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Teaching for Biliteracy Summer Institute Overview

Tuesday, June 23, 2026 Wednesday, June 24, 2026 Thursday, June 25, 2026
7:30 - 8:30 AM 7:30 - 8:30 AM 7:30 - 8:30 AM
Arrival, registration, materials Arrival, sign-in, and hot break
pick-up, and hot breakfast buffet buffet e
8:30 - 11:45 AM 8:30 - 11:45 AM 8:30 - 10:15 AM
Whole Group Whole Group Whole Group
« Institute Welcome and o Debrief Sample Instruct] « Biliteracy Assessment
Introductions e The Multilingual « Planning for Sustainability:

o Students and Goals of
Biliteracy Programs

« The Biliteracy Unit
Framework (BUF)

Perspective
« Strategic Use of Teache;
Language: Language Po|
« Research on Dual
Language Programs
¢ Planning for Sustainabil
Vision and Pedagogy
documents

Effective Systems and
Structures

10:30 AM - 12:00 PM
Breakout Groups (Same as Days 1
&2)

« Sample Instruction Part 3:
The Bridge
¢ Institute Closure

Lunch 11:45 AM to 12:30 PM

Lunch 11:45 AM to 12:30

12:30-3:30 PM

Breakout Groups (by grade bands:
PK-2"? grade; 3"-5'" grade;
secondary: 6 — 12" grade)

e Sample Instruction Part 1:
Oracy Instruction in

preparation for content
inquiry and literacy

12:30 - 3:30 PM

Breakout Groups (same as Day 1)

e Sample Instruction Part 2:
Content, Literacy, and the

Summative Assessment

Institute Overview

Page 4

Resource Packet
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w
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Agenda:

Welcome
The BUF
Sample Instruction:
Part 3 - the Bridge
The Six Steps of the Bridge
Planning for the Bridge
Institute Closure and Evaluation ,,,?

i
\J
www.TeachingForBiliteracy.com

As we look at teaching for biliteracy...

Norms —

Participate actively and interactively

Use a growth mindset and make sure everyone
has a voice

Please keep sidebar conversations to a minimum.
Please silence your phones.
Use technology strategically.

Please no videorecording of any part of the day.

an
\1J
www.TeachingForBiliteracy.com
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Materials for today’s session

High Leverage Biliteracy Strategies
n
\L/ Center for Teaching for Biliteracy

e sopors st
Gtk v |1 i s
Teaching for Biliteracy
Summer Institute

Grandview, WA

. High Leverage
-—" Biliteracy

- June 23-25, 2026

Presenters Contact Information .
Karen Beeman i it
Strategies
Crystal Ramos R@; L.
Melody Wharton W @gmail.com

Institute Outcomes:

- Describe the g langusge
programs, who they benefit,and how the goals of the program willbe met (.., vision and
pedagogy statement).

« Describe the students in language acquisition and biteracy programs in the US and how the

Condensed BUF: Universa Theme & English Language Ats Unit S

reflect best

practices for developing bilinguals.
+ dentify an inany
language.

Grade: Kinder Language: English Content areas:

" i
p Unit Name: Emotions

(8UF) and Juding that
one language, d includes th
Bridge at the end of the unit, which has two purposes.

Resource
Packet

Informative/exlantory texts n whic h
e whatthey rewritn about and sssly.
Coms formation ot th i

www.Teachin;

|
Biliteracy Unit Framework

Unit Theme:
« Content Area Standards
« English Language Arts Standards
« English Language Development Standards
« Content and Literacy Big Ideas
« Summative Assessment
Oracy, g K ge: L M
e A and y for content and literacy
e Developed at the beginning of the unit and new or are i gl the unit. 2
Rndln% Comprehension » Content Area Instruction 3
* Oracy, backg: a P e Oracy, background knowledge, and Q
. g’r':m:\:nswe literacy routines, strategies and reading language comprehension —
: o Inquiry <
Writing « Investigations D
e Oracy, and e E Xp il >
* Comprehensive literacy routines, writing e Exp \ces o
Foundational Skills and Fluency: Word Recognition (7]
e Oracy, and D
F ., Phonics, D Encodi n
Orthography (/2]
& y syntax, and 3
Summative Assessment (:D’
Bridge - Transfer Bridge - Transfer and Practice Bridge: Contrastive Analysis ~—
o lllustration Practice the new i Phonol
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar

www.TeachingForBiliteracy.com
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Condensed BUF: Universal Theme & English Language Arts Unit S

Biliteracy Unit Framework, 2" ed

nit Tho
« Content Area Standards
Content areas:
© Eroien Langvmge Devsipment Sandards s Knder bl i T N
+ Gontent and Literacy Big ldeas
« Summative Assessment ok Puumber: 5
Unit Name: Emtions
. m
5 Unit sl Queston: How do e show emotions?
Q
Reading Comprahension Content Area Instruction
"+ Oracy, background knowiedge,and lnguage comprahension | . Oracy, background knowledge, and
. > ! Unit Standards
behaviors.
« Inquiry ENEAE
‘Writing « Investigations e A 5
Lt e e ong i e [ B okt et i o s g
2 posndhe s fouses ; T B % it/ npachadls e
‘Skills and Fluency: Word Recognition 8
+ Oracy, background. , and lar eSS Writing Standards.
« Phoneme Awareness, Phonics, Decoding, Encoding, » ContentArastadards o] €55 Reading Standards
Fhoneme a4 4 i
«  Vocabulary background knowledge, syntax, and semantics. 3
e @ ) proesey
=] Informatejexpenaiony v i ihich they
Bridge - Transfer Bridge - Transfer Bridge: Contrastive Analysis -~ oI, and ! tell
« lustration Pracice the new anguage (inciudes | Phonology’ {amitar
+ Sideby Side or Listening, Speating, Reading, and | Morphology Smiar o and dferen o me.
B s Writing in the other language) Syntax and grammar R
Pragmatis. "

6/25/26
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Biliteracy Unit Framework (BUF)

Condensed BUF: Universal Theme & English Language Arts Unit 5

Grade: Kinder

‘ Language: English

Content areas:

Social Justice and English Language Arts

Unit Number:
Unit Nam - ™

—. Let’s look at the

Link to Document witl
https:

packed Standards for this Unit:
KUnpackedUS

- key elements

Content Area Standards
Social Justice

CCSS Writing Standards
2 Informational/Explanatory
Informative Book

(CCSS Reading Standards
Literary Texts

ID.K-2.4 | can feel good about myself without
being mean or making other people feel bad.

DI.K-2.9 | know everyone has feelings, and |
want to get along with people who are
similar to and different from me.

W.K.2 Use a combination of drawing,
dictating, and writing to compose
informative/explanatory texts in which they
name what they are writing about and supply
some information about the topic.

W.K.5 With guidance and support from
adults, respond to and suggestion:

RL.K.1 With prompting and support, ask and
answer questions about key details in a text.

RL.K.2 With prompting and support, retell
familiar stories, including key details.

RL.K.4 Ask and answer questions about
words in a text.

Kindergarten: Unit 5 ELA & Universal Theme: Emotions

ot for Teaching for Bilteracy, LLC 2024

——

=
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Students will develop and build oracy and background knowledge around terms related to emotions. (JU.K-2.12, AC.K-2.16)

Social Justice + Writing: Emotions
Students will engage in shared experiences and inquiry about emotions and «> | Oracy for Reading Specific Texts

social justice. Research and learning will be captured through shared writing. Students develop oracy and background knowledge on the language of
(ID.K-2.4, DI.K-2.9, JU.K-2.12, AC.K-2.16, AC.K-2.18, W.K.7) the specific text to be read, if language is different from oracy and
background knowledge built initially. (RL.K.1, RL.K.2, RL.K.7, RL.K.9)

Writing
Using information gathered from inquiry, reading experiences, and their Once oracy and
personal lives, students will write an informative text (factbook) on a
particular emotion. The book will include the name of the emotion and
information about it, such as what people look like or how they might act
when they experience that emotion. (W.K.2, W.K.5, W.K.7)

kg has been
can read for comprehension.

<« | Reading

As students engage in inquiry and writing, they will participate in
multiple reading experiences to gain a deeper understanding about
emotions and related social justice. Students will also read to apply
outcomes of the literary text reading standards. (RL.K.1, RL.K.2, RL.K.4,
RL.K.7, RL.K.9, RL.K.10)

2
Summative Assessment
Students will act out an emotion without saying the name of the emotion. Once a classmate guesses which emotion they were acting, the actor gives an

example of a scenario in which one might experience that emotion. In doing so, they will demonstrate their answer to the essential question: How do we
show emotions? (ID.K-2.4, DI.K-2.9)

Unit Flow Chart p. 7

www.TeachingForBiliteracy.com

Elements of Comprehensive Literacy

Oral language Language
Foundational Skills . Phonology
Phoneme awareness . Morphology

P
( Th

e BUF includes all the elements of
. Comprehensive Literacy

Language cumprenensiun riuernvy
Vocabulary . Writing
Background Knowledge . Handwriting
Syntax . Spelling
Semantics . Grammar

Www.TeachingForBiIitergg.)mpos ition

www.TeachingForBiliteracy.com 5



Background Knowledge
facts, concepts

-
Language Structures
syntax, semantics

a
N
¢

»

Reading Rope fo

Strands of Oral Lan

Literac)

~
)»
Verbal R: i °
e "
Develop - ~
Second
Language
Acquisition Lan;  proficiency level
Metalinguistic | Time
Awareness Word
Recognition
Linguistic e /
1O ogical Awareness
Selios R
Alphabaetic Principle Lo
spelling, letter-sound
correspondence
familiar words
11
Kindergarten EXPRESSIVE

Kindergarten
Expressive

Level 6

End of Level 5

WIDA Expressive Language Chart for Kindergarten

As multilingual learners work toward the end of a proficiency level, they can consistently. . .

Discourse
Organization, Cohesion, and Density of
Language by Key Language Uses

Express ideas using basic organizational
patterns, connecting ideas with
demonstratives, pronouns, and
conjunctions

Express ideas using sequencing,
repetition, and transitions for logical
flow

Sentence
Grammatical Complexity of
Language by Key Language Uses

Convey meaning using simple sentences,
occasionally adding dependent
clauses

Convey meaning primarily through simple
sentences with emerging variation in
sentence structure

Word/Phrase
Precision of Language by
Key Language Uses

Communicate using technical

language to convey complex concepts
in specialized contexts

Ce i usin
words to demonstrate flexible word use
across contexts

End of Level 4

End of Level 3

Express ideas with simple transitions
and developing connections

Express ideas, often relying on repeated
phrases

Convey meaning using sentence
fragments and occasional simple
sentences with emerging subject-verb
agreement

Convey meaning primarily through
sentence fragments, occasionally with
full sentences

Communicate using word formation
strategies to create new meanings

Communicate using words and phrases
to relate personal experiences and
classroom routines

End of Level 2

Express ideas with increased use of
formulaic phrases

Convey meaning using words, phrases, or
memorized chunks of language

Communicate using high-frequency
words to share ideas about known
situations

End of Level 1

Express ideas in isolation

Convey meaning primarily through
individual words, progressing toward
simple phrases

Communicate using familiar words
and commands to share ideas about
concrete, immediate situations

Planning Questions for Instruction and Classroom Assessment

*  What can the student do with language?

*  What are the connections to the student's social, cultural, and multilingual strengths and interests?
*  What concrete feedback will move the student forward?

*  What scaffolding and modalities will increase the student’s engagement?

www.TeachingForBiliteracy.com

w
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|Kindergarten INTERPRETIVE |

Proficiency Level

Kindergarten

Interpretive

Level 6

End of Level 5

End of Level 4

End of Level 3

End of Level 2

End of Level1

WIDA Interpretive Language Chart for Kindergarten

As multilingual learners work toward the end of a proficiency level, they can consistently. . .

Discourse
Organization, Cohesion, and Density of
Language by Key Language Uses

Sentence
Grammatical Complexity of
Language by Key Language Uses

ining how noun groups
itional phrases and
extended modifiers enhance meaning

c meaning in simple

ow
clauses enhance logical relationships

@ meaning in simple

Identify early attempts at arranging
ideas, examining how noun groups with
conjunctions help connect meaning

Identify emerging links among ideas,

basic syntactic

Identify of ideas,
how noun groups with adjectives refine
meaning variations

Comprehend meaning in sentence
fragments and occasional simple
sentences, beginning to recognize
transitional phrases.

Word/Phrase
Precision of Language by
Key Language Uses

Understand technical language to
support comprehension of complex
concepts in specialized contexts

Understand multiple meanings,
demonstrating flexible word use across
contexts

Understand word formation
strategies to create new meanings

L words and phrases when

recognizing how noun groups
to meaning

Identify loosely related ideas,

C d meaning in
with emerging itionof | pi
sentence patterns classroom routines

Comprehend meaning in words, phrases,

ing personal experiences and

Understand high-frequency words

r g meaning through freq ly or i chunks of and when
used nouns beginning to recognize syntactic processing information about known
repetition situations

Identify isolated ideas, noticing meaning
conveyed through single nouns or verbs

Comp meaning in i

words, progressing toward simple phrases

commands when processing ideas
about concrete, immediate situations

for

and Cl

g
* What can the student do with language?

« Whatare the connections to the student's social, cultural, and multilingual strengths and interests?
 What concrete feedback will move the student forward?

*  Whatscaffolding and modalities will increase the student’s engagement?

www.TeachingForBiliteracy.com , (

13

Oral
Language
Developme
Second

Language
Acquisition

Lan e —_— ae —
Comprggzﬁsion

) ., 4 efo
How did we build ia,.
literacy e

knowledge?
QLA SL

Background Knowledge
facts, concepts
Vocabulary
breadth, precision, links
Language Structures
syntax, semantics
Verbal Reasoning
inference, metaphor
Literacy Knowledge
print concepts, genres

Say Something:

Metalinguistic
Awareness

Linguistic
Scaffolds

Time

I learned...
I know..
I want to rememb

Word
Recognition

=
Phonological Awareness
syllables, phonemes

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

14
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]
FA 2 - Literacy-focused formative assessment

2: Social Justice & Writing: Emotions Anect Record Chart - FOR TEACHER USE

Name:
D1K-2.9 | know everyone has Students will be able to ...
feelings, and | want to get along with A, Identify feelings
people who are similar to and B. Describe characteristics of feelings
different from me. C. Describe feelings self has in particular situations
D. Describe feelings others might have in particular situations
W.K.7 participate in shared Students will be able to .
research and writing projects (¢.g., E.Listen actively as new information is presented
explore a number of books by a F. Follow agreed upon rules for group discussion
favorite author and express opinions G. Retell information from shared research
about them). H. Contribute to shared writing by verbally communicating ideas
1. Contribute to shared writing by writing ideas
Foundational Skills/ Language/ Listening ). RFK.1a: Follow words from left to right, top to bottom, and page by page.
and Speaking Standards K. RF.K.1b: Recognize that spoken words are represented in written language by specific sequences of letters.
L RF.K.1c: Recognize that words are separated by spaces in print.
M. RF.K.3b: Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.
N. ead common high-frequency words by sight.
0. ollow agreed-upon rules for discussions
P.  SL.K.4: Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
Q. LK.1a: Print many upper- and lower-case letters.
R
S.  LK.2a: Capitalize the first word in a sentence and the pronoun I.
T. LK.2b: Recognize and name end punctuation.
U. LK.2c: Write a letter or letters for most consonant and short-vowel sounds (phonemes).
V. LK.6: Use words and phrases acquired through conversations, reading and being read to, and responding to texts.
Language supports Sensory: pictures, physical activities ~ Graphic: sentence frames, chart Interactive: In strategic partnerships
Date:
Date:
Date: i’l'w'h
Kindergarten: Unit 5 ELA & Universal Theme: Emotions Center for Teaching for Bilteracy, LLC 2025 |5

15

Time Subject Languag
8:00-8:20 SELand Cl C I
8:20-10:45 SS/Spanish Language Arts OR
Science/Spanish Language Arts (alternating units) SPAN |SH
Over the course of each unit, the students will engage in...
e Oracy & Background K ledge devel (L
Comprehension)
e SS/Science experiences/inquiry
e Whole group mini lessons
e Writing (independent, small group and whole group)
o Reading (independent, small group and whole group)
e F dational Skills (Word ition)
e _Independent Practice
10:45 - 11:15 Intervention Block Student Choice
11:15-12:00 Specials If possible, half are

offered in Spanish
and half in English

12:00-12:45 Lunch & Recess Student choice

12:45—2:00 Math in Spanish SPAN ISH

e Oracy development
e Math skills and practice

. ding and writing as applied to math
2:00-3:00 English Language Arts
Over the course of each unit, the students will engage in...
— * Oracy & Background Knowledge devel (Language ENGLI SH
Comprehension)

e Experiences
* Whole group mini lessons
* Writing (independent, small group and whole group)

o Reading (independent, small group and whole group) n’lFm.
o Foundational Skills (Word Recognition) \1J

Ind, d

Practice

16
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Oral
Language
Developme

Verbal Reasoning
inference, metaphor
Literacy Knowledge

print concepts, genres

Second
Language

Acquisition

Reading Rope fog
Strands of Oral Lan
Literac)

Metalinguistic
Awareness

Linguistic
Scaffolds

Alphabaetic Principle
spelling, letter-sound
correspondence

How is word -
recognition
integrated?

17
short a, long a
a a
happy 8 - @
ol % afraid &
o | - S
mid Q James
5;@ ~ww.TeachingForBiliteracy.com '
Dictation/Dictado
-

I @m m a é )\ d
| |
www.TeachingForBiliteracy.com

18
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Time

Subject

8:00-8:20

SEL and CI; C ildit

8:20-10:45

SS/Spanish Language Arts OR

e Oracy & Background K ledge d

Science/Spanish Language Arts (alternating units) SPAN |SH
Over the course of each unit, the students will engage in...
| (L

Comprehension)
SS/Science experiences/inquiry
Whole group mini lessons

Foundational Skills (Word Recognition)

Practice

.
.
* Writing (independent, small group and whole group)
o Reading (independent, small group and whole group)
.

10:45-11:15

Intervention Block

Student Choice

11:15-12:00

Specials

If possible, half are
offered in Spanish
and half in English

12:00-12:45

Lunch & Recess

Student choice

12:45-2:00

Math in Spanish
e Oracy development
e Math skills and practice

* Reading and writing as applied to math

SPANISH

2:00-3:00

English Language Arts

® Oracy & Backg! dK ¢

Over the course of each unit, the students will engage in...

Comprehension)
Experiences
Whole group mini lessons

Foundational Skills (Word Recognition)
d dent Practice

Writing (independent, small group and whole group)
Reading (independent, small group and whole group)

« ENGLISH

19

o

L

e

DATIONAL SKILLS

Phonological Awareness

2. Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

. Recognize and produce rhyming words.

Count, pronounce, blend, and segment
syllables in spoken words.

. Blend and segment onsets and rimes of

single-syllable spoken words.

Isolate and pronounce the intial, medial
vowel, and final sounds (phonemes)

in three-phonemes (consonent-vowel-
consonent, or CVC) words.* (This does not
include CVC's ending with /I/. /r/, or /x/.)

Add or substitute indivdual sounds
(phonemes) in simple, one-syllable words to
make new words.

KINDERGARTEN

STANDARES DE LECTURA:
STREZAS FUNDAMENTALES

Conciencia fonolégica

2. Demuestran comprension de las palabras habladas,

las silabas y los sonidos (fonemas).

o

. Reconocen y producen palabras que riman.

o

Cuentan, pronuncian, combinan y segmentan en
silabas las palabras habladas.

c. Combinan y segmentan los sonidos (fonemas)
consonanticos y vocalicos de una silaba.

[-%

. Separan y pronuncian los sonidos iniciales, medios
y finales (fonemas) en palabras monosilabicas de
tres fonemas* (consonante-vocal-consonante, o
CVCQ). Incluyen palabras que terminan con /I/ 'y /r/
(ejemplo: sal, sol, mar, por).

e. Aianden o sustituyen sonidos individuales
(fonemas) en palabras simples de una silabas
para formar nuevas palabras de una o dos silabas.
(ejemplo: sal-sol; por-par; tan-pan; sal-sala;
par-para; mal-malo).

-

. Combinan dos silabas para formar palabras
bisilabas que les son familiares: ma + no = mano;
ma + ma = mama; ma + pa = mapa; sa + po = sapo;
SO + pa = sopa.

20

www.TeachingForBiliteracy.com
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Language
Comprehension
Background Knowledge

facts, concepts

Vocabulary
breadth, precision, links
Language Structures
syntax, semantics

Oral : ¢
Verbal Reasoning
Language Iinference, metaphor
Development
Literacy Knowledge
Second print concepts, genres
Language

Acquisition Language proficiency level

Metalinguistic | Time
Awareness Word

Recognition °
Linguistic cem——
onol cal areness
\/ g /

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

Reading Rope fog

- What about
writing? :

Strands of Oral Lan
Literac)

Writing

Oracy
Handwriting

Spelling
Grammar
Composition

21
How do you know how someone is
feeling?
I know someone is
o /o when
l))((l A Person may Name_kmple Date
www.TeachingForBiliteracy.com - @wmm ~
| | g g%
www.TeachingForBiliteracy.com
22
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Time Subject Language
8:00-8:20 SELand Cl C ild|
8:20 - 10:45 §S/Spanish Language Arts OR
Science/Spanish Language Arts (alternating units) SPAN |SH
Over the course of each unit, the students will engage in...
® Oracy & Background Knowledge devel (Language

Comprehension)
e SS/Science experiences/inquiry
* Whole group mini lessons
* Writing (independent, small group and whole group)
o Reading (independent, small group and whole group)

* Foundational Skills (Word ition)
® _Ind; dent Practice
10:45 - 11:15 Intervention Block Student Choice
11:15-12:00 Specials If possible, half are
offered in Spanish
and half in English
12:00-12:45 Lunch & Recess Student choice
12:45-2:00 Math in Spanish
e Oracy development SPAN ISH

e Math skills and practice

* Reading and writing as applied to math

2:00-3:00 English Language Arts

Over the course of each unit, the students will engage in...
* Oracy & Background Knowledge development (Language ENGL'SH

Comprehension)

e Experiences
e Whole group mini lessons
e Writing (independent, small group and whole group)
o Reading (independent, small group and whole group)
e Foundational Skills (Word Recognition)
e Independent Practice

2\
=

<

23

The BUF supports biliteracy in
that.... d

Instruction planned using the BUF helps
students meet the three goals of Dual
Language because....

Coach, TOSA, or
Support or
Specialist:
Classroom

Support

School and
District Leaders:
Systems and
Structures

Teachers:
Instruction

24

www.TeachingForBiliteracy.com
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Agenda:

Welcome
& The BUF

Sample Instruction:
Part 3 - the Bridge

C e Six Steps of the Bridge
* Planning for the Bridge
e |Institute Closure and Evaluation s:,?

www.TeachingForBiliteracy.com

25

|
Biliteracy Unit Framework

Unit Theme:
« Content Area Standards
« English Langu gArtS( ndards
English
Cot nt and Liter: yBgId
Summative Assessment
Oracy, 1L
. listening and y for content dlmaracy -n
« Developed at the beginning of the unit ar d new are the unit. 2
Reading Comprehension 3
Oracy, background n
emeet This is what we W|II = D
behaviors. 2.
“ommens  @Xperience today! >
« Comprehensive lite * 7
Foundational Skills and Fluency: Wol MR ecognition (72}
e Oracy, CD
« Phoneme Awareness, Phonics, D eodl ing, En oodlng (7]
Orthography (2]
Y syntax, and 3
D
-»

Bridge: Contrastive Analysis

www.TeachingForBiliteracy.com

26

www.TeachingForBiliteracy.com
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b
Unit Theme:
e Content Area Standards
Spanish Language Arts Standards
« Spanish Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment
Building Oracy, Background Ki led, L Compreh
e A ic listening and speaking r y for content instruction and literacy development.
o Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.
Reading Comprehension Content Area Instruction
e Oracy, background knowledge, and language comprehension o Oracy, background knowledge, and
e Comprehensive literacy routines, strategies and reading language comprehension
behaviors. 5
e Inquiry
Writing * Investigations
e Oracy, background knowledge, and language comprehension e Experiments
« Comprehensive literacy routines, strategies writing behaviors. o Experiences

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension
e Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
« Vocabulary background kr

syntax, and semantics

Bridge — Transfer
o lllustration

e Side by Side or
* Asise dice

www.TeachingForBiliteracy.com

Bridge — Transfer and Practice.
Practice the new language (includes Phonology

Listening, Speaking, Reading, and Morphology
Writing in the other language)

JUSLUSSASSY SAIeWI0

Bridge: Contrastive Analysis

Syntax and grammar
Pragmatics.

27

‘Teaching for
Biliteracy

Strengthening Bridges
between Languages

KAREN BEEMAN

CHERYL UROW

Pg. 133

www.TeachingForBiliteracy.com

Chapter 10

28

www.TeachingForBiliteracy.com
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—We take a systems approach to

teaching for biliteracy
where ALL stakeholders play a
critical role
and all structures work together
to support instruction that
ensures ALL students meet the

\]
www.TeachingForBiliteracy.com ‘

29

School & District
Teachers Coaches, TQSAS, &
Specialist Leaders
Structures
. Classroom Support Learning
Instruction . .
. * Using the context environment
* Strategies . -
of the unit to Biliteracy
* Supports
. support students Schedules
* Grouping Styles . .
. .. * Co-teaching and Pacing
* Differentiation . i i
. modeling Unit flow & rigor
* Integration and . . .
. instruction Planning
unit flow . .
* Planning for Collaboration
* Classroom . ;
. instruction Language
organization .
. * Professional development
* Increase in rigor
development Goals for PD
e Assessment and )
* Assessment and Collecting and
data use .
data use using assessment
© Center for Teaching for Biliteracy data

30

www.TeachingForBiliteracy.com

6/25/26

15



Unit Theme:

Content Area Standards

English Language Arts Standards

English Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

oncy. B Ki g L C p
A and sp g y for and literacy development. -n
« Developed at the beginning of the unit and wh new | or ts are introduced throughout the unit. 2
Reading Comprehension : Content Area Instruction 3
* g“’""' g and languag [x e Oracy, background knowledge, and Q
o liBEEy it 9 language comprehension (=
aviors. 5
o Inquiry <
Writing « Investigations ()]
« Oracy, backg! d k and languag p i « Experiments >
e Comp ive literacy routi trategies writing behavi « Experiences 7))
Foundational Skills and Fluency: Word Recognition (72}
* Oracy, backgl d knowledge, and I preh (0]
« Ph A , Phonics, Decoding, Encoding, 0
Orthography (/2]
« Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment c:D
Bridge — Transfer Bridge - Transfer and Practice Bridge: Contrastive Analysis —
e |llustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
o Asi se dice Writing in the other language) Syntax and grammar
www.TeachingForBiliteracy.com
31
Strategic Pairing and Grouping
Teaching for Biliteracy includes strategic
pairing using a number of different variables.
an
\1J
www.TeachingForBiliteracy.com
32
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]
Where do you fall in Spanish?

Figure 5M: CAN DO Descriptors for the Levels of English Language Proficiency, PreK-12

For the given level of English language proficiency, with support, English language learners can:

Level 1 Level 2 Level 3 Level 5
Entering innil Developing Bridging
« Point to stated pictures, | * Sort pictures, objects + Locate, sclect, order * Comparc/contrast « Draw conclusions from
words, phrascs according to oral information from oral functions, relationships oral information
9 |+ Follow one-seep oral i i fescrip from oral information | * Construct models based
S| directions + Follow two-step oral + Follow multi-step oral | * Analyze and apply oral on oral discourse
& |+ Macch oral statements directions directions information « Make connections from
@ | toobjects, figures or + Match information + Categorize or sequence | + Identify cause and effect oral discourse
= illustrations from oral descriptions to oral information using from oral discourse
objects, illustrations pictures, objects
* Name objects, people, | * Ask WH- questions + Formulate hypotheses, | * Discuss stories, issues, * Engage in debates
g | picures + Describe pictures, events, | make predictions concepts « Explain phenomena, -
£ | + Answer WH- (who, what, | objects, people + Describe processes, * Give speeches, oral give examples and justify | @
< | when, where, which) + Restate facts procedures reports responses £
& questions * Retell stories or events « Offer creative solutions to | * Express and defend :
issucs, problems points of view g
3
* Match icons and symbols | * Locate and classify * Sequence pictures, events, | + Interpret information or | * Conduct rescarch to g
© | towords, phrases or information processes data glean information from
Z | environmental print + Identify facts and explicic | * Identify main ideas * Find details that support | multiple sources
8 |« Identify concepts about messages + Use context clues to main ideas « Draw conclusions from
E printand cext features | * Select language patterns determine meaning of | * Identify word families, explicit and implicit text
associated with facts words figures of speech
« Label objects, pictures, | * Make lists + Produce bare-b . i i « Apply ion to
diagrams + Produce drawings, expository or narrative from graphics or notes new contexts
2 | + Drawinresponse o phrases, short sentences, texts « Editand revise writing | * React to multiple gentes
| prompe notes + Comparc/contrast * Create original ideas or and discourses
& | * Produce icons, symbols, | * Give information information detailed responses « Author multiple forms/
2 | words, phrases to convey | requested fromoral or | * Describe evens, people, genres of writing
messages written directions processes, procedures

considered in using this information.

Variability of students’ cognitive development due to age, grade level spans, their diversity of educational experiences and diagnosed learning disabilities (if applicable), are to be

www.TeachingForBiliteracy.com

33

1 - Beginner

errors

said and written

6 — Native like

2 - Some receptive

3 - Can understand and
produce with grammatical

4 - Can understand and
produce most of what is

5 — Very high functioning

WIDA Level Descriptors for our Self-Assessment

No such thing as lower than 1

Understands and responds
with simple words and phrases

May sound socially fluent but
still need academic linguistic
register

Some challenges to
understanding and production

Receptive and productive with
isolated instances of challenge

Receptive and Productive use

34
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Stategic airng I the Clasaroom
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e mé ¥

IngForBiliteracy.com

35

Language Use Norms

* Respect regionalisms.

e Use circumlocution.

* Avoid code-switching.

e Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

e Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBilTteracy.com

36

www.TeachingForBiliteracy.com

6/25/26

18



6/25/26

I
Marking the Language of Instruction

www.TeachingForBiliteracy.com

an
\1J
www.TeachingForBiliteracy.com
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The Events The Emotions

m L e 3
e [ = ]
e I g [T
o8 o L

Our face

and body can show
our emotion.

www.Teach

40
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Different events may cause our emotions to
change.

www.TeachingForBiliteracy.com

41

1 The Bridge Transfer Chart
e Esﬁl\ -
English picture/foto
The OOB®OS
emotions
The events
happy
sad
excited Step 2
scared
mad se

42
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Now during the Spanish portion of the
day....

Step 3

www.TeachingForBiliteracy.com

43

|
Mark the Bridge

208%%eq,
.5“. ~ 0 ";’
8 % 5
}.’ O, o 8%
" % Sa
8 ‘s %o,
.O,‘ L ‘g
%y 0 o
® o9

an
\lJ
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enojado/a

asustado/a
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La cara

y el cuerpo pueden
mostrar las
emociones.

www.Teach

47

Los acontecimientos pueden hacer que
diferentes cambien las emociones.

www.TeachingForBiliteracy.com

48
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English picture/foto Espafiol
The emotions las emociones

()

%0 The events T los o

e = acontecimientos

h £ fel

o | hepey % iz

2 d triste

‘= |sa 7

ik ¢ N

3 excited emocionado/a

1

()]

O | scared asustado/a

N mad enojado/a

www.TeachingForBiliteracy.com Step 4 —_@?
49
Contrastive Analysis: Syntax and Grammar
English Espaiiol
The emotions Las emociones
The face Lalcara
The events Los acontecimientos
The body El cuerpo
an
\1J
www.TeachingForBiliteracy.com Step 5 s
50
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Contrastive Analysis: Pragmatics
Spanish has gender
Girl/Nifia Boy/Nino
English Espanol English Espanol
I’'m excited! iEstoy I’'m excited! iEstoy
emocionada! emocionado!
| feel scared. |[Me siento | feel scared. |Me siento
asustada. asustado.
an
1
www.TeachingForBiliteracy.com s ?

51

www.TeachingForBiliteracy.com

Elige la aventura:
Los estudiantes
seleccionan los
acontecimientos del
cuento de un sombrero
y luego deciden como
se sentira el personaje.
Después actuan el

cuento.
@h
Step 6

52
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Resource
packet p. 40

Planning for the Bridge

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key

words/phrases/sentences to the other language

=\

53

What are the goals of Dual Language?

Three Pillars of Dual Language Education

and

Bilingualism

Biliteracy

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Py

X0 i S

How does this type of

instruction help students meet

each of the three pillars?

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com
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]
Agenda:

Welcome

¥ The BUF
Sample Instruction:

* Planning tor the Bridge
e |Institute Closure and Evaluation s,,,?

www.TeachingForBiliteracy.com

Materials for today’s session
\»‘m‘? i g

Contentareas:

mmmmmm

nnnnnnnnnnnnnnnnnnnnnnnnnnnnnnn

‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘

Resource
Packet

www.TeachingForBiliteracy.com
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Debrief The Bridge

4

57

Unit Theme:
« Content Area Standards
« English Language Arts Standards
* English Language Development Standards

Aambmt o SRR Idann

. What did we do during the
'Bridge?

* nquiry ~
Writing * Investigations D
* Oracy, back d dge, and I preh « Experiments >
« Comp ive literacy routi ies writing behavi « Experiences 7))
Foundational Skills and Fluency: Word Recognition 0
e Oracy, b d knowledge, and | P )
« Phoneme Awareness, Phonics, Decoding, Encoding, (7]
Orthography (/2]
. y g syntax, and semantics 3
Summative Assessment g
Bridge - Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis —
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Praamatics.

i
\lJ
www.TeachingForBiliteracy.com
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Planning for the Bridge

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

These steps
are
a framework
to use for
planning.

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
language of instruction from students

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
new language (i.e., build oracy in the opposite
language).

=

-— =
\|

59

Planning for the Bridge

1. Review in the language of instruction 2. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

Kindergarten Social Justice/ELA Unit 5: Emotions

Planning for th nglish to Spanish
p 1. Review In the language of nstruction " The Bridge for Transfer - Match the key
. nguage

Frcitored by e spomit
Tescher r uringSpansh
rme

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
language of instruction from students

Foitted oy the v
eacher o g Engish
rime

% B idge
nguage of Instruction from students Focitoted by e spomih
Tescher r uringSpansh
English it ime
[Teemotions | _ &8} Espariol

The events E The emations o5 emodones

. The Bridge for Transfer: Practice

Faerbyresponsr |
escher orDuring Spansh
ime

3. The Bridge for Transfer - Practice the termsinthe | 6. The Bridge for Transfer: Practice
new language

w8

A = e

‘ an
‘ » \]/

Teaching for Bilteracy

www.TeachingForBiliteracy.com
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The Bridge - Step 1:
Review in the Language
of Instruction

an
\1J
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The Events The Emotions

OO®OE
R
*Q’b 5

OOOOE
OOOOC
excned‘ﬁﬁi

3

(.

sad !Ei!
n1ad
ﬂ'b
scared

Step 1 -~
\lJ
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Planning for the Bridge

1. Review in the language of instruction

The Bridge - gngii g ==
Step1: 2

S8
ﬁm

I

4. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

* Teacher
reviews in the
language of
instruction

2. Elicit key words/phrases/sentences in the

language of instruction from students

5. The Bridge for Contrastive Analysis

actively
engaged

3. The Bridge for Transfer - Practice the terms in the

e Students rewnine

6. The Bridge for Transfer: Practice

63

The Bridge

Bridge Transfer
Side by Side with pictures

Step 1: In English, review the TPR with the key
vocabulary from the beginning of the unit

(throughout the unit, as students gathered
information, this TPR may have been changed
and/or lengthened).

a partner the important words they learned
throughout the unit.

Elicit and list the important words that students
generate in blue on the left of a t-chart.

Step 3: In Spanish, engage in the same TPR.
Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to
the t-chart in green.

Anticipated Bridge Transfer Chart:

English Picture | Espafiol

The emotions Las emociones
happy feliz

sad triste

mad | enojado/a
excited emocionado/a
scared asustado/a
confused confundido/a
| feel... | Me siento
The face Lacara

The body El cuerpo

The events Los acontecimientos

Bridge: Transfer Practice (includes Listening,

Bridge: Contrastive Analysis

Step 5:

Step 1

and speaking.

sh for listening

After sufficient acquisition of vocabulary in
Spanish, the class writes, reads, and acts out a
collaborative “Choose Your Adventure” story. The
teacher writes 5-6 potential events in Spanish and
puts them in a hat. Student volunteers choose the
event blindly to decide upon the order.

For example:
e El perro encuentra un hueso durante la
caminata.

* El nifio no puede encontrar a su perro.
e El perro no puede encontrar a su duefio.
« Elperroy el nifio se abrazan

* Elnifio se cae durante la caminata.

After the event is chosen, the teacher reads the
part of the story, and the students act it out. They
then respond with the emotional reaction that
they believe should occur after that event, utilizing
the Transfer Chart. If needed, sentence frames can
be provided:

El nifio se siente
El perro se siente
El perro y el nifio se sienten

The teacher records the story and the student
contributions in a Shared Writing and prompts
students to add transitions to the story (después,
luego, al final). The story grows as each event and

Sample BUF p. 17 —+

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of
metalinguistics noticed by the students.

e Syntax and grammar
Articles in both English and Spanish.

English Espafiol

The emotions Las emociones

The face La cara

The events Los acontecimientos
The body El cuerpo

L.K.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifas).

or

* Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he

says, “Estoy emocionado.”

64
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Sample Biliteracy Schedule —
80% of Day in Spanish and 20% of Day in English
Time Subject Language

8:00-8:20 | SEL and Classroom Community Building SPANISH

8:20 - 10:30 | SS/Spanish Language Arts OR

Science/Spanish Language Arts (alternating units)

Over the course of each unit, the students will engage in...
- Oracy

5 p quiry
- Whole group mini lessons SPANISH
- Writing (independent, small group and whole group)

- Reading (independent, small group and whole group)

- Foundational Skills & Language Comprehension (Word Study)
- Independent Practice

10:30 - 11:00 | Intervention Block Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher
Student choice

12:00 - 12:45 | Lunch

12:45 - 2:00 Math in Spanish
- Oracy development

+ Math skills and practice SPANISH
+ Reading and writing as applied to math
2:00 - 3:00
Step 1
Start new ELA/Universal Theme ENGLISH )
unit

65

The Bridge - Step 2:
Elicit key
words/phrases/sentences
in the language of
instruction from students

2\
=
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English

picture/foto

The emotions

The events

happy

sad

excited

scared

mad

Step 2

www.TeachingForBiliteracy.com

)

67

The Bridge -
Step 2:

* Students
actively engaged

* The language
generated by
students is what
is transferred

* The teacher
does NOT tell
students what

Planning for the Bridge

1. Review in the language of instruction |

. The Bridge for Transfer - Match the key
words/phrases/sentences

’rﬁl SSSSS

to the other language

2. Elici tkeywod/ph ‘/ ntences in the
language of instruction from students

English picture/foto
The emotions 0]

EngIISI The events | g |
hi

During =" £
excited | 4

TI me e [ﬁ ]
mad g

5 The Bridge for Contrastive Analysis

3. The Bridge for Transfer - Practice the terms in the
new language

6. The Bridge for Transfer: Practice

Words to Bridge WWwv.icactnnigs ulullll.clm'

68
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The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other language)
Steps1,2,3,4: Step 6: Step 5:

e Step 1: In English, review the TPR with the key
vocabulary from the beginning of the unit
(throughout the unit, as students gathered

Step 2: In English, ask students to discuss with
a partner the important words they learned
throughout the unit.

generate In blue on the left of a art.
Step 3: In Spanish, engage in the same TPR.

* Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to
the t-chart in green.

Bridge Transfer Chart:
English Picture | Espafiol
The emotions Las emociones

| happy feliz

sad triste
mad | enojado/a
excited emocionado/a
scared asustado/a
confused confundido/a
| feel... | Messiento...
The face Lacara
The body El cuerpo
The events Los acontecimientos

Step 6:
Students practice the TPR in Spanish for listening

Step 2w

actsouta
aborative “Choose Your Adventure” story. The
cher writes 5-6 potential events in Spanish and
s them in a hat. Student volunteers choose the
nt blindly to decide upon the order.

For example:
e El perro encuentra un hueso durante la
caminata.

* El nifio no puede encontrar a su perro.
Elperro no puede encontrar a su duefio.
« Elperroy el nifio se abrazan.

® Elnifio se cae durante la caminata.

After the event is chosen, the teacher reads the
part of the story, and the students act it out. They
then respond with the emotional reaction that
they believe should occur after that event, utilizing
the Transfer Chart. If needed, sentence frames can
be provided:

El nifio se siente ____

El perro se siente
El perro y el nifio se sienten __

The teacher records the story and the student
contributions in a Shared Writing and prompts
students to add transitions to the story (después,
luego, al final). The story grows as each event and
reaction is added. The class then reads the whole

story and acts it out.

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of
metalinguistics noticed by the students.

e Syntax and grammar
Articles in both English and Spanish.

English Espafiol

The emotions Las emociones

The face La cara

The events Los acontecimientos
The body El cuerpo

L.K.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifas).

or

*  Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I’'m excited,” in Spanish, he
says, “Estoy emocionado.”

69

Sample Biliteracy Schedule —
ish and 20% of Day in English

80% of Day in Sp

Time

Subject

Language

8:00 - 8:20

SEL and Classroom Community Building

SPANISH

8:20 - 10:30 | SS/Spanish Language Arts OR
Science/Spanish Language Arts (alternating units)
Over the course of each unit, the students will engage in...
+ Oracy
- SS/Science experiences/inquiry
- Whole group mini lessons
- Writing (independent, small group and whole group)
Raadlng (independent, small group and whole group)

Skills & Lang ion (Word Study)
Indapendent Practice

SPANISH

10:30 - 11:00 | Intervention Block

Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials

If possible, half are
offered in Spanlsh and
half in English - by teacher

12:00 - 12:45 | Lunch

Student choice

2:00 - 3:00

12:45-2:00 | Math in Spanish
Oracy development
- Math skills and practice
Reading and writing as applied to math

Steps 1-2

SPANISH

Start new ELA/Universal Theme

unit

ENGLISH

70
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The Bridge - Step 3:
The Bridge for Transfer —
Practice the Terms in the

New Language

an
\/
www.TeachingForBiliteracy.com
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Step 3
English picture/foto | Espaiol
The emotions
The events
happy 5
= ix 7
excited 4 (]
scared [‘?L
mad 0 .
Wt \1/
www.TeachingForBiliteracy.com s ?
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The Bridge -
Step 3:

* Looks like step
1 but in other
language

* Important to
take time to

e Can happen
over multiple

days

PRACTICE oracy

Planning for the Bridge

1. Review in the language of instruction

4. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

&
K

Durir-:

= - )
2. Elicit key words/phrases/sentences in the
language of instruction from students

English | picture/foto
1| [The emotions e
EngI|S| The events |
A happy
During ... :
. excited 14
Time .. fo1
mad [

Emotions 2282¢
8680¢

S, Events
Englii "o o S5

~al...

5. The Bridge for Contrastive Analysis

new language

3. The Bridge for Transfer - Practice the terms in the | 6. The Bridge for Transfer: Practice

WW w.icacinnig vl vinweracy.cuiii
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The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other language)
Steps 1,2,3,4: Step 6: Step 5:

e Step 1: In English, review the TPR with the key
vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been changed
and/or lengthened).

Step 2: In English, ask students to discuss with
a partner the important words they learned
throughout the unit.

Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to
the t-chart in green.

d Bridge Transfer Chart:

English Picture | Espafiol

The i Las emociones
happy feliz

sad triste

mad | enojado/a
excited emocionado/a
scared asustado/a
confused confundido/a
| feel... | Me siento...
The face Lacara

The body El cuerpo

The events Los acontecimientos

Step 6:
Students practice the TPR in Spanish for listening
and speaking.

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of

After ici isition of bulary in noticed by the students.
Spanish, the class writes, reads, and acts out a
co re” story. The | e  Syntax and grammar
te St 3 2 Spanish and Articles in both English and Spanish.
pL e p rs choose the
ev er. English Espafiol
For example: The emotions Las emociones
e Elperro encuentra un hueso durante la The face La cara
caminata. The events Los acontecimientos
e El nifio no puede encontrar a su perro. The body El cuerpo

* El perro no puede encontrar a su duefio.
e Elperroy el nifio se abrazan.
* Elnifio se cae durante la caminata.

After the event is chosen, the teacher reads the
part of the story, and the students act it out. They
then respond with the emotional reaction that
they believe should occur after that event, utilizing
the Transfer Chart. If needed, sentence frames can
be provided:

El nifio se siente __

El perro se siente

El perro y el nifio se sienten __.

The teacher records the story and the student
contributions in a Shared Writing and prompts
students to add transitions to the story (después,
luego, al final). The story grows as each event and
reaction is added. The class then reads the whole

story and acts it out.

LK.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifias).

or

e Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I’'m excited,” in Spanish, he
says, “Estoy emocionado.”

74
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Sample Biliteracy Schedule —
80% of Day in Spanish and 20% of Day in English

Continue with SS/SLA or Sci/SLA
unit

Time Subject Language
8:00 - 8:20 SEL and Classroom Community Building SPANISH

The next Step 3
da Y... SPANISH

Start new ELA/Universal Theme
unit

10:30 - 11:00 | Intervention Block Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher

12:00 -12:45 | Lunch Student choice

12:45 - 2:00 Math in Spanish

- Oracy development
- Math skills and practice SPANISH
+ Reading and writing as applied to math
2:00 - 3:00
Steps 1-2
ENGLISH

75

The Bridge - Step 4:
The Bridge for Transfer —

Match the key

www.TeachingForBiliteracy.com

words/phrases/sentences
to the other language

i

@

2\
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I
Step 4

English Picture | Espafiol

The emotions Las emociones
happy feliz

sad triste

mad enojado/a
excited emocionado/a
scared asustado/a
confused confundido/a
| feel... Me siento...
The face La cara

The body El cuerpo

www.TeachingForBiliteracy.com

77

The Bridge -
Step 4.

Spanish terms
added to SAME
chart

Color coding is
important

engaged
Teacher (or
students) write
the Spanish
equivalent

Students actively

Planning for the Bridge

1. Review in the language of instruction

. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

s TeachineForhileracycon
Centr fo Teaching or Bilteracy
WWv.icacinigruiviiteiacy.cuiii

o English Picture | Espafiol
cos0s
. T ————
= Y- pa\ happy feliz
& g sad | uise
mad enojado/a
x sad D U [exited
« &8 | | scare asustado/a
— = fused confundido/
d ﬁ'
~ | Tim We siento
L Lac:
" e The body El cuerp
2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
language of instruction from students
English picture/foto
Englisl The emotions B3
The events | g |
D o happy | |
uring .>: ‘
. excited v
Ti me e 24
[
3. The Bridge for Transfer - Practice the terms inthe | 6. The Bridge for Transfer: Practice
new language
l‘};
39
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The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other language)
Steps1,2,3,4: Step 6: Step 5:

Step 1: In English, review the TPR with the key | Step 6:
Students practice the TPR in Spanish for listening
and speaking.

vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been changed

and/or lengthened). After
Step 2: In English, ask students to discuss with | Spanish, the class writes, reads, and acts out a
collaborative “Choose Your Adventure” story. The | e
teacher writes 5-6 potential events in Spanish and
Elicit and list the important words that students | puts them in a hat. Student

a partner the important words they learned
throughout the unit.

Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to
the t-chart in green.

d Bridge Transfer Chart:

English Picture | Espafiol

The emotions

Las emociones
feliz
triste

enojado/a

emocionado/a
asustado/a

confundido/a

Me siento...

La cara

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of

acquisition of yin

ics noticed by the students.

Syntax and grammar

Articles in both English and Spanish.

choose the
it blindly to decide upon the order. English Espafiol
example: The emotions Las emociones

* El perro encuentra un hueso durante la

The face La cara

q The events

Los acontecimientos

- Step 4 -~

e Elnino se cae durante la caminata.

r the event is chosen, the teacher reads the

of the story, and the students act it out. They
respond with the emotional reaction that
believe should occur after that event, utilizing

Transfer Chart. If needed, sentence frames can

brovided:

jio se siente ___

rro se siente

rro y el nifio se sienten __.

teacher records the story and the student

El cuerpo

Los acontecimientos

b in a Shared Writing and prompts
dents to add transitions to the story (después,
0, al final). The story grows as each event and
tion is added. The class then reads the whole
fy and acts it out.

The body El cuerpo

LK.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifas).

Pragmatics — Some descriptions in Spanish
change the last letter based on gender:

or

If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he
says, “Estoy emocionado.”
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The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other language)
Steps1,2,3,4: Step 6: Step 5:

Step 1: In English, review the TPR with the key
vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been changed
and/or lengthened).

Step 2: In English, ask students to discuss with
a partner the important words they learned
throughout the unit.

Elicit and list the important words that students
generate in blue on the left of a t-chart.

Step 3: In Spanish, engage in the same TPR.
Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to

d Bridge Transfer Chart:
English Picture | Espafiol

Step 6:
Students practice the TPR in Spanish for listening
and speaking.

After ici isition of yin
Spanish, the class writes, reads, and acts out a
collaborative “Choose Your Adventure” story. The
teacher writes 5-6 potential events in Spanish and
puts them in a hat. Student volunteers choose the
event blindly to decide upon the order.

For example:
* Elperro encuentra un hueso durante la
caminata.

* El nifio no puede encontrar a su perro.
e Elperro no puede encontrar a su duefio.
e Elperroy el nifio se abrazan.

The emotions Las emociones

feliz

triste

enojado/a

emocionado/a

asustado/a

confused confundido/a

| feel... Me siento...

The face Lacara

The body El cuerpo

The events Los acontecimientos

* Elnifio se cae durante la caminata.

er the event is chosen, the teacher reads the

art of the story, and the students act it out. They
en respond with the emotional reaction that

ey believe should occur after that event, utilizing
e Transfer Chart. If need
e provided:

nifio se siente __
perro se siente
perro y el nifio se sienten

e teacher records the stc
bntributions in a Shared V
udents to add transitions
ego, al final). The story g1
action is added. The clas:

ory and acts it out.

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of
metalinguistics noticed by the students.

e Syntax and grammar
Articles in both English and Spanish.

English Espafiol

The emotions Las emociones

The face La cara

The events Los acontecimientos

The body El cuerpo

LK.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifas).

or

How did our chart
compare to the
anticipated chart?

80
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Sample Biliteracy Schedule —

80% of Day in Spanish and 20% of Day in English

The next

day...

Time Subject Language

8:00 - 8:20 SEL and Classroom Community Building SPANISH
Steps 3-4

SPANISH

Continue with SS/SLA or Sci/SLA

unit

10:30 - 11:00 [ Intervention Block Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher

12:00 - 12:45 | Lunch Student choice

12:45-2:00 | Math in Spanish

- Oracy development
- Math skills and practice SPANISH
- Reading and writing as applied to math
2:00 - 3:00
Steps 1-2

= ENGLISH

Start new ELA/Universal Theme
unit

81

The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures
Steps1,2,3,4: Step 5:

Step 1: In English, review the TPR with the key ep 6:
vocabulary from the beginning of the unit udents practice the TPR in Spanish for listening
(throughout the unit, as students gathered d speaking.

information, this TPR may have been changed

and/or lengthened). er suffici isition of

Step 2: In English, ask students to discuss with banish, the class writes, reads, and a
a partner the important words they learned llaborative “Choose Your Advent

throughout the unit.
Elicit and list the important words that students
generate in blue on the left of a t-chart.

Step 3: In Spanish, engage in the same TPR.
Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to
the t-chart in green.

d Bridge Transfer Chart:
English Picture | Espafiol
The emotions Las emociones
feliz
triste
enojado/a
emocionado/a nifio se siente ___
asustado/a perro se siente
il confundido/a perro y el nifio se sienten __.
Me siento... e teacher records the story and the student
La cara ntributions in a Shared Writing and prompts
El cuerpo dents to add transitions to the story (después,
The events Los acontecimientos ego, al final). The story grows as each event and

action is added. The class then reads the whole

ory and acts it out.

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of
metalinguistics noticed by the students.

e Syntax and grammar
Articles in both English and Spanish.

English [ Espafiol
i Las emociones

iculos determinados e
do la concordancia de
| sustantivo (ejemplo:
esa, las sillas, un nifio,
nas nifias).

* Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he
says, “Estoy emocionado.”

82
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Analysis

www.TeachingForBiliteracy.com

The Bridge - Step 5:
The Bridge for Contrastive

83
. - oo v =
English Picture | Espafol
The emotions Las emociones— El
happy fe'hz La
sad triste
mad enojado/a h Los
- : the
excited emocionad Las
scared asustado,
confused confundid English _ Espafiol _
- The emotions Las emociones
| fEEL.. Me siento... The face La cara
m ' The events Los acontecimientos
€ ] The bodyl El cuerpo
he body [ | El cuerpo )
Step 5
an
\1J
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]
The Bridge - i o s

4. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

1. Review in the language of instruction

[ ] » =T &
o English Picture | Espariol
Step 5: e
& panis .. felz
& sad triste
° W ere the o e encjadols
~f | During =
[ scared asustado/a
H excied g T' confused
second chart is = Time =
The face La cara
. The body El cuerpo

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
C re a e language of instruction from students

English ’ picture/foto

* Students Englis| 7 & SpantchTeacher ar
e _ | The emotions Las emociones
; During =" ¢ Durit e lrera
actively engaged e = i e —m

* Example of .
contrastive s T

analysis focus

comes from the

transfer chart

=
enojado/a,

Y

WW . icacinnig UIUIIIlCIG\-y.‘\.UIII ,
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The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listeninj Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other lang
Steps 1,2,3,4: Chamen Step 5:
e Step 1: In English, review the TPR with the key | Step 6: Step 5:
vocabulary from the beginning of the unit Students practic( Ste p 5 While the teacher plans a specific metalinguistic
(throughout the unit, as students gathered and speaking. teaching point in advance of the Bridge, the
information, this TPR may have been changed teacher also accepts and highlights other areas of
and/or lengthened). After suffici isition of lary in metalinguistics noticed by the students.
 Step 2: In English, ask students to discuss with | Spanish, the class writes, reads, and acts out
a partner the important words they learned collaborative “Choose Your Adventure” story. *  Syntax and grammar
throughout the unit. teacher writes 5-6 potential events in Spanish Articles in both English and Spanish.
o Elicit and list the important words that students | puts them in a hat. Student vol, choos:
generate in blue on the left of a t-chart. event blindly to decide upon the order. English Espafiol
e Step 3: In Spanish, engage in the same TPR. For example: The emotions Las emociones
* Step 4: Once students have engaged in the TPR * Elperro encuentra un hueso durante The face La cara
to the point that oracy has been built in caminata. The events Los acontecimientos
Spanish and students have the academic Elnifio no puede encontrar a su perro, The body El cuerpo
language in Spanish, the teacher leads the ® Elperro no puede encontrar a su due
students in adding the Spanish equivalent to e Elperroy el nifio se abrazan. LK.1g. Utilizan los articulos determinados e
the t-chart in green. * El nifio se cae durante la caminata. indeterminados notando la concordancia de
. . género y nimero con el sustantivo (ejemplo:
Bridge Transfer Chanf After the event is chosen, the teacher r.eads tl el perro, los libros, la mesa, las sillas, un nifio,
English Picture | Espafiol part of the story, and the students act it out. o e b5
" 5 A : unos nifios, una nifia, unas nifas).
The emotions Las emociones then respond with the emotional reaction tha
| happy feliz they believe should occur after that event, uti &
sad triste the Transfer Chart. If needed, sentence frame!
ma_d cno;agc/a I;e ptovu{ed: i * Pragmatics — Some descriptions in Spanish
excited emocionado/a y e siente___ change the last letter based on gender:
scared asustado/a El pL’rro = mn.ref' . If a girl says, “I'm excited,” in Spanish, she
confused confundido/a Elperroy el nifio se sienten _. says, “Estoy emocionada.”
| feel... Me siento... The teacher records the story and the studen Ifa bl,),y says, “I'm excited,”" in Spanish, he
Tha face La cara contributions in a Shared Writing and prompt: s2ys:=Estoy,emdcionsdo.
The body El cuerpo students to add transitions to the story (despi
The events Los acontecimientos | | yego, al final). The story grows as each event
reaction is added. The class then reads the w|
story and acts it out.

86
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Sample Biliteracy Schedule —
80% of Day in Spanish and 20% of Day in English

Time Subject Language

8:00 - 8:20 SEL and Classroom Community Building SPANISH
8:20 - 10:30

. . . SPANISH

day Continue with SS/SLA or Sci/SLA
unit

10:30 - 11:00 | Intervention Block Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher

12:00 -12:45 | Lunch Student choice

12:45-2:00 | Math in Spanish

- Oracy development
- Math skills and practice SPANISH
+ Reading and writing as applied to math
2:00 - 3:00
Steps 1-2

= ENGLISH

Start new ELA/Universal Theme
unit

87

The Bridge - Step 6:
Continued Practice in the
Other Program Language
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Elige la aventura:
Los estudiantes
seleccionan los
acontecimientos del
cuento de un sombrero
y luego deciden cémo
se sentira el personaje.
Después actuan el

— cuento.
@l perro se sientemn -

. Step6 W

www.TeachingForE......._,....
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]
The Bridge - ——

1. Review in the language of instruction 4. The Bridge for Transfer - Match the key
‘words/phrases/sentences to the other language

L] - - =

Step 6 L T
. En || g%@% % | [The emotions Las emociones

5 | o g PN =
uri ing =
 Students need o, g [During =
. ime e el = Time e s
time to use the = ; T

- I scared e body P

2. Elicit key words, phr:ses 'sentences in the 5. The Bridge for Contrastive Analysis

language of instruction from students
happy

language in a e
Englisl The emotions } o] Span ;:I?Sth:lrhczs:ar_‘n;I\r
new During ... i

experience Time .
* Includes - —
Listening,
Speaking, Duriny
Reading, and Time roa

Writing

e | The emotions Las emociones
Durl' The face La cara

The events Los acontecimientos

‘ F%] Time The body{ El cuerpo

WWw.icaciingrui vimeradly.cuiin’ ™ , (
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Bridge Transfer
Side by Side with pictures Speaking, Reading, and Writing in the other l: _
Steps1,2,3,4: Step 6: Step 5:

Bridge: Transfer Practice (includes Liste St e p 6 intrastive Analysis

Step 1: In English, review the TPR with the ki
vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been chang
and/or lengthened).

Step 2: In English, ask students to discuss wil
a partner the important words they learned
throughout the unit.

Elicit and list the important words that stud
generate in blue on the left of a t-chart.
Step 3: In Spanish, engage in the same TPR.
e Step 4: Once students have engaged in the
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent tt
the t-chart in green.

Step 6:
Students practice the TPR in Spanish for listening
and speaking.

p 5:

ile the teacher plans a specific metalinguistic
ching point in advance of the Bridge, the

cher also accepts and highlights other areas of
li noticed by the stud

After sufficient acquisition of vocabulary in
Spanish, the class writes, reads, and acts out a
collaborative “Choose Your Adventure” story. The
teacher writes 5-6 potential events in Spanish and
puts them in a hat. Student volunteers choose the

Syntax and grammar
Articles in both English and Spanish.

event blindly to decide upon the order. Espafiol
For example: e emotions Las emociones
* El perro encuentra un hueso durante la La cara
caminata. Los acontecimientos
* El nifio no puede encontrar a su perro. El cuerpo

e El perro no puede encontrar a su duefio.
e Elperroy el nifio se abrazan.
*  Elnifio se cae durante la caminata.

.1g. Utilizan los articulos determinados e
eterminados notando la concordancia de
ero y numero con el sustantivo (ejemplo:
erro, los libros, la mesa, las sillas, un nifio,
s nifios, una nifia, unas nifias).

After the event is chosen, the teacher reads the
part of the story, and the students act it out. They
then respond with the emotional reaction that
they believe should occur after that event, utilizing
the Transfer Chart. If needed, sentence frames can
be provided:

El nifio se siente ___

El perro se siente
El perro y el nifio se sienten

or

Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he
says, “Estoy emocionado.”

The teacher records the story and the student
contributions in a Shared Writing and prompts
d to add itions to the story

i Bridge Transfer Chart:
English Picture | Espafiol
The i Las emociones

| happy feliz

sad triste
mad enojado/a
excited emocionado/a
scared asustado/a
confused confundido/a
| feel... Me siento...
The face La cara
The body El cuerpo
The events Los acontecimient

91

luego, al final). The story grows as each event and
reaction is added. The class then reads the whole

80% of Day in Spanish and 20% of Day in English

Sample Biliteracy Schedule —

Time

Subject Language

8:00 - 8:20 SEL and Classroom Community Building SPANISH

The next

Steps 3-6

day...

Continue with SS/SLA or Sci/SLA

SPANISH

unit

10:30 - 11:00 | Intervention Block

Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials

If possible, half are
offered in Spanish and
half in English - by teacher

12:00 - 12:45 | Lunch

Student choice

12:45-2:00 | Math in Spanish

+ Oracy development

- Math skills and practice SPANISH
Reading and writing as applied to math

2:00 - 3:00

Steps 1-2

ENGLISH

Start new ELA/Universal Theme

unit

92
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I ]
English to Spanish Bridge

ling the Bridge — step-by-step

1. Review in the language of instruction [ 4. The Bridge for Transfer - Match the key
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
lish i
Englis Spanish
Teacher or Teacher or
.
. .
During During Spanish
. .
English Time Time
2. Elicit key words/phrases/sentences in the | 5. The Bridge for Metalinguistic Analysis
language of instruction from students

English Spanish
Teacher or Teacher or
During English  During Spanish
Time Time

3. The Bridge for Transfer - Practice the terms | 6. Continued Extension

— Continued practice in the

Spanish " Spanish Teacher

Teacher or or an
During Spanish  During Spanish ‘?
Time Time ‘

93

ﬁ
Spanlsh to Engllsh Brldge }

ne 1anguage or Instruction

ine briage Tor 1ranst
wcd/ph es/senten: toth m | g age

Spanish Engllsh Teacher
Teacher or or
During Spanish | During English | Bigge Steps at
Time Time

IZ‘ Elicitke;yw.;rds‘/t?hre;ses/setnt:nctesinthe 5. The Bridge for Contrastive Analysis ] the Concluslon Of
Spanish English Teacher | 3 Spanish Unit of
Teacher or or : Instruction
During Spanish During English

3. The Bridge for Transfer - Practice the terms in the
new lapiaaa,

6. The Bridge for Transfer: Practice

English Teacher English Teacher
or or

During English During English
Time Time

e
~
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Sample Biliteracy Schedule —
80% of Day in Sp

ish and 20% of Day in English

Time Subject Language
8:00 - 8:20 SEL and Classroom Community Building SPANISH
8:20 — 10:30 S 1 2
Start new SS/SLA unit or Sci/SLA SEANIEH
unit

Intervention Block Language identified by the
teacher(s) and based on
student need.

Specials If possible, half are
offered in Spanish and
half in English - by teacher

Lunch Student choice

12:45-2:00 | Math in Spanish
- Oracy development
- Math skills and practice SPANISH
. ina as annlied to math
2:00 - 3:00
Steps 3-6
ENGLISH

Continue ELA/ Universal Theme
unit

95

One English Teacher
One Non-English Teacher

(Spanish, Viethamese

or Mandarin)

www.TeachingForBiliteracy.com

The Bridge in a Two Teacher Model:
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One and Two — Teacher Models
e Both types of models (1 and 2 Teacher) can be used with 80/20 and 50/50 programs
e Schools and districts may choose to use both 1 and 2 teacher model

Type of Model Pros Cons
One Teacher Model Teachers get to know students | It may be harder for the teacher
(One teacher across both their languages to stay in the target language
teaches both
languages) Time can be more flexible It may be harder for the students

to stay in the target language

Two Teacher Model Spanish time is protected by | It is harder for teachers to get to
(One teacher teaches place, time, and person know students across both
English and another languages

teacher teaches Spanish | When collaboration works

to the same students) well, it is powerful! When collaboration is not

effective, it is challenging for all.

an

p- 9 \.LJ

www.TeachingForBiliteracy.com
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Time Subject
8:00 - 8:20 SEL and C| [o

The Bridge in a two-  [svws
teacher model - Group Steps 1-2

From the Spanish A . Start/asfiw
. cience unit
MEdlum TeaCher’S 10:45 to 11:15 Interventions
perspective at the 151200 | LoneReces
end of a Spanish
Unit Steps 1-2
Group
B Start a new Science/SLA
unit
2:25-3:10 Specials
n
W
www.TeachingForBiliteracy.com ‘
98
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Time

| Subject

8:20-9:20

The Bridge in a two-

Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Reading and Writing

teacher model — 9:20 - 10:45 |

From the EnglishOUp
B

Medium Teacher’s

Steps 3-6

Continue SS/ELA unit

perspective at the FrETrTY

Lunch/Recess

end Of d SpaniSh 12:00 - 1:00
unit

Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Reading and Writing

1:00-2:25

Steps 3-6

Group
A

Continue SS/ELA unit

2:25-3:10

Specials

www.Teachlngrorbluteracy.com , (
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The Bridge in P
Happens at the END

reK/TK
of the Unit

Unit Theme:

« Early Learning Standards
« English Language Development Standards

Language, Content and Literacy Outcomes
Formative Assessments

« Content and Literacy Big Ideas Summative Assessment
Oracy and Ki

* Interactive, handsfon acilvny to initiate the theme/unit

. — naturally as part of the

Whole Group activity: Read Alouds, Shared Writing,

have done in centers)

cgnhn Guided Play (changes based on the theme):

site), etc.

(firefighters, leauhers mail carriers, etc.)
Skills: problem so

« Setting the stage for centers and play (turn taking, introduction of props and realia, sharing what students

Examples of themes: School, Restaurant, Home, Work Place (Airport, Office, Laboratory, Construction

« Centers include listening, speaking, developmentally appropriate writing and reading, fine and gross
motor skills and often are focused on: drama (house), art, writing, blocks, math, theme based

SLUSSOSSY SABWLIO]

Bridge — Transfer Practice | Brid:
- Extension (includes:

IIIustratlon

SIS
Whlle the teacher plans a specific

ige: Contrastive Anal

ic teaching point in

Side by Side or
Asi se dice

Listening,

" P advance of the Bridge, the teacher also
Reading, and Writing in the accepts and highlights other areas of

other language) metalinguistics noticed by the students.

100
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I
PreK/TK Contrastive Analysis

an
\1J
www.TeachingForBiliteracy.com
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I
The Bridge in PreK/TK

English to Spanish Bridge Spanlsh to English Brldge
m Md. sup«hmq; r nstrucuon

T Review In the language of instructior Wiatch the key words /p nm/ anances v the other I , age
Engllsh “spanish Spanlsh English Teacher
Teach Teacher or or

casheror Teachenar During Spanish ;

During During Spanish Time €SP During English
English Time Time _ 5 Tlme =
b - e ([ i Spanish Engllsh Teacher
English Spanish Teacher or or
Teacher or Teacher or “uring Spanish During English
During English  During Spanish St 6 . ime Time
T'me Time e p

b o= = Transier - Practice the terms r iinued Extention = S zﬂo r Transfer - Practice the terms in the | 6. The Bridge for Transfer: Practice
Spamsh Spamsh Teachq E m p h as | S ngllsh Teacher English Teacher
Teacher or or or
During Spanish  During Spanist QN I Isten | n g iurmg English | During English
Time _ Time / me

and
speaking
win TK om

“‘53
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Unit Theme:
* Content Area Standards
* Spanish Language Arts Standards

5 - the Bridge?

: How can you support
» successful implementation of

- w
Foundational Skills and Fluency: Word Recognition ‘ n
e Oracy, background knowledge, and language comprehension (0]
. Coach, TOSA, or
su ’ - o; School and
Teachers: pp- . District Leaders:
. / Specialist: |
Instruction i Systems and
Classroom
Structures
Support

104
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Agenda

.Welcome
& The BUF

Plannin
e |Institute Closure and Evaluation

V| Sample Instruction:
Part 3 - the Bridge
& The Six Steps of the Brid

www.TeachingForBiliteracy.com

e
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=
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Unit Theme:
« Content Area Standards
« Spanish Language Arts Standards
« Spanish Language Development Standards
« Content and Literacy Big Ideas
* Summative Assessment

Academic listening

Building Oracy, Background Knowledge, and unguagc [Comprehaision]

necessary
= Developed at the beginning of the unit and e language or concepts are inroduced throughout the unit.

« Oracy, background knowledge, and language compr
« Comprehensive literacy routines, strategies and reac

Foundational Skills and Fluency [Word Study)
« Oracy, background knowledge, and language comprehension
« Phoneme Awareness, Phonics, Decoding, Encoding,

raphy
« Vocabulary background knowledge, syntax, and semantics

ige — Transfer Bridge — Transfer and Practice
 llustration Practice the new language (includes
«  Side by Side or L-mﬂm. aking, Reading, and

Speaking,
Asi se dice ing in the other language)

Reading Comprehension T Fantant Araa Inctriintinn

behaviors. [
Writing
« Oracy, background knowledge, and language compr
« Compreher literacy routines, strategies writing b

Bridge: Contrastive Analysis
Phonology

Mor

WWW.

rphology
Syntaxand grammar

ulo4

gowsss e=i=

he Bridge?

tandards

g ana Big
« Summative Assessment

Building Oracy, Language

« Academic listening and speaking necessary for content instruction and literacy developmer
+ Developed at the beginning of the unit and whenever new language or concepts are. Imroduoed throughout the unit.

Reading Comprehension
+ Oracy, background knowledge, and language comprehension
«  Comprehensive literacy routines, strategies and reading
behaviors.

Writing
« Oracy, background knowledge, and language comprehension
«  Comprehensive literacy routines, strategies writing behaviors.

Foundational Skills and Fluency: Word Recognition
+ Oracy, background knowledge, and language comprehension
+ Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
«  Vocabulary background knowledge, syntax, and semantics

Content Area Instruction

.

Oracy, background knowledge, and
language comprehension

Inquiry

Investigations

Experiments

Experiences

je - Transfer

Bridge - Transfer and Practice

llustration Practice the new language (includes
Side by Side or Listening, Speaking, Reading, and
Asi se dice Writing in the other language)

Bridge: Contrastive Anal
Phonology
Morphology

Syntax and grammar

106
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Bridge and “bridging”

The Bridge is...

Bridging is...

pre-planned by the teacher, occurs at the
end of a robust unit of instruction that has
been conducted all-in-one language

when teachers guide students in making
cross-linguistic connections, in each
language, during the unit of instruction.

about transfer — supporting students in
transferring their learning (standards,
concepts, essential understandings) from the
language of instruction to the opposite
language

the opportunity for the teacher to guide
students in applying and building on the
contrastive analysis (AKA cross-linguistic
connection) charts created during the

about contrastive analysis: comparing and
contrasting the Spanish and English in the
transfer charts in the areas of phonology,
morphology, syntax and grammar, and
pragmatics

Bridge. P 37 —
students noticing how their two age
languages are similar and different, and

Resource

analysis charts

highly interactive and student-centered

add their noticings to the contrastive
Packet

not the same as Bridge.

not a translation, or just about cognates

not the teacher giving students words. .

What is the Bridge?

Illustration

Side-by-Side

Asi se dice

exto informative

I’\‘txmc&nma\ Text

7 dos (s,
To caleulate  the
Perimetec you need
Jo Know all the
umbers o addEtE

War

“Bridging”

* Cross linguistic connections that can occur
at any time, including during “The Bridge”

e Can be driven

e Can be driven
intentionally)

by students
by the teacher (planned

—Helps to engage students in regular
contrastive analysis

—Holds students accountable for contrastive
analysis already learned

www.TeachingForBiliteracy.com
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|
Bridging — An Example

F=f

TAILALAFRUALLES 4 )
e .

f = f, ph

grafico = graph

www.Teaching
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What is the Bridge?

Bridge and “bridging”

The Bridge is...

Bridging is...

pre-planned by the teacher, occurs at the
end of a robust unit of instruction that has
been conducted all-in-one language

when teachers guide students in making
cross-linguistic connections, in each
language, during the unit of instruction.

about transfer — supporting students in
transferring their learning (standards,

the opportunity for the teacher to guide
students in applying and building on the
analysis (AKA linguisti

concepts, essential under i from the
language of instruction to the opposite
language

connection) charts created during the
Bridge.

about contrastive analysis: comparing and
contrasting the Spanish and English in the
transfer charts in the areas of phonology,
morphology, syntax and grammar, and
pragmatics

students noticing how their two
languages are similar and different, and
add their noticings to the contrastive
analysis charts

highly interactive and student-centered

not the same as Bridge.

not a translation, or just about cognates

not the teacher giving students words.

Three Types of Bridges: Part One of the Bridge

lllustration I Side-by-Side I Asi se dice

Tl STEES

110
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Three Types of Bridge Transfer Charts

www.TeachingForBiliteracy.com

Resource Packet — P. 37 S@P
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I ]
Three Types of Bridge Transfer Charts

www.TeachingForBiliteracy.com

Resource Packet — P. 37 s@?
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]
Three Types of Bridge Transfer Charts

Side-by-Side

Resource Packet — P. 37 s;m?

www.TeachingForBiliteracy.com
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]
Three Types of Bridge Transfer Charts

Side-by-Side

Resource Packet — P. 37 s@?

www.TeachingForBiliteracy.com
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Three Types of Bridge Transfer Charts

Side-by-Side -

www.TeachingForBiliteracy.com

Resource Packet — P. 37 S@?
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]
Three Types of Bridge Transfer Charts

W Side-by-Side

El ciclo de la naranja. 1

www.TeachingForBiliteracy.com

Resource Packet —P. 37 s@?
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]
Three Types of Bridge Transfer Charts

Side-by-Side | Asi-se-Dice

Blleielo Lo i

jclo
R

www.TeachingForBiliteracy.com

Resource Packet — P. 37 S@?
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]
Three Types of Bridge Transfer Charts

Side-by-Side | Asi-se-Dice

E\ CCIO J«t_ Ia. Naran|a
Ciclo

‘ °1 <5
Resource Packet —P. 37 @
www.TeachingForBiliteracy.com
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Four Areas of Contrastive lysis: Part Two of the Bridge
Element and area of Examples
focus
Phonology (sound system) *  Sound-symbol correspondence (e.g., the [k] sound: “qu” or “c” in Spanish; “c”
< Sounds thatare or W i Enghsh) Four Areas
different in the two Silent letters (e.g., “h” and “u” in Spanish; many in English)
languages. The existence of the [th] sound in English but not in Spanish; therefore,

students select the closest Spanish phoneme, which is /d/
* Sounds that are similar O
in the two languages.
Morphology (word informal — informal .
formation): prefixes and informar — inform
cuffves shared borweon the <ocilima- sciasm ontrastive
two i
preparar — prepare .
profesién — profession A n a I y s l S
Syntax and grammar Spanish uses the initial inverted exclamation point; English does not (e.g., iMe encanta!
(sentence structure) —lloveit!) Pa e 39 of th e
o Rulesfor Articles have gender in Spanish but not in English (e.g., el titulo —the title; la revolucién g
i —ther i
Resource Packet
order, etc. unique to | In Spanish accents change the meaning of words (e.g., el Papa vive en Roma; la papa es
each language deliciosa; mi papd es muy trabajador) an d 1 42 Of th e
e Areas that are Spanish has many reflexive verbs; English has few (e.g., Se me cayd)
similar and areas
that are different Conjugation of verbs in Spanish reduces the need for the pronoun. (e.g. | Voy!) 7-ext
English contains possessive nouns; Spanish does not (e.g., my grandmother’s house — fa
casa de mi abuela)
Pragmatics (language use) | Questions about age avoid the world “old” in Spanish because it has negative
e Cultural norms or connotations (éCudntos afios tienes?)
contexts that are
reflected in Figurative language from English is translated directly into Spanish: Estoy encerrado
language use. afuera (1 am locked out!) rather than Me quedé afuera.

«  Use of overlapping | Spanish constructs are used during English (e.g. Mis padres ganan mucho dinero. My
cultural normsina | fathers win lots of money).
bilingual context.

Beeman, K. and Urow, C. (2013). Teaching for Biliteracy: Strengthening Bridges between Languages. Caslon
Publishing: Phildadelphia.
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_ Three Types of Contrastive Analysis Charts: Part Two of the Bridge and part of “bridging” _
Phonology Morphology Syntax and Grammar
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Phonological Awareness

2. Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

o

. Recognize and produce rhyming words.

o

Count, pronounce, blend, and segment
syllables in spoken words.

o

. Blend and segment onsets and rimes of
single-syllable spoken words.

a

Isolate and pronounce the intial, medial
vowel, and final sounds (phonemes)

in three-phonemes (consonent-vowel-
consonent, or CVC) words.* (This does not
include CVC's ending with /I/. /r/, or /x/)

Add or substitute indivdual sounds
(phonemes) in simple, one-syllable words to
make new words.

o

Kindergarten: CCSS for
Language Arts —
Foundational Skills

Conciencia fonolégica

2. Demuestran comprension de las palabras habladas,

las silabas y los sonidos (fonemas).

a. Reconocen y producen palabras que riman.

o

silabas las palabras habladas.

c. Combinan y segmentan los sonidos (fonemas)

consonanticos y vocalicos de una silaba.

a

y finales (fonemas) en palabras monosilabicas de
tres fonemas* (consonante-vocal-consonante, o

CVO). Incluyen palabras que terminan con
(ejemplo: sal, sol, mar, por)

o

. Ahanden o sustituyen sonidos individuales

(fonemas) en palabras simples de una silabas
para formar nuevas palabras de una o dos silabas

(ejemplo: sal-sol; por-par; tan-pan; <
par-para; mal-malo).

Combinan dos silabas para formar palabras

bisilabas que

ma + ma = mamé; ma + pa = mapa; sa + po = $apo;

SO + pa = sopa

Acentuacién

g. Separan y cuentan oralmente las silabas de una

palabra

h. Enp
a cual recae el énfas

alabras multisilabicas

. Cuentan, pronuncian, combinan y segmentan en

Separan y pronuncian los sonidos iniciales, medios

son familiares: ma + no = mano;

2falan la silaba sobre

s de la voz (acento tonico).

121

f. Produce and expand complete sentences in
shared language activities.

2. Demonstrate command of the conventions of
standard English capitalization, punctuation,
and spelling when writing

a. Capitalize the first word in a sentence and
the pronoun |

b. Recognize and name end punctuation.

c. Write a letter or letters for most consonant
and short-vowel sounds (phonemes).

d. Spell simple words phonetically, drawing on
knowledge of sound-letter relationships

Kindergarten: CCSS for
Language Arts —
Language Standards

3. (Begins in grade 2)

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown
and multiple-meaning words and phrases
based on kindergarten reading and content.

o

Producen y elaboran oraciones completas en
actividades compartidas de lenguaje

los e indeterminados

determinz
de g

Utilizan los artic

notando la concorda

ro y nimero con

el sustantivo (ejemplo: el perro, los libros, la mesa

las sillas, un nifio, unos nifios, una nifia, ul

nifias),

Demuestran al escribir dominio de las normativas del
espaiiol para el uso de las letras mayusculas, signos
de puntuacién y ortografia.

o

Emplean la maytscula en la primera letra de una
palabra al inicio de una oracion.

b. Reconocen y nombran la puntuacién final

2]

Escriben una letra correspondiente para la mayoria
de los sonidos consonanticos y vocalicos.

a

Deletrean fonéticamente palabras sencillas,
usando el conocimiento de la relacion entre
fonemas y grafemas

Acentuacion

e. Reconocen el acento escrito (acento ortogréfico)

en palab
José).

sencillas y ya conocidas (mama, papa

Conocimiento del lenguaje

3

(Se inicia en el 2do grado)

Adquisicién y uso de vocabulario

4

Determinan o aclaran el significado de palabras y
frases desconocidas y de palabras de significados
miltiples, en base a la lectura y el contenido

122
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I |
Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequefio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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I ]
What area of Contrastive Analysis

would help David?

* Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house

W /N
~

www.TeachingForBiliteracy.com
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I |
Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequefio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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I ]
What area of Contrastive Analysis

would help David?

* Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house

— Articles: la television / the television

www.TeachingForBiliteracy.com

W /N
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequefio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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I ]
What area of Contrastive Analysis

would help David?

* Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house

— Articles: la television / the television

— Cognates: Cognados falsos -False cognates
* Relativos — Relatives
* Embarazada — Embarrassed

* Grocerias - Groceries

www.TeachingForBiliteracy.com
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el
television y jugamos algo. Ellos tienen un
pequefio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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I ]
What area of Contrastive Analysis

would help David?

* Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house
— Articles: la television / the television

— Cognates: Cognados falsos -False cognates
* Relativos — Relatives
* Embarazada — Embarrassed

* Grocerias — Groceries

 Spelling/Phonology: Dibertido to divertido -
b/v rules in S aniﬁhéoglv rules in English

\lJ
w.Teachin iteracy.com
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Use student writing. What area of
contrastive analysis would be helpful to this
student
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Phonology/Grammar: Articles

En espaiol In English
El parque The park
La mama The mom
Los nifios The kids
Las The

www.TeachingForBiliteracy.com
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]
Characteristics of the Bridge for Biliteracy
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Characteristics of the Bridge for Biliteracy
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]
The Two Purposes of the Bridge

Transfer

an
\1J
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The Two Purposes of the Bridge

Transfer Contrastive Analysis

an
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]
Characteristics of the Bridge for Biliteracy

el Wi fee :;h \e?
Two Charts
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I Transfer Chart

Contrastive Analysis Chart

Characteristics of the Bridge for Biliteracy
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Characteristics of the Bridge for Biliteracy
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Two Charts
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Characteristics of the Bridge for Biliteracy
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Agenda:

Welcome
The BUF
Sample Instruction:
Part 3 - the Bridge
The Six Steps of the Bridge

Planning for the Bridge
Institute Closure and Evaluation n;{
www.TeachingForBiliteracy.com
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Individual or Team Planning for Next Steps

Elements we have in place: Areas to work on: Next Steps Other

Page 45

Resource Packet /.com
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Center for Teaching for Biliteracy Resources and Links

Handouts and https://www.teachingforbiliteracy.com/handouts
Presentation Slides

g
on Teaching for )

B
Biliteracy Website =

https://bit.ly/4aepEbX
Center for Teaching [
for Biliteracy
Reference List

[OFro

Pg. 2 of
Resource
Bilteracy Strategies https://bit. BSIZ;ZAI.ns;uctionaIStrate ies Pa C ket

https://bit.ly/ThreelinguisticSpace

Three Linguistic [

Spaces

https://bit.|

4BNewcomers

Supporting
Newcomers

A Systems Approach
to Teaching for
Biliteracy:
Digital Tools

Final Session
Evaluation Form

145

www.TeachingForBiliteracy.com
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HOME ABOUT BUFS EN ESPANOL RESOURCES

PROGRAMMATIC SUPPORTS

VIDEOS

Teaching for
Biliteracy

Strengthening Bridges
between Languages

KAREN BEEMAN »
CHERYL UROW
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http://www.teachingforbiliteracy.com/

Handouts and
Presentation Slides

to Teaching tor
Biliteracy:

https://www.teachingforbiliteracy.com/handouts |

EFEEE

1aks Thank You

Final Session

Evaluation Form

147

bit.ly/3Qtcw4Q

Certificate of Completion

Center for Teaching for Biliteracy

www.TeachingForBiliteracy.com

Teaching for Biliteracy Summer Institute
June 23-25, 2026
Grandview, WA

Certificate of Completion for

7:30 - 8:30 AM 7:30 - 8:30 AM
Arrival, registration, materials pick-up,
and hot breakfast buffet

7:30 - 8:30 AM
Arrival, sign-in, Arrival, sign-in,

and hot breakfast buffet

and hot breakfast buffet
8:30-11:45 AM 8:30-11:45 AM 8:30-10:15AM
‘Whole Group Whole Group Whole Group
+ Institute Welcome and « Debrief Sample Instruction « Biliteracy Assessment
Introductions « The Multilingual Perspective «  Planning for Sustainability:

* Students and Goals of .

Strategic Use of Teacher
Riliteracy Prasrame

Effective Systems and
Ianouase: | ansuase Palicy

Strictures

www.TeachingForBiliteracy.com
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