
www.TeachingForBiliteracy.com

Teaching for Biliteracy
Sample Instruction for Grades 6-12

Center for Teaching for Biliteracy
Crystal Ramos, M.Ed.

Sample Instruction Part 3: 
The Bridge



www.TeachingForBiliteracy.com

Institute Overview 
Page 4 

Resource Packet



www.TeachingForBiliteracy.com

Agenda:
• Welcome 
• Sample Instruction: 

Part 3 - the Bridge
• The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure and Evaluation
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Materials for today’s session

Sample BUF
Resource 

Packet
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Biliteracy Unit Framework, 2nd ed
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Biliteracy Unit Framework

What are some 
key features you 

notice?
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Handouts
Page 15

2nd Edition Biliteracy Unit Framework

Is planned from 
the grade-level 

standards
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How did I know what language to build to 
support inquiry AND literacy?
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I want my students to understand 
that the energy and fuels that 
humans use are derived from natural 
sources, and their use affects the 
environment in multiple ways (4-
ESS3-1). 
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I want my students to understand 
that the energy and fuels that 
humans use are derived from natural 
sources, and their use affects the 
environment in multiple ways (4-
ESS3-1). 
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I want my students to understand 
that some resources are renewable 
over time, and others are not.
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I want my students to understand 
that some resources are renewable
over time, and others are not.
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Elements of Comprehensive Literacy
• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language Comprehension
o Vocabulary
o Background Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading comprehension and 
Fluency

• Writing
o Handwriting
o Spelling
o Grammar
o Composition

The BUF includes all the elements of 
Comprehensive Literacy
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How did we build 
literacy 

knowledge?
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Observers in the Classroom
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How did we build 
literacy 

knowledge?

What did we 
build literacy 
knowledge in 

preparation for?
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How is word 
recognition 
integrated?
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Estudio de palabras…

Separar 
por 
sílabas

Carbón

petróleo

energía

solar

contaminaciónfósiles

máquinasrecursos

naturales combustibles
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Estudio de palabras…

Car-bón

Pe-tró-le-o

E-ner-gí-a

So-lar

Con-ta-mi-na-ciónFó-si-les

Má-qui-nasRe-cur-sos

Na-tu-ra-les Com-bus-ti-bles

La palabra 
________ tiene 
___ sílabas.

La sílaba tónica 
esta en la __. 
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Estudio de palabras…

Carbón

petróleo

energía

solar

contaminaciónfósiles

máquinas

recursos

naturales

combustibles

La última
sílaba

La sílaba 
penultima

La
sílaba 

antepenultima
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Estudio de palabras…

Carbón

petróleo energía

solar

contaminación

fósiles

máquinas

recursos

naturales

combustibles

La última 
sílaba

La penultima 
sílaba

La 
antepenultima 

sílaba
AgudaGraveEsdrújula

eólica

ácida
fuentes

electricidad
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

What about 
writing?
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Handouts
Page 15

2024 Biliteracy Unit Framework
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The BUF supports biliteracy in 
that….

Instruction planned using the BUF helps 
students meet the three goals of Dual 
Language because….

Teachers: 
Instruction

School and 
District Leaders: 

Systems and 
Structures

Coach, TOSA, or 
Support or 
Specialist: 
Classroom 

Support
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Agenda:
• Welcome 
• Sample Instruction: 

Part 3 - the Bridge
• The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure and Evaluation

✅



www.TeachingForBiliteracy.com

This is what we will 
experience today!
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Chapter 10
Pg. 133
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We take a systems approach to 
teaching for biliteracy 

where ALL stakeholders play a 
critical role 

in supporting instruction that 
ensures ALL students meet the 

goals of the program.
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Grades 4-5 
Teachers

Secondary 
Teachers

School LeadersCoach, TOSA, or 
Support or 
Specialist

District Leaders

Instruction
• Strategies
• Supports
• Grouping Styles
• Differentiation
• Integration and 

unit flow
• Classroom 

organization
• Increase in rigor
• Assessment and 

data use

Structures
• Learning 

environment
• Biliteracy 

Schedules
• Pacing
• Unit flow & rigor
• Planning
• Collaboration
• Language 

development
• Goals for PD
• Collecting and 

using assessment 
data

Classroom Support
• Using the context 

of the unit to 
support students

• Co-teaching and 
modeling 
instruction

• Planning for 
instruction

• Professional 
development

• Assessment and 
data use
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Materials for today’s session

Sample BUF

Resource 
Packet

p. 40
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic 
pairing using a number of different variables. 

What are some factors you consider 
when grouping or pairing students?
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Where do you fall in Spanish?

Melody Wharton - Center for Teaching for Biliteracy
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WIDA Level Descriptors for our Self-Assessment
Levels of Spanish Descriptions 
1 - Beginner No such thing as lower than 1
2 - Some receptive Understands and responds 

with simple words and phrases 
3 - Can understand and 
produce with grammatical 
errors

May sound socially  fluent but 
still need academic linguistic 
register

4 - Can understand and 
produce most of what is 
said and written

Some challenges to 
understanding and production

5 – Very high functioning Receptive and productive with 
isolated instances of challenge

6 – Native like Receptive and Productive use 



www.TeachingForBiliteracy.com

Strategic Pairing In the Classroom

63

52
41
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Resource 
packet p. 40
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Language Use Norms

• Respect regionalisms. 
• Use circumlocution.
• Avoid code-switching.
• Use this sentence starter:  ¿Cómo se dice… 

en español?
• Do not translate for your partner.
• Engage actively in the sample instruction.
• Be respectful students so that you can 

experience the strategies.
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Marking the Language of Instruction
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The Bridge- Step 1
happens during the Spanish 

part of the day
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Todas las fuentes de energía
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son recursos naturales



www.TeachingForBiliteracy.com

Renovables

la energía solar

la eólica

la hidroeléctrica

los biocombustibles
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No son renovables

el carbón

el petróleo

el gas natural
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Energía renovable Energía no renovable

Dos tipos de energía
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Todas las fuentes de energía 
provienen…
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…de los recursos naturales.
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Renovables Algunos tipos de 
energía, como la 
energía solar, la 
eólica, la 
hidroeléctrica, y los 
biocombustibles 
que vienen de la 
materia vegetal son 
renovables. 
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No son renovables
Otros tipos de 
energía, como el 
carbón, el petróleo, 
y el gas natural son 
combustibles 
fósiles que se 
queman, y por lo 
tanto, no son 
renovables. 
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• Todas las fuentes de energía provienen de 
los recursos naturales.

• Algunos tipos de energía, como la energía 
solar, la eólica, la hidroeléctrica, y los 
biocombustibles, que vienen de materia 
vegetal, son renovables. 

• Otros tipos de energía, como el carbón, el 
petróleo, y el gas natural son combustibles 
fósiles que se queman, y por lo tanto, no son 
renovables. 

• A pesar de que hay dos tipos de energía, uno 
se usa mas que el otro. ¿Cual será y por qué?
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Lo que dice el 
texto 
explícitamente

Inferencias 
usando 
detalles y 
ejemplos 
del texto
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The Bridge- Step 2
happens during the Spanish 

part of the day
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Español English
Los recursos 
naturales
Las fuentes 
de energía 
renovable
Los paneles 
solares
La energía 
solar
Las turbinas 
eólicas
Los 
combustibles 
fósiles
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The Bridge- Step 3
happens during English 

portion of the day
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All energy sources come from
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natural resources.
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Renewable

solar 

wind

hydroelectric

biofuels
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Non renewable

coal

petroleum

natural gas
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Now you practice
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All energy sources come 
from
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natural resources.
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Renewable Some types of 
energy, such as 
solar energy, wind 
energy, 
hydropower, and 
biofuels made from 
biomass (plant 
material), are 
renewable.
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NonrenewableOther energy 
sources, such as coal, 
petroleum, and 
natural gas, are fossil 
fuels. They are 
burned to produce 
energy. Because they 
take millions of years 
to form, they are 
nonrenewable 
resources
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All energy sources come from natural 
resources. Some types of energy, such as solar 
energy, wind energy, hydropower, and biofuels 
made from biomass (plant material), are 
renewable.
Other energy sources, such as coal, petroleum, 
and natural gas, are fossil fuels. They are burned 
to produce energy. Because they take millions 
of years to form, they are nonrenewable 
resources.
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Renewable
natural resources

Nonrenewable natural 
resources
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Information 
stated explicitly 
in the text 

Make 
inferences 
using details 
and 
examples 
from the 
text. 
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Español English
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The Bridge- Step 4
happens during English 

portion of the day
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Español English
Natural 
resources
Renewable 
energy 
sources
Solar panels

Solar energy

Wind 
turbines
Fossil fuels

Los recursos 
naturales
Las fuentes 
de energía 
renovable
Los paneles 
solares
La energía 
solar
Las turbinas 
eólicas
Los 
combustibles 
fósiles
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The Bridge- Step 5
happens during English 

portion of the day
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Natural 
resources
Renewable 
energy 
sources
Solar panels

Solar energy

Wind 
turbines
Fossil fuels

Los recursos 
naturales
Las fuentes 
de energía 
renovable
Los paneles 
solares
La energía 
solar
Las turbinas 
eólicas
Los 
combustibles 
fósiles

Español English
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The Bridge- Step 6
happens during English 

portion of the day
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Reader’s Theater
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As a student, the steps I 

experienced were…

As an observer, I noticed…

Resource 
packet p. 40
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What are the goals of Dual Language?

How does this type of 
instruction help students meet 

each of the three pillars?
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Agenda:
• Welcome 
• Sample Instruction: 

Part 3 - the Bridge
• The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure and Evaluation

✅

✅
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Materials for today’s session

Sample BUFResource 
Packet6 Steps of The 

Bridge
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What did we do 
during the Bridge?
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These 
steps are a  
framework 
to use for 
planning.

See 
Resource 

packet p. 33

1

2

3

4

5

6
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Resource packet 
40
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The Bridge - Step 1: 
Review in the Language 

of Instruction
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Español English

Step 1
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Facilitated by the 
Spanish Teacher during  

Spanish Time

• Teacher 
reviews in the 
language of 
instruction
• Students 

actively 
engaged

The Bridge - 
Step 1: 
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Pages 19-20 of the 4th Grade Science/SLE Unit 3 BUF

Step 1
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Page 29 – 
Institute 
Resource 
Packet

Step 1

Start a new Science/SLA unit
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The Bridge - Step 2: 
Elicit key 

words/phrases/sentences 
in the language of 

instruction from students
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Español English
Los recursos 
naturales
Las fuentes 
de energía 
renovable
Los paneles 
solares
La energía 
solar
Las turbinas 
eólicas
Los 
combustibles 
fósiles

Step 2
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Facilitated by the 
Spanish Teacher during  

Spanish Time

The Bridge - 
Step 2: 

• Students 
actively engaged
• The language 

generated by 
students is what 
is transferred
• The teacher 

does NOT tell 
students what 
words to Bridge

Facilitated by the 
Spanish Teacher during  

Spanish Time



www.TeachingForBiliteracy.com

Pages 19-20 of the 4th Grade Science/SLE Unit 3 BUF

Step 2
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Steps 1-2

Start a new Science/SLA unit



www.TeachingForBiliteracy.com

The Bridge - Step 3: 
The Bridge for Transfer – 
Practice the Terms in the 

New Language
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Español English
Los recursos 
naturales
Las fuentes 
de energía 
renovable
Los paneles 
solares
La energía 
solar
Las turbinas 
eólicas
Los 
combustibles 
fósiles

Step 3
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Facilitated by the 
Spanish Teacher during  

Spanish Time

The Bridge - 
Step 3: 

Facilitated by the 
Spanish Teacher during  

Spanish Time

• Looks like step 
1 but in other 
language
• Important to 

take time to 
PRACTICE oracy
• Can happen 

over multiple 
days

Facilitated by the English 
Teacher During English 

Time
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Pages 19-20 of the 4th Grade Science/SLE Unit 3 BUF

Step 3
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Steps 1-2

Start a new Science/SLA unit
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Steps 1-2

Start a new Science/SLA unit

Continue SS Unit
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The Bridge in a Two Teacher Model:  
One English Teacher

One Non-English Teacher 
(Spanish, Vietnamese 

or Mandarin)
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Pg. 11
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The Bridge in a two-
teacher model – 
From the Spanish 
Medium Teacher’s 
perspective

12:00 -2:25

Steps 1-2
Start a new 

Science/SLA unit

Steps 1-2

Start a new Science/SLA 
unit
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The Bridge in a two-
teacher model – 
From the English 
Medium Teacher’s 
perspective

8:20– 9:20

9:20 – 10:45 Steps 3-6
Continue SS/ELA unitThe Next Day

Steps 3-6
Continue SS/ELA unit
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The Bridge - Step 4: 
The Bridge for Transfer – 

Match the key 
words/phrases/sentences 

to the other language
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Español English
Natural 
resources
Renewable 
energy 
sources
Solar panels

Solar energy

Wind 
turbines
Fossil fuels

Los recursos 
naturales
Las fuentes 
de energía 
renovable
Los paneles 
solares
La energía 
solar
Las turbinas 
eólicas
Los 
combustibles 
fósiles

Step 4
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Facilitated by the 
Spanish Teacher during  

Spanish Time

The Bridge - 
Step 4: 

Facilitated by the 
Spanish Teacher during  

Spanish Time

Facilitated by the English 
Teacher During English 

Time

Facilitated by the English 
Teacher During English 

Time• English terms 
added to SAME 
chart
• Color coding is 

important
• Students actively 

engaged
• Teacher (or 

students) write 
the English 
equivalent
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Pages 19-20 of the 4th Grade Science/SLE Unit 3 BUF

Step 4
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Pages 19-20 of the 4th Grade Science/SLE Unit 3 BUF

How did our chart 
compare to the 

anticipated chart?
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Steps 1-2

Start a new Science/SLA unit

Continue SS Unit
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Pages 19-20 of the 4th Grade Science/SLE Unit 3 BUF

Steps 1-4
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The Bridge - Step 5: 
The Bridge for Contrastive 

Analysis
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Español English
Natural 
resources
Renewable 
energy 
sources
Solar panels

Solar energy

Wind 
turbines
Fossil fuels

Los recursos 
naturales
Las fuentes 
de energía 
renovable
Los paneles 
solares
La energía 
solar
Las turbinas 
eólicas
Los 
combustibles 
fósiles

Step 5
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Facilitated by the 
Spanish Teacher during  

Spanish Time

The Bridge - 
Step 5: 

Facilitated by the 
Spanish Teacher during  

Spanish Time

Facilitated by the English 
Teacher During English 

Time

Facilitated by the English 
Teacher During English 

Time

Facilitated by the English 
Teacher During English 

Time

• Where the 
second chart is 
created
• Students 

actively engaged
• Example of 

contrastive 
analysis focus 
comes from the 
transfer chart 
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Pages 19-20 of the 4th Grade Science/SLE Unit 3 BUF

Step 5
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Steps 1-2

Start a new Science/SLA unit

Continue SS Unit
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The Bridge - Step 6: 
Continued Practice in the 
Other Program Language
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Reader’s Theater
Step 6
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Students write and act out their 
own reader’s theater using the 

academic terminology

Step 6
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Facilitated by the 
Spanish Teacher during  

Spanish Time

The Bridge - 
Step 6: 

Facilitated by the 
Spanish Teacher during  

Spanish Time

Facilitated by the English 
Teacher During English 

Time

Facilitated by the English 
Teacher During English 

Time

Facilitated by the English 
Teacher During English 

Time

Facilitated by the English 
Teacher During English 

Time

• Students need 
time to use the 
language in a 
new 
experience
• Includes 

Listening, 
Speaking, 
Reading, and 
Writing
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Pages 19-20 of the 4th Grade Science/SLE Unit 3 BUF

Step 6
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Steps 1-2

Start a new Science/SLA unit

Continue SS Unit
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Spanish 
Teacher or
During Spanish 
Time

Spanish 
Teacher or
During Spanish 
Time

English Teacher 
or
During English 
Time

Spanish to English Bridge

English Teacher 
or
During English 
Time

English Teacher 
or
During English 
Time

English Teacher 
or
During English 
Time

p.40 
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English Unit
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What did we do 
during the Bridge?

Teachers: 
Instruction

School and 
District Leaders: 

Systems and 
Structures

Coach, TOSA, or 
Support or 
Specialist: 
Classroom 

Support
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Agenda:

• The BUF (Biliteracy Unit Framework)
• Sample Instruction: the Bridge
• The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure
• Lunch

✅
✅
✅
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Materials for today’s session

Sample BUFResource 
Packet
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What is the Bridge?
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Institute 
Resource 

Packet

p. 37

What is the Bridge?
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Characteristics of the Bridge for Biliteracy
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Two 
Purposes

Characteristics of the Bridge for Biliteracy
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Transfer

The Two Purposes of the Bridge
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Transfer Contrastive Analysis

The Two Purposes of the Bridge
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Transfer Contrastive Analysis

The Two Purposes of the Bridge

Transfer 
Chart

Contrastive 
Analysis 

Chart
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Transfer Chart
Contrastive Analysis Chart
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Two 
Purposes

Two Charts

Characteristics of the Bridge for Biliteracy
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Two 
Purposes

Two Charts

Happens at 
the END of 

the Unit

Characteristics of the Bridge for Biliteracy
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Two 
Purposes

Two Charts

Happens at 
the END of 

the Unit

Includes 
High Student 
Interaction

Characteristics of the Bridge for Biliteracy
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“Bridging”
• Cross linguistic connections that can occur 

at any time, including during “The Bridge”
• Can be driven by students
• Can be driven by the teacher (planned 

intentionally)
–Helps to engage students in regular 

contrastive analysis
–Holds students accountable for contrastive 

analysis already learned
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Institute 
Resource 

Packet

p. 37

What is the Bridge?
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Three Types of Bridge Transfer Charts

Handouts – P. 38
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Three Types of Bridge Transfer Charts

Side-by-Side

Handouts – P. 38
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Three Types of Bridge Transfer Charts

Side-by-Side

Handouts – P. 38
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Three Types of Bridge Transfer Charts

Side-by-Side

Handouts – P. 38
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Three Types of Bridge Transfer Charts

Illustration Side-by-Side

Handouts – P. 38
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Three Types of Bridge Transfer Charts

Illustration Side-by-Side

Handouts – P. 38
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Three Types of Bridge Transfer Charts

Illustration Side-by-Side Así-se-Dice
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Three Types of Bridge Transfer Charts

Illustration Side-by-Side Así-se-Dice
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4 Areas of 
Contrastive 

Analysis

Handouts – 
p. 39
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Institute 
Resource 

Packet

p. 38

Types of Contrastive Analysis Charts
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4th grade:  CCSS for 
Language Arts –
Language
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Christmas por David

Vamos a mi tio Kurtis's casa. Miramos el 
television y jugamos algo. Ellos tienen un 
pequeño niño que le llaman Benjamin. 
Tambien tienen un perro, Hannah. La trip es 
muy largo y lasts mucho tiempo. El paseo 
es muy largo y no me gusta. Mis relativos 
son muy dibertidos y me gusta el tiempo 
con ellos.

What area of contrastive analysis would help this student?
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What area of Contrastive Analysis 
would help David?

• Syntax and Grammar - 
– Possessive:  Casa de mi tío Kurtis / Uncle Kurtis’ 

house
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Christmas por David

Vamos a mi tio Kurtis's casa. Miramos el 
television y jugamos algo. Ellos tienen un 
pequeño niño que le llaman Benjamin. 
Tambien tienen un perro, Hannah. La trip es 
muy largo y lasts mucho tiempo. El paseo 
es muy largo y no me gusta. Mis relativos 
son muy dibertidos y me gusta el tiempo 
con ellos.

What area of contrastive analysis would help this student?
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What area of Contrastive Analysis 
would help David?

• Syntax and Grammar - 
– Possessive:  Casa de mi tío Kurtis / Uncle Kurtis’ 

house
– Articles:  la televisión / the television
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Christmas por David
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What area of Contrastive Analysis 
would help David?

• Syntax and Grammar - 
– Possessive:  Casa de mi tío Kurtis / Uncle Kurtis’ 

house
– Articles:  la televisión / the television
– Cognates: Cognados falsos -False cognates 
• Relativos – Relatives
• Embarazada – Embarrassed
• Grocerías - Groceries
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Christmas por David
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pequeño niño que le llaman Benjamin. 
Tambien tienen un perro, Hannah. La trip es 
muy largo y lasts mucho tiempo. El paseo 
es muy largo y no me gusta. Mis relativos 
son muy dibertidos y me gusta el tiempo 
con ellos.
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What area of Contrastive Analysis 
would help David?

• Syntax and Grammar - 
– Possessive:  Casa de mi tío Kurtis / Uncle Kurtis’ 

house
– Articles:  la televisión / the television
– Cognates: Cognados falsos -False cognates 
• Relativos – Relatives
• Embarazada – Embarrassed
• Grocerías – Groceries

• Spelling/Phonology:  Dibertido to divertido –
b/v rules in Spanish/ b/v rules in English
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What can Carmen 

do in English?
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Use student writing.  What area of 
contrastive analysis would be helpful to this 
student
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Phonology/Grammar:  Articles

En español In English
El parque The park
La mamá The mom
Los niños The kids
Las The
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Take advantage and leverage the 
contrastive analysis charts once they 
are up!! Have students add to them 

throughout instruction.

Resource packet 
pg. 39
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To plan for the Bridge…

Teachers: 
Instruction

School and 
District Leaders: 

Systems and 
Structures

Coach, TOSA, or 
Support or 
Specialist: 
Classroom 

Support
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Two 
Purposes

Happens at 
the END of 

the Unit

Includes 
High Student 
Interaction

Therefore, to ensure successful 

planning and facilitation of the 

Bridge, in my role I can_______. 

Characteristics of the Bridge for Biliteracy



www.TeachingForBiliteracy.com

Agenda:
• Welcome 
• Sample Instruction: 

Part 3 - the Bridge
• The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure and Evaluation

✅

✅

✅

✅
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Page 45
Institute Resource Packet
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Pg. 2 of 
Resource 
Packet
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www.TeachingForBiliteracy.com

Handouts

http://www.teachingforbiliteracy.com/

