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Teaching for Biliteracy Summer Institute Overview

o Students and Goals of
Biliteracy Programs

« The Biliteracy Unit
Framework (BUF)

Perspective

« Strategic Use of Teacher
Language: Language Policy

« Research on Dual
Language Programs

¢ Planning for Sustainability:
Vision and Pedagogy
documents

Tuesday, June 23, 2026 Wednesday, June 24, 2026 Thursday, June 25, 2026
7:30 - 8:30 AM 7:30-8:30 AM 7:30 - 8:30 AM
Arrival, registration, materials Arrival, sign-in, and hot breakfast | Arrival, sign-in, and hot breakfast
pick-up, and hot breakfast buffet buffet buffet
8:30 - 11:45 AM 8:30 - 11:45 AM 8:30 - 10:15 AM
Whole Group Whole Group Whole Group
« Institute Welcome and o Debrief Sample Instruction « Biliteracy Assessment
Introductions e The Multilingual « Planning for Sustainability:

Effective Systems and
Structures

10:30 AM - 12:00 PM
Breakout Groups (Same as Days 1
&2)

+ Sample Instruction Part 3:
The Bridge
o Institute Closure

Lunch 11:45 AM to 12:30 PM
12:30 - 3:30 PM

3reakout Groups (by grade bands:
PK-2" grade; 3"-5'" grade;

econdary: 6" — 12 grade)

e Sample Instruction Part 1:
Oracy Instruction in
preparation for content
inquiry and literacy

Agenda:

Lunch 11:45 AM to 12:30 PM

12:00 pm
Boxed Lunch and Di

12:30 - 3:30 PM
3reakout Groups (same as Day 1)

e Sample Instruction Part 2:
Content, Literacy, and the

Summative Assessment

Institute Overview

Page 4

Resource Packet ‘?

* Welcome & Introductions
* Characteristics of Biliteracy

6/23/26

Instruction
 Sample Instruction: Part 1 Building
Oracy and Background Knowledge
e Sample Instruction Debrief
* Planning for Biliteracy
* Day 1 Closure and Exit Ticket w

www.TeachingForBiliteracy.com
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The purpose of this breakout:

Across the three institute days, participants
will experience an entire biliteracy unit
(which typically lasts 4-9 weeks),
highlighting characteristics of effective
biliteracy instruction.

In other words, ....

\lJ/
www.TeachingForBiliteracy.com

Materials for today’s session

(an
\.|/ Center for Teaching for Biliteracy
wwwwwwww eEortltercycom

Teaching for Biliteracy
Summer Institute

Resource
Packet

\.1J
www.TeachingForBiliteracy.com
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Norms —

Participate actively and interactively

As we look at teaching for biliteracy...

Use a growth mindset and make sure everyone

has a voice

Please keep sidebar conversations to a minimum.

Please silence your phones.
Use technology strategically.

Please no videorecording of any part of the day.

www.TeachingForBiliteracy.com

Sample Instruction: Part 1 Building
Oracy and Background Knowledge
Sample Instruction Debrief
Planning for Biliteracy

Day 1 Closure and Exit Ticket

www.TeachingForBiliteracy.com

www.TeachingForBiliteracy.com
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I 02000
s for today’s session

meaningfully using a variety of high-
ccccc leverage strategies and language supports.

Teaching for Bilitera
Summer Institute

mmmmmm

Page 17

Resourc|.
Packet ~

Includes a meaningful frame for learning:
inte nt or a universal theme

w.TeachingForBiliteracy.com

]
This is the goal of biliteracy — students

who are bilingual, biliterate, have high
academic achievement and
socio-cultural compete

4\

10
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I
Characteristics of Biliteracy Instruction

Engages ALL students e Intentionally builds oracy
actively and meaningfully (listening and speaking) and
using a variety of high- background knowledge in
leverage strategies and preparation for literacy
language supports. (reading and writing) and

content instruction

Teaching for throughout the unit
Includes a meaningful QL2 clw

frame for learning:

integrating content or a

universal theme with Strategically plans for the
language development and three linguistic spaces:
literacy instruction. Spanish, the Bridge, English
11

|
Agenda:

Welcome & Introductions
Characteristics of Biliteracy
Instruction

Sample Instruction: Part 1 Building
Oracy and Background Knowledge

* Sample Instruction Debrie
* Planning for Biliteracy
* Day 1 Closure and Exit Ticket \-"?

www.TeachingForBiliteracy.com
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What can | gain from
participating in sample
instruction designed for 8t
grade History/Social Science
and SLA if I’'m not a teacher
or if | don’t teach that

grade/subject/language? )

13

Assessment and
data use

¢ Assessment and
data use

School & District
Teachers Coaches &
Specialist Leaders
Structures
Instruction Class.room Support Learnlng
. * Using the context environment
* Strategies . .
of the unit to Biliteracy
0 SlReE support students Schedul
* Grouping Styles Be . ¢ ? uies
. o * Co-teaching and Pacing
* Differentiation modelin Unit flow & ri
* Integration and ) .g nl _OW rigor
. instruction Planning
unit flow . .
* Planning for Collaboration
¢ lesree instruction L
organization . anglage
. * Professional development
* Increase in rigor
development Goals for PD

Collecting and
using assessment
data

14

www.TeachingForBiliteracy.com
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Teachers Coacl?es: & School & District
Specialist Leaders

S

, You don’t have to be bilingual to

. str support effective biliteracy Mt
*  Suj . c

o instruction.

. Dif

rigor
L”rf But you do need to know what

. cla developing bilinguals need so you °"

. f cansupport it within your role.
L] [d )
gzt;:;;cm o * Assessment and * Collecting and
data use using assessment
data

15

Strategic Pairing and Grouping

R

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider
when grouping or pairing students? (¢

www.TeachingForBiliteracy.com

\IA:_)

16
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Nivel de entrada
1

Nivel emergente
2

Nivel de
transformacion
5

Para procesar relatos, los bilingiies emergentes PODEMOS...
+ identificar objetoso | * identificar « empargjarapoyos | * distinguir ideas « Clasificar detalles | » comparar la
lugares conocidos en | escenarios y visuales con ideas les y detalles lacionados con iny
(-3 declaraciones orales periodos de tiempo principales de textos | en un discurso oral temas presentados el desarrollo de
<< o sefialar la ubicacién en situaciones conocidos, leidos en |+ jdencificar detalles en videos y otros historias en varios
IE o | deobjetosy narmativase voz alta sobre lugares y medios géneros
] < | personas cn mapas informativas leidas | o dencificar el tiempos asociados | + identificar el estilo | * interpretar l
w S| venlaclase segin envozalta siguiente elemento con eventos y propésito de lenguaje de
o S | descripciones cortas | ¢ distinguir en una serie a través relatados en un narraciones orales discursos histéricos
i = referencias a de pistas presentes discurso oral (p- ¢j. el discurso del
- w diferentes personajes | en textos narrativos Dr. Martin Luther
<< y eventos en una e informativos KingJr. en el
= serie de oraciones leidos en voz alta Lincoln Memorial)
[C) simples relacionadas
=
w
=
-
w Para relatar, los bilingiies emergentes PODEMOS...
a * nombrar eventos o nombrar lasideas | * describir personajes | * presentar ideascon | * resumir ideas * comparar el
S de la escuela y principales de a través de varios razones y jemplos principales lenguaje de
< comunidad con conversaciones adjetivos y acciones en distintas extraidas de discursos histéricos
- apoyos visuales de clase « relacionar series ocasiones muliples fuentes con el de textos
v (p- ¢- carteles, foros) |« reperir frases de eventos con * organizar de informacién contempordneos
o & |+ respondera con detalles determinados informacién parauna * utilizar técnicas del
w0 < | preguntas cerradas relacionados con tiempos verbales sobre textos de presentacién oral lenguaje narrativo
=} 2| en relacién a temas temas presentados manera secuencial | * aportar informacién (p- ¢. didlogo,
T conocidos oralmente en clase o en orden de de multiples fuentes ritmo de la historia,
(p- . sifno) importancia a conversaciones descripciones claras)
grupales

Updated 2023

by Key Language Usage

17

]
Where do you fall in Spanish?

Nivel 1
Entrando

Nivel 2

Nivel 3

ESCUCHAR

Seguir i
verbales de un paso

Emparejar lenguaje social | +

con apoyos visuales
Identificar con gestos
objetos, personas,

o lugares segiin
declaraciones orales/
preguntas (jemplo:
apuntar para scfialar)
Emparcjar lenguaje
instructivo con
representacién visual
(¢jemplo: “Usa un lipiz
con punt’)

+ Seguie intruci
de milltiples pasos

Clasificar apoyos visuales

Categorizar cjemplos con
contenido académico
siguiendo direcciones
orales

* Identificar ideas
principales y detalles de
un discurso oral

* Completar tareas con

do acad.

Ordenar apoyos visuales
siguiendo direcciones
orales

Identificar informacién
presentada en cuadros o
tablas segtin instrucciones
orales

parcjar p
principales de un texto
Leido en voz alta con los
apoyos visuales
Usar estrategias de
aprendizaje descritas
oralmente
Identificar cjemplos
cotidianos, descritos
oralmente, de conceptos
con contenido académico
Asociar lenguaje oral
con diferentes tiempos
(cjemplo: pasado,
presente, futuro)

basadas en discurso oral

Aplicar estrategias de

aprendizaje a situaciones

nuevas

* Actuar o dramatizar
diferentes escenarios
siguiendo lectura oral

Nivel 1
Entrando

Nivel 2
Emergiendo

Nivel 3
Desarrollando

Nivel 5
Conectando

HABLAR

Contestar preguntas de
si/no o de eleccién
Empezar a usar
vocabulario de uso general
de alta frecuencia
Repei palabras,

frases cortas, o partes
‘memorizadas
Contestar preguntas
interrogativas en
contexto de compartir
experiencias personales
(cjemplo: quién, qué,
cuindo, dénde)

‘Transmitir contenido a
través de palabras/frascs de
alta frecuencia

Decir los puntos
principales de una
conversacién del salén
Describir situaciones
usando cjemplos de
oraciones modeladas
Describir rutinas y eventos
de la vida diaria

Exprosar necesidades y
descos coridianos
Comunicarse en
situaciones sociales

Hacer peticiones

Empezar a expresar el
tiempo con diferentes
tiempos gramaticales
Recontar o paraffasear
ideas de un discurso

Dar presentaciones orales
bieves con contenido
académico

Decir sus opiniones
Conectar ideas de

un discurso usando
transiciones (cjemplo:
pero, cuando)

Usar diferentes registros
dentroy fuera del salén
Decir ideas principales
con el apoyo de detalles
Pedir clarificaciones
(ejemplo: controlarse a s

+ Parafrasear y resumir ideas
presentadas oralmente

+ Defender un punto de
vista

+ Explicar resuliados

+ Explicar y comparar

conceptos con contenido

académico

Conectar ideas con sus

detalles y con evidencia

+ Defender opiniones
usando rezoncs
evidencia que las apoye

Usar informacién oral
para cumplir con tareas
del nivel de grado escolar
Evaluar lo que alguien
quicre decir y reaccionar
adecuadamente

Hacer inferencias de un
texto del nivel del grado
escolar leido en voz alta
Diferenciar entre
mldiples géneros leidos
envor

opuezued|y -9 [SAIN

Defender un punto de
vista y dar razones

Usar y explicar mecdforas
y similes

Comunicar con fluidez
en contextos sociales y
académicos

Negociar significado de
algo en conversaciones
gropales

Hablar y dar cjemplos
de ideas abstractas
relacionadas con
contenido académicos
(jemplo: democracia,
justicia)

opuezued|y - 9 PAIN

18
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WIDA Level Descriptors for our Self-Assessment

1 - Beginner No such thing as lower than 1

2 - Some receptive Understands and responds
with simple words and phrases

3 - Can understand and May sound socially fluent but

produce with grammatical still need academic linguistic

errors register

4 - Can understand and Some challenges to

produce most of what is understanding and production
said and written

5 — Very high functioning  Receptive and productive with
isolated instances of challenge

6 — Native like Receptive and Productive use

19

Strategic Pairing In the Classroom

1= i
- Qw5
3 == 6

N\

5

IngForBiliteracy.com \?

20
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1. Find a place to sit where you can both
see the screen.

2. Introduce yourselves using the prompts
below.

Hello, my name is

My role in teaching for
biliteracy is __.

What about you? -~
\l/
www.TeachingForBiliteracy.com \ ?
21
If the goals of Dual Language are...
Three Pillars of Dual Language Education
Bilingualism Grade-Leyel Cross-
*Eiliatr;:’javc'y“ ét‘;?ec\lleerrr::nt C(fjr‘::::t':rllce Pg. 6
...then we have to support our students
on this pathway from the start. @
www.TeachingForBiliteracy.com \ ?
22
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Sample Instruction

Engages ALL students actively and Explicitly builds oral language (receptiv~ -

Observers |

liter~-

i dents
use the dOC: dest “ated g’\’\c,)e S\O\N they refle
. ObseVe \s 1O obsef

: and
. Walkthe \N:\nd ‘ns’tfuct\otrk\\e\l develoP orady
S

You will share your
observations when we

Pg. 17 e debrief. \@?

www.TeachingForBiIiteraéy.com
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8th Grade History-Social Science/Spanish Language Arts Unit 1 O bse rve rs

Observation Tool

Instructional Activity Observati and Notes
Part 1: Concept Attainment — In partnerships, using provide
sentence prompts, students will discuss their observations of
images divided into two columns to distinguish between and
construct a working definition for environmental characteristics
(orange column) and cultural characteristics (purple column)
using their own words.

Part 2: Adapted Reader’s Theater — Following the teacher as a
model, the students will describe (using the teacher’s words)
how the environmental characteristics of a specific geographic
location and the cultural characteristics of a group of people
(society) influence the society’s economics, politics, and

| regional dynamics.
Part 3: Fishbowl and Sort — Using images and sentence
prompts, students will work together to illustrate and describe
(in their own words) the relationship between the
environmental characteristics of a specific geographic location,
the cultural characteristics of a group of people (society), and
the society’s economics, politics, and regional dynamics.

Part 4: Language Experience Approach (LEA) — using the
images from the sort, students (as a class) generate a
comprehensible text that describes what they learned about
cultural and environmental characteristics and their impact on
a society’s economics, politics, and regional dynamics.

www.TeachingForBiliteracy.com

25

Observers

Translation of Adapted Reader’s Theater

Environmental characteristics are the natural features of a particular geographic location. These features
include climate, landforms, natural resources, and the flora and fauna that live there.

Cultural characteristics are the ways of life shared by a group of people. These include the language they
speak, their traditions and customes, religion, social rules, and the values they believe in.

Environmental and cultural characteristics influence what people produce, buy, and sell. The relationship
between the environmental and cultural characteristics and how it influences what the people in a particular

geographic location produce, buy, and sell is called economics.

Politics refers to the decisions people make about how to use the resources in the environment, what laws to
create and follow, how to live together, and who has the power to make decisions for the group.

The economy and politics of a group of people affect how they share or compete for available resources, and
how they interact with other groups and people, and is called regional dynamics.

www.TeachingForBiliteracy.com

26
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Observers

Big Idea:

Observations and Notes:

| want my students to understand that the environmental
and cultural characteristics of a region influence its
economy, politics, and relationships with others. (8.4.1;
8.4.4; 8.5.3; 8.9.6; Chronological and Spatial Thinking 1 & 3;
Historical Interpretation 1, 2, 4, 6) For example:
® In England, limited land, a growing population, and
commercial interests contributed to economic pressures
and political motivations for colonization, including the
search for new resources and markets.
® Inthe American colonies, varied geography and cultural
traditions led to regional economies—such as plantations
in the South and shipping/commerce in the North—which
shaped different political and social priorities and fueled
growing tensions with Britain.
® Inthe early United States, geographic expansion and
regional specialization (e.g., slavery-based agriculture in
the South vs. small farming and industry in the North)
drove debates over federal power, economic policy, and
expansion.

www.TeachingForBiliteracy.com

27

Observers

Standards:

Observations and Notes:

8.4 Students analyze the aspirations and ideals of the people
of the new nation.

1. Describe the country’s physical landscapes,
political divisions, and territorial expansion during
the terms of the first four presidents.

4. Discuss daily life, including traditions in art, music,

and literature, of early national America (e.g., through

writings by Washington Irving, James Fenimore

Cooper).

8.5 Students analyze U.S. foreign policy in the early Republic.
3. Outline the major treaties with American Indian
nations during the administrations of the first four

presidents and the varying outcomes of those treaties.

8.9 - Students analyze the early and steady attempts to
abolish slavery and to realize the ideals of the Declaration of
Independence.
6.Describe the lives of free blacks and the laws that
limited their freedom and economic opportunities.

www.TeachingForBiliteracy.com

28
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You do not need to be
fluent in Spanish to

Focus on the
pedagogy.

observe instruction.

While students have
been in the program
since K and are no
longer identified as

gty oy ————
sy wtncton

— @G

Ssepat i for s s
e anung, e, s carert | s san e, o

‘learners’ of the
language, they are
still learning academic
language and abstract
concepts.

How are the abstract

grade level concepts

made more concrete
and accessible?

29

Biliteracy Unit Framework

Unit Theme:

Content Area Standards

e Spanish Language Arts Standards

* Spanish Language Development Standards
« Content and Literacy Big Ideas

e Summative Assessme

Summativ(

Bridge - T|
o llu

e Asi

Instruction does not assume
students have background
"« knowledge or academic language.

. s« Instruction intentionally builds it.

Resource Packet
Page 15

JUSWISSOSSY SAIBW.I0
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e
Agenda:

Welcome & Introductions
Characteristics of Biliteracy
Instruction

Sample Instruction: Part 1 Building
Oracy and Background Knowledge

* Sample Instruction Debrie
* Planning for Biliteracy
e Day 1 Closure and Exit Ticket \C"?

www.TeachingForBiliteracy.com

I
Language Use Norms

* Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

e Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

e Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBilTfteracy.com

www.TeachingForBiliteracy.com

6/23/26
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N
Marking the Language of Instruction

®
s88°8%%%e,

www.TeachingForBiliteracy.com

w
w

www.TeachingForBiliteracy.com

www.TeachingForBiliteracy.com
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éPuedo sacar las imagenes de la bolsa? iClaro que si!

Gracias. ¢ Me ayudas a iPor supuesto! Dame
colocarlas boca arriba? algunas y te ayudo.

Esta imagen
representa.... Estoy de

Estoy de acuerdo
en lo que dijiste
acuerdo sobre ..., pero no
o : embargo, yo
El movimiento | contigo : tanto en
opino que...
que le porque... ....porque....
corresponde
es....

Veo por qué
lo dices. Sin

¢Qué piensas?

éQué opinas? Ahora es mi turno.

Tomar turnos con todas las imagenes.

35

36
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I
Characteristics of Biliteracy Instruction

integrating content ¢
universal theme wit
language developme
literacy instruction.

ee linguistic spaces:
Spanish, the Bridge, English

37

Can Dos and
Formative

Assessments

Teaching for Biliteracy
Summer Institute

Grandview, WA

mmmmmmmm Contact Information

High Leverage Biliteracy Strategies

I-‘I‘igh ”Leverage
Biliteracy
Strategies

Resource
Packet

www.TeacjingFo

38
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e
Agenda:

Welcome & Introductions
Characteristics of Biliteracy
Instruction
Sample Instruction: Part 1 Building
Oracy and Background Knowledge
* Planning for Biliteracy
« Day 1 Closure and Exit Ticket \5"?

www.TeachingForBiliteracy.com

w
(o]

The goals of Dual Language are...

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

L —— —— P s

©2016 Center for Applied Linguistics

How did instruction support students
toward these goals? \;..?

www.TeachingForBiliteracy.com

40

20
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Goals of Dual L

Goal

What it means |

What it looks like in action

Pillar 1:
Bilingualism and
Biliteracy

T

Pillar 2:
Grade-level Academic
Achievement

Pillar 3:
Sociocultural
Competence

(a term encompassing
identity development,
cross-cultural competence,
and multicultural
appreciation)

Pg.5

This morning -
in the whole

group
session

What

evidence do
you have that
instruction
worked
toward each

goal?

www.TeachingForBiliteracy.com

41

Goals of Dual L

Goal

Pillar 1:
Bilingualism and

Biliteracy

Pillar 2:
Grade-level Academic
Achievement

Pillar 3:
Sociocultural
Competence

(a term encompassing
identity development,

and multicultural
appreciation)

Pg. 5

cross-cultural competence,

What it means

Guiding Principles for Dual Language Education (Howard et al., 2018; p. 3) )

www.TeachingForBiliteracy.com

What it looks like in action

Y

42

www.TeachingForBiliteracy.com
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I ]
Biliteracy Unit Framework

[

« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension Content Area Instruction
e Oracy, background knowledge, and language comprehension « Oracy, background knowledge, and
. gomprehenswe literacy routines, strategies and reading language comprehension
ehaviors. /
e Inquiry
Writing e Investigations
e Oracy, background knowledge, and language comprehension e Experiments
» Comprehensive literacy routines, strategies writing behaviors. o Experiences
Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension
e Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
e Vocabulary background knowledge, syntax, and semantics
Summative Assessment
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

Unit Theme: R P k
« Content Area Standards e SO u rce a C et
e Spanish Language Arts Standards
* Spanish Language Development Standards Pa ge 1 5
e Content and Literacy Big Ideas
e Summative Assessment
Building Oracy, Background Ki L Comp
o A ic i ing and ing r y for content i 1 and literacy development.

JUSWISSSSSY SAIeW.IO

www.lcdulinigrul Diileidly.culii
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Pillar 1:
Bilingualism

How did instruction help
& Biliteracy develop students’
bilingualism?

Pillar 2: Grade Level
Academic
Achievement

Pillar 3:
Sociocultural
Competence

Pg. 5

44

www.TeachingForBiliteracy.com

6/23/26
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Research Connection:

“Having translanguaging spaces for instruction
does not in any way dismiss the need for
separate spaces in which children are asked to
perform in one language or the other. These
separate spaces have been created so that the
teacher knows what language to use, and so that
students have to expand their language practices
to meet the exigencies of communication with
monolinguals.” (Seltzer, Woodley, 2014)

www.TeachingForBiliteracy.com

45

Pillarl: | students had multiple
Bilingualism o .
& Biliteracy opportunities to engage in

academic discourse in the
_ language of instruction
Pillar 2: Grade Level .
Academic - Many supports — such as visuals,
chievement

TPR, sentence frames/prompts
were provided to help students
—— stay in the language of
Sociocu.ltural |nstruct|0n

Competence

Pg. 5

46

www.TeachingForBiliteracy.com

6/23/26
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Can Dos and
Formative
Assessments

Teaching for Biliteracy
Summer Institute

eeeeeeeee

H‘igh Leverage
Biliteracy
Strategies

\lJ/
www.TeachithorBiIiteracy.com ‘

Resource
Packet

47

How did the teacher know
what supports to put in place
to ensure the success of all
students?

www.TeachingForBiliteracy.com

48
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With the supports, what were students able to do?

LISTENING

Level 1

Follow one-step oral

Level 2

Follow multi-step oral

Match social language to
visual/graphic displays
Identify objects, people, or
places from oral statementsj
questions using gestures

(e.g., pointing)

language with visual
representation (e.g., “Use a
sharpened pencil.”)

Classify/sort content-related
visuals per oral descriptions
Sequence visuals per oral
directions

[entify information on
charts or tables based on
oral statements

Level 3

Categotize content-
based examples from oral
directions

2tCh main 1dcas o
familiar text read aloud to
visuals
Use learning strategies
described orally
Identify everyday examples
of content-based concepts

Identify main ideas and

(ENnglish Language Learning — Grades b-3)

Level 5

* Use oral information to

Complete content-related
tasks or assignments based

on oral discourse

« Associate oral language with
different time frames (e.,
past, present, future)

new situatiun: o
Role play, dramatize, or
re-enact scenarios from oral
reading

plish grade-level tasks

and act accordingly

Make inferences from

grade-level text read aloud

* Discriminate among
multiple genres read orally

SPEAKING

* Answer yes/no and choice
questions
* Begin to use general and
high frequency vocabulary
Repeat words, short phrases,
memorized chunks
Answer select WH-
questions (e.g., “who,”
“what,” “when,” “where”
within context of lessons or
personal experiences

Convey content through
high frequency words/
phrases

State big/main ideas of
classroom conversation
Describe situations from
modeled sentences
Describe routines and
everyday events

Express everyday needs and
wants

Communicate in social
situations

Make requests

* Begin to express time
through multiple tenses
Retell/rephrase ideas from
speech

Give brief oral content-
based i

Paraphrase and summarize
ideas presented orally
Defend a point of view
Explain outcomes

Explain and compare

State opinions

* Connect ideas in discourse
using transitions (e.g.,
“but,” “then”)

Use different registers inside
and outside of class

State big/main ideas with
some supporting details
Ask for clarification (e.g.,
self-monitor)

2 based concepts
Connect ideas with
supporting details/evidence
Substantiate opinions with
reasons and evidence

Defend a point of view and
give reasons

Use and explain metaphors
and similes

Communicate with fluency
in social and academic
contexts

Negotiate meaning in group
discussions

Discuss and give examples
of abstract, content-based
ideas (e.g., democracy,
justice)

Buiyesy - 9 j2A27
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With the supports, what were students able to do?

LISTENING

Follow one-step oral

Follow multi-step oral

ruction:
* March social language to
visual/graphic displays
Identify objects, people, or
places from oral statements/
questions using gestures
(c.g., pointing)
Match instructional
language with visual
representation (e.g., “Use a
sharpened pencil.”)

Classify/sort lated

Level 3
Developing

* Categorize content-
based examples from oral
it

visuals per oral descriptions
Sequence visuals per oral
directions

Identify information on
charts or tables based on
oral statements

* Match main ideas of
familiar text read aloud to
vist

* Use learning strategies
described orally

* Identify everyday examples
of content-based concepts
described orally

* Associate oral language with
different time frames (c.g.,
past, present, future)

Identify main ideas and
details of oral discourse
Complete content-related
tasks or assignments based
on oral discourse

Apply learning strategies to
new situations

Role play, dramatize, or
re-enact scenarios from oral
reading

(ENgIlish Language Learning — Grades 6-9)

* Use oral information to
accomplish grade-level tasks

* Evaluate intent of speech
and act accordingly

* Make inferences from
grade-level text read aloud

* Discriminate among
multiple genres read orally

« Answer yes/no and choice
uestions

anc
)

Begin to use gene
high G

onvey content
high frequency words/
phrases

Repeat words, short phrases,
memorized chunks
questions (e.g., “who,”
“what,” “when,” “where”)
within context of lessons or
personal experiences

4
classroom conversation

everyday events
Express everyday needs and
‘wants

C it in social
situations
Make requests

* Begin to express time

+ Retell/rephrase ideas from
speech

Paraphrase and summarize
ideas presented orally

Defend a pont of view

Explain outcome:

* Give brief oral content-

based presentations

 Conncct ideas in discourse
using transitions (e.g.,
“but,” “then”

+ Use different registers inside
and outside of class
+ State big/main ideas with
NN

* Ask for clarification (e.g.,
self-monitor)

Explain and compare
< d concept

Connect ideas with
supporting details/evidence
Substantiate opinions with
reasons and evidence

+ Defend a point of view an
give reasons

and similes

* Communicate with fluency
in social and academic
contexts

* Negotiate meaning in group
discussions
Discuss and give cxamples
of abstract, content-based
ideas (e.g., democracy,
justice)

Buiypeay - 9 [pas

www.TeachingForBiliteracy.com

6/23/26

25



With the supports, what were students able to do?

(ENnglish Language Learning — Grades b-3)

Level 1 Level 2 Level 3 Level 4 Level 5
Enteri Beginnii loping ding Bridging
« Follow one-step oral « Follow multi-step oral * Categorize content- * Identify main ideas and * Use oral information to
commands/instructions commands/instructions based examples from oral details of oral discourse accomplish grade-level tasks
« March social language to « Classify/sort content-related | directions * Complete content-related |+ Evaluate intent of speech
visual/graphic displays visuals per oral descriptions |+ Match main ideas of tasks or assignments based and act accordingly
@ |+ denfy objects, people, or |+ Sequence visuals per oral familiar text read aloud to on oral discourse * Make inferences from
2 |  places from oral statements/ | directions visuals « Apply learning strategies to grade-level text read aloud
z ?“ . : .
e, . y
g Without the
=l lar}
rej
i . )
graphic, sensory, an .
’ ’ &
L=
[
L L
Al ale
qu interactive supports,
* Be s | @
hi .
- R ? 4
N - what mlght have happened.
2 A P Conmect raeas wit
3 questions (e.g., “who,” * Describe routines and * Connect ideas in discourse supporting details/evidence | * Negotiate meaning in group
5 “vflha.[," “when,” “where”) everyday events using transitions (e.g., * Substantiate opinions with discussions
o | within context of lessons or |« Express everyday needs and “but,” “then”) reasons and evidence * Discuss and give examples
wn personal experiences wants « Use different registers inside of abstract, content-based
* Communicate in social and outside of class ideas (e.g., democracy,
situations * State big/main ideas with justice)
« Make requests some supporting details
« Ask for clarification (e.g.,
self-monitor)

51

Because the 3 Pillars are the goals of Dual

and intentionally plan for language.

Language, instruction must always consider

—

— -
ruction:

* March social language to

visual/graphic displays

ruction:

+ Classify/sort content-related

visuals per oral descriptions

based examples from oral
directions

* Match main ideas of

details of oral discourse
¢ Complete content-related
tasks or assignments based

accomplish grade-level tasks

+ Evaluate intent of speech

and act accordingly

How did ALL students benefit from the
supports?

past, present, future)

« Answer yes/no and choice
questions

« Begin to use general and
high frequency vocabulary

« Repeat words, short phrases,
memorized chunks

+ Convey content through

high frequency words/
phrases

* State big/main ideas of

classroom conversation

* Describe situations from

* Begin to express time

through multiple tenses

+ Retell/rephrase ideas from

speech

* Give brief oral content-

based

+ Paraphrase and summarize
ideas presented orally

+ Defend a point of view

+ Explain outcomes

+ Explain and compare
content-based concepts

+ Defend a point of view and

give reasons

+ Use and explain metaphors

and similes

+ Communicate with fluency

in social and academic

Buiyoeay -

The WIDA Can Dos are a great tool to help:
Planning instruction, differentiation, and

assessing students.

52

www.TeachingForBiliteracy.com

6/23/26

26



ESCUCHAR

* Seguir instrucciones
verbales de un paso

* Emparcjar lenguaje social
con apoyos visuales

* Identificar con gestos
objetos, personas,

o lugares segiin
declaraciones orales/
preguntas (ejemplo:
apuntar para sefialar)

« Emparcjar lenguaje
instructivo con
representacién visual
(jemplo: “Usa un ldpiz
con punta’)

* Seguir instrucciones orales

de multiples pasos

+ Clasificar apoyos visuales

con contenido académico
siguiendo descripciones
orales

+ Ordenar apoyos visuales

siguiendo direcciones
orales

¢ Identificar informacién

presentada en cuadros o
tablas segiin instrucciones
orales

 Categorizar ejemplos con

contenido académico
siguiendo direcciones
orales

* Emparejar puntos

principales de un texto
leido en voz alta con los
apoyos visuales

 Usar estrategias de

aprendizaje descritas
oralmente

« Identificar gjemplos

cotidianos, descritos
oralmente, de conceptos
con contenido académico

« Asociar lenguaje oral

¢ Identificar ideas
principales y detalles de
un discurso oral

¢ Completar tareas con
contenido académico
basadas en discurso oral

* Aplicar estrategias de
aprendizaje a situaciones
nuevas

¢ Actuar o dramatizar
diferentes escenarios
siguiendo lectura oral

Nivel 1 Nivel 2 Nivel 3 Nivel 5
Entrando Emergiendo Desarrollando Conectando

¢ Usar informacién oral

para cumplir con tareas
del nivel de grado escolar

+ Evaluar lo que alguien

quiere decir y reaccionar

adecuadamente

 Hacer inferencias de un

texto del nivel del grado
escolar leido en voz alta

¢ Diferenciar entre

multiples géneros leidos
en voz alta

opuezued|y - 9 [2AIN

con diferentes tiempos
(ejemplo: pasado,
presente, futuro)

piSE

The descriptors are also available in Spanish!

53

Pillarl: | stydents had multiple

Bilingualism . .

& Biliteracy opportunities to engage in

academic discourse in the

language of instruction

Many supports — such as visuals,

TPR, sentence frames/prompts

were provided to help students

stay in the language of

instruction

- What were students listening
and speaking about?

Pillar 2: Grade Level
Academic -
Achievement

Pillar 3:
Sociocultural
Competence

Pg. 5

54
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Pillar 1:
Bilingualism
& Biliteracy

Pillar 2: Grade Level
Academic
Achievement

Students had multiple opportunities to engage in academic
discourse in the language of instruction

Many supports — such as visuals, TPR, sentence
frames/prompts were provided to help students stay in the
language of instruction

Students were all developing
language and background
knowledge around how the
cultural and environmental
characteristics of a place influence

pillar 3: its economy, politics, and regional
Competence dynamics.
- So that they are able to read
Pg. 5 and write about it meaningfully
55

Pillar 1:
Bilingualism
& Biliteracy

Pillar 2: Grade Level
Academic
Achievement

How did instruction help
develop students’
biliteracy?

Pillar 3:
Sociocultural
Competence

Pg. 5

56
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

X

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

Gough, P. B,, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

www.TeachingForBiliteracy.com
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What

“Constraine
A set of finite
Typically to

58

www.TeachingForBiliteracy.com

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

Developing
Bilinguals need
instruction that
develops their
Language
Comprehension
first.
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Language

Comprehension Reading Rope for Multilingual Learners
Strands of Oral Language Development Support

Literacy Development

Ofal Verbal Reasonin, \
D, 1 — ‘ SnEY sty
P X o z -
Literacy Knowledge < N Skilled Reading
Second print concepts, genres
L
Acquisition | Language proficiency level g
Metalinguistic | Time
Awareness wor.d.
- Recognition / % & Fluent execution and
;mgulsnc (I — - s/, . o coordination of language
caffolds oyt e - gly o comprehension and word
Syllables, p s L <o\ ciangnee recognition
4 Tt

Alphabatic Principle
spelling, letter-sound
correspondence

Sight Recognition Adapted from Scarborough 2001) by Cavazos & Goldenberg (2024)
familiar words Revised by Pendergrass-Bennefield (2024)

Not authorized by Mollis Scarborough

Pg. 12
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Biliteracy Unit Framework

Unit-Thzr::t:enl Area Standards Re SO u rce Pa C ket

Spanish Language Art

.
e Spanish Language De' P 1 5
* Content and Literacy E a ge
e Summative Assessme +

Building Oracy, Background

Background

e Academic listening anc Listening Speaking Knowledge slopment.
e Developed at the begi i e s G iguaye i vunuepes i iNtroduced throughout the unit.

eading Comprehension
e Oracy, background knowledge, and language comprehension
« Comprehensive literacy routines, strategies and reading
behaviors.

e Oracy, background knowledge, and
language comprehension

e Inquiry
Writing ¢ Investigations
* Oracy, background knowledge, and language comprehension e Experiments
* Comprehensive literacy routines, strategies writing behaviors. e Experiences

Foundational Skills and Fluei
e Oracy, background kno
e Phoneme Awareness, F + +
Orthography

Vocabulary backgrounc

JUSLISSSSSY SAIBW.I0

Inquiry Reading Writing Word
Recognition
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

wvw.icaulinigrul piiteiacy.cutii
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Goals of Dual L

What it looks like in action

Goal | What it means

Pillar 1:
Bilingualism and

Biliteracy

Intentionally building oracy (listening and
speaking) and background knowledge for literacy
(reading and writing) and content instruction

throughout the unit

Meaningful frame for learning — integrating
language and literacy, focused on making meaning
Variety of high-leverage strategies and langua e
supports ;"

www.TeachingForBiliteracy.com
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|

Goals of Dual Language
Goal What it means What it looks like in action
Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade-level Academic

Achievement

Pillar 3:
Sociocultural
Competence

(a term encompassing
identity development,
cross-cultural competence,
and multicultural
appreciation)

Guiding Principles for Dual Language Education (Howard et al., 2018; p. 3)

1/
Pg 5 www.TeachingForBiliteracy.com ‘ (
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Goals of Dual Language

What it means

What it looks like in action

Pillar 2:

Grade-level Academic
Achievement

e Standards at the root of instruction
* Formative Assessment informs next

steps

www.TeachingForBiliteracy.com
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Observers

| Big Idea:

Observations and Notes:

| want my students to understand that the environmental
and cultural characteristics of a region influence its
economy, politics, and relationships with others. (8.4.1;
8.4.4; 8.5.3; 8.9.6; Chronological and Spatial Thinking 1 & 3;
Historical Interpretation 1, 2, 4, 6) For example:

In England, limited land, a growing population, and
commercial interests contributed to economic pressures
and political motivations for colonization, including the
search for new resources and markets.

In the American colonies, varied geography and cultural
traditions led to regional economies—such as plantations
in the South and shipping/commerce in the North—which
shaped different political and social priorities and fueled
growing tensions with Britain.

In the early United States, geographic expansion and
regional specialization (e.g., slavery-based agriculture in
the South vs. small farming and industry in the North)
drove debates over federal power, economic policy, and
expansion.

www.TeachingForBiliteracy.com

64

www.TeachingForBiliteracy.com

6/23/26

32



I
Observers

Standards: Observations and Notes:
8.4 Students analyze the aspirations and ideals of the people
of the new nation.

1. Describe the country’s physical landscapes,
political divisions, and territorial expansion during
the terms of the first four presidents.

4. Discuss daily life, including traditions in art, music,

and literature, of early national America (e.g., through

writings by Washington Irving, James Fenimore

Cooper).

8.5 Students analyze U.S. foreign policy in the early Republic.
3. Outline the major treaties with American Indian
nations during the administrations of the first four
presidents and the varying outcomes of those treaties.

8.9 - Students analyze the early and steady attempts to
abolish slavery and to realize the ideals of the Declaration of
Independence.
6.Describe the lives of free blacks and the laws that
limited their freedom and economic opportunities.

www.TeachingForBiliteracy.com
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Pillar 1:
Bilingualism &
Biliteracy

Pillar 2: .y . .
Grade Level How did instruction

Academic support students’
Achievement .

: grade-level academic |
Pillar 3:

Competence achievement?

Pg. 5

66
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Materials for

\@P R oo Can Dos an d
e i Formative

Grandview, WA

WiDA

: Assessments
Presenters Contact Information
Karen Beeman teachingforbiliteracyKB@gmail.com B
Dana Baum Hardt teachingforbiliteracydH@gmail.com S ||
Crystal Ramos R@gmail.com
Melody Wharton MW@gmail.com
Institute Outcomes:

+ Describe the goals of duallanguage programs, ncluding why disticts have dual language

programs, whao they benefi, and hovw the goals of the program willbe met (e, vision and. High Leverage Biliteracy Strategies

pedagogy statement). Supports and Notes.
Descr in the d how the :‘T’;:v"":‘“:“ mclonreas i~ Graphic Supports. Interactive Supports.
s seelsion rogram et he nead of llf s enes e : .
+ Epenrce md ey
s o et et e e
| pe i ol e e .
i [T G
% Ragimis i and
s adare nladed duig i <o ot oo
. Derenbe siersc ook .

- Biliteracy
Strategies

Resource
Packet

s using
Sentence promots and st prier, he

Teocing for Btterocy Bok:page 54 8 104
105
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8th grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)

Formative 1: Initial Oracy for H-SS dotal Record Chart — SAMPLE
3]
8.4.1 o Identify environmental characteristics.
8.4.4 « Identify cultural characteristics.
C&ST3 * Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.
Sensory Supports Graphic Supports Interactive Supports
Pictures/images T-chart (concept attainment) Whole group
Total Physical R Sentence Prompts Strategi t
otal Physica’Respanse Adapter Reader’s Theater — pictures in sequence rategic partners

Student name: Identifies examples of environmental and cultural

What are some |

Exhibits Receptive language Demonstrates producti

Las caracteristicas ambientales k f t

Un lugar geogrdfico ey e a u re S yo u
El clima

La geografia fisica

.
Los recursos naturales n Ot I c e ?
La flora o

La fauna Lus reyes
Las caracteristicas culturales El poder
Las formas de vida La politica
El idioma Comparten
Las tradiciones y los costumbres Compiten
Las normas sociales Como se relacionan
Los valores Las interacciones regionales
8" Grade: Unit 1 H-SS/SLA: Sample Formative Assessments © Center for Teaching for Biliteracy, LLC 2025 1

www.leachingForBiliteracy.com
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8th grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)

Formative

lotal Record Chart — SAMPLE

1: Initial Oracy for H-SS
=

8.4.1
8.4.4
C&ST3

Student name:

Exhi

e Identify environmental characteristics.
o Identify cultural characteristics.
* Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.

Grade level standards
o from the unit/BUF.

Las caracteristicas ambientales
Un lugar geogrdfico

El clima

La geografia fisica

Los recursos naturales

La flora

La fauna

Las caracteristicas culturales
Las formas de vida

El idioma

Las tradiciones y los costumbres
Las normas sociales

Los valores

La economia
Producen

Compran

Venden

Las decisiones

Los recursos

Las leyes

El poder

La politica
Comparten
Compiten

Como se relacionan
Las interacciones regionales

tive Assessments

8" Grade: Unit 1 H-SS/SLA: Sample For

www.leachingForBiliteracy.com
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Unit Th

Writing
.
.

eme:

Content Area Standards

Spanish Language Arts Standards

Spanish Language Development Standards
Content and Literacy Big Ideas

Summative Assessment

Academic
Developec

Reading Compre

Oracy, ba¢
Comprehe
behaviors.

Oracy, ba¢
Comprehe

We will talk more about how

these specific standards were
selected tomorrow.

Foundational Skills and Fluency: Word Recognition

Oracy, background knowledge, and language comprehension
Phoneme Awareness, Phonics, Decoding, Encoding,

Orthography

Vocabulary background knowledge, syntax, and semantics

Summative Assessment

Bridge - Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

JUSISSOS

www.TeachingForBiliteracy.com
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What is it not?

k:ontent obligatory language students will need:
Outcomes: Students will be able to...

¢ Identify an i vironmental characteristics.
* Identify th and their lor~tinne

* own Each standard is felen
-+ Describeh = unpacked into achievable

e Describe h a
. Biiiie ~outcomes, organized from
e Describet territorial o

Revolution most concrete (easiest) to

e Use maps olitical boul

+ Bxplainho ot most abstract (hardest),
» Explain ho - which helps to plan

e Descr ’sas

TN instruction throughout v
the first four pre¥fdents. the Unit. et

further explore how physical landscape., porucur wivisiciis, wii vorrivons
expansion developed through the terms of the first four presidents.

ations.

e Focused on foreign diplomacy
after 1789.

71

8th grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)

8.4.1 o Identify environmental characteristics.
8.4.4 « Identify cultural characteristics.
C&ST3 * Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people,
Pictures/images T-chart (concept attainment) Whole group
Total Physical Response S‘entence Pron}pts . Strategic partners
Adapter Reader’s Theater — pictures in sequence
Student name: e . Describes how envi | and cultural ch istics
Identifies examples of environmental and cultural o - . 1 N
o the politics, and reg ofa
characteristics
lace
Exhibits Receptive language Demonstrates productive Exhibits Receptive language
Las caracteristicas ambientales La economia
Un lugar geogrdfico Producen
El clima Compran
La geografia fisica Venden
Los recursos naturales Las decisiones
La flora Los recursos
La fauna Las leyes
Las caracteristicas culturales El poder
Las formas de vida La politica
El idioma Comparten
Las tradiciones y los costumbres Compiten
Las normas sociales Como se relacionan
Los valores Las interacciones regionales
8" Grade: Unit 1 H-SS/SLA: Sample Formative Assessments © Center for Teaching for Biliteracy, LLC 2025 1
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8th grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)

e Identify environmental characteristics.
o Identify cultural characteristics.
* Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.|

Sensory Supports Graphic Supports Interactive Supports

Adapter Reader’s Theater —

Total Physical Response Strategic partners

ictures in sequence

: D
Student name: Identifies examples of environmental and cultural P

characteristics

how envii | and cultural ch istics

the politics, ics, and regi ofa

place

Exhibits Receptive language Demonstrates pro

Las caracteristicas ambientales : D i d my St u d e ntS a C h i eve

Un lugar geogrdfico

oo any of these outcomes?

Los recursos naturales

La flora Los recursos

La fauna Las leyes

Las caracteristicas culturales El poder

Las formas de vida La politica

El idioma Comparten

Las tradiciones y los costumbres Compiten

Las normas sociales Como se relacionan

Los valores Las interacciones regionales

8" Grade: Unit 1 H-SS/SLA: Sample Formative Assessments © Center for Teaching for Biliteracy, LLC 2025 1
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Unit Theme:
e Content Area Standards
e Spanish Language Arts Standards
« Spanish Language Development Standards
e Content and Literacy Big Ideas
Building Oracy, Background Ki Compreh _I.I
A ic listening and speaking r y for content instruction and literacy development.
Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. O
g COMprenensio e Area fnstru 0
e Oracy, background knowledge, and language comprehension o Oracy, background knowledge, and m
. Comprehenswe literacy routines, strategies and reading language comprehension —
behaviors. -
e Inquiry <
Writing  Investigations (0]
e Oracy, background knowledge, and language comprehension e Experiments >
e Comprehensive literacy routines, strategies writing behaviors. o Experiences 7
Foundational Skills and Fluency: Word Recognition (72}
e Oracy, background knowledge, and language comprehension CD
¢ Phoneme Awareness, Phonics, Decoding, Encoding, (D
Orthography (7))
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment ('D
=2
Bridge - Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis —
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics. i
o
www.TeachingForBiliteracy.com
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8th grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)

Formative

1: Initial Oracy for H-SS jotal Record Chart — SAMPLE
[o]

8.4.1
8.4.4
C&ST3

e Identify environmental characteristics.
o Identify cultural characteristics.
« Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.

Sensory Supports

Graphic Supports

ive Supports

Pictures/images

Total Physical Response

T-chart (concept attainment)
Sentence Prompts

Adapter Reader’s Theater — pictures in sequence

Student name|

Whole group

Strategic partners

Deccrik " T . e
Identifies examples of environmental and cultural P iy . ang culturall P oy
s the politics, and reg ofa
characteristics
place
Exhibits Receptive language Demonstrates productive Exhibits Receptive language
Las caracteristicas ambientales V4 La economia
Un lugar geogrdfico J Producen
El clima % 4 Compran
La geografia fisica ‘/ Venden
Los recursos naturales \/ Las decisiones
| Laflora /7 Los recursos
La fauna J Las leyes
Las caracteristicas culturales z El poder
Las formas de vida J La politica
El leOm(.Z. La Id ioma Compxlzrren
Las tradiciones y los costumbres Compiten

Las normas sociales
Los valores

Como se relacionan
Las interacciones regionales

8" Grade: Unit 1 H-SS/SLA: Sample Formative Assessments

© Center for Teaching for Biliteracy, LLC 2025
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3.Switch roles.

www.TeachingForBiliteracy.com

1.With your partner, one person be the
teacher and one be the student.

2.Teachers: use the formative assessment
document to annotate what language the
student can demonstrate receptively and
productively.

76
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8th grade H-SS and Spanish Language Arts Unit 1: The Development of American Constitutional Democracy (1607-1789)

Formative 1: Initial Oracy for H-SS jotal Record Chart — SAMPLE
[
8.4.1 e Identify environmental characteristics.
8.4.4 * Identify cultural characteristics.

C&ST3 « Describe how environmental and cultural characteristics influence the politics, economics, and regional dynamics of a place and its people.

Sensory Supports Graphic Supports ive Supports
T-chart (concept attainment)

Sentence Prompts
Adapter Reader’s Theatermnictizes

Pictures/images

Whole group
Total Physical Response

Strategic partners

Identifies examples of environmental and cultural Bow _, .and culturall
s the politics, and reg
characteristics

Exhibits Receptive language Demonstrates productive

Las caracteristicas ambientales e La economia [
Un lugar geogrdfico J Producen : V4
El clima % 4 Compran Vs
La geografia fisica ‘/ Venden N
Los recursos naturales \/ Las decisiones L/ 4
La flora /7 Los recursos Ng
La fauna J Las leyes \/
Las caracteristicas culturales z El poder J
Las formas de vida J

El idig

AT omparten
- » La idioma P
us tradiciones y los costumbre Compiten
Las normas sociales ’ Como se relacionan

gs valores Las interacciones regionales Los interacciones

8" Grade: Unit 1 H-SS/SLA: Sample Formative Assessments © Center for Teaching for Biliteracy, LLC 2025 1

www.leachingForBiliteracy.com
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w When | look at the data of all my students
together, have they all developed oracy? *

C&ST3
| l Pictures/images l T-chart (concept attainment) I

Whole group

_‘ Would students benefit from a review and

additional time to practice orally?

Las caracteristicas ambientales | 4 La economia 1 [
Un lugar. ifi [ Producen N4
El clima Compran s
La geog Venden N4
Los rec | Las decisiones A
La flora| e s Los recursos Jf
La faun| [ Las leyes \/
Las cart El poder J

Perhaps whole group first with
volunteer leaders.
Then in strategic partnerships.

78
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N
Professional Learning Communities

DuFour’s PLC Key Questions:

1. What do we want our students to
know?

2. How will we know when they have

learned it?

How will we respond when they don’t?

4. How will we respond once they do?

an
\lJ/
www.TeachingForBiliteracy.com

w

79
Goals of Dual Languag
Goal What it means ] What it looks like in action

Pillar 1:
Bilingualism and
Biliteracy

Pillar 2:
Grade-level Academic
Achievement

Pillar 3:
Sociocultural
Competence

(a term encompassing
identity development,

cross-cultural competence,
and multicultural
appreciation)

Dual Language Education (Howard et al., 2018; p. 3

./
www.TeachingForBiliteracy.com ‘ (

80
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Pillar 1:
Bilingualism &
Biliteracy A te rm
encompassing
identity |
Pillar 2: Grade
Level Academic dEVElOpment,
Achievement
cross-cultural

oL competence, and

DUAL LANGUAGE
EDUCATION . —
Pillar 3: & multicultural
Sociocultural 9 appreciation
Competence :
Pg.5
81

Pillar 1:
Bilingualism &
Biliteracy
Pillar 2: Grade.
nchievement - How did the sentence
frames/prompts help
Py students progress toward -
sociocultural | the goal of sociocultural
Competence 5
g, 5 competence:
82
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éPuedo sacar las imagenes de la bolsa?

iClaro que si!

Gracias. ¢ Me ayudas a
colocarlas boca arriba?

iPor supuesto! Dame

algunas y te ayudo.

Esta imagen
representa.... Estoy de
acuerdo
contigo

que le porque...
corresponde

ES0000

El movimiento

Estoy de acuerdo
en lo que dijiste
sobre ..., pero no
tanto en
....porque....

Veo por qué
lo dices. Sin
embargo, yo
opino que...

¢Qué piensas?

¢Qué opinas?

Ahora es mi turno.

Tomar turnos con todas las imagenes.

83

Goals of Dual L

Goal What it means

What it looks like in action

Pillar 3:
Sociocultural
Competence

(a term encompassing
identity development,
cross-cultural competence,
and multicultural
appreciation)

bual Language Education (Howard

* Students working positively with others that
are similar and different from themselves
across a variety of contexts

* Sentence frames that develop discourse

www.TeachingForBiliteracy.com
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e
Agenda:

Welcome & Introductions

Characteristics of Biliteracy
Instruction

Sample Instruction: Part 1 Building
Oracy and Background Knowledge

Sample Instruction Debrief

Planning for Biliteracy

* Day 1 Closure and Exit Ticket C"?

www.TeachingForBiliteracy.com

Materials for today’s session

© cAN

WiDA

Can Dos and
Formative

Assessments

Teaching for Biliteracy
Summer Institute

I-‘I”igh A‘Leverage
Biliteracy
Strategies

Resource
Packet

www.TeachingForBiliteracy.com

86
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I
High Leverage Biliteracy Strategies

High Leverage Biliteracy Strategies

Strategy Name and Description Language Supports and Notes
Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then

T .

describes the concept to the students. aChlng for
o1 e

Teaching for Biliteracy Book: page 81-82 B 1 11 t e r aC 7

Strengthening Bridges

S R between Languages
Language Experience Approach (LEA):
Students experience something meaningful
together (go on a field trip, conduct an

Graphic Supports Interactive Supports

In pairs or partners

In triads or small groups

In a whole group

Using cooperative group

structures

+ With the Internet (Web
sites) or software programs

+ In the native language (L1)

With mentors

Interactive Supports

« In pairs or partners
experiment, read a story). Afterwards, using * In triads or small groups
sentence prompts and strategic partners, the * Ina whole group
teacher asks students to suggest sentences to KAREN BEEMAN 1 * Using cooperative group
retell about the shared experience, and their CHERYL UROW SIMCTASS.

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or i ication of

language standards and foundational skills.

A4

Teaching for Biliteracy Book: page 94 & 104-
105

© Center for Teaching for Bilteracy 1
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igch Leverage Biliteracy Strategies
Strategy Name and Description Language Supports and Notes

Concept Attainment: Concept attainment is
i Sensory Supports Graphic Supports Interactive Supports
a constructivist strategy wherein students AL ot pes
construct an understanding of a new concept « Real-life objects (realia) + Charts « In pairs or partners
through a series of hints or examples of the « Manipulatives « Graphic organizers « In triads or small groups
concept. This is in contrast to the more « Pictures & photographs « Tables + Ina whole group
teacher-centered (and abstract) approach, « Tllustrations, diagrams & drawings | * Graphs + Using cooperat
* Magazines & newspapers * Timelines structures
where the teacher tells the students the e : 4
) . « Physical activities « Number lines * With the Internet (Web
concept they will be studying and then * Videos & Films sites) or software programs
describes the concept to the students. « Broadcasts « In the native language (L1)
« Models & figures * With mentors
Teaching for Biliteracy Book: page 81-82

© WIDA Language Development Standards

otes:
Strategy Name and Description Language Supports and Notes
Languags Experiance Approach (1) per—
together (go on a field trip, conduct an . o Charts « In pairs or partners
experiment, read a story). Afterwards, using « Manipulatives « Graphic organizers « In triads or small groups
sentence prompts and strategic partners, the « Pictures & photographs o Tables « Inawhole group
teacher asks students to suggest sentences to * lustrations, diagrams & drawings | * Graphs + Using cooperative group
retell about the shared experience, and their N s & newspapers = e ‘“";l::‘l';“[ semec (Web
R B g . ical . * With the Internet (Wel
contributions are transcribed into a written o Videos & Films sites) or software programs
piece. This shared text becomes a meaningful * Broadcasts « In the naive language (L1)
literary resource that may be used as a * Models & figures
writing mentor text, reading fluency practice, = : o
8 s WIDA Language Development Standards
and/or meaningful application of grade-level . i 2
. : Notes:
language standards and foundational skills.
Tonrhina far Rilitorncy Raok: naca Q4 2 104.

High Leverage Biliteracy Strategies Page 1

www.TeachingForBiliteracy.com
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Concept Attainment
with Sentence Prompts and TPR

Teaching for Students use visuals

Biliteracy and sentence prompts
e to identify the concept.
& Newvocabulary is
e introduced with visual

and kinesthetic support
to support meaning.q.?

\lJ
gForBiliteracy.com

89

Las caracteristicas Las caracteristicas
ambientales culturales

www.TeachingForBiliteracy.com 45
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Sensory Supports Graphic Supports Interactive Supports
* Real-life objects (realia)
. pingla Sio organizers o [0 TEES [ OUpS
¢ Tables
* Graphs o OSiroens eprou
¢ Timelines structures
¢ Number lines ¢ With the Internet (Web
sites) or software programs
¢ Broadcasts * In the native language (L1)
* Models & figures * With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and Description Language Supports and Notes
Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or les of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Sensory Supports Graphic Supports Interactive Supports

Real-life objects (realia) Charts

Tables
G
Timelines

Number lines

\"A'4

Pictures & phorographs

Rvings aphs
structures
* With the Internet (Web

Physical activities
; sites) or software programs

Broadeasts
Models & figures

« In the native language (L1)

* With mentors

Teaching for Biliteracy Book: page 81-82

Notes:

Sorted photographs to decipher
between environmental and
cultural characteristics.

www.TeachingForBiliteracy.com

92
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Lo que observo en Eﬁ

la columna azul
es que ...

Lo que observo en

la columna anaranjada

es que LLX )

www.TeachingForBiliteracy.com 93
93
an
\.1J/
www.TeachingForBiliteracy.con
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Conversaciones académicas

Pareja B
iOh si! También quisiera
agregar que....

Conversaciones académicas

Pareja B
iOh si! También quisiera
agregar que....

Adicionalmente se puede
decir que...

O, entonces podemos
predecir que todas las
imagenes en la columna
estan agrupados porque..

www.TeachingForBiliteracy.com

6/23/26
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Adapted Readers Theater (ART)
with TPR

' The teacher summarizes or
Tc?achlng for paraphrase is a text as she and
Biliteracy the students act it out.

S hening Brid
bttt e 4 Through the teacher’s

narration, and the interaction
and movement of students,
the concepts and vocabulary
are previewed.

an
\lJ
www.TeachingForBiliteracy.com

KAREN BEEMAN e
CHERYL UROW

97

Las cc———*-=f-*i---

é-_'-—.'-/‘ ;

Las c: s
QI \
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Sensory Supports

Graphic Supports Interactive Supports

* Real-life objects (realia)

Physical activities
1dc
¢ Broadcasts

* Models & figures

<: ¢ Charts >

c organizers

structures
e With the Internet (Web

sites) or software programs
¢ In the native language (L1)
¢ With mentors

¢ Timelines
¢ Number lines

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com

99

Strategy Name and

Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text
while

narrati

This pr

the tey

While

that there is not as much of an emphasis on
associating specific vocabulary with a specific|
movement.

Teaching for Biliteracy Book: page 81

Strategy Name and

L Supports and Notes
Sensory Supports Graphic St I ive Supps
o Real-life ohiecrs (realia) o Charre o In nairs ar narmners

«n  Meaningful frame or Context in which this

strategy was used.

* Models & figures

With mentors

otes:
e Meaningful Frame (i.e., content and unit theme)

Fishbowl: A small group of students is
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of
the students observing their actions and
language. The teacher guides the students in
the fishbowl through the activity, narrating
and providing sentence prompts as needed.
After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

Teaching for Biliteracy Book: page 82 & 136

B

l

Sensory Supports Graphic Supports Interactive Supports

Mags
Physical activities
Videos & Films
Broadcasts
Models & figures

nes & n Timelines structures

pers

Real-life objects (realia) « Charts + In pairs or partners
Manipulatives * Graphic organizers + In triads or small groups
Pictures & photographs * Tables + Ina whole group
llustrations, diagrams & drawings | * Graphs + Using cooperative group

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Number lines

© WIDA Language Development Standards

Notes:

e Meaningful Frame (i.e., content and unit theme)

High Leverage Biliteracy Strategies Page 2 .|

Ieverdge DINLerdey strdlegies, scdr e Ui Loae!

100
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Strategy Name and Description

Lang

uage Supports and Notes

Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text
while the students, guided by the teacher, act
out the story either silently or joining into the
narration using the key academic vocabulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

Strategy Name and Description

Sensory Supports

Graphic St

I (3

Real-life objects (realia)
Manipulatives

Pictures & photographs
Tllustrations, diagrams & drawings
Magazines & newspapers

Physical activities

Videos & Films

Broadcasts

Models & figures

* Charts

+ Graphic organizers
« Tables

* Graphs

* Timelines

+ Number lines

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Notes:

© WIDA Language Development Standards

Lang

uage Supports and Notes

Fishbowl: A small group of students is
elected to model a cooperative activity or
enter task in the "fishbowl," with the rest of
he students observing their actions and

language. The teacher guides the students in

he fishbowl through the activity, narrating
and providing sentence prompts as needed.

fter the students observe their peers
participating in the fishbowl, they return to

heir places and begin the same activity.

Teaching for Biliteracy Book: page 82 & 136

High Leverage Biliteracy Strategies Page 2

G

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives

Pictures & photographs
Tllustrations, diagrams & drawings
Magazines & newspapers

Physical activities

Videos & Films

Broadcasts

Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines
Number lines

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Notes:

WIDA Language Development Standards

more high

leverage biliteracy strategies, scan the QR Code!

101

Biliteracy

Strengthening Bridges
between Languages

KAREN BEEMAN

Fish Bowl

Teaching for

CHERYL UROW

www.TeachingForBiliteracy.com

Students become the model
for demonstrating the
expectation rather than the
teacher telling students
what to do.

102
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Sensory Supports

Graphic Supports Interactive Supports

* Real-life objects (realia)
o Mania .

[ Pictures & photographs
U a o a

T

Physical activities
1dc
¢ Broadcasts

* Models & figures

& drawings

* In pairs or partners

-

<

IC organizers

structures
e With the Internet (Web

sites) or software programs
¢ In the native language (L1)
¢ With mentors

¢ Timelines
¢ Number lines

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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Strategy Name and

Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text
while

narrati

This pr

the tey

While

that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

Teaching for Biliteracy Book: page 81

L Supports and Notes
Sensory Supports Graphic St I ive Supps
o Real-life ohiecrs (realia) o Charre o In nairs ar narmners

«n  Meaningful frame or Context in which this

strategy was used.

* Models & figures l

With mentors ‘

© WIDA Language Development Standards

Notes:

e Meaningful Frame (i.e., content and unit theme)

Strategy Name and

Language Supports and Notes

Fishbowl: A small group of students is
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of
the students observing their actions and
language. The teacher guides the students in
the fishbowl through the activity, narrating
and providing sentence prompts as needed.
After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

Teaching for Biliteracy Book: page 82 & 136

Sensory Supports Graphic Supports Interactive Supports

Broadcasts
Models & figures

In the native language (L1)
With mentors

+ Real-life objects (realia) « Charts + In pairs or partners

* Manipulatives * Graphic organizers + In triads or small groups
* Pictures & photographs * Tables + Ina whole group

+ Tllustrations, diagrams & drawings | * Graphs + Using cooperative group
* Magazines & newspapers * Timelines structures

« Physical activities « Number lines + With the Internet (Web
* Videos & Films sites) or software programs

Meaningful Frame (i.e., content and unit theme)

High Leverage Biliteracy Strategies Page 2

high

104
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High Leverage Biliteracy Strategies

Strategy Name and
Concept i : Concept i is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Sensory Supports

Language Supports and Notes

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives

Pictures & photographs
Tlustrations, diagrams & drawings
Magazines & newspapers

Physical
Videos &
Broadcasts
Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines
Number lines

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Inernet (Web
sites) or software programs
In the native language (L1)
With mentors

Notes:

© WIDA Language Development Standards

Language Supports and Notes

p!
Language Experience Approach (LEA):
Students experience hi i

Sensory Supports

Graphic Supports

Interactive Supports

together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104-

High Leverage Biliteracy Strategies Page 1

Real-life objects (realia)
Manipulatives

Pictures & photographs
Hlustrations, diagrams & drawings
Magazines & newspapers

Physical activities
Videos & Films
Broadcasts
Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines
Number lines

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

© WIDA Language Development Standards

105

The LEA — Language Experience
Approach with TPR

‘Teaching for

Biliteracy

Strengthening Bridges

between Languages

KAREN BEEMAN

CHERYL UROW

Students participate in
a shared experience.
Then, students co-
construct a text.

p. 94 &
pp. 104 -
105

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and Description |
Concept Attainment: Concept attainment is ‘ |
al

«  Meaningful frame or Context in which this

ca

= strategy was used.

concept ey wiil De stuaying ana wnen
describes the concept to the students.

Language Supports and Notes

Feanhic Cunnaree |

Cancars Cunnavee Intavarthia Cunnavee |

* Videos & Films
* Broadcasts
+ Models & figures

sites) or software programs
+ In the native language (L1)
* With mentors

Teaching for Biliteracy Book: page 81-82 S mes Comeert S

Notes:

Strategy Name and p Supports and Notes
Language Experience Approach (LEA):
Students experience something i
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using

Sensory Supports Graphic Supports Interactive Supports

Real-life objects (realia) Charts

Manipulatives

In pairs or partners
In triads or small groups

Graphic organizers

sentence prompts and strategic partners, the + Pictures & photographs * Tables + Ina whole group
teacher asks students to suggest sentences to + Tllustrations, diagrams & drawings | * Graphs + Using cooperative group
* Magazines & newspapers * Timelines structures

retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practict
and/or meaningful application of grade-leve}
language standards and foundational skills.

With the Internet (Web

sites) or software programs

Physical activities Number lines

Videos & Films

Broadcasts

Models & figures

In the native language (L1)
With mentors

Teaching for Biliteracy Book: page 94 & 104

High Leverage Biliteracy Strategies Page 1
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High Leverage Biliteracy Strategies

Strategy Name and p

Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Strategy Name and

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives

Pictures & photographs
Hlustrations, diagrams & drawings
Magazines & newspapers

Physical activities
Videos & Films
Broadcasts
Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines

Number lines

« In pairs or partners

In triads or small groups

In a whole group

Using cooperative group
structures

With the Inernet (Web
sites) or software programs
In the native language (L1)
With mentors

© WIDA Language Development Standards

Notes:

Language Experience Approach (LEA):
Students experience something i

Sensory Supports

Language Supports and Notes

Graphic Supports

Interactive Supports

together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104-

Real-life objects (realia)
Manipulatives

Pictures & photographs
Hlustrations, diagrams & drawings
Magazines & newspapers

Physical activities
Videos & Films
Broadcasts

Models & figures

lotes:

Charts

Graphic organizers
Tables

Graphs

Timelines
Number lines

In pairs or partners

In triads or small groups
In a whole group
Using cooperative group

structures
With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

High Leverage Biliteracy Strategies Page 1

108
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Sensory Supports

Graphic Supports Interactive Supports

* Real-life objects (realia)
o Maonioslow

* Pictures & photographs

¢ Broadcasts

* Models & figures

e drawings

¢ Charts

Graphic organizers

L+ In pairs or partners

| -
"+ Inawhole group

structures
¢ With the Internet (Web
sites) or software programs
¢ In the native language (L1)
¢ With mentors

¢ Timelines
¢ Number lines

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com
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Strategy Name and p

Language Supports and Notes

Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text
while the students, guided by the teacher, act
out the story either silently or joining into the
narration using the key academic vocabulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

Timelines structures

Sensory Supports Graphic St I ive Supps
Real-life objects (realia) * Chares + In pairs or partners
Manipulatives * Graphic organizers * In or small groups
Pictures & photographs « Tables « Ina whole group
llustrations, diagrams & drawings | * Graphs + Using cooperative group

Magazines & newspapers
Physical activities
Videos & Films
Broadcasts

Models & figures

With the Internet (Web
sites) or software programs

Number lines

In the native language (L1)
With mentors

© WIDA Language Development Standards
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Notes:
7 G * Meaningful Frame (i.e., content and unit theme]
Teaching for Biliteracy Book: page 81 g (i-e. )
Strategy Name and Language Supports and Notes
Fishbowl: A small gr f students is
* S Erolp _u en_ _' Sensory Supports Graphic Supports Interactive Supports
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of * Real-life objects (realia) * Charts « In pairs or partners
the students observing their actions and * Manipulatives * Graphic organizers * In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Inawhole group
the fishbowl through the activity, narrating . Ql]umgion; diagrams & drawings | '([imp);.s + Using cooperative group
o * Magazines & newspapers * Timelines structures
and providing sentence PFOMPLSISs needed. « Physical activities « Number lines * With the Internet (Web
After the students observe their peers * Videos & Films sites) or software programs
participating in the fishbowl, they return to « Broadcasts + In the native language (L1)
their places and begin the same activity. * Models & figures * With mentors
Teaching for Biliteracy Book: page 82 & 136 Notes: S WIDA [angusga Development Sandens
e Meaningful Frame (i.e., content and unit theme)

For more information about the strategies above and descriptions to even more high

leverage biliteracy strategies, scan the QR Code!
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High Leverage Biliteracy Strategies

Strategy Name an d ipti Language Supports and Notes
Sensory Supports Graphic Supports

construct an understanding of a new concept * Real-lfe objects (realia) + Charts
through a series of hints or examples of the * Manipulatives * Graphic organizers

concept. This is in contrast to the more * Pictures & photographs * Tables

teache

where

ccccc

descri )

«  High leverage biliteracy strategies...

Coach, TOSA, or
i Supbbort of School and
Teachers: pp- ) District Leaders:

. Specialist:

Instruction Systems and
Classroom

Structures

Support

language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104-
105

111

|
Agenda:

Welcome & Introductions

Characteristics of Biliteracy
Instruction

Sample Instruction: Part 1 Building
Oracy and Background Knowledge

Sample Instruction Debrief

Planning for Biliterac
Day 1 Closure and Exit Ticket \C"F

112

www.TeachingForBiliteracy.com

6/23/26

56



Individual or Team Planning for Next Steps

Elements we have in place:
Affirmations

Areas to work on: Next Steps

Other

Page 45

Institute Resource Packet

113

Handouts and
Presentation Slides
on Teaching for
Biliteracy Website

Center for Teaching
for Biliteracy
Reference List

https://www.teachingforbiliteracy.com/handouts

Biliteracy Strategies

Glossary

Three Linguistic
Spaces

Supporting
Newcomers

A Systems Approach
to Teaching for
Biliteracy:
Digital Tools

Final Session
Evaluation Form

bit.ly/3Qtcw4Q

Pg. 2 of
Resource
Packet

114
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Teaching for Biliteracy Summer Institute Overview

Tuesday, June 23, 2026

Wednesday, June 24, 2026

Thursday, June 25, 2026

7:30 - 8:30 AM
Arrival, registration, material

7:30 - 8:30 AM

Arrival, sign-in, and hot breakfast

7:30 - 8:30 AM

o Students and Goals of
Biliteracy Programs
« The Biliteracy Unit

pick-up, and hot breakfast buffé buffet
8:30 - 11:45 AM 8:30 - 11:45 AM 8:30 - 10:15 AM
Whole Group Whole Group hole Group
« Institute Welcome and o Debrief Sample Instruction « Biliteracy Assessment
Introductions o The Multilingual « Planning for Sustainability:

Perspective
Strategic Use of Teacher
Language: Language Policy

Effective Systems and
Structures

Framework (BUF) Research on Dual
Language Programs
Planning for Sustainability:
Vision and Pedagogy

documents

Lunch 11:45 AM to 12:30 PM | Lunch 11:45 AM to 12:30 PM
12:30 - 3:30 PM 12:30- 3:30 PM

Breakout Groups (by grade band®| Breakout Groups (same as Day 1)

PK-2"? grade; 3"-5'" grade;

secondary: 6" — 12" grade) e Sample Instruction Part 2:

Content, Literacy, and the

e Sample Instruction Part 1 Summative Assessment
Oracy Instruction in

preparation for content

inquiry and literacy

115

]
Biliteracy Unit Framework

10:30 AM - 12:00 PM

eakout Groups (Same as Days 1

2)

« Sample Instruction Part 3:
The Bridge

¢ Institute Closure

12:00 pm
Boxed Lunch and Dismissal

i

stitute Overview
Page 4 p
alfiny
Resource Packet W%

Unit Theme:
* Content Area Standards
e Spanish Language Arts Standards
* Spanish Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment
Building Oracy, Background Knowledge: Language Comprehension

e A ing and y for content i

ion and literacy development.

Resource Packet
Page 15

Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Oracy, background knowledge, and
language comprehension
Inquiry

Oracy, background knowledge, and language comprehension
Comprehensive literacy routines, strategies and reading
behaviors.

Writing Investigations

Oracy, background knowledge, and language comprehension
Comprehensive literacy routines, strategies writing behaviors.

Experiments
Experiences

Foundational Skills and Fluency: Word Recognition

Oracy, background knowledge, and language comprehension
, Phonics, D ding, Encoding,

Orthography
Vocabulary background knowledge, syntax, and semantics

Prace the new language (includes
Listening, Speaking, Reading, and
Writing in the other language

lllustration
Side by Side or

Phonology
Morphology
Syntax and grammar

JUSLUSSSSSY SAIeW.I0

wvw.icaulinigrul piiteiacy.cutii
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EN ESPAN(

@
\'?centerforTeachingfnr Biliteracy

RAMMATIC SUPPORTS

Teaching for
Biliteracy

Strengthening Bridges
between Languages

KAREN BEEMAN p— 4 .l’l"}l.
\l/
ww.TeachingForBiliteracy.com
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Breakfast begins at 7:30 AM
tomorrow morning in the big room.

S\ Bueakfas, %
&E’; i e 4 \@l /i
!-».,\'i &P

The whole group session will begin
promptly at 8:30 AM

A
\1J/
www.TeachingForBiliteracy.com
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http://www.teachingforbiliteracy.com/

Exit Ticket

My biggest

~ takeaway
from today’s

session was...

www.TeachingForBiliteracy.com
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