


 Developing Biliteracy Schedules 
(that support your program goals, align with program pedagogy, and match the program language and content allocation plan)

Teaching for biliteracy is different from teaching for monoliteracy and therefore requires a multilingual lens when developing schedules. The language allocation plan describes how much daily instruction will occur in each program language at each grade level. The content allocation plan describes which content areas will be taught in which program language at each grade level, and the direction of the Bridge for each content area.  Biliteracy schedules translate these two biliteracy structures (language allocation and content allocation) into a daily schedule that reflects the teaching for biliteracy recommendations, supports developing bilinguals in reaching the goals of biliteracy, and allows teachers the time to fully implement biliteracy instruction that reflects the evidence-based practices in the program pedagogy.
The table of contents below includes tools and resources to develop and evaluate biliteracy schedules and ensure they align with the program vision, pedagogy, and language and content allocation plan.
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A biliteracy schedule uses the program language and content allocation plan to clearly articulate the amount of instructional minutes students will receive in each program language. In addition, the schedule allocates blocks of time for instruction in each program language that allow the evidence-based practices described in the pedagogy to come to life in the classroom. 

A biliteracy schedule is a structure that supports the program goals, aligns with program pedagogy, and matches the program language and content allocation plan.  In addition:   

· Daily minutes for instruction in the non-English language and in English reflect the percentages allocated to these languages in the program language and content allocation plan.

· Daily instructional time in each program language aligns with the content identified in the program language and content allocation plan.

· There is designated time for language arts in each program language (daily).

· Each language includes a large block of time for integrated instruction in each language.
 
· The amount of instructional time in each program language is maximized (for every grade level).  The schedule reduces the number of times students switch languages in a day (preferably one switch a day) and does not include small, isolated blocks of times.

· Classroom routines, like calendar time or class meetings, are assigned a time and language so that students do not experience these routines twice in a day.

· The Bridge is not included in the schedule, though it is an instructional practice expected to occur at the end of each unit in each program language in adherence with the program language and content allocation plan.

· If there is an intervention block, it happens only once in a day. This is also the time that is used for special services for the grade level so that students do not miss Tier 1 instruction. 
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In our work with biliteracy programs across the United States, we have seen many districts struggle with creating biliteracy schedules. This task requires districts to take what is typically a 5- or 6-hour school day that has been designed for monoliteracy (literacy and content in one language only) and structure it, without adding any hours to the day, to support teaching for biliteracy. 

Students in a biliteracy program are expected to cover two languages in the same amount of time that their monolingual counterparts have for one language. Because monoliteracy schedules are organized around only one language arts class a day, simply taking a monoliteracy daily schedule and assigning a percentage of that schedule to Spanish and the balance to English does not provide for daily literacy instruction in two languages. In some cases, we have seen monoliteracy schedules that silo the elements of literacy instruction: reading instruction separate from writing instruction, and a separate time for literacy foundational skills instruction. This kind of separation of the elements of literacy is contrary to the design of the literacy standards (Council of Chief State School Officers & National Governors’ Association, 2021; Minnesota Department of Education, 2020; Texas Essential Knowledge and Skills, 2017) and to the evidenced-based practices effective for developing bilinguals (Escamilla, et. al., 2022). In addition, there is just not enough time in the day to teach siloed literacy instruction in two languages. 

As described in the language and content section above, the language and content allocation plan anchors the design of schedules and the purchasing of resources for instruction, and it helps teachers determine when, how, and what to Bridge. A common misunderstanding is the idea that for students to become biliterate, content must be shared across languages at every grade level. While it is true that students need to be exposed to academic language in both Spanish and English, trying to teach content in both languages at each grade level – like in a day-to-day model or week to week model - often results in students waiting for their most comfortable language (often English) and “checking out” during instruction in the other language.  In a day-to-day model students receive instruction all day in English one day and the next day in Spanish. The week-to week model organizes instruction in one language all week long and then switches to the opposite language the following week.  When day-to-day or week-to week models are used, students tend to develop receptive language but not as much productive language or not develop linguistically in that language. Likewise, in these day-to-day or week-to-week models, teachers understand that if students do not comprehend something in one language they can just wait until the instruction switches to the other language. As a result, the use of sheltered instruction (i.e., language scaffolding strategies) and differentiation strategies that would make content comprehensible for students at different stages of English- and Spanish-language development are often missing in day-to-day or week to week models.  Additionally, when content is shared between languages at a grade level, teachers can, unwittingly, end up favoring instruction in English because of comfort level and anxiety over high-stakes testing.

The guidance shared here ensures that the biliteracy schedule reflects the minutes in a school day from the multilingual perspective and efficiently allocates these minutes to each program language, thus aligning with the program language and content allocation plan, as well as the evidence-based practices described in the pedagogy. The tools below include criteria to evaluate biliteracy schedules and a protocol for creating a biliteracy schedule. 
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Creating a biliteracy schedule requires a fresh look at the school day, beginning with calculating the length of the school day and then systematically allocating classroom instructional minutes by language and content.

Three tables are included below:
· Criteria for creating and evaluating a biliteracy schedules
· A step-by-step protocol for creating a biliteracy schedule
· A completed sample protocol and corresponding Biliteracy Schedule
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	Element
	Biliteracy Schedule that Reflects the Multilingual Perspective and the Teaching for Biliteracy Recommendations 
	Biliteracy Schedule that Reflects the Monolingual Perspective and Requires Revision

	Alignment with the program language allocation plan
	The amount of daily instructional minutes for the non-English language reflects the percentage indicated in the program Language Allocation Plan.

The amount of daily instructional minutes for English reflects the percentage indicated in the program Language Allocation Plan.
	The amount of daily instructional minutes does not reflect the percentage indicated on the program language and content allocation plan for one or both languages.

	Alignment with the program content allocation plan
	The schedule includes daily content instruction in the non-English language that aligns with the content identified in the program content allocation plan.

The schedule includes daily content instruction in English that aligns with the content identified in the program content allocation plan.

The schedule includes time for language arts in each language (daily).
	The schedule does not include daily time in each program language for content instruction.

The schedule does not specify how the instructional minutes are to be used for content instruction.

The content areas (math, science, social studies) assigned to each language on the schedule does not match the program language and content allocation plan. 

	Alignment with the program pedagogy
	The schedule incorporates and allocates time for the evidence-based practices necessary for developing bilinguals described in the program pedagogy. 

For example, if the pedagogy states that units that integrate content (such as science or social studies) with language arts will be used for instruction, the schedule lists when instruction aligned to the integrated units will take place in each language. 
	The schedule does not incorporate or allocate time for the evidence-based practices (such as integration of content and language arts or oracy development) described in the pedagogy.

The schedule only incorporates and allocates time for the evidence-based practices described in the pedagogy in only one program language, but not both. 


	Organization of minutes on the schedule. 
	Each language includes a large block of time for all the components of literacy taught in each language, and integrated instruction (Science/SS/Universal Theme AND Language Arts) that is at least 60 minutes long.

The schedule maximizes time in each language with one transition from one language to the other (minimizing the number of times students switch languages in a day)

The schedule is color-coded to easily determine what instructional minutes are facilitated in each program language.
	Minutes on the schedule are organized by content area, which are siloed rather than integrated. 
For example, the schedule says:
· 9-10 Reading 
· 10-11 Writing 
· 11-11:30 Foundational skills
· 11:30-12:00 Science

The schedule includes multiple changes in the language of instruction across the day.

The schedule is not color-coded and does not specify what instructional minutes should be used to facilitate instruction in either program language.

	Organization of activities on the schedule.
	The schedule incorporates all school and district mandated activities.

If instructional minutes are dedicated to activities such as SEL, classroom meetings, calendar time, etc. They are assigned a time and language so that students do not experience these routines twice in a day. Schedules should be analyzed vertically to avoid having SEL in the same language year after year.  
	There is a district or school expectation for activities such as SEL, classroom meeting, and/or calendar time to occur, but it is not incorporated into the schedule OR the activities are not assigned a time and language and therefore duplicated in the schedule.



	The schedule identifies content in the same language all year long.
	The schedule identifies content in the same language all year long. 

There are instructional minutes dedicated to each program language daily.

While the schedule includes time in each program language daily, what students do in each language during the instructional day is different, and that is reflected on the schedule.
	The language of instruction for content areas (math, science, social studies) changes on the schedule depending on the day or week.

The schedule alternates language of instruction by week: each week the students experience content in a different language.  

What students experience in one language is duplicated in the other language, and this is evidenced in the schedule.

	Time for Tier 2 and Tier 3 instruction
	The schedule includes an intervention block, which is consistent across the grade level. It happens only once in a day and is when students receive Tier 2 instruction or enrichment. This makes it so that students do not miss Tier 1 instruction.  

For students needing Tier 3 support, the specialist pushes into the classroom (as much as possible). The support provided is contextualized within classroom instruction/units so that when the work the student does with the specialist aligns with what is happening in the classroom.  
	The schedule does not specify a time for Tier 2 or Tier 3 instruction (as a result, specialists pull students to receive these services from the classroom causing students to miss Tier 1 instruction, and/or students are pulled from Spanish instruction and receive support in English). 
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The table below is an example completed protocol for third grade in School District X.  
	Sample Completed Steps for Using the Program Language and Content Allocation Plan to Calculate Instructional Minutes and Corresponding Biliteracy Schedule
For 3rd Grade at School District X

	Directions
	Calculation

	1. Calculate the total daily instructional minutes in a school day (from arrival to dismissal).
· For third graders at School District X, the morning bell rings at 9:00 AM and students are dismissed at 3:40 PM
	Total daily instructional minutes: 400 minutes

	2. Total the number of daily non-classroom instructional minutes, such as breakfast, lunch, and recess, and subtract it from the total daily instructional minutes.
· For third graders at School District X, daily non-instructional minutes are:
· Breakfast upon arrival: 25 minutes
· Lunch: 30 minutes
· Recess: 30 minutes
	
	Total from step 1:
	400 minutes

	Total daily non- instructional minutes (for 3rd grade)
	85 minutes

	Total daily instructional minutes after subtracting non- instructional time
	315 minutes




	3. Identify the number of daily minutes dedicated for intervention purposes (tier 2-if separate from tier 1- and tier 3) and subtract it from the total identified in step 2. 
· For third graders at School District X, daily minutes for intervention services for the grade level is 30 minutes
	
	Total from step 2 red box
	315 minutes

	Total daily intervention minutes (for 3rd grade)
	30 minutes

	Total daily instructional minutes after subtracting intervention time
	285 minutes




	4. Identify the average amount of minutes for specials/elective classes. Subtract this number from the total identified after step 3.
· For third graders at School District X, the average amount of daily elective classes is 45 minutes. Each day, students attend a different specials class, facilitated by a teacher other than the classroom teacher that uses a different curriculum that is unrelated to what occurs in the classroom:
· Art: 45 minutes (facilitated in English)
· Music: 45 minutes (facilitated in Spanish)
· STEM: 45 minutes (facilitated in Spanish)
· Library: 45 minutes (Alternates being facilitated in Spanish one week and English the next)
· PE: 45 minutes (facilitated in English)
	 
	Total from step 3 red box
	285 minutes

	Average daily minutes of specials classes for this grade level
	45 minutes

	Total daily instructional minutes after subtracting intervention time
	240 minutes




	5. Use the program Language Allocation Plan to determine the instructional minutes for each language for each grade level.
· Identify the percentage of time for each program language. Then, use this percentage to calculate classroom instructional minutes for each grade level.
· For third graders at School District X, the language allocation is 50% in Spanish, and 50% in English
	
	
	

	% of time in each language
	Spanish: 50%
	English:    50%

	Calculation of classroom instructional minutes in each program language
	120 minutes
	120 minutes




	6. Use the program Content Allocation Plan to determine the language in which math is taught for the grade level. Using the agreed upon district math minute allocation for math minutes, subtract it from the instructional minutes for that language.
· For third graders at School District X, tier 1 math instruction (i.e., instruction of new mathematical concepts, review of these concepts, and small group classroom support of these concepts is taught in Spanish)
· For third graders at School District X, 20 minutes of FLUENCY practice, including concepts previously taught in prior years and in previous units, is provided in English.
	
	Total from step 4 red box
	240 minutes

	% of time in each language for this grade according to the language allocation plan
	Spanish
50% 
	English
50%

	Step 5: Calculation of classroom instructional minutes in each program language 
	120 minutes
	120 minutes

	Step 6: Number of minutes for math instruction (in one language only) Put an X or 0 in the other language.
	60 minutes
	0

	Step 6: If applicable, number of minutes for math fluency practice (which may be in the other program language from math instruction) Put an X or 0 in the other language.
	0
	20 minutes

	Step 6: Total minutes left over in each language after calculating math
	60 minutes
	100 minutes

	Step 7: Classroom Meeting
	0 
	10 minutes

	Step 7: Total number of minutes left over in each language for INTEGRATED instruction
(note: this number must be at least 60 minutes – if it is not, revise calculations above)
	60 minutes
	90 minutes




	7. Identify any other program mandated processes or classroom instructional requirements that are expected to be taught/facilitated by the classroom teacher. Assign them to ONE program language. Then subtract this total from the number of instructional minutes in each language.
· For third graders at School District X, 10 minutes of classroom meeting time is assigned to English 
	

	8. Use the information from steps 5-7 to create a schedule that shows the amount of time for instruction aligned to integrated (content/universal theme and literacy) units of study (BUFs) in each language.
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	Time
	Subject
	Language

	9:00 – 9:25
(25 minutes)
	Arrival/Breakfast
	Student choice


	9:25- 10:25
(60 minutes)
	Math Tier 1 Instruction - over the course of a math unit, the students will engage in:
· Oracy development
· Reading and Writing
	Spanish

	10:25-11:25
(60 minutes)
	Social Studies and Language Arts 
Over the course of each unit, the students will engage in…
· Oracy
· Social Studies experiences/inquiry
· Whole group mini lessons
· Writing (independent, small group and whole group)
· Reading (independent, small group and whole group)
· Foundational Skills and Language Comprehension (Word Study)
· Independent Practice
	Spanish

	11:25- 11:55
(30 minutes)
	Small Group/Individual Intervention Time - “WIN Time”
	Offered in both languages, depending on student need and determined by the teacher(s)

	11:55 - 12:55
(30 minutes each = 60 minutes total)
	Lunch/Recess
	Student choice


	12:55- 1:05
(10 minutes)
	Classroom Meeting
	English


	1:05- 1:25 
(20 minutes)
	Math - Fluency practice
	English

	1:25- 2:55
(80 minutes)
	Science and Language Arts – 
Over the course of each unit, the students will engage in…
· Oracy
· Science experiences/inquiry
· Whole group mini lessons
· Writing (independent, small group and whole group)
· Reading (independent, small group and whole group)
· Foundational Skills and Language Comprehension (Word Study)
· Independent Practice
	English

	2:55- 3:40
(45 minutes)
	Specials


	Half are offered in Spanish and half in English

	3:40
	Dismissal
	Student Choice
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The table below includes a step-by-step protocol for developing biliteracy schedules that meet the criteria specified above. 

	Step-by-Step Protocol for Using the Program Language and Content Allocation Plan to 
Calculate Instructional Minutes and Develop Biliteracy Schedules

	Directions
	Calculation

	1. Calculate the total daily minutes in a school day (from arrival to dismissal).
a. Note the time the morning bell rings and students enter the building and when the afternoon bell rings and students are dismissed. Calculate those minutes - bell to bell. 
b. Because the daily minutes of each grade level may be different (along with all the calculations that follow in subsequent steps), it is important to do follow these steps and create sample schedules for EVERY grade level)
	Total daily minutes: 

7:40 am – 2:55 pm

435

	2. Calculate the total number of daily non-classroom instructional minutes, such as breakfast, lunch, and recess, and subtract it from the total daily instructional minutes.
a. Breakfast: 15 - SEL
b. Lunch: 45 (recess 20)
c. Recess: 20 recess 
d. Total: 80
	
	Total from step 1:
	435

	Total daily non- instructional minutes 
	80

	Total daily instructional minutes after subtracting non- instructional time
	355




	3. Identify the number of daily minutes dedicated for intervention purposes (tier 2 and tier 3) and subtract it from the total identified in step 2. 
a. Identifying a time for each grade level for these services eliminates the need for students to be pulled from Tier 1/Core instruction to receive these services. These services should be offered bilingually, based on student need. The language in which the service is offered to the student is determined by the teacher(s).
b. The number of daily minutes dedicated to intervention purposes may be different for every grade level. In some instances, such as with kindergarten, intervention time may not be added to the schedule until half way through the year. 
c. In some districts, this is called “WIN time”
	
	Total from step 2 red box
	355

	Total daily intervention minutes
	30 (WIN) typically math for monolingual


	Total daily instructional minutes after subtracting intervention time
	325




	4. Identify the average amount of minutes for specials/elective classes. Subtract this number from the total identified after step 3.
a. This includes non-classroom instructional time such as library, art, PE, music, health, STEM, etc. Usually, these classes use a separate curriculum that is not integrated with any other aspects of the classroom instructional day.
b. These classes may be taught/facilitated by the classroom teacher, or they can be taught/facilitated by a different teacher. 
c. To support the program vision and ensure students meet the program goals, it is ideal when there is a strategic plan to facilitate these classes in each of the program languages; when some are offered in English, and some are offered in the non-English language.
d. As mentioned before, the average amount of daily specials/elective time may differ for each grade level. Therefore, this protocol needs to be repeated with every grade level.
	 
	Total from step 3 red box
	325

	Average daily minutes of specials classes for this grade level
	50

	Total daily instructional minutes after subtracting intervention  time
	275




	5. Use the program Language Allocation Plan to determine the instructional minutes for each language for each grade level.
a. Identify the percentage of time for each program language. Then, use this percentage to calculate classroom instructional minutes for each grade level.
b. The percentage of time that students spend in each program language may be different at every grade level. 
	
	Total from red box in step 4
	275

	% of time in each language for this grade according to the language allocation plan
	Spanish


80
____ % 
	English


20
____%

	Step 5: Calculation of classroom instructional minutes in each program language 
	220
	55

	Step 6: Number of minutes for math instruction (in one language only) Put an X or 0 in the other language.
	80
(IM)

60 Tier 1
20 – IM centers
	

	Step 6: If applicable, number of minutes for math fluency practice (which may be in the other program language from math instruction) Put an X or 0 in the other language.
	
	

	Step 6: Total minutes left over in each language after calculating math
	140
	55

	Step 7: Other (specify for what)
	SEL – see breakfast minutes

	

	Step 7: Other (specify for what). SCIENCE AND SOCIAL STUDIES
	(40 (integrated in the 140 total)
	

	Step 7: Other (specify for what)
	
	

	Step 7: Total number of minutes left over in each language for INTEGRATED instruction
(note: this number must be at least 60 minutes – if it is not, revise calculations above)
	140
	55




	6. Use the program Content Allocation Plan to determine the language in which math is taught for the grade level. Using the agreed upon district math minute allocation for math minutes, subtract it from the instructional minutes for that language.
a. Based on the Teaching for Biliteracy Recommendations, it is suggested that math instruction be delivered in only ONE program language. Therefore, this calculation will result in different totals in the red row.
b. Math instruction may be facilitated in a different language at each grade level, and therefore, this protocol should be used to calculate minutes in each language at each grade level.
c. Because it is recommended that at least 60 minutes be dedicated for integrated language arts instruction in each language and some districts require up to 90 minutes of math instruction, some districts opt to include some minutes of math fluency practice in the other language (i.e. NOT remediation, reteaching, or instruction of new concepts, but fluency practice of skills that all students already know)
	

	7. Identify any other program mandated processes or classroom instructional requirements that are expected to be taught/facilitated by the classroom teacher. Assign them to ONE program language. Then subtract this total from the number of instructional minutes in each language.
a. These processes or classroom instructional requirements may include things such as calendar time, meditation time, or classroom meetings, OR the use of a specific SEL curriculum.
	

	8. Use the information from steps 5-7 to create a schedule that shows the amount of time for instruction aligned to integrated (content/universal theme and literacy) units of study (BUFs) in each language.	

	Sample Biliteracy Schedule for Kindergarten at Chicot 

	Time
	Subject
	Language

	7:40-7:55
	SEL and breakfast
	Spanish

	7:55-10:15
	Language Arts integrated with Science and SS
· Building oracy and background knowledge
· Content instruction (science and ss) – Inquiry-based
· Problem-based/ phenomenon (big idea)
· Research 5E model
· Reading and writing about the inquiry
· Reading: (Content-based reading)
· Independent reading
· Whole Group
· Guided instruction and differentiated
· Cooperative learning (during small or whole group instruction)
· Foundational skills
· Writing:
· Response to reading
· Technical pieces of writing (grammar, etc.)
· A piece of writing that reflects the writing bucket for the unit

	

	10:20-11:05
	Lunch and recess
	Student choice

	11:05-12:20
	Math
· Building oracy and background knowledge
· Instructional routines geared to language learners
· Centers (include fluency) 15 minutes

(Curriculum team will need to guide the decisions around how to use the math program with language learners.  The curriculum team consists of the content specialists, plus multilingual educators, multilingual department. During the first year with kinder, consistent meeting will be set up for content specialists, DL principals and teachers, and multilingual staff to meet and discuss how the resources is being adjusted or supplemented for language learners.  Include GL-TLs?  Do GL-It’s support the English side?)
	Spanish

	12:20-1:10
	Specialty block (PE, Art, Garden, Music, Technology)
	English

	1:10-1:40
	WIN  - ELD time for EL’s 
	English

	1:40-2:35
	Language Arts with a universal theme (Friendship, etc.)
· Building oracy and background knowledge
· Reading: (Content-based reading)
· Independent reading
· Whole Group
· Guided instruction and differentiated
· Cooperative learning (during small or whole group instruction)
· Foundational skills
· Writing:
· Response to reading
· Technical pieces of writing (grammar, etc.)
· A piece of writing that reflects the writing bucket for the unit

	

	2:35-2:55
	Recess
	English






Great Minds
Watson:
· No SEL (no 15 minutes at the top)
· WIN at beginning
· Small group literacy – 20-minute block from 7:40-8:00 – keep in Spanish?  Will it be Maria O’Connell
· Enrichment (small group)
· Extra recess 2:40-2:55
· Lunch at 10:30
· 7:05-7:40 breakfast and arrival

Ms. Kelli and Dr. Henery will meet with Mr. Jackson to create a bilingual schedule for Watson.

ELD?  Program by code
10 ELs have a special code at Chicot.

Choices around the codes
· Integration is not an option 
· Only push-in (Lexia English, teacher-driven) 
· Pull-out with the ELD teacher
· No class period
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In our work supporting biliteracy programs across the nation, we come across four common pitfalls that can get in the way of developing biliteracy schedules that align with the program goals and structure. While all biliteracy programs are unique, because they reflect their own context, keeping these pitfalls in mind will ensure a wide-spread understanding of how instructional minutes on the biliteracy schedule are allocated and how schedules align with the program vision, pedagogy, and language and content allocation plan. 

Each pitfall is described below and includes a narrative of our experience in why addressing the pitfall is important and recommendations for addressing the pitfall.

	Pitfall 1: Teachers are expected to calculate minutes on their own, without any guidance, OR the protocol above is followed for one schedule for one grade level, but not for any other grade level and there is no follow up with teachers about their schedules.

	Our Experience

	Developing biliteracy schedules that align with the program vision, pedagogy, and language allocation plan is not easy. As mentioned previously, districts have to take what is typically a 5–6-hour instructional day that has been designed for instruction in only one language and structure it, without adding any additional minutes, to support teaching for biliteracy. 

In our experience, when teachers are expected to complete this task on their own without guidance, they may create schedules that do not align with the vision, pedagogy, or language and content allocation plan. For example, they may inadvertently:
· include more or fewer minutes in one language or for one subject area than is described in the language and content allocation plan, or 
· alter the language of instruction of a particular content
· Add additional activities in one or both program languages that are not necessary
· Repeat instructional activities in each program language
· Not include the evidence-based practices described in the pedagogy in the schedule

As a result, 
· Valuable instructional time in each program language is wasted on extraneous activities, thus leading teachers to voice concerns about not having enough instructional time
· Teachers feel frustrated about the instructional time in the classroom and request instructional materials as a way of addressing their frustration

	Recommendations

	Engage all teachers (in smaller groups, such as by grade level if possible) in using the protocol to develop biliteracy schedules. This way, there is a clear understanding about how instructional minutes are calculated, the expectation for their use, and how the biliteracy schedule aligns with the program vision, pedagogy, and language and content allocation plan. 



	Pitfall 2: Master schedules that maximize instructional time in each language (without interruption) are not created. 

	Our Experience

	The master schedule is a structure that ensures cohesion across all classroom schedules and that all schedules align with the program vision, pedagogy, and language and content allocation plan. 

In our experience, when a master schedule is missing, all the adults of the school organize the instructional day in a different way. As a result, instructional time and spaces are not efficiently used and there is misalignment among program structures, thus resulting in students not achieving the goals of the program. 

	Recommendations

	Use the protocol above to develop schedules for each grade level.

Develop a master schedule that includes all grade level schedules and meets the criteria described above, thus ensuring all structures work as a system to support the goals of the program. 



	Pitfall 3: Biliteracy schedules are developed after the monolingual schedules are developed and thus have a much harder time meeting all the criteria described above.

	Our Experience

	Teaching for biliteracy is different from teaching for monoliteracy. Because a biliteracy schedule is more complicated than a monoliteracy schedule, creating the biliteracy schedule first ensures that it meets all the criteria described above.

In our experience, when biliteracy schedules are developed after monoliteracy schedules, the schedules:
· Reflect monoliteracy instruction rather than biliteracy
· Often include instructional time that is siloed
· May also split literacy components between the languages, such as reading in one language and writing in the other language, so that the schedules can look “similar”

As a result, 
· There is an unrealistic expectation that the English and non-English teachers follow the same pacing as their monolingual counterparts, sabotaging the goals of the biliteracy program.
· The evidence-based practices described in the pedagogy statement will not be incorporated, especially the language acquisition strategies that make content and instruction comprehensible for developing bilinguals.

	Recommendations

	Develop the biliteracy schedules for each grade level first.






	Pitfall 4: A departmentalized model, where one teacher teaches math, another Science, another SS, and another Language Arts, and students rotate between the four teachers and therefore, there is no integration. (And may not follow the Language & Content allocation plan either)

	Our Experience

	Developing bilinguals benefit from integrated instruction that revolves around the same theme over long periods of time to support the development of knowledge and language. Therefore, a departmentalized model (such as where one teacher teaches math, another science, another social studies, and another language arts), is not most effective for developing bilinguals. 

	Recommendations

	Use the program pedagogy, which includes the evidence-based practices necessary for developing bilinguals, to help teachers understand why integration is a necessary component for teaching for biliteracy.

Use the protocol above to create biliteracy schedules.

Use the program language and content allocation plan to determine the content areas to be taught in each language. 
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	Sample Biliteracy Schedule –
80% of Day in Spanish and 20% of Day in English

	Time
	Subject
	Language

	8:00 – 8:20
	SEL and Classroom Community Building
	SPANISH

	8:20 – 10:30
	SS/Spanish Language Arts OR
Science/Spanish Language Arts (alternating units)
Over the course of each unit, the students will engage in…
·	 Oracy
·	 SS/Science experiences/inquiry
·	Whole group mini lessons
·	Writing (independent, small group and whole group)
·	Reading (independent, small group and whole group)
·	Foundational Skills & Language Comprehension (Word Study)
·	Independent Practice
	 
SPANISH

	10:30 - 11:00
	Intervention Block 
	Language identified by the teacher(s) and based on student need.

	11:00 – 12:00
	Specials
	 If possible, half are offered in Spanish and half in English - by teacher

	12:00 – 12:45
	Lunch
	Student choice

	12:45 – 2:00
	Math in Spanish
·	Oracy development
·	Math skills and practice
·	Reading and writing as applied to math
	SPANISH

	2:00 – 3:00
	English Language Arts & Universal Theme
Over the course of each unit, the students will engage in…
·	Oracy
·	Experiences
·	Whole group mini lesson
·	Writing – Writer’s Workshop
·	Reading
·	Foundational Skills & Language Comprehension (Word Study)
·	Independent Practice
	 
ENGLISH


 
· The literacy routines included in this schedule are examples. Districts should include their own district-specific literacy routines in the biliteracy schedule.
· Integrated Language Arts units can alternate between SS and Science
· In this schedule, intervention time is not factored into the total Spanish or English time.
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	Sample Biliteracy Schedule –
50% of Day in Spanish and 50% of Day in English

	Time
	Subject
	Language

	8:00 – 8:20
	SEL and Classroom Community Building
	SPANISH

	8:20– 10:45
	Science and Language Arts
Over the course of each unit, the students will engage in…
· Oracy
· Science experiences/inquiry
· Whole group mini lessons
· Writing (independent, small group and whole group)
· Reading (independent, small group and whole group)
· Foundational Skills & Language Comprehension (Word Study)
· Independent Practice
	SPANISH

	10:45 to 11:15
	Intervention Block 
	Language identified by the teacher(s) and based on student need.

	11:15 – 12:00
	Lunch/Recess
	Student choice

	12:00 – 1:00
	Math - over the course of a math unit, the students will engage in:
· Oracy development
· Math skills and practice
· Reading and writing as applied to math
	ENGLISH

	1:00-2:40
	Social Studies and Language Arts –
Over the course of each unit, the students will engage in…
· Oracy
· SS experiences/inquiry
· Whole group mini lessons
· Writing (independent, small group and whole group)
· Reading (independent, small group and whole group)
· Foundational Skills & Language Comprehension (Word Study)
· Independent Practice
	ENGLISH

	2:40-3:10
	Specials
 
	If possible, half are offered in Spanish and half in English - by teacher



NOTE:  The literacy routines included in this schedule are examples.  Districts should include their district specific literacy routines in the biliteracy schedule.
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