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Agenda:
• Welcome & Introductions
• Characteristics of Biliteracy 

Instruction
• Sample Instruction: Part 1 Building 

Oracy and Background Knowledge
• Sample Instruction Debrief 
• Planning for Biliteracy
• Day 1 Closure and Exit Ticket 
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Across the three institute days, participants 
will experience an entire biliteracy unit 
(which typically lasts 4-9 weeks), 
highlighting characteristics of effective 
biliteracy instruction.

The purpose of this breakout:

In other words, ….
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Materials for today’s session

Resource 
Packet
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Norms – 
As we look at teaching for biliteracy…
• Participate actively and interactively
• Use a growth mindset and make sure everyone 

has a voice
• Please keep sidebar conversations to a minimum.
• Please silence your phones.
• Use technology strategically.
• Please no videotaping of any part of the day.

© Center for Teaching for Biliteracy, LLC
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Materials for today’s session

Resource 
Packet
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This is the goal of biliteracy – students 
who are bilingual, biliterate, have high 

academic achievement and 
socio-cultural competence.

Spanish - English

English
Spanish

…and who can make 
metalinguistic decisions© Teaching for Biliteracy, LLC



www.TeachingForBiliteracy.com

Engages ALL students 
actively and meaningfully 
using a variety of high-
leverage strategies and 
language supports.

Intentionally builds oracy 
(listening and speaking) and 

background knowledge in 
preparation for literacy 

(reading and writing) and 
content instruction 

throughout the unit
Includes a meaningful    
frame for learning: 
integrating content or a 
universal theme with 
language development and 
literacy instruction.

Strategically plans for the 
three linguistic spaces: 

Spanish, the Bridge, English 

Teaching	for
Biliteracy…

Characteristics of  Biliteracy Instruction
Pg. 17
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Agenda:
• Welcome & Introductions
• Characteristics of Biliteracy 

Instruction
• Sample Instruction: Part 1 Building 

Oracy and Background Knowledge
• Sample Instruction Debrief 
• Planning for Biliteracy
• Day 1 Closure and Exit Ticket 

✅
✅
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In this session we will experience SLA 
and Science integrated dual language 
and biliteracy instruction designed for 

4th grade…

What can I gain from 
participating in sample 

instruction designed for 4th 
grade Science and SLA if I’m 

not a teacher or if I don’t 
teach that 

grade/subject/language?
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Teachers Coaches & 
Specialist

Instruction
• Strategies
• Supports
• Grouping Styles
• Differentiation
• Integration and 

unit flow
• Classroom 

organization
• Increase in rigor
• Assessment and 

data use

Structures
• Learning 

environment
• Biliteracy 

Schedules
• Pacing
• Unit flow & rigor
• Planning
• Collaboration
• Language 

development
• Goals for PD
• Collecting and 

using assessment 
data

Classroom Support
• Using the context 

of the unit to 
support students

• Co-teaching and 
modeling 
instruction

• Planning for 
instruction

• Professional 
development

• Assessment and 
data use

School & District 
Leaders
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You don’t have to be bilingual to 
support effective biliteracy 

instruction.
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Teachers Coaches & 
Specialist

Instruction
• Strategies
• Supports
• Grouping Styles
• Differentiation
• Integration and 

unit flow
• Classroom 

organization
• Increase in rigor
• Assessment and 

data use

Structures
• Learning 

environment
• Biliteracy 

Schedules
• Pacing
• Unit flow & rigor
• Planning
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• Language 

development
• Goals for PD
• Collecting and 
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Classroom Support
• Using the context 

of the unit to 
support students

• Co-teaching and 
modeling 
instruction

• Planning for 
instruction

• Professional 
development

• Assessment and 
data use

School & District 
Leaders

You don’t have to be bilingual to 
support effective biliteracy 

instruction.

But you do need to know what 
developing bilinguals need so you 

can support it within your role.
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic 
pairing using a number of different variables. 

What are some factors you consider 
when grouping or pairing students?
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WIDA Can-Do Descriptors 
(English Language Learning)

Melody Wharton - Center for Teaching for Biliteracy
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SALSA “Can-Do” Descriptors 
(Spanish Language Learning)

Melody Wharton - Center for Teaching for Biliteracy
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Where do you fall in Spanish?

Melody Wharton - Center for Teaching for Biliteracy
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WIDA Level Descriptors for our Self-Assessment
Levels of Spanish Descriptions 
1 - Beginner No such thing as lower than 1
2 - Some receptive Understands and responds 

with simple words and phrases 
3 - Can understand and 
produce with grammatical 
errors

May sound socially  fluent but 
still need academic linguistic 
register

4 - Can understand and 
produce most of what is 
said and written

Some challenges to 
understanding and production

5 – Very high functioning Receptive and productive with 
isolated instances of challenge

6 – Native like Receptive and Productive use 
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Strategic Pairing In the Classroom

63

52
41
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These are the students I can expect to 
have in my classroom…
who is missing? Why?

In this session we will experience SLA 
and Science integrated dual language 
and biliteracy instruction designed for 

4th grade…
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Strategic Pairing in this Session

Wharton, Teaching for Biliteracy Summer Institute, 2017

3 5

4 6

1 2
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Hello, my name is ____. 

My role in teaching for 
biliteracy is __. 
What about you?

1. Find a place to sit where you can both 
see the screen. 

2. Introduce yourselves using the prompts 
below. 
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La palabra

Lo que 
significa

Un dibujo
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Engages ALL students 
actively and meaningfully 
using a variety of high-
leverage strategies and 
language supports.

Intentionally builds oracy 
(listening and speaking) and 

background knowledge in 
preparation for literacy 

(reading and writing) and 
content instruction 

throughout the unit
Includes a meaningful    
frame for learning: 
integrating content or a 
universal theme with 
language development and 
literacy instruction.

Strategically plans for the 
three linguistic spaces: 

Spanish, the Bridge, English 

Teaching	for
Biliteracy…

Characteristics of  Biliteracy Instruction
Pg. 17
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition
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If the goals of Dual Language are…

…then we have to support our students 
on this pathway from the start.

Pg. 6



www.TeachingForBiliteracy.com

Strategic Pairing in this Session

Wharton, Teaching for Biliteracy Summer Institute, 2017

3 5

4 6

1 2
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Observers

Use the document to :

• Observe a designated group of students

• Walk the walls to observe how they reflect the 

standards and instruction

• Listen to “students” as they develop oracy and 

background knowledge

You will share your 
observations when we 

debrief.Pg. 17
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You do not need to be 
fluent in Spanish to 
observe instruction.
While students have 
been in the program 
since K and most are 
no longer identified 
as ‘learners’ of the 
language, they are 

still learning academic 
language and abstract 

concepts.

Focus on the 
pedagogy.

How do the supports 
help all students 

make abstract grade 
level concepts more 

concrete?
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Resource Packet
Page 13

2024 Biliteracy Unit Framework

Instruction does not assume 
students have background 

knowledge or academic language.
 

Instruction intentionally builds it.
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Agenda:
• Welcome & Introductions
• Characteristics of Biliteracy 

Instruction
• Sample Instruction: Part 1 Building 

Oracy and Background Knowledge
• Sample Instruction Debrief 
• Planning for Biliteracy
• Day 1 Closure and Exit Ticket 

✅
✅
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Language Use Norms

• Respect regionalisms. 
• Use circumlocution.
• Avoid code-switching.
• Use this sentence starter:  ¿Cómo se dice… 

en español?
• Do not translate for your partner.
• Engage actively in the sample instruction.
• Be respectful students so that you can 

experience the strategies.
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Marking the Language of Instruction
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Yo observo ___. 
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Lo que tienen en común todas las 
fotos es ___. 
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Todas las fotos son ejemplos de___. 
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Pienso que los recursos 
naturales a la izquierda 
están juntos porque __. 

Pienso que los recursos 
naturales a la derecha 
están juntos porque __. 
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Recursos naturales 
renovables

son
fuentes de energía 

renovables

Recursos naturales    
no renovables

son
Fuentes de energía    

no renovables
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Exploración
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Esta palabra 
dice…

Va con esta 
imagen porque…

Y el movimiento que 
le corresponde es…

Estoy de acuerdo porque…
Me pregunto que piensas 

acerca de…

También quiero agregar 
que…

¡Gracias! Ahora es tu turno. Escoge una palabra.
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Recursos 
naturales 
renovables

Recursos 
naturales 

no renovables
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¿Puedo sacar las imágenes de la bolsa? ¡Claro que sí!

En esta foto observo....

Estoy de acuerdo/desacuerdo porque…
Y quiero agregar que….

Ahora es mi turno. 

Tomar turnos 
con todas las 

imágenes. 

Gracias. ¿Me ayudas a 
colocarlas boca arriba?

¡Por supuesto! Dame 
algunas y te ayudo.

Es un(a)…
Son….

Pienso que es un(a)…Pero no sé 
exactamente come se llama.

O Tal vez es…

No sé lo 
que es.  

¿Qué opinas?
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Engages ALL students 
actively and meaningfully 
using a variety of high-
leverage strategies and 
language supports.

Intentionally builds oracy 
(listening and speaking) and 

background knowledge in 
preparation for literacy 

(reading and writing) and 
content instruction 

throughout the unit
Includes a meaningful    
frame for learning: 
integrating content or a 
universal theme with 
language development and 
literacy instruction.

Strategically plans for the 
three linguistic spaces: 

Spanish, the Bridge, English 

Teaching	for
Biliteracy…

Characteristics of  Biliteracy Instruction
Pg. 17

How did you feel as a 

student?

As an observer, what 

did you notice about 

Biliteracy Instruction?



www.TeachingForBiliteracy.com

Materials for today’s session

High Leverage 
Biliteracy 
StrategiesResource 

Packet

Can Dos and 
Formative 

Assessments
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Agenda:
• Welcome & Introductions
• Characteristics of Biliteracy 

Instruction
• Sample Instruction: Part 1 Building 

Oracy and Background Knowledge
• Sample Instruction Debrief 
• Planning for Biliteracy
• Day 1 Closure and Exit Ticket 

✅
✅

✅
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The goals of Dual Language are…

How did instruction support students 
toward these goals?

Pg. 6
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This morning 
in the whole 

group 
session

What 
evidence do 

you have that 
instruction 

worked 
toward each 

goal?
Pg. 5
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Resource Packet
Page 15

Biliteracy Unit Framework
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Pillar 1:
Bilingualism 
& Biliteracy

Pillar 2: Grade Level 
Academic 
Achievement

Pillar 3: 
Sociocultural 
Competence

How did instruction help 
develop students’ 

bilingualism?
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Research Connection:
“Having translanguaging spaces for instruction 
does not in any way dismiss the need for 
separate spaces in which children are asked to 
perform in one language or the other.  These 
separate spaces have been created so that the 
teacher knows what language to use, and so that 
students have to expand their language practices 
to meet the exigencies of communication with 
monolinguals.”  (Seltzer, Woodley, 2014)
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Pillar 1:
Bilingualism 
& Biliteracy

Pillar 2: Grade Level 
Academic 
Achievement

Pillar 3: 
Sociocultural 
Competence

- Students had multiple 
opportunities to engage in 
academic discourse in the 
language of instruction 

Pg. 5
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Pillar 1:
Bilingualism 
& Biliteracy

Pillar 2: Grade Level 
Academic 
Achievement

Pillar 3: 
Sociocultural 
Competence

- Students had multiple 
opportunities to engage in 
academic discourse in the 
language of instruction 

- Many supports – such as visuals, 
TPR, sentence frames/prompts 
were provided to help students 
stay in the language of 
instruction 

Pg. 5
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Materials for today’s session

High Leverage 
Biliteracy 
StrategiesResource 

Packet

Can Dos and 
Formative 

Assessments
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How did the teacher know 
what supports to put in place 

to ensure the success of all 
students?
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WIDA Can-Do Descriptors 
(English Language Learning – Grades 4-5)Melody Wharton - Center for Teaching for Biliteracy

With the supports, what were students able to do?

p. 1
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Melody Wharton - Center for Teaching for Biliteracy

With the supports, what were students able to do?
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Melody Wharton - Center for Teaching for Biliteracy

Without the 
graphic, sensory, and 
interactive supports, 

what might have happened?
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Melody Wharton - Center for Teaching for Biliteracy

Because the 3 Pillars are the goals of Dual 
Language, instruction must always consider 

and intentionally plan for language. 

The WIDA Can Dos are a great tool to help:
Planning instruction, differentiation, and 

assessing students.

How did ALL students benefit from the 
supports?
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Pillar 1:
Bilingualism 
& Biliteracy

Pillar 2: Grade Level 
Academic 
Achievement

Pillar 3: 
Sociocultural 
Competence

- Students had multiple 
opportunities to engage in 
academic discourse in the 
language of instruction 

- Many supports – such as visuals, 
TPR, sentence frames/prompts 
were provided to help students 
stay in the language of 
instruction 

- What were students listening 
and speaking about?Pg. 5
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Pillar 1:
Bilingualism 
& Biliteracy

Pillar 2: Grade Level 
Academic 
Achievement

Pillar 3: 
Sociocultural 
Competence

- Students had multiple opportunities to engage in academic 
discourse in the language of instruction 

- Many supports – such as visuals, TPR, sentence 
frames/prompts were provided to help students stay in the 
language of instruction 

- Students were all developing 
language and background 
knowledge around there are many 
different types of natural 
resources, many are renewable 
and some are non renewables 
forms of energy.

Pg. 5
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Pillar 1:
Bilingualism 
& Biliteracy

Pillar 2: Grade Level 
Academic 
Achievement

Pillar 3: 
Sociocultural 
Competence

How did instruction help 
develop students’ 

biliteracy?

Pg. 5
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What is literacy?
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What is literacy?

“Constrained”
A set of finite skills

Typically to K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life

Developing 
Bilinguals need 
instruction that 
develops their 

Language 
Comprehension 

first.
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition
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Resource Packet
Page 15

Biliteracy Unit Framework
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• Intentionally building oracy (listening and 
speaking) and background knowledge for literacy 
(reading and writing) and content instruction 
throughout the unit

• Meaningful frame for learning – integrating 
language and literacy, focused on making meaning

• Variety of high-leverage strategies and language 
supports
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• Standards at the root of instruction
• Formative Assessment informs next 

steps
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Pillar 1:
Bilingualism & 
Biliteracy

Pillar 2: 
Grade Level 
Academic 
Achievement

Pillar 3: 
Sociocultural 
Competence

How did instruction 
support students’ 

grade-level academic 
achievement?
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Materials for today’s session

High Leverage 
Biliteracy 
StrategiesResource 

Packet

Can Dos and 
Formative 

Assessments
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What are some 
key features you 

notice?



www.TeachingForBiliteracy.com

Grade level 
standards from the 

unit/BUF.
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We will talk more about how 
these specific standards were 

selected tomorrow.
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ESS3-1 Obtain and combine 
information to describe that energy 
and fuels are derived from natural 
resources and their uses affect the 
environment. 

Each standard is 
unpacked into achievable 
outcomes, organized from 

most concrete to most 
abstract, which helps to 

plan instruction 
throughout the unit.
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• Identify examples of natural 
resources.

• Identify examples of energy and fuels 
that come from natural resources.

• Identify examples of renewable energy 
sources.

• Identify examples of non-renewable 
energy sources.



www.TeachingForBiliteracy.com

• Identify examples of natural resources.
• Identify examples of energy and fuels 

that come from natural resources.
• Identify examples of renewable energy 

sources.
• Identify examples of non-renewable 

energy sources.
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Did my students achieve 
any of these outcomes?
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El luz
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1.With your partner, one person be the 
teacher and one be the student.

2.Teacher use the formative 
assessment document to take down 
notes/check the what language the 
student can demonstrate receptively 
and productively.

3.Switch roles.



www.TeachingForBiliteracy.com

El luz
Los fuentes
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El luz
Los fuentes

When I look at the data of all my students 
together, have they all developed oracy?

Would students benefit from a review and 
additional time to practice orally?

Yes!
Perhaps whole group first with 

volunteer leaders. 
Then in strategic partnerships.
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Professional Learning Communities

DuFour’s PLC Key Questions:
1. What do we want our students to 

know?
2. How will we know when they have 

learned it?
3. How will we respond when they don’t?
4. How will we respond once they do?
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Pillar 1:
Bilingualism & 
Biliteracy

Pillar 2: Grade 
Level Academic 
Achievement

Pillar 3: 
Sociocultural 
Competence

A term 
encompassing 
identity 
development, 
cross-cultural 
competence, and 
multicultural 
appreciation

Pg. 5
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Pillar 1:
Bilingualism & 
Biliteracy

Pillar 2: Grade 
Level Academic 
Achievement

Pillar 3: 
Sociocultural 
Competence

How did the sentence 
frames/prompts help 

students progress toward 
the goal of sociocultural 

competence?Pg. 5
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¿Puedo sacar las imágenes de la bolsa? ¡Claro que sí!

En esta foto observo....

Estoy de acuerdo/desacuerdo porque…
Y quiero agregar que….

Ahora es mi turno. 

Tomar turnos 
con todas las 

imágenes. 

Gracias. ¿Me ayudas a 
colocarlas boca arriba?

¡Por supuesto! Dame 
algunas y te ayudo.

Es un(a)…
Son….

Pienso que es un(a)…Pero no sé 
exactamente come se llama.

O Tal vez es…

No sé lo 
que es.  

¿Qué opinas?
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• Students working positively with others that 
are similar and different from themselves 
across a variety of contexts
• Sentence frames that develop discourse
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Agenda:
• Welcome & Introductions
• Characteristics of Biliteracy 

Instruction
• Sample Instruction: Part 1 Building 

Oracy and Background Knowledge
• Sample Instruction Debrief 
• Planning for Biliteracy
• Day 1 Closure and Exit Ticket 

✅
✅

✅

✅
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Materials for today’s session

High Leverage 
Biliteracy 
StrategiesResource 

Packet

Can Dos and 
Formative 

Assessments
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High Leverage Biliteracy Strategies
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Concept Attainment

pp. 81, 
82

Students use visuals 
and sentence prompts 
to identify the concept.

with Sentence Prompts and TPR

New vocabulary is 
introduced with visual 
and kinesthetic support 
to support meaning.
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Sorted photographs to decipher 
between renewable and 
nonrenewable natural resources
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Lo que observo en En
la columna azul 
es que …

Lo que observo en          
la columna anaranjada 
es que …

131
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Conversaciones académicas

Wharton, teachingforbiliteracyMW@gmail.com, 2017

Pareja A Pareja B
Lo que observo en la 
imagen de la columna ___ 
es…

¡Oh sí! También quisiera 
agregar que….

Pienso que las tres 
columnas se relacionan 
porque…

Adicionalmente se puede 
decir que…

Observo que las imágenes 
en la columna __ son ___. 

O, entonces podemos 
predecir que todas las 
imágenes en la columna __ 
están agrupados porque..
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Triángulo 
obtuso

Triángulo 
agudo

Triángulo 
rectángulo
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Fish Bowl

p. 82 
& 136

Students become the model 
for demonstrating the 
expectation rather than the 
teacher telling students 
what to do.
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¿Puedo sacar las imágenes de la bolsa? ¡Claro que sí!

En esta foto observo....

Estoy de acuerdo/desacuerdo porque…
Y quiero agregar que….

Ahora es mi turno. 

Tomar turnos 
con todas las 

imágenes. 

Gracias. ¿Me ayudas a 
colocarlas boca arriba?

¡Por supuesto! Dame 
algunas y te ayudo.

Es un(a)…
Son….

Pienso que es un(a)…Pero no sé 
exactamente come se llama.

O Tal vez es…

No sé lo 
que es.  

¿Qué opinas?
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The LEA – Language Experience 
Approach with TPR 

p. 94 & 
pp. 104 - 

105

Students participate in 
a shared experience. 
Then, students co-
construct a text.
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Meaningful frame or Context in which this 
strategy was used.
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High Leverage Biliteracy Strategies

I can support high leverage biliteracy 
strategies through my role by…

Teachers: 
Instruction

School and 
District Leaders: 

Systems and 
Structures

Coach, TOSA, or 
Support or 
Specialist: 
Classroom 

Support
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Agenda:
• Welcome & Introductions
• Characteristics of Biliteracy 

Instruction
• Sample Instruction: Part 1 Building 

Oracy and Background Knowledge
• Sample Instruction Debrief 
• Planning for Biliteracy
• Day 1 Closure and Exit Ticket  

✅
✅

✅

✅

✅
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Page 45
Institute Resource Packet
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Pg. 2 of 
Resource 
Packet
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Institute Overview 
Page 4

Resource Packet
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Resource Packet
Page 15

Biliteracy Unit Framework
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Handouts

http://www.teachingforbiliteracy.com/
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Breakfast begins at 7:30 AM 
tomorrow morning in the big room.

The whole group session will begin 
promptly at 8:30 AM
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Exit Ticket

My biggest 
takeaway 
from today’s 
session was…


