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Teaching for Biliteracy Summer Institute Overview

Tuesday, June 23, 2026 Wednesday, June 24, 2026 Thursday, June 25, 2026
7:30 - 8:30 AM 7:30-8:30 AM 7:30 - 8:30 AM
Arrival, registration, materials Arrival, sign-in, and hot breakfast | Arrival, sign-in, and hot breakfast
pick-up, and hot breakfast buffet buffet buffet
8:30 - 11:45 AM 8:30 - 11:45 AM 8:30 - 10:15 AM
Whole Group Whole Group Whole Group

« Institute Welcome and
Introductions

o Students and Goals of
Biliteracy Programs

« The Biliteracy Unit
Framework (BUF)

o Debrief Sample Instruction

e The Multilingual
Perspective

« Strategic Use of Teacher
Language: Language Policy

« Research on Dual
Language Programs

¢ Planning for Sustainability:
Vision and Pedagogy
documents

« Biliteracy Assessment

« Planning for Sustainability:
Effective Systems and
Structures

10:30 AM - 12:00 PM
Breakout Groups (Same as Days 1
&2)

+ Sample Instruction Part 3:
The Bridge
o Institute Closure

Lunch 11:45 AM to 12:30 PNV

12:30-3:30 PM

Breakout Groups (by grade band|
PK-2"? grade; 3"-5'" grade;
secondary: 6 — 12" grade)

e Sample Instruction Part 1
Oracy Instruction in
preparation for content
inquiry and literacy

www.TeachingForBiliteracy.com

12:30-3:30 PM

Breakout Groups (same as Day 1)

e Sample Instruction Part 2:
Content, Literacy, and the

Summative Assessment

12:00 pm
Boxed Lunch and Di
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This afternoon’s agenda:

* Welcome
 Sample Instruction Part 2
* Planning for Biliteracy
* Teaching for Biliteracy
Recommendations
e Structures that Work as a System
* Day 2 Closure & Exit Ticket
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Takeaways:

* WR x LC=RC

* Dual language teachers are LANGUAGE
teachers, and you don’t have to be
bilingual to support the goals of DLE.

* Learning is social; students learn best
when they co-construct knowledge

an
\1J
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Takeaways:

* Building oracy and background knowledge
as a common experience supports rigorous
learning, really matters, and takes time!

* Strategies like TPR and strategic partners
increase student talk, collaboration, and
engagement

* When instruction is scaffolded, ALL students
can participate and feel a sense of belonging
in the classroom p

an
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The purpose of this breakout:

Over the next two days, participants will
experience an entire biliteracy unit (which
typically lasts 4-9 weeks), highlighting
characteristics of effective biliteracy
instruction.

e
~

www.TeachingForBiliteracy.com
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Materials for today’s session

(@
\{/ Center for Teaching for Biliterac

High Leverage Bil
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Teaching for Biliteracy
Summer Institute

,,,,, : ngh Leverage
Biliteracy
Strategies
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As we look at teaching for biliteracy...

* Participate actively and interactively

* Use a growth mindset and make sure everyone
has a voice

* Please keep sidebar conversations to a minimum.
* Please silence your phones.

* Use technology strategically.

* Please no videorecording of any part of the day.

an
\1J
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© Center for Teaching for Biliteracy, LLC
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This afternoon’s agenda:

Sample Instruction Part 2

* Planning for Biliteracy
* Teaching for Biliteracy
Recommendations

e Structures that Work as a System
* Day 2 Closure & Exit Ticket
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Materials for today’s session

W =

| H|gh Leverage
" Biliteracy
Strategies

Contentaress:
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We take a systems approach to
teaching for biliteracy
where ALL stakeholders play a
critical role
in supporting instruction that
ensures ALL students meet the
goals of the program.

\J
www.TeachingForBiliteracy.com \
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School & District
Teachers Coaches &
Specialist Leaders
Structures
Instruction Class.room Support Learnmg
B * Using the context environment
* Strategies . -
of the unit to Biliteracy
® Supports support students Schedul
* Grouping Styles E . ¢ .e uies
. - * Co-teaching and Pacing
* Differentiation modelin Unit flow & ri
* Integration and . .g nit oW & TIgor
. instruction Planning
unit flow . .
* Planning for Collaboration
> (OReSwEE instruction L
organization . anguage
. * Professional development
* Increase in rigor developbment Sl o PE
* Assessment and P oals .or
* Assessment and Collecting and
data use .
data use using assessment
data

12
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Strategic Pairing In the Classroom

] )/
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3 == 6
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1. Find a place to sit where you can both
see the screen.

2. Introduce yourselves using the prompts
below.

Hello, my name is

My role in teaching for
biliteracy is .

What about you? /FP

\1J
www.TeachingForBiliteracy.com
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Formative Ass

essment

people who are similar to and B.
different from me. C. Describe feeli
D. Describe feeli

Describe characteristics of feelings

Formative 2: Social Justice & Writing: Al Record Chart - FOR TEACHER USE
Name:
DI.K-2.9 | know everyone has Students will be able to ...
feelings, and | want to get along with A. Identify feelings

ings self has in particular situations
ings others might have in particular situations

W.K.7 Participate in shared Students will be able t
research and writing projects (e.g.,
explore a number of books by a
favorite author and express opinions
about them). . Contribute to

Contribute to

—Teomm

. Listen actively as new information is presented
. Follow agreed upon rules for group discussion
. Retell information from shared research

0...

shared writing by verbally communicating ideas
shared writing by writing ideas

Foundational Skills/ Language/ Listening
and Speaking Standards

RF.K.1a: Folloy

RF.K.1c: Reco,
RF.K.3b: Assox
. RF.K.3c:Read
. SLK.1a: Follo
SL.K.4: Descri

L.K.2a: Capital
L.K.2b: Recogl
L.K.2¢: Write
. LK.6: Use wo

ScHAvwmpOpOPOZZICr AT

RF.K.1b: Recognize that spoken words are represented in written language by specific sequences of letters.

L.K.1a: Print many upper- and lower-case letters.
L.K.1f: Produce and expand complete sentences in shared language activities.

w words from left to right, top to bottom, and page by page.

gnize that words are separated by spaces in print.

ciate the long and short sounds with the common spellings (graphemes) for the five major vowels.
common high-frequency words by sight.

w agreed-upon rules for discussions

be familiar people, places, things, and events and, with prompting and support, provide additional detail.

lize the first word in a sentence and the pronoun I.

nize and name end punctuation.

a letter or letters for most consonant and short-vowel sounds (phonemes).

rds and phrases acquired through conversations, reading and being read to, and responding to texts.

Language supports Sensory: pictures,

physical activities ~ Graphic: sentence frames, chart Interactive: In strategic partnerships

Date:

Date:

UV Tl

15

Characteristics

of Biliteracy Instruction

Engages ALL students

leverage strategies an
language supports.

actively and meaningfully
using a variety of high-

Uses language teaching
strategies focused on L, S, R,
W, intentionally building

d oracy and background
knowledge for literacy and
content instruction
throughout the unit

Teaching for

Includes a meaningful
frame for learning:
integrating content or
universal theme with

literacy instruction.

language development and

Biliteracy...

a
Strategically plans for the
three linguistic spaces:
Spanish, the Bridge, English

16
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6/23/26



Biliteracy Unit Framework

Unit Theme:

« Content Area Standards Reso u rce Pa C ket

« English Language Arts Standards

* English Language Development Standards
« Content and Literacy Big Ideas Pa ge 1 5
e Summative Assessment

Oracy, g ge: L Comp
« A and y for content and literacy
« Developed at the beginning of the unit and new or are d g the unit.

Reading Comprehension ontent Area Instruction
o Oracy, backg dg guage p « Oracy, background knowledge, and )
language comprehension

behaviors.

Writing « Investigations D
----------------------------------------- « Experiments >
« Comprehensive literacy routines, strategies writing behaviors. « Experiences 7
Foundational Skills and Fluency: Word Recognition n
« Oracy, background knowledge, and language comprehension| 8
OTETE MWATETIESS T HOMCS | DeCOUy, tH1Coumg,
Orthography wn
. y syntax, and 3
Summative Assessment D
-}
Bridge - Transfer Bridge - Transfer and Practice Bridge: Contrastive Analysis ~
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
« Asise dice Writing in the other language) Syntax and grammar

I
\/
www.TeachingForBiliteracy.com
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Language Use Norms - for adults

Respect regionalisms.

Use circumlocution.

Avoid code-switching.

Use this sentence starter: How do you
say... in English?

Do not translate for your partner.

Engage actively in the sample instruction.
Be respectful students so that you can
experience the strategies.

www.TeachingForBiliteracy.com

18
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Sample Biliteracy Instruction:
Part 2

4N
\J

www.TeachingForBiliteracy.com

I
Sample Instruction

www.TeachingForBiliteracy.com
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Emotions

OOBOS
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Emotions are the way we feel in any
given moment.

www.TeachingForBiliteracy.com

21

Our face

and body can show
our emotion.

www.Teach

22
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And the emotion that | feel may be
different from the emotion that someone
else feEIS. www.TeachingForBiliteracy.com

23

Different events

www.TeachingForBiliteracy.com

may cause our emotions to
change.

24

www.TeachingForBiliteracy.com
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@ Can you tell the emotion someone
= elseis feeling?

AFRAID CONFUSED PENSIVE

25

26

www.TeachingForBiliteracy.com 13
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Say Something:

I learned...
I know...
I want to remember...

www.TeachingForBiliteracy.com

27

What about the character’s face and body
tells us they are scared?

They look scared because...

www.TeachingForBiliteracy.com

28

www.TeachingForBiliteracy.com 14
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Let’s observe eventsand emotions!

www.TeachingForBiliteracy.com

29

short a, long a

a
afraid I ﬁ, I
, F S (
sad 48 face @-
mad James
”rm vww.TeachingForBiliteracy.com

30
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How do you know how someone is
feeling?

waup

I know someone feels

o\ /o _ When____.
U A person may

www.TeachingForBiliteracy.com

31
short a, long a
a a
o & | o T
sad ,\j 1 face @_
mad ¥ James
fm vww.TeachingForBiliteracy.com
32
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Dictation/Dictado

m a d

e s h

a

©
©

Y

I

J m
@) ha
F

alcle.

www.TeachingForBiliteracy.com

o

33

Name SQMPL& Date

bt R
- @sg f?%
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Summative Assessment:
Emotion Charades

www.TeachingForBiliteracy.com

35

www.TeachingForBiliteracy.com

36
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Characteristics of Biliteracy Instruction

Engages ALL students \szes language teaching
activelv ar- gies focused on L,S, R,
intentionally building

P
frame for learning:
integrating content
universal theme wit
language developme
literacy instruction.

inguistic spaces:
Spanish, the Bridge, English

37

FA 2 — Literacy-focused formative assessment

2: Social Justice & Writing: Emotions Anect Record Chart - FOR TEACHER USE

Name:
DI.K-2.9 1 know everyone has Students will be able to ..
feelings, and | want to get along with A. Identify feelings
people who are similar to and B. Describe characteristics of feelings
different from me. C. Describe feelings self has in particular situations
D. Describe feelings others might have in particular situations
W.K.7 Participate in shared Students will be able to ...
research and writing projects (e.g., E. Listen actively as new information is presented
explore a number of books by a F. Follow agreed upon rules for group discussion
favorite author and express opinions G. Retell information from shared research
about them). H. Contribute to shared writing by verbally communicating ideas
1. Contribute to shared writing by writing ideas
Foundational Skils/ Language/ Listening J. RF.K.1a: Follow words from left to right, top to bottom, and page by page.
and Spesking Standards K. RF.K.1b: Recognize that spoken words are represented in written language by specific sequences of letters.
L RF.K.1c: Recognize that words are separated by spaces in print.
M. RF.K.3b: Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.
N.RF.K.3c: Read common high-frequency words by sight.
0. SL.K.1a: Follow agreed-upon rules for discussions
P. SLK.4: Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
Q. LK.1a: Print many upper- and lower-case letters.
R, LK.1f: Produce and expand complete sentences in shared language activities.
S. LK.2a: Capitalize the first word in a sentence and the pronoun .
T. LK.2b: Recognize and name end punctuation.
U. LK.2c: Write a letter or letters for most consonant and short-vowel sounds (phonemes).
V. LK.6: Use words and phrases acquired through conversations, reading and being read to, and responding to texts.
Language supports Sensory: pictures, physical activities ~ Graphic: sentence frames, chart Interactive: In strategic partnerships
Date:
Date:
Date: %"',h
Kindergarten: Unit 5 ELA & Universal Theme: Emotions © Center for Teaching for Bilteracy, LLC 2025 1§ ’

38
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High Leverage Biliteracy Strategies

Stra!egy Name and i ‘

language Supports and

where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teachina for Biliteracv Book: nage 81-82

Language

Concept attalnment

‘ Sensory Supports __ Graphic Suppor F I S h b OW I

\

Experience Approach

Strategy Name and D

Language Experience Approach (LEA):
Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaning

language standa

105

s 3y SOMething...

Lansuage Sunnarts and Notes

Adapted Reader s Theater

grapns
rams & drawings

Interactive Read Aloud

© WiDA Language Development Standarcs ‘

© Center for Teaching for Biliteracy

Dictation/Dictado
w

39

Teachers

School & District
Leaders

Coaches &

Specialist

Instruction

» Strategies

* Supports

* Grouping Styles

* Differentiation

* Integration and
unit flow

* C(Classroom
organization

* Increase in rigor

* Assessment and
data use

Structures
Classroom Support |« Learning
* Using the context environment
of the unit to * Biliteracy
support students Schedules
* Co-teaching and * Pacing

modeling *  Unit flow & rigor
instruction * Planning

* Planning for * Collaboration
instruction * Language

* Professional development
development * Goals for PD

* Assessment and * Collecting and
data use using assessment

data

40

www.TeachingForBiliteracy.com
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This afternoon’s agenda:

Welcome
Sample Instruction Part 2
Planning for Biliteracy
* Teaching for Biliteracy
Recommendations
e Structures that Work as a System
* Day 2 Closure & Exit Ticket

an
\/
www.TeachingForBiliteracy.com

41

— We take a systems approach to

teaching for biliteracy
where ALL stakeholders play a
critical role
and all structures work together
to support instruction that
ensures ALL students meet the

www.TeachingForBiliteracy.com

42
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Program Design i Planning for Bili
Biliteracy Recommendations for Pre-K:

o Biliteracy PreK cl iate PreK classrooms (D Appropriate
Practice, NAEYC Position Statement Adopted April 2020)

e Students are provided integrated, engaging learning experiences in each language every day that they are in
class. These experiences are part of a knowledge-rich curriculum where students make meaningful
connections across developmental domains and subject areas.

o Teachers and other adults engage students in each program language at different times of the day. This is
called language and content allocation.

® Students are together for differentiated, but not separate, instruction.

e Instruction is facilitated strategically in one language by the teacher, and all materials are in that language.

Classroom instruction includes a variety of supports, high leverage strategies, and the development of oral
language and background knowledge that promotes student comprehension and production.

Biliteracy Recommendations for K-5:

Al students receive literacy (language arts) instruction in each program language every day, beginning when
they enter the program (TK/PK/Kindergarten). Each language arts class is contextualized around a
meaningful theme or topic in which all f literacy (oracy and knowledge, content
knowledge, vocabulary, foundational skills, comprehension and writing) are taught and addressed as
interconnected practices that support each other.

o Itis highly recommended that each literacy class cover different standards and themes or topics to

reduce redundancy and optimize transfer.

Students are together for differentiated, but not separate, instruction, ensuring all students are present
during Tier 1 instruction.
In Pre-K - 5* grades, whenever possible, content and literacy are integrated.
If possible, each content area (math, science, social studies) is taught in one language only at each grade
level. This is called content allocation.
Instruction is facilitated strategically in one language by the teacher, and all materials are in that language.
Classroom instruction includes a variety of supports, high leverage strategies, and the development of oral
language and background knowledge that promotes student comprehension and production.

Biliteracy Recommendations for Secondary:

® Students take both an English Language Arts and a Spanish language arts class every quarter/semester. Each
language arts class is contextualized around a meaningful theme or topic in which all components of literacy
are taught and addressed as interconnected practices that support each other.
o Itis highly recommended that each literacy class cover different standards and themes or topics to
reduce redundancy and optimize transfer.

o Content (science, social studies and math) is taught in one language only at each grade level while literacy is
shared between both languages. This is called content allocation.

o Students have access to the same electives and services that are available to all other students in the
school.

o Allteachers of dual language students, whether in English and Spanish, consider themselves biliteracy/dual
language teachers.

o Instruction is facilitated strategically in one language by the teacher, and all materials are in that language.

Classroom instruction includes a variety of supports, high leverage strategies, and the development of oral
language and background knowledge that promotes student comprehension and production.

www.TeachingForBiliteracy.com

Pgs 18-19
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Program Design Recommendations: Planning for Bilfteracy

S p. 18 in

. h s caled snuaga and centn: oo,
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Biteracy Recommendtions for K

Packet

K- e, whanevr bossible, conent and laracy ar it
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Biteracy Recommendations fo Secondary:

Sioprtasch oter.

topes1o redce rdndancy nd i arster
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biteracyual Bnguage e

The recommendation | rea :
The way | saw it reflected in

sample instruction was

www.TeachingForBiliteracy.com
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This afternoon’s agenda:

Welcome
Sample Instruction Part 2

* Planning for Biliteracy
Teaching for Biliteracy

* Day 2 Closure & Exit Ticket

an
\/
www.TeachingForBiliteracy.com

Language and Content Allocation Plan

Determines:

Classroom
Daily Materials €nvironment
Schedules
Biliteracy Curriculum/Units @
www.TeachingForBiliteracy.com

46
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Spanish

Sample Program Language and Content Allocation Plan

The Bridge

English

A at Spanish to English: Math, Science,
K Science Social Studies, Language Arts Language Arts (Through
(80/20) Social Studies English to Spanish: Language Arts, Universal Themes)
Language Arts Social Justice, as needed
Mat .
1 Social :tudies Social Studies, Language Arts Science
(70/30) Language Arts English to Spanish: Science, Language Arts
guag Language Arts
Spanish to English: Math,
Math . ) .
2 . . Social Studies, Language Arts Science
Social Studies ) ) >
(60/40) T ———— English to Spanish: Science, Language Arts
guag Language Arts
Spanish to English: Science,
3-5 Sl ranesge Ars Soci:avl| :::dies
(50/50) Language Arts English to Spanish: Math, Language Arts
Social Studies, Language Arts
. Spanish to English: Social ‘Math )
-8 Science Studies. Lansuage Arts Social Studies
Language Arts ! guag Language Arts
Electives

47

Daily
Schedules

Language and Content Allocation Plan

Determines:

Materials

N

Biliteracy Curriculum/Units

www.TeachingForBiliteracy.com

environment

Classroom

48

www.TeachingForBiliteracy.com
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The 80/20 Biliteracy Learning Environment

Student Seating in Groups

Spanish Classroom Library

Aieaqiq woousse|) ysi|8u

syj00g |ensuljig

1 The 50/50 Biliteracy Learning Environment r

Student Seating
in Groups

p. 16

AJelqgl] wooJisse

Spanish Classroom Library

Bilingual Books

50

www.TeachingForBiliteracy.com
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The Biliteracy Learning Environment:
Two-Teacher Model

Student Seating
in Groups

Spanish Classroom Library
sjoog |endul|ig

51

The Biliteracy Learning Environment:
Two-Teacher Model

Student Seating
in Groups

Bilingual Books
Aseiqi1 woousse|d ysij3u3

52
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Espaiol — graficos y trabajo de los estudiantes

Possible Dual Language PreK
Learning Environment Layout

Biblioteca

93plig ay1L
ajuand |3

5 © Biblioted / Library PFAry
c >
v Arte
< >
Alfombra
Carpet
o Juego Juguetes
g_ dramatico y juegos
o
[oa)

English - charts and student work

54
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‘ Espanol — graficos y trabajo de los estudiantes ‘
Possible Dual Language PreK
Learning Environment Layout » bt
= Bilioteq * \iprary DFary
© [}
©
S cS® Art -
5 ° = 3 3
Alfombra o &
S 0
o 3
Carpet B
T
z Dramatic Toys and
X
S Play Games
=) English - charts and student work
55

Materials

Schedules

Determines:

Language and Content Allocation Plan

Classroom
environment

Biliteracy Curriculum/Units

www.TeachingForBiliteracy.com
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Spanish

Sample Program Language and Content Allocation Plan
The Bridge

English

K

Math
Science

Spanish to English:
Math, Science,
Social Studies,
Language Arts

Language Arts
(Through

(80/20) | Social Studies | English to Spanish: | Universal
Language Arts,
Language Arts Social Justice, as Themes)
needed
\1J

www.TeachingForBiliteracy.com
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Subject

11:15-12:00

$S/Spanish Language Arts OR

Science/Spanish Language Arts (alternating units)

Over the course of each unit, the students will engage in...
e Oracy & Background K ledge devel (L

Comprehension)

e SS/Science experiences/inquiry

e Whole group mini lessons

e Writing (independent, small group and whole group)

* Reading (independent, small group and whole group)

e F dational Skills (Word ition)

o Independent Practice

Specials

If possible, half are
offered in Spanish
and half in English

12:00-12:45

Lunch & Recess

Student choice

12:45-2:00

Math in Spanish
e Oracy development
e Math skills and practice

nglish Language Arts
Over the course of each unit, the students will engage in...
* Oracy & Background Ki ledge devel (Language
Comprehension)
Experiences
Whole group mini lessons

Writing (independent, small group and whole group)

Foundational Skills (Word Recognition)
Independent Practice

.
.
.
o Reading (independent, small group and whole group)
.
.

SPANISH

ENGLISH

Juowssessy anjewsos

58

www.TeachingForBiliteracy.com
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e  Which of the bullets did we experience?
* What other key characteristics do you

see?

 What do you suppose is happening in
the other language?

Comprehension)
Experiences

® Oracy & Background Ki

11:15-12:00 Specials If possible, half are
offered in Spanish
and half in English
12:00-12:45 Lunch & Recess Student choice
12:45-2:00 Math in Spanish
® Oracy development SPAN ISH
e Math skills and practice
. ding and writing as applied to math
2:00-3:00 English Language Arts
Over the course of each unit, the students will engage in...
lod. | (L

Whole group mini lessons

Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word )

ge dev

ENGLISH

N
P
W
I

Practice

DATIONAL SKILLS

Phonological Awareness

2. Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

a. Recognize and produce rhyming words.

L

Count, pronounce, blend, and segment
syllables in spoken words.

o

. Blend and segment onsets and rimes of
single-syllable spoken words.

e

Isolate and pronounce the intial, medial
vowel, and final sounds (phonemes)

in three-phonemes (consonent-vowel-
consonent, or CVC) words.* (This does not
include CVC's ending with /I/. /r/, or /x/.)

e. Add or substitute indivdual sounds
(phonemes) in simple, one-syllable words to
make new words.

Conciencia fonolégica

2. Demuestran comprension de las palabras habladas,
las silabas y los sonidos (fonemas).

o

o

o

[-%

-

. Reconocen y producen palabras que riman.

. Combinan y segmentan los sonidos (fonemas)

. Separan y pronuncian los sonidos iniciales, medios

. Combinan dos silabas para formar palabras

KINDERGARTEN

ESTANDARES DE LECTURA:
DESTREZAS FUNDAMENTALES

Cuentan, pronuncian, combinan y segmentan en
silabas las palabras habladas.

[

consonanticos y vocalicos de una silaba.

y finales (fonemas) en palabras monosilabicas de
tres fonemas* (consonante-vocal-consonante, o
CVCQ). Incluyen palabras que terminan con /I/ y /r/
(ejemplo: sal, sol, mar, por).

Ananden o sustituyen sonidos individuales
(fonemas) en palabras simples de una silabas

para formar nuevas palabras de una o dos silabag.
(ejemplo: sal-sol; por-par; tan-pan; sal-sala;

par-para; mal-malo).

bisilabas que les son familiares: ma + no = mano;
ma + ma = mama; ma + pa = mapa; sa + po = sapo;

SO + pa = sopa.

60
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Suggestions for Working with Newcomers

A newcomer is a student born outside the U.S. who has recently arrived, less than 2 to 6 months, has
been enrolled in a school in the United States and receives newcomer services for a specific amount of
time based on student need.

1. |dentification and Data Gathering:

a. Access to formal schooling:
i, Include in your school or district’s home language survey a graph that lists all grades
and ask the student to mark with an X the grades they attended all year long. See this
ieb (2006). This data will help you identify any
interrupted schooling.

b. Familial and socio-cultural information:

i. Interview the student and or their family to learn about the student's academic,
linguistic, familial, and cultural history, including any interrupted schooling. Consult
this article for more information about differences in schooling in other countries, and
tips on how to conduct an interview. If trauma and other socio-affective issues are
present, it will be important to create a plan with the family and with school services to
meet the student’s needs (see below Addressing socio-affective needs).

ii. Build a relationship with the student where you can learn about their background.

o Tryto identify the student’s funds of knowledge - “the skills and knowledge that
have been historically and culturally developed to enable an individual or
household to function within a given culture” - so that you can build on what
the students know (Luis Moll, 1992).

c. Native language literacy skills
i. Identify someone on staff or in the community who speaks the student’s native
language. Ask that person to do the following with student:
© In the student’s native language, have the student respond to prompts both
orally and through writing. Example prompts include:

a. What do you like the most about the United States?
b. What has been hardest in moving here?
. What do you miss about your home country?

© Center for Teaching for Bilteracy, LLC
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Approximately:

Full day — 395 total minutes — 50 min rest = 345 instruction:

® 276 Spanish minutes
e 69 English minutes

Sample PreK Full-Day Schedule 80/20

Page 27-28 of
Resource Packet

8:35-8:50

Arrival/Breakfast

8:50-9:05

Circle Time (Large Group)

9:05-9:35

Gross Motor/Outside Play

9:35-10:35

Centers (Interest Areas/Small Groups)

10:35-10:45

Clean Up/Books at the Carpet

10:45-11:00

Wash Hands/Line Up/Walk to Lunch

11:00-11:30

Lonch Mandarin

11:30-11:40

Bathroom/Walk Back to Classroom

11:40-12:30

Rest Time

12:30-1:30

Centers (Interest Areas/Small Groups)

1:30-1:40

Clean Up/Books at Carpet

2:00-2:30

Gross Motor/Outside Play

2:30-3:05

Circle Time (Large Group)

3:05-3:10

English p

Folders/Backpack/Dismissal

www.TeachingForBiliteracy.com

62

www.TeachingForBiliteracy.com

6/23/26

31



Determines:

Daily
Schedules

Materials

Biliteracy Curriculum/Units

Language and Content Allocation Plan

Classroom

environment
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Overview: Biliteracy Curriculum ing Process

Steps Components
LA Develop the program Vision and Pedagogy Statement and Look Fors that match the program pedagogy.
Program
Design
and First Using the Teaching for Biliteracy Recommendations, create the Language and Content Allocation Plan for all
Draft of grades and schedules that match for each grade level.
Biliteracy -
Curriculul
Map

o C3Framework for S
o CCSS Language Arts (page i of the bilingual CCSS grade level packet)

*If using a published program or resource:

®  Review its organization to determine how the standards and all the instructional shifts of each set of
standards are reflected and incorporated into the resource.

©  Determine i the resource includes all the standards the grade level is responsible for (language arts,
science, social studies, etc.)

o Create a plan for how any missing standard will be addressed.
 For example, if the resource includes only language arts standards, how, when, and
with what will the science and social studies standards be addressed?

Draw the grade level Language and Content Allocation on Butcher Paper. Begin creating your yearlong
bilingual standards map.

Standards-Based Standards-Aligned (Published Program)

Start mapping by bundling the content area Create a yearlong grade level standards map
standards. using the published program (for each
language).

Begin to write year-long and unit storylines,
starting with the content focus. Include the unit theme, the meaningful context
for learning (such as the topic of the unit), and
Select the writing standards and the writing the standards addressed.

genre, making sure they are a good fit with the o Analyze the unit themes. Are they
content. concrete or abstract? Are they
developmentally appropriate? Keep the

Select the reading standards, thinking of the
connection between reading and writing (i.c.,
the reading texts become mentor texts for
writing).

Revise the storylines by adding the literacy
portion to the storylines and by describing how
content, literacy (reading and writing) is
integrated.

units that provide a concrete meaningful
frame and make appropriate
revisions/adjustments to those that do
not. Do this for each program language
(Spanish and English).

List the standards for each unit.
Determine what sets of standards are
used (CCSS ELA, S5, NGSS). Analyze how

the standards in each unit reflect the
instructional shifts and organization of
the standards. Adjust as needed.

Write the first draft of your year-long storylines
for each language.

Pg. 35-36
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. based .. aligned

Overview: eracy Curriculum ing Process

Steps Components
LA Develop the program Vision and Pedagogy Statement and Look Fors that match the program pedagogy.
Program
Design
and First Using the Teaching for Biliteracy Recommendations, create the Language and Content Allocation Plan for all
Draft of grades and schedules that match for each grade level.
(i Review the instructional shifts of the standards:
Curriculum
Map * Mo

s C3Framework for S
®  CCSS Language Arts (page i of the bilingual CCSS grade level packet)

*If using a published program or resource:
®  Review its organization to determine how the standards and all the instructional shifts of each set of
standards are reflected and incoroorated into the

Standards- ... Standards- "

Standards-Based [ Standards-Aligned (Published Program) |
Start mapping by bundling the content area Create a yearlong grade level standards map
language).
Begin to write year-long and unit storylines,
starting with the content focus. Include the unit theme, the meaningful context
for learning (such as the topic of the unit), and
Select the writing standards and the writing the standards addressed.
genre, making sure they are a good fit with the ®  Analyze the unit themes. Are they
content. concrete or abstract? Are they
developmentally appropriate? Keep the
Select the reading standards, thinking of the units that provide a concrete meaningful
connection between reading and writing (i.e., frame and make appropriate
the reading texts become mentor texts for revisions/adjustments to those that do
writing). not. Do this for each program language
(Spanish and English).

Revise the storylines by adding the literacy

portion to the storylines and by describing how o List the standards for each unit.
content, literacy (reading and writing) is Determine what sets of standards are
integrated. used (CCSS ELA, SS, NGSS). Analyze how

the standards in each unit reflect the
instructional shifts and organization of
the standards. Adjust as needed.

Write the first draft of your year-long storylines
for each language.

Pg. 35-36
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Sample Yearlong Biliteracy Map - Kinder

Yearlong Storyline

indergarten: Language and Content Allocation 80% Spanish; 20% English

Ciies| K831 Make obsorvatons 1o
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15K et
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oottty
EK3T o it o et

Py

e == pased

devicmer ol s ewringrd |criantos. e s s oot
o St e oo 1w

Sample

K3 Narr IK: 7 ional
i | Wit b | koo | "WeSuare | oot | CWiCtOpilon | W nfomaons | , ;
(Porsonal Essay) (Weather Report) | (Informational Book) (Fantasy Story) s Timeline) WK, WKS WK, WK
WKT, WKS WKS WKT K WKS, WKS WKS, WKS S bl | o &
Unit 1 ELA & Universal
Thome: Friendship e R e e e e 0t
0X24 00k 5 0KET K21 S e e e e
things around me to change?
friend? ings. me;
Witing Standards - WK1
Informative (List WKS WKS, WKS, WK8 WKS, WK WKS.WKE
R Texts Reading Standards - Informational Texts = Reading Standards - Literary Texts, Reading Standards - Liter
}] Informational Texts RLKS, RLKS, RKS. RLK?2, RLK4, RLK7, RLKS. 5 RLK3,RLKS,
R RIK
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Sample Yearlong Biliteracy Map - Kinder

Maps ALL the standards for
Spanish and English side-by-side
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Sample Yearlong Biliteracy Map — 6" Grade

—exos [ouryivel  Merspectives | \0Ke A JTAL

: huma
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a hero? over ervironmental  nee
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Key Characteristics of Biliteracy Maps

Map the entire year for each language —
with English and Spanish side-by-side

By mapping both program languages side
by side, redundancy is reduced

an
\1J
www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map — Kinder 80/20

Kindergarten: Language and Content Allocation 80% Spanish; 20% English

Standards-
based

70
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Biliteracy Unit Framework

Unit Theme:

Content Area Standards

Resource Packet

« English Language Arts Standards
« English Language Development Standards
« Content and Literacy Big Ideas p 1 5
e Summative Assessment °
g Oracy, g Ki L Comp =1
« A g and sp g9 y for content and literacy
« Developed at the beginning of the unit and new | or are i duced the unit. Q
Rndin?) Comprehension ’ Content Area Instruction 3
s bectooundinonietacTand] Bishenst o Oracy, background knowledge, and Q
« Comp literacy and reading i d —
e Iangyage comprehension —
o Inquiry <
Writing « Investigations (o)
« Oracy, backg d k ledge, and | prehensi « Experiments >
e« Comp ive literacy routi ies writing behavi « Experiences 7
Foundational Skills and Fluency: Word Recognition 72}
«  Oracy, backg! i ledge, and I prehensi (‘D
« Ph A . Phonics, Decoding, Encodi (]
Orthography (7]
. V y background knowledge, syntax, and semantics 3
Summative Assessment c:D
Bridge — Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis ~—
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
o Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

www.TeachingForBiliteracy.com
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Biliteracy Unit Framework

Unit Theme:
* Content Area Standards
Spanish Language Arts Standards
Spanish Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

Oracy, Backg d Ki L Compr

Academic listening and speaking necessary for content instruction and literacy development.
« Developed at the beginning of the unit and whenever new or are ir throughout the unit.
Reading Comprehension Content Area Instruction
e Oracy, Jou] ge, and langy I o Oracy, background knowledge, and
« Comprehensive literacy routines, strategies and reading language comprehension
behaviors. g. 9 P
e Inquiry
Writing e Investigations
« Oracy, b: and I p o Experiments
« Comprehensive literacy routines, strategies writing behaviors. e Experiences

Foundational Skills and Fluency: Word Recognition

e Oracy, b k ledge, and | p
* Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

* Vocabulary background ge, syntax, and

Summative Assessment

Bridge - Transfer
o lllustration
« Side by Side or
* Asisedice

Bridge - Transfer and Practice.
Practice the new language (includes Phonology

Listening, Speaking, Reading, and Morphology
Writing in the other language)

JUSWISSASSY SAIjeW.I0

Bridge: Contrastive Analysis

Syntax and grammar

P

www.TeachingForBiliteracy.com
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PreK/TK Biliteracy Map

Staggered Related Themes (Capitalizing on the Bridge for Transfer)

Language Unit 1: Trees Unit 2: Clothes Unit 3: Balls Unit 4: Water
Spanish time, includes: | FQ: What are | EQ: Why is EQ: How can you | EQ: Why is
Welcome A
- the clothing important | make a ball water
Large group characteristics | to people? move? important?
Free play of trees in our
Recess )
s community? N N N
Beginning of Unit 1: Trees Unit 2: Clothes | Unit 3: Balls
the Year Unit 4: Water
English time, includes: | FQ: What do EQ: What can we |EQ: How do we |EQ: How are
I;:erseepzvup/ story we do at do with parts of | choose the balls the same
e school? trees? clothing we and different
Snack wear? from one
Music/Movement £}
Clean Up/Pack Up i:ftthl:‘r

EQ: Where can
we find water in
our community?

www.TeachingForBiliteracy.com

73

Preschool Biliteracy Curriculum Map 80/20 - DRAFT
Adapted from Chicago Public Schools, Network 4
Based on Creative Curriculum and lllinois Early Learning Standards

Apr-May or
March-April

PreK/TK
Biliteracy Map

74
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PreK/TK BUF Template

Content and Literacy Big Ideas Summative Assessment

Unit Theme:
o Early Learning Standards Language, Content and Literacy Outcomes
e English Language Development Standards Formative Assessments

Building Oracy and Background Knowledge

« Interactive, hands-on activity to initiate the theme/unit

« Vocabulary Development — naturally introduced as part of the experience
Whole Group activity: Read Alouds, Shared Writing,

« Setting the stage for centers and play (turn taking, introduction of props and realia, sharing what students

have done in centers)
Centers: Guided Play (changes based on the theme):

« Examples of themes: School, Restaurant, Home, Work Place (Airport, Office, Laboratory, Construction
site), etc.

« Centers include li i iate writing and reading, fine and gross
motor skills and often are focused on: drama (house), an wnﬂng, blocks, math, theme based
(firefighters, teachers, mail carriers, etc.)

« Skills: problem solving, turn taking, i If- ion, i ing, predicting, role playing etc.
Bridge — Transfer Bridge — Transfer Practice | Bridge: Contrastive Analysis
lllustration - Extension (includes: While the teacher plans a specific
Side by Side or Listening, Speaking, m;tallngm?t‘lﬁ te;t_::mg g‘m?‘ L0 —

. " " SO advance of the Bridge, the teacher also
Asi se dice Rt?‘adllng’ and Writing in the accepts and highlights other areas of

other language) metalinguistics noticed by the students.

JUSLISSaSSY SABWIO
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PreK/TK BUF Template

Unit Theme:

Early Learning Standards
Spanish Language Development Standards Formative Assessments
Content and Literacy Big Ideas Summative Assessment

Language, Content and Literacy Outcomes

Building Oracy and Background Knowledge

Interactive, hands-on activity to initiate the theme/unit

+ Vocabulary Development — naturally introduced as part of the experience

Whole Group activity: Read Alouds, Shared Writing,

Setting the stage for centers and play (turn taking, introduction of props and realia, sharing what students
have done in centers)

Centers: Guided Play (changes based on the theme):

.

Examples of themes: School, R it, Home,
site), etc.

Centers include listening, speaking, developmentally appropriate writing and reading, fine and gross
motor skills and often are focused on: drama (house), art, writing, blocks, math, theme based
(firefighters, teachers, mail carriers, etc.)

Skills: problem solving, turn taking, planning, self-regulation, inferencing, predicting, role playing etc.

(Airport, Office, Laboratory, Construction

Bridge — Transfer Bridge — Transfer Practice | Bridge: Contrastive Analysis
lllustration - Extension (includes: While the teacher plans a specific
Side by Side or Listening, Speaking, metalinguistic teaching point in

Asi se dice Readlng and ertlng in the advance of the Bridge, the teacher also
5 A

accepts and highlights other areas of
other language) metalinguistics noticed by the students.

JUBLUSSSSSY SAIjBW.IO
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=7
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Language and Content Allocation Plan
Determines:

Classroom
Daily : environment

Schedules

Biliteracy Curriculum/Units

77

Sample Program Language and Content Allocation Plan

Spanish The Bridge English

at

) Spanish to English: Math, Science,
K Science Social Studies, Language Arts Language Arts (Through
(80/20) Social Studies English to Spanish: Language Arts, Universal Themes)

Social Justice, as needed

Language Arts

1 Socila\f::udies Social Studies, Language Arts Science
(70/30) English to Spanish: Science, Language Arts
Language Arts
Language Arts
Math Spanish to English: Math,
2 Social Studies Social Studies, Language Arts Science
(60/40) English to Spanish: Science, Language Arts
Language Arts
Language Arts
Spanish to English: Science,
3.5 Science Language Arts .Math :
Language Arts Social Studies
(50/50) guag English to Spanish: Math, Language Arts
Social Studies, Language Arts
. Spanish to English: Social ‘Math )
-8 Science e Social Studies
Language Arts ! Language Arts
Electives

78
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The 80/20 Biliteracy Learning Environment

Spanish Classroom Libra

Student Seating in Groups
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Sample Yearlong Biliteracy Map — Kinder 80/20
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Yearlong Storyline

with g
poers.
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Kindergarte
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Sample Yearlong Biliteracy Map — Kinder 80/20

Time
8:00 - 8:20
8:20 - 10:45

10:45 - 11:15

["SS/Spanish Language Arts OR

Subject

Science/Spanish Language Arts (alternating units)
Over the course of each unit, the students will engage in...
® Oracy & Background Knowledge development (Language
Comprehension)
e SS/Science experiences/inquiry
e Whole group mini lessons
e Writing (independent, small group and whole group)
e Reading (independent, small group and whole group)
o F dational Skills (Word ition)

Language

0§24, 00k26,0

e S 1115 - 12:00 Specials If possible, half are

i offered in Spanish

and half in English

i | 12:00 - 12:45 Lunch & Recess Student choice

= , 12:45 - 2:00 Math in Spanish SPAN ISH

e | wotee, (e * Oracy development
WKS WKT WK.S, WKT WS, WKt o Math skills and practice
2:00 - 3:00 | English Language Arts
Over the course of each unit, the students will engage in...
* Oracy & Background Knowledge development (Language ENGL'SH

Essential Question:
What makes a good
friond?
Witing St

nformat

Reading standarcs - fiRe3
2/ informational Texts. Literary Texts. Eg
2 K73 RLKIRLKT,RLKS

RLK2,RLK.3, RIK4, RLKS

Comprehension)
e Experiences
e Whole group mini lessons
e Writing (independent, small group and whole group)
e Reading (independent, small group and whole group)
* Foundational Skills (Word ition)

www.TeachingForBiliteracy.com
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Determines:

Language and Content Allocation Plan

Daily
Schedules

Classroom
environment

v

Biliteracy Curriculum/Units
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Yearlong Storyline Kindergarten: Language and Content Allocation 80% Spanish; 20% English

Subject | Language |

units)
Over the course of each unit, the students will enge-

s [ 11:15 — 12:00 Specials If possible, half are

offered in Spanish
and half in English
12:00 - 12:45 Lunch &Recess Student choice
W omae | WG | 12:45 - 2:00 Math in Spanish
s wir S e, P » Oracy development SPANISH
b skills and practice

F24,00K26,00K27, 10
=ssential Question
lond?.

Informaive (List W.

ding Stan
Informational Tex

uonar' SKins (vora recoghition)
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Yearlong Storyline Kindergarten: Language and Content Allocation 80% Spanish; 20% English

Language

Subject

Tf possible, half are
offered in Spanish

Teaching for Biliteracy
is most effective when all

the structures work s

together.

Writing Standards. -V
Informative (List W.

ding Stan
Informational Tex

— T ora e

_Independent Practice

o

ewSSt

‘JE
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Systems Approach to Sustaining Effective
ilieracy Instruction

an
\1J
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|
Structures that Support Biliteracy Instruction

an
\1J
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Handouts and
Presentation Slides
on Teaching for
Biliteracy Website

h

ttps://www.teachingforbiliteracy.com/handouts

Center for Teaching
for Biliteracy
Reference List

Pg. 2 of
Resource

https://bit.ly/4aepEbX

[OFr

Biliteracy Strategies

Packet

https://bit.ly/BSI2024InstructionalStrategies
=

Evaluation Form

Glossary
=
https://bit.ly/ThreelinguisticSpaces
Three Linguistic
Spaces
=
https://bit.ly/TABNewcomers
Supporting [OREE
Newcomers
=)
Systems Approach Splash Page https://bi 4BHandbook
to Teaching for &
Biliteracy:
Digital Tools a2
bit.ly/3QtcW4Q ..’lﬁm.
Final Session Bl \/

=

87

Handbook of Teaching for Biliteracy

Structures that work as a System

The following structures, when created and implemented in order, ensure the
sustainability of effective biliteracy instruction across the program. Each link
below is a tool to help programs create and evaluate these structures, thus
supporting and ensuring cohesion across program elements.

1. Program Vision and Pedagogy

2. Language and Content Allocation Plan

3. Biliteracy Schedules

4. Biliteracy Curriculum: Maps and Units

5. Planning for Biliteracy Instruction and Assessment
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This afternoon’s agenda:

Welcome
Sample Instruction Part 2
anning for Biliteracy
Teaching for Biliteracy
Recommendations
@structures that Work as a System

Day 2 Closure & Exit Ticket
www.TeachingForBiliteracy.com

Individual or Team Planning for Next Steps

Elements we have in place: Areas to work on: Next Steps Other
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Center for Teaching for Biliteracy Resources and Links

Handouts and https://www.teachingforbiliteracy.com/handouts
Presentation Slides

g
on Teaching for )

B
Biliteracy Website =

https://bit.ly/4aepEbX
Center for Teaching [
for Biliteracy
Reference List

[OFro

Pg. 2 of
Resource
Bilteracy Strategies https://bit. BSIZ;ZAI.ns;uctionaIStrate ies Pa C ket

https://bit.ly/ThreelinguisticSpace

Three Linguistic [

Spaces

https://bit.|

4BNewcomers

Supporting
Newcomers

A Systems Approach
to Teaching for
Biliteracy:
Digital Tools

Final Session
Evaluation Form
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HOME ABOUT BUFS EN ESPANOL RESOURCES

PROGRAMMATIC SUPPORTS

VIDEOS

Teaching for
Biliteracy

Strengthening Bridges
between Languages

KAREN BEEMAN »
CHERYL UROW
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Teaching for Biliteracy Summer Institute Overview

Tuesday, June 23, 2026 Wednesday, June 24, 2026 Thursday, June 25, 2026
7:30 - 8:30 AM 7:30 - 8:30 AM
Arrival, registration, materials Arrival, sign-in, and hot breakf
pick-up, and hot breakfast buffet buffet
8:30 - 11:45 AM 8:30 - 11:45 AM 8:30 - 10:15 AM
Whole Group Whole Group Whole Group

« Institute Welcome and
Introductions

o Students and Goals of
Biliteracy Programs

« The Biliteracy Unit
Framework (BUF)

« Debrief Sample Instruct]
e The Multilingual
Perspective
« Strategic Use of Teache

Language: Language Po
« Research on Dual
Language Programs
« Planning for Sustainabil
Vision and Pedagogy
documents

« Biliteracy Assessment

« Planning for Sustainability:
Effective Systems and
Structures

10:30 AM - 12:00 PM
Breakout Groups (Same as Days 1
&2)

« Sample Instruction Part 3:
The Bridge
o Institute Closure

Lunch 11:45 AM to 12:30 PM

Lunch 11:45 AM to 12:30

12:30-3:30 PM

Breakout Groups (by grade bands:
PK-2" grade; 3"-5'" grade;
secondary: 6 — 12" grade)

e Sample Instruction Part 1:
Oracy Instruction in

preparation for content
inquiry and literacy

12:30-3:30 PM

Breakout Groups (same as Day 1)

e Sample Instruction Part 2:
Content, Literacy, and the

Summative Assessment

Institute Overview
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Breakfast begins at 7:30 AM

tomorrow morning in the big room.

The whole group session will begin
promptly at 8:30 AM
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Exit Ticket
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