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Teaching for Biliteracy Summer Institute Overview

Tuesday, July 22 2025

Wednesday, July 23, 2025

Thursday, July 24 2025

7:30 - 8:30 AM
Arrival, registration, materials

7:30-8:30 AM
Arrival, sign-in, and hot breakfast

7:30 — 8:30 AM
Arrival, sign-in, and hot breakfast

e Institute Welcome and
Introductions

e Students and Goals of
Biliteracy Programs

e The Biliteracy Unit
Framework (BUF)

pick-up, and hot breakfast buffet buffet buffet
8:30 - 11:45 AM 8:30-11:45 AM 8:30-10:15 AM
Whole Group Whole Group Whole Group

e Debrief Sample Instruction

e The Multilingual
Perspective

e Strategic Use of Teacher
Language: Language Polic

e Research on Dual
Language Programs

e Planning for Sustainability
Vision and Pedagogy
documents

e Biliteracy Assessment

e Planning for Sustainability:
Effective Systems and
Structures

10:30 AM —12:00 PM
Breakout Groups (Same as Days 1
& 2)

e Sample Instruction Part 3:
The Bridge

e |nstitute Closure

Lunch 11:45 AM to 12:30 PM

Lunch 11:45 AM to 12:30 P

12:00 pm
Boxed Lunch and Dismissal

12:30-3:30 PM

PK-2"d grade; 37-5" grade;
secondary: 6t — 12t grade)

e Sample Instruction Part 1:
Oracy Instruction in
preparation for content
inquiry and literacy

Breakout Groups (by grade bands:

12:30- 3:30 PM
Breakout Groups (same as Day 1)
e Sample Instruction Part 2:

Content, Literacy, and the
Summative Assessment

Institute Overview

Page 4 , .. \
Resource Packet
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Agenda:

* Welcome
 Sample Instruction:
Part 3 - the Bridge
* The Six Steps of the Bridge
* Planning for the Bridge
* |nstitute Closure and Evaluation

|l|"ll|
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Materials for today’s session

Center for Teaching for Biliteracy
www.TeachingForBiliteracy.com
Condensed BUF: History and Social Science & Spanish Language Arts Unit 1
Teaching for Biliteracy
Sum mer Institute Grade: 8" Language: Spanish Unit Number: 1
Grandview, WA Unit Name: The Development of American Constitutional Democracy (1607-1789)
+ June 23-25, 2026 Essential Questions: Why did the American Revolution occur, and how did it shape ideas about natural rights and individual freedoms? Who
— participated in the Revolution, and how did their actions and compromises influence its outcome? How did the colonial experience and the
Presenters Contact Information Revolution influence the creation of the Constitution and Bill of Rights, and how are those impacts still seen today?
Karen Beeman teachingforbiliteracyKB@gmail.com
Dana Baum Hardt teachingforbiliteracyDH@gmail.com Unit Standards
Crystal Ramos teachingforbiliteracyCR@gmail.com Link to Unpacked Standards into Outcomes Document for this Unit Here
Melody Wharton teachingforbiliteracyMW@gmail.com ] Content Standards: CA 1SS
) ‘ History-Social Science Content Standards:
Institute Outcomes: 8.1 - Students understand the major events preceding the founding of the nation and relate their significance to the development of American
« Describe the goals of dual language programs, including why districts have dual language constitutional democracy.
programs, who they benefit, and how the goals of the program will be met (i.e., vision and 1. Describe the relationship between the moral and political ideas of the Great Awakening and the development of revolutionary
pedagogy statement). fervor.

. Analyze the philosophy of government expressed in the Declaration of Independence, with an emphasis on government as a means
of securing individual rights (e.g., key phrases such as “all men are created equal, that they are endowed by their Creator with
certain unalienable Rights”).

3. Analyze how the American Revolution affected other nations, especially France.

« Describe the students in language acquisition and biliteracy programs in the US and how the
language acquisition program meets the needs of all of its students.
« Experience and explain how biliteracy instruction and the learning environment reflect best

practices for developing bilinguals. 4. Describe the nation’s blend of civic republicanism, classical liberal principles, and English parliamentary traditions.
« Identify and describe high leverage biliteracy strategies to use during instruction in any

language. 8.2 - Students analyze the political principles underlying the U.S. Constitution and compare the enumerated and implied powers of the federal
« Describe how language development supports (sensory, graphic, and interactive) engage all government.

learners and are included during instruction in each program language. 1. Discuss the sig '™ Tttt Tt Tttt et -
« Describe biliteracy, the Biliteracy Unit Framework (BUF) and its characteristics, including that a 2. Analyze the Al eals of the Declaration of

unit is taught in one language, it integrates language, literacy and content, and includes the L Independence S |

Packet

www.TeachingForBiliteracy.com
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Biliteracy Unit Framework, 2" ed

Unit Theme:
* Content Area Standards
Spanish Language Arts Standards
* Spanish Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment

Condensed BUF: Science & Spanish Language Arts Unit 3

Grade: 4"

Language: Spanish

Content areas:
Science and Spanish Language Arts

Unit Number: 3
Unit Name: Our Quest for Energy

Building Oracy, Background Ki ge: L Compr

e Academic listening and speaking necessary for content instruction and literacy development.
o Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Essential Question: How does our quest for energy impact our natural environment?

Reading Comprehension
e Oracy, background knowledge, and language comprehension

L]
« Comprehensive literacy routines, strategies and reading
behaviors.
L]
Writing .
e Oracy, background knowledge, and language comprehension .
 Comprehensive literacy routines, strategies writing behaviors. .

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension
o Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
e Vocabulary background knowledge, syntax, and semantics

Content Area Instruction

wJo

Oracy, background knowledge, and
language comprehension

Unit Standards

https://bit ly/de6aTLh

Link to Unpacked Standards into Gutcomes Document for this Unit

Inquiry

Investigations

Experiments Content Standards: NGSS
Experiences btain and combine information to

na resources, and their uses affect the
environment, |
Examg

tion

include w

alight: n

Summative Assessment

JuUsaWISSo

hat energy and fuels are derived from

CCSS Writing Standards
| Opinion (Essay)
W.4.1 Write opinion pieces on 1opics or texts,
supporting a point of view with reasons and
information.

e Introduce a topic or text clearly, state an
opinion, and create an organizational
Structure in which related ideas are
grouped to support the wiriter's
purpose.

e Provide reasons that are supported by
facts and details.

CCSS Reading Standards
Informational Texts
RI.4.1 Refer to detalls and examples in a text
when explaining what the text says explicitly
and when drawing inferences from the text.

RI.4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or technical
text, including what happened and why, based
on specific information in the text

RI4.4 Determine the meaning of general

Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis e Link opinion and reasons using words academic and domain-specific words or
e lllustration Practice the new language (includes Phonology and phrases (¢.g., for instance, in order | phrases in 3 text relevant to 3 grade 4 topic or
* Side by Side or Listening, Speaking, Reading, and Morphology to, in addition) subject area
e Asise dice Writing in the other language) Syntax and grammar 3-5 ETS1-1 Define a simple design problem
Pragmatics. reflecting a need or a want that indudes RI.4.7 Interpret information presented visually,

& Grade: Urh 35451

www.TeachingForBiliteracy.com
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Biliteracy Unit Framework

Condensed BUF; Science & Spanish Language Arts Unit 3

Content areas:

-« Alh .
S SRR Science and Spanish Language Arts
Unit Number: 3
Unit Name: Our Quest for Energy
Essential Question: How does our guest |
- What are some
Link to Unpacked Standards into
& key features you
0]
notice?
Content Standards: NGSS CCSS writd °
Opinic _

4-£553-1 Obtain and combine information to
describe that energy and fuels are derived from
natural resources, and their uses affect the
environment. [Canfication Statement:
Examgles of renewable energy rescurces could
include wing energy, water behing dams, and
sunlight; non-renewable energy resources are
fossil fuels and fissile materials. Examples of
enwvironmental effects could mclude loss of
habitat due to dams, loss ol habitatl due to
surface mining, and air pollution from burning

of fessil fuels. )

3-5 ETS1-1 Define a simple design problem
reflerting 3 neod ar a want that includec

W.d.l Whté orpmuon plece§ bri Ida«fs df ten's,ﬂ
supporting a point of view with reasons and
information.

e Introduce a topic or text clearly, state an

opinion, and create an organizational
structure in which related ideas are
grouped to support the writer's
purpose.

e Provide reasons that are supported by
facts and details.

e Link opinion and reasons using words
and phrases (e.g., for instance, in order
to, in additon).

RI.4.1 Refer to detalls and examples in 3 text
when explaining what the text says explictly
and when drawing inferences from the text.

RI.4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or technical
text, including what happened and why, basad
on specific information in the text.

RL4.4 Determine the meaning of general
academic and domain-specific words or
phrases in a text relevant to a grade 4 topic or
subject area.

RI . & 7 Interncet informatonn ore<ented vicuallv




I
2"d Edition Biliteracy Unit Framework

Unit Theme: Ll~n

e Content Area Standards u tS
Spanish Language Arts Standards I I d f
Spanish Language Development Standards S p a n n e ro I I l ) 1 5
Content and Literacy Big Ideas =
Summative Assessment

ing Oracy, Background Knowledge: Language Comprehen: t h e g ra d e | eve |
e Academic listening and speaking necessary for content instru -n
e Developed at the beginning of the unit and whenever new lan Sta n d a rd S 2
Reading Comprehension S 3
e Oracy, background knowledge, and language comprehension ~ Oracy, background knowledge, and m
e Comprehensive literacy routines, strategies and reading language comprehension -
behaviors. . b
e Inquiry <
Writing e Investigations ()
e Oracy, background knowledge, and language comprehension e Experiments >
o Comprehensive literacy routines, strategies writing behaviors. e Experiences )
Foundational Skills and Fluency: Word Recognition »
e Oracy, background knowledge, and language comprehension CD
e Phoneme Awareness, Phonics, Decoding, Encoding, (l)
Orthography ()]
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment CD
-
Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis ~
e |llustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

www.ledlinngruiDIllteidLy.CLuUIIlI



Grades 4-5 EXPRESSIVE

Proficiency Level

Grades 4-5

WIDA Expressive Language Chart for Grades 4-5

As multilingual learners work toward the end of a proficiency level, they can consistently. ..

Discourse
Organization, Cohesion, and Density of

Sentence
Grammatical Complexity of
Language by Key Language Uses

Word/Phrase
Precision of Language by
Key Language Uses

Expressive

Level 6

End of Level 5

End of Level 4

End of Level 3

End of Level 2

End of Level 1

.
UNIVERSITY OF WISCONSIN-MADISON

Language by Key Language Uses

Express ideas, strengthening cohesion in
organizational patterns using given/new
information, whole/part relationships,
and paragraph openers

Express ideas, improving cohesion of
organizational patterns across and
within texts by applying substitution,
ellipsis, and parallelism

Express ideas, building logical
connections within organizational
patterns using synonyms and parallel
expressions

Express ideas using basic organizational
patterns, connecting ideas with
demonstratives, pronouns, and
conjunctions

Express ideas using sequencing,
repetition, and transitions for logical
flow

Express ideas with simple transitions
and developing connections

Convey meaning using compound and
complex sentences, with deliberate
clause variation

Convey meaning using compound and
complex sentences, refining control over
different sentence structures

Convey meaning using simple and
compound sentences, showing initial
attempts at sentence variation

Convey meaning using simple sentences,
occasionally adding dependent
clauses

Convey meaning primarily through simple
sentences with emerging variation in
sentence structure

Convey meaning using sentence
fragments and occasional simple
sentences with emerging subject-verb
agreement

Planning Questions for Instruction and Classroom Assessment
* What can the student do with language?

Communicate using modal verbs,
hedging, and evaluative expressions
to express opinions, possibility, and
necessity

Communicate using abstract nouns
and adverbials to add clarity about
when, how, and where

Communicate using collocations

and idiomatic expressions to make
language sound natural and contextually
appropriate

Communicate using technical
language to convey complex concepts
in specialized contexts

Communicate using multiple-meaning
words to demonstrate flexible word use
across contexts

Communicate using word formation
strategies to create new meanings

* Whatare the connections to the student’s social, cultural, and multilingual strengths and interests?

* What concrete feedback will move the student forward?

* What scaffolding and modalities will increase the student’s engagement?

™
W I DA WIDA is housed within the Wisconsin Center for Education Research at the University of Wisconsin-Madison

© 2025 Board of Regents of the University of Wisconsin System, on behalf of WIDA

WIDA Language Charts 15



[Grades 4-5INTERPRETIVE |

Proficiency Level

Grades 4-5
Interpretive

WIDA Interpretive Language Chart for Grades 4-5

Discourse
Organization, Cohesion, and Density of
Language by Key Language Uses

Sentence
Grammatical Complexity of
Language by Key Language Uses

As multilingual learners work toward the end of a proficiency level, they can consistently. . .

Word/Phrase
Precision of Language by
Key Language Uses

Level 6

End of Level 5

End of Level 4

End of Level 3

End of Level 2

End of Level 1

Analyze organizational patterns
in ideas, determining how meaning is
condensed through compact noun
groups (nominalization)

Analyze cohesion of ideas across and
within texts, examining how noun
groups with contextual details add
meaning

Analyze connections between ideas,
examining how noun groups with
clauses expand meaning

Identify basic organizational patterns
in ideas, examining how noun groups
with prepositional phrases and
extended modifiers enhance meaning

Identify sequences of ideas, examining
how noun groups with adjectives refine
meaning

Identify early attempts at arranging
ideas, examining how noun groups with
conjunctions help connect meaning

Comprehend meaning in compound and
complex sentences, recognizing a variety
of ways to combine clauses

Comprehend meaning in compound and
complex sentences recognizing different
sentence structures

Comprehend meaning in simple and
compound sentences, recognizing
sentence variation

Comprehend meaning in simple
sentences, recognizing how dependent
clauses enhance logical relationships

Comprehend meaning in simple
sentences, recognizing basic syntactic
variations

Comprehend meaning in sentence
fragments and occasional simple
sentences, beginning to recognize
transitional phrases

Understand choices using modal verbs,
hedging, and evaluative expressions
to express opinions, possibility, and
necessity

Understand choices around use of
abstract nouns and adverbials to add
clarity about when, how, and where

Understand collocations and
idiomatic expressions to make
language sound natural and contextually
appropriate

Understand technical language to
support comprehension of complex
concepts in specialized contexts

Understand multiple meanings,
demonstrating flexible word use across
contexts

Understand word formation
strategies to create new meanings

UNIVERSITY OF WISCONSIN-MADISON

Planning Questions for Instruction and Classroom Assessment
* What can the student do with language?

* Whatare the connections to the student’s social, cultural, and multilingual strengths and interests?

*  What concrete feedback will move the student forward?

* What scaffolding and modalities will increase the student’s engagement?

™
ST T W I DA WIDA is housed within the Wisconsin Center for Education Research at the University of Wisconsin-Madison

© 2025 Board of Regents of the University of Wisconsin System, on behalf of WIDA

WIDA Language Charts
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How did | know what language to build to
support inquiry AND literacy?

Unit Big Ideas

Science Content Big Ideas:
1. | want my students to understand that the energy and fuels that humans use are derived from natural sources, and their use affects the
environment in multiple ways (4-ESS3-1).

a. For example, building a dam for hydropower can lead to a loss of habitat.
b. For example, burning fossil fuels to power the lights in a school can cause air pollution.

2. | want my students to understand that some resources are renewable over time, and others are not.
a. For example, wind energy, hydroelectric power (water energy), and sunlight are renewable energy sources because they regenerate

naturally.

b. For example, fossil fuels and fissile materials are non-renewable energy sources because they are limited.

Science Inquiry Big Ideas:
1. | want my students to understand that any application of a science or engineering solution to a problem has both intended and unintended
consequences (4-ESS3-1).
a. For example, the creation of wind farms impacts the environment by creating a renewable energy source (intended) and causing
habitat loss and fragmentation (unintended).
b. For example, when coal (a fossil fuel) burns to provide energy (intended), it releases pollutants in the air that cause smog, acid rain, and
toxins in the environment that lead to health issues in people (unintended).

Engineering, Technology, and Science Integration:

1. |want my students to understand that possible solutions to a problem are limited by cost, available materials, time, space, and impact on the
environment (constraints). The success of a designed solution is determined by considering the desired features of a solution (criteria).
Different proposals for solutions can be compared based on how well each one meets the specified criteria for success or how well each takes
the constraints into account (3-5-ETS1-1).

a. For example, the simple design problem that reflects the need to make the school’s quest for energy have less of an impact on the
environment may be limited to renewable sources of energy.

b. For example, the simple design problem that reflects the need to make the school’s quest for energy have less impact on the
environment is limited by the budget allocated for the project.

2. | want my students to understand that researching a problem before designing a solution will result in a more effective solution. Testing a
solution involves investigating how well it performs under a range of likely conditions (3-5-ETS1-2).

a. For example, students will research the energy needs in their school before working on designing a solution to meet these energy
needs.

b. For example, students will research (through photographs, videos, field trips, or guest speakers like an electronic engineer) how well
renewable energy sources perform with minimal environmental effects on other schools or similar structures in the areas to inform the
develobment of their nronosed solutions.

=

=/
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| want my students to understand
that the energy and fuels that
humans use are derived from natural
sources, and their use affects the
environment in multiple ways (4-

FSS3-1).

{ AN
qy
www.TeachingForBiliteracy.com




| want my students to understand
that the energy and fuels that
humans use are derived from natural

sources, and their use affects the
environment in multiple ways (4-
ESS3-1).

i |l’|"l\ll
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| want my students to understand
that some resources are renewable
over time, and others are not.

qy
www.TeachingForBiliteracy.com




| want my students to understand
that some resources are renewable
over time, and others are not.

{ A,
| \1J
www.TeachingForBiliteracy.com




Unit Theme:
e Content Area Standards
e Spanish Language Arts Standards
e Spanish Language Development Standards
e Content and Literacy Big Ideas

Building Oracy, Background Knowledge: Language Comprehension
Academic listening and speaking necessary for content instruction and literacy development.
Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

e Oracy, background knowledge, and language comprehension

o . , - e Oracy, background knowledge, and
e Comprehensive literacy routines, strategies and reading

language comprehension

behaviors. .
e Inquiry
Writing e Investigations
e Oracy, background knowledge, and language comprehension e Experiments
e Comprehensive literacy routines, strategies writing behaviors. e Experiences

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension
e Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
e Vocabulary background knowledge, syntax, and semantics

Summative Assessment

JUSWISSASSY aAlleullio]

Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis
e |llustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

www.TeachingForBiliteracy.com




Biliteracy Unit Framework Components
Building Initial Oracy and Background Knowledge: Language Comprehension - Using strategies such as Concept Attainment, Sorts,
Sentence Prompts, TPR, Adapted Reader Theater (ART), etc., students develop initial oracy and background knowledge. Throughout the
unit, oracy for academic language found in informational texts, reading, and writing skills from the language of the standards, and
content-specific academic language continue to be developed. (See the Reading Comprehension, Writing, and Content section below).

4-ESS3-1 Obtain and combine information to describe that energy and fuels are derived from natural resources, and their uses affect the
environment. [Clarification Statement: Examples of renewable energy resources could include wind energy, water behind dams, and
sunlight; non-renewable energy resources are fossil fuels and fissile materials. Examples of environmental effects could include loss of
habitat due to dams, loss of habitat due to surface mining, and air pollution from burning of fossil fuels.]

Strategies to use may include:
e Concept Attainment (p.81-82): Through analysis of a series of photos shared by the teacher, students will attain the concepts of
renewable and non-renewable natural resources 4-ESS3-1
o Imasges for: la luz solar, el viento, el agua corriente, el carbon, el petrdleo, el gas natural, los recursos naturales, renovables,
no renovables
e Concept Attainment or Picture Sort (p.83): Students match images into pairs (closed sort) by determining the relationship
between the images (renewable energy source and how we harness the energy and non-renewable energy source and how we
extract the resource) 4-ESS3-1
o lmages; la luz solar, el viento, el agua corriente, el carbdn, el petrdleo, el gas natural, los paneles solares, la represa
hidroeléctrica, las turbinas edlicas, la plataforma petrolera, las bombas de fracturacion, la mineria del carbon, el pozo de
gas natural, extrae, captura, el aparato o el mecanismo
e Sentence Prompts (p. 83) with images used to scaffold students in producing complete sentences when observing examples of
natural resources. 4-ESS3-1
Yo observo __.
En las dos fotos observo __.
EN las tres fotos hay ___.
En las cuatro fotos noto que ___.
Lo que tienen en comun todas las fotos es __.
Todas las fotos son ejemplos de .
Los recursos naturales a la izquierda don el/la ___.
Los recursos naturales a la derecha son el/la__.
Pienso que los recursos naturales a la izquierda estdn juntos porque ___.
Tal vez los recursos naturales a la derecha estdn untos porque

O 0O O 0O O O 0O O O




Condensed BUF: Science & Spanish Language Arts Unit 3

Grade: 4"

Language: Spanish

Content areas:
Science and Spanish Language Arts

Unit Number: 3
Unit Name: Qur Quest for Energy

Essential Question: How does our guest for energy impact our natural environment?

Unit Standards

Link to Unpacked Standards into Qutcomes Document for this Unit

-t Af* 4

Content Standards: N

https://bit ly/4ebaTLb

Reading Standards
formational Texts

4-E583-1 Obtain and combine information to
describe that energy and fuels are derived from
natural resources, and their uses affect the
environment. [Canfication Statement:
Examples of renewable energy rescurces could
include wing energy, water behing dams, and
sun :;_,"ht, non-renewable energy resources are
fossil fuels and fissile materials. Examples of
pnwvironmental effects could include loss of
habital due to dams, loss ol hatitat due to
surface mining, and air pollution from burning
of tessil fuels.)

3-5 ETS1-1 Define a simple design problem
reflecting a need or a want that includes

W.4.1 Write opinion pleces on 10pics or texts,
supporting a point of view with reascns and
information.

e Introduce a topic or text clearly, state an
opinion, and create an organizational
structure in which related ideas are
grouped to support the writer's
purpose.

e Provide reasons that are supported by
facts and details.

e Link opinion and reasons using words
and phrases (e.g., for instance, in order
to, in additon).

R1.4.1 Refer to detalls and examples in 3 text
when explaining what the text says explictly
and when drawing inferences from the text.

RI.4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or technical
text, including what happened and why, basad
on specific information in the text.

RI.4.4 Determine the meaning of general
academic and domain-specific words or
phrases in a text relevant to a grade 4 topic or
subject area.

RIL.4,7 Interpret information presented visually,

4" Grade Urin 3500508

O Comerfor Teaching for Aineaoy ILC NGe
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Elements of Comprehensive Literacy

Oral language . Language
Foundational Skills . Phonology
. Phoneme awareness . Morphology

- - - _ _ P o B

;| The BUF includes all the elements of
. Comprehensive Literacy nan

Language cumprenensiun riuericy

. Vocabulary . Writing

. Background Knowledge . Handwriting
- Syntax . Spelling

- Semantics . Grammar

www.TeachinForBiIi@terg;mpDSltlon




Compréhension Reading Rope for
-‘ Strands of Oral Lang

Literac)
Vocabulary ‘
breadth, precision, links ‘
Language Structures
syntax, semantics
Oral ’
Verbal Rnsonmg
l.angua inference, metaphor
Second

Literacy Knowledge
print concepts, genres
Language

Acquisition | Language proficiency level
Metalinguistic Word

Awareness ad
Recognition
Linguistic
Scaffolds CPhonolo;lcd AwmnosD

syllables, phonemes

throu
Alphabetic Principle e

spelling, letter-sound
correspondence

Sight Recognition
familiar words




Lan e
Comprghu?;\sion e fOl’

() How did we bwld e

facts, concepts
teracy

(e v ) literacy
—» | owledge’

Oral :
Verbal Reasoning
Language inference, metaphor
Developme
Second
Language

Acquisition

Metalinguistic | Time

Awareness Word
Recognition

syllables, phonemes

Linguistic
Scaffolds CC onological Awareness

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words




e
Observers in the Classroom

Formative Assessment 2 Oracy Before Reading Specific Informational Texts Anecdotal Record Chart - SAMPLE

Standards

Outcomes (to be decided based on the needs of students and the planned activities)

from the text.

R1.4.1 Refer to details and examplesin a
text when explaining what the text says
explicitly and when drawing inferences

E. Identify what a text says explicitly.

n

Identify inferences that can be drawn from a text.

G. Distinguish between what the text says explicitly, and inferences drawn from the text.

R1.4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or
technical text, including what happened
and why, based on specific information in

V. Identify concepts in a text.

concepts in a text by

productive language

what the text says

inferences that can be

between what the

the text.
Language Development Supports: Sensory Supports Graphic Supports Interactive Supports
Student name: Identifies examples of Demonstrates Identifies examples of | Identifies examples of Distinguishes Demonstrates

productive language

exhibiting receptive by speaking words explicitly. drawn from a text. text says explicitly, by speaking words
language (actions with TPR and inferences drawn with TPR
during TPR) from the text by
exhibiting receptive
language (actions
during TPR)

Provienen Provienen Lo que dice el texto Lo que dice el texto
Biocombustibles Biocombustibles explicitamente explicitamente
Combustibles fésiles Combustibles fosiles
Queman Queman Una inferencia usando | Una inferencia usando

Por lo tanto
A pesar de que

Por lo tanto
A pesar de que

detalles y ejemplos del
texto

detalles y ejemplos del
texto

Provienen
Biocombustibles
Combustibles fésiles
Queman

Por lo tanto

A pesar de que

Provienen
Biocombustibles
Combustibles fosiles
Queman

Por lo tanto

A pesar de que

Lo que dice el texto
explicitamente

Una inferencia usando
detalles y ejemplos del
texto

Lo que dice el texto
explicitamente

Una inferencia usando
detalles y ejemplos del
texto
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Comprehension e for
() How did we bwld s

teracy

-, literacy
(=) knowledge?
I.at?gr:;ge s . /\lj\:é ,i

Developme <ingl
- 1 E€EED What did o
Language a I We
Acquisition . . é
B wor build literacy

Recognition -

3
bl

seaross | (Mot knowledge in
preparation for?

»
>

Alphabetic Principle

spelling, letter-sound
correspondence

CC Soght Recognmon ’
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Lan e
Comprghu:%sion

Background Knowledge
facts, concepts
Vocabulary
breadth, precision, links
Language Structures
syntax, semantics
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explicitly practice foundational skills and language standards, and can be
delivered in the whole group, small group, or individually.

For example, Reading Foundational Skills standards that can be addressed
include:
e RF.4.3 Conocen y aplican la fonética y las destrezas de andlisis de
palabras a nivel de grado, en la decodificacion de palabras.

o RF.4.3b Distinguen palabras homdfonas por su funcién y
significado y reconocen el uso del acento diacritico para
distinguirlas
RF.4.3e Usan correctamente el acento escrito de acuerdo con el
acento tonico en palabras apropiadas al nivel de grado
aplicando un andlisis sistemdtico:

Cuentan el numero de silabas.

Nombran la silaba que lleva el énfasis (ultima, pendltima,
antepenultima).

Categorizan la palabra segun su acento ténico (aguda, grave,
esdrujula).

group will ilaenuTy and denne a probiem
he school’s use of non-renewable energy
entify a desire to reduce that dependence,
te at least two possible solutions to address
m. For example, one group may decide to

e fact that they school’s heating system uses
enewable energy, identify by how much they
duce that dependency, and identify two
olutions to reduce the dependency on non-
energy to heat the school. The proposed

ill be collaboratively established constraints
aterials, and time, and limits for space, and
the environment. Using what they have

m the previous two investigations, students
ch and describe the possible effects of their
ptions.

n of this project will demonstrate an
ing of the interdependence of science and

and of the influence of science, engineering,

For example, Language standards that can be addressed include:

© Center for Teaching for Biliteracy, LLC 2024
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e L.4.2 Demuestran, al escribir, dominio de normativas del espafol para
el uso de las letras mayusculas, signos de puntuacion y ortografia.

o L.4.2g Escriben correctamente palabras que contienen una
relacién entre fonemas y grafemas multiples (b-v; c-s-z-x; c-k-
au: g-; y-Il, r-rp) y letras mudas (H/h; u en las silabas gue, gui,
que, qui) en palabras a nivel de grado.

L.4.2h Reconocen que se emplea el acento ortogrdfico en todas
las palabras esdrujulas y sobreesdrujulas.

Word recognition teaching strategies are used to work on these standards,
asking students to apply them in their reading and writing and as they engage

logy on society and the natural world

ng concepts of 4-ESS3-1). For example,

n propose the installation of wind turbines
roperty to generate energy for the school
nstallation of the wind turbines would ensure
gative effects on the environment or the
paths of birds (4-ESS3-1, 3-5-ETS1-1, 3-5-ETS1-
mple proposal is an example of using science
around developing renewable wind energy
pts around the migratory paths of birds) and
g practices (wind turbines that create energy

B e e B B e A e i D T Lol Dy




Estudio de palabras...

Carboén energia
Separar ’
por solar petroleo
silabas fésiles contaminacion
recursos maquinas
naturales combustibles

=\

=/
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Estudio de palabras...

La palabra Car-bon E-ner-gi-a
tiene So-lar Pe-tré-le-o
silabas. — : =
- Fo-si-les Con-ta-mi-na-cion
La silaba tonica Re-cur-sos Ma-qui-nas
estaenla :
Na-tu-ra-les Com-bus-ti-bles
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Estudio de palabras...

La
silaba
antepenultima

maquinas

La silaba La ultima
penultima silaba
energia Carbén

fosiles

combustibles

petroleo

contaminacion

recursos

naturales

solar
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Estudio de palabras...

Esdrujula Grave Aguda
maquinas combustibles Carbon
fosiles e electricidad
o | contaminacion
eolica naturales
acida solar
fuentes
petrdleo ; |
energia
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2024 Biliteracy Unit Framework

Unit Theme: H d
e Content Area Standards a n O U tS

e Spanish Language Arts Standards
e Spanish Language Development Standards Pa e 1 5
e Content and Literacy Big Ideas g
e Summative Assessment
Building Oracy, Background Knowledge: Language Comprehension _n
e Academic listening and speaking necessary for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. 2
Reading Comprehension Content Area Instruction 3
e Oracy, background knowledge, and language comprehension ~ Oracy background knowledge and m
. Comprehenswe literacy routines, strategies and reading language comprehension —
behaviors. .
e Inquiry <
Writing ¢ Investigations ¢))
e Oracy, background knowledge, and language comprehension e Experiments >
o Comprehensive literacy routines, strategies writing behaviors. e Experiences )
Foundational Skills and Fluency: Word Recognition »
e Oracy, background knowledge, and language comprehension CD
e Phoneme Awareness, Phonics, Decoding, Encoding, (l)
Orthography (7))
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment CD
-
Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis ~
e |llustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

www.ledlinngruiDIllteidLy.CLuUIIlI



The BUF supports biliteracy in
that....

Instruction planned using the BUF helps
students meet the three goals of Dual

Language because....

Coach, TOSA, or
Teachers: Suppf)rF of
; Specialist:
Instruction
Classroom
Support

School and

District Leaders:

Systems and
Structures




* [The Six Steps of the Briage
* Planning for the Bridge
* |nstitute Closure and Evaluaticgggh
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Unit Theme:
e Content Area Standards
Spanish Language Arts Standards
Spanish Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

Building Oracy, Background Knowledge: Language Comprehension
e Academic listening and speaking necessary for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension

e Oracy, background knowledge, and Ianguage comprehensmn

e Comprehensive literacy ro
behaviors.

Content Area Instruction
e Oracy, background knowledge and
Writing

This is what we will
e Comprehensive literacy ro expe rience today!

Foundational Skills and Fluenc)
e Oracy, background knowledge, and language comprehension
e Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
e Vocabulary background knowledge, syntax, and semantics

JUSWISSASSY SAI}eW.I0]

Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis
e |llustration Practice the new language (includes Phonology

e Side by Side or Llstenmg, Speaklng, Readmg, and Morphology

www.TeachingForBiliteracy.com



‘Teaching for
Biliteracy

Strengthening Bridges 4 Chapter 10
between Languages &
- Pg. 133

KAREN BEEMAN : L
CHERYL UROW

4
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We take a systems approach to
teaching for biliteracy
where ALL stakeholders play a
critical role
in supporting instruction that
ensures ALL students meet the
goals of the program.

i |l’|"l\ll
qy
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Grades 4-5
Teachers

Instruction
Strategies
Supports
Grouping Styles
Differentiation
Integration and
unit flow
Classroom
organization
Increase in rigor
Assessment and
data use

Coach, TOSA, or
Support or
Specialist

School Leaders

Secondary
Teachers

Classroom Support
 Using the context
of the unit to

support students

e Co-teaching and
modeling
instruction

* Planning for
instruction

 Professional
development

e Assessment and
data use

Structures
Learning
environment
Biliteracy
Schedules
Pacing
Unit flow & rigor
Planning
Collaboration
Language
development
Goals for PD
Collecting and
using assessment
data

District Leaders




Materials for today’s session

AN Planning for the Bridge
il l
qy 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language
Teaching f¢
Summer
Grandv
June 23-
+
Presenters 2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
Karen Beeman teachir | language of instruction from students
Dana Baum Hardt teachir
Crystal Ramos teachir
Melody Wharton teachir

Institute Outcomes:

« Describe the goals of dual language progran
programs, who they benefit, and how the g¢
pedagogy statement).

« Describe the students in language acquisitio
language acquisition program meets the net

« Experience and explain how biliteracy instru
practices for developing bilinguals.

« Identify and describe high leverage biliterac
language.

« Describe how language development suppo
learners and are included during instruction

« Describe biliteracy, the Biliteracy Unit Frame¢
unit is taught in one language, it integrates |
Bridge at the end of the unit which hac twa

e Summarize how prog
and ensure instructic

« Identify short-and-lo
instruction.

3. The Bridge for Transfer: Practice the terms in the

new language (i.e., build oracy in the opposite
language).

p. 40

6. The Bridge for Transfer: Practice

Resource
Packet

aescrive uidL energy ana rueis dre aerivea irom
natural resources, and their uses affect the
environment. [Clarification Statement:
Examples of renewable energy resources could
include wind energy, water behind dams, and
sunlight; non-renewable energy resources are
fossil fuels and fissile materials. Examples of
environmental effects could include loss of
habitat due to dams, loss of habitat due to
surface mining, and air pollution from burning
of fossil fuels.]

3-5 ETS1-1 Define a simple design problem
reflecting a need or a want that includes

ndensed BUF: Science & Spanish Language Arts Unit 3

Language: Spanish

Content areas:
Science and Spanish Language Arts

Unit Number: 3
Unit Name: Our Quest for Energy

1: How does our quest for energy impact our natural environment?

Unit Standards

Jnpacked Standards into Outcomes Document for this Unit

ERE

Sample BUF

W.4.1 Write opinion pieces on topics or texts,
supporting a point of view with reasons and
information.

e Introduce a topic or text clearly, state an
opinion, and create an organizational
structure in which related ideas are
grouped to support the writer's
purpose.

® Provide reasons that are supported by
facts and details.

e Link opinion and reasons using words
and phrases (e.g., for instance, in order
to, in addition).

RI.4.1 Refer to details and examples in a text
when explaining what the text says explicitly
and when drawing inferences from the text.

RI.4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or technical
text, including what happened and why, based
on specific information in the text.

RI.4.4 Determine the meaning of general
academic and domain-specific words or
phrases in a text relevant to a grade 4 topic or
subject area.

RI.4.7 Interpret information presented visually,

4™ Grade: Unit 3 Sci/SLA

for Biliteracy, LLC 2024
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider

when grouping or pairing students? ‘;n;?

www.TeachingForBiliteracy.com




Where do you fall in Spanish?

(-]

Figure 5M: CAN DO Descriptors for the Levels of English Language Proficiency, PreK-12

For the given level of English language proficiency, with support, English language learners can:

Level 1 Level 2 Level 3 Level 4 Level 5
Entering Beginning Developing Expanding Bridging
Point to stated pictures, Sort pictures, objects Locate, select, order * Compare/contrast Draw conclusions from
words, phrases according to oral information from oral functions, relationships oral information
g Follow one-step oral instructions descriptions from oral information Construct models based
= directions Follow two-step oral Follow multi-step oral * Analyze and apply oral on oral discourse
] Match oral statements directions directions information Make connections from
= . : . . . .
© to objects, figures or Match information Categorize or sequence * Identify cause and effect oral discourse
= illustrations from oral descriptions to oral information using from oral discourse
objects, illustrations pictures, objects
Name objects, people, Ask WH- questions Formulate hypotheses, * Discuss stories, issues, Engage in debates
O pictures Describe pictures, events, make predictions concepts Explain phenomena,
= Answer WH- (who, what, objects, people Describe processes, * Give speeches, oral give examples and justify
f when, where, which) Restate facts procedures reports responses
E questions Retell stories or events ¢ Offer creative solutions to Express and defend
bt issues, problems points of view
Match icons and symbols Locate and classify Sequence pictures, events, | ¢ Interpret information or Conduct research to
¢ to words, phrases or information processes data glean information from
Z environmental print Identify facts and explicit Identify main ideas * Find details that support multiple sources
E Identify concepts about messages Use context clues to main ideas Draw conclusions from
) print and text features Select language patterns determine meaning of * Identify word families, explicit and implicit text
associated with facts words figures of speech
Label objects, pictures, Make lists Produce bare-bones * Summarize information Apply information to
diagrams Produce drawings, expository or narrative from graphics or notes new contexts
g Draw in response to a phrases, short sentences, texts ¢ Edit and revise writing React to multiple genres
= prompt notes Compare/contrast * Create original ideas or and discourses
& Produce icons, symbols, Give information information detailed responses Author multiple forms/
3 words, phrases to convey requested from oral or Describe events, people, genres of writing
messages written directions processes, procedures

Suiyoeay 9 pPA]

Variability of students’ cognitive development due to age, grade level spans, their diversity of educational experiences and diagnosed learning disabilities (if applicable), are to be

considered in using this information.

www.TeachingForBiliteracy.com
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WIDA Level Descriptors for our Self-Assessment

1 - Beginner
2 - Some receptive

3 - Can understand and
produce with grammatical
errors

4 - Can understand and
produce most of what is
said and written

5 — Very high functioning

6 — Native like

No such thing as lower than 1

Understands and responds
with simple words and phrases

May sound socially fluent but
still need academic linguistic
register

Some challenges to
understanding and production

Receptive and productive with
isolated instances of challenge

Receptive and Productive use



Strategic Pairing In the Classroom
Lmma My
2==5 R




Planning for the Bridge

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

Resource
packet p. 40

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
language of instruction from students

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
new language (i.e., build oracy in the opposite
language).




.
Language Use Norms

* Respect regionalisms.

e Use circumlocution.

* Avoid code-switching.

e Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

* Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBiliteracy.com
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Marking the Language of Instruction
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o
The Bridge- Step 1
happens during the Spanish
part of the day
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Todas las fuentes de energia

Caldera .
Turbina

Lineas de
transmision

Transformador

Condensador
Agua de refrigeracion del condensador




all)
son recursos naturales s,,.?
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Renovables

la energia solar

Caldera .
Turbina

Lineas de
transmision

Transformador

Condensador
Agua de refrigeracion del condensador

los biocombustibles _

-acy.com

A RN et



No son renovables

Il\ Caldera




Energia renovable Energia no renovable

_Dos tipos de energia

1 L5
% Caldera .
Turbina

Conder
‘Agua de refrigeracién del condensador

\
ERH M ;
n“:'\§\\\\‘w” ” *

literacy.com




Todas las fuentes de energia
provienen...

Turbina

Lineas de
transmision

Condensador
Agua de refrigeracion del condensador




...de los recursos naturales.
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Renovables

Algunos tipos de
energia, como la
energia solar, |a

de
5ion
N

eolica, la ]

hidroeléctrica, y los
biocombustibles
gue vienen de la
materia vegetal son
renovables.

drBiliteracy.com




. No son renovables
Otros tipos de

energia, como el
carbon, el petroleo,
v el gas natural son
combustibles
fosiles que se
gueman, y por lo
‘tanto, no son
renovables.

Caldera .
Turbina

“o‘ﬁ W
g

F@rBiliteracy.com

R i



Todas las fuentes de energia provienen de
los recursos naturales.

Algunos tipos de energia, como la energia
solar, la edlica, la hidroeléctrica, y los
biocombustibles, que vienen de materia
vegetal, son renovables.

Otros tipos de energia, como el carbon, el
petroleo, y el gas natural son combustibles
fosiles que se queman, y por lo tanto, no son
renovables.

A pesar de que hay dos tipos de energia, uno
se usa mas que el otro. ¢ Cual sera y por qué?



Inferencias
Lo que dice el usando
texto detalles y
explicitamente  €jemplos

del texto

qy
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o
The Bridge- Step 2
happens during the Spanish
part of the day



Espanol

English

Los recursos
naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
edlicas

Los
combustibles
fosiles

www.TeachingForBiliteracy.com




o
The Bridge- Step 3
happens during English
portion of the day



All energy sources come from

Caldera .
Turbina

Lineas de
transmision

Transformador

Condensador
Agua de refrigeracion del condensador




)/
natural resources. s,,.?
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Renewable

Caldera .
Turbina

Lineas de
transmision

Transformador

Condensador
Agua de refrigeracion del condensador



Non renewable

m Caldera

Turbina




Now you practice




All energy sources come

Turbina

Lineas de
transmision

Condensador
Agua de refrigeracion del condensador




natural resources.
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Renewable

Some types of
energy, such as
solar energy, wind
energy, |
hydropower, and
biofuels made from
biomass (plant
material), are
renewable.

drBiliteracy.com




Other energy Nonrenewable
sources, such as coal,

petroleum, and
natural gas, are fossil
fuels. They are
burned to produce
energy. Because they
take millions of years
to form, they are
‘nonrenewable

| resources

e RN s VY R
y /j.




All energy sources come from natural
resources. Some types of energy, such as solar
energy, wind energy, hydropower, and biofuels
made from biomass (plant material), are
renewable.

Other energy sources, such as coal, petroleum,
and natural gas, are fossil fuels. They are burned
to produce energy. Because they take millions
of years to form, they are nonrenewable

resources.

www.TeachingForBiliteracy.com ‘ r



Renewable Nonrenewable natural
natural resources resources

Caldera .
Turbina

Lineas de
transmision

Transformador

Condensador
Agua de refrigeracion del condensador




e
Make

Information inferences

stated explicitly USing details

in the text and
examples

from
text. -
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Espanol | English
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.
The Bridge- Step 4
happens during English
portion of the day



Espanol

English o=

Los recursos
naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
edlicas

Los
combustibles
fosiles

Natural
resources
Renewable
energy
sources
Solar panels

Solar energy

Wind
turbines
Fossil fuels

www.TeachingForBiliteracy.com




o
The Bridge- Step 5
happens during English
portion of the day



Espaiiol ' English -

E n g I i S h Sustantivo adjetivo adjective noun

Espanol

los recursos natural resources
naturales
m Natural los paneles solares | solar panels
- resource la energia solar solar energy
el gas natural natural gas
»

las turbinas edlicas | wind turbines
Los combustibles fossil fuels

fosiles
rengas —
Los conceptos explicit concepts
oS paneles Solar panel® explicitos
Los conceptos implicit concepts

Jentes eneWanlg
de energia energy i

implicitos

La energla Solar energy El acento ténico tonic accent
solar

Las turbinas Wind

eolicas turbines

Los Fossil fuels

combustibles

www.TeachingForBiliteracy.com
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o
The Bridge- Step 6
happens during English
portion of the day



Reader’s Theater

Elizabeth Zunon |

4
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Planning for the Bridge

Resource L et n teageag of o
packet p. 40

4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

e Bridge for Contrastive Analysis




GUIDING

What are the goals of Dual Language? g

Three Pillars of Dual Language Education

Grade-Level Cross-
Academic Cultural

Bilingualism
and

Achievement Competence

How does this type of
instruction help students meet
each of the three pillars?

©2016 Center for Applied Linguistics -l/l"l\ln
' N1/
www.TeachingForBiliteracy.com




Agenda:

Welcome
Sample Instruction:
Part 3 - the Bridge

* Planning tor the Bridge
e |nstitute Closure and Evaluaticg;,,;h

www.TeachingForBiliteracy.com




Materials for today’s session

Planning for the Bridge

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

k|

Pre. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
Karen Beema | language of instruction from students

Dana Baum H
Crystal Ramo:
Melody What

Condensed BUF: Science & Spanish Language Arts Unit 3
Institute Outcor

" PR le: 4th Language: Spanish Content Sreast
programs, wt 2 gUage:pan Science and Spanish Language Arts
pedagogy sta n -

« Describe the i Unit Rumh
language acq . ! —

« Experience al ansfer: Practice the terms in the . er: Practice

Essential Q goes our quest for energy impact our natural environment?

build oracy in the opposite

practices fg

o Identify
langug Unit Standards

e Des, Link to Unpacked Standards into Outcomes Document for this Unit

le EINERE
nt. [Clarifi® tatement: e Introduce a topic or text clearly, state an

P
bf renewable’ resources could opinion, and create an organizational RI.4.3 Explain events, procedures, ideas, or

mbine information to W.4.1 Write opinion pieces on topics or texts, RI.4.1 Refer to details and examples in a text
- e
B r I e nd energy, wate g dams, and structure in which related ideas are concepts in a historical, scientific, or techni
on-renewable energ

ndards: NGSS

ources, a eir uses affect the information. and when drawing inferences from the text.

d fuels are derived from | supporting a point of view with reasons and when explaining what the text says explicitly
es are grouped to support the writer's text, including what happened and w

Bls and fissile materials. EXa purpose. on specific information in the te
mental effects could include 1055 Provide reasons that are supported by
it due to dams, loss of habitat due to ad details. RI1.4.4 Deteroad 5 of general
fice mining, and air pollution from burning =specific words or
ossil fuels.] and phrases'(eg a text relevant to a grade 4 topic or
to, in addition). subject area.
3-5 ETS1-1 Define a simple design problem
reflecting a need or a want that includes RL.4.7 Interpret information presented visually,

4™ Grade: Unit 3 Sci/SLA © Center for Te

‘eaching for Biliteracy, LLC 2024 1



Unit Theme:
e Content Area Standards
Spanish Language Arts Standards
Spanish Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

Building Oracy, Background Knowledge: Language Comprehension
e Academic listening and speaking necessary for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

What did we do
during the Bridge?

e Oracy, background knowledge, and language comprehension

e Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

e Vocabulary background knowledge, syntax, and semantics

104

9WISSO

Summative Assessment

. ustration onology
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar

Pragmatics.




These
steps are a
framework

to use for
planning.
See

Resource
packet p. 33

Planning for the Bridge

1. Review in the language of instruction

1

4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

A

2. Elicit key words/phrases/sentences in the
language of instruction from students

2

5. The Bridge for Contrastive Analysis

5

3. The Bridge for Transfer: Practice the terms in the
new language (i.e., build oracy in the opposite

language).

6. The Bridge for Transfer: Practice

6

A

—_—
=

—
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Planning for the Bridge

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

Resource packet
40

4th Grade Science & SLA Unit 3
Planning for the Bridge from Spanish to English
1. Review in the language of instruction 4. The Bridge for Transfer - Match the key

- " Recursos naturales | Recursos naturales words/phrases/sentences to the other language
2. Elicit key words/phrases/sentences in the 5.Thel renovables no renovables o 1

language of instruction from students

Facilitated by the

Facilitated by the
Spanish teacher English teacher
during Spanish time during English time

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
language of instruction from students

Espaniol English —
Espaiiol English Sustantivo adjetivo | adjective noun
S re natural resources
solar panels
solal solar energy
natural gas
binas edl wind turbines
sstible fossil fuels
3. The Bridge for Transfer: Practice the terms in the 6. The ‘ ey Fy—
new language (i.e., build oracy in the opposite Facilitated by the == Facilitated by the
language). Spanish teacher mplcitos English teacher
during Spanish time acend 4 during English time

3. The Bridge for Transfer - Practice the terms in | 6. The Bridge for Transfer: Practice
the new language

natural N,
resources natural resources

Facilitated by the Facilitated by the
English teacher English teacher
during English time during English time




The Bridge - Step 1:
Review in the Language
of Instruction

{ 4
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Espanol | English

Step 1
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— Planning for the Bridge I

| 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key

et Fa Ci litated h words/phrases/sentences to the other language
T h e B r I d ge - . Recursos naturales | Recursos naturales
S p anis rgnova',es n vrenovl, ,
Step 1:
p1:

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis

PY TeaCh er language of instruction from students
reviews in the
language of
Instruction

PY St u d e n t S 3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice

new language (i.e., build oracy in the opposite
language).

actively
engaged

W
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The Bridge

Bridge - Transfer

Bridge — Transfer — Practice

Bridge: Contrastive Analysis

e Step 1: In Spanish, review the TPR with the key vocabulary
from the beginning of the unit. Throughout the unit, as
students gathered information, this TPR may have changed

based on what they learned in the unit and from the concept
attainment and write those words in the Espafiol side of the
chart.

® Step 3: Practice key vocabulary in English using the same TPR
and images

e Step 4: Once students have engaged in the TPR to the point
that oracy has been built in English and students have the
academic language in English, the teacher leads the students in
adding the English equivalent to the t-chart in blue.

Anticipated Bridge Chart for Content (Science):

and

Step1 .

Reuse, Recycle reader’s
theater with the
teacher (or another
reader’s theater)

e Students practice
reading the script in
small groups using TPR

e Students (in small
groups or pairs) draft
their own reader’s
theater script using
their newly learned

Side by Side (includes Listening, Speaking,
Reading, and Writing in the Step 5
Steps1,2,3,4 other language)
Step 6
Step 6: Step 5:
e Students practice TPR | While the teacher plans a specific

contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

Syntax & Grammar

e Word Order (noun-adjective)

® In Spanish- Adjectives usually
go after the noun they are
describing

e In English- Adjectives go
before the noun they are
describing.

Possible Contrastive Analysis Chart:

English academic

Espaiiol

English

science words and

los recursos naturales

natural resources

phrases

las fuentes de energia
renovables

renewable energy sources

e With guidance from
the teacher, students

las fuentes de energia no
renovables

non-renewable energy sources

finalize their own
reader’s theater script

using their newly

learned English

los paneles solares solar panels
la energia solar solar energy
el gas natural natural gas

academic science

las turbinas edlicas

wind turbines

words and phrases.

Espanol English —
Sustantivo adjective noun
adjetivo
los recursos natural
naturales resources
los paneles solar panels
solares
la energia solar | solar energy

| el gas natural natural gas
las turbinas wind turbines
edlicas




Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:30

Step 1

- Crinnrcra avnarvrinnraclinmiivg

Start a new Science/SLA unit

10:30 - 11:00

Intervention Block

11:00-12:00

Lunch/Recess

12:00 - 1:15

Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Math skills and practice

e Reading and writing as applied to math

1:15-2:30 Social Studies and Language Arts —
Over the course of each unit, the students will engage in...
e Oracy & Background Knowledge development
(Language Comprehension)
e SS experiences/inquiry
e Whole group mini lessons
e Writing (independent, small group and whole group)
e Reading (independent, small group and whole group)
e Foundational Skills (Word Recognition)
e Independent Practice
2:30-3:00 Specials

Page 29 —
Institute
Resource
Packet




The Bridge - Step 2:
Elicit key
words/phrases/sentences
in the language of
instruction from students

i ll/|"l\ll
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Espanol | English

Los recursos
naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
1% Step 2
combustibles
fosiles

www.TeachingForBiliteracy.com




— Planning for the Bridge I

)
I h e B r I d e - | 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
g ore words/phrases/sentences to the other language
Facilitated hy the
no re
Step 2:
[ ]

Recursos naturales ecursos naturales

e Students ey N
active |y engage d |z et )Nq[Phrs/sgnt?nc_en e |5.The Bridge for Contrastive Amalyeis

* The lan guage SpaF: I‘;':"?:;‘“‘ T
generated by Spanis.
students is what
is transferred o« e —"—

. T h e te ac h er :\aenv; J::z:age (i.e., build oracy in the opposite
does NOT tell
students what

words to Bridge ,,
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The Bridge

Bridge - Transfer
Side by Side

Steps 1, 2,3,4

Bridge — Transfer — Practice
(includes Listening, Speaking,
Reading, and Writing in the
other language)

Step 6

Bridge: Contrastive Analysis

Step 5

Set up the chart paper: Make a T-Chart and

label the left side Espafol in green and the right-side English in blue.
e Step 1: In Spanish, review the TPR with the key vocabulary

from the beginning of the unit. Throughout the unit, as

(1en DAl Nere niarmatian ) atEARFE NAaVve Nnange

® Step 2: In Spanish, elicit key vocabulary from the students
based on what they learned in the unit and from the concept

attainment and write those words in the Espafiol side of the

and images

e Step 4: Once students have engaged in the TPR to the point
that oracy has been built in English and students have the
academic language in English, the teacher leads the students in
adding the English equivalent to the t-chart in blue.

Anticipated Bridge Chart for Content (Science):

Espaiiol English

los recursos naturales natural resources

las fuentes de energia renewable energy sources
renovables

las fuentes de energia no non-renewable energy sources
renovables

los paneles solares solar panels

la energia solar solar energy

el gas natural natural gas

las turbinas edlicas wind turbines

Step 6:

e Students practice TPR
in English- listening and
speaking

e Students practice TPR
and read the Reduice,

Step 2

1TaucI o> uicawcy)

e Students practice
reading the script in
small groups using TPR

e Students (in small
groups or pairs) draft
their own reader’s
theater script using
their newly learned
English academic
science words and
phrases

e With guidance from
the teacher, students
finalize their own
reader’s theater script
using their newly
learned English
academic science
words and phrases.

?

s

Step 5:

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

Syntax & Grammar

e Word Order (noun-adjective)

® In Spanish- Adjectives usually
go after the noun they are
describing

e In English- Adjectives go
before the noun they are
describing.

Possible Contrastive Analysis Chart:

Espanol English —
Sustantivo adjective noun
adjetivo

los recursos natural
naturales resources

los paneles solar panels
solares

la energia solar | solar energy
| el gas natural natural gas
las turbinas wind turbines
edlicas




Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:30

Steps 1-2

Start a new Science/SLA unit

10:30-11:00 Intervention Block

11:00 - 12:00 Lunch/Recess

12:00-1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development
e Math skills and practice
e Reading and writing as applied to math
1:15-2:30 Social Studies and Language Arts —
Over the course of each unit, the students will engage in...
e Oracy & Background Knowledge development
(Language Comprehension)
SS experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)
e Independent Practice

2:30-3:00 Specials




The Bridge - Step 3:
The Bridge for Transfer —
Practice the Terms in the

New Language
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Espanol

English

Los recursos
naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
edlicas

Los
combustibles
fosiles

Step 3

www.TeachingForBiliteracy.com




— Planning for the Bridge I

)

I h e B r I d e - | 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key

ore words/phrases/sentences to the other language
Facilitated h

Recursos naturales Recursos naturales

Ste p 3 o SpaniS rgnovalgs r'lvrenovl' .

* Looks like step |
1 b u t i n Ot h e r 2 Elicit keY jnqrds/_?hra‘ses/se_:t_enc;n the - 5. The Bridge for Contrastive Analysis

el oo, all o

language Facilitate ==~ +=
Spanish Tea .~

* Important to Spanis
take time to
PRACTICE oracy | - | | -
° Ca n h a p p e n raenvzdgggtage (i.e., build oracy in the opposite
. Facil [ renewsbie natura T 1
over multiple L
days * -
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The Bridge

Bridge - Transfer
Side by Side

Steps 1, 2,3,4

Bridge — Transfer — Practice
(includes Listening, Speaking,
Reading, and Writing in the
other language)

Step 6

Bridge: Contrastive Analysis

Step 5

Set up the chart paper: Make a T-Chart and
label the left side Espafol in green and the right-side English in blue.
e Step 1: In Spanish, review the TPR with the key vocabulary
from the beginning of the unit. Throughout the unit, as
students gathered information, this TPR may have changed
and/or elongated.
® Step 2: In Spanish, elicit key vocabulary from the students
based on what they learned in the unit and from the concept

Step 3: Practice key vocabulary in English using the same TPR
and images

academic language in English, the teacher leads the students in
adding the English equivalent to the t-chart in blue.

Anticipated Bridge Chart for Content (Science):

Espaiiol
los recursos naturales
las fuentes de energia

English
natural resources
renewable energy sources

renovables

las fuentes de energia no non-renewable energy sources
renovables

los paneles solares solar panels

la energia solar solar energy

el gas natural natural gas

las turbinas edlicas wind turbines

Step 6:

e Students practice TPR
in English- listening and
speaking

e Students practice TPR
and read the Reduce,
Reuse, Recycle reader’s
theater with the
teacher (or another

Step 3

e Students (in small
groups or pairs) draft
their own reader’s
theater script using
their newly learned
English academic
science words and
phrases

e With guidance from
the teacher, students
finalize their own
reader’s theater script
using their newly
learned English
academic science
words and phrases.

Step 5:

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

Syntax & Grammar

e Word Order (noun-adjective)

® In Spanish- Adjectives usually
go after the noun they are
describing

e In English- Adjectives go
before the noun they are
describing.

Possible Contrastive Analysis Chart:

Espanol English —

Sustantivo adjective noun

adjetivo

los recursos natural

naturales resources

los paneles solar panels

solares

la energia solar | solar energy
| el gas natural natural gas

las turbinas wind turbines

edlicas




Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:30

Start a new Science/SLA unit

10:30-11:00 Intervention Block

11:00 - 12:00 Lunch/Recess

12:00-1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development
e Math skills and practice
e Reading and writing as applied to math

1:15-2:30

Step 3

=/

2

2:30-3:00 Specials




Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:30

Start a new Science/SLA unit

10:30-11:00 Intervention Block

11:00 - 12:00 Lunch/Recess

12:00-1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development
e Math skills and practice
e Reading and writing as applied to math

Ste p 3

1:15-2:30

Continue SS Unit

=/

2

2:30-3:00 Specials




The Bridge in a Two Teacher Model:
One English Teacher
One Non-English Teacher
(Spanish, Viethamese
or Mandarin)

qy
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One and Two — Teacher Models
e Both types of models (1 and 2 Teacher) can be used with 80/20 and 50/50 programs
e Schools and districts may choose to use both 1 and 2 teacher model

Type of Model Pros Cons
One Teacher Model Teachers get to know students | It may be harder for the teacher
(One teacher across both their languages to stay in the target language
teaches both
languages) Time can be more flexible It may be harder for the students

to stay in the target language

Two Teacher Model Spanish time is protected by It is harder for teachers to get to
(One teacher teaches place, time, and person know students across both
English and another languages

teacher teaches Spanish | When collaboration works

to the same students) well, it is powerful! When collaboration is not

effective, it is challenging for all.

Pg. 11

www.TeachingForBiliteracy.com
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Time Subject
8:00 - 8:20 SEL and Classroom Community Building

The Bridge in a two- s

teacher model — Steps 1-2
From the Spanish i _Start/asfiw )

. cience uni

MEdlum TeaCher’S 10:45 to 11:15 Interventions

p ers p e Ct i\[e 11:15 - 12:00 Lunch/Recess

Steps 1-2

12:00 -2:25
Start a new Science/SLA

unit

2:25-3:10 Specials

=N\

el
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| Time | Subject
8:20—-9:20 Math - over the course of a math unit, the students will
. . engage in:
e Oracy development
The Bridge in a two- D

teacher model - 9:20- 1045 Steps 3-6

From the English
. & ,The . D|ay Continue SS/ELA unit

Medlum TeaCher S 10:451t0 11:15 - rrcerwernmons

perspective TTETTTIN.
12:00-1:00 :i:‘agtall;?::er the course of a math unit, the students will
1:00-2:25

Steps 3-6
Continue SS/ELA unit

2:25-3:10 Specials ’

www.TeachingtrorBiliteracy.com ) L |



The Bridge - Step 4:
The Bridge for Transfer —
Match the key
words/phrases/sentences
to the other language

i ll/|"l\ll
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Step 4

Espanol

English

Los recursos
naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
edlicas

Los
combustibles
fosiles

Natural
resources
Renewable
energy
sources
Solar panels

Solar energy

Wind
turbines
Fossil fuels

www.TeachingForBiliteracy.com




— Planning for the Bridge I

)
I h e B r I d ge - | 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key

Fa Ci litated h words/phrases/sentences to the other language
Recursos naturales Recursos naturales
e
e
Step 4
* English terms

added to SAME
2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
chart . . Facilitate=""—-t=-
* Color codingis | spanishTea
. Spanis_
Important
* Students actively
e n ga g e d 3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice

new language (i.e., build oracy in the opposite

ege Espafiol English
Fac| ltate M e |inatina roirees S
os fuentesde | renewable energy
feacherDu =~ ==
Lo e
aaaaaaaaaaa

ae ] solar energy
jas natura natural gas

wwwwwwwwwwwwwww

wwwww

language).

e Teacher (or e | e T}
students) write = Teaf g

the English
equivalent w
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The Bridge
Bridge — Transfer — Practice

Bridge - Transfer Bridge: Contrastive Analysis

Side by Side (includes Listening, Speaking,
Reading, and Writing in the Step 5
Steps1,2,3,4 other language)

Step 6

Set up the chart paper: Make a T-Chart and
label the left side Espafol in green and the right-side English in blue.
e Step 1: In Spanish, review the TPR with the key vocabulary in English- listening and | contrastive analysis teaching point in
from the beginning of the unit. Throughout the unit, as speaking advance of the Bridge, the teacher
students gathered information, this TPR may have changed e Students practice TPR | also accepts and highlights other
and/or elongated. and read the Reduce, areas of metalinguistics noticed by the
® Step 2: In Spanish, elicit key vocabulary from the students Reuse, Recycle reader’s | students.
based on what they learned in the unit and from the concept theater with the
attainment and write those words in the Espafiol side of the teacher (or another
chart. reader’s theater)
® Step 3: Practice key vocabulary in English using the same TPR

Step 6: Step 5:
e Students practice TPR | While the teacher plans a specific

Syntax & Grammar
e Word Order (noun-adjective)
e Students practice ® In Spanish- Adjectives usually

reading the script in go after the noun they are
Step 4: Once students have engaged in the TPR to the point describing
that oracy has been built in English and students have the Ste 4 e In English- Adjectives go
academic language in English, the teacher leads the students in p before the noun they are
adding the English equivalent to the t-chart in blue. i e e o describing.

theater script using

Anticipated Bridge Chart for Content (Science): their newly learned Possible Contrastive Analysis Chart:
English academic Espariol English -

Espaiiol English science words and Sustantivo adjective noun
los recursos naturales natural resources phrases adjetivo
las fuentes de energia renewable energy sources e With guidance from los recursos natural
renovables the teacher, students naturales resources
las fuentes de energia no non-renewable energy sources finalize their own los paneles solar panels
renovables reader’s theater script solares
los paneles solares solar panels using their newly la energia solar | solar energy
la energia solar solar energy learned English | el gas natural natural gas
el gas natural natural gas academic science las turbinas wind turbines
las turbinas edlicas wind turbines words and phrases. edlicas
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The Bridge

Bridge - Transfer
Side by Side

Steps 1, 2,3,4

Bridge — Transfer — Practice
(includes Listening, Speaking,
Reading, and Writing in the
other language)

Step 6

Bridge: Contrastive Analysis

Step 5

Set up the chart paper: Make a T-Chart and
label the left side Espafol in green and the right-side English in blue.
e Step 1: In Spanish, review the TPR with the key vocabulary
from the beginning of the unit. Throughout the unit, as
students gathered information, this TPR may have changed
and/or elongated.
® Step 2: In Spanish, elicit key vocabulary from the students
based on what they learned in the unit and from the concept
attainment and write those words in the Espafiol side of the
chart.
e Step 3: Practice key vocabulary in English using the same TPR
and images
e Step 4: Once students have engaged in the TPR to the point
that oracy has been built in English and students have the
academic language in English, the teacher leads the students in
adding the English equivalent to the t-chart in blue.

Espaiiol English

Step 6:

e Students practice TPR
in English- listening and
speaking

e Students practice TPR
and read the Reduce,
Reuse, Recycle reader’s
theater with the
teacher (or another
reader’s theater)

e Students practice
reading the script in
small groups using TPR

e Students (in small
groups or pairs) draft
their own reader’s

theater script using
........ Lo lamciaad

Step 5:

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

Syntax & Grammar

e Word Order (noun-adjective)

® In Spanish- Adjectives usually
go after the noun they are
describing

e In English- Adjectives go
before the noun they are
describing.

~_ L~ . ~

los recursos naturales

natural resources

las fuentes de energia
renovables

renewable energy sources

las fuentes de energia no
renovables

non-renewable energy sources

los paneles solares

solar panels

la energia solar

solar energy

el gas natural

natural gas

How did our chart
compare to the
anticipated chart?

| VWIIHIU LUl vIied |

words and phrases. edlicas

""""""""""" | | D wuIrwIiud




Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:30

Start a new Science/SLA unit

10:30-11:00 Intervention Block

11:00 - 12:00 Lunch/Recess

12:00-1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development
e Math skills and practice
e Reading and writing as applied to math

~ Steps 3-4

1:15-2:30

Continue SS Unit

=/

2

2:30-3:00 Specials
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Bridge

Bridge - Transfer Bridge — Transfer — Practice Bridge: Contrastive Analysis
Side by Side (includes Listening, Speaking,
Reading, and Writing in the Step 5
Steps 1,2,3,4 other language)
Step 6

t up the chart paper: Make a T-Chart and

bel the left side Espafiol in green and the right-side English in bl

e Step 1: In Spanish, review the TPR with the key vocabulary.
from the beginning of the unit. Throughout the unit, as
students gathered information, this TPR may have changec
and/or elongated.

® Step 2: In Spanish, elicit key vocabulary from the students
based on what they learned in the unit and from the conce
attainment and write those words in the Espariol side of t
chart.

® Step 3: Practice key vocabulary in English using the same
and images

e Step 4: Once students have engaged in the TPR to the poi
that oracy has been built in English and students have the

academic language in English, the teacher leads the stude

adding the English equivalent to the t-chart in blue.

Step 6:
e Students practlce

Step 5:

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and hlghllghts other
area lingu ed by the

speaking
Student

ticipated Bridge Chart for Content (Science): Possible Contrastive Analysis Chart:

c Espaiiol English -
spafiol English science wora Sustantivo adjective noun
DS recursos naturales natural resources phrases adjetivo
as fuentes de energia renewable energy sources e With guidance fro los recursos natural
enovables the teacher, students naturales resources
as fuentes de energia no non-renewable energy source finalize their own los paneles solar panels

reader’s theater script solares

os paneles solares solar panels using their newly la energia solar | solar energy
g energia solar solar energy learned English el gas natural natural gas
academic science las turbinas wind turbines

words and phrases. edlicas




The Bridge - Step 5:
The Bridge for Contrastive
Analysis
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Espaiol ' English —

E n g I i S h Sustantivo adjetivo adjective noun

Espanol

los recursos natural resources
naturales
m Natural los paneles solares | solar panels
- resource la energia solar solar energy
: el gas natural natural gas
»

las turbinas edlicas | wind turbines
Los combustibles fossil fuels

fosiles
renoas —
Los conceptos explicit concepts
oS paneles Solar panel® explicitos
Los conceptos implicit concepts

Jentes eneWanlg
de energia energy i

implicitos

La energla Solar energy El acento ténico tonic accent
solar

Las turbinas Wind Step 5
eolicas turbines

Los Fossil fuels

combustibles

www.TeachingForBiliteracy.com
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— Planning for the Bridge I

)
I h e B r I d ge - | 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key

F lit words/phrases/sentences to the other language
aciura

Recursos naturales | Recursos naturales oo spafiol English
Facilitatedb: .~ |~ sh
renovables no renovables natur
L i A%

Step 5: Spanis» Teacher Du -
* Where the Tir
second chart is

ccccccccccccccc

wwwww

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis

created Facilitate=""-— %=~ Facilitated t‘)_ythe Enslish
e Students Spanish Tea - -

: Teacher DU

. Spanis- Ti
actively engaged
* Example of = e

adjective noun
natural resources

t t 1 3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
C O n ra S I Ve new language (i.e., build oracy in the opposite
language).

Non-renewable
natural resources

analysis focus | Facil[ e
comes from the TeaE.;”
transfer chart o it

!‘,\'
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The Bridge ]
Bridge - Transfer Bridge — Transfer — Practice
Side by Side (includes Listening, Speaking, St e p 5
Reading, and Writing in the
Steps1,2,3,4 other language)
Step 6
Set up the chart paper: Make a T-Chart and Step 6:
label the left side Espafiol in green and the right-side English in blue. e Students practice T While the teacher plans a specific
e Step 1: In Spanish, review the TPR with the key vocabulary in English- listening contrastive analysis teaching point in
from the beginning of the unit. Throughout the unit, as speaking advance of the Bridge, the teacher
students gathered information, this TPR may have changed e Students practice T also accepts and highlights other
and/or elongated. and read the Reduc areas of metalinguistics noticed by the
® Step 2: In Spanish, elicit key vocabulary from the students Reuse, Recycle reac students.
based on what they learned in the unit and from the concept theater with the
attainment and write those words in the Espafiol side of the teacher (or anothe Syntax & Grammar
chart. reader’s theater) e Word Order (noun-adjective)
® Step 3: Practice key vocabulary in English using the same TPR e Students practice ® |n Spanish- Adjectives usually
and images reading the script i go after the noun they are
e Step 4: Once students have engaged in the TPR to the point small groups using describing
that oracy has been built in English and students have the e Students (in small In English- Adjectives go
academic language in English, the teacher leads the students in groups or pairs) dra before the noun they are
adding the English equivalent to the t-chart in blue. their own reader’s describing.
theater script using
Anticipated Bridge Chart for Content (Science): their newly learned Possible Contrastive Analysis Chart:
English academic Espariol English -
Espafiol English science words and Sustantivo adjective noun
los recursos naturales natural resources phrases adjetivo
las fuentes de energia renewable energy sources e With guidance fro los recursos natural
renovables the teacher, studen naturales resources
las fuentes de energia no non-renewable energy sources finalize their own los paneles solar panels
renovables reader’s theater sc solares
los paneles solares solar panels using their newly la energia solar | solar energy
la energia solar solar energy learned English | el gas natural natural gas
el gas natural natural gas academic science las turbinas wind turbines
las turbinas edlicas wind turbines words and phrases.




Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:30

Start a new Science/SLA unit

10:30-11:00 Intervention Block

11:00 - 12:00 Lunch/Recess

12:00-1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development
e Math skills and practice
e Reading and writing as applied to math

~ Steps 3-5

1:15-2:30

Continue SS Unit

=/

2

2:30-3:00 Specials




The Bridge - Step 6:
Continued Practice in the
Other Program Language
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own reader’s theater using the
academic terminology ﬁﬂ?
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— Planning for the Bridge I
)
I h e B r I d ge - | 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key

F lit words/phrases/sentences to the other language
aciura

Recursos naturales Recursos naturales

St 6 °® Spanis renovables no renoval,es FaCilitatEd b‘ H " i Sh
€ p ) N (™84 Teacher Bl -

o s par ) solar panels
¢ ) solar ener; 8Y
R crevicoior e

wwwww

* Students need | _
ti m e to u S e t h e 2 Elicit keY .qu/Phra‘ses/se}lt_enc;e‘n the -

Ia nguage in d Facilitate ==~ t:=- Facilitated bv the English

: oo | s
Spanish Tea . || TeacherDi

5. The Bridge for Contrastive Analysis

natural resources

NEw Spanis i =
expe rlence plicit concept

* Includes
3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
e e new language (i.e., build oracy in the opposite
Listening, s

Fa ci I Renewable natural

Speaking,

Tea ™ !‘,\ :
Reading, and e (
Writing -

Facilitated by the English
Teacher During English

Non-renewable
natural resources

b




Pages 19-20 of the 4t Grade Science/SLE Unit 3 BUF

The B

Bridge - Transfer
Side by Side

Steps 1, 2,3,4

Set up the chart paper: Make a T-Chart and
label the left side Espafol in green and the right-side English i
e Step 1: In Spanish, review the TPR with the key vocab
from the beginning of the unit. Throughout the unit, a
students gathered information, this TPR may have cha
and/or elongated.
® Step 2: In Spanish, elicit key vocabulary from the stud
based on what they learned in the unit and from the ¢
attainment and write those words in the Esparfiol side
chart.
® Step 3: Practice key vocabulary in English using the sa
and images
e Step 4: Once students have engaged in the TPR to the
that oracy has been built in English and students have
academic language in English, the teacher leads the st
adding the English equivalent to the t-chart in blue.

Anticipated Bridge Chart for Content (Science):

Espaiiol

los recursos naturales
las fuentes de energia
renovables

las fuentes de energia no
renovables

los paneles solares

la energia solar

el gas natural

las turbinas edlicas

English
natural resources
renewable energy source

non-renewable energy so

solar panels
solar energy
natural gas
wind turbines

ep 6:

Step 6

Students practice TPR
in English- listening and
speaking

Students practice TPR
and read the Reduce,
Reuse, Recycle reader’s
theater with the
teacher (or another
reader’s theater)
Students practice
reading the script in
small groups using TPR
Students (in small
groups or pairs) draft
their own reader’s
theater script using
their newly learned
English academic
science words and
phrases

With guidance from
the teacher, students
finalize their own
reader’s theater script
using their newly
learned English
academic science
words and phrases.

n o L L 0

Bridge: Contrastive Analysis

Step 5

teacher plans a specific
e analysis teaching point in
f the Bridge, the teacher
pts and highlights other

etalinguistics noticed by the

Grammar
ord Order (noun-adjective)
Spanish- Adjectives usually
after the noun they are
scribing
English- Adjectives go
fore the noun they are
scribing.

ontrastive Analysis Chart:

English —
ivo adjective noun
SOS natural
S resources
les solar panels

ia solar | solar energy

tural natural gas

inas wind turbines




Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:30

Start a new Science/SLA unit

10:30-11:00 Intervention Block

11:00 - 12:00 Lunch/Recess

12:00-1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development
e Math skills and practice
e Reading and writing as applied to math

~ Steps 3-6

1:15-2:30

Continue SS Unit

=/
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2:30-3:00 Specials




.
Spanish to English Bridge

r the Bridge ‘

Spanish - English Teacher
Teacher or or
During Spanish During English
Time Time
el English Teacher
Teacher or or
D.urmg el During English
Time .
idge for Transfer: Practice the terms in the Tlme B

| English Teacher English Teacher
or or
During English During English
Time Time

p.40
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.
English Unit

Implementing the Bridge — step-by-step

1. Review in the language of instruction | 4. The Bridge for Transfer - Match the key
Worde Inhracac leantancae #a tha athar Innaiiann

English Spanish
Teacher or Teacher or

During During Spanish
English Time Time

2. Elicit key words/phrases/sentences in the | 5. The Bridge for Metalinguistic Analysis
language of instruction from students

English Spanish
Teacher or Teacher or
During English  During Spanish
Time Time

3. The Bridge for Transfer - Practice the terms I 6. Continued Extension — Continued practice in the
otl

Spanish Spanish Teacher
Teacher or or

During Spanish  During Spanish
Time Time




Unit Theme:
e Content Area Standards
e Spanish Language Arts Standards
e Spanish Language Development Standards

e Content and Literacy Big Ideas
e Summative Assessment

e Academic listening and speaking necessary for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

What did we do
during the Bridge?

e Oracy, background knowlédge, and Iangtxage comprehension | | (D |

: Coach, TOSA, or _ School and

Ssuppf)r: c:r District Leaders:
pecialist: Systems and

Classroom
Structures
Support

Building Oracy, Background Knowledge: Language Comprehension ‘

104

<|

|

(/2]

Teachers:
Instruction

- <




.
Agenda:

The BUF (Biliteracy Unit Framework)
Sample Instruction: the Bridge

Th s of the Bride
* |nstitute Closure
 Lunch
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Materials for today’s session

Center for Teaching for Biliteracy
www.TeachingForBiliteracy.com

Teaching for Biliteracy
Summer Institute

Grandview, WA

June 23-25, 2026
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Contact Information
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Dana Baum Hardt

teachingforbiliteracyDH@gmail.com

Crystal Ramos

teachingforbiliteracyCR@gmail.com

Melody Wharton

teachingforbiliteracyMW@gmail.com

Institute Outcomes:

« Describe the goals of dual language programs, including why districts have dual language
programs, who they benefit, and how the goals of the program will be met (i.e., vision and

pedagogy statement).

« Describe the students in language ac

language acquisitio]
« Experien
pr.

. cribe high leverage biliteracy strategies to use during inst

scribe how language development supports (sensory, graphic, and interactive) enga

learners and are included during instruction in each program language.

« Describe biliteracy, the Biliteracv Unit Framework (BUF) and its characteristics, including that a

Resource
Packet

www.Teact

Condensed BUF: Science & Spanish Language Arts Unit 3

iliteracy programs in the US and how the

Grade: 4t

Language: Spanish

Content areas:
Science and Spanish Language Arts

Unit Number: 3
Unit Name: Our Quest for Energy

Essential Question: How does our quest for energy impact our natural environment?

Unit Standards

Link to Unpacked Standards into Outcomes Document for this Unit

Content Standards: NGSS

4-ESS3-1 Obtain and combine information to
describe that energy and fuels are derived from
natural resources, and their uses affect the
environment. [Clarification Statement:
Examples of renewable energy resources could
include wind energy, water behind dams, and
sunlight; non-renewable energy resources are
fossil fuels and fissile materials. Examples of
environmental effects could include loss of
habitat due to dams, loss of habitat due to
surface mining, and air pollution from burning
of fossil fuels.]

3-5 ETS1-1 Define a simple design problem
reflecting a need or a want that includes

ERE

Sample BUF

W.4.1 Write opinion pieces on topics or texts,
supporting a point of view with reasons and
information.

e Introduce a topic or text clearly, state an
opinion, and create an organizational
structure in which related ideas are
grouped to support the writer's
purpose.

® Provide reasons that are supported by
facts and details.

e Link opinion and reasons using words
and phrases (e.g., for instance, in order
to, in addition).

RI.4.1 Refer to details and examples in a text
when explaining what the text says explicitly
and when drawing inferences from the text.

RI.4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or technical
text, including what happened and why, based
on specific information in the text.

RI.4.4 Determine the meaning of general
academic and domain-specific words or
phrases in a text relevant to a grade 4 topic or
subject area.

RL.4.7 Interpret information presented visually,

4™ Grade: Unit 3 Sci/SLA

© Center for Tea for Biliteracy, LLC 2024
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Unit Theme:
e Content Area Standards
Spanish Language Arts Standards
e Spanish Language Development Standards
e Content and Literacy Big Ideas
e Summative Assessment

Building Oracy, Background Knowledge, and Language Comprehension
e Academic listening and speaking necessary for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

ulo4

Reading Comprehension [ Cantant Araa Inctriirtinn
e Oracy, background knowledge, and language compr
e Comprehensive literacy routines, strategies and reac

behaviors. ° °
Writing
e Oracy, background knowledge, and language compr
e Comprehensive literacy routines, strategies writing b [

Foundational Skills and Fluency [Word Study)

e Oracy, background knowledge, and language comprehension D
e Phoneme Awareness, Phonics, Decoding, Encoding, w
Orthography (/2]

e Vocabulary background knowledge, syntax, and semantics 3
)

»

Bridge — Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis

e lllustration Practice the new language (includes Phonology
o Side by Side or Listening, Speaking, Reading, and Morphology
e Asisedice Writing in the other language) Syntax and grammar

ent Standards

Yy
e Summative Assessment

Building Oracy, Background Knowledge: Language Comprehension

e Academic listening and speaking necessary for content instruction and literacy development. -n
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. Q
Reading Comprehension Content Area Instruction 3
e Oracy, background knowledge, and language comprehension & Oracy, background knowledge, and m
« Comprehensive literacy routines, strategies and reading Ianguage comprehension —
behaviors. :
e Inquiry <
Writing « Investigations 0]
e Oracy, background knowledge, and language comprehension e Experiments >
« Comprehensive literacy routines, strategies writing behaviors. « Experiences 7
Foundational Skills and Fluency: Word Recognition »
« Oracy, background knowledge, and language comprehension (D
¢ Phoneme Awareness, Phonics, Decoding, Encoding, (7))
Orthography (7))
* Vocabulary background knowledge, syntax, and semantics 3
D
=)
ge — Transfer Bridge - Transfer and Practice Bridge: Contrastive Analysis ~—
WWW lllustration Practice the new language (includes Phonology

Side by Side or Listening, Speaking, Reading, and Morphology
Asi se dice Writing in the other language) Syntax and grammar




What is the Bridge?

bre-planned by the teacher, occurs at the
end of a robust unit of instruction that has
been conducted all-in-one language

when teachers guide students in making
cross-linguistic connections, in each
language, during the unit of instruction

hbout transfer — supporting students in
ransferring their learning (standards,
oncepts, essential understandings) from the
anguage of instruction to the opposite

the opportunity for the teacher to guide
students in applying and building on the
contrastive analysis (AKA cross-linguist
connection) charts created during the
Bridge.

hbout contrastive analysis: comparing and
ontrasting the Spanish and English in the
ransfer charts in the areas of phonology,

orphology, syntax and grammar, and
pragmatics

students noticing how their two
languages are similar and different, and
add their noticings to the contrastive
analysis charts

ighly interactive and student-centered

not the same as Bridge.

ot a translation, or just about cognates

not the teacher giving students words.

lllustration Side-by-Side Asi se dice

€ \"' vr\ﬂ;rmq"-}\/o

Totemahonal Text

Ntulo Title
Lo comunidad

A 2 odos //rC
To calewlate +he
f})zum:ter You need
4o Know all the
Numbers to add +hem

-}043 ec.

www.TeachingForBiliteracy.com
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Resource
Packet

p. 37



o
Characteristics of the Bridge for Biliteracy
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The Two Purposes of the Bridge

Transfer
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The Two Purposes of the Bridge

Transfer Contrastive Analysis
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The Two Purposes of the Bridge

Transfer Contrastive Analysis
s S A S A S
Transfer Contrastive
Chart Analysis
Chart

www.TeachingForBilit
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Characteristics of the Bridge for Biliteracy

Transfer Contrastive Analysis

(N
J

la puntuacion punduation
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Two Charts
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Characteristics of the Bridge for Biliteracy

Transfer Contrastive Analysis
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Characteristics of the Bridge for Biliteracy

Transfer
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Unit Theme:
Content Area Standards
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R
“Bridging”

* Cross linguistic connections that can occur
at any time, including during “The Bridge”
* Can be driven by students

* Can be driven by the teacher (planned
intentionally)

— Helps to engage students in regular
contrastive analysis

—Holds students accountable for contrastive
analysis already learned

www.TeachingForBiliteracy.com



What is the Bridge?

Bridge and “bridging”

The Bridge is... Bridging is...

pre-planned by the teacher, occurs at the when teachers guide students in making

end of a robust unit of instruction that has cross-linguistic connections, in each o

been conducted all-in-one language language, during the unit of instruction. I n St I t u t e
about transfer — supporting students in the opportunity for the teacher to guide

transferring their learning (standards, students in applying and building on the

concepts, essential understandings) from the contrastive analysis (AKA cross-linguistic

language of instruction to the opposite connection) charts created during the R e S O u rC e
language Bridge.

about contrastive analysis: comparing and students noticing how their two

contrasting the Spanish and English in the languages are similar and different, and

transfer charts in the areas of phonology, add their noticings to the contrastive P a C ke t
morphology, syntax and grammar, and analysis charts

pragmatics

highly interactive and student-centered not the same as Bridge.

not a translation, or just about cognates not the teacher giving students words.

p. 37

lllustration Side-by-Side Asi se dice
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Three Types of Bridge Transfer Charts

Handouts — P. 38 s@?
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Three Types of Bridge Transfer Charts

Handouts — P. 38
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Three Types of Bridge Transfer Charts

Side-by-Side

Espaiiol English
los recursos natural resources
naturales

las fuentes de
energia renovable

renewable energy
sources

las fuentes de

non-renewable

energia no energy sources
renovable

los paneles solares | solar panels
la energia solar solar energy
el gas natural natural gas
las turbinas edlicas | wind turbines
Los combustibles fossil fuels
fosiles

el agua water

el carbon coal

el aire wind

el petrdleo oil

Handouts — P. 38
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Three Types of Bridge Transfer Charts

- Side-by-Side

e £ |
Handouts — P. 38
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Three Types of Bridge Transfer Charts

w Side-by-Side

e £ |
Handouts — P. 38
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Three Types of Bridge Transfer Charts

Side-by-Side
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Three Types of Bridge Transfer Charts

Side-by-Side |Asi-se-Dice
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Four Areas of Contrastive Analysis: Part Two of the Bridge

focus

Element and area of

Examples

Phonology (sound system)

¢ Sounds that are
different in the two
languages.

¢ Sounds that are similar
in the two languages.

¢ Sound-symbol correspondence (e.g., the [k] sound: "gy” or "c” in Spanish; “c”
or "k" in English)

o Silent letters (e.g., "h" and "u” in Spanish; many in English)

¢ The existence of the [th] sound in English but not in Spanish; therefore,
students select the closest Spanish phoneme, which is /d/

Morphology (word
formation): prefixes and
suffixes shared between the
two languages (cognates)

informal - informal
informar - inform
socialismo - soclalism
desastroso — disastrous
preparar - prepare
profesidn ~ profession
educaclén ~ education

Handouts —
p. 39

Syntax and grammar
{sentence structure)

Rules for
punctuation,
grammar, word
order, etc. unique to
each language

Areas that are
similar and areas
that are different

Spanish uses the initial inverted exclamation point; English does not (e.g., iMe encanta!
-~ love it!)

Articles have gender in Spanish but not in English {e.g., ef titulo — the title; la revolucidn
~the revolution)

In Spanish accents change the meaning of words (e.g., el Papa vive en Roma; la papa es
deliciosa; mi popd es muy trabojador)

Spanish has many reflexive verbs; English has few (e.g., Se me cayd)
Conjugation of verbs in Spanish reduces the need for the pronoun. (e.g. i Voy!)

English contains possessive nouns; Spanish does not (e.g., my grandmother’s house - la
casa de mi abuela)

Pragmatics (language use)

Cultural norms or
contexts that are
reflected in
language use.

Use of overlapping
cultural norms in a
bilingual context.

Questions about age avoid the world “old”™ in Spanish because it has negative
connotations (¢Cudntos affos tlenes?)

Figurative language from English is translated directly into Spanish: Estoy encerrado
afuero (1 am locked out!) rather than Me gquedé afuera.

Spanish constructs are used during English (e.g. Mis padres ganan mucho dinero. My
fathers win lots of money).

Beeman, K. and Urow, C. (2013). Teaching for Biliteracy: Strengthening Bridges between Languages. Caslon Publishing:

Philadelphia.

www.TeachingForBiliteracy.com

4 Areas of
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Analysis
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Types of Contrastive Analysis Charts

Three Types of Contrastive Analysis Charts: Part Two of the Bridge and part of “bridging
Morphology Syntax and Grammar
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GRADE FOUR CUARTO GRADO

READING STANDARDS ESTANDARES DE LECTURA
FOR LITERATURE PARA LA LITERATURA
The following standards offer a focus for Los siguientes estandares proveen un enfoque para
instruction each year and help ensure that la ensefanza correspondiente a cada afio escolar y
students gain adequate exposure to a range of contribuyen a que los estudiantes tengan acceso a una
texts and tasks. Rigor is also infused through amplia variedad de textos y actividades académicas.
the requirement that students read increasingly El rigor también se enfatiza al requerir que los estudiantes
complex texts through the grades. Students lean textos cada vez mas complejos en cada grado.
~tmmoio b ob th -~ eg are expected to Se espera que los estudiantes que avanzan de un
4t h . acific standards and grado escolar a otro cumplan con los estandares
g ra d e ° C C S S fo r ills and understandings | correspondientes a cada grado y que mantengan
iy 5 —es. o perfeccionen cada vez mas las destrezas y los

conocimientos adquiridos en los grados anteriores.

Language Arts —

__etails Ideas clave y detalles
1. Refer to details and examples in a text when 1. Se refieren a los detalles y ejemplos en un texto para
a ng u a ge explaining what the text says explicitly and explicar lo que dice explicitamente el texto y al hacer
when drawing inferences from the text. inferencias del mismo.

2. Determine a theme of a story, drama, or poem | 2. Utilizando los detalles en el texto, definen el tema
from details in the text; summarize the text. de un cuento, obra de teatro o poema; hacen un
resumen del texto.

3. Describe in depth a character, setting, or event | 3. Describen en profundidad un personaje, escenario

in a story or drama, drawing on specific details o acontecimiento en un cuento u obra de teatro,
in the text (e.g., a character’s thoughts, words, basandose en detalles especificos del texto
or actions). (ejemplo: los pensamientos, palabras o acciones de

un personaje).

Craft and Structure Composicion y estructura

4. Determine the meaning of words and phrases | 4. Determinan el significado de palabras y frases que
as they are used in a text, including those se utilizan en un texto, incluyendo aquellas que
that allude to significant characters found in aluden a personajes importantes de la mitologia
mythology (e.g., Herculean). (ejemplo: Hércules).

5. Explain major differences between poems, 5. Explican las diferencias principales entre poemas,
drama, and prose, and refer to the structural teatro y prosa. Y se refieren a los elementos
elements of poems (e.g., verse, rhythm, meter) estructurales de los poemas (ejemplo: verso, ritmo,
and drama (e.g., casts of characters, settings, métrica) y teatro (ejemplo: lista de los personajes,
descriptions, dialogue, stage directions) when escenarios, descripciones, dialogos, direcciones de
writing or speaking about a text. escena), al escribir o hablar sobre un texto. ../|"\|..
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequeno nino que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com



o
What area of Contrastive Analysis

would help David?

e Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house
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o
What area of Contrastive Analysis

would help David?

e Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house

— Articles: la television / the television
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequeno nino que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
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o
What area of Contrastive Analysis

would help David?

e Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house

— Articles: la television / the television

— Cognates: Cognados falsos -False cognates
* Relativos — Relatives
* Embarazada — Embarrassed
* Grocerias - Groceries

| 4l
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequeno nino que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.
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o
What area of Contrastive Analysis

would help David?

e Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house

— Articles: la television / the television

— Cognates: Cognados falsos -False cognates
* Relativos — Relatives
* Embarazada — Embarrassed
* Grocerias — Groceries

* Spelling/Phonology: Dibertido to divertido .
b/v rules in Spanish/ b/v rules in English S"

ForBlliteracy.com
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What can Carmen

do in English?

www.ledcningrorpiliteracy.com



_ F
Use student writing. What area of

contrastive analysis would be helpful to this
student

O,

O
O

O
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Phonology/Grammar: Articles

En espanol In English
El parque The park
La mama The mom
Los ninos The kids
Las The

www.TeachingForBiliteracy.com




Four Areas of Contrastive Analysis: Part Two of the Bridge

Element and area of Examples

focus

Phonology {sound system) ¢ Sound-symbol correspondence (e.g., the [k] sound: "gy” or "c” in Spanish; “c"

¢ Sounds that are or "k" in English)
different in the two e Silent letters (e.g., “h" and "u” in Spanish; many in English) R e S O u rC e a C ke t
languages. ¢ The existence of the [th] sound in English but not in Spanish; therefore,

students select the closest Spanish phoneme, which is /d/
¢ Sounds that are similar

in the two languages. 3 9
Morphology (word informal - informal L]

formation): prefixes and informar - inform
suffixes shared between the soclalismo - soclalism
two languages (cognates) desastroso — disastrous

preparar — prepare
profesién — profession

educaclén ~ education

Syntax and grammar Spanish uses the initial inverted exclamation point; English does not (e.g., iMe encanta!
(sentence structure) -~ love it!)

~ Take advantage and leverage the

- contrastive analysis charts once they
- are up!! Have students add to them
) throughout instruction.

CUItUral NOFMS IN @ | TAINETS wan 10Ts 0T money).
bilingual context.

(
(
!
|

Beeman, K. and Urow, C. (2013). Teaching for Biliteracy: Strengthening Bridges between Languages. Caslon Publishing:
Philadelphia.
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Unit Theme:
e Cont
e Span °
e Span
.= To plan for the Bridge...
e Sumi
Building Oracy, Background Knowledge: Language Comprehension
e Academic listening and speaking necessary for content instruction and literacy development -n

ni

- Coach, TOSA, or

Teachers: 1 Suppf)rf or
a Specialist:

Instruction 1

1

=4

School and
District Leaders:
Systems and

LS Ay ]

w i =

1 Classroom
X Structures
A Support
~[eTvocanurary Dackgrouna Knowieage, Syntax; ana Semarntcs :s

Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis
e |llustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology

e Asise dice Writing in the other language) yntax a.nd grammar

www.TeachingForBiliteracy.com



Characteristics of the Bridge for Biliteracy

nenever new language or concepts are introduced throughout the .

[ Content Area Instruction
wund knowledge, and language comprehension

: Oracy, background knowledge, and
° b',’.‘.a.;;:::nslvs literacy routines, strategies and reading language comprehension
Inquiry
, Writing Investigations
« Oracy, background knowledge, i i
§ + Comprehensive lteracy routines, strategies writing behaviors. Experiences
< st
. Skills and Fluency [Word Study)

nn T
° m - on : x ——— 2 2? 23 24 25 26 27

la

e e

desiertc

oISSOSSY SAlBWIO

exdamalion ¢! « Oracy, background knowledge, and language comprehension

s i Bl de Ty b « Phoneme Awareness, Phonics, Decoding, Encoding,

BB asast == Orthography

e i i «  Vocabulary background knowt
£l _acento

wut Mirah?
animals g
18P iC Bridge - Transfor Bridge: Contrastive Analysis
es * llustration Practice the new language (includes | Phonology
Purtuecign « Side by Side or Listening, Sy ), Reading, and Morphology
o Asisedice Writing in the other language) Syntax and grammar
Pragmatics.

ocedns.

e e EEs e i — s e tie— i e P



Agenda:

Welcome
Sample Instruction:

Part 3 - the Bridge
The Six Steps of the Bridge
Planning for the Bridge

Institute Closure and Evaluation_

www.TeachingForBiliteracy.com



Individual or Team Planning for Next Steps

Elements we have in place: Areas to work on: Next Steps Other
Affirmations

Page 45 |
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Center for Teaching for Biliteracy Resources and Links

Handouts and
Presentation Slides
on Teaching for
Biliteracy Website

https://www.teachingforbiliteracy.com/handouts

Center for Teaching
for Biliteracy
Reference List

https://bit.ly/4aepEbX
[EIEREA =

Biliteracy Strategies
Glossary

https://bit.ly/BSI12024InstructionalStrategies

Three Linguistic
Spaces

Supporting
Newcomers

A Systems Approach
to Teaching for
Biliteracy:

Final Session

Evaluation Form

Pg. 2 of
Resource
Packet
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