
6/18/26

www.TeachingForBiliteracy.com 1

www.TeachingForBiliteracy.com

Dual Language Programs in 
Action: Planning and 

Implementation

June 11, 2026
Lloyd Elementary School - CPS

Karen Beeman
Center for Teaching for Biliteracy

1

www.TeachingForBiliteracy.com

Professional Learning Expectations

• Participate actively and meaningfully
• Avoid side conversations
• Place cell phones on vibrate
• Be present
• Ensure everyone has a voice
• Flexible mind – be open to new ideas- 

Growth mindset
© Center for Teaching for Biliteracy, LLC
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Agenda:
• Sample Instruction Parts 2 & 3
• Debrief Sample Instruction
• Teacher and Student Language Use
• Defining Biliteracy
• Closure 
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Teacher and Student Language 
Use:  

Establishing Expectations
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Language Expecations: Students 

• Expectations for Student Use of 
Language:
–Students’ use of the language of 

instruction is reflective of their 
language proficiency level
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Sample Student Profile for: 
Isabel 

First TrimesterBaseline Second Trimester Third Trimester
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Sample Student Profile for: Isabel 
(continued)

First TrimesterBaseline Second Trimester
 

Third Trimester
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Lesson Planning Guide
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Lesson Planning Guide (continued)
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Language Policy

• Expectations for Student Use of Language:
– Student use of the language of instruction is 

reflective of their language proficiency level
– Language supports (sensory, graphic, and 

interactive supports) are used for levels 1, 
2 and 3 so that students can effectively use 
the language of instruction
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Supports for Language Learners
Sensory Supports Graphic Supports Interactive Supports

nReal-life objects (realia)
nManipulatives
nPictures & photographs
nIllustrations, diagrams & 
drawings
nMagazines, newspapers
nPhysical activities
nVideos, film
nBroadcasts
nModels & figures

nCharts
nGraphic organizers
nTables
nGraphs 
nTimelines
nNumber lines

nIn pairs or partners
nIn triads or small groups
nIn a whole group using 
cooperative group 
structures
nWith the Internet 
(websites) or software 
programs
nIn the native language 
(L1)
nWith mentors 

13

www.TeachingForBiliteracy.com

Karen Beeman, teachingforbiliteracykb@gmail.com     ©   www.teachingforbiliteracy.com
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Language Expecations : Students
• Expectations for Student Use of Language:
– Student use of the language of instruction is 

reflective of their language proficiency level
– Language supports (sensory, graphic, and 

interactive supports) are used for levels 1, 2 
and 3 so that students can effectively use 
the language of instruction
–High-leverage biliteracy strategies support 

student use of the language of instruction
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Language Expecations : Students
• Expectation for Student Use of Language:
– Student use of the language of instruction is 

reflective of their language proficiency level
– Language supports (sensory, graphic, and 

interactive supports) are used for levels 1, 2 
and 3 so that students can use the language of 
instruction
– High-leverage biliteracy strategies support 

student use of the language of instruction
– Teachers agree that by ______ (2nd semester 

1st grade?) students are “expected” to use 
English through the use of the language 
supports.
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Language Expecations : Teachers

• How does teacher use of language support 
students in meeting the goals of dual language 
(bilingualism and biliteracy, grade-level 
academic achievement, and socio-cultural 
competence)?

• How do teacher expectations of student 
language use impact language learning?
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The goals of Dual Language
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We will analyze teacher use of language and 

how it helps or hinders students in becoming 

bilingual, biliterate, reaching grade level 

academic goals and becoming socio-culturally 

competent.
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Translation

It does not.  Students
wait for the language
that is easiest.

It may help students develop
receptive language, but not
productive language in both.
No apparent focus on language 
goals or language complexity.

There is no use of sensory,
graphic, and interactive
supports.
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Translation
Not much.  Students
wait for the language
that is easiest for
them.

It may help students develop
receptive language, but not
productive language in both..
No apparent focus on language 
goals or language complexity.

There is no use of sensory,
graphic, and interactive
supports.  

Flip-flopping
Code-switching

It reaffirms how students
already use language,
but does not necessarily
help students further develop
each of their languages.

Newcomers and students
at language proficiency
levels 1-3 or 1-4 would struggle
to keep up with what the
teacher is saying. No apparent
use of supports.

Language does
not seem to be 
used strategically
    to teach 
language forms 
or complexity. 
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“Having translanguaging spaces for instruction 
does not in any way dismiss the need for 
separate spaces in which children are asked to 
perform in one language or the other.  

These separate spaces have been created so that 
the teacher knows what language to use, and so 
that students have to expand their language 
practices to meet the exigencies of 
communication with monolinguals.”  

Hesson, S., Seltzer, K., Woodley, H., (2014) Translanguaging in 
Curriculum and Instruction: A CUNY-NYSIEB Guide for Educators.  
CUNY-NYSIEB, The Graduate Center, the city University of New York.
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Translation
Not much.  Students
wait for the language
that is easiest for
them.

It may help students develop
receptive language, but not
productive language in both..
No apparent focus on language 
goals or language complexity.

There is no use of sensory,
graphic, and interactive
supports.  

Flip-flopping
Code-switching

It reaffirms how students
already use language,
but does not necessarily
help students further develop
each of their languages.

Newcomers and students
at language proficiency
levels 1-3 or 1-4 would struggle
to keep up with what the
teacher is saying. No apparent
use of supports.

Language does
not seem to be 
used strategically
    to teach 
language forms 
or complexity. 

Strategic
use of 
language

Students are developing
the non-English language
in L, S, R, W.  They are
expected to use the non-
English language.

All students can use the 
language of instruction
because of the language
supports that are provided.

The strategic use of marking
the language, language 
supports based on student
language levels, 
partnerships, and consistent
use of the language supports
meet the needs
of diverse language learners.
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Translation
Not much.  Students
wait for the language
that is easiest for
them.

It may help students develop
receptive language, but not
productive language in both..
No apparent focus on language 
goals or language complexity.

There is no use of language
scaffolding nor sensory,
graphic, and interactive
supports.  

Flip-flopping
Code-switching

It reaffirms how students
already use language,
but does not necessarily
help students further develop
each of their languages.

Newcomers and students
at language proficiency
levels 1-3 or 1-4 would struggle
to keep up with what the
teacher is saying. No apparent
use of supports.

Language does
not seem to be 
used strategically
    to teach 
language forms 
or complexity. 

Strategic
use of 
language

Students are developing
the non-English language
In L, S, R, W.  They are
expected to use the non-
English language.

All students can use the 
language of instruction
because of the language
supports that are provided.

The strategic use of marking
the language, language 
supports based on student
language levels, 
partnerships, and consistent
use of the language support
all students.

Teacher stays
in Spanish, students
respond in English.

They develop receptive language but not
necessarily productive language. This 
impedes their attainment of all 3 pillars.

There is no use of language
scaffolding nor sensory,
graphic, and interactive
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Language Expecations: Teachers
• During Spanish (non-English instruction) instruction, 

the teacher stays in Spanish
• The teacher uses a physical object to “mark” the 

language of instruction
• The teacher expects student to use Spanish through 

the use of language supports and high-leverage 
biliteracy strategies

• If students use English during Spanish instruction, the 
teacher can:
– Ask students to use Spanish
– Ask students to get help from their partner
– Accept student use of English

• The more English students use, the more language 
teaching scaffolds students need!
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Language Use in DL has evolved over time

32
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Language Use in DL has evolved over time
Time 

period
Context Language Use in the DL 

Classroom

1970’s, 
1980’s 
& 
1990’s

• Most bilinguals were sequential 
bilinguals

• Research used was research on 
sequential bilinguals and 
sequential literacy (monoliteracy 
instead of biliteracy)

Strict separation of language
Spanish and English were 
never side by side

Early 
2000’s 
and 
2010’s

• Demographic shift in the country
• Simultaneous bilinguals become 

the majority of ELs
• Research on simultaneous 

bilinguals shifts program design 
and entrance criteria

Strategic separation of 
language
Teaching for Biliteracy – The 
Bridge 2013 (and “bridging”) 
K-12
Accept student use of two 
languages
Spanish in the US – Potowski

33

www.TeachingForBiliteracy.com

…A fully developed bilingual 
operates in 3 linguistic spaces

Spanish-English

English
Spanish

…identifies as bilingual, who can 
make metalinguistic decisions.

34
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Language Use in DL has evolved over time
Time 

period
Context Language Use in the DL 

Classroom
1970’s, 
1980’s & 
1990’s

• Most bilinguals were sequential 
bilinguals

• Research used was research on 
sequential bilinguals and sequential 
literacy (monoliteracy instead of 
biliteracy)

Strict separation of language
Spanish and English were never 
side by side

Early 
2000’s 
and 
2010’s

• Demographic shift in the country
• Simultaneous bilinguals become the 

majority of ELs
• Research on simultaneous bilinguals 

shifts program design and entrance 
criteria

Strategic separation of language
Teaching for Biliteracy – The 
Bridge 2013 (and “bridging”) K-12
Accept student use of two 
languages
Spanish in the US – Potowski

2010’s 
and 
early 
2020’s

• Research on translanguaging 
is widely available

• More acceptance of dual 
language programs nation-
wide

Translanguaging book 
(2017)
4th grade – 12th grade
Accept and leverage 
student use of two 
languages together35
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Sample Language
Expectations from

other schools
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Your language expectations

• Do you have language expectations?  If not, 
what would they be?

• How could you include your students in 
creating and using language expectations?

• How would you hold yourself and your students 
accountable to using the language 
expectations?

• What would you hope to achieve through these 
language expectations?

41
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Agenda:
• Sample Instruction Parts 2 & 3
• Debrief Sample Instruction
• Teacher and Student Language Use
• The Multilingual Perspective of Language
• Defining Biliteracy
• Closure 
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Page 14
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Agree-Disagree Chart
Individual Work 

(page 15)

• Read every statement
• Decide if you Agree or Disagree (no in-

between)
• Think about how you define literacy
• Think about how your district defines 

literacy
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Brain Research
 (How the Brain best Learns)

• Experience sculpts the brain.
• “If it doesn’t make sense, the brain won’t 

store it.”
• Learning must take place in a safe 

environment. 
• Learning is two-fold: rote (repetitive) and 

declarative (critical thinking).
• Movement is critical for the brain.  Get up and 

move!
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Strategy:
Stand and Pair
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What is literacy?
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What is literacy?
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El shuco
El patojo estaba a punto de comprar un shuco 

cuando se apareció su prima que es muy shute.  
En ese momento cambió de opinión y decidió no 
comprar el shuco.
-Mejor compro el güisquil y el perulero para el pepián – se 
dijo.  

• ¿Cuántas sílabas tiene “shuco” y “shute”?
• ¿Por qué no se compró el shuco?
• Dibuja al patojo, el shuco, y la prima shute

50
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Language Comprehension
Unconstrained (entire life)

• Background Knowledge
• Vocabulary Knowledge
• Language Structures (syntax)
• Verbal Reasoning
• Literacy knowledge
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Word Recognition
Constrained K-2

•Phonological Awareness
•Decoding (and Spelling)
• Sight Recognition
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Simple View of Reading

“Constrained”
A set of finite skills

Typically taught in K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life
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“Constrained”
A set of finite skills

Typically to K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life

Developing 
Bilinguals need 
instruction that 
develops their 

Language 
Comprehension 

first.
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Turn and Talk:

• In other words, literacy __________.

• For language learners, we need to 
______ so that they can __________.
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El shuco
El patojo estaba a punto de comprar un shuco

cuando se apareció su prima que es muy shute.  
En ese momento cambió de opinión y decidió no 
comprar el shuco.
-Mejor compro el güisquil y el perulero para el pepián – se 
dijo.  

• ¿Cuántas sílabas tiene “shuco” y “shute”?
• ¿Por qué no se compró el shuco?
• Dibuja al patojo, el shuco, y la prima shute
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El patojo
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Un shuco
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Una prima muy shute

61
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El güisquil y el perulero
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El shuco
El patojo estaba a punto de comprar un shuco

cuando se apareció su prima que es muy shute.  
En ese momento cambió de opinión y decidió no 
comprar el shuco.
-Mejor compro el güisquil y el perulero para el pepián – se 
dijo.  

• ¿Cuántas sílabas tiene “shuco” y “shute”?
• ¿Por qué no se compró el shuco?
• Dibuja al patojo, el shuco, y la prima shute
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All the words are correct

• Shuco: Hot dog or dirty (from 
Mayan)
• Shute: Nosy, or “metiche” in 

México
• Patojo: Muchacho or adolescent
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Libros de Guatemala

65
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Sally
What is the text 

about? 
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Background 
Knowledge:

Sally is trying to get rid 
of her neighbors.
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Talk to Your Partner:

• The “chumpa” and “Sally” 
experiences helped us understand 
that _______________.

• To avoid our students feeling like we 
did, our instruction should _______.
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What is literacy?
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Word Recognition
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What is literacy?
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Scarborough’s Rope
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Elements of Comprehensive Literacy 
• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language 
Comprehension
o Vocabulary
o Background 

Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading 
comprehension

• Writing
o Handwriting
o Spelling
o Grammar
o Composition
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What is biliteracy?  Comprehensive literacy 
in each language

• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language 
Comprehension
o Vocabulary
o Background Knowledge 
o Syntax
o Semantics

•Language
oPhonology
oMorphology
oGrammar
oSpelling conventions

•Reading comprehension
•Writing

oHandwriting
oSpelling
oGrammar
oComposition
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Page 8

(Montaño-Harmon, 1991, Sáez, 2003, Butvilofsky et al, 2023)
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Page 14
Disagree

Agree

Agree

Disagree

Agree

Disagree

Agree

Disagree

Agree

Disagree

Agree

Agree
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Page 41
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