 & 136

Magazines & newspapers

Physical activities
Videos & Films
* Broadcasts
Models & figures

Sensory Supports Graphic Supports Interactive Supports
« Real-life objects (realia) * Charts « In pairs or partners
* Manipulatives * Graphic organizers « In triads or small groups
* Pictures & photographs « Tables + Ina whole group

llustrations, diagrams & drawings | * Graphs

Timelines

Number lines

Meaningful Frame (i.e., content and unit theme)

Using cooperative group
structures

With the Internet (Wb
sites) or software programs
In the native language (L1)
+ With mentors

High Leverage Biliteracy Strategies Page 2

high
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Strategy Name and D

Language Supports and Notes

Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text
while the students, guided by the teacher, act
out the story either silently or joining into the
narration using the key academic vocabulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

Teaching for Biliteracy Book: page 81

Sensory Supports

Graphic St

Real-life objects (realia)
Manipulatives
Pictures & photographs

& newspapers

Broadcasts

+ Models & figures

ations, diagrams & drawings

Charts
Graphic organizers

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Notes:

© WIDA Language Development Standards

e Meaningful Frame (i.e., content and unit theme)

Strategy Name and L Supports and Notes

Fishbowl: A small group of students is

group . o Sensory Supports Graphic St I ive Supp:
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of * Real-life objects (realia) * Charts * In pairs or partners
the students observing their actions and  Manipulatives * Graphic organizers « In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Inawhole group
the fishbowl through the activity, narrating + Ilustraions, diagrams & drawings | * Graphs * Using cooperative group

Lo g * Magazines & newspapers * Timelines structures

and providing sentence prompts as needed. * Physical activities « Number lines * With the Internet (Web
After the studentsigbserve their peers * Videos & Films sites) or software programs
participating in the fishbowl, they return to « Broadcasts « In the native language (L1)
their places and begin the same activity. * Models & figures * With mentors

Teaching for Biliteracy Book: page 82 & 136

Notes:

© WIDA Language Development Standards

e Meaningful Frame (i.e., content and unit theme)
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Science and Language Arts
Over the course of each unit, the students will engage in...
e Oracy & Background Knowledge development

(Language Comprehension)

Science experiences/inquiry

Whole group mini lessons

Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)

JUBLISSASSY SANBWOS

10:30 - 11:00 Intervention Block Bilingual
11:00 - 12:00 Lunch/Recess Student choice
12:00 - 1:15 Math - over the course of a math unit, the students will
engage in: ENGLISH
e Oracy development Pg . 2 9

Social Studies and Language Arts —
Over the course of each unit, the students will engage in...

e Oracy & Background Knowledge development
(Language Comprehension)
SS experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)

ENGLISH

offered in Spanish
and half in English
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]
Sample Yearlong Biliteracy Map -4t" Grade 50/50

Grade Level 4 - Langu % English (Math in English)

NGss:

4-p54.2 Dovelop a mode to describe that light reflecting
rom objects and entering the eye allows objects o be

| 4511 Construct an argument that plants and animals.
i

Dual language
is most effective when all &
the structures work

anomic.
common good and Individual libertios. C1.4.1; C14.2; & of goods.
C144,C1a5

C2: Recognizes that one has rights and responsibiltc
citizen in one’s own community. C2.4.1; C2.4.2; C2.4 Eu
C3: Knows tht theraare cifferent commities noarb ©
thore may ba diferent ulas for diferent commnttes .

: ; C3.45)

process theinformation In their brain, an
Information I diferent ways.

UBWSSBSSY GAJEULOS

Lo

ental step in
C3.42:C3.4.3; C3.4.4; C3. vy
o ‘when one shows concern for th .
of one’s classroom, school, and community, one is be aped by
minded.” C4.4.1; C4.4.2; C4.4.3; G4 4.4 Social Studies. t H24

sss2  $ss3 SsS4

s

Writing Standards - W4.2 Informational - F
W.47 W48 W49 W44 WA10

W.A.6 W4T W49 WA.4 W40 WASWADWAS WAL WAL | W.4.6 W.4.7 W.4.8 W.4.4 W.4.10 —
3 Reading Standards - Informational Texts - Reading Standards - Informational Texts - T 2l [3
3 dards - s into f g Standards - Literary Texts Reading Standards - Literary Texts
z Ri4.2; RI44; RI4.5 RIAT A5 RGN0 RL4.3; RL4.4; RL4.6; RL4Y "§ o RL4.2; RL.4.5; RLA.T =7

ingForBiliteracy.com
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Planning for Biliteracy: Creating Sustainable Systems

Biliteracy Guidelines — PreK (Beeman & Urow, 2013)

1. Biliteracy PreK classrooms are ly appropriate PreK cl (Developmentally
Appropriate Practice, NAEYC Position Statement Adopted April 2020

2. Students are provided integrated, engaging learning experiences in each language every day that Pa ge 2 1
they are in class.

3. Teachers and other adults engage students in each program language at different times of the

day. This is called language and content allocation.
4. Students are together for differentiated, but not separate, instruction.

Biliteracy Guidelines — K-5 (Beeman & Urow, 2013)

1. Allstudents receive literacy instruction (language arts) in both languages every day, beginning at
entry into the program.
1. Each language arts class focuses on different standards — NOT the same standards, themes,
or stories.
2. Students are together for differentiated, but not separate, instruction.
3. In PreK-5~grades, content and literacy are integrated.
4. Content (Science, Social Science and Math) is taught in one language only at each grade level.
This is called content allocation.

Biliteracy Guidelines for Secondary (Beeman & 2013

1. Students take both an English Language Arts and a Spanish language arts class every
quarter/semester. Each language arts class focuses on different standards — NOT the same
standards simultaneously or books.

2. Content is taught in one language only at each grade level while literacy is shared between both

languages. This is called content allocation.

Students have access to the same electives and services that are available to all other students in

the school.

4. All teachers of dual language students, whether in English and Spanish, consider themselves
biliteracy/dual language teachers.
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Biliteracy Recommendations for Pre-K:
« Biliteracy Prek are ppropriate Prek (D
Appropriate Practice, NAEYC Position Statement Adopted April 2020)

+ Students are provided integrated. ensasin ) Pa e 16
How could the recommendations g

help create vertical alignment?

How could your instruction benefit

by using the T4B
recommendations?

Biliteracy Recommendations for Secondary:

« Students take both an English Language Arts and a Spanish language arts class every
quarter/semester. Each language arts class is contextualized around a meaningful theme or topic
in which all components of literacy are taught and addressed as interconnected practices that
support each other.

« Itis highly recommended that each literacy class cover different standards and themes or

topics to reduce redundancy and optimize transfer.
Content is taught in one language only at each grade level while literacy is shared between both
languages. This is called content allocation.
Students have access to the same electives and services that are available to all other students in
the school.
Al teachers of dual language students, whether in English and Spanish, consider themselves
biliteracy/dual language teachers.
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