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Teaching for Biliteracy Summer Institute Overview

- oo Tuesday, June 23, 2026 Wednesday, June 24, 2026 Thursday, June 25, 2026 Page 4
Teaching for Biliterac T DL L SO .|
Arrival, registration, materials Arrival, sign-in, and hot breakfast
pick-up, and hot breakfast buff buffet
° 8:30- 11:45 AM 8:30 - 11:45 AM 8:30- 10:15 AM
Whole Group | Whole Group ‘Whole Group
u m m e r n S I u e « Institute Welcome and + Debrief Sample Instructil « Biliteracy Assessment
Introductions «  The Multilingual « Planning for Sustainability:
« Students and Goals of Perspective Effective Systems and
J une 24 2 0 2 6 Biliteracy Programs « Strategic Use of Teacher Structures
’ « TheBiliteracy Unit Language: Language Poll
. Framework (BUF) « Research on Dual 10:30 AM - 12:00 PM
Language Programs. Breakout Groups (Same as Days 1
Grandview, WA. . e
Vision and Pedagogy « Sample Instruction Part 3:
) documents The Bridge
4 /|m. « Institute Closure
' 12:00
& . S T 200 pm
Lunch 11:45 AM to 12:30 PM | Lunch 11:45 AM to 12:30 PM B e e Dismiseal
12:30 - 3:30 PM 12:30 - 3:30 PM
Breakout Groups (by grade bands: | Breakout Groups (same as Day 1)
2 HH PK-2" grade; 3%.5' grade;
Center for Teaching for Biliteracy o o ) T —
. e Content, Literacy (reading
www.teachingforbiliteracy.com + Sample nstruction Part 1 and witng, and the a»
Oracy Instruction in Summative Assessment \1J
. - preparation for content
www.TeachingForBiliteracy.com inquiry and literacy

[ [ —
Session Norms Agenda

* Debrief Sample Instruction

* Participate actively and interactively « The Multilingual Perspective

* Use a growth mindset and make sure

everyone has a voice * Strategic Use of Teacher Language:

Establishing a Language Polic
* Please keep sidebar conversations to a & guag Y
minimum. * Research on Language Programs

* Please silence your phones. * Planning for Sustainability: Vision
and Pedagogy .

an
\l/
www.TeachingForBiliteracy.com \ ’

* Use technology strategically.

www.TeachingForBiliteracy.com
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Agenda Characteristics of Biliteracy Instruction

e Debrief samp|e Instruction Engages ALL stude'nts ) Inte_ntionally builc‘:ls oracy
actively and meaningfully (listening and speaking) and
* The |V|u|ti|ingua| Perspective using a variety of high- background knowledge in
. leverage strategies and preparation for literacy
* Strategic Use of Teacher Language: language supports. (reading and writing) and
Establishing a Language Policy content instruction
SRSl throughout the unit

* Research on Language Programs Includes a meaningful QQEIECa"

. . ors . . frame for learning:
* Planning for Sustainability: Vision integrating e
and Pedagogy - universal theme with Strategically plans for the
y y \‘? language development and three linguistic spaces:
www.TeachingForBiliteracy.com Iiteracy instruction. Spanish, the Bridge, Engllsh
5 6

. o The Biliteracy Learning Environment
Strategic Pairing In the Classroom e Student Seating i ||
g o8> in Groups i
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I
Biliteracy Unit Framework (BUF)

Unit Them
= Content Area Standards

English Language Arts Standards

English Language Development Standards

Content and Literacy Big Ideas

Summative Assessment

Building Oracy,

« Academic listening and speaking necessary for content instruction and literacy development. pyl
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. g
Reading Comprehension Content Area Instruction 3
« Oracy, background knowledge, and languagt « Oracy, P, e o
° ErOE Bl T ST e AT language comprehension =3
- «  Inquiry <
Writing + Investigations (0]
« Oracy, background knowledge, and languags i . i >
« Comprenensive lteracy routines, strategies writing behaviors. * Experiences [
Foundational SKills and Fluency: Word Recognition [}
«  Oracy, background knowledge, and language comprehension D
+ Phoneme Awareness, Phonics, Decoding, Encoding, 1]
Orthography (7]
*  Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment [v]
3
Bridge — Transfer idge — Transfer and Pra Bridge: Contrastive Analysis —-
« llustration Practice the new language (includes | Phonology
« Side by Side or Listening, Speaking, Reading, and | Morphology
« Asisedice Writing in the other language) Syntax and grammar
Pragmatics.

Unit Theme:
motions " oot v Standards

Spanish Language Arts Standards

Spanish Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

Language

www.TeachingForBiliteracy.com

WWW. I€aCNINGFOrsiliteracy.com

g Oracy, mn
* Academic listening and speaking necessary for and literacy
» Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. 2
Reading Comprehension Content Area Instruction 3
= Oracy, background knowledge, and language comprehension o @y, T e e, o o
» Comprehensive literacy routines, strategies and reading language comprehension —
behaviors. " =
[ « Inquiry <
Writing o Investigations (o]
»  Oracy, background knowledge, and language comprehension « Experiments >
» Comprehensive literacy routines, strategies writing behaviors. « Experiences 7
Foundational Skills and Fluency: Word Recognition 7]
«  Oracy, background knowledge, and language comprehension [0
«  Phoneme Awareness, Phonics, Decoding, Encoding, 7]
Orthography (2]
* Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment ]
. . 3
E m ot IO n s a re t h e W a y W e fe e I I n a n y Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis —
« lllustration Practice the new language (includes | Phonology
« Side by Side or Listening, Speaking, Reading, and | Morphology
H « Asise dice Writing in the other language) Syntax and grammar
given moment. Pragmatics. i
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Los recursos naturales

a la izquierda son el/la

¢-=niil
&

La economia

<

&
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Los recursos naturales
a la derecha son el/la
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Unit Theme:
- Content Area Standards
Spanish Language Arts Standards
Spanish Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

Building Oracy, Language

«  Developed at the beginning of the unit and whenever new language.

Academic listening and speaking necessary for content instruction and literacy development.

or concepts are introduced throughout the unit.

Reading Comprehension
« Oracy, background knowledge, and language comprehension
«  Comprehensive literacy routines, strategies and reading
haviors.

Writing
«  Oracy, background knowledge, and lang

Content Area Instruction

Oracy, background knowledge, and
language comprehension
Inquiry

«  Comprehensive literacy routines, strategies writing behaviors.

Foundational Skills and Fluency: Word Recognition
« Oracy, background knowledge, and language comprehension
« Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
*  Vocabulary background knowledge, syntax, and semantics

.
« Invesfigations
: 4

Experiences

Summative Assessment

JUBWISSBSSY aAljewlo

Bridge - Transfer
o llustration

Bridge — Transfer and Practice.
ctice the new language (includ

Bridge: Contrastive Analysis
jes | Phonology

o Side by Side or Listening, Speaking, Reading, and Morphology
o Asisedice Writing in the other language) Syntax and grammar
Pragmatics.
WWW. I€dCTINGFOrBINILErdcy.com

La politica

Las interacciones
regionales

14

High Leverage Biliteracy Strategies

concept they will be studying and then
describes the concept to the students.

* Videos & Films
* Broadeasts
* Models & figures

Name and Description d Notes
:onzenlAﬂ;mmzm: Concept attainment is FE— i e E——
construct an understanding of a new concept * Reallife objects (realia) * Charts * In pairs or partners
through a series of hints or examples of the - M * Graphic organizers + In wiads or small groups
concept. This is in contrast to the more + Pictures & photographs * Tibles + Ina whole grouy
teacher-centered (and abstract) approach, ? Moo, dogae & g | + Gopls + Using cooperative group
* Magazines & newspapers * Timelines suructures
Whereth feschen (el the sixdets te « Physical aciviies « Number lines * With the Incernet (Web

sites) or software programs
+ In the native language (L1)
+ With mentors

Teaching for Biliteracy Book: page 81-82
Notes:
*  Meaningful Frame (i.e.,

© WIOA Langusge Devlopment Sandarés

, content and unit theme)

Strategy Name and Description

Language Supports and Notes

Language Experience Approach (LEA):

Supports
Students experience something meaningful e

Graphic Supports Interactive Supports

together (go on a field trip, conduct an + Reblife objets (reala)
experiment, read a story). Afterwards, using + Manipultives
sentence prompts and strategic partners, the * Pictures & photographs
teacher asks students to suggest sentences to il
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

* Magazines & newspapers
* Physical actvities

* Videos & Films

* Broadcasts

* Models & figures

Notes:
« Meaningful Frame

Teaching for Biliteracy Book: page 94 & 104-
105

ions, diagrams & drawings

harts + In pairs o partners
+ Inwiads or small groups
+ Ina whole group

+ Using cooperative

Ti
Number Web

sites) or software programs
+ In the native language (L1)
+ With mentors

© WIOA Lagusge Devlopment Sandards

, content and unit theme)

15
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School & District
Teachers Coaches, :l'O.SAS, &
Specialist Leaders
Structures
Instruction Class_room Support |« Lea.rnlng
. StrateT e Using the. context ehylronment
. Supports of the unit to * Biliteracy
ppor support students Schedules
*  Grouping Styles R X
" o * Co-teaching and * Pacing
* Differentiation . X .
. modeling ¢ Unit flow & rigor
* Integration and instruction .
unit flow X * Planning .
¢ Planning for ¢ Collaboration
* Classroom . ;
N instruction ¢ language
organization i
L ¢ Professional development
* Increase in rigor
development ¢ Goals for PD
* Assessment and . A d .
i ssessment an . qulectlng and
data use using assessment
© Center for Teaching for Biliteracy data

6/24/26

Debrief Sample Instruction: Discuss

* Any aha’s you may have had
* How all students were able to participate

actively and interactively regardless of
language proficiency level

* Rigor and how it increased throughout the

unit

* Release of Responsibility: “I do, we do, you

dO”

* Any other comments or observations

www.TeachingForBiliteracy.com
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Similarities
The same approach to planning is used at every
grade level: the Biliteracy Unit Framework (BUF)
and standards guide planning
Oracy and background knowledge come before
literacy (i.e., language comprehension)
A clear pedagogy is evident (student-centered,
standards-based, language focused, integration of
language, literacy and content)
Instruction reflects the 3 pillars
Biliteracy strategies can be used with all grades
and all ages.

=7

P
\J
www.TeachingForBiliteracy.com \
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Differences

* Rigor (the standards grow in rigor year
after year).

* Biliteracy strategies are adjusted to
meet the developmental stages of the
students.

* The amount of language scaffolding
may decrease the more bilingual
students become in the older grades

www.TeachingForBiliteracy.com
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Coach, TOSA, or | School Leaders
Teachers Support or Structures
Instruction Specialist Ll
¢ Strategies epylronment
*  Supports Classroom Support Biliteracy
«  Grouping Styles ¢ Using the context Schfadules
« Differentiation of the unit to Pac.lng .
« Integration and support students Unit flow & rigor
unit flow * Co-teaching and Planning
o ke modeling Collaboration
organization instruction Language
* Increaseinrigor | Planningfor development
o Assessment and instruction Goals for PD
data use *  Professional Collecting and
development using assessment
Secondary e Assessmentand | data |
Teachers data use | District Leaders

6/24/26

Individual and School Planning for Next Steps

eeeeeeeeeeeeee Place: | Areas to work on: NextSteps Other

mmmmmmmm ns

Last page
45

21

Agenda

¥ Debrief Sample Instruction
* The Multilingual Perspective

* Strategic Use of Teacher Language:
Establishing a Language Policy

* Research on Language Programs

* Planning for Sustainability: Vision
and Pedagogy

www.TeachingForBiliteracy.com

4
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Concept A Concept B
All students Many students
have a are developing
dominant bilinguals whose
language (L1 first language is
and L2) bilingual.
Chapter 1
www.TeachingForBiliteracy.com

23
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Stuaents wno enter tne

biliteracy program

Sequential Bilingu:> ‘

Sequential Bilingual

Simultaneous Bilingual

O
©
@

www.TeachingForBiliteracy.col

LS Iiilingual
First Language
Acquisition

Annick De Houwer

6/24/26
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Concept A

Concept B

All students have a
dominant language (L1 and
L2)

Many students are
developing bilinguals whose
first language is bilingual.

When students use
Spanish and English
together (“Estoy
estoquiado”), itis a
sign of confusion and
low language.

Developing bilinguals
will use both their
languages, and this
mixing is predictable
and to be expected.

www.TeachingForBiliteracy.com
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Spanish in the United States is characterized by

its relationship with English.
%

iSe me mojaron mis soquetines!

Teacher, | am planching. (Spanish verb for “to

iron”)
- 4

My socks got wet!

Me puchd. (Instead of “Me empujo”)
He/She pushed me (using English verb)

Teacher, | am ironing.

www.TeachingForBiliteracy.com

27
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ALL students involved in biliteracy
become developing bilinguals

000000
<4+ >

¢

www.TeachingForBiliteracy.com
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www.TeachingForBiliteracy.com
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prepares for linguistic

approximations.

@ = [ ©
Hernandez Gema jirafa Hospital
hijo recoger jugar happy
hermana hi

habia hungry
hace

hizo

ho Spit al www.TeachingForBiliteracy.com

32
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Instruction anticipates and prepares
for linguistic approximations. Bilinguals are NOT two
the farmer el farmero el granjero . .
el finquero monolinguals in one
to push puchar empujar person. (Grosjean, 1989)
ironing planching planchando .
www.TeachingForBiliteracy.com "?’
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Research Connection

Being bilingual physically
changes your mind.
Neuroplasticity is real.
(Bialystok, CARLA, 2016)

4
\J
www.TeachingForBiliteracy.com \
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Research Connection

Multilingual students have linguistic resources in
multiple languages; their knowledge base is
shared across languages (Cenoz, J, 2009,
Butvilofsky & Escamilla, 2023).

Multilingual students who learn about how their
two languages are similar and different
achieve higher levels of academic
achievement (Jimenez, Garcia, and Pearson,
1996, Dressler et al, 2011, de Jong 2011,

Lems, 2023).

www.TeachingForBiliteracy.com 36
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esearc
Translanguaging

* Translanguaging refers to the interaction of two
languages (or more) by bilingual students (Garcia, 2017).

* By engaging in contrastive analysis students develop
metalinguistic awareness (Beeman and Urow, 2013).

* “Having translanguaging spaces for instruction does not
in any way dismiss the need for separate spaces in which
children are asked to perform in one language or the
other. These separate spaces have been created so that

6/24/26

|
Four Phenomena of Contact Languages
Dr. Kim Potowski, UIC

PR—

U.S. Spanish

the teacher knows what language to use, and so that #4
students have to expand their language practices to meet
the exigencies of communication with monolinguals.” Tengo el eight.
(Seltzer, Woodley, 201r42 ) ”
www.TeachingForBiliteracy.com
37 38
] [ E—
También se dice
Duchar empujar
almverzo
o
o Jor
3 mucho
Anna Marfa gscobar y Xim i l
. Crystal Ramos, Kennewick, WA l \e?
www.TeachingForBiliteracy.com - l
39 40
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Concept A

Concept B

All students have a dominant language
(L1 and L2)

Many students are developing bilinguals
whose first language is bilingual.

When students use Spanish and English
together (“Estoy estoquiado”), it is a
sign of confusion and low language.

Developing bilinguals will use both their
languages, and this mixing is predictable
and to be expected.

Literacy is taught in one
language (L1) and
transition to literacy in
the other language once
monoliteracy has been
established. (Sequential
literacy)

Literacy in taught in 2
languages daily from
Kinder on, and support
students in transferring
what they know in 1
language to the other
and vice-versa
(Simultaneous literacy).

6/24/26

Research Connection
In 3rd grade, ELs engaged in
simultaneous literacy scored
considerably higher than students
in the sequential literacy
comparison group on all measures.

(Sonia Soltero et al 2016)

www.TeachingForBiliteracy.com
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Sample Course Offerings — Woodstock High School, lllinois
At the high school level, biliteracy is often organized around credit hours -_a minimum of 8 in
the non-English language. And, while the dual language students may be together for the
Spanish medium classes, they may or may not be together for the English medium classes,

depending on the size of the dual language program and the size of the secondary school.

Woodstock High School Course
Offerings for Dual Language
Program: All taught in Spanish

Biology (Honors
Option)

World History (Honors
Option)

Global Issues
International Business
W, 1893
Aurora 233~

University

Vistas del Mundo Hispano Il
(Honors Option)

AP Spanish Language

AP Spanish Literature
Perspectivas Literarias

Intro to Latin American Studies
(2020 school year)

Advanced Conversation and
Phonetics (Dual Credit)

Latin American Studies (2020)
(Dual Credit)

50

[ —
Page 22

Sample B: Content and Language Allocation — Middle School
ium Courses Vieait

panish Language Arts
«  Honors or AP Spanish
o Regular Spanish

English language arts:
e Honors English
« Regular English

Math —Variety o and areas of focus.
Social Studies — Variety of levels and areas of focus
Specials and electives
English language arts:

e Honors English

o Regular English

o Literacy Based ESL (for newcomers)

Science - Variety of levels and areas of focus

7 | Spanish Language Arts
« Honors or AP Spanish
«  Regular Spanish

Social Studies - Variety of levels and areas of
focus Math — Variety of levels and areas of focus
Science — Variety of levels and areas of focus
Specials and electives
English language arts:

o Honors English

o Regular English

o Literacy Based ESL (for newcomers)
Math - Variety of levels and areas of focus
Social Studies — Variety of levels and areas of focus
Specials and electives

8 | Spanish Language Arts
«  Honors or AP Spanish
«  Regular Spanish

Science - Variety of levels and areas of focus

51

www.TeachingForBiliteracy.com
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_ Content Allocation: Planning Content in Spanish and English K- 5 _ - Sample: 50/50 Model: Switch subjects to the other language after three years (at third grade). -

Spanish Bridge English
Biliteracy Guidelines (Beeman & Urow, 2013) Page 23
. © ) b
o evervaay. trtothel nguage Arts Spanish to English (end of every unit) | Language Arts
- Each diferent , themes, or stories. Social Studies o Language Arts/ Social Studi Sdience
+ Students are together for differentiated, but not separate, instruction. English to Spanish (end of every unit] Math
+ InPrek-5" grades, content and literacy are integrated. o Language Arts/Science
+  Content (Science, Social Science and Math) is taught in one language only at each grade level. This is called « Math
content allocation,
FirstGrade | Language Arts Spanish to English (end of every unit): | Language Arts
Option A: 80/20 Model Social Studies o Language Arts/ Social Studies | Science
Math and Social Studies move to English in grade 3. Science remains i Spani English to Spanish (end of every unit): Math
Spanish Bridge English * ::fr:‘age Arts/Science
Kindergar 80% (end of every unit): 20% >
m/m.g Language Arts. anish to Enznsh: Language Arts Second Grade | Language Arts Spanish to English (end of every unit): Language Arts.
Science Language Arts Social Studies o Language Arts/ Social Studies | Science
cial Studies :(if"‘[; p English to Spanish (end of every unit): | Math
« Socil Studies y
FistGrade | 70% « Math 0% o Language Arts/Science
70730 Language Arts Language Arts integrated o Math
Science. 1and 2 (end of every unit): with Social Studies Third Grade | Language Arts Spanish to English (end of every unit): Language Arts
Math spanish toEnglsh: Science o Language Arts/Science Social Studies
R . Science Math o Math
econd Grade  Math
60/40 Language Arts English to Spanish: Language Ars integrated English to Spanish (end of every unit):
science o Language Arts/Social with Social Studies _Language Arts/Social Studies
[l Studies Fourth Grade | Language Arts Spanish to English (end of every unit): | Language Arts
Third Grade | 50% 0% Science © Language Arts/Science Social Studies
50/50 Language Arts Language Arts Wath
science SocialStudies a * Math
Math English to Spanish (end of every unit):
;:l/lsnoh Grade ﬁ:ﬁg“ge arts 35" Grade: (end of every unit) faur’v:uige s e Language Arts/Social Studies
Pl Spanish to nglsh: ok (& Fifth Grade | Language Arts Spanish to English (end of every unit): | Language Arts
| « Language Ants/science | Social tudies ] Science « Language Arts/Science Social Studies
Fifth Grade 50%Language Arts English to Spanish: 50% Math * Math
s0/50 Science . ;anguase Arts/Social ;::f:m Arts English to Spanish (end of every unit):
| Sudes S tudies «__Language Arts/Social Studies

53 54

| . || | Concept A Concept B | |

Sample TK Content and Language Allocation Plans

All students have a dominant language (L1 | Many students are developing bilinguals

Spanish 80 o English 20 and L2) whose first language is bilingual.
State Early Learning standard ¥ | From Spanish to English at the i | State Early Learning Standards When students use Spanish and English Developing bilinguals will use both their
taught in Spanish within end of every unit: taught in English within » o e . L "
tenrated units: o Circletime rated units. together (“Estoy estoquiado”), it is a sign of | languages, and this mixing is predictable and
o Centers confusion and low language. to be expected.
Circle Time Circle Time (only in half day) 5 5 5 5 = 5 5
Gross Motor From English to Spanish at the | Gross Motor (included in full Literacy is taught in one language (L1) and | Literacy is taught in 2 languages daily from
Centers end of every unit: day) transition once monoliteracy has been Kinder on and help students transfer what
: Eﬁ:\t:?.mg established. (Sequential literacy) they know in 1 language to the other and
vice-versa (Simultaneous literacy).
50/50 Monolingual systems are |Biliteracy systems are used:
Spanish 50% The Bridge English 50% used: units in one biliteracy units (Spanish,

California Early Learning
Standards taught in Spanish
ithin integrated units.

California Early Learning
Standards taught in English
in integrated units.

language, assessments in | the Bridge and English),
one language, schedules | assessments in 2

o Circletime

e C
Circle Time enters Centers .
Gross Motor From English to Spanish | Circle Time that mirror the general languages, schedules that
Centers atthe end of every unit: Gross Motor a a q q a

. Centers education setting, etc. include daily Spanish

e Circle Time

literacy and daily English
literacv.

55 56
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Concept A Schedule

Sample Biliteracy Schedule
80% of Day in Spanish and 20% of Day in English

[ Time | Subject Language |
b T 1
8:20-10:10 | Spanish Language Arts /English Language Arts
(alternating language by unit- one unit in Spanish Alternating
and the next unit in English)
language by
unit
10:10 - 11:00 Intervention Block Student Choice
Specials Mostly English
Lunch Student choice
Math in Spanish
« Oracy development SPANISH
« Math skills and practice or Mandarin
_Reading and writing as applied to math
2:00- 3:00 e & Social Studies (alternating days),. Half the Half in
unit is taught in Spanish and the other half in English, N
or vice versa. 5"3“'5". and
Half in { 4%
English \l/

of Day in Spanish and 20% of Day in English

Time

Subject Language

820-10:30

engage n...

. or

10:30-11:00
am.

8:00-8:20 a.m. | SELand Classroom Community Buildit Spanish

55/Spanish Language Arts OR

am Science/Spanish Language Arts
(alternating units)

Over the course of each uni,the students will

racy.
55/Science experiences/inquiry

Whole group instruction

Witing independent, smal group and
whole group)

Reading (independent, small group and
whole group)

Foundational Skils and Language
Comprehension (Word Study)
«_independent Practice

SPANISH

Or MANDARIN

based on student need

11:00am.- | Specials
12:00 p.m.

f possible, half e offered in Spanish and
half in English

12:00-1245 | Lunch

Student choice

pm.
12:45-2:00

Math in Spanish
pm.  Oracy development
* Math sills and practice:

SPANISH

57

I s-ric Siteracy Schedule - 50% of Day in Spanish and 50% of Day in

11:15

Science and Language Arts
‘Overthe course of each unit,the students will

Science experiences/inquiry
Whole group instructior

Writing (independent, smallgroup and
o

Reading (independent, small group and
whole group)

Foundational Skis and Langusge
Comprehension (Word Study)

Indep

English
Time l Subject Language
8:00— SEL and Classroom Community Building. Spanish

SPANISH

Or Mandarin

based on student need

1115
12:00

Lunch/Recess

Student choice

12:00—
1:00

1:00-2:2

2:25-3:11

Math - over the course of a math uni, the
students wil engage in:

= Oracy development

< Math practice

Social Studies and Language Arts

Over the course of each unit the students will

engage in...

Oracy

SS experiences/nquiry

Whole group instruction

Writing (independent, smallgroup and

Reading (independent, small group and
grou;

Foundational Skis and Langusge

Comprehension (Word Study)

Independent practice

ENGLISH

ENGLISH

in English

Daily Spanish
or Mandarin
Language Arts

Daily English
Language Art

58

2:00-3:00 p.m. | English Language Arts
Over the course of each unit,the students will

racy

« Experiences

« Whole instruction

« Writing (independent, small group and
‘whole group)

« Reading (independent, smal group and
‘whole group)

« Foundational Skll and Language

Comprehension (Word Study)

+_independent Practice

ENGLISH

Daily Spanish
Language Arts

Daily English
Language Artg

6/24/26

Concept B
Schedule

Sample PreK Full-Day Schedule 80/20

Full day - 390 total minutes
® 340 Spanish minutes
® 50 English minutes

8:35-8:50 Arrival/Breakfast

8:50-9:05 Circle Time (Large Group) (Read Aloud)

9:05-9:35 Gross Motor/Outside Play

9:35-10:35 Centers (Interest Areas) (Small Groups)

10:35-10:45 Clean Up/Books at the Carpet

10:45-11:00 Wash Hands/Line Up/Walk to Lunch

11:00-11:30 Lunch

11:30-11:40 Bathroom/Walk Back to Classroom

11:40-12:45 Rest Time

12:45-1:50 Centers (Interest Areas) (Small Groups)

1:50-2:05 Clean Up/Books at Carpet

2:00-2:15 Circle Time (Large Group) (Read Aloud)

2:15-2:50 Gross Motor/Outside Pla

2:50-3: Circle Time (Large Group) (Read Aloud)
Folders/Backpack/Dismissal

WY e S L eyt

59
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Sample PreK Full-Day Schedule 50/50

Full day - 390 total minutes
e 195 Spanish minutes
e 195 English minutes

8:35-8:50
8:50-9:05
9:05-9:35
9:35-10:35
10:35-10:45
10:45-11:00

Arrival/Breakfast

Circle Time (Large Group) (Read Aloud)
Gross Motor/Outside Play

Centers (Interest Areas) (Small Groups)
Clean Up/Books at the Carpet

Wash Hands/Line Up/Walk to Lunch
11:00-11:30 Lunch

R +[11:30-11:40 Bathroom/Walk Back to Classroom
Rest Time

Rest Time

11:40-12:45

12:45-1:50
1:50-2:05
2:00-2:15
2:15-2:50
2:50-3:05
3:05-3:10

Centers (Interest Areas) (Small Groups)
Clean Up/Books at Carpet

Circle Time (Large Group) (Read Aloud)
Gross Motor/Outside Play

Circle Time (Large Group) (Read Aloud)
Folders/Backpack/Dismissal

6/24/26

Sample Middle School Schedule
L —

8th Grade Student Schedule

Subject Language

Social s¢i Spani
Language Arts |Spanish I
Elective English
Math English

Language Arts |English

Period 1
Period 2
Period 3
Period 4
Period 5
Period 6

www.TeachingForBiliteracy.com
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Sample Course Offerings — Woodstock High School, Illinois
At the high school level, biliteracy is often organized around credit hours = a minimum of 8 in
the non-English language. And, while the dual language students may be together for the
Spanish medium classes, they may or may not be together for the English medium classes,
depending on the size of the dual language program and the size of the secondary school.

Woodstock High School Course
Offerings for Dual Language
Program: All taught in Spanish

Vistas del Mundo Hispano Il
Biology (Honors (Honors Option)
Option) AP Spanish Language
World History (Honors AP Spanish Literature
Option) Perspectivas Literarias
Global Issues Intro to Latin American Studies

2 . (2020 school year)
International Business
1893

X Advanced Conversation and
Aurora <33~

Phonetics (Dual Credit)
University Latin American Studies (2020)

(Dual Credit)

62

Language and Content Allocation Plan
Determines:

Daily
Schedules

Biliteracy Curriculum/Units ‘

www.TeachingForBiliteracy.com
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Kindergarten: Language and Content Allocation 80% Spanish; 20% English

Kindergarten: Language and Content Allocation 50% Spanish; 50% English

Josion scisnco Standas: [Moxt Ganeraton scince Standads: st Somcation scince stangacis. Mt Ganecation Scence Sandards:
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e s i e o b
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e e
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e
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Virking Standards - WS Raratve
(Fantasy

e o vaae | il B s | S -
Condions i e s | SSIS12 G aostorate ErTr—— e
e et iy ot | i gt ey o e 5575 242 Etre st o

e

o S| 81832 ot tematen 5522 S acs or.

Wilng Standards - WS - Naraive
(Personal Narraiive)

Wiiting Standards - W1 Opinion
(Potton)
W7, WS

et i ot

S |Kaersiaooaopanps | omersios.
oo
o e

‘Unit 3 - Socal Stuies and Enalsh Language Arts

e
e g &
e WK nfon VK3 nforn WK.1 Opinion WK.2 Informational WK.3 - Narratiy
v T By
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Il ‘
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et T P IR PR A o e i S il Tt H a0 5|5 el AR e mich R

Grade Lovl2nd Biliteracy Unit Framework (BUF)
2
3 Unit Theme:
s ] « Content Area Standards
ot - 3
3. « Spanish Language Arts Standards Page 10
e 3 « Spanish Language Development Standards
s P li= « Content and Literacy Big Ideas
E g| = « Summative Assessment
L g e Building Oracy, Language M

s e = « Academic listening and speaking necessary for content instruction and literacy development.

2:2 nformative Wrting: oo Report (M 1721 Opinion Witing: Pettion Filers 231 Assassment s «  Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. o
25 w21 w2 was  Filerswas Vg P Bids Transier sridge - Transer Praciice o =
e i ._mv L e % s Reading Comprehension Content Area Instruction 3

e = Oracy, background knowledge, and language comprehension « Oracy, background knowledge, and o
= = . «  Comprehensive literacy routines, strategies and reading . ; ’ —_
i socrsamce: e oo [lommany oGS e e behaviors. el e ChiaEion <
T T T A o o * Inquiry
e R e S . . Writing + Investigations (0]
o R R I = Oracy, background knowledge, and language comprehension « Experiments >
s Sy o e e [ 3| « Comprehensive literacy routines, strategies writing behaviors. * Experiences »n
o By e [ R 5
s T - Rt H Foundational Skills and Fluency: Word Recognition 7]
DTl e > « Oracy, background knowledge, and language comprehension [0
2 «  Phoneme Awareness, Phonics, Decoding, Encoding, 7]
w2 Nt viing:7oreor et 21 Oprin i e [Bueke WZ2in 2| Orthogray @
e nas W as e wes War Shoct w2 3 «  Vocabulary background knowledge, syntax, and semantics. 3
T ] g =
— R — 2 Tt Assessment [}
=]
Bridge — Transfer Bridge — Transfer and Practice. ge: Contr:sllv- Analysis -
« llustration Practice the new language (includes Phonol
+  Side by Side or Listening, Speaking, Reading, and Morpholugy
www.TeachingForBiliteracy.com « Asisedice gt 0 o e e ) §£‘;¢r"‘;g eI
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All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once

(Sequential literacy)

monoliteracy has been established.

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy systems:
biliteracy units (Spanish, the Bridge
and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.

Spanih ConTENT ErgiohSoore
Soore
Unit Theme: 10 10
« Content Area Standards engaging o the reader; dearly
« English Language Arts Standards : composition o = ;
«  EnglishlLanguage Development Standards e consiseen HH
« Content and Literacy Big Ideas e 5 Bilitera cy
«  Summative Assessment 3 ~ectives, adverbs 3
varied sentence structures Assessments
g Oracy, and Language T R L T
« Academic listening and speaking necessary for content instruction and literacy development. o repetitive vocabulary; may ncl
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. T [ Twoidess— 3
- 3 ‘One idea dicate, subject plied — 3
Reading Comprehension Content Area Instruction 3 ke g or )
. Kknowledge, Orax d o 7 [ Labels) st 7
5 rehet literacy s, ‘and reading . h"gcl'jya,ge it o ant % 1 E:::rp\:mg‘ Picture only, not readable or written in a language other than the 1
behaviors. i < 0 ample [
+ nquiry S R
Writing o Investigations
« Oracy, Kknowledge, . S i 5
« Comprehensive literacy routines, strategies writing behaviors. | o Experiences % e :
Sial'S) Y] Word Study) @ apostrophes, el theses, hyphens, B
« Oracy, background knowledge, and language comprehension ] et 2 -
«  Phoneme Awareness, Phonics, Decoding, Encoding, n T Uses one ormare of T
(%] 0| Structural elements not evdent o
* Vocabulary syntax, 3 SPELLING
‘Summative Assessment (0] & Accurate speling 3
>S5 5[ Most words are spelfed conventionally 5
Bridge — Transfer Bridge - Transfer and Practice Bridge: Contrastive Analysis —- [ Wajrtyof B
« llustration Practice the new language (includes | Phonology . inerrors .
« Side by Side or Listening, Speaking, Reading, and | Morphol o
o Asisedice Witing in the other language) Syntax and grammar 3 T 3
Pragmatics. incorrectly
www.leacningrorsiiteracy.com 1 1
o o
Concept A Concept B Fixed Mindset Growth Mindset

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once
monoliteracy has been established.
(Sequential literacy)

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

biliteracy units (Spanish, the Bridge

and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.

Programs develop biliteracy systems:

71
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Monolingual Perspective

Multilingual Perspective

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once

(Sequential literacy)

monoliteracy has been established.

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy systems:

biliteracy units (Spanish, the Bridge
and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.

6/24/26

You do NOT have to be
bilingual to employ
biliteracy mindset....

But you must have the
mindset!

www.TeachingForBiliteracy.com
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Comparison of the Monolingual and Multilingual Perspectives

Area Wonalingual Perspeciive Witlingual Perspeciive
m T s
firstanguage) is bingual. Al studentsbecome developing
perspectve of
Student Page 20
angusge
Abiny o

their language development

Students are expected to produce.
‘monolingualike Spanish",especaly i

they come

Students are expected (o make TNGURtC
pproximations, and classroom instruction

Assessment

Students nBoTH
their 1. 12 s the
later program.
Programmatic
Structure Students are placed I ethera Spanish | Students are paced Tn 3 Bileracy program that
Iteracy/language or an English develops teracy in both languages, developing and
Currculum, then oracy skils. students are
Instruction and | strongest langusge. al

For example,

bilteracy students are taught the same.

®
‘example, language acquisiion practces are

instruction as the monolingual classroors.
Spanish and Englsh are thought of as

the norm, in both English
The Brdge s pre-planed,

both languages.

instruction

separately

Students Bingual
that

both languages;

redur
= wal/Guarangiage | BI

).
s ntentionally ook

inthe general

d focus on

standards,

assessment in one anguage, Spanish or
Engiish.

Spanish the Brdge, and English

74

|
Turn and Talk:

* Does your school reflect a monolingual or
multilingual perspective of language? What
tweaks can be made?

* Does your district reflect a monolingual or a
multilingual perspective of language? What
tweaks can be made?

* Do you reflect a monolingual or multilingual
perspective of language? What tweaks can
you make?

www.TeachingForBiliteracy.com

75

www.TeachingForBiliteracy.com

76

19



|
Agenda

¥ Debrief Sample Instruction
¥ The Multilingual Perspective

* Strategic Use of Teacher Language:
Establishing a Language Policy

* Research on Language Programs

* Planning for Sustainability: Vision
and Pedagogy

—C

www.TeachingForBiliteracy.com
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The goals of Dual Language

Three Pillars of Dual Language Education

©2016 Center for Applied Linguistics éﬂ;‘;
www.TeachingForBiliteracy.com

77

Language Policy:
Students and Teachers

iy
\l/
www.TeachingForBiliteracy.com \

78

[
A language policy
establishes expectations for
teacher and student
language use, primarily for
the non-English language,

an
\l/
www.TeachingForBiliteracy.com
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|
Language Policy: Students

* Expectation for Student Use of
Language:

—Students’ use of the language of
instruction is reflective of their
language proficiency level

&
www.TeachingForBiliteracy.com \ ?
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e
Sample Student Profile for:
Isabel

S, , CAN DO Descriptors: Grade Level Cluster 1-2

Englis
TUM  languageleamers can procs o prcuce the anguage nesded o

LISTENING

SPEAKING

it et
Baseline First Trimester ‘© Second Trimester Third Trimester

82

[
Sample Student Profile for: Isabel

(continued)

, CAN DO Descriptors: Grade Level Cluster 1-2

anguage lesmers ca proces o produc the anguage newded to:

ey -9 1

Baseline First Trimester Second Trimester | Third Trimester
W rcac i

83
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wo . CAN DO Descriptors: Grade Level Cluster 3-5 wo . CAN DO Descriptors: Grade Level Cluster 3-5
" i Enghh i Engieh
SVIDUN Dievn st ooy i e b £ Gt st b i
Tew7 ez Ty Tea7 Tz o
e seponing i seping
ket ol i vt e enis | oo i | iien g | madtice,
et | . 5 - oo
- . . ol
o| dpmemney | o | i g e by i - S o | e
. e, | B |+ ke |+ b T ¢ X » :
e el o et £ it i
§| smmmtewia). o . H S = Rl e =
o | e r i
Do, | SRS, | R .a.m.‘z. e (2 e B T
& e : 2 g
S I R Tn—— B t
e ety St | E s
= A e et |+ G v = o= el
o remiim i o Py ERm R PR R — o
| i b | St | S . oty | prnce) + et
gl fn e e g e RN o O [ e
8| Smemiiziy | = ). R, £ T e | TR |+ G
5. . R Ty H) e el S,
feeds = o O | kg B
+ Engageinproblem-sving | e rlaiondips e 3 o g |+ G el et
et
i
www.TeachingForBiliteracy.com www.TeachingForBiliteracy.com
CONSORTIUM estudiantes de inglés pueden procesar o producir el lenguaje que se necesita para hacer lo siguiente:
Nivel 1 Nivel 2 Nivel 3
Nivel 1 Nivel2 Entrando Desarrollando
Entrando
« Mentificar simbolos, + Buscar dibujos wociados |+ Hacer conexion entre o Pocrplbnscnonden | Emperara usar
« s + so . s ! o i o =
onido s s
Gorplo Encucrssn | S maracions - s ficos Gempl: | Sifeado dewnexo | g meliobicee + enshcarc nerprear incsciones + densfiar dementes o fcin s csimulr | &
lipin . . ‘unn, clod) o z . + Escoger ttubos q : comprensién B
+ St o e s | (Gemplr Sacatu orode | cocnn s enverals | bmdocen nformacn | agtar i vl pocindo, |+ L H
| rlegin indicones cencas. Andaalapigina | (Gemplo: ol comienao,la | °% discusiones verbales 3 2 |+ Emparciar objetos + Emparciarbo dicho conlo dibujos lugas, pensonjes) sprendizaje H
H verbales nimero 257) mitad, ol final) . E'-mmmlf’“ﬂ:< situaciones nucv: F g famniliares de l vida real escrito al seialar iconos, o Clasificar palabras o Seguir instrucciones anivel | o Identificaridess principales [
« Indicar objtos dela « Ordonar un seic e + Emparcar personas con narativausradaoen | Incerpretar nformacién con susetiquetas letras, o palabras iustradss | ihustradas en categorias deoracioncs + Emparciar kengusic
S| Wiinerioe | e | b e | ol i e o [ N e = Enp kg =
2 . H + Sepirnsrucionc wando |+ Clasicrpbbrsen |+ Empacarfrwcsy " Dol | Gy i
2 : s i
B intcioncorie i e lrads por e de |+ o sdencpon 7 (gemplo:an gra
+ Imiar gesioso « Loclizarobjetos descrios | + Clasificar objetos de descipiones verbals expresados en engusie conteto (emplo:flor v cast)
movimicasos wociados vesbalmente acuerdo s decaraciones |+ Localzar objetos,fgurasy | especifico de grado. rosa)
o una decrsin ecnpivs e o basdos n spores | el
Germplo: “Esacs i ey
i s derdl
Nivel 1 Nivel 2 Nivel 3
Entrando Emerglendo Desarrollando Nivel 1 Nivel2 Nivel3
Entrando. [Emerglendo Desarrollando
+ Repic b sl |+ Usallegusemavo |+ Hce preguncs de
fracs y parees del engusie | pasa lenar verbalmente: 5 démicosy v + Copiar kengusj excrito . . .G Crear una seric de-
memorizadas os cspacios del lengusie |+ Expresar sentimicatos sociales Iadase + Usar engusie ativo (L1 a (emplor wso | oraciones para rsponder (28
+ Responder a preguntas inglés (cambio de cédigo) (cjemplo: “E: * Panticipar en pliticas « Exprosar ideas y apoyarlas [\ cuando L1 es el medio de grificos de organizadores grificos) proposito social (cjemplo: preguntas. E
scademice e comenido | Repeie hchoso o delace reluconadss | congamplos H fnsruceion) s formar | Cra s de ab a femo) [+ e
con una palsbra o declaraciones . lesy . = -~ Frases usando bancos de con bancos depalabeasl |, contenido académico >
. ; Excrbic o undiio
Foskindea ‘;.).‘ * Describirlo que hacen ks | usando dibujos scadémicon as cn temas de: > ® | Comunicarsea travis de palabras frases scerca de sus cxpericncias p— H
g ook T e comenido sodimico | ] e . Comparonsncscals |+ Posparen s s i il
3| eyt s o s | ominon | § ] IR g v i e |2
- R P B ot Ol c e H conoidos s :  Dainformacéncon s s orcones ciondas v
itos de un grupo vidarcal Gemplo:d | Frace prediceiones o . e pers 5 i
mis chiquit’, - mis o e y obictossgin cemplosy | wsando griicos o apoyos ustrados)
i o . Toelor fotraon ol
+ Disingu cancerisics
i comentdo ademicn
(Gemplror © -
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Language Policy

* Expectation for Student Use of Language:
—Student use of the language of instruction is
reflective of their language proficiency level
—Language supports (sensory, graphic, and
interactive supports) are used for levels 1,
2 and 3 so that students can effectively use
the language of instruction

)

www.TeachingForBiliteracy.com

Supports for Language Learners

Sensory Supports Graphic Supports | Interactive Supports
Real-life objects (realia) | Charts In pairs or partners
Manipulatives Graphic organizers In triads or small groups
Pictures & photographs | Tables In a whole group using
lllustrations, diagrams & | Graphs cooperative group
drawings Timelines structures

Magazines, newspapers | Number lines With the Internet
Physical activities (websites) or software
Videos, film programs .

In the native language
Broadcasts (L1
Models & figures With mentors

www.TeachingForBiliteracy.com
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P standards Jifid i Figure 3G. Others

ds 2 theough 5. The se po
¢ 5

Figure 3H: Specific Examples of Sensory Supports

Supports related to

 the language of | <o the language of | o the langua the language of
des

Gotieh, M.
academicachivement. Thousand Ouks, CA Corwin Pr,

www.TeachingForBiliteracy.com

Re21

90

Language Policy: Students

* Expectation for Student Use of Language:
—Student use of the language of instruction is
reflective of their language proficiency level
—Language supports (sensory, graphic, and
interactive supports) are used for levels 1, 2
and 3 so that students can effectively use
the language of instruction

—High-leverage biliteracy strategies support
student use of the language of instruction

4%
v
www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies
Strategy Name and Description Notes

High Leverage Biliteracy Strategies
Strategy Name and Description d Notes

Concept Attainment: Concept attainment is

a constructivist strategy wherein students Seton Supporty s CED (SRS
construct an understanding of a new concept + Resblif objects (el + Churs  In paisor parncrs
through a series of hints or examples of the « Manipulatives * Graphic organizers + In riads or small groups
concept. This s in contrast to the more . « Tables

teacher-centered (and abstract) approach, * Graphs

where the teacher tells the students the - Nusberlioes

concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

© WIOA Language Development standards
Notes:

 Meaningful Frame (i.e., content and unit theme)

Concept Attainment: Concept attainment is

a constructivist strategy wherein students ECEE/ELTED (CEHEC S (TR CE TS
construct an understanding of a new concept * Real-life objects (realia) * Chans. « In pairs or partners
through a series of hints or examples of the * Manipulatives * Graphic organizers . s or small groups

concept. This s in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

& photographs * Tables
trations, diagrams & drawings | + Graphs
gazines & newspapers * Timelines

* Number lines

+ Models & fgures
Teaching for Bliteracy Book: page 81-82

© WIOA Language Devlopment Sandarés
Notes:

Meaningful Frame (i.e., content and unit theme)

* Reablife objects (ealia)
experiment, read a story). Afterwards, using 1

sentence prompts and strategic partners, the - raphs
teacher asks students to suggest sentences to o1 s & drawings

* Graphic organizers
Tables

retell about the shared experience, and their b i OO
contributions are transcribed into a written —
piece. This shared text becomes a meaningful + Brosdeuss . 1n e e B (1)
literary resource that may be used as a + Modes & figures + With mentors

writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

0 WIOR Language DeveopmentSandards
Notes:
« Meaningful Frame (ie., content and unit theme)

Teaching for Biliteracy Book: page 94 & 104-
105

Strategy Name and Description Strategy Name and Description Language Supports and Notes
el Sensory Supports Graphic Suppores Interactive Supports Sabiaes pancs Apprueh L o Sensory Supports Graphic Supports Iteracive Supports
together (go on a field trip, conduct an together (go on a field trip, conduct an cats (realia) « Charss

experiment, read a story). Afterwards, using + Graphic organizers
sentence prompts and strategic partners, the . ogra + Tables
teacher asks students to suggest sentences to + Hustrations, diagrams & dravings | + Graphs
retell about the shared experience, and their L * Timelines sructures

graphs

" * Number lines * With the Internet (Web.
contributions are transcribed into a written o ) i fivae progiaa
piece. This shared text becomes a meaningful * Broadcasts « In the native language (L1)
literary resource that may be used as a  Models & figures * With mentors

writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

© WIOA LangusgsDevlopment Sandres
Notes:
« Meaningful Frame (ie., content and unit theme)

Teaching for Biliteracy Book: page 94 & 104-
105
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Language Policy: Students

* Expectation for Student Use of Language:

— Student use of the language of instruction is
reflective of their language proficiency level

— Language supports (sensory, graphic, and
interactive supports) are used for levels 1, 2
and 3 so that students can use the language of
instruction

— High-leverage biliteracy strategies support
student use of the language of instruction

—Teachers agree thatby ____ (2" semester
1% grade?) students are “expected” to use
Spanish through the use of the language
supports.

)

www.TeachingForBiliteracy.com
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|
Language Policy: Teachers

* How does teacher use of language, especially
in the non-English language, support students
in meeting the goals of dual language
(bilingualism and biliteracy, grade-level
academic achievement, and socio-cultural
competence)?

* How do teacher expectations of student
language use impact language learning?

o
~
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The goals of Dual Language

SRCISLes For
BUACLARGSRE:
EDUCATION

Three Pillars of Dual Language Education

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

Competence

Cross-
Cultural

©2016 Center for Applied Linguistics
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M:

E1

E2:

E3:

E4:

Scenario 1: Spanish instruction

Scenario 2: Spanish instruction
Ayer aprendimos que el aire pesa. Yesterday we T

learned that air has weight. Y ¢qué aprendimos acerca
del aire y el espacio? And what have we learned about

air and space?
. eacher usé
will analyze t
ks ders studen

i hin
how it helps of :
pilingual, biliterate, reac.hmgoc
academic goals and becoming s
competent.

Ayer aprendimos que el aire pesa. What did we
learn about air and space?

of language a‘_"d
ts in becoming
grade level
io-culturally

T Youare right! Llenamos el vaso de agua , we
measured its volume, and we covered it with a
napkin. Y luego, what did | do?

unu we measured the cup’s volume.

You are right, we put some water in the cup, measured
the volume, and then we covered it all up with
napkin. And what did I do then? Correcto. Llenamos
el vaso de agua y lo tapamos con una servilleta. Y
luego équé hice?

www.TeachingForBiliteracy.com
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Scenario 1: Spanish instruction
Ayer aprendimos que el aire pesa. Yesterday we
learned that air has weight. Y ¢qué aprendimos acerca
del aire y el espacio? And what have we learned about
air and space?
...that air takes up space.
You are right, air takes up space. iTienes razén! El aire
ocupa espacio. ¢Recuerdan el experimento que
hicimos? Do you remember the experiment we did?

Hmmm....Yes, with a paper cup.

Did we use anything else besides the paper cup?
¢Utilizamos algo més que el vaso de papel?

Una toallita de papel.

And we measured the cup’s volume.

You are right, we put some water in the cup, measured
the volume, and then we covered it all up with a
napkin. And what did | do then? Correcto. Llenamos
el vaso de agua y lo tapamos con una servilleta. Y
luego ¢qué hice?

nario 2: Spanish instruction
Ayer aprendimos que el aire pesa. What did we
learn about air and space?
.. that air takes up space.

iSi! You are right! Y el experiment... Do you
remember what we did?

Something with a paper cup.

And what else... ¢no usamos algo mds?

Una senvilleta

Agua y vaso.

You are right! Llenamos el vaso de agua , we

measured its volume, and we covered it with
napkin. Y luego, what did | do?

98

Analyzing Language Use in the Dual Language Classroom

Scenarios. How does this scenario help How does this I How io meet the needs
students meet the goals of dual | and P instruction? of diverse levels?
language?

1 it may help P

Name: It does not. Students | receptive language, but not There is no use of sensory,

Translation that is easiest.

wait for the language | productive language in both.| graphic, and interactive
No apparent focus on language supports.
goals or language complexity.

Name:

Name:

Name:

99
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Analyzing Language Use in the Dual Language Classroom

Scenario 1: Spanish instruction Scenario 2: Spanish instruction

M:  Ayeraprendimos que el aire pesa. Yesterday we Ayer aprendimos que el aire pesa. What did we Scenarios ::'::;:::3‘;"::’;:,";“, How dm':“ e en™ | s does ! evels?
learned that air has weight. Y ¢qué aprendimos acer learn about air and space? (o)
del aire y el espacio? And what have we learned abo 1 It may help students develop
airand space? » Not much. Students| receptive language, but not There is no use of sensory,
.. that air takes up space. Translation it for the | roductive language in both. hi . :
El:  ..that air takes up space. wait for the language P! guag .. | graphic, and interactive
18il You are right! Y el experiment... Do you that is easiest for No apparent focus on language| gypports,
M:  You are right, air takes up space. iTienes razén! El airg remember what we did? goals or language complexity.

K - them. ,
ocupa espacio. ¢Recuerdan el experimento que

hicimos? Do you remember the experiment we did?

does 1 and
at language proficiency

2

Something with a paper cup.

It reaffirms how students

Ty ; not seem to be
2 Hmmm...Yes, with a paper cup. And what else... éno usamos algo mds? Flip ﬂomeg. already use language, . used strategically 16vels 1-3 or 1-4 would struggle
Code-switching but does not necessarily ‘o tench t6 keep up with what the
M:  Did we use anything else besides the paper cup? Una servilleta hel nts further devel I
¢Utilizamos algo més que el vaso de papel? e:c'I: Zt: :‘heei:sla:nuae e‘ie © 0'ianguage forms teacher is saying. No apparent
Agua yvaso. 5 guages. or complexity. ~ use of supports.
E3:  Una toallita de papel.
You are right! Lienamos el vaso de agua , we Name:
Ea:  And we measured the cup’s volume. measured its volume, and we covered it with a
napkin. Y luego, what did | do?
M: Yo are right, we put some water in the cup, measure
the volume, and then we covered it all up with a
napkin. And what did I do then? Correcto. Llenamo
el vaso de agua y lo tapamos con una servilleta. Y 3
luego équé hice?
Name:

www.Teaching
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“« . . . . Scenario 3: Spanish instruction enario 4: Spanish instruction
Having translanguaglng spaces for instruction ) )
! . N M Ayer aprendimos que el aire pesa. Y équé aprendimos Aver aprendimos que el aire pesa. Y ¢qué aprendim
does not in any Way d|sm|ss the need for acerca del aire y el espacio? acerca del aire y el espacio?
Sepa rate Spaces |n WhICh children are asked to El: .that air takes up space. ..that air takes up space.
perform in one |a nguage or the Other. M: :;Sil":‘,al\sll:sI;;'u:st:ezld:::‘n;ir;zs:;:\:;gsa las imagenes, :;rebri‘j;rin':;:;ue el aire ocupa espacio. ¢Qué més.
El: (Mira hacia el pizarr6n). El aire (pausa) ocupa espacio. We filled a paper cup with water and measured its
volume.
These sepa rate spaces have been created so that m: Excelente. &Usamos algo mas que el vaso? Habla con ) )
tu pareja y usa las imagenes y el banco de palabras. Muy bien. Es cierto. Y luego hicimos una cosa més.
the teacher knows what language to use, and so e <auitn e scverds?
. yE3:  (Hablando juntos) Si, luego usamos una servilleta.
that students have to expand their language , ) Wecoveredthe poper cupwith  nopkin
A ! . Edand  And we.. (ES le dice a E4 que deben hablar en espafiol)
practices to meet the exigencies of B medmos elvaso'svolume.
communication with monolinguals.” i ot compranes o il
y en espafiol:
(Casa de mi abuela / Grandmother’s house).
Hesson, S., Seltzer, K., Woodley, H., (2014) Translanguaging in 2Lo puedes usar aqui?
Curriculum and Instruction: A CUNY-NYSIEBTGUIde ¥or é%ucafors. EayES: i Medimos el volumen del vaso
CUNY-NYSIEB, The Graduate Center, the city University of New York.
Mm: Exactamente. Medimos el volumen. Usaron muy bien
nuestro cartel metalm_g'ulsnco. En inglés, ufamos ‘s
www.TeachingForBiliteracy.com :::::.’,“:::;:’oztsesmn' P:’: Emm" e
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https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf
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Analyzing Language Use in the Dual Language Classroom Soenario 3T Spani TR
Scenarios s learn | How does this scenario meet the needs ) ) _ )
the goals of dual | and nguage of Instruction? | of diverse m: Ayer aprendimos que el aire pesa. Y ¢qué aprendim
language? acerca del aire y el espacio?
1 It may help students develop )
| Not much. Students| receptive language, but not There is no use of sensory, £l that air takes up space.
Translation wait for the language productive language in both.. | graphic, and interactive ™: iSil ¢Me lo puedes decir en espafiol? Usa las imégene:
that is easiest for No Tppalrent focus on Ialng!.ltage supports. las frases claves y el banco de palabras
0als or language complexity.
them. 8 Lg s P v and N E1: (Mira hacia el pizarrén). El aire (pausa) ocupa espacio.
2 N L anguage does
. i It reaffirms how students "% " The | at language proficiency M Excelente. ¢Usamos algo mas que el vaso? Habla con
Flip-flopping already use language h tu parejay usa las imagenes y el banco de palabras.
Code-switchin ’ used strategically | levels 1-3 or 1-4 would strugg
8 but does not necessarily to teach to keep up with what the E2yE3:  (Hablando juntos) S, luego usamos una servilleta.
help students further develora nguage forms | teacher is saying. No apparer ) .
each of their languages. Edand  Andwe.. (ES le dice a E4 que deben hablar en espafio
3 orcomplexity: use of supports. E5: medimos el vaso's volume.
) iny The strategic use of markin,
. Students are developing All students can use the g 4 v Muy bien. Se acuerdan de nuestro cartel
Strategic the non-English | language of instruction | the language, language metalingiistico donde comparamos posesidn en inglé
i supports based on student ¥ en espafiol:
use of inL, S, R, W. They are because of the Ianguage | PP o Yot o ot abula / Grandmother's house)
language expected to use the ndn- supports that are provided, language levels, Lo puedes usar aqui?
English | par hi and E4 y ES: Si. Medimos el volumen del vaso.
3 I : st 3
use of the suppor
Name: meet the needs m: Exactamente. Medimos el volumen. Usaron muy bier
N nuestro cartel metalingiistico. En inglés, usamos ‘s
of diverse language learners para demostrar posesién, pero no en espafiol. En
espafiol, decimos de__ .
Analyzing Language Use in the Dual Language Classroom
Scenarios. How does learn | How does this scenario meet the needs
goals of dual | and nguage of instructi of diverse language proficiency levels?
language?

1

Translation

Not much. Students
wait for the |
that is easiest for

them.

It may help students develop
receptive language, but not

There is no use of language
ing nor sensory,

in both..
No apparent focus on language
goals or i

graphic, and interactive

2

It reaffirms how

students

Language does
not seem to be

I and
at language proficiency

use of

Strategic the non-English langua
InL, S, R, W. They are
language expected to use the n
| | English language.

age language of instruction

Flip-flopping already use language, ! levels 1-3 or 1-4 would strugg
Code-switching  but does not necessarily used strategically | ¢, keep up with what the
help students further develop to ‘eac'; teacher is saying. No apparer]
| | each of their | anguage forms | ,ce of supports.
3. or . -
‘ ‘ Students are developing  All students can use the The strategic use of markin

because of the language

n- supports that are provided.

the language, language
supports based on student
language levels,

" partnerships, and consisten|

‘ 3
Teacher star
in Spanish,
respond in

receptive language but not

They develop

ys . necessarily productive language. This
i their

English.

attail 1t of all 3 pillars.

use of the language supporf
all students.

There is no use of languag
scaffolding nor sensory,
raphic, and interactive
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Scenario 4:

EL:

E2:

E3:

Spanish instruction

Aver aprendimos que el aire pesa.
acerca del aire y el espacio?

Y ¢qué aprendim

..that air takes up space.

si. Dijimos que el aire ocupa espacio. ¢Qué més
aprendimos?

We filled a paper cup with water and measured its
volume.

Muy bien. Es cierto. Y luego hicimos una cosa més.
¢Quién se acuerda?

We covered the paper cup with a napkin.

www.TeachingForBiliteracy.com
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Language Policy: Teachers
* During Spanish (non-English instruction) instruction,
the teacher stays in Spanish

* The teacher uses a physical object to “mark” the
language of instruction

* The teacher expects student to use Spanish through
the use of language supports and high-leverage
biliteracy strategies

* If students use English during Spanish instruction, the
teacher can:

— Ask students to use Spanish
— Ask students to get help from their partner
— Accept student use of English
* The more English students use, the more language \es{

teaching scaffolds students need!
www.TeachingForBiliteracy.com
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Figure 5N: Descripcion de las Habilidades en los Niveles del Lenguaje Académico PreK-12
En cada nivel de capacidad en el lenguaje inglé, con apoyo, un estudiante de inglés pucde hacer lo siguiente:

Nivel 1 Nivel 2 Nivel 3 Nivel
Entrando Empezando Conectando
« Sciialar dibujos, plabras o | * Clasificar dibujos u * Localizar, selcccionar y orde- | + Comparar y contrasar | + Sacar una conclusion
frases indicad s

2| p procetty < Coitanis aodls

T | deunpuo o Segui + Seguir instrucc i noral basados en di

3 | + Emparcjar declaraciones | verbales de dos pasos de paso miliples « Analizary aplicar onl

D | orescon objetos, igures | + Emparcjar dechraciones | + Clafcar o i il .

S| oilustraciones verbalescon objetos, inf « Identificar causa y

figuras o lustraciones u objetos efecto e discurso oral

« Nombrar objetos, personas | * Preguniar « Formular hipdresis y hacer | + Discutir cuentos,

y dibujos + Describie dibujos, predicciones

« Partcipar n debares
- By

'3‘ . f;u.,fm preguns eventos, objetos y . :amb., rocesos _amﬁygm..my z
(i g, cond * oo G o svencs peb it Y
2| Sl Rty i Rosionbriorlll
hechor ccutvs scocnioncso | | pumos doviss
problemas
« Emparcjar simbolos y « Localizar y clasificar + Secuendiar dibuj + Interpretar i
dibjos conpalares, s | informacion

¥ procesos o datos para reuni
o lerasen laescitura en el | * Identificar hechos y « Tdenificar deas principales | + Encontrar detalles informacion de fuenes
s pistas del para

&

5 . s P de determinar principales * Sacar una conclusién
laorganiacion de sy | lenguaje ssocisdoscon | palabras + Wentiica figuras derexto exlicito ¢
clementos de textos implicto

+ Producis

- s fses, | de o y <o

& | Dibujar cespucsasa oraciones cortas y apuntes | informativo grificas o apuntes. + Reaccionar a m

2| insrucciones . edida | + Compy + Comegiry &

& | * Producir iconos, simbolos, | por instrucciones orales o | informacién escritura + Redactar varias.

L ‘palabras y frases para. . + Crear
comunicar un mensaje procesos respuestas detalladas composiciones

www.TeachingForBiliteracy.com
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Suggestions for Working with Newcomers

A newcomer is a student born outside the U.S. who has recently arrived, less than 2 to 6 months, has
been enrolled in a school in the United States and receives newcomer services for a specific amount of
time based on student need.

1. Identification and Data Gathering:

a. Access to formal schooling:
i, Include in your school or district’s home language survey a graph that lists all grades
and ask the student to mark with an X the grades they attended all year long. See this
(2006). This data will help you identify any
interrupted schooling.

b. Familial and socio-cultural information:

i, Interview the student and or their family to learn about the student's academic,
linguistic, familial, and cultural history, including any interrupted schooling. Consult
this article for more information about differences in schooling in other countries, and
tips on how to conduct an interview. If trauma and other socio-affective issues are
present, it will be important to create a plan with the family and with school services to
meet the student’s needs (see below Addressing socio-affective needs).

ii. Build a relationship with the student where you can learn about their background.

o Trytoidentify the student’s funds of knowledge - “the skills and knowledge that
have been historically and culturally developed to enable an individual or
household to function within a given culture” - so that you can build on what
the students know (Luis Moll, 1992).

c. Native language literacy skills

110

Language Use in DL has evolved over time

e ot
THE
TRANSLANGUAGING
CLASSROOM

Leveraging Student
Bilingualismifor—
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Language Use in DL has evolved over time
Time Context Language Use in the DL
period Classroom
1970’s, | * Most bilinguals were sequential | Strict separation of language
1980’s bilinguals Spanish and English were
& * Research used was research on | never side by side
1990’s sequential bilinguals and
sequential literacy (monoliteracy
instead of biliteracy)
Early « Demographic shift in the country | Strategic separation of
2000’s |+ Simultaneous bilinguals become | language
and the majority of ELs Teaching for Biliteracy — The
2010’s |+ Research on simultaneous Bridge 2013 (and “bridging”)
bilinguals shifts program design | K-12
and entrance criteria Accept student use of two
languages
Spanish in the US — Potowski
113
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[
...A fully developed bilingual

operates in 3 linguistic s

114

Language Use in DL has evolved over time English ~ kudzu plant
Time Context Language Use in the DL
period Classroom
1970’s, |+ Most bilinguals were sequential Strict separation of language Also called Japanese arrowroot. Climbing, coiling, and trailing
TEET6E||  HiigEs SEEIEEE e R e perennial vines native to much of eastern Asia, Southeast Asia,
1990’s * Research used was research on side by side 2 2 3
sequential bilinguals and sequential and some Pacific islands. Climbs over trees or shrubs and grows
literacy (monoliteracy instead of SO rapidly that it kills them by heavy shading.
biliteracy)
Early « Demographic shift in the country Strategic separation of language
2000’s * Simultaneous bilinguals become the | Teaching for Biliteracy — The
and majority of ELs Bridge 2013 (and “bridging”) K-12
2010’s « Research on simultaneous bilinguals | Accept student use of two
shifts program design and entrance | languages
criteria Spanish in the US — Potowski
2010’s | * Research on translanguaging | Translanguaging book
and is widely available (2017)
early | More acceptance of dual 4th grade — 12th grade
2020’s language programs nation- | Accept and leverage or.Kim Potowski, UIC
wide student use of two
115 116
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— —
In order to translanguage students need to develop

Protected space Spanish, and they need to develop English.
Kim Potowski, May 2021

Or. Kim Potowski, UIC
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Sample Language
Expectations from
other schools
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Pdnol en g Clase
-~ 1 ‘
olaY

anol con Nuestros amiq o

< Tratan e
. 4 No cambi S
i lar de idioma,

iImos av

. 9a a un amigo experto en g|
idioma espaiiol,

>* bl
Ho Mos, escuchamos, leemos y escribimos
en espanol.
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]
Language Expectations @

During English Time in Our Class, We:

* Try to speak only in English.

* Listen, speak, read and write in Englis

* Ask a classmate who is an English
expert for help when needed.

121

- Language Expectations Y

During English Time in Our Class, We:

T~ * Try to speak only in English.

ratar

ara < No cambiar de idioma,
9aaun amigo experto

idioma espafiol. Pero Sl

* Listen, speak, read and write in En
* Ask a classmate who is an English|
expert for help when needed.

+* bl
Hablamos, €scuchamos, leemos y escribimos
en espariol.
R Y |
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]
Your language expectations

* Do you have language expectations? If not,
what would they be?

* How could you include your students in
creating and using language expectations?

* How would you hold yourself and your students
accountable to using the language
expectations?

* What would you hope to achieve through these

ions?
language expectations? sg?

www.TeachingForBiliteracy.com
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|
Your language policy

* Do you have a language policy? If not,
what would it look like?

* Does your language policy reflect the goals
of your program?

* Has it been shared with diverse
stakeholders?

* How is the language policy supported?

%
\l/
www.TeachingForBiliteracy.com
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|
Agenda

¥ Debrief Sample Instruction
¥ The Multilingual Perspective

 Strategic Use of Teacher Language:
Establishing a Language Policy

* Research on Language Programs

* Planning for Sustainability: Vision
and Pedagogy

4
\J
www.TeachingForBiliteracy.com \

125

!
The potential of dual language education
All groups of dual language
students score higher. Students in
dual language programs score
higher on state and national tests
than students who are attending

any other type of program./&

www.TeachingForBiliteracy.com - <
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T ™™™
Who does well in dual language programs?
All dual language groups outscore their
comparison-group peers not in dual language —
including: .
* English learners/
Emergent bilinguals .
* Native English
speakers
* Latinos .
* Caucasian Americans
* Asian Americans

Students of low-
income background
Students identified
as qualifying for
Title |

And students with
special education
needs of all categories

of exceptionalitv

a Afvican Avancnrvican

127
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Data aggregated form a series of 3-7 year studies from well-i mature programs in
e ) fhve school districts L Data aggregated form a series of 3-7 year longitudinal studies from well-i mature programs in
© Wayne P. Thomas and Virginia P. Collier, 2017 five school districts

© Wayne P. Thomas and Virginia P. Collier, 2017

Program 3: Early-ext b Program 3: Eary-exit a st taught through
70 | program 4 ariy-ext b 70 | program 4:carynit b
Program : L Pulou Program6: 5L Pullout
60 =Y T 60 ®
Average pertormance { Average performance
Englishspeakers maki !
50 | yeors progress ineac y { o
40 40
30 30
20 20
10 10

GRADE
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Data aggregated from a series of 3-to-7-year longitudinal studies from well- PrncipZ e cauity ol groups.
s e . Pincioea o
implemented, mature programs in five school districts pencle 4| An sfeive pocess s n piacefor continal program-planing, mplementaton, and svalatn

— © Wayne P. Thomas and Virginia P. Collier, 2017

Princple 1| The program has aprocess fordeveloping and reising  igh-qualy curfiulum,
Principle 2

oducation,

Program 1: Two-way developmental bilingual education (BE| Principle 3 | The curriculum effectively inegrates technology to deepen and enhance leaming.
Program 3: Early-exit  ESL taught throu

70 | prciams:ar-ot blinguel ducation and 5L taught ragiionly 1 Page2lof the il ek
Program 5. ESL taught through academic content using current approaches Resource P

60 | o st Puloutaugh aionaty s istocion s st oot
, Packet pinciio & | ntuctorel sl efectely eyt echncloy o Geepen andenvace h g rcess
STRAND ASSESSMENT & ACCOUNTABILITY

Average performance of native-
English speakers making one

50 year's progress in each prnciple 1
Consecute grade. s
Fincma a
3 | st r s o o and o nsvion
40 Principe 3 985 of insruct
rogram accounai

Tt

30 4 |
rinciles | Th program commuicates v gpcpite seridrs et pryam atcones

5

20 ke 1| e oy s nd tans g aualy 0 rage s
Pincez

10 principle | The program colaborates with ofer groups and instutons to ensure saff qualty.
= s

| and e conmenty
Fincoe2
1 3 5 7 9 11 Principle 3| The program views and involves families and community members as strategic partners.
GRADE STRAND 7 SUPPORT & RESOURCES
- L incil 1| Th program s suport by al ey stseraers
www.TeachingForBiliteracy.com Prncinez s

Prncies oo |

© Cente for Teaching o Bilteracy, LLC
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Data aggregated form a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts
— © Wayne P. Thomas and Virginia P. Collier, 2017

Page 21

Program 1: Two-way developmental biingual education (8

Program 3: Early-exit d ESL 8
70 rogram 4: Earl ingual education and ESL taught traditionally 1

Program 5. ht th conten
Program 6: ESL Pullout-taught traditionally

60

50

40

30

1 3 5 7 9 11
GRADE
www.TeachingForBiliteracy.com

© Center for Teaching for Blteracy, LC

6/24/26

I

Long-Term Effects of Dual Language Education
Program Implementation Differences
on Student Achievement Outcomes
From Thomas and Collier Data Sets — 1985-Present

Lowest Observed
DL Program — 38
— g

.
g
<] NCE
§

.

.

10

o

Grade
= Well-implemented Two-way Average - 615t NCE Y

Copyright © 2004-2012, W.P. Thomas & V.P. Collier, Al rights reserved.
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Research Connection | _

In 3rd grade, ELs engaged in
simultaneous literacy scored
considerably higher than students
in the sequential literacy
comparison group on all measures.

(Sonia Soltero et al 2016)

134

Data aggregated form a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts
— © Wayne P. Thomas and Virginia P. Collier, 2017

Page 21

elopmental bilingual education (8€)

70 | Frosam3:eorvent d EsL taught through
Program 4: Early ingual education and ESL. taught traditionally

1 3 5 7 9 11
GRADE
www.TeachingForBiliteracy.com www.TeachingForBiliteracy.com
Gt o T Bty uc

60
50
40
30 When the program is well-
20 implemented, there is a reduction
in numbers of long-term Els (LTELLS).
10 -

135

www.TeachingForBiliteracy.com

136

34



6/24/26

|
Questions to Consider:

* Who is the program for (for what students)?
Why?

* How are you documenting student
achievement? Are you disaggregeting the data
for your students? How many Long Term ELs do
you have at the secondary level?

* Are all of your students in DL outperforming
their counterparts in monolingual education?

* How could your biliteracy/DL program be

enriched? &
ngForBiliteracy.cc www.TeachingForBiliteracy.com

© Cente for Teaching for Bilteracy, LC
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Agenda
¥ Debrief Sample Instruction How do we ensure our students
¥ The Multilingual Perspective reach the potential of dual
J Strategic Use of Teacher Language: language?
Establishing a Language Policy
Research on Language Programs We make sure our programs are
* Planning for Sustainability: Vision well-implemented programs.
and Pedago
g ww%.‘ZachingForBiliteracy.com \{ﬁe www.TeachingForBiliteracy.com
139 140
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http://www.cal.org/resource-
center/publications-products/guiding-
principles-3

GUIDING

PRINCIPLES FOR

DUAL LANGUAGE
EDUCATION

e

www.TeachingForBiliteracy.com

6/24/26

Characteristics of Effective Dual
Language Programs
(CAL Guiding Principles):
Strand 1 Program Structure

* Vision and goals that define expectations for
achievement

* Instructional focus and commitment to
achievement and high expectations

e Equity
* Leadership
* Ongoing, continGatissiortigramrplanning

141

T |
Strand 1: Program Structure

“Studies of effective schools consistently and
conclusively demonstrate that high-quality
programs have a cohesive school-wide shared
vision; a set of goals that define their
expectations for achievement; and an
instructional focus and commitment to
achievement and high expectations...”

IPLES F
DUALTANGUAGE
EDUCATION

&, /3' ? .9
I

CAL Guiding Principles, page 10

www.TeachingForBiliteracy.com
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[
Structures that Support Biliteracy Instruction

Content Allocation
Language Allocation

Schedules, Curriculum &

—— —
hid

www.TeachingForBiliteracy.com
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Structures that Support Biliteracy Instruction

www.TeachingForBiliteracy.com s ’

6/24/26

Vision and Pedagogy Statements

Sword: Advocate and obtain what is necessary
for the program

Shield: Protect and defend the dual language

program
www.TeachingForBiliteracy.com \’
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Learner whase family wshes them o acquire 3 second language-

Program structure

Person A

OurInsructonsl Pedagogy.

Spanish and Engish by er and Kritsonis,an ntegrated
rstancing of the content (2007).
wcton.
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R il o o o o s e et e Pe rson B
P

nKindergarten By hi

U n eachprogram anguage begimingn kindergaricn,

o e
5 =
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As you read your document:

* Underline words that refer to the
3 Qillars of dual language

@Nords that refer to the

pedagogy used to meet the 3
pillars

www.TeachingForBiliteracy.com

6/24/26

|
Partner Work: Share

* Describe the vision you read.

* Describe the pedagogy (i.e., how
students will meet the goals of dual
language)?

* How can the vision and pedagogy
document be used? (onboarding
new teachers, creating look fors,
identifying PD, etc.)

* What would you want to see in your
own vision and pedagogy document?

Teacl

149

Structures that/,Sonrt Biliteracy Instruction
/
/[

iy
P
www.TeachingForBiliteracy.com
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Teaching for Biliteracy Summer Institute Overview

Tuesday, June 23,2026 | Wednesday, June 24,2026 | Thursday, June 25, 2026 Page d
7:30-8:30 AM 7:30-8:30 AM 7:30-8:30 AM
Arrival,registration, materials | Arrival, sign-in, and hot breakfast | Arrival,sign-in, and hot breakfast
pick-up, a akfast buffet buffet
: 5AM 8:30- 11:45 AM 8:30- 10:15 AM
Whole Group Whole Group

«  Institute Welcome and « Debrief Sample Instruction |« Biliteracy Assessment
Introductions « The Multilingual « Planning for Sustainability:

« Students and Goals of Perspective Effective Systems and
Biliteracy Programs «  Strategic Use of Teacher Structures

« The Biliteracy Unit
Framework (BUF)

Language: Language Policy
+ Research on Dual 10:30 AM - 12:00 PM
Language Programs Breakout Groups (Same as Days 1
- Planning for Sustainability: | &2)
Vision and Pedagogy - Sample Instruction Part 3:
document ts The Bridge
« Institute Closure

y " 12:00 pm
o220 b Boxed Lunch and Dismissal

12:30- 3:30 PM

12:30-3:30PM

Breakout Groups (by grade bands@llreakout Groups (same as Day 1
PK-2" grade; 3%-5" grade;
secondary: 6% - 12" grade) «  Sample Instruction Part 2

Content, Literacy (reading]

« sample Instruction Part 1: and writing), and the M~
Oracy Instruction in Summative Assessment {%
reparation for cont
inquiry and literacy

151

www.TeachingForBiliteracy.com
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|
Afternoon Breakout Groups

* Blue Group: Pre-K-1 Teachers,
Administrators and Specialists

* Green Group: 2-5 Teachers,
Administrators and Specialists:
Yellow Group: 6-12 Teachers,
Administrators and Specialists:

www.TeachingForBiliteracy.com
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