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Teaching for Biliteracy Summer Institute Overview

Tuesday, June 23, 2026 Wednesday, June 24, 2026 Thursday, June 25, 2026
7:30 - 8:30 AM 7:30 - 8:30 AM 7:30 - 8:30 AM
Arrival, registration, materials Arrival, sign-in, and hot breakfast | Arrival, sign-in, and hot breakfast
pick-up, and hot breakfast buffet buffet buffet
8:30 - 11:45 AM 8:30 - 11:45 AM 8:30 - 10:15 AM
Whole Group Whole Group Whole Group
« Institute Welcome and « Debrief Sample Instruction « Biliteracy Assessment

Introductions

o Students and Goals of
Biliteracy Programs

« The Biliteracy Unit
Framework (BUF)

e The Multilingual
Perspective

« Strategic Use of Teacher
Language: Language Policy

« Research on Dual
Language Programs

¢ Planning for Sustainability:
Vision and Pedagogy
documents

« Planning for Sustainability:
Effective Systems and
Structures

10:30 AM - 12:00 PM
Breakout Groups (Same as Days 1
&2)

« Sample Instruction Part 3:
The Bridge
o Institute Closure

Lunch 11:45 AM to 12:30 PM

12:30-3:30 PM

Breakout Groups (by grade ban
PK-2" grade; 3"-5'" grade;
secondary: 6 — 12" grade)

Oracy Instruction in
preparation for content
inquiry and literacy

12:30-3:30 PM

Breakout Groups (same as Day 1)

e Sample Instruction Part 2:
Content, Literacy, and the
Summative Assessment

12:00 pm

Ifnsfitutefoilérview

Page 4
Resource Pa

cket
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Agenda:

e Welcome & Introductions

* Characteristics of Biliteracy Instruction

e Sample Instruction: Part 1 Building Oracy
and Background Knowledge

* Sample Instruction Debrief

* Planning for Biliteracy

* Day 1 Closure and Exit Ticket

www.TeachingForBiliteracy.com
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]
The purpose of this breakout:

Across the three institute days,
participants will experience an entire
biliteracy unit (which typically lasts 4-9
weeks), highlighting characteristics of
effective biliteracy instruction.

In other words, ....

\lng

www.TeachingForBiliteracy.com

I 3200
Materials for today’s session

\1/ Center for Teaching for Bilteracy
v T oitearicon

Teaching for Biliteracy
Summer Institute

Resource
Packet

www.TeachingForBiliteracy.com
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Participate actively and interactively

Norms —

As we look at teaching for biliteracy...

Use a growth mindset and make sure everyone
has a voice

Please keep sidebar conversations to a minimum.

Please silence your phones.

Use technology strategically.

Please no videorecording of any part of the day.

www.TeachingForBiliteracy.com

¢

and Background Knowledge
Sample Instruction Debrief
Planning for Biliteracy

Day 1 Closure and Exit Ticket

www.TeachingForBiliteracy.com
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Materials for today’ [

[¢ istics of Bili
Engages all students actively and Tntentionally builds oracy (listening and
vy meaningfully using a variety of high- speaking) and background knowledge in
\1/ ilteracy leverage strategies and language supports. preparation for literacy (reading and
ol writing) and content instruction throughout
the unit.

Teaching for Biliteracy
Summer Institute
Presenters Contact Information
Resource P
integrating content or a universal theme Strategically plans for the
with language development and literacy three linguistic spaces:
instruction. Spanish, the Bridge, and English
Page 17 &
www.TeachingForBiliteracy.com

]
This is the goal of biliteracy — students

who are bilingual, biliterate, have high
academic achievement and
socio-cultural compete

4N\
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N
Characteristics of Biliteracy Instruction

Pg. 17

Engages ALL students
actively and meaningfully
using a variety of high-
leverage strategies and
language supports.

Intentionally builds oracy
(Listening, Speaking) and
background knowledge in
preparation for literacy
(Reading, Writing) and

content instruction

Teaching for throughout the unit
Includes a meaningful QHLES A%

frame for learning:
integrating content or a
universal theme with
language development and
literacy instruction.

Strategically plans for the
three linguistic spaces:
Spanish, the Bridge, English

11

]
This is the goal of biliteracy — students

who are bilingual, biliterate, have high
academic achievement and
socio-cultural compete

4N\
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|
Agenda:

Welcome & Introductions
VA Characteristics of Biliteracy In ion

e Sample Instruction: Part 1 Building Oracy
and Background Knowledge

* Planning for Biliteracy

e Day 1 Closure and Exit Ticket

4N

an
www.TeachingForBiliteracy.com \
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Int . .

anc  What can | gain from
la  participating in sample
instruction designed for
Kindergarten ELA &
Universal Theme if | don’t
teach that

grade/subject/language?

Www.TeachingForBiliteracy.com
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Assessment and
data use

Assessment and
data use

School & District
Teachers Coaches &
Specialist Leaders
Structures
Instruction Class.room Support | . Learnlng
. * Using the context environment
* Strategies . .
of the unit to * Biliteracy
0 SlReE support students Schedul
* Grouping Styles Be . ¢ ? uies
. o * Co-teaching and * Pacing
* Differentiation modelin Unit flow & ri
* Integration and ) .g nit ,OW rigor
. instruction * Planning
unit flow . .
* Planning for * Collaboration
¢ lesree instruction L
organization . anguage
. * Professional development
* Increase in rigor
development e Goals for PD

Collecting and
using assessment
data

15

Teachers Coacl?es. & School & District
Specialist Leaders
2S

, You don’t have to be bilingual to
Str support effective biliteracy "
Suj . c
Gre instruction.
Dif .
Int rigor
un
Cla s
org
Ing nt
AsScosticricanu D

data use

Assessment and
data use

Collecting and
using assessment
data

16
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Teachers Coacl:nes. & School & District
Specialist Leaders

2S

, You don’t have to be bilingual to

. st support effective biliteracy "
*  Suj . c

. o instruction.

. Dif

int  But you do need to know what

un

developing bilinguals need so you »n

* Cla
ore  can support it within your role.
* Inc
*  AsSScosimicricanu - p
— * Assessment and * Collecting and
data use using assessment
data

17

Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider
when grouping or pairing students?

www.TeachingForBiliteracy.com

o /N
~
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iDA

CONSORTIUM

Level 1
Entering

Level 2
Beginning

Level 3
Developing

Match oral language to

classroom and everyday

objects

« Point to stated pictures in
context

* Respond non-verbally

to oral commands or

statements (c.g, through

physical movement)

Find familiar people and

places named orally

LISTENING

« Sort pictures or objects
according to oral
instructions

« Match pictures, objects
or movements to oral
descriptions

« Follow one-step oral
directions (e.g., “stand up”;
“sit down”)

Identify simple patterns
described orally
Respond with gestures to
songs, chants, or stories
modeled by teachers

Follow two-step oral
directions, one step at a
time

Draw pictures in response
to oral instructions
Respond non-verbally to
confirm or deny facts (g,
thumbs up, thumbs down)
Act out songs and stories
using gestures

Find pictures that match |+
oral descriptions

Follow oral directions and
compare with visual or
nonverbal models (c.g.,
“Draw a circle under the
line.”) .
Distinguish between what
happens first and next in
oral activities or readings
Role play in response to
stories read aloud

WIDA CAN Dos — Are not Standards, they are a
tool for planning. They state what students CAN DO.

® Can Do Descriptors: Grade Level Cluster PreK-K

For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
language learners can process or produce the language needed to:

-

Order pictures of events
according to sequential
language

Arrange objects or pictures
according to descriptive
oral discourse

Identify pictures/realia
associated with grade-level
academic concepts from
oral descriptions

Make patterns from real
objects or pictures based on
detailed oral descriptions

Bujypeay - 9 [prs

+ Identify people or objects
in illustrated short stories
* Repeat words, simple

phases

Answer yes/no questions

Name classroom and
everyday objects

SPEAKING

about personal information

* Restate some facts from
illustrated short stories

* Describe pictures,
classroom objects or
familiar people using
simple phrases

Answer questions with onc
or two words (e.g, “Where
is Sonia?”)

« Complete phrases in
thymes, songs, and chants

Retell short narrative
stories through pictures
Repeat sentences from
thymes and patterned
stories

Make predictions (c.g;
“What will happen next?”)
Answer explicit questions
from stories read aloud
(e.g» who, what, or where)

Retell narrative storics
through pictures with
emerging decail .
Sing repetitive songs and
chants independently
Compare aributes of real | ,
objects (e.g., size, shape,
color)

Indicate spatial relations
of real-life objects usir
phrases or short senter

Tell original stories with
emerging detail

Explain situations (c.g.,

involving feclings)

Offer personal opinions
Express likes, dislikes, or
preferences with reasons

Engllish Language Plroflicienq

19

Level 1
Entering

Level 2
Beginning

Level 3
Developing

+ Match icons and symbols
to corresponding pictures

Identify name in print

Find matching words or
pictures

Find labeled real-life

classroom objects

READING

Match examples of the
same form of print

Distinguish between same
and different forms of print
(e.g., single letters and
symbols)

Demonstrate concepts of
print (e.g., left to right
movement, beginning/end,

or top/bottom of page)

Match labeled pictures to
those in illustrated scenes

Use pictures to identify
words

Classify visuals according
to labels or icons (e.g.,
animals v. plants)

Demonstrate concepts of
print (e.g., title, author,
illustrator)

Sort labeled pictures by
attribute (c.g., number,
initial sound)

Identify some high-
frequency words in context
Order a series of labeled
pictures described orally to
tell stories

Match pictures to phrases/
short sentences

Classify labeled pictures
by two attributes (e.g., size
and color)

WIDA CAN Dos — Are not Standards, they are a
tool for planning. They state what students CAN DO.

Level 5
Bridging

Find school-related
vocabulary items

Differentiate between
letters, words, and
sentences

String words together to
make short sentences
Indicate features of words,

phases, or sentences that
are the same and different

+ Draw pictures and scribble

Circle or undeline
pictures, symbols, and
numbers

+ Trace figures and letters

Make symbols, figures or
letters from models and

WRITING

realia (e, straws, clay)

Connect oral language
to print (c.g., language
experience)

Reproduce letters, symbols,
and numbers from models
in context

Copy icons of familiar
environmental print

Draw objects from models
and label with letters

Communicate using letters,
symbols, and numbers in
context

Make illustrated “notes”
and cards with distinct
letter combinations

Make connections between

speech and writing

Reproduce familiar words
from labeled models or
illustrations

Produce symbols and
strings of letters associated
with pictures

Draw pictures and use
words to tell a story

Label familiar people and
objects from models

Produce familiar
words/phrases from

environmental print and
illustrated text

Create content-based
representations through
pictures and words
Make “story books” with

drawings and words

Produce words/phrases
independently

Relate everyday experiences
using phrases/short
sentences

English Language Proficiency

Buyypesy -9 jpre]

20
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By the end of each of the given levels of English language proficiency” English language learners can...

ELPlevell | ELPLevel2 |  ELPLevel3

By the end of each of the given levels of English language proficiency’ English language learners can...

ELP Level 1 | ELP Level 2 ELP Level 3
Entavina Emarmina Navalanina
. Pn. By the end of each of the given levels of English language proficiency” English language learners can...
ex)
g . ELP Level 1 ELP Level 2 ELP Level 3
H Entering Emerging Developing
3 " Process by | Process by | Process by | Process by | Process by | Process arg
E =] © . iﬁel?tlfyl/ng personal | + Discriminating * Acting out opposies | + Draving o make | + Agrecing or * Interpre
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o i =
i a & (eg, ra Discuss by Discuss by Discuss by Discuss by Discuss
th . X @ o + Attending to « Addressing others | + Working togerher | + Proposing ideas | » Askiny
=) w o = the speaker to according to collaboratively to contribute to exten
> ('S =) demonstrate relationship (e.g., (e.g., taking turns, conversations « Dem
1 o o w | understanding student-student, listening to others) « Asking questions to active
¥ w . & Q|+ Following routines, student-teacher) « Using languageand |  request clarification |  show
ol @ < S| chants,andsongs |+ Paricipating in body movement to speak
2 > w 9 exchanges between include others in
% > o § peets (g, thumb conversations
w buddies, turn and
w =
= x o tn Argue by 2 1alk)
= > * Stating w o
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« Namin, =
9| fomm O
— E Apple ¢ 3 *Except for Level 6, for which there s no ceiling.
3 w
a v
=]
— >
*Except for. §

21

CONSORTIUM

®

Spanish Language Proficiency

* Emparcjar lenguaje oral |+ Clasificar dibujos u * Seguir instrucciones « Encontrar dibujos + Ordenar dibujos de
con objetos en el salén de objetos siguiendo verbales de dos pasos un siguiendo descripciones eventos de acuerdo a
clase y objetos diarios instrucciones verbales paso al tiempo verbales lenguaje secuencial
« Senalar dibujos « Emparcjar dibujos, * Hacer dibujos como « Seguir instrucciones + Organizar objetos o
mencionados de un objetos, o movimientos respuesta a instrucciones verbales y compararlas dibujos de acuerdo a
o | e con instrucciones verbales verbales a visuales 0 modelos no discurso descriptivo
Bl . Responderai « Seguiri o Responder con verbales (cjemplo: *Dibuja | |y igear dibujos de
= 4 A P ) un circulo debajo de la e
G | verbales con movimientos verbales de un paso movimientos fisicos para s descripciones verbales
D | fisicos (ejemplo: pirate, siéntate) confirmar o negar hechos i asociados con conceptos
ﬁ i (cjemplo: mover la cabeza |+ Distinguir entre lo que académicos de acuerdo al
+ Encontrar personas « Identificar patrones/ o ieagh A .
o : . para indicar sf 0 no) pasa antes o después en nivel escolar
familiares en lugares pautas simples descritos/as g
: ) actividades verbales o :
descritos verbalmente verbalmente * Actuar canciones y . * Hacer patrones de objetos
R cuentos con gestos e reales o dibujos basados
* Responder con gestos e
N « Actuar en respuesta a en descripciones verbales
a canciones o cuentos A
cuentos leidos en voz alta detalladas
modelados por el maestro
* Identificar personas u * Recontar algunos hechos * Recontar cuentos cortos * Recontar cuentos + Contar cuentos originales
objetos en cuentos cortos de cuentos cortos narrados a través de narrativos a través de con detalles emergentes
ilustrados ilustrados dibujos dibujos detallados Explicer situadi
« Explicar situaciones
* Repetir palabras, frases * Describir dibujos, objetos | * Repetir oraciones de rimas | * Cantar liricas reperitivas (ejemplo: incluir
simples en el salén o personas o cucntos con patrones independi imi
g * Contestar preguntas famillares usando s & Hacer predicciones + Comparar atributos u o Oftecer opiniones
@ | de“siono” acercade simples (¢jemplo: “;Qué pasaré objetos reales (¢jemplo: personales
S| informacién personal R:spanderdpugunh:s después? tamafio, color, forma) + Expresar con rezones
+ Nombrar objetos en el Ceanlor sDérds "i) + Contestar preguntas + Indicar relacién espacial los gustos, disgustos, o
salén y objetos diarios ¢jemplos ¢Donde esta: especificas de cuentos de objetos reales usando preferencias
* Completar frases en rimas leidos en voz alta frases u oraciones cortas
o canciones (ejemplo: quién, qué,
dénde)

www.icdLiingruipiiteirdey.Lcuii

—

Descripcion de Habilidades: Grados Escolares PreK-K

Dado el nivel de desempefio en inglés y apoyados de grificos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los
estudiantes de inglés pueden procesar o producir el lenguaje que se necesita pai D

22
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® . Descripcion de Habilidades: Grados Escolares PreK-K

Dado el nivel de desempefio en inglés y apoyados de grificos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los
CONSORTIUM estudiantes de inglés pueden procesar o producir el lenguaje que se necesita pa i

Spanish Language Proficiency

LEER

Nivel 1 Nivel 2 Nivel 3 Level 5
Entrando iend D d Bridging
« Emparejar iconos y « Emparcjar cjemplosdela |+ Usar dibujos para + Identificar algunas « Encontrar vocabulario

simbolos con los dibujos
que corresponden
Identificar el nombre
escrito

+ Encontrar palabras y

dibujos que emparejan

+ Encontrar objetos de vida

real en el salén

misma escritura

Distinguir entre
diferentes tipos de
escritura (cjemplo: letras y

simbolos)

Demostrar conceptos
de escritura (cjemplo:
movimiento de izquierda a
derecha, principio/fin o la
parte de arriba/abajo de la
pégina)

Emparcjar dibujos
etiquetados con los que
estin ilustrados

identificar palabras

Clasificar visuales de
acuerdo a etiquetas o
iconos (¢jemplo: animales
versus plantas)

Demostrar conceptos de
escritura (¢jemplo: titulo,
autor, ilustrador)
Clasificar dibujos
ctiquetados por atributo
(ejemplo: nimero, inicial,
sonido)

palabras con alta

frecuencia en un contexto

Ordenar una serie de
dibujos etiquetados
descritos verbalmente para
contar cuentos

Emparejar dibujos con
frases/oraciones cortas
Clasificar dibujos
etiquetados por dos
atributos (cjemplo:
tamaio y color)

relacionado con la escuela

Diferenciar entre dos
letras, palabras y oraciones

Juntar palabras para hacer
oraciones cortas

Indicar caracterfsticas
de palabras, frases, u
oraciones que son iguales
y diferentes

opuezue|y - 9 [SAIN

ESCRIBIR

Dibujar y escribir
garabatos

Circular o subrayar
palabras, simbolos y
ndmeros

Trazar figuras y letras

Hacer simbolos, figuras,
0 letras de objetos diarios
(¢jemplos hacer algo de
plastilina)

Conectar lenguaje oral
con lo escrito

Reproducir letras,
simbolos, y nimeros
siguiendo modelos en un
contexto

Copiar iconos conocidos
de la escritura en ¢l
medioambiente

Dibujar objetos siguiendo
modelos y etiquetar con
letras

Comunicarse usando
letas, simbolos, y
nimeros de un contexto

Hacer “cartas” ilustradas
con combinaciones de
letras

Hacer conexiones entre lo
hablado y lo escrito

Reproducir palabras
conocidas de ilustraciones

ctiquetadas

Producir simbolos y letras
que son asociados con

dibujos

Dibujar y usar palabras
para contar un cuento
Etiquetar personas y
objetos conocidos de un
modelo

Producir palabras/
frases conocidas de
ilustraciones y escritura
del medioambiente

+ Crear representaciones

con contenidos
académicos a través de
dibujos y palabras

Hacer “libros de cuentos”
con dibujos y palabras
Producir palabras/frases
independientemente

Recontar experiencias
de la vida diaria usando
frases/oraciones cortas

www.leacningrorpliteracy.com

WIDA Level Descriptors

1 - Beginner No such thing as lower than 1

2 - Some receptive Understands and responds

with simple words and phrases
3 - Can understand and

produce with grammatical
errors

May sound socially fluent but
still need academic linguistic
register

4 - Can understand and
produce most of what is
said and written

Some challenges to

understanding and production
5 - Very high functioning  Receptive and productive with
isolated instances of challenge

6 — Native like Receptive and Productive use

24
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In this session we will experience
English dual language and biliteracy
instruction at the kindergarten level...

200000

These are the students | can expect to
have in my classroom...
But not much longer! s:":?

www.TeachingForBiliteracy.com

1-No way You can find me home reading or

watching a movie.

2 -I'll be your I’ll happily sit in the crowd and watch.
audience

3 = I'll sing backup Probably from the audience but maybe
on the side if you hold the mic.

4 — With some Maybe liquid courage or a group song?
help!
5-VIl take a turn I'll put in my song and wait my turn.
6 —Hand me the  This is my favorite...and I'll get you to
mic! join me!

26
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Strategic Pairing In the Classroom

] )/
Qmm=) 5

3 == 6

an
\J
IngForBiliteracy.com

27

1. Find a place to sit where you can both
see the screen.

2. Introduce yourselves using the prompts
below.

Hello, my name is

My role in teaching for
biliteracy is .

What about you? /FP

\1J
www.TeachingForBiliteracy.com

28
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I
Observers in the Classroom

Characteristics of Biliteracy Instruction

Engages all students actively and meaningfully Uses language teaching strategies focused on ;, 5, R,
using high-leverage strategies and language W, intentionally building oracy and background
supports. knowledge for literacy and content instruction
throughout the unit.

2\
=

e with Strategically plans for the three linguistic spaces:
i Spanish, the Bridge, and English

Pg . 1 ; Includes a meaningful frame for le:
iterac

integrating content or

<

29

Characteristics of Biliteracy Instruction

Engages all students actively and meaningfully Uses language teaching strategiec -~ y
S e rve rs using high-leverage strategies and language W, intentionah |

supports.

ent 10 - oup of stud ect ihe

ents
o how they refl

You and your partner
will share your
observations when we
debrief.

2\
=

<

30

www.TeachingForBiliteracy.com 15



Biliteracy Unit Framework

Unit Theme:

« Content Area Standards

« English Language Arts Standards

* English Language Development Standards
* Content and Literacy Big Ideas

Resource Packet

Page 15

ulldlnu Oracy, Background Knowledge: Language Comprehension

« Developed at the beginning of the unit and

and y for content

and literacy

new or are d g the unit.

)

Bri

w Instruction does not assume
students have background

knowledge o

language. Instruction
mtentlonally builds it.

r academic

["Pragmatics.

JUBWISSESSY SAllBWIO]

www.TeachingForBiliteracy.com

T
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The

What my English literacy mstructlon
USED to look like...

Teachers «(\u‘ee Luﬂe
e PlgS
e
Z [ ..onmysummer | =
&= .7 vacation.. :
lsaw 2 :
[0 o (RPN
"
Ifosted
77\
I touched __"—_-__-(\ o
\ ‘\\ ann
lsmeled S f \}/
ForBiliteracy.com
T O o {—.‘bj

32
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L]
What my schedule USED to look like...
\\A\l/} N
Time Subject
9:00-9:20 a.m. Class Meeting /&)
9:20-9:50 a.m. Read Aloud and Reading Skills T
9:50-10:30 a.m. Small Group Reading/Centers @
__ey
10:30-11:00 a.m. Interventions @

g | 11:00- 1130 a.m. | Specials | ot
11:30 a.m.-12:00 Phonics & Foundational Skills @
p.m. __irl
12:00-12:30 p.m. | Lunch _
12:30-1:00 p.m. | Writing els. @7&
1:00-2:00 p.m. Math

ann
" - - \1J
2:00-3:00 p.m. Science or Social Studies
L \ |/ |ruibiieracy.coit
.‘-', rpte: x “'w 3 :

33

9:00-9:20 a.m.

stice ~f Biliteracy Instruction

- il Teaching for

Use [ IC
strategie
W, int

ora

Biliteracy...

'# | 9:20-9:50 a.m,
fre

11:00-11::

11:30a.m.-1§

p.m.
12:00-12:30 p!

d

12:30-1:00 p.m.

| |t1 1:00-2:00 p.m.

rachingFg

www.TeachingForBiliteracy.com
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]
If the goals of Dual Language are...

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism

and

©2016 Center for Applied Linguistics

...then we have to support our students
on this pathway from the start. s/.n?

\1J
www.TeachingForBiliteracy.com

35

Sample Biliteracy Instruction

4N
1

www.TeachingForBiliteracy.com
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I
Language Use Norms

e Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

* Use this sentence starter: How do you
say... in English?

* Do not translate for your partner.

e Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBiliteracy.com
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Sample Instruction
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Sample Instruction

Kindergarten Unit:
Emotions and ELA sgn?

www.TeachingForBiliteracy.com
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¢

In the blue In the white
i column, | notice...
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In the white column, | notice..

In the white column, | notice..

www.TeachingForBiliteracy.com 21
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bs in the column.
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Events Emotions
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Emotions

www.TeachingForBiliteracy.com
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Over the next several days
and weeks...

www.TeachingForBiliteracy.com
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Emotions

OOBOS
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Emotions are the way we feel in any
given moment.

www.TeachingForBiliteracy.com
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Our face

and body can show
our emotion.

www.Teach
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Let’s do a feelings match!

How can you tell how each
child is feeling?

2

(&

[

sad .
happy angry excited scared
glad fiad afraid

51
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oled afraid
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excited

=Al 25
Student who
A: istSpeaEing
This Child IOOKS because level 4-6.
Who else looks ¢
Student who
B : istSpea;ing

I see ; too. (happy, sad, mad, excited, scared)

www.TeachingForBiliteracy.com

level 1-3.
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Levels 1 or 2 would

LQA %/ r&:] have simplified

eeeeeeeeeee d

#ad  sentence frames
and close teacher

support.
@ a. pp

s

Student who
is Speaking

: level 1-3.
I see . (happy, sad, mad, excited, scared)
Do Yyou see ? (happy, sad, mad, excited, scared)
Perhaps only 2 photo choices at a time
Student wh
B: isszghngo
. . level 4-6.
This child also looks because "
53

Let’s do a feelings match!

How can you tell how each
child is feeling?

3] ¢ )

sad
scared

happy
glad

afraid

54
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Characteristics of Biliteracy Instruction

Engages ALL students entionally builds oracy
activelv ar- stening, Speaking) and

S @ tground knowledge in

integrating content ¢
universal theme wit
language developme
literacy instruction.

srarBIteg354% R, the Bridge, English

56
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Materials for taoda

WiDA CAN DO Des

Can Dos and
Formative
Assessments

Teaching for Biliteracy
Summer Institute

High Leverage Biliteracy Strategies

I-‘I”igh A‘Leverage
Biliteracy
Strategies

Resource
Packet

www.Tea

Agenda:

Welcome & Introductions
Characteristics of Biliteracy Instruction
Sample Instruction: Part 1 Building Oracy

nd Background Knowledg
e Sample Instruction Debrief
*Planning tor Biliteracy

* Day 1 Closure and Exit Ticket

www.TeachingForBiliteracy.com
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Review and Reflect:
What did we experience today?

www.TeachingForBiliteracy.com
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The goals of Dual Language are...

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

©2016 Center for Applied Linguistics

How did instruction support students
toward these goals? q

\]
www.TeachingForBiliteracy.com
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Goals of Dual Language
Goal ] What it means What it looks like in action

Let’s start with
bilingualism.

Pillar 1:
Bilingualism and

Biliteracy

Pillar 2:
Grade-level Academic
Achievement

Pillar 3:
Sociocultural
Competence

(a term encompassing
identity development,
cross-cultural competence,
and multicultural
appreciation)

Guiding Principles for Dual Language Education (Howard et al., 2018; p. 3)

L/
www.TeachingForBiliteracy.com \ (
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Goals of Dual L
Goal | What it means

What it looks like in action

Pillar 1:
Bilingualism and

Biliteracy

* Intentionally building oracy (listening and
speaking) and background knowledge for
literacy (reading and writing) and content
instruction throughout the unit

www.TeachingForBiliteracy.com
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Biliteracy

Unit Framework

Unit Theme:
« Content Area Standards
« English Language Arts Standards
« English Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment +
Building Oracy, Background K L P! i Background .I_
o« A and K y for content instruction and Listening Speaking Knowledge
« Developed at the beginning of the unit and whenever new language or are ne unit.
eading Comprehension
. g’“"y' g and langy i * Oracy, background knowledge, and
(i L ' e
CetalisR langgage comprehension .
* Inquiry
Writing « Investigations
« Oracy, background k and | p « Experiments
* Comp! ive literacy routi ies writing behavi « Experiences
Foundational Skills and Fluency: Word Recognition
e Oracy, backg| d knowledge, and | com
e PI A , Phonics, Decoding, Encodir
Orthography +
. Y. 9 syntax, and s¢ 3
Summative Assessment Inquiry Reading Writing Word @
Recognition 3
Bridge - Transfer Bridge - Transfer anu rracuce Driuge: LONurasuve Analysis —
e lllustration Practice the new language (includes Phonology
¢ Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
VVVVVV.ICGLIIIIISI UIUIIIlCIG\,y.\-Ulll ,(
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CONSORTIUM language learners can process o

Level 1 Level 2
Entering Beginning
* Match oral language to « Sort pictures or objec
classroom and everyday according to oral (]
objects instructions
« Point to stated picturesin [+ Match pictures, objec
context or movements to oral
2 |+ Respond non-verbally descriptions
Z | toonl commands or * Follow one-step oral | @
@ | statements (cg, through directions (e.g., “stan
@ | physical movement) “sic down”)
= |+ Find familiar people and |+ Identify simple patter
places named orally described orally
* Respond with gesture
songs, chants, or stori
modeled by teachers
« Identify people or objects |+ Restate some facts fra @
in illustrated short stories illustrated short storic
* Repeat words, simple * Describe pictures,
| Pphases classroom objects or
2 |+ Answer yes/no questions familiar people using
Z | about personal information simple phrases
W |+ Name classroom and * Answer questions it
& | cveryday objects or two words (e.g., “Y
is Sonia?”)
* Complete phrases in
rhymes, songs, and chants

We have to know what our students CAN DO
in order to plan instruction.

() ., Can Do Descriptors: Grade Level Cluster PreK-K
W[ D A For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

What language do they have?
Academic? Social?

What can they do with that
language?

What language do they need in
order to engage in the content
and literacy?

What supports do we need to plan
in order to allow all students
access to the content and literacy?

from stories read aloud
(e.g. who, what, or where)

+ Indicate spatial relations | (|
of real-lfe objects usi,

phrases or shore sencl ENGlISh Language Proficiency
| =

64
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically

validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and

language comprehension - such that if either one

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word

recognition (WR) and language comprehension

is weak, reading comprehension is diminished. No (LC), we turn next to Scarborough’s Reading Rope.
amount of skill in one component can compensate

X

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

www.TeachingForBiliteracy.com
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What

Developing
Bilinguals need
instruction that
develops their
Language
“Constrain¢ Comprehension

A set of finite =
Typically to M'

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

66
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Language
Comprehension

Oral

Background Knowledge
facts, concepts
Vocabulary
breadth, precision, links
Language Structures
syntax, semantics

Reading Rope for Multilingual Learners

Strands of Oral Language Development Support
Literacy Development

v

development
| throughout

-

crvp ( Literacy Knowledge
L

{ . |
Verbal Reasoning. \)l
Language Inference, metaphor X
ngl: tr,
D 7 ~ 5 o8 stry,
< [
print concepts, genres -

Skilled Reading

Acquisition | Language proficiency level

Metalinguistic | Time

Awareness Word

Linguistic

%, 3 Fluent execution and

Alphabetic Principle
spelling, letter-sound
correspondence

Recognition S
’ o p/g coordination of language
- g Ingly av comprehension and word
syllables, phonemes < /x \’w—‘ fecognition
Adapted from Scarborough 2001) by Cavazos & Goldenberg (2026)
familiar words Revised by Pendergrass-Bennefield (2024)

‘/<_//

Not authorized by Hollis Scarborough

www.TeachingForBiliteracy.com
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Oral
Language
Development

Second
Language
Acquisition
Metalinguistic
Awareness

Linguistic
Scaffolds

Background Knowledge
facts, concepts

Sight Recognition
familiar words

Reading Rope fo
Strands of Oral LanJ
Literac)

cy Knowledge
t concepts, genres

Writing B
* Oracy |
7+ Handwriting N
* Spelling

* Grammar

* Composition

68
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Language

Com n
Backyound Knowlodgc
facts, concepts

Reading Rope fo

Strands of Oral Lan
Literac)

Sight Recognition
familiar words

o
- ~ v‘“gl
Acquisition . »
Metalinguistic | Time ertln .
Awarene'ss Recvg;?tion &
s :
caffolds e e
syllables, phonemes /_(.6 ° HandWFItlng
oPsiing ecter-sound * Spelling
correspondence
* Grammar

* Composition

69
. Emotions (0]
£SO 28382
l 48 85553n
| ¢ Vhe
L
Oral
Language
Development
Second
Language
Acquisition
Metalinguistic
Awareness
Linguistic
Scaffolds
Alphabetic Principle
spelling, letter-sound
correspondence
familiar words
70
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Background Knowledge
facts, concepts
( bread(h precxs-on links > \
Language Structures
syntax, semantics
Oral WV

Language
Development

= -

In the white
column, | noticeq

. (\d"v“ -
Second
Language
Acquisition
Metalinguistic
Awareness

Linguistic
Scaffolds

4

Phonolo‘lul Awareness
syllables phonemes

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

You can feel glad, or  You can feel sad,
happy with a smile. sometimes with tears.

71

=== )

breadth, precision, links ‘ ‘
Lnn‘ua‘. Structures . 3\
syntax semantics

___column.
Language Pl ¢ ily
Acquisition 2 J . J -
Metalinguistic - o
A
wareness Recognition = A H R &
Linguistic e A:
Scaffolds  This child looks because ___|
/ Who else looks _______?
Alphabetic Principle 3
spelling, letter-sound
correspondence B:
This child also looks because

Sight Recognition
familiar words

72
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Goals of Dual Language
Goal What it means

6/23/26

What it looks like in action

Pillar 1:
Bilingualism and

Biliteracy

Pillar 2:
Grade-level Academic
Achievement

Pillar 3:
Sociocultural
Competence

(a term encompassing
identity development,
cross-cultural competence,
and multicultural
appreciation)

What about
biliteracy?

Guiding Principles for Dual Language Education (Howard et al., 2018; p. 3)

www.TeachingForBiliteracy.com

Y
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Goals of Dual L

Goal | What it means

What it looks like in action

Pillar 1:
Bilingualism and

Biliteracy

throughout the unit

www.TeachingForBiliteracy.com

* Intentionally building oracy (listening and
speaking) and background knowledge for literacy
(reading and writing) and content instruction

* Meaningful frame for learning — integrating
language and literacy, focused on making meaning

74
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Reading Rope fo
Strands of Oral Lan
Literac)

Writing
* Oracy

G "
e e Handwriting
spoling. ietter-sound > o Spelling
correspondence
* Grammar
Composition

Linguistic
Scaffolds

Biliteracy Unit Framework

| Unit Theme:

« Content Area Standards
English Language Arts Standards

English Language Development Standards
Content and Literacy Big Ideas
Summative Assessment + +

Background I
Knowledge

Listening Speaking

©®@-@+@ -

Inquiry Reading Writing Word

Recognition
Bridge — Transfer Bridge - Transfer ana rracuce y
o lllustration Practice the new I (includ P logy
* Side by Side or L Speaking, F and Morphology
e Asise dice Writing in the other language) Syntax a_nd grammar
Pragmatics.
VVVVVV.ICQ\-IIIIIEI v UIIII.CICI\-Y.\-UIII ,‘
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Goals of Dual L

Goal | What it means What it looks like in action

Pillar 1:
Bilingualism and

Biliteracy

Intentionally building oracy (listening and
speaking) and background knowledge for literacy
(reading and writing) and content instruction
throughout the unit

Meaningful frame for learning — integrating
language and literacy, focused on making meaning
Variety of high-leverage strategies and langua e
supports E‘?

www.TeachingForBiliteracy.com
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What it means

Goals of Dual Language
Goal

What it looks like in action
Pillar 1:

Bilingualism and
Biliteracy

Pillar 2:
Grade-level Academic

Achievement

Pillar 3:
Sociocultural
Competence

(a term encompassing
identity development,
cross-cultural competence,
and multicultural

appreciation)

Guiding Principles for Dual Language Education (Howard et al., 2018; p. 3)

www.TeachingForBiliteracy.com

de Level Cluster 6-8

Center for Teaching for Biliteracy

W TeachingForBliteracy com

Teaching for Biliteracy
Summer Institute

Can Dos and
Formative

Grandview, WA

June 23.25, 2026
Presenters.
Karen Beeman

Contact Information
‘teachingforbiliteracykB@gmail.com
‘teachingforbiliteracydH@gmail.com
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Crystal Ramos
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Assessments

ul

|

High Leverage Biliteracy Strategies

SessorySupors

o s [ i

High Leverage
Biliteracy
Strategies

Resource
Packet
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Goals of Dual L

What it means

Pillar 2:

Grade-level Academic
Achievement

www.TeachingForBiliteracy.com

What it looks like in action

e Standards at the root of instruction
* Formative Assessment informs next
steps

81

I 02000
What are do you notice?

Formative Assessment 1: Initial Oracy Anecdotal Record Chart - FOR TEACHER USE

ID.K-2.4 | can feel good about myself without being mean or
making other people feel bad.

Students will be able to:

A. Identify feelings

B. Describe characteristics of feelings

DI.K-2.9 | know everyone has feelings, and | want to get along c. Describe feelings self has in particular situations
with people who are similar to and different from me. D.

Describe feelings others might have in particular situations

pairs) With modeling and picture
support, the student can show
understanding of the academic
language by pointing to a picture of

work) When prompted,
the student can accurately show, point
to, or otherwise match the language
(words, phrases, and complete

or a for the
academic language.

with the pictures, and the
movements in a manner that shows

Sensory Supports phic Supports Supports
Pictures, photographs Graphic organizer/chart with columns In strategic partnerships
Physical movement Sentence frames Whole group
ptive L (Observed L (Observed Prod L Productive L
in whole group, small group, and/or | when asked individually or during (Observed in whole group, small (Observed when asked

group, and/or pairs) With modeling | individually or during

and picture support, the student
can orally produce the academic
language (words, phrases, and
complete sentences) when a
picture or movement that

independent work) When
prompted, the student can
accurately orally produce the
academic language (words,
phrases, and complete sentences)

Student of the pi the academic language when shown the corresponding

Name: language. is referenced. picture or the movement.
Emotions Mad Emotions Mad Emotions Mad Emotions Mad
Events Scared Events Scared Events Scared Events Scared
Happy Face Happy Face Happy Face Happy Face
sad Body sad Body Sad Body Sad Body
Excited Feel Excited Feel Excited Feel Excited Feel
Emotions Mad Emotions Mad Emotions Mad Emotions Mad
Events Scared Events Scared Events Scared Events Scared
Happy Face Happy Face Happy Face Happy Face
sad Body sad Body sad Body sad Body
Excited Feel Excited Feel Excited Feel Excited Feel

82

www.TeachingForBiliteracy.com

6/23/26

41



6/23/26

I
Standards from the BUF

Formative Assessment 1: Initial Oracy Anecdotal Record Chart - FOR TEACHER USE

ID.K-2.4 | can feel good about myself without being mean or
making other people feel bad.

Students will be able to:
A. Identify feelings
B. Describe characteristics of feelings
c. Describe feelings self has in particular situations
D. Describe feelings others might have in particular situations

DI.K-2.9 | know everyone has feelings, and | want to get along
with people who are similar to and different from me.

Sensory Supports Graphic Supports Interactive Supports
Pictures, photographs Graphic organizer/chart with columns In strategic partnerships
Physical movement Sentence frames Whole group
Receptive L (Observed p L (Observed Productive Language: Productive Language:
in whole group, small group, and/or | when asked individually or during (Observed in whole group, small (Observed when asked
pairs) With modeling and picture work) When promp group, and/or pairs) With modeling | individually or during
support, the student can show the student can accurately show, point | and picture support, the student independent work) When
understanding of the academic to, or otherwise match the language can orally produce the academic prompted, the student can
language by pointing to a picture of (words, phrases, and complete language (words, phrases, and accurately orally produce the
or mimicking a for the with the pictures, and the complete sentences) when a academic language (words,
academic language. movements in a manner that shows picture or movement that phrases, and complete sentences)
Student ing of the i the ic language when shown the corresponding
Name: language. is referenced. picture or the movement.
Emotions Mad Emotions Mad Emotions Mad Emotions Mad
Events Scared Events Scared Events Scared Events Scared
Happy Face Happy Face Happy Face Happy Face
sad Body sad Body sad Body sad Body
Excited Feel Excited Feel Excited Feel Excited Feel
Emotions Mad Emotions Mad Emotions Mad Emotions Mad
Events Scared Events Scared Events Scared Events Scared
Happy Face Happy Face Happy Face Happy Face
Sad Body Sad Body Sad Body Sad Body
Excited Feel Excited Feel Excited Feel Excited Feel

83

Unit Theme:
« Content Area Standards
English Language Arts Standards

English Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

« Developed at the beginning of the unit and wh new |; or are introduced the unit.
Reading Comprehension Content Area Instruction
e Oracy, and | a  Nrarv hankaraind bnawladna and

. We will talk more about how
. these specific standards were
selected tomorrow.

JUBWISSOSSY SAIJBWIO

Summative Assessment
Bridge - Transfer Bridge - Transfer and Practice Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics. )

www.TeachingForBiliteracy.com
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Condensed BUF: Universal Theme & English Language Arts Unit 5

Content areas:

Grade: Kinder ‘ Language: English Social Justice and English Language Arts

Unit Number: 5
Unit Name: Emotions

Unit Essential Question: How do we show emotions?

Link to Document with Unpacked Standards for this Unit:

https://bit.ly/KUnpackedUS

CCSS Reading Standards

Literary Texts

Content Area Standards ‘

Social Justice

CCSS Writing Standards ‘

2 Informational/Explanatory

1D.K-2.4 | can feel good about mys U ] p acC ke d Sta n d ad rd S pand

being mean or making other peop atext.

DI.K-2.9 | know everyone has feeli d m t tell
want to get along with people whi O C u e n
similar to and different from me.

W.K.5 With guidance and support from
adults, respond to questions and suggestions

RL.K.4 Ask and answer questions about
JU.K-2.12 | know when people are treated unknown words in a text.
unfairly.

Kindergarten: Unit 5 ELA

=7

N -

www.TeachingForBiliteracy.com
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ID.K-2.4 | can feel good about myself without being mean or making other people feel bad.

V does it mean? What is it not?
- Stud dentify positive attributes - Students intentionally making others feel
+ Stud earn about other bad
perspe .
Each standard is
their w

o unpacked into achievable

e s outcomes, which helps to

- Read mo

omemomel plan instruction

- Feeli

throughout the unit.
v A

Outcomes: Students will be able to ...

® Name an emotion

o |dentify ways to show a particular emotion

® Demonstrate how to show a particular emotion that reflects their own experiences
e Describe examples of when a person may experience a particular emotion

® Describe characteristics of kindness

o |dentify ways to make self feel good mm
o Describe how making self feel good might make others feel I‘ 'I

o | can feel good about myself without being mean or making other people feel bad.

86
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ID.K-2.4 | can feel good about myself without being mean or
making other people feel bad.

scared

Self-Assessment: How did you perform on
these outcomes?

Students will be able to:

A. Identify feelings
Describe characteristics of feelings

B.
DI.K-2.9 | know everyone has feelings, and | want to get along C. Describe feelings self has in particular situations
D

with people who are similar to and different from me. Describe feelings others might have in particular situations

understanding of the academic
language by pointing to a picture of
or mimicking a for the

to, or otherwise match the language
(words, phrases, and complete
with the pictures, and the

academic language.

movements in a manner that shows

can orally produce the academic
language (words, phrases, and
complete sentences) when a
picture or movement that

Sensory Supports
Pictures, photographs Graphic organizer/chart with columns In strategic partnerships
Physical movement Sentence frames Whole group
ptive L (Observed L (Observed Productive L Productive L
in whole group, small group, and/or | when asked individually or during (Observed in whole group, small (Observed when asked
pairs) With modeling and picture work) When pi pted, group, and/or pairs) With modeling | individually or during
support, the student can show the student can accurately show, point | and picture support, the student independent work) When

prompted, the student can
accurately orally produce the
academic language (words,
phrases, and complete sentences)

Student of the acads pi the ic language when shown the corresponding

Name: language. is referenced. picture or the movement.
Emotions Mad Emotions Mad Emotions Mad Emotions Mad
Events Scared Events Scared Events Scared Events Scared
Happy Face Happy Face Happy Face Happy Face
sad Body sad Body sad Body sad Body
Excited Feel Excited Feel Excited Feel Excited Feel
Emotions Mad Emotions Mad Emotions Mad Emotions Mad
Events Scared Events Scared Events Scared Events Scared
Happy Face Happy Face Happy Face Happy Face
sad Body sad Body sad Body sad Body
Excited Feel Excited Feel Excited Feel Excited Feel

88
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Formative Assessment 1: Initial Oracy Anecdotal Record Chart - FOR TEACHER USE

ID.K-2.4 | can feel good about myself without being mean or Students will be able to:
making other people feel bad. A. ldentify feelings
B. Describe characteristics of feelings
DI.K-2.9 | know everyone has feelings, and | want to get along c. Describe feelings self has in particular situations
with people who are similar to and different from me. D. Describe feelings others might have in particular situations
Sensory Supports phic Supports ive Supports
Pictures, photographs Graphic organizer/chart with columns In strategic partnerships

Physical moy, pentence frames

leceptive Language: (Observed p L (Observed i roductive Language:
whole group, small group, and/ol hen asked individually or during Observed in whole group, small Dbserved when asked
lairs) With modeling and picture dependent work) When prompted, group, and/or pairs) With modeling dividually or during
pport, the student can show e student can accurately show, poi and picture support, the student dependent work) When
derstanding of the academic b, or otherwise match the language -an orally produce the academic rompted, the student can

nguage by pointing to a picture of ords, phrases, and complete language (words, phrases, and curately orally produce the
imicking a for the e with the pictures, and the omplete sentences) when a -ademic language (words,
-ademic language. iovements in a manner that shows bicture or movement that hrases, and complete sentences)

of the the academic language hen shown the corresponding
nguage. s referenced. licture or the movement.

Emotions Emotions Emotions Emotions Mad

Events Scared Events Events Scared Events Scared
Happy Face Happy Face Happy Face
sad Body sad Body Sad Body
Excited Excited Excited Feel
Emotions Emotions Mad

v are Events Scared v >ca Events Scared
Happy Face Happy Face Happy Face Happy Face
sad Body Sad Body sad Body sad Body
Excited Feel Excited Feel Excited Feel Excited Feel
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]
How did | know what language to build?

Unit Big Ideas

Content Big Ideas:
Students will understand that...
« Emotions are the feelings people have. People can show their emotions in many different ways.

o For example, when | am happy, | smile and feel light. When | feel happy, | usually feel good about myself. ID.K-2.4

o For example, when | am angry, my lips get tight, my eyebrows crinkle, and | want to be left alone. When my brother gets mad, he
yells loudly and clenches his hands into fists. DI.K-2.9

« People can have different emotions when reacting to the same thing. It is important to understand that other people may react
differently to the same event and that sometimes their reactions can affect others.

o For example, when the soccer team scored a goal, the player who scored was happy and excited. The goalie who missed the catch
looked sad and disappointed. The player who scored went up to the goalie and said, “Good try! You almost got it.” The goalie said
to the player who scored, “That was a great kick!” ID.K-2.4, DI.K-2.9

o For example, at recess, when a student takes the swing from someone else, the person who lost the swing might feel sad. The
person who took the swing might feel happy or satisfied. JU.K-2.12

« When we see or hear something that makes others feel sad or that is unfair, we can do something about it.

o For example, when the swing is taken unfairly, | can to say something so the person who took the swing realizes how the other
person feels and that what they did was unfair.

o For example, if someone cuts in front of me in line, | can politely ask them to go to the back of the line, and if that doesn’t work,
decide if | need to have an adult help me solve the problem. JU.K-2.12, AC.K-2.16, AC.K-2.18

Language Arts Big Ideas: Students will understand that when reading literary text, it is important to
« Retell familiar stories, including key details, RL.K.2
» Ask and answer questions about unknown words in a text, RL.K.4
» Describe the relationship between illustrations and the story in which they appear, RL.K.7 4
P.

www.TeachingForBiliteracy.com
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How did | know what language to build?

Big Idea:

Emotions|are thejfeelings oeople have. People can

show their emotions injdifferent ways.

* For example, when | a smile pnd feel
light. When | feel happy, | usually feel good about
myself. ID.K-2.4

* For example, when | an angry,|my lips get tight, my
eyebrows crinkle, and | want to be left alone. When
my brother gets mad, he yells loudly and clenches
his hands into fists. ID.K-2.9 o

www.TeachingForBiliteracy.com
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() ., Can Do Descriptors: Grade Level Cluster PreK-K
w l DA For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

CONSORTIUM language learners can process or produce the language needed to:

+ Find pictures that match
oral descriptions

Follow oral directions and
compare with visual or
nonverbal models (c.g.,
“Draw a circle under the
line.”)

+ Distinguish between what
happens first and next in
oral activities or readings

Role play in response to
stories read aloud

M

Order pictures of events
according to sequential
language

Arrange objects or pictures
according to descriptive
oral discourse

Identify pictures/realia
associated with grade-level
academic concepts from
oral descriptions

Make patterns from real
objects or pictures based on
detailed oral descriptions

Level 1 Level 2 Level 3
Entering Beginning Developing
* Match oral language to « Sort pictures or objects * Follow two-step oral
classroom and everyday according to oral directions, one step ata
objects instructions ( time
« Point to stated picturesin | * Match pictures, obj& * Draw pictures in response
context or movements to oral to oral instructions
2 |+ Respond non-verbally descriptions + Respond non-verbally to
S | o onl commands or « Follow one-step oral confirm or deny facts (c.g.,
| statements (e, through directions (c.g., “stand up’s |  thumbs up, thumbs down)
a physical movement) “sit down”) * Act out songs and stories
« Find familiar peopleand |+ Identify simple patterns using gestures
places named orally described orally
* Respond with gestures to
songs, chants, or stories
modeled by teachers
« Identify people or objects |+ Restate some facts from * Retell short narrative
in illustrated short stories illustrated short stories stories through pictures
* Repeat words, simple * Describe pictures, * Repeat sentences from
o | phascs classroom objects or thymes and patterned
2N o Answer yes/no questions familiar people using stories
2 | aboutpersonalinformation simple phrases + Make predictions (c.g
W |+ Name cassroom and + Answer questions with one | “What will happen next”)
@ | everyday objects or two words (e.g., “Where |+ Anqwer explicit questions
S
Is Soniz?”) ( from stories read aloud
« Complete phrases in (e.g., who, what, or where)
thymes, songs, and chants [\/\

Retell narrative stories
through pictures with
emerging detail

Sing repetitive songs and

chants independently

+ Compare attributes of real
objects (c.g., size, shape,
color)

+ Indicate spatial relations

of real-life objects using

phrases or short sentences

Tell original stories with
emerging detail

Explain situations (e.g.,
involving feclings)

Offer personal opinions
Express likes, dislikes, or
preferences with reasons

Bujypeay - 9 j2As1

L= Lucas
M= Mila

Y

O= Oliver www.TeachingForBiliteracy.com

| G= Giancarlo
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English Language Proficiency
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Formative Assessment 1: Initial Oracy Anecdotal Record Chart - FOR TEACHER USE

ID.K-2.4 | can feel good about myself without being mean or
making other people feel bad.

Students will be able to:

A. ldentify feelings

B. Describe characteristics of feelings

DI.K-2.9 | know everyone has feelings, and | want to get along c. Describe feelings self has in particular situations
D

with people who are similar to and different from me. Describe feelings others might have in particular situations

Sensory Supports

Graphic Supports

Interactive Supports

Pictures, photographs

Graphic organizer/chart with columns

In strategic partnerships

understanding of the academic
language by pointing to a picture of
or mimicking a forthe

to, or otherwise match the language
(words, phrases, and complete
with the pictures, and the

academic language.

movements in a manner that shows

can orally produce the academic
language (words, phrases, and
complete sentences) when a
picture or movement that

Physical movement Sentence frames Whole group
Receptive Language: (Observed ive L (Observed Productive L Productive Language:
in whole group, small group, and/or | when asked individually or during (Observed in whole group, small (Observed when asked
pairs) With modeling and picture work) When group, and/or pairs) With modeling | individually or during
support, the student can show the student can accurately show, point | and picture support, the student independent work) When

prompted, the student can
accurately orally produce the
academic language (words,
phrases, and complete sentences)

Student of the repl the academic language when shown the corresponding
Name: language. is referenced. picture or the movement.
Lucas Emotions Mad Emotions Mad Emotions Mad Emotions Mad
Events Scared Events Scared Events Scared Events Scared
Happy Face Happy Face Happy Face Happy Face
sad Body sad Body Sad Body Sad Body
Excited Feel Excited Feel Excited Feel Excited Feel
Emotions Mad Emotions Mad Emotions Mad Emotions Mad
. Events Scared Events Scared Events Scared Events Scared
Mila Happy Face Happy Face Happy Face Happy Face
sad Body sad Body sad Body sad Body
Excited Feel Excited Feel Excited Feel Excited Feel
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Record Chart - FOR TEACHER USE

Formative

1: Initial Oracy

ID.K-2.4 | can feel good about myself without being mean or
making other people feel bad.

Students will be able to:

A. ldentify feelings

B. Describe characteristics of feelings

DI.K-2.9 | know everyone has feelings, and | want to get along c. Describe feelings self has in particular situations
D.

with people who are similar to and different from me. Describe feelings others might have in particular situations

Sensory Supports

phic Supports

Supports

Pictures, photographs
Physical movement

Sentence frames

Graphic organizer/chart with columns

Whole group

In strategic partnerships

Receptive Language: (Observed
in whole group, small group, and/or
pairs) With modeling and picture
support, the student can show
understanding of the academic
language by pointing to a picture of
or mimicking a for the

Receptive Language: (Observed

when asked individually or during
work) When

the student can accurately show, point

to, or otherwise match the language

(words, phrases, and complete

academic language.

with the pictures, and the
movements in a manner that shows

Productive L
(Observed in whole group, small
group, and/or pairs) With modeling
and picture support, the student
can orally produce the academic
language (words, phrases, and
complete sentences) when a
picture or movement that

Pr
(Observed when asked
individually or during
independent work) When
prompted, the student can
accurately orally produce the
academic language (words,
phrases, and complete sentences)

Student of the repi the ic language when shown the corresponding
Name: language. is referenced. picture or the movement.
OI iver Emotions Mad Emotions Mad Emotions Mad Emotions Mad
Events Scared Events Scared Events Scared Events Scared
Happy Face Happy Face Happy Face Happy Face
sad Body Sad Body Sad Body Sad Body
Excited Feel Excited Feel Excited Feel Excited Feel
Emotions Mad Emotions Mad Emotions Mad Emotions Mad
R Events Scared Events Scared Events Scared Events Scared
Glancarlo Happy Face Happy Face Happy Face Happy Face
sad Body Sad Body Sad Body sad Body
Excited Feel Excited Feel Excited Feel Excited Feel
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|
Professional Learning Communities

1.

2.

w

DuFour’s PLC Key Questions:

What do we want our students to

know?

How will we know when they have

learned it?

How will we respond when they don’t?
How will we respond once they do?

www.TeachingForBiliteracy.com
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i eceptive i roductive
Receptive Recept Productive Product
Whole Group Individual Whole Group Individual
Mad Emotions Mad Emotions Mad
Lucas Scared Events Scared Events Scared
Face Happy Face Happy Face
Bod Sad Body Sad Body
Fee Excited Feel Excited Feel
Mad Emotions Mad Emotions Mad
o Scared Events Scared Events Scared
M||a ap| Face Happy Face Happy Face
Sad Body Sad Body Sad Body
xcited Feel Excited Feel Excited Feel
oliver Emotions Mad Emotions Mad Emotions Mad Emotions Mad
Events Scared Events Scare Event: Scared Events Scared
Happy Face Happy Face Happy Face Happy Face
Sad Body Sad Body Sad Body Sad Body
xcited Feel Excited Feel Excited Feel Excited Feel
Emotions Mad Emotions Mad Emotion: ad Emotions Mad
% Events Scared Events Scal Events ared Events Scared
Giancarlo Happy Face Happy Fac Happy ce Happy Face
Sad Body Sad Body Sad ody Sad Body
cited Feel Excited Feel Excitec d | Excited Feel

BWNPRE

What do we want our students to know?

How will we know when they have learned it?

How will we respond when they don’t?

How will we respond once they do?

www.TeachingForBiliteracy.com
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When | look at the data of all my students
" together, have they all developed oracy?

[ sad Body [ sad Body [ sad Body [ sad Body

Would students benefit from a review and |

Mi
additional time to practice orally? I
OINEF T o o oI g i

Happy Face y Face Fa
ad Body sad Bod
Fe

ed Feel Excited e
Emotions Mad ftions Mad Emotions Ma
Events cared (] its Scared Events care
ace y Fa

Giancarlo Hapiy
Sa

S S

F Face Face
Body Body Sad Body
Feel [ Excited Feer [ EXcited Feel Excited Feel

volunteer leaders.
Then in strategic partnerships.

97
Goals of Dual Languag
Goal What it means ] What it looks like in action

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade-level Academic
Achievement

Pillar 3:
Sociocultural
Competence

(a term encompassing

identity development,
cross-cultural competence,
and multicultural
appreciation)

Dual Language Education (Howard et al., 2018; p. 3

1/
www.TeachingForBiliteracy.com ‘ (
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Goa e
A term
s encompassing
identity
development,
cross-cultural

Ll competence, and

) DUAL LANGUAGE
Sociocultural EDuC_ATION

.

e e multicultural
identity development, ’ / Q S o

el EECR N appreciation
appreciation gy J l _l"
[y

© a1 .
Ww.rcaciiig erlIlteracy.com
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Pillar 1:
Bil?ngualism &
Biliteracy A term
encompassing
identity |
Pillar 2: Grade
Level Academic development’
Achievement
cross-cultural
IO competence, and
VA UCATION . -
Pillar 3: /3‘;\9 g multicultural
Sociocultural | [GRA% d ) appreciation
Competence | g )
100
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Pillar 1:
Bilingualism &
Biliteracy

Pillar 2: Grade
Level Academic
Achievement

Pillar 3:
Sociocultural
Competence

GUIDING

PRINCIPLES FOR

DUAL LANGUAGE
EDUCATION

: ,ﬁgﬂgn,
£ ‘& A =N

\ p <3 v

R )

] \g

'Sy

Aterm
encompassing
identity
development,
cross-cultural
competence, and
multicultural
appreciation

101

Pillar 1:
Bilingualism &
Biliteracy

Pillar 2: Grade
Level Academic
Achievement

Pillar 3:
Sociocultural
Competence

GUIDING

PRINCIPLES FOR

DUAL LANGUAGE
EDUCATION

) ’ /&\9\ ..‘
®) :,_ £ § r@l
i

A term
encompassing
identity
development,
cross-cultural
competence, and
multicultural

appreciation

102
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Pillar 1:
Bilingualism &
Biliteracy
Pillar 2: Grade-
nchievement How did the sentence
frames/prompts help
- students progress toward -
sociocultural | the goal of sociocultural
Competence
competence?
103

104
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Goals of Dual Languag
Goal What it means What it looks like in action

Pillar 3:
Sociocultural
Competence

(a term encom passin, g
identity development,
cross-cultural competence,
and multicultural
appreciation)

bual Language Education (Howard

* Students working positively with
others that are similar and different
from themselves in different contexts

* Sentence frames that develop

discourse an
\/
www.TeachingForBiliteracy.com s{

105

|
Agenda:

Welcome & Introductions

Characteristics of Biliteracy Instruction

Sample Instruction: Part 1 Building Oracy
and Background Knowledge

V4 Sample Instruction Debrief

* Planning for Biliteracy

e Day 1 Closure and Exit Ticket

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies
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Center for Teaching for Biliteracy
iy TeachngeorBilteracy.co

Teaching for Biliteracy
Summer Institute

Resource
Packet

www.TeachingForBiliteracy.com

Biliteracy
Strategies
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High Leverage Biliteracy Strategies

High Leverage Biliteracy Strategies

Strategy Name and

Lang

uage Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Sensory Supports

Graphic Supports

Interactive Supports

+ Charts

‘Teaching for
Biliteracy

Strengthening Bridges

Strategy Name and Description
Language Experience Approach (LEA]
Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104-

105

between Languages

KAREN BEEMAN

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Interactive Supports

CHERYL UROW

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the narive language (L1)
With mentors

© Center for Teaching for Biliteracy
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h Leverage Biliteracy Strategies
Lang

Strategy Name and

uage Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Strategy Name and Description

Graphic Supports

Interactive Supports

Manipulatives
Pictures & photographs
lustrations, diagrams & drawings
Magazines & newspapers

Physical activitics
Videos & Films
Broadcasts
Models & figures

* Charts
* Graphic organizers
* Tables

Number lines

In pairs or parners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

lotes:

© WIDA Language Development Standards

Language Experience Approach (LEA):

Students experience

Sensory Supports

Language Supports and Notes

Graphic Supports

Interactive Supports

together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or i ication of g

language standards and foundational skills.

Tonrhina far Riliteracy Rank: nage 04 2 104-

Real-life objects (realia)
Manipulaives

Pictures & photographs
Hlustrations, diagrams & drawings
Magazines & newspapers

Physical activiies

Videos & Films

Broadcasts

Models & figures

Chars
Graphic organi

ne
Number lines

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group.
structures

With the Internet (Web
sites) or software programs
In the narive language (L1)
With mentors

Notes:

© WIDA Language Development Standards
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Concept Attainment
with Sentence Prompts and TPR

Teachmg for Students use visuals
Blhteracy and sentence prompts

e 2 to identify the concept.
® | New vocabulary is
e introduced with visual
and kinesthetic support

p.81, | to support meaning.s@;?

gForBiliteracy.com

excited

112
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Sensory Supports Graphic Supports Interactive Supports

* Real-life objects (realia)
. ITSTRIEE organizers o S0 groups

les * Ina whole group

ictures & photographs * Tab

* Graphs ¢ Using cooperative group
o 2 i 2 ¢ Timelines structures
* Physical activities ¢ Number lines ¢ With the Internet (Web

_ sites) or software programs
¢ Broadcasts ¢ In the native language (L1)
* Models & figures ¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and Description L Supports and Notes
Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more Pictures & photographs
teacher-centered (and abstract) approach, . :
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Sensory Supports Graphic Supports Interactive Supports

Real-life objects (realia) Charts In pairs or partners

In a whole group

Tables

Graphs Using cooperative group
Timelines

Number lines

structures
With the Internet (Web

sites) or software programs

Physical activities

Broadcasts
Models & figures

In the native language (L1)
With mentors

Teaching for Biliteracy Book: page 81-82

Notes:

Sorted photographs to decipher
between events and emotions.
Can be sorting of manipulatives
or realia.

www.TeachingForBiliteracy.com
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Adapted Readers Theater (ART)
with TPR

. The teacher summarizes or
Teachmg for paraphrase is a text as she and

Blhteracy the students act it out.
et 4 Through the teachers
narration, and the interaction
JepEmes. | and movement of students the
concepts and vocabulary are
previewed.

\Z4

an
\J
www.TeachingForBiliteracy.com
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Our face

and body can show
our emotion.

www.Teach

116
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Strategy Name and Language Supports and Notes

Adapted Reader’s Theater (ART): An

Sensory Supports Graphic Supports Interactive Supports
adaptation of readers’ theater where the il 2 s Ppo
teacher summarizes or paraphrases a text * Real-life objects (realia) « Charts + In pairs or partners
while the students, guided by the teacher, act * Manipulatives * Graphic organizers * In triads or small groups
out the story either silently or joining into the * Pictures & photographs * Tables * Inawhole group
narration using the key i v. . diagrams & drawings |+ Graphs + Using cooperative group

. . « Magazines & newspapers « Timelines structures

T:'s pre"':ws C:"“pts,a"d Vzcab”‘a'y from . « Number lines * With the Internet (Web
the text through narration and movement. * Videos & Films sites) or software programs
While it is similar to TPR, the difference is « Broadcasts « In the native language (L1)
that there is not as much of an emphasis on * Models & figures * With mentors

associating specific vocabulary with a specific

© WIDA Language Development Standards
movement.

Teaching for Biliteracy Book: page 81

Language Supports and Notes

selected to model a cooperative activity or SIS Eeiletiizms UTETe s S TS
center task in the "fishbowl," with the rest of * Real-life objects (realia) « Charts « In pairs or partners
the students observing their actions and « Manipulatives * Graphic organizers « In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Inawhole group
the fishbowl through the activity, narrating + Ilustrations, diagrams & drawings |+ Graphs « Using cooperative group
and providing sentence prompts as needed ¢ Mignines * Bauckne bonirniad

= : o Pl al a * Number lines * With the Internet (Web
After the students observe their peers « Videos & Films sites) or software programs
participating in the fishbowl, they return to + Beoadouss  Inthe native language (L1)
their places and begin the same activity. * Models & figures * With mentors

e e . © WIDA Language Development Standards
Teaching for Biliteracy Book: page 82 & 136 Notes:

For more information about the strategies above and descriptions to even more high
leverage biliteracy strategies, scan the QR Code!

High Leverage Biliteracy Strategies Page 2

www.TeachingForBiliteracy.com
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Sensory Supports Graphic Supports Interactive Supports

Charts
raphic organizers
* Tables ‘ In a whole group
* Graphs - ;
¢ Timelines structures

¢ Number lines ¢ With the Internet (Web
sites) or software programs
¢ Broadcasts ¢ In the native language (L1)

* Models & figures ¢ With mentors

* Real-life objects (realia) < < In pairs or partners

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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Strategy Name and Description L Supports and Notes
. .

Adaple(l‘l Reader's Th,eater (ART): An Sensory Supports Graphic Supports Interactive Supports
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text « Real-life objects (realia) « Charts + In pairs or partners )
while the students, guided by the teacher, act anizers
out the story either silently or joining into the < * Pictures & photographs * Tables *_In a whole group 4
narration using the key academic vocabulary. awings | © fI{f“P'l‘_s

. . * Timelines structures
This previews concepts and vocabulary from < « Physical activities + Number lines * With the Internet (Web
theAte)ft Fhrgugh narration andAmoveme‘nt. sites) or software programs
While it is similar to TPR, the difference is « Broadcasts + In the native language (L1)
that there is not as much of an emphasis on, ] G i o

associating specific vocabulary with a specif

movement.
otes:

Used visuals and actions to introduce
new vocabulary related to a text.

Can use illustrations from the book,
realia, or other appropriate visuals.

Teaching for Biliteracy Book: page 81

2\
=

High Leverage Biliteracy Strategies Page 2 {

www.TeachingForBiliteracy.com
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Fish Bowl

Students become the model
PLEIChis o | for demonstrating the

Biliteracy expectation rather than the
Strengthening Bridges

between Languages 4 teacher telling students
what to do.

KAREN BEEMAN

CHERYL UROW

p. 82
& 136

www.TeachingForBiliteracy.com
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A:

This child looks because

Who else looks ?

B:

This child also looks because
122
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Strategy Name and Description Language Supports and Notes
n "
Adame§ Reader sTht‘aater (ART): An Sensory Supports Graphic Supports Interactive Supports
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text Real-life objects (realia) « Charts + In pairs or partners
while the students, guided by the teacher, act Manipulatives * Graphic organizers * In triads or small groups
Pictures & photographs * Tables + Inawhole group

out the story either silently or joining into the
narration using the key academit bulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

diagrams & drawings |+ Graphs Using cooperative group
Magazines & newspapers + Timelines structures

Physical activities + Number lines With the Internet (Web
Videos & sites) o software programs
Broadcas In the narive language (L1)
Models & figures With mentors

© WIDA Language Development Standards

Notes:

Strategy Name and Descrij Language Supports and Notes

Fishbowl: A small group of students is
selected to model a cooperative activity or

Sensory Supports Graphic Supports Interactive Supports

center task in the "fishbowl," with the rest of

After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

sites) or software programs
In the native language (L1)
With mentors

Broadcasts
Models & figures

« Real-life objects (realia) « Charss « In pairs or parmers
the students observing their actions and + Manipulatives + Graphic organizers + In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Inawhole group
the fishbowl through the activity, narrating + lustrations, diagrams & drawings | * Graphs + Using cooperative group
and providing sentence prom tslas needed * Magazines & newspapers * Timelines structures

P 8 promp! : . + Number lines * With the Internet (Web

Teaching for Biliteracy Book: page 82 & 136 ©. WD/ Laneuag: Deyclopment Sondoxds

For more information about the strategies above and descriptions to even more high
leverage biliteracy strategies, scan the QR Code!

High Leverage Biliteracy Strategies Page 2

www.TeachingForBiliteracy.com
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Sensory Supports Graphic Supports Interactive Supports

* Real-life objects (realia) .
o Mooioules Graphic organizers >

In pairs or partners

Pictures & photographs * Tables * Ina whole group
o TS PPN & drawings * Graphs ¢ Using cooperative group
* Magazines & newspapers * Timelines structures

* Physical activities e Numberlines | ¢ With the Internet (Web
* Videos & Films Sentence frames sites) or software programs

¢ Broadcasts ¢ In the native language (L1)

* Models & figures ¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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Strategy Name and Description L Supports and Notes
Fishbowl: A small group of students is
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of
the students observing their actions and
language. The teacher guides the students in <
the fishbow! through the activity, narrating
and providing sentence prompts as needed.
After the students observe their peers
participating in the fishbowl, they return to Broadcasts
their places and begin the same activity. + Models & figures

Sensory Supports Graphic Supports Interactive Supports J

.

Real-life objects (realia) + In pairs or partners

+ Graphic organizers

+ Ina whole group

Pictures & ph
— Mings | * Graphs + Using cooperative group
Magazines & newspapers * Timelines structures
* With the Internet (Web
sites) or software programs

oentence frames), 1) =" _
* In the native language (L1)

*_With mentors

.

.

Physical activities
* Videos & Films

.

Teaching for Biliteracy Book: page 82 & 136 Notes:

Carefully choose the “fish”.

Model a set of directions and/or
discourse between partners.

“Fish” can either continue the activity
or become class helpers.

High Leverage Biliteracy Strategies Page 2

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and Description Language Supports and Notes
Concept Attainment: Concept attainment is
a constructivist strategy wherein students S (Cle L2 EREEE R0 ST
construct an understanding of a new concept * Real-life objects (realia) ‘ * Charts « In pairs or partners
through a series of hints or examples of the * Manipulatives hic organizers * In triads or small groups
concept. This is in contrast to the more * Pictures & photographs * Tables * Ina whole group
teach¢ ‘ : o .
where
conce !
descri )

- High leverage biliteracy strategies...

Coach, TOSA, or School and
Support or

Teachers: - District Leaders:
. Specialist:
Instruction : Systems and
Classroom
Structures

Support

language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104-
105

© Center for Teaching for Biliteracy 1
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|
Agenda:

Welcome & Introductions

Characteristics of Biliteracy Instruction

Sample Instruction: Part 1 Building Oracy
and Background Knowledge

Sample Instruction Debrief

4 Planning for Biliterac

e Day 1 Closure and Exit Ticket
an
\.}/
www.TeachingForBiliteracy.com s ?
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Individual or Team Planning for Next Steps

Elements we have in place: Areas to work on: Next Steps Other
Affirmations

Page 45
Resource Packet
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Handouts and
Presentation Slides
on Teaching for
Biliteracy Website

Center for Teaching
for Biliteracy
Reference List

Biliteracy Strategies
Glossary

Three Linguistic
Spaces

Supporting
Newcomers

A Systems Approach
to Teaching for
Biliteracy:
Digital Tools

eracy.com/handouts

https://bit.ly/BSI2024InstructionalStrategies

https://bit.ly/ThreelinguisticSpaces

Splash Page https://bit.ly/T4ABHandbook

Pg. 2 of
Resource
Packet

Final Session
Evaluation Form

129

Teaching for Biliteracy Summer Institute Overview

* Institute Welcome and
Introductions

« Students and Goals of
Biliteracy Programs

« The Biliteracy Unit
Framework (BUF)

Tuesday, July 22 2025 Wednesday, July 23, 2025 Thursday, July 24 2025
7:30 - 8:30 AM 7:30-8:30 AM 7:30 — 8:30 AM
Arrival, registration, materials, SSEESESECE R 2% rrival, sign-in, and hot breakfast
pick-up, and hot breakfast buffe c buffet
8:30 - 11:45 AM 8:30 - 11:45 AM 8:30 - 10:15 AM
Whole Group Whole Group hole Group

« Debrief Sample Instruction

« The Multilingual
Perspective
Strategic Use of Teacher
Language: Language Policy
Research on Dual
Language Programs
Planning for Sustainability:
Vision and Pedagogy
documents

Lunch 11:45 AM to 12:30 PM

12:30- 3:30 PM

PK-2" grade; 3-5t grade;
secondary: 6% — 12t grade)

Oracy Instruction in
preparation for content
inquiry and literacy

e Sample Instruction Part 1:

Breakout Groups (by grade band$| Breakout Groups (same as Day 1

e Sample Instruction Part 2:
Content, Literacy, and the
Summative Assessment

130

www.TeachingForBiliteracy.com

« Biliteracy Assessment

« Planning for Sustainability:
Effective Systems and
Structures

10:30 AM - 12:00 PM
-eakout Groups (Same as Days 1
2)

* Sample Instruction Part 3:
The Bridge
¢ Institute Closure

Boxed Lunch and Dismissal

Lunch 11:45 AM to 12:30 PM

12:00 pm

Institute Overview

Page 4

Resource Packet
|

6/23/26
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I
Exit Ticket

My biggest
 takeaway

from today’s

session was...

W N
~

www.TeachingForBiliteracy.com
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