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Teaching for Biliteracy Summer Institute Overview

Tuesday, June 23, 2026 Wednesday, June 24, 2026 Thursday, June 25, 2026
7:30 - 8:30 AM 7:30 - 8:30 AM 7:30 - 8:30 AM
Arrival, registration, materials Arrival, sign-in, and hot breakf]
pick-up, and hot breakfast buffet buffet purTe
8:30 - 11:45 AM 8:30 - 11:45 AM 8:30 - 10:15 AM
Whole Group Whole Group Whole Group

« Institute Welcome and
Introductions

o Students and Goals of
Biliteracy Programs

« The Biliteracy Unit
Framework (BUF)

« Debrief Sample Instruct]
e The Multilingual
Perspective
« Strategic Use of Teache

Language: Language Po
« Research on Dual
Language Programs
« Planning for Sustainabil
Vision and Pedagogy
documents

« Biliteracy Assessment

« Planning for Sustainability:
Effective Systems and
Structures

10:30 AM - 12:00 PM
Breakout Groups (Same as Days 1
&2)

« Sample Instruction Part 3:
The Bridge
o Institute Closure

Lunch 11:45 AM to 12:30 PM

Lunch 11:45 AM to 12:30

12:30-3:30 PM

Breakout Groups (by grade bands:
PK-2" grade; 3"-5'" grade;
secondary: 6™ — 12" grade)

e Sample Instruction Part 1:
Oracy Instruction in

preparation for content
inquiry and literacy

12:30-3:30 PM

Breakout Groups (same as Day 1)

e Sample Instruction Part 2:
Content, Literacy, and the

Summative Assessment

I
Institute Overview

Page 4 |
Resource Packet
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Agenda:

* Welcome
e The BUF
* Sample Instruction:
Part 3 - the Bridge
e The Six Steps of the Bridge
* Planning for the Bridge
* Institute Closure and Evaluation \C";

www.TeachingForBiliteracy.com

Agenda:

[VEICOME
The BUF
* Sample Instruction:

Part 3 - the Bridge
* The Six Steps of the Bridge
* Planning for the Bridge
* |nstitute Closure and Evaluation \C":
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Language and Content Allocation Plan

Determines:

Daily
Schedules

Classroom
environment

Biliteracy Curriculum/Units

Sample Program

Math
K Science
(80/20) Social Studies

Language Arts

A Math
Social Studies
(70/30) Language Arts
2 Math
Social Studies
(e a0 Language Arts
35 Science

(50/50) Language Arts

Spanish The Bridge English

Social Studies
Language Arts

Language and Content Allocation Plan

Spanish to English: Math, Science, Social Studies,
Language Arts

Language Arts (Through Universal Themes)

Spanish to English: Math, Social Studies, Language
Arts. Science

Language Arts
English to Spanish: Science, Language Arts

Spanish to English: Math, Social Studies, Language
Arts science

Language Arts

English to Spanish: Science, Language Arts

Spanish to English: Science, Language Arts o

Social Studies

English to Spanish: Math, Social Studies, Language

panish to

English: Social
Studies,

Language Arts

Math
Science
Language Arts
Electives

www.TeachingForBiliteracy.com

www.TeachingForBiliteracy.com

6/25/26



6/25/26

1 The Biliteracy Learning Environment r
Student Seating

in Grouis

AJeaqi7 woousse|) ysij3ug

Spanish Classroom Library

Bilingual Books

Sample Yearlong Biliteracy Map - 8th Grade

Subject
Social Studies

Language Arts

“EEE period 3
Period 4

Writing Standard: 3 (Narrative)
Genre: Speculative Eco-Fiction
4,567.8.10

Juswssat

www.TeachingForBiliteracy.com 4
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Sample Yearlong Biliteracy Map - 8th Grade

Sample 8th Grade Biliteracy Map - Please Return to Presenter

Year long storyline for Science/ELA

Writing Standard: 1 (Argument) 'g Standard: 2 (Informational)

s Pe riOd 3 Elective
Period 4 Math

Science
Language Arts

coss sotors.
27512 Evaits compatng deugn soutonsusng  systemsic proces o

Writing S

Writing Standard: 3 (Narrative)
e - ~ Genre: Speculative Eco- n
,5,6.7.8, AII671850 1| 4,567,810 4,5.6.7,8,10
RI2,5,6,8&W898 |3|[-] RL2,4,5 9; & W89A Jall-T RL3,5,6,7; & W.89A B

Sample Yearlong Biliteracy Map - 8th Grade

Bample 8th Grade Biliteracy Map - Please Return to Presenter

Teaching for Biliteracy =
is most effective when all v+
the structures work |
together. =

Iy
fel e s 2 [ e
T e —— G | B e oo o tene o e
3
5 s s rgoe tn | Py =
Writing Standard: 2 (Informative) Writing S1 ‘mx-::"“w e Writing Standard: 3 (Narrative)
Genre: Lab Report Genre: Scientif Panas = = Genre: Speculative Eco-Fiction
4, 10 4567.8.10 I 4567810 4,5.6,7.8.10
RI2,5,6,8 & W898 [3||-] RL2,4,5 9 & W8.9A Bl RL3,56,7; & W89A B
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I 3200
Materials for today’s session

Center for Teaching for Biliteracy
W TeachingForBliteracy com

jistory and Social Science & Spanish Language Arts Unit 1
Teaching for Biliteracy

Summer Institute Language: Spanish Unit Number: 1
Grandview, WA -1789)
i June 2325, 2026 . Whydid , and
Presenters Contact Information Bl of ights, and
Karen Beeman ‘teachingforbiliteracyKB@gmail com
Dana Baum Hardt teachingforbiliteracyDH@gmall.com Unit Standards
Crystal Ramos R@gmail.com this Unit Here
Melody Wharton i MW @gmailcom Content Standarda: GA LSS

o History-Social Science Content Standards:

Institute Outcomes:
+ Describe

1
constiutionl democracy.
1

programs, who they benefi and how the goals of the program will be met L. vision and
pedagogy statement) fervor.
Descr in the US and how the 2

rights e g,
certain unalienable Rights”).

language acquisition program meets the needs of allof its students,
and 3. Analyze how
a

Experience and expl
practices for developing bilinguals.

language. . the federal
+ Descrie hic,and ment.
learners and are included during instruction in each program language. o PP - - PRV

+ Describe bilteracy, M Al eals ofthe Declaration of

e . " Sample BUF
Resource

Packet

www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map - 8th Grade

(8.1134)
‘Sudonts analyza tho ransfomalion o the

i, and complex consecuences of e
(E10.47)

 Statos in response
219

T
g

3

2

3
2|
2

3

2

é

3

2

2

Thiing 1.3
 Rosearch, Evdance.and Pointof Viw 15

Writing Standard: 3 (Narrativo) (Argument) Genre: Explanatory Article
Genre: Historical Fiction Narrative (for magazine or website)
4,5.6.7.8,10 8,10 4.5.6,7,8,10

Unit 4- Science & ELA:
Organisms Adapt and Change Over Time Sustaining Local and Global Biodiversity
A
g s e e
s
o[
e [
= i et s s, s om S, i
I | R e ety e s e
Q R || e st e s ot
3 e
2 o | (R e
B || oata Dot e i o e ke e s,
= e i
5 |t PR e st it i maionto st e o
e
o || EE222%. bt e s o ook st
[  possibie solutions.
7373 ot comatng o sbtns s st s o
h
e
Writing Standard: 2 (Informative) e Writing Standard: 3 (Narrative)
Genr Report shansc - . Genre: Speculative Eco-Fiction
4.56.7.8 10 4567810 4,56.7.810
4z oz g RL2,4,5, 9 & W8.9A Bl RL3,5,6,7;8 W.89A B
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Biliteracy Unit Framework

2

TR Condensed BUF: Scence & SpanishLanguage A U

" Gontont Avoa Standards

* Spanish Language As Siandards a4 R -

«  Spanish Language Development Standards neuses Science and Spanish Language Arts

* Contontand Leracy Big Ions

* Summaiie Assossmont Unt Name£ur Quet forEnrey
BURdg Oreey E sk Kowiets i ags Conprareraion - .

+  Developed the guags <]

3 G

Roading Comprehension Content Area Instruction 3 GSS Sandard

+ Oracy, background knowledgs, and language comprehension | 4 Oracy, background knowledge, and Opinion (Essay) Informationa Texts

. . sstogios and roadr = T

behatdors: I
*  Inquiry naturalresources, and their uses affect | information. ‘and when drawing inferences from the text.

Writing « Investigations (Clari . Iy, state.

M s s e s | o Bt s " "

* Compronensiv eracy rouine, satogies wing behaviors, |+ Experionces et vein e or e
Foundational Skl and Fiusney Werd Recoqnifion v ol ol and e mter s, hewiters urpose onspedtciormation n e o

« Oracy, background knowledge, and language comprehension [1] Examples .

» Phoneme Awareness, Phonics, Decoding, Encoding, w include loss of habitat due to dams, loss of facts and details. RI4.8 Determine the meaning of general

Orthography ] o o s . .
L S — Seluson o buring ot s dom " .
& 3 toinoaton Sectare
‘Summative Assessment [©] 35ETS1- .
3 e

e S srcae: Corirastive Anaiysie - occined e or s nd ot e Gl of vty 0., i hrts o,

R e o matails, e, o Gatrome, e ngs, amion o

* Sidoby Sidoor Uistening, Spoaking. Reading. and | Moranoogy

S e Wi 9 tho cthe jmguege) Syt a grammar
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|
Biliteracy Unit Framework

Condensed BUF: History and Social Science & Spanish Language Arts Unit 1

Grade: 8" ‘ Language: Spanish ‘ Unit Number: 1

Unit Name: The D of American Ct ituti D (1607-1789)

Essential Questions: Why did the American Revolution occur, and how did it she

participated in the Revolution, and how did their actions and compromises influi W h t r m
Revolution influence the creation of the Constitution and Bill of Rights, and how
Standa
Link to Unpacked Standards into Outcome

Content Standards:
History-Social Science Content Standards:

ice?
8.1 - Students understand the major events preceding the founding of the nat n Ot I c e H
constitutional democracy.
u y

1. Describe the relationship between the moral and political ideas of uie areac anu uie
fervor.

2. Analyze the philosophy of government in the D ion of with an is on government as a means
of securing individual rights (e.g., key phrases such as “all men are created equal, that they are endowed by their Creator with
certain unalienable Rights”).

3. Analyze how the American Revolution affected other nations, especially France.

4. Describe the nation’s blend of civic republicanism, classical liberal principles, and English parliamentary traditions.

s underlying the U.S. Constitution and compare the enumerated and implied powers of the federal
Y I I W agna Carta, the English Bill of Rights, and the Mayflower Compact.
ition and the Constitution and the success of each in implementing the ideals of the Declaration of

www.TeachingForBiliteracy.com
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Biliteracy Unit Framework

Unit Theme:

« Content Area Standards

e Spanish Language Arts Standards

* Spanish Language Development Standards
e Content and Literacy Big Ideas

e Summative Assessment

Is planned from .3
the grade-level

o A and il y for content instru 81
e Developed at the beginning of the unit and whenever new lan Sta n d a rd S
-
Reading Comprehension ] 3
. gracy, b:cquoupd knowledge, and Iang_uage zomp(rje_hension « Oracy, background knowledge, and m
. bompll-e ensive literacy routines, strategies and reading language comprehension —
ehaviors. /
e Inquiry <
Writing e Investigations (0]
e Oracy, background knowledge, and language comprehension e Experiments >
» Comprehensive literacy routines, strategies writing behaviors. o Experiences 7
Foundational Skills and Fluency: Word Recognition [72]
e Oracy, background knowledge, and language comprehension D
e Phoneme Awareness, Phonics, Decoding, Encoding, (I)
Orthography [72]
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment (:D
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis ~—
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

www.lcdulinigrul Diileidly.culii
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]
How did | know what language to build

to support inquiry AND literacy?

Unit Big Ideas

IS

History-Social Science Big Ideas:

1.

. | want my students to understand that early American leaders argued that government exists to protect natural rights—and this

. | want my students to understand that early Americans drew on past experiences and legal traditions to design a new system of

. | want my students to understand that the founding of the United States involved complex compromises and intense debates about

| want my students to understand that the American Revolution was driven by growing tensions b British rule and
ideas about natural rights and self-government. (8.1.1, 8.1.2, 8.1.3; Chronological and Spatial Thinking 1; Historical Interpretation 1 &
4). For example,
a. Enlightenment thinkers like John Locke argued that people have natural rights to life, liberty, and property, which inspired
colonial leaders to question monarchical power.
b. The Great Awakening individuals to religious and political authority, promoting ideas of moral equality
and personal responsibility that contributed to revolutionary thinking.

belief shaped both the Declaration of Independence and the U.S. Constitution. (8.1.4, 8.2.2, 8.2.4, 8.2.6, 8.4.4; Historical
Interpretation 1; Research, Evidence, and POV 4; Historical Interpretation 2). For example,
a. The Declaration of Independence asserts that governments derive their power from the consent of the governed and must
protect unalienable rights.
b. The Constitution includes structures like checks and balances and individual protections such as freedom of speech and religion
to secure those rights and prevent tyranny.

government that balanced liberty and order (8.2.1, 8.2.5, 8.2.7, 8.3.1; Historical Interpretation 3; Chronological and Spatial Thinking
2). For example,
a. The Magna Carta and the English Bill of Rights established the principle that rulers are subject to the law, a key idea adopted in
American constitutional design.
b. Colonial documents such as the Mayflower Compact and early state constitutions provided models of representative
government and individual protections that influenced national governance.

www.TeachingForBiliteracy.com
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Academic

Social Language Academic
Achievement

Proficiency Language
Proficiency

i
www.TeachingForBiliteracy.com
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1. | want my students to
understand that the
environmental and cultural
characteristics of a region

influence its economy, politics,
and relationships with others.

A
\1J/
www.TeachingForBiliteracy.com
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Grades 6-8 EXPRESSIVE

Proficiency Level

Grades 6-8
Expressive

Level 6

End of Level 5

End of Level 4

End of Level 3

End of Level 2

End of Level 1

WIDA Expressive Language Chart for Grades 6-8

As multilingual learners work toward the end of a proficiency level, they can consistently. . .

Discourse
Organization, Cohesion, and Density of
Language by Key Language Uses

Express coherent, cohesive ideas by
adapting organizational patterns to
enhance clarity, logical flow, and
audience engagement

Express ideas, strengthening cohesion in

Sentence
Grammatical Complexity of
Language by Key Language Uses

Convey meaning using a variety of

sentence types, showing increasing
control over logical relationships

Convey meaning using compound and

i patterns using given/
information, whole/part relationships,
and paragraph openers

Express ideas, improving cohesion of
organizational patterns across and
within texts by applying substitution,
ellipsis, and parallelism

Express ideas, building logical
ions within izati

complex with
clause variation

Convey meaning using compound and
complex sentences, refining control over
different sentence structures

Convey meaning using simple and

patterns using synonyms and parallel
expressions

Express ideas using basic organizational
patterns, connecting ideas with
demonstratives, pronouns, and
conjunctions

Express ideas using sequencing,
repetition, and transitions for logical
flow

p showing initial
attempts at sentence variation

Convey meaning using simple sentences,
occasionally adding dependent
clauses

Convey meaning primarily through simple
sentences with emerging variation in
sentence structure

Word/Phrase
Precision of Language by
Key Language Uses

Communicate using precise choices,
adding shades of meaning and
figurative language to shape meaning
and effect

Communicate using modal verbs,
hedging, and evaluative expressions
to express opinions, possibility, and
necessity

Communicate using abstract nouns
and adverbials to add clarity about
when, how, and where

Communicate using collocations

and idiomatic expressions to make
language sound natural and contextually
appropriate

Communicate using technical
language to convey complex concepts
in specialized contexts

Communicate using multiple-meaning
words to demonstrate flexible word use
across contexts

for

and Cl;

L]
*  What can the student do with language?

*  What are the connections to the student'’s social, cultural, and multilingual strengths and interests?

www.TeachingForBiliteracy.com
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Grades INTERPRETIVE

Proficiency Level

Grades 6-8
Interpretive

Level 6

End of Level 5

WIDA Interpretive Language Chart for Grades 6-8

Discourse
Organization, Cohesion, and Density of
Language by Key Language Uses

Analyze cohesion of ideas, evaluating
how organizational patterns link ideas
related to events, descriptions, and
relationships through noun groups

Analyze organizational patterns
inideas, determining how meaning is
condensed through compact noun
groups (nominalization)

Sentence
Grammatical Complexity of
Language by Key Language Uses

Comprehend meaning in a variety of
sentence types, recognizing logical
relationships

Comprehend meaning in compound and
complex sentences, recognizing a variety
of ways to combine clauses

As multilingual learners work toward the end of a proficiency level, they can consistently. . .

Word/Phrase
Precision of Language by
Key Language Uses

Understand precise choices using
shades of meaning and figurative
language to shape meaning and effect

Understand choices using modal verbs,
hedging, and evaluative expressions
to express opinions, possibility, and
necessity

End of Level 4

End of Level 3

End of Level 2

End of Level 1

Analyze cohesion of ideas across and
within texts, examining how noun
groups with contextual details add
meaning

Analyze connections between ideas,
examining how noun groups with
clauses expand meaning

Identify basic organizational patterns
inideas, examining how noun groups
with prepositional phrases and
extended modifiers enhance meaning

Identify sequences of ideas, examining
how noun groups with adjectives refine
meaning

Comprehend meaning in compound
and r iz

Understand choices around use of
nouns and adverbials to add

different sentence structures

Comprehend meaning in simple and
compound sentences, recognizing
sentence variation

Comprehend meaning in simple
sentences, recognizing how dependent
clauses enhance logical relationships

Comprehend meaning in simple
sentences, recognizing basic syntactic
variations

clarity about when, how, and where

Und I and

expressions to make language sound
natural and contextually appropriate

Understand technical language to
support comprehension of complex
concepts in specialized contexts

Understand multiple meanings,
demonstrating flexible word use across
contexts

for

and Cl

9
*  What can the student do with language?
*  What are the connections to the student’s social. cultural. and multilinaual strenaths and interests?

www.TeachingForBiliteracy.com
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Unit Theme:
* Content Area Standards

* Spanish Language Arts Standards

* Spanish Language Development Standards
« Content and Literacy Big Ideas

Building Oracy, Background K led, L Compr _I.I
e Academic listening and speaking r y for content instruction and literacy development.
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. o
. racy, background knowledge, and language comprehension o Oracy, background knowledge, and m
. Complrehenswe literacy routines, strategies and reading language comprehension —
behaviors. q
e Inquiry <
Writing * Investigations (0]
* Oracy, background knowledge, and language comprehension e Experiments >
+ Comprehensive literacy routines, strategies writing behaviors. o Experiences 7]
Foundational Skills and Fluency: Word Recognition »n
e Oracy, background knowledge, and language comprehension CD
* Phoneme Awareness, Phonics, Decoding, Encoding, (7]
Orthography [72]
* Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment c:D
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis ~
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
www.TeachingForBiliteracy.com
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Biliteracy Unit Framework Components

Building Initial Oracy and Background ledge: L Compi ion - Using strategies such as Concept Attainment, Sorts, Sentence
Prompts, TPR, Adapted Reader Theater (ART), etc., students develop initial oracy and background knowledge. Throughout the unit, oracy for
academic language found in informational texts, reading, and writing skills from the language of the standards, and content-specific academic
language continue to be developed. (See the Reading Comprehension, Writing, and Content section below).

Strategies to use may include:
e Concept Attainment (p.81-82): Through analysis of a series of images shared by the teacher, students will attain the concepts of
environmental and cultural characteristics and describe elements of each.

o Images for: el clima, la relieve/la geografia fisica, la flora, la fauna, los recursos naturales, los riesgos naturales, los cuerpos de
agua; la lengua/el idioma, la religién y las creencias, las tradiciones, los costumbres, las celebraciones, los valores, las normas, el
vestimento, la alimentacidn, la organizacion social, la educacion, la tecnologia, las herramientas.

e Sentence Prompts (p. 83): with images used to scaffold students in producing complete sentences when observing examples of
environmental and cultural characteristics.

o Enla columna a la izquierda observo...

En la columna a la derecha observo....

En las dos imdgenes de la columna a la izquierda observo...

En las dos imdgenes de la columna a la derecha observo....

En la imagen en la columna a la izquierda ahora noto que...

En la imagen en la columna a la derecha ahora noto que..

En la columna anaranjada veo...

En la columna morada veo..

Las imdgenes en la columna izquierda/anaranjade se relacionan en que...
Las imdgenes en la columna derecha/morada se relacionan en que...
En la imagen observo...

Por lo tanto. nienso aue pertenece a la columna  poraue

Page 19
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W.8.6 — Use technology, including the Internet, to produce and publish writing and students that are only available in English):
present the relationships between information and ideas efficiently as well as to interact * Revolucidn estadounidense: Una
and collaborate with others. visién general de la Guerra de
independencia de los Estados
W.8.7 — Conduct short research projects to answer a question (including a self-generated Unidos y su impacto en la historia
question), drawing on several sources and generating additional related, focused del pais
questions that allow for multiple avenues of exploration. e Historia de los Estados Unidos: Una
quia fascinante de la historia de
W.8.8 — Gather relevant information from multiple print and digital sources, using search América, que incluye eventos como
terms effectively; assess the credibility and accuracy of each source; and quote or la revolucién americana, la Guerra
paraphrase the data and conclusions of others while avoiding plagiarism and following a franco-india, el motin del té de
standard format for citation. Boston, y Pearl Harbor
o Library of Congress
W.8.10 - Write routinely over extended time frames (time for research, reflection, and « National Humanities Center
revision) and shorter time frames (a single sitting or a day or two) for a range of discipline- « History.com
specific tasks, purposes, and audiences. o lcivics.org.
Click here (or scan the QR code) to access the outcomes for these writing standards.

T Prior to reading a text for inquiry, oracy is
also developed on language that is
unfamiliar to the students ensure
comprehension.

Explicit writing instruction will include Comprehensive Literacy strategies and routines such as:

* Modeled and shared writing

Mini lessons Click here (or scan the QR code) to access
Interactive Writing the outcomes for the History-Social
Science and Skills standards.

Independent writing
Interactive proofreading, editing, and revising

- Page 25

www.TeachingForBiliteracy.com
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Elements of Comprehensive Literacy

Oral language Language
Foundational Skills . Phonology
. Phoneme awareness . Morphology

. F
 Th

e BUF includes all the elements of

A Comprehensive Literacy
Language Lcumprenension riuerncy

. Vocabulary . Writing

. Background Knowledge . Handwriting
- Syntax . Spelling

. Semantics . Grammar

www.TeachingForBiIitergg.)Ja?\‘poS ition
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Background Knowledge
facts, concepts
Hes—m;
breadth, precision, links ‘
-
Language Structures
syntax, semantics

Reading Rope fo

Strands of Oral Lan
Literacy)

Alphabaetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

-
Verbal Reasoning
![( inference, me!aphor )‘ ;a
, -~ ‘ 2s\nBl

Second

Language
Acquisition proficiency level

Metalinguistic | Time

Awareness Wrd

Linguistic

Scaffolds

7<‘ I\ e

throughout

25

Language
Comprehension

Sackgvound Knowledge H Ow
facts, concepn
bulary
btead(h precision, links
Language Structures
syntax, semantics

'd we build .,
literacy
knowledge?

efo

teracy

Sight Recognition
familiar words

Oral [
Verbal Reasoning ‘
Language )
Developme - a‘”ml
Literacy Knowledge &
Second print concepts, genres
Language
Acquisition
Metalinguistic
Awareness wor.d . /
Recognition '
Linguistic e
o) wareness
Seroc N
Alphabaetic Principle /
spelling, letter-sound
correspondence

26
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Oral

Language

Developme
Second

Language
Acquisition

Language Structures
syntax, semantics

LA™ S
Verbal Reasoning | ¢ I
Iinference, metaphor \.

Literacy l(mwlodgo
p . 8

How’d we bwld
literacy
knowledge?

efog

teracy

What did we

Word build literacy

Metalinguistic | Time
Awareness e
Recognition
Linguistic
Scaffolds Ph:m;loilgcal An'r’uon:u

yllabl: phoneme!

Alphabetic Principle
spelling, letter-sound
orres pondence

sngm Recognition
familiar

3
n

,
L
A 1 A-
- 3

knowledge in
»
. preparation for?

/

words

27

(@]
SANTIAGO
MAZARRO

FUERTE

DE LA

FIORIDA

ELISA CARBONE (8

ALBERT SANCHEZ PINOL

nantelimoralmorales)
EL DISC URSO ]D;E

JORGE
MOLIST

ESPANOL

www.TeachingForBiliteracy.com
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Background Knowledge
facts, concepts

Vocabulary

breadth, precision, links

g

Language Structures
syntax, semantics

Oral
Language
Developme

Second
Language
Acquisition

Lan e
Comprggzﬁiion Readlng Rope fo
Strands of Oral Lan

Literacy)

al language
opment
throughout

:

Metalinguistic
Awareness

Recognition

Phonological Awareness
syllables, phonemes

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

Linguistic
Scaffolds

How is word
recognition
integrated?

29

Word Recognition: Foundational Skills, Language, and Fluency — The teacher delivers instruction
aligned to the foundational skills and language standards according to the systematic sequence
adopted by the district’s word recognition program as well data gathered from the unit’s reading
and writing activities to inform pacing and instructional grouping. Word recognition is taught
within the meaningful context of the unit topic, utilizing familiar vocabulary and terms to
exemplify and explicitly practice the skills in the foundational skills and language standards.
Instruction can delivered in whole group, small group, or individually, depending on the needs of
students.

For example, Language standards that can be addressed include:
e L.8.1 Demuestran dominio de las normas y convenciones de la gramatica y del uso del
espafiol al escribirlo o hablarlo.
o L.8.1b - Conjugan y usan verbos en voz activa y pasiva.

Voz activa - El sujeto realiza la accién

Los colonos desafiaron al gobierno britanico.
George Washington liders el ejército continental.

Thomas Jefferson escri la Declaracién de Independencia.
Las tropas britanicas atacaron a los rebeldes en Lexington.
El Congreso aprobé la independencia en 1776.

Voz pasiva - El sujeto recibe la accién; se usa el verbo ser + participio pasado

El gobierno britanico fue desafiado por los colonos.
El ejército continental fue liderado por George Washington.

La Declaracién de Independencia fue escrita por Thomas Jefferson.
Los rebeldes fueron atacados en Lexington por las tropas britanicas.
La independencia fue aprobada por el Congreso en 1776.

o L.8.1c- Conjugan y usan verbos en modo indicativo, imperative-y

Lt i 1 L
P y-+o5-p: &

Presente (hechos actuales o descripciones)

Page 26 www.TeachingForBiliteracy.com

Listening Standards
age effectively in a range of
e discussions (one-on-one, in
teacher led) with diverse
grade 8 topics and texts,
others’ ideas and expressing
learly.
lome to discussions prepared,
ng read or researched material
er study; explicitly draw on that
baration by referring to
lence on the topic, text, or issue
robe and reflect on ideas under
ussion.
bse questions that connect the
s of several speakers and
bond to others’ questions and
ments with relevant evidence,
ervations, and ideas.
icknowledge new information
essed by others, and, when
ranted, qualify or justify their

views in light of the evidence
bented.

lyze the purpose of information
n diverse media and formats
ly, quantitatively, orally) and

e motives (e.g., social,
I, political) behind its
n.
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GRADE EIGHT
LANGUAGE STANDARDS

a focus for instruction each year to help ensure
that students gain adequate mastery of a range
of skills and applcations. Students advancing
through the grades are expected to meet each
year's grade-specific standards and retain

or further develop skills and understandings
mastered in preceding grades. Beginning in grade
6. skills and understandings that are particularly
likely to require continued attention in higher
grades as they are applied to increasingly
sophisticated writing and speaking are marked
with an asterisk . See the table on page 30 for a
complete listing and Appendix A for an example of
how these skils develop in sophistication.

Dermonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

participles. infinitives) in general and their
function in particular sentences.

b. Form and use verbs in the active and

Form and use verbs in the indicative,
imperative, interrogative, conditional, and
subjunctive mood

lecognize and correct inappropriate SIS

2. Demonstrate command of the conventions of
standard English capitalization, punctuation,
and spelling when writing,

~ OCTAVO GRADO
ESTANDARES DE LENGUAJE

proveen un enfoque para la enseiianza correspondiente
a cada afio escolary contribuyen a que los estudiantes
adquieran el dominio adecuado de una serie de
destrezas y aplicaciones. Se espera que los estudiantes
que avanzan de un grado a otro cumplan con los
estandares especificos de cada grado y mantengan

o perfeccionen cada vez més las destrezas y los
conocimientos adquiridos en los grados anteriores. A
partir de sexto grado, las destrezas y los conocimientos
que probablemente requieran atencién constante enlos
grados superiores, conforme se aplican a la expresion
oral y escrita de manera cada vez més sofisticada, estén
marcados con un asterisco (). Ver la pagina 30 donde
aparece un listado completo y el Apéndice A en donde
se muestran ejemplos del incremento en la sofisticacion
en el desarrollo de estas destrezas

Demuestran dominio de las normas y convenciones
de la gramética y del uso del espaol al escribirlo o
hablarlo

del verbo (gerundios, participios, infinitivos) en
general,y su funcién en oraciones especificas.

b. Conjugan y usan verbos en voz activa y pasiva.

Conjugan y usan verbos en modo indicativo,
imperativo y subjuntivo, asi como el tiempo
condicional y los pronombres interrogativos.

Demuestran dominio de las normas y convenciones
del espafiol para el uso de las letras maysculas,
signos de puntuacion y ortograia al escribir,
poniendo particular atencion a las reglas que difieren
del inglés,

a. Use punctuation (Gomma, elipsis, dash) to
indicate a pause or break.

b. Use an ellpsis to indicate an omission.

c. Spell correctly.

Knowledge of Language

3. Use knowledge of language and its conventions.
when writing, speaking, reading, or listening.

a. Use verbs in the active and passive voice
and in the conditional and subjunctive
mood to achieve particular effects (e.q.,
emphasizing the actor or the action:
expressing uncertainty or describing a state
contrary to fact).

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of unknown
and multiple-meaning words and phrases

based on grade 8 reading and content,
choosing flexibly from a range of strategies.

Use context (e.g., the overall meaning of a
sentence or paragraph; a word's position
or function in a sentence) as a clue to the
meaning of a word or phrase.

b. Use common, grade-appropriate Greek
or Latin affixes and roots as clues to the
meaning of a word (e.g.. precede, recede,
secede).

©San Diego County Offce of Education * December 2012

www.TeachingForBiliteracy.com

a. Utiizan la puntuacién correcta (por ejemplo: coma,
puntos suspensivos, raya) para indicar una pausa
cortao prolongada.

b. Utiizan los puntos suspensivos para indicar una
omision.

c. Escriben con ortografia correcta.

Conocimiento de lenguaje
3. Usan el conocimiento del lengueje y sus
convenciones al escribir, hablar, leer o escuchar.

a. Usan verbos en voz activa y pasiva y en sus
modos indicativo, subjuntivo e imperativo, para
lograr efectos especificos (por ejemplo: hacer
hincapié en el sujeto o la accion; expresar
incertidumbre o describir un estado contrario a los
hechos).

Adqui 'y uso de vocabulario
4. Definen o aclaran el significado de palabras y
frases cuyos significados desconocen o que tienen
significados miltples, baséndose en lecturas y.
contenido académico correspondientes al octavo
grado, seleccionando con flexibilidad entre una serie
de estrategias.

. Usan el contexto (por ejemplo: el significado
global de una oracién o parrafo; la colocacion o
funcion de una palabra dentro de una oracién)
como clave para descifrar el significado de una
palabra o frase.

. Usan afijos y raices comunes que provienen del
griego y del latin, adecuados al nivel de octavo
gredo, como claves para descifrar el significado
de palabras (por ejemplo: preceder, retroceder,
proceder, desdecin).

Grade Eight / Octavo Grado | 18

31

Second
Language

Acquisition Lan

Languag
syntax, semantics

Verbal Reasoning
inference, metaphor

Literacy Knowledge
print concepts, genres

Awareness

Linguistic
Scaffolds

Metalinguistic | Time

Phonological Awareness

Word
Recognition

syllables, phonemes

Alphabaetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

Reading Rope fo

Strands of Oral Lan

- What about
writing? ‘

Literac)

Writing

* Oracy
Handwriting
Spelling
Grammar
Composition
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Biliteracy Unit Framework

Unit Theme: H d
« Content Area Standards a n O u tS
e Spanish Language Arts Standards
* Spanish Language Development Standards Pa e 1 5
e Content and Literacy Big Ideas g
e Summative Assessment
Building Oracy, Background Ki L Compr
o A ic i ing and y for content i ion and literacy development.
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.
Reading Comprehension Content Area Instruction
e Oracy, background knowledge, and language comprehension « Oracy, background knowledge, and
. Compl:ehenswe literacy routines, strategies and reading language comprehension
behaviors. /
e Inquiry
Writing e Investigations
e Oracy, background knowledge, and language comprehension e Experiments
» Comprehensive literacy routines, strategies writing behaviors. o Experiences

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension
e Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
e Vocabulary background knowledge, syntax, and semantics

Summative Assessment

JUSWISSSSSY SAIeW.IO

Bridge — Transfer
o lllustration

« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

Bridge — Transfer and Practice.
Practice the new language (includes Phonology

Bridge: Contrastive Analysis

www.lcdulinigrul Diileidly.culii

33

The BUF supports biliteracy in

that....

Instruction planned using the BUF helps
students meet the three goals of Dual

Language because....

Teachers:
Instruction

Coach, TOSA, or
Support or
Specialist:
Classroom

Support

School and
District Leaders:
Systems and
Structures

34
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Materials for today’s session

Condensed BUF: History and Social Science & Spanish Language Arts Unit 1

an
\1/ Center for Teaching for Bilteracy
wn TeschingForBiterseycom
Grade: 8" Language: Spanish Unit Number: 1
. - Unit Name: The Development of American Constitutonal -1789)
Teaching for Biliteracy )
Summer Institute i Why did the American \d how did it shape ic
par ot
il of Rights, and

Grandview, WA

e
Presenters Contact information
Karen Beeman ‘teachingforbilteracyks @gmailcom forthi
a Content Standards: CA 155
Crystal Ramos v-Social e )
Melody Wharton
1
inst fervor.
2 means
g n thelrCreator with
certain unalienable Rights")
3. Anayze how the American Revolution affcted other nations, especially France
B Ysblend d Engsh parlamentary traditons.
8.2- 5t Jers o the federal
Sa I I l ple B U I e pecaradonof

Resource
Packet \
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~
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Agenda:
Welcome

Sample Instruction:

Part 3 - the Bridge

* Planning for the Bridge

www.TeachingForBiliteracy.com

* Institute Closure and Evaluation \C"?

36
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H-
Unit Theme:
* Content Area Standards
Spanish Language Arts Standards
* Spanish Language Development Standards
« Content and Literacy Big Ideas
* Summative Assessment
Building Oracy, Background K led, L Compr

e Academic listening and speaking r

y for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension

e Comprehensive literacy ro ~
behaviors.

e Oracy, background knowle
e Comprehensive literacy ro

Foundational Skills and Fluenc)

* Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

Y y background knowled

Content Area Instruction

e Oracy, background knowledge, and language comprehension

e This is what we will
experience today!

e Oracy, background knowledge, and language comprehension

syntax, and semantics

Oracy, background knowledge, and
sion

Bridge — Transfer

« Side by Side or Lis?e.nin_g, Speaking, Readi

www.TeachingForBiliteracy.com

Bridge - Transfer and Practice.
e lllustration Practice the new language (includes Phonology

JUSLUSSaSSY SAleW.I0

Bridge: Contrastive Analysis

Morphology
ntax a

37

‘Teaching for
Biliteracy

Strengthening Bridges
between Languages

KAREN BEEMAN

CHERYL UROW

www.TeachingForBiliteracy.com

Chapter 10
Pg. 133
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— We take a systems approach to

teaching for biliteracy
where ALL stakeholders play a

critical role
and all structures work together

to support instruction that
ensures ALL students meet the

www.TeachingForBiliteracy.com
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Assessment and
data use

Assessment and
data use

© Center for Teaching for Biliteracy

School & District
Teachers Coaches, :I'QSAs, &
Specialist Leaders
Structures
Instruction Class.room Support Learnlng
. * Using the context environment
* Strategies . .
of the unit to Biliteracy
0 SlReE support students Schedul
* Grouping Styles Be . ¢ ? uies
. o * Co-teaching and Pacing
* Differentiation modelin Unit flow & ri
* Integration and ) .g nit _OW rigor
. instruction Planning
unit flow . .
* Planning for Collaboration
¢ lesree instruction L
organization . anglage
. * Professional development
* Increase in rigor
development Goals for PD

Collecting and
using assessment
data

40
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Materials for today’s session

(AN

densed BUF: History and Social Science & Spanish Language Arts Unit 1

Unit Number: 1
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mmmmm
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tions, especially Fr

olution afected other nations, especill France
lasical bera principes, and Englh parlamentry traditons.

Jers o the federal
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider
when grouping or pairing students? \

2\
=

¢

www.TeachingForBiliteracy.com
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I ]
Where do you fall in Spanish?

Nivel 1 Nivel 2 Nivel 3 Nivel 5
Entrando Conectando
* Seguir i * Seguir les |+ Categorizar ejemploscon |+ Identificar ideas * Usar informacién oral
verbales de un paso de miltiples pasos contenido académico principales y detalles de para cumplir con tareas
« Emparcjar lenguaje social |+ Clasificar apoyos visuales siguiendo ditccciones un discurso oral del nivel de grado escolar
con apoyos visuales con contenido académico | orales + Completar tarcas con + Evaluar lo que alguicn
« Identificar con gestos siguiendo Emparcjar pus ido académi quicre decir y reaccionar ?
objetos, personas, orales principales de un texto basadas en discurso oral adecuadamente 3
o lugares segiin + Ordenar apoyos visuales leido en vozalta conlos | = Aplicar estrategias de + Hacerinferencias deun | @
e | declaracioncs orales/ siguiendo dirceciones apoyos visuales aprendizaje a situaciones wexto del nivel del grado | 3
< | pregunias (cjemplo: orales * Usar estrategias de nuevas escolar leido en vozalta |
& | apuntar para seialar) * Identificar informacién aprendizaje descritas * Actuar o dramatizar « Diferenciar entre g
D |+ Emparejar lenguaje presentada en cuadros o oralmente diferentes escenarios muldples géneros leidos
@ | instruciivocon tablas scgiin instrucciones |+ Identificar cjemplos siguiendo lecrura oral envozala ;
representacién visual orales cotidianos, descritos
(cjemplo: “Usa un kipiz oralmente, de conceptos
con punta’) con contenido académico
« Asociar lenguaje oral
con diferentes tiempos
(ejemplo: pasado,
presente, futuro)
Nivel 1 Nivel 2 Nivel 3 Nivel 5
Entrando Emergiendo Desarrollando Conectando
+ Contestar preguntasde |+ Transmitir contenidoa | * Empezar a expresar el + Panafrascar y resumir ideas | * Defender un punto de
sifno o de eleccion través de palabras/frases de | tiempo con diferentes presentadas oralmente vista y dar razones
+ Empezar a usar ala frecuencia tiempos gramaticales + Defender un punto de * Usar y explicar metdforas
vocabulario de uso general |+ Decir los puntos * Recontar o parafrascar vista y similes
y de alta frecuencia principales de una ideas de un discurso + Explicar resultados + Comunicar con fluidez z
* Repetir palabras, conversacién del salén * Dar presentaciones orales |+ Explicar y comparar en contextos sociales y i
frases cortas, o partes * Describir situaciones breves con contenido concepros con contenido académicos =
‘memorizadas usando cjemplos de académico académico * Negociar significado de .
e |+ Contestar preguntas oraciones modeladas * Decir sus opiniones + Concetar ideas con sus algo en conversaciones
< | interrogadivas en el + Describir rutinas y eventos | * Conectar ideas de detalles y con evidencia grupales
@ | contexto de compartir dela vida diaria un discurso usando * Defender opiniones « Hablar y dar ejemplos §
S| experiencias personales * Expresar necesidades y transiciones (gjemplo: usando rezones y. de ideas abstractas 2
(cjemplo: quién, qué, deseos coridianos pero, cuando) evidencia que as apoye relacionadas con &
cuindo, dénde) * Comunicarse en * Usar diferentes registros contenido académicos
situaciones sociales dentroy fuera del salén (cjemplo: democracia,
+ Hacer periciones « Decir ideas principales justicia)
con el apoyo de detalles
« Pedir clasificaciones
(cjemplo: controlarse a st
‘mismo)

43

1 - Beginner
2 - Some recepti

errors

said and written

6 — Native like

WIDA Level Descriptors for our Self-Assessment

ve

3 - Can understand and
produce with grammatical still need academic linguistic

4 - Can understand and
produce most of what is

No such thing as lower than 1

Understands and responds
with simple words and phrases

May sound socially fluent but

register

Some challenges to
understanding and production

5 — Very high functioning  Receptive and productive with

isolated instances of challenge
Receptive and Productive use

44
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Strategic Pairing In the Classroom
] ==/ '
DJmp 5
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Planning for the Bridge ‘

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

Resource packet
p. 40

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
language of instruction from students

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
new language (i.e., build oracy in the opposite
language).

46
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I |
Language Use Norms

Respect regionalisms.

Use circumlocution.

Avoid code-switching.

Use this sentence starter: ¢Como se dice...
en espanol?

Do not translate for your partner.

Engage actively in the sample instruction.
Be respectful students so that you can
experience the strategies.

www.TeachingForBilTteracy.com

I
Marking the Language of Instruction

www.TeachingForBiliteracy.com
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Espaiol English
Las caracteristicas Environmental
ambientales characteristics e v
Las caracteristicas Cultural

culturales characteristics
La politica Politics
La economia Economics

Las interacciones
regionales

Regional dynamics

El consentimiento
de los gobernados/
ciudadanos

Consent of the
governed

Los derechos
naturales

Natural rights

El autogobierno/
gobierno propio

Self-government

La soberania

Sovereignty

www.TeachingForBiliteracy.com

50
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Planning for the Bridge

Re S 0 u rc e 1. Review in the language of instruction
packet p. 40

4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

e Bridge for Contrastive Analysis

51

PRINCIPLES FOR

What are the goals of Dual Language? k=

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

How does this type of
instruction help students meet
each of the three pillars?

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com
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I ]
Agenda:

Welcome
The BUF
Sample Instruction:

* Planning Tor the bridge
* Institute Closure and Evaluation \”?

www.TeachingForBiliteracy.com

]
Materials for today’s session

I dLNnTL an
www.TeachingForBiliteracy.com
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|

Unit Theme:
* Content Area Standards
* Spanish Language Arts Standards
* Spanish Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment

Building Oracy, Background Ki Compr

e Oracy, background knowledge, and language comprehension

* Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

* Vocabulary background knowledge, syntax, and semantics

e Academic listening and speakil y for content instruction and literacy development.
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

| What did we do
I during the Bridge?

Summative Assessment

e Side by Side or
* Asisedice

i Phonology
Listening, Speaking, Reading, and Morphology
Writing in the other language)

Syntax and grammar
Pragmatics.

104

QwIsso
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Planning for the Bridge

1. Review in the language of instruction

These
steps are a 1
framework

4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

4

2. Elicit key words/phrases/sentences in the
language of instruction from students

to use for
planning. p)

5. The Bridge for Contrastive Analysis

5

3. The Bridge for Transfer: Practice the terms in the

Resource
new language (i.., build oracv in the opposite
p a C ket p . 40 language). 3

6. The Bridge for Transfer: Practice

6

56
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Planning for the Bridge

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

Resource packet
p.40

8th Grade History-Social Science & SLA Unit 1
Planning for the Bridge from Spanish to English

1. Review in the language of instruction | 4. The Bridge for Transfer - Match the key.
————— ordphrssssenteces o the therlangusge
2. Elicit key words/phrases/sentences in the 5. The Bridge for € & —— =
R0 B

language of instruction from students —_—
La economia y a politca de un lugar
afectan c6mo ls personas comparten o
compiten por los recursos y como se
elagionan con otros grupos.

Faclitated by the
ﬁ English teacher

Facilitated by the
Errrhs during English time
during Spanish time.
z Y 5 The
language of instruction from students Contrastive Analysis - Pragmatics
I —— L
3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for
new language (i.e., build oracy in the opposite ety
Spani Facilitated by the
language). during Spanish time English teacher
s during English time
3. The Bridge for Transfer - Practi in | 6. The Bridge for

the new language

Typically, because secondary dual language
students have been exposed Lo the acadernic
language of science, socal studies, math, and
language arts in both langusges for years, and
because secondary DL students disperse toa

The economy and poltics of a lace

s, sbow e s | e oot
ot e mporan o o i st - porebly
& through collaborative planning with the ESL.
Facilitated by the y ! | teacher - for any newcomers to English (recent
e ol 0 e o U9) 5 ol fce
Beralr ke e et e

57

The Bridge - Step 1:
Review in the Language
of Instruction

www.TeachingForBiliteracy.com
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Espaiiol English

— Step 1

www.TeachingForBiliteracy.com

¢
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.

Planning for the Bridge

The Bridge -
Step 1:

* Teacher
reviews in the
language of
instruction

1. Review in the language of instruction

Fagilitatad by tho

=
Spani ééjﬂ_ef% s
< =4
La economia y la politica de un lugar
afectan como las personas comparten o
compiten por los recursos y cdmo se
relagionan con otros grupos.

W i
2. Elicit key words/phrases/sentences in the
language of instruction from students

4. The Bridge for Transfer: Match the key
words/ph /: to the other |

5. The Bridge for Contrastive Analysis

 Students
actively
engaged

3. The Bridge for Transfer: Practice the terms in the
new language (i.e., build oracy in the opposite
language).

6. The Bridge for Transfer: Practice

60
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Pages 28-29 of the 8t Grade Science/SLE Unit 1 BUF

Bridge - Transfer
Side by Side

Steps1,2,3,4

The Bridge
Bridge-Transfer Bridge: Contrastive Analysis
Practice Asi-se-dice
Step 6 Step 5

Set up the chart paper: Make a T-Chart

Step 1: Review the TPR with the

key vocabulary from the unit (as
students gathered information

Step 2: Elicit key vocabulary from
the students based on what they
learned in the unit and write those
words in the Espafol side of the
chart.

Step 2 (continued): Engage
students in using the list in an LEA
to write a brief paragraph that
includes some the key terminology
and highlights a key idea students
learned from the unit.

Step 3: Practice key vocabulary in
English using the same TPR and
images

Step 4: Once students have
engaged in the TPR to the point
that oracy has been built in English
and students have the academic
language in English, the teacher
leads the students in adding the

Most secondary
programs do not
include trancfar

Step

courses are taught in
Spanish.

However, if transfer
practice time were
feasible and it did not
take away from
Spanish time,
students would
engage in activities to
practice using the key
vocabulary
transferred in all four
language domains:
listening, speaking,
reading, and writing.
Students identified as
Language Learners
can engage in these
activities in their ESL
supported classes.

Metalinguistic Skills: While the following are possible teaching points

planned by the teachers, the teachers also accept and highlight the areas of

contractive analysis noticed by the students. While several are planned
wally only one is selected.

1 v — In Spanish, each vowel has one stable sound. In English, vowels

adictable: they can make different sounds and have many spelling
patterns for the same sound (and sometimes include consonants). This is an
example of how Spanish and English differ.

Espafiol English

(each vowel only
makes one sound; the
sound each vowel
makes is always the

(vowels are varied: they can make different
sounds and there can exist many different
spelling patterns for the same sound (and

sometimes include consonants)

same)

La soberania Sovereignty (sQv-er-gjgn:-ty; ejg makes the
sound ‘i’)

La autoridad Authority (au-thor-i-ty; au together makes
one vowel sound; y makes a vowel sound,

La igualdad Equality (e-qua-li-ty; ya together make one
vowel sound; y also makes a vowel sound)

Através de Through (Qugh, together makes the sound

/09/ - one vowel sound)

Morphology- The suffix ”-dad”/"-ity" is used to create nouns that describe
a quality, state, or condition. In both languages, this suffix is typically added
to adjectives to form nouns that refer to the characteristic or attribute

www.TeachingForBiliteracy.com
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8th Grade Student Schedule

Subject

Language

Period 1

\ Steps 1
0C0CI1IdI SLUuUIcS

Spanish

Period 2

uage! Spanish

Period 3

Elective

English

Period 4

Math

English

Period 5

Science

English

Period 6

Language Arts

English

www.TeachingForBiliteracy.com
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8th Grade Student Schedule

Subject Language
Start new unit
Block Period Steps 1 Spanish
Integrated
Period 3 Elective English
Period 4 Math English
Period 5 Science English
Period 6 Language Arts  |English

www.TeachingForBiliteracy.com
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The Bridge - Step 2:
Elicit key

in the language of

www.TeachingForBiliteracy.com

words/phrases/sentences

instruction from students

¢
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Espafiol English

Las caracteristicas
ambientales

Las caracteristicas
culturales

La politica

La economia

Las interacciones
regionales

El consentimiento

de los gobernados/
ciudadanos

Los derechos
naturales

El autogobierno/
gobierno propio
La soberania

A
\1J/
Ste p 2 www.TeachingForBiliteracy.com
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Planning for the Bridge

]
B [ 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
| - ds/oh / I
e I g e words/pl / to the other

Faciliiaind huthao

=
i il
Step 2: Ral &4 cup
5 N
. < =4

La economia y la politica de un lugar
afectan como las personas comparten o

compiten por los recursos y cdmo se

Y relagionan con otros grupos.
Stu.dents e
a ct I Ve I y e n ga g e d 2 Elicit key: yvc{rds{!:hra'ses/s: nces in tr:ne.m 5. The Bridge for Contrastive Analysis

e The | Facilitat -

€ language Spanish Te -
generated by 2Ra0l:
students is what
i S t ra n Sfe r re d 3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
new language (i.e., build oracy in the opposite

* The teacher aneusee
does NOT tell
students what

words to Bridge .,

66
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Pages 28-29 of the 8t Grade Science/SLE Unit 1 BUF

The Bridge
Bridge - Transfer Bridge-Transfer Bridge: Contrastive Analysis
Side by Side Practice Asi-se-dice
Steps1,2,3,4 Step 6 Step 5
Set up the chart paper: Make a T-Chart Most secondary Metalinguistic Skills: While the following are possible teaching points
and label the left side Espaiiol in green and | programs do not planned by the teachers, the teachers also accept and highlight the areas of
the right-side English in blue. include transfer contrastive analysis noticed by the students. While several are planned
e Step 1: Review the TPR with the practice in English in | below, usually only one is selected.
key vocabulary from the unit (as order to protect
students gathered information Spanish time given Phonology - In Spanish, each vowel has one stable sound. In English, vowels
iRl at only a few are unpredictable: they can make different sounds and have many spelling
rses are taught in | patterns for the same sound (and sometimes include consonants). This is an
ep 2: Elicit key vocabulary from anish. example of how Spanish and English differ.
the students based on what they
learned in the unit and write those wever, if transfer ‘ Espaiiol English
words in the Espaiiol side of the vowel only (vowels are varied: they can make different
chart. 1e sound; the | sounds and there can exist many different
Step 2 (continued): Engage St e p 2 each vowel spelling patterns for the same sound (and
students in using the list in an LEA 5 always the sometimes include consonants)
to write a brief paragraph that uents woula same)
includes some the key terminology gage in activities to | | La soberania Sovereignty (sQu-er-gjgn;ty; ejg makes the
and highlights a key idea students hctice using the key sound V')
learned from the unit. abulary La autoridad Authority (au-thgr-i-ty; au together makes
Step 3: Practice key vocabulary in nsferred in all four one vowel sound; y makes a vowel sound)
guage domains: La igualdad Equality (e-qua-li-ty; ya together make one
ening, speaking, vowel sound; y also makes a vowel sound)
Step 4: Once students have reading, and writing. | ['A través de Through (qugh together makes the sound
engaged in the TPR to the point Students identified as /og/ - one vowel sound)

that oracy has been built in English
and students have the academic

language in English, the teacher
leads the students in adding the

Language Learners

can engage in these
activities in their ESL | Morphology- The suffix ”-dad”/"-ity" is used to create nouns that describe
supported classes. a quality, state, or condition. In both languages, this suffix is typically added
to adjectives to form nouns that refer to the characteristic or attribute
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]
8th Grade Student Schedule

Subject Language
Period 1 oS tadres— Spanish
Period 2 SUdge A Spanish
Period 3 Elective English
Period 4 Math English
Period 5 Science English
Period 6 Language Arts |English

www.TeachingForBiliteracy.com
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8th Grade Student Schedule
Subject Language
Start new unit
Block Period Steps 1-2 Spanish
Integrated
Period 3 Elective English
Period 4 Math English
Period 5 Science English
Period 6 Language Arts  |English
www.TeachingForBiliteracy.com U |
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The Bridge - Step 3:
The Bridge for Transfer —
Practice the Terms in the

New Language

e
~

www.TeachingForBiliteracy.com
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Espafiol

English

Las caracteristicas
ambientales

Las caracteristicas
culturales

La politica

La economia

Las interacciones
regionales

El consentimiento
de los gobernados/
ciudadanos

Los derechos
naturales

El autogobierno/
gobierno propio
La soberania

Step 3

an
\lJ/
www.TeachingForBiliteracy.com
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The Bridge -
Step 3:

* Looks like step
1 but in other
language

* Important to
take time to
PRACTICE oracy

* Can happen
over multiple
days

w 4D 2 X A44

Planning for the Bridge

[ 1. Review in the language of instruction
Faciliiaind huthao

=
3 il

Spani &b A%

€ S
(] C— e
~  Laeconomia y la politica de un lugar

afectan como las personas comparten o
compiten por los recursos y cdmo se

p relatnan con otros grupos.

4. The Bridge for Transfer: Match the key
words/ph /: to the other |

D>
2. Elicit key words/;hrases/sentences in the 5. The Bridge for Contrastive Analysis
Facilitat -~
Spanish Te|

Spani’

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
new language (i.e., build oracy in the opposite
language).

Facilitated bv the English

2l
Teacher =D 0%
é‘“" =

The economy and politics of a place
affect how people share or compete for
resources, and how they interact with
other groups.

72
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Pages 28-29 of the 8t Grade Science/SLE Unit 1 BUF

The Bridge
Bridge - Transfer Bridge-Transfer Bridge: Contrastive Analysis
Side by Side Practice Asi-se-dice
Steps1,2,3,4 Step 6 Step 5
Set up the chart paper: Make a T-Chart Most secondary Metalinguistic Skills: While the following are possible teaching points
and label the left side Espaiiol in green and | programs do not planned by the teachers, the teachers also accept and highlight the areas of
the right-side English in blue. include transfer contrastive analysis noticed by the students. While several are planned
e Step 1: Review the TPR with the practice in English in | below, usually only one is selected.
key vocabulary from the unit (as order to protect
students gathered information Spanish time given Phonology - In Spanish, each vowel has one stable sound. In English, vowels
throughout the unit, TPR may have | that only a few are unpredictable: they can make different sounds and have many spelling
been added) courses are taught in | patterns for the same sound (and sometimes include consonants). This is an
e Step 2: Elicit key vocabulary from Spanish. example of how Spanish and English differ.
the students based on what they
learned in the unit and write those | However, if transfer Espaiiol English
words in the Espafiol side of the practice time were (each vowel only (vowels are varied: they can make different
chart. feasible and it did not | | makes one sound; the | sounds and there can exist many different
e Step 2 (continued): Engage take away from sound each vowel spelling patterns for the same sound (and
students in using the list in an LEA Spanish time, makes is always the sometimes include consonants)
to write a brief paragraph that students would same)
includes some the key terminology | engage in activities to | | La soberania Sovereignty (sQu-er-gjgn;ty; ejg makes the
a hlights a kev idea den actice using the key sound ‘')
aricu Y e abulary La autoridad Authority (au-thgr-i-ty; au together makes
Step 3: Practice key vocabulary in one vowel sound; y makes a vowel sound
English using the same TPR and Equality (e-qua-li-ty; ya together make one
images Ste p 3 vowel sound; y also makes a vowel sound)
® Step 4: Once students have Through (qugh together makes the sound
engaged i e TP e poj dents identified as /Qo/ - one vowel sound)
e oy o = tanguage Learners
and students have the academic can engage in these
language in English, the teacher activities in their ESL | Morphology- The suffix ”-dad”/"-ity" is used to create nouns that describe
leads the students in adding the supported classes. a quality, state, or condition. In both languages, this suffix is typically added
to adjectives to form nouns that refer to the characteristic or attribute
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]
8th Grade Student Schedule

Subject Language

. | Steps 1-2 .
Period 1 | Step 3 Spanish

. \ Steps 1-2 .
Period 2 | Step 3 Spanish

Period 3 Elective English
Period 4 Math English
Period 5 Science English

Period 6 Language Arts |English

www.TeachingForBiliteracy.com

74

www.TeachingForBiliteracy.com 37



6/25/26

8th Grade Student Schedule

Subject Language

Start new unit
Block Period Steps 1-2  |Spanish

Step 3
Period 3 Elective English
Period 4 Math English
Period 5 Science English
Period 6 Language Arts  |English
www.TeachingForBiliteracy.com j(_
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The Bridge in a Two Teacher Model:
One English Teacher
One Non-English Teacher
(Spanish, Viethamese
or Mandarin)

www.TeachingForBiliteracy.com
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One and Two — Teacher Models
e Both types of models (1 and 2 Teacher) can be used with 80/20 and 50/50 programs
e Schools and districts may choose to use both 1 and 2 teacher model

Type of Model

Pros

Cons

One Teacher Model
(One teacher
teaches both
languages)

Teachers get to know students
across both their languages

Time can be more flexible

It may be harder for the teacher
to stay in the target language

It may be harder for the students
to stay in the target language

Two Teacher Model
(One teacher teaches
English and another
teacher teaches Spanish
to the same students)

Spanish time is protected by
place, time, and person

When collaboration works
well, it is powerful!

It is harder for teachers to get to
know students across both
languages

When collaboration is not
effective, it is challenging for all.

Pg.9

www.TeachingForBiliteracy.com
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The Bridge in a two-
teacher model —
From the Spanish
Medium Teacher’s

Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:45

Steps 1-2

Start a new
Science/SLA unit

10:45 to 11:15

Interventions

www.TeachingForBiliteracy.com

p ers p ect i ve 11:15 - 12:00 Lunch/Recess
_ Steps 1-2
12:00 -2:25
Start a new Science/SLA
unit
2:25-3:10 Specials
q
www.TeachingForBiliteracy.com ‘
78
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The Bridge in a two-
teacher model —

8:20-9:20

Time | Subject

Math - over the course of a math unit, the students will
el in:

. racy development

9:20 - 10:45

From the English@'§>
Medium Teacher’s

Steps 3-6

Continue SS/ELA unit

10:45 to 11:15
perspectlve 11:15 - 12:00 Lunch/Recess
12:00 - 1:00 Math - over the course of a math unit, the students will
velopmen

e Reading and Writing

1:00-2:25 Ste pS 3 6
Continue SS/ELA unit

2:25-3:10 Specials '

WWW.Teachlngr—orblllteracy.com , '
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The Bridge - Step 4:
The Bridge for Transfer —
Match the key
words/phrases/sentences
to the other language

\.1J
www.TeachingForBiliteracy.com
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Step 4

Espaiiol

English

Las caracteristicas
ambientales

Environmental
characteristics

Las caracteristicas

Cultural

culturales characteristics
La politica Politics
La economia Economics

Las interacciones
regionales

Regional dynamics

El consentimiento
de los gobernados/
ciudadanos

Consent of the
governed

Los derechos
naturales

Natural rights

El autogobierno/
gobierno propio

Self-government

La soberania

Sovereignty

6/25/26
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Planning for the Bridge

T h e B ri d ge - | 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key

Faciliiain":”ku +ha "F‘"dw‘:;-t 't d b tnt:iother‘ h
. Spani - TS acilitated b , ‘
Step 4. ] @”;“O* R =_\ Teacher Dui : |

La economia y la politica de un lugar Tir
afectan como las personas comparten o
compiten por los recursos y cdmo se

p relatnan con otros grupos.

0"'

* English terms
added to SAME

mqrds{?hra'ses/sentences in tr:ne.m 5. The Bridge for Contrastive Analysis
chart Facilital
* Color coding is | SpanishTe
. Spani
important
* Students actively

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
new language (i.e., build oracy in the opposite

engaged

language).
* Teacher (Or Facilitated bv the English
. :;;ﬂ\
students) write | Teacher g .

The economy and politics of a place
affect how people share or compete for
resources, and how they interact with
other groups.

the English
4 Ah7A4

equivalent w

82
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Pages 28-29 of the 8t Grade Science/SLE Unit 1 BUF

Bridge - Transfer
Side by Side

Steps1,2,3,4

The Bridge
Bridge-Transfer Bridge: Contrastive Analysis
Practice Asi-se-dice
Step 6 Step 5

Set up the chart paper: Make a T-Chart
and label the left side Espaiiol in green and
the right-side English in blue.

e Step 1: Review the TPR with the
key vocabulary from the unit (as
students gathered information
throughout the unit, TPR may have
been added)

Step 2: Elicit key vocabulary from
the students based on what they
learned in the unit and write those
words in the Espafol side of the
chart.

Step 2 (continued): Engage
students in using the list in an LEA
to write a brief paragraph that
includes some the key terminology
and highlights a key idea students
learned from the unit.

Step 3: Practice key vocabulary in
English using the same TPR and

Step 4: Once students have
engaged in the TPR to the point

that oracy has been built in English
and students have the academic
language in English, the teacher

Most secondary
programs do not
include transfer
practice in English in
order to protect
Spanish time given
that only a few
courses are taught in
Spanish.

However, if transfer
practice time were
feasible and it did not
take away from
Spanish time,
students would
engage in activities to
practice using the key
vocabulary
transferred in all four
language domains:
ening, speaking,

wites e esu
pported classes.

Metalinguistic Skills: While the following are possible teaching points
planned by the teachers, the teachers also accept and highlight the areas of
contrastive analysis noticed by the students. While several are planned
below, usually only one is selected.

Phonology — In Spanish, each vowel has one stable sound. In English, vowels
are unpredictable: they can make different sounds and have many spelling
patterns for the same sound (and sometimes include consonants). This is an
example of how Spanish and English differ.

Espafiol English

(each vowel only
makes one sound; the
sound each vowel
makes is always the

(vowels are varied: they can make different
sounds and there can exist many different
spelling patterns for the same sound (and

sometimes include consonants)

Step 4

same)
La soberania Sovereignty (sQv-er-gjgn:-ty; ejg makes the
sound ‘i’)
La autoridad Authority (au-thor-i-ty; au together makes
one vowel sound; y makes a vowel sound,
La igualdad Equality (e-qua-li-ty; ya together make one

vowel sound; y also makes a vowel sound)
Through (Qugh, together makes the sound
/Qo/ - one vowel sound)

Morphology- The suffix ”-dad”/"-ity" is used to create nouns that describe
a quality, state, or condition. In both languages, this suffix is typically added
to adjectives to form nouns that refer to the characteristic or attribute

www.TeachingForBiliteracy.com
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Pages 28-29 of the 8" Grade Science/SLE Unit 1 BUF

Bridge - Transfer
Side by Side

Steps1,2,3,4

The Bridge
Bridge-Transfer Bridge: Contrastive Analysis
Practice Asi-se-dice
Step 6 Step 5

Set up the chart paper: Make a T-Chart
and label the left side Espafiol in green and
the right-side English in blue.

e Step 1: Review the TPR with the
key vocabulary from the unit (as
students gathered information
throughout the unit, TPR may have
been added)

Step 2: Elicit key vocabulary from
the students based on what they
learned in the unit and write those
words in the Espaiiol side of the
chart.

Step 2 (continued): Engage
students in using the list in an LEA
to write a brief paragraph that
includes some the key terminology
and highlights a key idea students
learned from the unit.

Step 3: Practice key vocabulary in
English using the same TPR and

Step 4: Once students have
engaged in the TPR to the point

that oracy has been built in English
and students have the academic
language in English, the teacher

Most secondary
programs do not
include transfer
practice in English in
order to protect
Spanish time given
that only a few
courses are taught in
Spanish.

However, if transfer
practice time were
feasible and it did not
take away from
Spanish time,
students would
engage in activities to
practice using the key
vocabulary
transferred in all four
language domains:
ening, speaking,

IILes In et
pported classes.

Metalinguistic Skills: While the following are possible teaching points
planned by the teachers, the teachers also accept and highlight the areas of
contrastive analysis noticed by the students. While several are planned
below, usually only one is selected.

Phonology — In Spanish, each vowel has one stable sound. In English, vowels
are unpredictable: they can make different sounds and have many spelling
patterns for the same sound (and sometimes include consonants). This is an
example of how Spanish and English differ.

Espafiol English

(each vowel only
makes one sound; the
sound each vowel
makes is always the
same)

(vowels are varied: they can make different
sounds and there can exist many different
spelling patterns for the same sound (and

sometimes include consonants)

La soberania

Sovereignty (sqv-er-gign-ty; eig makes the
sound )

La autoridad

La igualdad

Step 4

Morphology-"
a quality, state,
to adjectives tc

Authority (au-thor-i-ty; au together makes

How did our chart
compare to the
anticipated chart?

www.TeachingForc...cciucy.eunt.
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8t Grade Student Schedule
Subject Language
Period 1 2%232 %:421 'Spanish
Period 2 ‘\ itteegi %,'_ﬁ ‘\Spanish
Period 3 Elective English
Period 4 Math English
Period 5 Science English
Period 6 Language Arts |English
www.TeachingForBiliteracy.com \;"'?7
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8th Grade Student Schedule
Subject Language
Start new unit
Block Period Steps 1-2 Spanish
Steps 3-4
Period 3 Elective English
Period 4 Math English
Period 5 Science English
Period 6 Language Arts  |English
www.TeachingForBiliteracy.com "_
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Time

Subject

8:00 - 8:20

SEL and Classroom Community Building

8:20—-10:30

Steps 1-2

Start a new Science/SLA unit

10:30 - 11:00

Intervention Block

11:00-12:00

Lunch/Recess

12:00-1:15

Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Math skills and practice

. ding and writing as applied to math

1:15-2:30

Steps 3-4

Continue SS Unit

2:30-3:00

Specials

87

Pages 28-29 of the 8" Grade Science/SLE Unit 1 BUF

The Bridge
Bridge - Transfer Bridge-Transfer Bridge: Contrastive Analysis
Side by Side Practice Asi-se-dice
Steps1,2,3,4 Step 6 Step 5

e right-side English in blue.
.

been added)

chart.

learned from the unit.

images

't up the chart paper: Make a T-Chart
d label the left side Espafiol in green and

Step 2: Elicit key vocabulary from
the students based on what they
learned in the unit and write those
words in the Espaiiol side of the i n make different

Step 2 (continued): Engage
students in using the list in an LEA
to write a brief paragraph that
includes some the key terminology
and highlights a key idea students

Step 3: Practice key vocabulary in
English using the same TPR and

Step 4: Once students have
engaged in the TPR to the point
that oracy has been built in English
and students have the academic
language in English, the teacher vities in their ESL | Morphology- The suffix “-dad”/"-ity" is used to create nouns that describe
leads the students in adding the

ost secondary Metalinguistic Skills: While the following are possible teaching points
planned by theg teachers, the teachers also accept and highlight the areas of
lysis noticed by the students. While several are planned

Step 1: Review the TPR with the 5 bnly one is selected.
key vocabulary from the unit (as
students gathered information ish i i Spanish, each vowel has one stable sound. In English, vowels
throughout the unit, TPR may have a d have many spelling

e consonants). This is an

many different

Equality (e-qua-li-ty; ya together make one
vowel sound; y also makes a vowel sound)
Through (Qugh, together makes the sound
/09/ - one vowel sound)

pported classes. | 3 quality, state, or condition. In both languages, this suffix is typically added

to adjectives to form nouns that refer to the characteristic or attribute
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The Bridge - Step 5:
The Bridge for Contrastive
Analysis

www.TeachingForBiliteracy.com
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e
Step 4

sh

Las caracteristicas
jentales

culturales

Environmental
characterj

characteristic

p

Las interacciones

El consentimiento
de los gobernados/
ciudadanos

Regional dyna

Consent of the
governed

Los derechos
naturales

Natural rights

El autogobierno/
gobierno propio

Self-government

La soberania

Sovereignty

Contrastive Analysis - Pragmatics

Espariol

English

Cuando escribo un argumento
acerca de la relevancia
contemporanea yo, como autor,
presento una afirmacion sobre la
conexién entre un tema o una idea
del texto con un problema actual
También uso evidencia,
razonamiento y fuentes confiables
para apoyar mi afirmacién, y procuro
usar palabras claras, un tono
adecuado y congruente. Este tipo de
escritura me hace reflexionar sobre
por qué las historias e ideas del
pasado todavfa son importantes hoy
dia

A contemporary relevance argument
is a type of writing where | make a
claim about how a theme or idea
from a text or from history connects
to an issue today. | use evidence,
reasoning, and credible sources to
support my claim, and organize my
writing with clear word choice, tone,
and cohesion. This genre helps me
think about why stories and ideas
from the past still matter now.

wwwTeachingForBilteracy.com

Step 5
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h Planning for the Bridge
H [ 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
The Bridge - o ot
Fagc atad hutha - . -
; Facilitated b h
Spani B i
Ste p 5: ‘ €8 JaR TeacherDu
La economia y la politica de un lugar Til‘

* Where the e e
. / rela?nan con otros grupos.
second chart is A X744
d 2 Elicit ke! )Mords p ra.ses(senlences in the 5. The Bridge for Contrastive Analysis
Create Facilitat Facilitated by the English

tur

e Students SpanishTe Teacher During English

; Spanij- Time
actively engaged
* Example of e
contrastive e [ T e T ke

analysis focus  Facilitated bv the Enelish |
Teacher &R

comes from the g3,

transfer chart o

affect how people share or compete for
%
e

91

Pages 28-29 of the 8" Grade Science/SLE Unit 1 BUF

Bridge - Transfer Bridge-Transfer Bridge: e’A
Side by Side Practice Asi-se-dice

Steps1,2,3,4 Step 6 Step 5

Set up the chart paper: Make a T-Chart Most secondary alinguistic Skills: While the following are possible teaching points

and label the left side Espafiol in green and | programs do not ned by the teachers, the teachers also accept and highlight the areas of
the right-side English in blue. include transfer trastive analysis noticed by the students. While several are planned
e Step 1: Review the TPR with the practice in English in bw, usually only one is selected.
key vocabulary from the unit (as order to protect

students gathered information Spanish time given bnology — In Spanish, each vowel has one stable sound. In English, vowels
throughout the unit, TPR may have | thatonly a few unpredictable: they can make different sounds and have many spelling
been added) courses are taught in erns for the same sound (and sometimes include consonants). This is an

e Step 2: Elicit key vocabulary from Spanish. imple of how Spanish and English differ.
the students based on what they
learned in the unit and write those | However, if transfer Espafiol English
words in the Espafiol side of the practice time were (each vowel only (vowels are varied: they can make different
chart. feasible and it did nof akes one sound; the | sounds and there can exist many different
e Step 2 (continued): Engage take away from sound each vowel spelling patterns for the same sound (and
students in using the listin an LEA | Spanish time, akes is always the sometimes include consonants)
to write a brief paragraph that students would same)
includes some the key terminology | engage in activities td It (squ-er-gjgn:ty; eig makes the
and highlights a key idea students practice using the ke sound ')
learned from the unit. vocabulary autoridad Authority (au-thgr-ity; au together makes
e Step 3: Practice key vocabulary in transferred in all fou one vowel sound; y makes a vowel sound)
English using the same TPR and language domains: igualdad Equality (e-qua-li-ty; ya together make one
images listening, speaking, vowel sound; y also makes a vowel sound)
® Step 4: Once students have reading, and writing. ravés de Through (gygh, together makes the sound
engaged in the TPR to the point Students identified a /0/ - one vowel sound)
that oracy has been built in English | Language Learners

and students have the academic can engage in these

language in English, the teacher activities in their ESL ity is used to create nouns that describe 7

leads the students in adding the supported classes. both languages, this suffix is typically added all
efer to haracteristic or attribute

www.Te 5
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8th Grade Student Schedule
Subject Language
Period 1 2iS25&——|Spanish
Period 2 et Spanish
Period 3 Elective English
Period 4 Math English
Period 5 Science English
Period 6 Language Arts |English
www.TeachingForBiliteracy.com \ {
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8th Grade Student Schedule
Subject Language
Start new unit
Block Period Steps 1-2 Spanish
Steps 3-5
Period 3 Elective English
Period 4 Math English
Period 5 Science English
Period 6 Language Arts  |English
www.TeachingForBiliteracy.com "r_
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Time

Subject

8:00 - 8:20

SEL and Classroom Community Building

8:20—-10:30

Steps 1-2

Start a new Science/SLA unit

10:30-11:00

Intervention Block

11:00-12:00

Lunch/Recess

12:00-1:15

Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Math skills and practice

e Reading and writing as applied to math

1:15-2:30

Steps 3-5

Continue SS Unit

2:30-3:00

Specials

95

The Bridge - Step 6:
Continued Practice in the
Other Program Language

www.TeachingForBiliteracy.com
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Pages 28-29 of the 8" Grade Science/SLE Unit 1 BUF

Bridge - Transfer
Side by Side

Steps1,2,3,4

Bridge-Transfer
Practice

Step 6

Bridge: Contrastive Analysis
Asi-se-dice

Step 5

Set up the chart paper: Make a T-Cha
and label the left side Espaiiol in gree|

the right-side English in blue.

Step 1: Review the TPR with tl

key vocabulary from the unit

students gathered informatiol

throughout the unit, TPR may

been added)

Step 2: Elicit key vocabulary fri Spanish.

the students based on what tl

learned in the unit and write t

words in the Espafol side of t|
chart.
Step 2 (continued): Engage

to write a brief paragraph tha

learned from the unit.

images

Step 4: Once students have
engaged in the TPR to the poi
that oracy has been built in E
and students have the acadel

language in English, the teach

leads the students in adding tl

students in using the list in an

includes some the key termind
and highlights a key idea studé

Step 3: Practice key vocabulars
English using the same TPR an!

Most secondary
programs do not
include transfer
practice in English in
order to protect

that only a few
courses are taught in

linguistic Skills: While the following are possible teaching points
=d by the teachers, the teachers also accept and highlight the areas of
stive analysis noticed by the students. While several are planned
usually only one is selected.

Spanish time given blogy — In Spanish, each vowel has one stable sound. In English, vowels
predictable: they can make different sounds and have many spelling

ns for the same sound (and sometimes include consonants). This is an
ble of how Spanish and English differ.

However, if transfer
practice time were
feasible and it did not
take away from
Spanish time,

t students would

Espafiol

English
(vowels are varied: they can make different
sounds and there can exist many different
spelling patterns for the same sound (and
sometimes include consonants)

engage in activities to
practice using the key

Sovereignty (sQv-er-gjgn:-ty; ejg makes the
sound ‘i’)

vocabulary
transferred in all four
language domains:
listening, speaking,

Authority (au-thor-i-ty; au together makes
one vowel sound; y makes a vowel sound,
Equality (e-qua-li-ty; ya together make one
vowel sound; y also makes a vowel sound)

reading, and writing.
Students identified as

Through (Qugh, together makes the sound

/09/ - one vowel sound)

Language Learners
can engage in these
activities in their ESL
supported classes.

ology— The suffix ”-dad”/"-ity" is used to create nouns that describe
ity, state, or condition. In both languages, this suffix is typically added
ectives to form nouns that refer to the characteristic or attribute

97

Secondary Grades 6-12

L Plannine for the Bridge

Dual language
Spanish
medium
teacher

A Tha Bridan for Trancéar Masch tha ko

Dual language
Spanish medium
teacher or partner
English teacher

2. Elicit kev words/ohrases/sentences in the

" Dual language
Spanish
medium
teacher

5. The Bridge for Contrastive Analysis

Dual language
Spanish medium
teacher or partner
English teacher

3. The Bridge for Transfer: Practice the terms in the
new language (i.e., build oracy in the opposite
language).

Dual language
Spanish medium
teacher or partner
English teacher

€. Tha Bridan for Trancéar- o

Typically omitted
except for
newcomers and
students with
level 1-2

wwwcauing: oronn proficiency
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Spanish to English Bridge

Time
3. The Bridge for Transfer: Practice the terms in the .
new language (i.e., build oracy in the opposite [

| English Teacher  English Teacher

or or
During English During English
Time Time

E\)

fl

Y

‘ X n'-====“-r the Bridge
Spanish ' English Teacher
Teacher or or
During Spanish During English
Time Time

Iz; ., 5. The Bridge for Contrastive Analysis ‘
Spanish English Teacher p . 40
Teacher or or
During Spanish : -

During English

Time it

=

99

English Unit

ing the Bridge — step-by-step

B [ & TSt T ey
English Spanish
Teacher or Teacher or
During During Spanish
English Time Time
linguage o newarion ot custems | e o Metinguisic Al
English Spanish
Teacher or Teacher or
During English  During Spanish
Time Time
3. The Bridge for Transfer - Practice the terms | 6. Continued Extension — Continued practice in the
Spanish " Spanish Teacher
Teacher or or
During Spanish  During Spanish
Time Time

-

2\

100
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Unit Theme:
* Content Area Standards
* Spanish Language Arts Standards
* Spanish Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment

« Academic listening and speaking necessary for content instruction and literacy development.

* Developed at the beginnin, g of the unit and whenever new language or concepts are introduced throughout the unit.

What did we do
during the Bridge?

e Oracy, background kncwlédne, and Iangaage comprehension | | D |

Coach, TOSA, or

Building Oracy, Background K led, L Compr i ‘

104

=I

Bl

Supbort of School and
Teachers: S Zzialist- District Leaders:
Instruction P ’ /  Systems and

Classroom
Support

:
H Structures

101

Agenda:

Welcome

The BUF

Sample Instruction:

Part 3 - the Bridge
* The Six Steps of the Bridge

¢ INnSstitute Liosure ana cvaluation \""?

www.TeachingForBiliteracy.com

102

www.TeachingForBiliteracy.com

6/25/26

51



Materials for today’s session

Condensed BUF: History and Social Science & Spanish Language Arts Unit 1
Center for Teaching for Biliteracy
wn TeschingForBiterseycom

Grade: 8" Language: Spanish Unit Number: 1
. - Unit Name: onstitutonsl -1789)
Teaching for Biliteracy i )
Summer Institute al Questions: Why did the American
ipated inthe Revolution, and h
Grandviaw, WA Bill of Rights, and

June 23.25, 2026

Presenters Contact Information URESEnOInT
- dard for this Unit Here
Karen Beeman ‘teachingforbillteracyKB@gmail.com
Dana Baum Hardt ‘teachingforbillteracyDH@gmallcom Content Standards: CA H-S5
AT Rames RSpnalion story-Social Science Content Standards:
R@gmail.com 3 i
Melody Wharton MW@gmail com nstitutional democracy.
" 1 v
Institute Outcomes: fervor.
Describe the goals of dual language programs, including why disticts have duallanguage 2 means
programs, who they benefit, and how the goais of the program will be met L. vislon and . p that their Creator with
pedagogy statement). certain unalienble Rights”).
Descr L the 3. Analyze how the American Revolution affected other nations, especialy France.
s s rogam et e el s e 3 s blend d English parliamentary traditons.
Experience and
practces for deveopingbllnguals, 2 - students analyze the p Jers of the federal

e i and 1. Discus the signi
fearners and areincldd duringinstruction neach program language. 2 f':‘vm:‘”m‘ the Declaration of
independence

Describe bilteracy,

Bridge at the end of the unit, which has two purposes.

Resource

2\

www.TeachingForBiliteracy.com
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d
©
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Content Area Standards

Spanish Language Arts Standards

Spanish Language Development Standards
Content and Literacy Big Ideas

Summative Assessment

Building

g Oracy, T S L)
Academic listening necessary
Developed at th begining of the unt and whenever new language or com:ems are introduced throughout the unit.

Readin,

g Comprehension TGantant Araa Inctricfinn
Oracy, background knowledge, and language compr

Comprehensive literacy routines, strategies and reac

behavi

jors. .
Writing
« Oracy, background knowledge, and language compr

Comprehensive literacy routines, strategies writing b

he Bridge?

Foundalonal SKils and Flisncy [Word Study)

Bridge —

Oracy, background knowledge, and Iangusga wmpmnensmn
Phoneme Awareness, Phonics, Decoding, Encodi

Orthography
Vocabulary background knowledge, syntax, and semantics

gdowsss e=f= LuI04

Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis
lustration Praciicn the now language (ndues | Ponclogy
Side by Side or Listening, Speaking, Reading, a Morphol
Asise Writing i the other language) Syntax and grammar

ent Standards
as.

g NG Leracy
. Summauvs Assessmenl

Building Oracy, Lang
« Academic listening and speaking necessary T e literacy development.

« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

B Content Area Instruction
« Oracy, background knowledge, and language comprehension « Oracy, background knowledge, and
«  Comprehensive literacy routines, strategies and reading 2 i g
behaviors. |EHBEIBQS ccomprehension
* Inquiry
Writing « Investigations
« Oracy, background knowledge, and language comprehension « Experiments
+  Comprehensive literacy routines, strategies writing behaviors. « Experiences

Foundational Skills and Fluency: Word Recognition
« Oracy, background knowledge, and language comprehension
+ Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
+ Vocabulary background knowledge, syntax, and semantics

e - Transfer Bridge -~ Transfer and Practice Bridge: Contrastive Analysis
WWW. llustration Practice the new language (includes | Phonology
Side by Side or Listening, Speaking, Reading, and | Morphology

Writing in the other language)

Asi se dice Syntax and grammar

JUSWISSOSSY SAIJBWIO]

104
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]
What is the Bridge?

when teachers guide
cross-linguistic conne

| Institute
h rtscreateii duri I Reso u rce
i Packet

analysis (AKA
ection) cha

p.37

Side-by-Side

www.TeachingForBiliteracy.com
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N
“Bridging”

 Cross linguistic connections that can occur
at any time, including during “The Bridge”
e Can be driven by students

* Can be driven by the teacher (planned
intentionally)

— Helps to engage students in regular
contrastive analysis

—Holds students accountable for contrastive
analysis already learned

www.TeachingForBiliteracy.com
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]
Three Types of Bridge Transfer Charts

£

What is the Bri

Bridge and “bridging”

The Bridge is..

Bridging is...

pre-planned by the teacher, occurs at the
end of a robust unit of instruction that has
been conducted all-in-one language

‘when teachers guide students in making
cross-linguistic connections, in each
language, during the unit of instruction.

about transfer — supporting students in
transferring their learning (standards,

the opportunity for the teacher to guide
students in applying and building on the

concepts, essential ings) from the analysis (AKA linguisti
language of instruction to the opposite connection) charts created during the
language Bridge.

about contrastive analysis: comparing and
contrasting the Spanish and English in the
transfer charts in the areas of phonology,
morphology, syntax and grammar, and
pragmatics

students noticing how their two
languages are similar and different, and
add their noticings to the contrastive
analysis charts

highly interactive and student-centered

not the same as Bridge.

not a translation, or just about cognates

not the teacher giving students words.

Side-by-Side

Asi se dice

Texto bt

nimeres

para o Yodes oy
To caleulale the

perimeter you nced

Jo Know all the

umbers Fo add them

www.TeachingForBiliterg

\ ciclo de la nacznja

. Q)
-

‘
|| S5s350

kW

Fowes arbd

Espafiol English
Las caracteristicas Environmental
ambientales characteristics

Las caracteristicas

Cultural

culturales characteristics
La politica Politics
La economfa Economics

Las interacciones
regionales

Regional dynamics

El consentimiento
de los gobernados/
ciudadanos

Consent of the
governed

Los derechos
naturales

Natural rights

£l autogobierno/
gobierno propio

Self-government

La soberania

Sovereignty

com

dge?

Institute
Resource
Packet

p. 37

Side-by-Side | Asi-se-Dice

yele, water also hat
forms) like soli

. An example of

Handouts — P. 37

www.TeachingForBiliteracy.com
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Four Areas of C: it lysis: Part Two of the Bridge
Element and area of Examples
focus
Phonology (sound system) « Sound-symbol correspondence (e g, the [k] sound: "gy” or "C" in Spanish; "c”
Sounds that are or “K" in English)
different in the two « Silent letters (e.g., *h* and “u” in Spanish; many in English) H —
languages. «  The existence of the [th] sound in English but not in Spanish; therefore, a n O u S
students select the closest Spanish phoneme, which is /d/
«  Sounds that are similar

in the two languages.

Morphology (word Tnformal - informal p .

formation): prefixes and Informar ~ inform

suffixes shared between the socialismo - soclalism
two languages (cognates) desastroso - disastrous
preparar - prepare
profesién - profession
educacién - education

Syntax and grammar Spanish uses the Infial Inverted exclamation point; Engiish does not (&g, 7Me encantal
(sentence structure) ~llove it!)
« Rulesfor Articles have gender in Spanish but not in English (e.g., ef titulo — the title; la revolucidn
punctuation, - the revolution)
reas o
order, etc. unique to | In Spanish accents change the meaning of words (e.g., el Papa vive en Roma; la papa es
each language deliciosa; mi popd es muy trabojador)

.
Areas that are Spanish has many reflexive verbs; English has few (e.g., Se me cayd)

riigeryel ontrastive
that are different | Conjugation of verbs in Spanish reduces the need for the pronoun. (e.g. | Voy!)

English contains possessive nouns; Spanish does not (e.g., my grandmother’s house - la

.
casa de mi abuela)
Pragmatics (language use] | Questions about age avoid the world “0id” In Spanish because It has negative I I a yS I S

« Culturalnorms or | connotations (¢Cudntos aifos tienes?)
contexts that are
reflected in Figurative language from English is translated directly into Spanish: Estoy encerrado
language use. afuera (1 am locked outl) rather than Me quedé afuero.

Use of overlapping | Spanish constructs are used during English (e.g. Mis podres ganan mucho dinero. My
cultural normsina | fathers win lots of money).
bilingual context.

Beeman, K. and Urow, C. (2013). Teaching for Billteracy: Strengthening Bridges between Languages. Caslon Publishing:
Philadelphia

www.TeachingForBiliteracy.com
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]
Types of Contrastive Analysis Charts

Three Types of Contrastive Analysis Charts: Part Two of the Bridge and part of “bridging”

Phonology gy Syntax and

¥ Institute
< hueind S S935
o ™ ] Resource
I e e Packet

TConservacér tion
Celebracion Celebration

TMAC(gn MTOrmdtion /
) ‘3.1: " .

eation
Ta bE

p. 38

www.TeachingForBiliteracy.com
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o

or further develop skills and

GRADE EIGHT

LANGUAGE STANDARDS

The following standards for grades 6-12 offer
afocus for instruction each year to help ensure
that students gain adequate mastery of a range
of skills and applications. Students advancing
through the grades are expected to meet each
year's grade-specific standards and retain

OCTAVO GRADO

ESTANDARES DE LENGUAJE

Los esténdares siguientes para los grados 6-12
proveen un enfoque para la ensefianza correspondiente
a cada afio escolar y contribuyen a que los estudiantes
adquieran el dominio adecuado de una serie de
destrezas y Se espera que los

que avanzan de un grado a otro cumplan con los

Beginning in grade

8th grade: CCSS for e

ntion in higher
plied to i

de cada gradoy
o perfeccionen cada vez més las destrezas y los
conocimientos adquiridos en los grados anteriores. A
partir de sexto grado, las destrezas y los conocimientos

Language Arts — »r e

2e the table on page 30 for a

complete listing and Appendix A for an example of

La ngu age how these skills develop in sophistication

Conventions of Standard English

Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

®

Explain the function of verbals (gerunds,
participles, infinitives) in general and their
function in particular sentences.

o

Form and use verbs in the active and
passive voice.

. Form and use verbs in the indicative,
imperative, interrogative, conditional, and
subjunctive mood.

o

o

Recognize and correct inappropriate shifts
in verb voice and mood.*

Demonstrate command of the conventions of
standard English capitalization, punctuation,
and spelling when writing

que p requieran atencién constante en los
grados superiores, conforme se aplican a la expresién
oral y escrita de manera cada vez més sofisticada, estén
marcados con un asterisco (). Ver la pagina 30 donde
aparece un listado completo y el Apéndice A en donde
se muestran ejemplos del incremento en la sofisticacion
en el desarrollo de estas destrezas.

Normas y convenciones del espafiol

1. Demuestran dominio de las normas y convenciones
de la gramética y del uso del espafiol al escribirlo o
hablarlo.

®

. Explican la funcién de las formas no personales
del verbo (gerundios, participios, infinitivos) en
general, y su funcién en oraciones especificas

b. Conjugan y usan verbos en voz activa y pasiva.

c. Conjugan y usan verbos en modo indicativo,
imperativo y subjuntivo, asi como el tiempo
ylos

d. Reconocen y corrigen cambios inadecuados de
vozy modo en el uso de los verbos.*

L

Demuestran dominio de las normas y convenciones
del espaiiol para el uso de las letras mayusculas,
signos de puntuacién y ortografia al escribir,
poniendo particular atencion a las reglas que difieren
del inglés.

111

Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequeiio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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I ]
What area of Contrastive Analysis

would help David?

* Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house

\lJ/
www.TeachingForBiliteracy.com
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I |
Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequeiio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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I ]
What area of Contrastive Analysis

would help David?

* Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house

— Articles: la television / the television

\lJ/
www.TeachingForBiliteracy.com
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequeiio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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I ]
What area of Contrastive Analysis

would help David?

* Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house

— Articles: la television / the television

— Cognates: Cognados falsos -False cognates
* Relativos — Relatives
* Embarazada — Embarrassed

* Grocerias - Groceries

\lJ/
www.TeachingForBiliteracy.com
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequeiio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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I ]
What area of Contrastive Analysis

would help David?

* Syntax and Grammar -
— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house
— Articles: la television / the television
— Cognates: Cognados falsos -False cognates
* Relativos — Relatives
* Embarazada — Embarrassed

* Grocerias — Groceries

 Spelling/Phonology: Dibertido to divertido -
b/v rules in %B%Qiﬁmop/" rules in English \"

Bfliteracy.com

119

—

What can Carmen

do in English?

www.ledlningrorplierdey.corn
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— - .
Use student writing. What area of
contrastive analysis would be helpful to this

student

O
O
O

WWw.ledLingroiplieidey.corn
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Phonology/Grammar: Articles

En espaiol In English
El parque The park
La mama The mom
Los nifos The kids
Las The

A
\1J/
www.TeachingForBiliteracy.com
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Four Areas of C: ive Analysis: Part Two of the Bridge

Element and area of
s

Examples

Phonology (sound system)

«  Sounds that are
different in the two
languages

«  Sounds that are similar
in the two languages.

+ Sound-symbol correspondence (e.g., the (] sound: "gy” or "c” In Spanish; "¢

or k" in English)

o silentletters (e.g, “h" and “u” in Spanish; many in English)
«  The existence of the [th] sound in English but not in Spanish; therefore, u -

students select the closest Spanish phoneme, which Is /d/

Morphology (word
formation): prefixes and
suffixes shared between the
two languages (cognates)

p. 39

Informar ~ inform
socialismo - soclalism
desastroso - disastrous
preparar - prepare

profesién - profession
educacién - education

bilingual context.

Syntax and grammar Spanish uses the initial inverted exclamation point; English does not (e.g., jMe encanta!
(sentence structure) ~llove it!)

- Take advantage and leverage the
contrastive analysis charts once they
- are up!l Have students add to them

throughout instruction.

cultural norms Ina | TATNErs wan ots of money). |

Philadelphia.

Beeman, K. and Urow, C. (2013). Teaching for Billteracy: Strengthening Bridges between Languages. Caslon Publishing:

w
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Unit Theme:
e Cont
e Span [
: & To plan for the Bridge
e Cont e e
e Sumi

Building Oracy, Background Ki led, L Compr i |
* Academic listening and speaking necessary for content instruction and literacy development. -n

ni

Teachers:
Instruction

Coach, TOSA, or
Support or

) Specialist:

L Classroom

A Support

School and
District Leaders:
Systems and
Structures

o &

()

Ta°KT Synax; ana S

Bridge — Transfer
o lllustration
e Side by Side or
* Asise dice

Bridge - Transfer and Practice. Bridge: Contrastive Analysis
Practice the new language (includes Phonology

Listening, Speaking, Reading, and Morphology
Writing in the other language) Syntax and grammar

www.TeachingForBiliteracy.com
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Characteristics of the Bridge for Biliteracy

Transfer Contrastive Analysis

la purhacii n
2 2
S -

[ ia
«

2 e LW
Two Charts

———————————— re

125

Characteristics of the Bridge for Biliteracy
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Agenda:

Sample

PIannln
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