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Resource Packet
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Agenda:
• Welcome 
• The BUF
• Sample Instruction: 

Part 3 - the Bridge
• The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure and Evaluation
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Norms – 
As we look at teaching for biliteracy…
• Participate actively and interactively
• Use a growth mindset and make sure everyone 

has a voice
• Please keep sidebar conversations to a minimum.
• Please silence your phones.
• Use technology strategically.
• Please no videorecording of any part of the day.
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Materials for today’s session

High Leverage 
Biliteracy 
Strategies

Sample BUFResource 
Packet
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Biliteracy Unit Framework
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Biliteracy Unit Framework, 2nd ed
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Biliteracy Unit Framework (BUF)

Let’s look at the 
key elements
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Unit Flow Chart p. 7
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Elements of Comprehensive Literacy
• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language Comprehension
o Vocabulary
o Background Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading comprehension and 
Fluency

• Writing
o Handwriting
o Spelling
o Grammar
o Composition

The BUF includes all the elements of 
Comprehensive Literacy
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How did we build 
literacy 

knowledge?
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FA 2 – Literacy-focused formative assessment
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How is word 
recognition 
integrated?
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition

What about 
writing?
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The BUF supports biliteracy in 
that….

Instruction planned using the BUF helps 
students meet the three goals of Dual 
Language because….

Teachers: 
Instruction

School and 
District Leaders: 

Systems and 
Structures

Coach, TOSA, or 
Support or 
Specialist: 
Classroom 

Support

24
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Agenda:
✅ Welcome 
✅ The BUF
• Sample Instruction: 

Part 3 - the Bridge
• The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure and Evaluation
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Biliteracy Unit Framework

This is what we will 
experience today!
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Chapter 10
Pg. 133
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We take a systems approach to 
teaching for biliteracy 

where ALL stakeholders play a 
critical role 

and all structures work together
to support instruction that 

ensures ALL students meet the 
goals of the program.
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Teachers Coaches, TOSAs, & 
Specialist

Instruction
• Strategies
• Supports
• Grouping Styles
• Differentiation
• Integration and 

unit flow
• Classroom 

organization
• Increase in rigor
• Assessment and 

data use

Structures
• Learning 

environment
• Biliteracy 

Schedules
• Pacing
• Unit flow & rigor
• Planning
• Collaboration
• Language 

development
• Goals for PD
• Collecting and 

using assessment 
data

Classroom Support
• Using the context 

of the unit to 
support students

• Co-teaching and 
modeling 
instruction

• Planning for 
instruction

• Professional 
development

• Assessment and 
data use

School & District 
Leaders

© Center for Teaching for Biliteracy
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic 
pairing using a number of different variables. 

32
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Where do you fall in Spanish?

Melody Wharton - Center for Teaching for Biliteracy
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Point to stated pictures, t�
words, phrases
Follow one-step oral t�
directions
Match oral statements t�
to objects, figures or 
illustrations

Sort pictures, objects t�
according to oral 
instructions
Follow two-step oral t�
directions 
Match information t�
from oral descriptions to 
objects, illustrations

Locate, select, order t�
information from oral 
descriptions
Follow multi-step oral t�
directions
Categorize or sequence t�
oral information using 
pictures, objects

Compare/contrast t�
functions, relationships 
from oral information
Analyze and apply oral t�
information
Identify cause and effect t�
from oral discourse

Draw conclusions from t�
oral information
Construct models based t�
on oral discourse
Make connections from t�
oral discourse 
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Name objects, people, t�
pictures
Answer WH- (who, what, t�
when, where, which) 
questions

Ask WH- questionst�
Describe pictures, events, t�
objects, people
Restate factst�

Formulate hypotheses, t�
make predictions
Describe processes, t�
procedures
Retell stories or eventst�

Discuss stories, issues, t�
concepts
Give speeches, oral t�
reports
Offer creative solutions to t�
issues, problems  

Engage in debatest�
Explain phenomena, t�
give examples and justify 
responses
Express and defend t�
points of view
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Match icons and symbols t�
to words, phrases or 
environmental print 
Identify concepts about t�
print and  text features

Locate and classify t�
information
Identify facts and explicit t�
messages
Select language patterns t�
associated with facts

Sequence pictures, events, t�
processes
Identify main ideast�
Use context clues to t�
determine meaning of 
words

Interpret information or t�
data
Find details that support t�
main ideas
Identify word families, t�
figures of speech

Conduct research to t�
glean information from 
multiple sources
Draw conclusions from t�
explicit and implicit text 
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Label objects, pictures, t�
diagrams
Draw in response to a t�
prompt
Produce icons, symbols, t�
words, phrases to convey 
messages

Make listst�
Produce drawings,  t�
phrases, short sentences, 
notes
Give information t�
requested from oral or 
written directions 

Produce bare-bones t�
expository or narrative 
texts
Compare/contrast t�
information
Describe events, people, t�
processes, procedures

Summarize information t�
from graphics or notes
Edit and revise writingt�
Create original ideas or t�
detailed responses

Apply information to t�
new contexts
React to multiple genres t�
and discourses
Author multiple forms/t�
genres of writing

9DULDELOLW\�RI�VWXGHQWV¶�FRJQLWLYH�GHYHORSPHQW�GXH�WR�DJH��JUDGH�OHYHO�VSDQV��WKHLU�GLYHUVLW\�RI�HGXFDWLRQDO�H[SHULHQFHV�DQG�GLDJQRVHG�OHDUQLQJ�GLVDELOLWLHV��LI�DSSOLFDEOH���DUH�WR�EH�
considered in using this information.
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WIDA Level Descriptors for our Self-Assessment
Levels of Spanish Descriptions 
1 - Beginner No such thing as lower than 1
2 - Some receptive Understands and responds 

with simple words and phrases 
3 - Can understand and 
produce with grammatical 
errors

May sound socially  fluent but 
still need academic linguistic 
register

4 - Can understand and 
produce most of what is 
said and written

Some challenges to 
understanding and production

5 – Very high functioning Receptive and productive with 
isolated instances of challenge

6 – Native like Receptive and Productive use 
34
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Strategic Pairing In the Classroom

63

52
41
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Language Use Norms

• Respect regionalisms. 
• Use circumlocution.
• Avoid code-switching.
• Use this sentence starter:  ¿Cómo se dice… 

en español?
• Do not translate for your partner.
• Engage actively in the sample instruction.
• Be respectful students so that you can 

experience the strategies.

36
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Marking the Language of Instruction

37
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ha
pp

y

sad

excited
mad

scared

The EmotionsThe Events

39
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Our face

and body can show 
our emotion.

40
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Different events may cause our emotions to 
change.

41
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Step 2

The Bridge Transfer Chart
English picture/foto

The 
emotions
The events

happy

sad

excited

scared

mad

42
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Now during the Spanish portion of the 
day….

Step 3

43
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Mark the Bridge
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fe
liz

triste

emocionado/a enojado/a

asustado/a

Las emocionesLos acontecimientos

46
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La cara

y el cuerpo pueden 
mostrar las 
emociones.
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Los acontecimientos 
diferentes

pueden hacer que 
cambien las emociones.

48
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English picture/foto Español
The emotions las emociones

The events los 
acontecimientos

happy feliz

sad triste

excited emocionado/a

scared asustado/a

mad enojado/aSi
de

-b
y-

sid
e 

Br
id

ge

Step 4

49

www.TeachingForBiliteracy.com Step 5

Contrastive Analysis: Syntax and Grammar

50
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Girl/Niña Boy/Niño

English Español English Español

I’m excited! ¡Estoy 
emocionada!

I’m excited! ¡Estoy 
emocionado!

I feel scared. Me siento 
asustada.

I feel scared. Me siento 
asustado.

Contrastive Analysis: Pragmatics
Spanish has gender

51
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Elige la aventura:
Los estudiantes 
seleccionan los 
acontecimientos del 
cuento de un sombrero 
y luego deciden cómo 
se sentirá el personaje. 
Después actúan el 
cuento.

Step 6
52
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As a student, the steps I 

experienced were…

Resource 
packet p. 40
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What are the goals of Dual Language?

How does this type of 
instruction help students meet 

each of the three pillars?
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Agenda:
✅Welcome 
✅ The BUF
✅ Sample Instruction: 

Part 3 - the Bridge
• The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure and Evaluation

55
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Materials for today’s session

Sample BUF
Institute 
Resource 

Packet

Pg. 40
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Debrief The Bridge

57
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What did we do during the 
Bridge?

58



6/25/26

www.TeachingForBiliteracy.com 30

www.TeachingForBiliteracy.com

These steps 
are 

a  framework 
to use for 
planning.

1

2

3

4

5

6

59
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p. 40 
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The Bridge - Step 1: 
Review in the Language 

of Instruction

61
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Step 1
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English Teacher or
During English 
Time

• Teacher 
reviews in the 
language of 
instruction
• Students 

actively 
engaged

The Bridge - 
Step 1: 

63
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Step 1

64
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Start new ELA/Universal Theme 
unit

65
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The Bridge - Step 2: 
Elicit key 

words/phrases/sentences 
in the language of 

instruction from students

66
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EspañolEnglish

Step 2

The emotions
The events
Happy 
Sad
Excited
Scared
mad

Photo
/ foto

67
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English Teacher or
During English 
Time

English Teacher or
During English 
Time

The Bridge - 
Step 2: 

• Students 
actively engaged
• The language 

generated by 
students is what 
is transferred
• The teacher 

does NOT tell 
students what 
words to Bridge

68
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Step 2

69
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Start new ELA/Universal Theme 
unit

70
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The Bridge - Step 3: 
The Bridge for Transfer – 
Practice the Terms in the 

New Language

71
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Step 3

Español

?
72
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English Teacher or
During English 
Time

English Teacher or
During English 
Time

The Bridge - 
Step 3: 

• Looks like step 
1 but in other 
language
• Important to 

take time to 
PRACTICE oracy
• Can happen 

over multiple 
days

Spanish Teacher or
During Spanish 
Time

73
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Step 3
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Step 3
Continue with SS/SLA or Sci/SLA 

unit

Start new ELA/Universal Theme 
unit

The next 
day…

75
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The Bridge - Step 4: 
The Bridge for Transfer – 

Match the key 
words/phrases/sentences 

to the other language
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Step 4

77
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English Teacher or
During English 
Time

English Teacher or
During English 
Time

The Bridge - 
Step 4: 

Spanish Teacher or
During Spanish 
Time

• Spanish terms 
added to SAME 
chart
• Color coding is 

important
• Students actively 

engaged
• Teacher (or 

students) write 
the Spanish 
equivalent

Spanish Teacher or
During Spanish 
Time
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Step 4

79
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How did our chart 
compare to the 

anticipated chart?
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Steps 3-4
Continue with SS/SLA or Sci/SLA 

unit

Start new ELA/Universal Theme 
unit

The next 
day…

81
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Steps 1-4
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The Bridge - Step 5: 
The Bridge for Contrastive 

Analysis

83
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Step 5

the

El
La
Los
Las 
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English Teacher or
During English 
Time

English Teacher or
During English 
Time

The Bridge - 
Step 5: 

Spanish Teacher or
During Spanish 
Time

Spanish Teacher or
During Spanish 
Time

• Where the 
second chart is 
created
• Students 

actively engaged
• Example of 

contrastive 
analysis focus 
comes from the 
transfer chart 

Spanish Teacher or
During Spanish 
Time

85
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Step 5

86
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Steps 3-5
Continue with SS/SLA or Sci/SLA 

unit

Start new ELA/Universal Theme 
unit

The next 
day…

Start new ELA/Universal Theme 
unit

87
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The Bridge - Step 6: 
 Continued Practice in the 
Other Program Language

88
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Elige la aventura:
Los estudiantes 
seleccionan los 
acontecimientos del 
cuento de un sombrero 
y luego deciden cómo 
se sentirá el personaje. 
Después actúan el 
cuento.

Step 6
89
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English Teacher or
During English 
Time

English Teacher or
During English 
Time

The Bridge - 
Step 6: 

Spanish Teacher or
During Spanish 
Time

Spanish Teacher or
During Spanish 
Time

Spanish Teacher or
During Spanish 
Time

• Students need 
time to use the 
language in a 
new 
experience
• Includes 

Listening, 
Speaking, 
Reading, and 
Writing

Spanish Teacher or
During Spanish 
Time

90
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Step 6

91
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Steps 3-6
Continue with SS/SLA or Sci/SLA 

unit

Start new ELA/Universal Theme 
unit

The next 
day…

92
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English to Spanish Bridge

93
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English Teacher 
or
During English 
Time

English Teacher 
or
During English 
Time

Spanish 
Teacher or
During Spanish 
Time

Spanish 
Teacher or
During Spanish 
Time

English Teacher 
or
During English 
Time

English Teacher 
or
During English 
Time

Bridge Steps at 
the conclusion of 
a Spanish Unit of 
Instruction

Spanish to English Bridge

94
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Steps 1-2
Start new SS/SLA unit or Sci/SLA 

unit

Continue ELA/ Universal Theme 
unit

Bridge 
from 
Spanish 
to English

95
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The Bridge in a Two Teacher Model:  
One English Teacher

One Non-English Teacher 
(Spanish, Vietnamese 

or Mandarin)

96
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p. 9
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The Bridge in a two-
teacher model – 
From the Spanish 
Medium Teacher’s 
perspective at the 
end of a Spanish 
Unit

12:00 -2:25

Steps 1-2
Start a new 

Science/SLA unit

Steps 1-2

Start a new Science/SLA 
unit

Group 
A

Group 
B

98
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The Bridge in a two-
teacher model – 
From the English 
Medium Teacher’s 
perspective at the 
end of a Spanish 
unit

8:20– 9:20

9:20 – 10:45 Steps 3-6
Continue SS/ELA unit

Steps 3-6
Continue SS/ELA unit

Group 
B

The Next Day

Group 
A

99
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The Bridge in PreK/TK
Happens at the END of the Unit

100
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Only a 
Transfer 
Chart is 
created

101
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PreK/TK Contrastive Analysis

102
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The Bridge in PreK/TK

Step 6: 
Emphasis 

on listening 
and 

speaking 
in TK

103
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How can you support 
successful implementation of 

the Bridge?

Teachers: 
Instruction

School and 
District Leaders: 

Systems and 
Structures

Coach, TOSA, or 
Support or 
Specialist: 
Classroom 

Support

104
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Agenda:
✅Welcome 
✅ The BUF
✅ Sample Instruction: 

Part 3 - the Bridge
✅ The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure and Evaluation

105
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What is the Bridge?

106
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Page 37 –
Resource 

Packet

What is the Bridge?

107
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“Bridging”
• Cross linguistic connections that can occur 

at any time, including during “The Bridge”
• Can be driven by students
• Can be driven by the teacher (planned 

intentionally)
–Helps to engage students in regular 

contrastive analysis
–Holds students accountable for contrastive 

analysis already learned

108
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Bridging – An Example

f = f f = f, ph
gráfico = graph

 

109
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Page 37 
Resource 

Packet

What is the Bridge?

110
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Three Types of Bridge Transfer Charts

Resource Packet – P. 37

111
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Three Types of Bridge Transfer Charts

Side-by-Side

Resource Packet – P. 37
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Three Types of Bridge Transfer Charts

Side-by-Side

Resource Packet – P. 37
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Three Types of Bridge Transfer Charts

Side-by-Side

Resource Packet – P. 37
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Three Types of Bridge Transfer Charts

Illustration Side-by-Side

Resource Packet – P. 37
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Three Types of Bridge Transfer Charts

Illustration Side-by-Side

Resource Packet – P. 37
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Three Types of Bridge Transfer Charts

Illustration Side-by-Side Así-se-Dice

Resource Packet – P. 37
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Three Types of Bridge Transfer Charts

Illustration Side-by-Side Así-se-Dice

Resource Packet – P. 37
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Four Areas 
of 

Contrastive 
Analysis

Page 39 of the 
Resource Packet 
and 142 of the 

Text
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p. 38
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Kindergarten:  CCSS for 
Language Arts –
Foundational Skills
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Kindergarten:  CCSS for 
Language Arts –
Language Standards

122



6/25/26

www.TeachingForBiliteracy.com 62

www.TeachingForBiliteracy.com

Christmas por David

Vamos a mi tio Kurtis's casa. Miramos el 
television y jugamos algo. Ellos tienen un 
pequeño niño que le llaman Benjamin. 
Tambien tienen un perro, Hannah. La trip es 
muy largo y lasts mucho tiempo. El paseo 
es muy largo y no me gusta. Mis relativos 
son muy dibertidos y me gusta el tiempo 
con ellos.

What area of contrastive analysis would help this student?
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What area of Contrastive Analysis 
would help David?

• Syntax and Grammar - 
– Possessive:  Casa de mi tío Kurtis / Uncle Kurtis’ 

house
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Christmas por David

Vamos a mi tio Kurtis's casa. Miramos el 
television y jugamos algo. Ellos tienen un 
pequeño niño que le llaman Benjamin. 
Tambien tienen un perro, Hannah. La trip es 
muy largo y lasts mucho tiempo. El paseo 
es muy largo y no me gusta. Mis relativos 
son muy dibertidos y me gusta el tiempo 
con ellos.

What area of contrastive analysis would help this student?
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What area of Contrastive Analysis 
would help David?

• Syntax and Grammar - 
– Possessive:  Casa de mi tío Kurtis / Uncle Kurtis’ 

house
– Articles:  la televisión / the television
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Christmas por David

Vamos a mi tio Kurtis's casa. Miramos el 
television y jugamos algo. Ellos tienen un 
pequeño niño que le llaman Benjamin. 
Tambien tienen un perro, Hannah. La trip es 
muy largo y lasts mucho tiempo. El paseo 
es muy largo y no me gusta. Mis relativos 
son muy dibertidos y me gusta el tiempo 
con ellos.

What area of contrastive analysis would help this student?
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What area of Contrastive Analysis 
would help David?

• Syntax and Grammar - 
– Possessive:  Casa de mi tío Kurtis / Uncle Kurtis’ 

house
– Articles:  la televisión / the television
– Cognates: Cognados falsos -False cognates 
• Relativos – Relatives
• Embarazada – Embarrassed
• Grocerías - Groceries
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Christmas por David

Vamos a mi tio Kurtis's casa. Miramos el 
television y jugamos algo. Ellos tienen un 
pequeño niño que le llaman Benjamin. 
Tambien tienen un perro, Hannah. La trip es 
muy largo y lasts mucho tiempo. El paseo 
es muy largo y no me gusta. Mis relativos 
son muy dibertidos y me gusta el tiempo 
con ellos.

What area of contrastive analysis would help this student?
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What area of Contrastive Analysis 
would help David?

• Syntax and Grammar - 
– Possessive:  Casa de mi tío Kurtis / Uncle Kurtis’ 

house
– Articles:  la televisión / the television
– Cognates: Cognados falsos -False cognates 
• Relativos – Relatives
• Embarazada – Embarrassed
• Grocerías – Groceries

• Spelling/Phonology:  Dibertido to divertido –
b/v rules in Spanish/ b/v rules in English
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Use student writing.  What area of 
contrastive analysis would be helpful to this 
student
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Phonology/Grammar:  Articles

En español In English
El parque The park
La mamá The mom
Los niños The kids
Las The

133
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Characteristics of the Bridge for Biliteracy
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Two 
Purposes

Characteristics of the Bridge for Biliteracy
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Transfer

The Two Purposes of the Bridge
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Transfer Contrastive Analysis

The Two Purposes of the Bridge
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Two 
Purposes

Two Charts

Characteristics of the Bridge for Biliteracy
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Transfer Chart
Contrastive Analysis Chart
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Two 
Purposes

Two Charts

Happens at 
the END of 

the Unit

Characteristics of the Bridge for Biliteracy
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Two 
Purposes

Two Charts

Happens at 
the END of 

the Unit

Includes 
High Student 
Interaction

Characteristics of the Bridge for Biliteracy
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Two 
Purposes

Happens at 
the END of 

the Unit

Includes 
High Student 
Interaction

Therefore, to ensure successful 

planning and facilitation of the 

Bridge, in my role I can_______. 

Characteristics of the Bridge for Biliteracy
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Agenda:
• Welcome 
• The BUF
• Sample Instruction: 

Part 3 - the Bridge
• The Six Steps of the Bridge
• Planning for the Bridge
• Institute Closure and Evaluation

✅

✅

✅

✅

✅
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Page 45
Resource Packet
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Pg. 2 of 
Resource 
Packet
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Handouts
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Pg. 2 of 
Resource 
Packet
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Certificate of Completion
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