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Professional Learning Expectations

* Participate actively and meaningfully
* Avoid side conversations

* Place cell phones on vibrate

* Be present

* Ensure everyone has a voice

* Flexible mind — be open to new ideas-
Growth mindset \;n;{
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Agenda:

¥ Sample Instruction Parts 2 & 3

/ Debrief Sample Instruction
* Teacher and Student Language Use
* Defining Biliteracy
* Closure

\1J/
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Teacher and Student Language
Use:
Establishing Expectations

www.TeachingForBiliteracy.com

www.TeachingFor! 2



www.TeachingFor!

Language Expecations: Students

* Expectations for Student Use of
Language:

—Students’ use of the language of
instruction is reflective of their
language proficiency level

www.TeachingForBiliteracy.com

B
=

Sample Student Profile for:
Isabel

(4] . CAN DO Descriptors: Grade Level Cluster 1-2
| A For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM langusge leamers can process or produce the language needed to:

Level 1 Level 2 Level 5
Entering Beginning Bridging
* March oral reading of U does to gain
et ories o ilustrations meaning from grade-level
) * Carry out two- to three- read orally
oy pictures of aep ocal commands (e.g..

.| shar « Apply ideas from oral
infc tica discussicns to new

“Take out your science

(e, “smaller” *biggest”)

g book. Now tum to page + Find detils in ilustrated, sinuticas
H 257) or objects with funcrions narrative, or expositcey text |+ Interpret infoemation from
W * Sequencea series of oral based an oxal descriptions. read alowd el reading of narmative or
13 * Clssify obj i * Identify illustrated activities | expository text
=1 bjects o pictures descriptive oral 1 descripti .
* Locare objects described aatements + Locate cbjects, Bgures, expressed with grade.level §
onlly places based on visulsand | contene.specific linguage | o
detiled ora] descripions T
+ Use fist angwge o ll in [+ Adk questi social k questicns for social and | + Use i i g
gaps in ceal English (code nature ‘academic purposes chiss discussicns
* Express feelings (e, "Tm [+ Participare in class * Express and suppore ideas
barp ot Particp i Tpre and
) * Retell simple stories from social and academnic topics | « Give oral presentations
z S— plcture cves * Retell ecies with denils | co conten-based topics
S| contot with one weed or d expl ping | s wit approaching grade level
E phrase of objects (c.g., sink v. float) | eransitions « Initiate conversation with
a |* fimuf' and name evenday | o« Compare real-life cbjects |+ Make predictions or peers and teachers
) .
s

inguish features of

cootent based phenomens
(e, caterpillr, burterfly)

The CAN DO Descriptars work in coajunction with the WIDA Pecfc Definiti the English langwge proficiency andards. The Performance Definitions use theee
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. b ) i lity and quantity of studenty’ i use across the
Jevels of langwaee peoficiency:

Baseline First Trimester Second Trimester Third Trimester

TPV CHC IO Lo ccrucyevwin
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Sample Student Profile for: Isabel

(continued)

®, . CAN DO Descriptors: Grade Level Cluster 1-2
For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM language leamers can process or produce the language needed to:

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing ridging

* Wentfy symbels, icons, | » Search for piceures * Make texe.coelf « Put weeds in crder o form | + Bepin using fearures of
and environmental prine associared with word. connections with senteoces neo-ficticn trxt toaid
+ Coanect print to visuals patterns prompting * Identify basic elements of comprehension
© |* Mawh reallfe fmiiar  [* y pretpee. [+ h d stories (e, tiele, | * Use Jearning sraeegies (e.2.,
Z | objeastolabels caught labeled diagrams series of pictures seting, characters) context clues)
S |+ Followdiections wsing | Mach veice wprioeby [+ Somillusrmed coatent [+ Follow sensence el * Identify main ideas
g S et pointing to icons, letters, o | words into categories dicecticns + Match igurative angurge
3 illuserated words * March pheases and. * Distinguish berween 1o illustrations (e.g., “as big
+ Soct words inco word sentences to pctures general and specific 25 a bouse’) o
Families langusge (e fawer v. .
rose) in coatext 7
« Copy wrinen linguage |+ Provide information using | * Engage in prewriting + Produce rignalsentences |+ Creste areleed sefenof | 2
s ik g (L] graphic organizers aategis (e, use of + Creste messages for socal | *eences in response 1o
when L1 isa medium of | » Generate lsts o words! graphic organizers) purposes (eg., get well prompts
@ | instruction) e help form b banks orwalls |+ Foem and) * Produce content.relared
Z | wordsin English * Complete modeled usiog word/phrase banks |+ Compose journal entries sentences
E |+ Communicate through sentence startecs (eg,“] |+ Participate in interactive about personal experiences | * Compose sories
; deawings like ") yournal writing © Useclasroom resources |  Explain processes or
« Label amilisr objectsor |+ Describe people, places, |+ Give content-based (e dice
plcrures or objects froen ilustraeed | informaticn wing visuls | to compose sentences sencences
examples and models or graphics
‘The CAN DO Descriptars work in conjunction with the WIDA Pecformance Definitions of the Englsh | proficiency . The Performance Definitians use three
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. linguage il F i i ity of students’ hinguage procesing
Jevel of language proficiency:
Baseline First Trimester Second Trimester Third Trimester

VYV vv. e U

5 i

]
Lesson Planning Guide

CAN DO Descriptors: Grade Level Cluster 3-5

S A
WI A For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM langusge leamers can process or produce the language necded to:

Level | Level 2 Level 3 Level 5
Entering Beginning Developing
« Poi picures, |+ Categor based |+ Followmultisteporal |+ lnterpret ol infoemation |+ Carcy cut oral instructicns
words, or phrases pletures or abjects from directicas and apply to oew sicuations | coniniog grade-level,
« Follow one-step aral oral descripions * Identify il i * Identify i i
disections (e, phpically |+ i objects | ideas from hievel | idessand mupporting deails | + Construce modls or use
Q| orthrough drawings) per ol infocmation 1 d from ccal di ipulati bl
Z |+ Wendfy objects, Beures, * Follow two-step ceal * March litecal meanings of |+ Infer from and act on oral scolve based on oral
Z | pecple from onal statements | directions oral descriptions or oral informatica discourse
E ar quesions (e, “Which |+ Drawin response t oal reading o ill . play o * Disinguish beoween literal.
2| cocisand) dexcripticns + Sequence pic b d guraie ogusee in g
+ Match dassroom oral © Evaluate oral infocmation oral stoeies, proceses, oc scientists, historians from ocal discourse
hinguage lnrli}ymunna (g about lunch cptions) procedures ol readings, vids * Form opinions of people, [ &
mulei-media z 5 places, or ideas from ol
scenarios z
. B 3 Ak simple, eveeyds . iempl . ol N o Tu i H
conditicns quesions (e.g.,“Who s bused questions with supporting detsls explanations with evidence
* Name pre.tanght objects, |  absatt®) . i « Di e d | * Give content.bused
) le, di. * Restate based facts | events concepts presentations using
2| piowe + Describe pi + Make predicti . Gi il technical vocabulary
S |+ Recite wonds or phrases objects, or pecple using bypotbeses from discourse | repores * Sequence steps in grade-
<L | from pi pl * Offer solurions to social | * Offer creative solutions level problem-solving.
§ objects and oral modeling | o Share basic social conflict isues/problems g‘ Explain in decail results
* Answer yes/no and choice information with peers * Present content-based * Compare/contrast of inquiry (e g, scientific
questions. informatica coatent-based funcrions experiments)
* Engage in problem-solving and relationships

The CAN DO Descriptars work in conjunction with the WIDA Peformance
criteria (1. 1 i lexicy; 2 y and 3. b )
Jevel of language peoficiency:

proficiency . The Performance Definic
d quani langusge procesing and use across the

www.TeachingForBiliteracy.com
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Lesson Planning Guide (continued)

S

WIDA

CONSORTIUM

CAN DO Descriptors: Grade Level Cluster 3-5

For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
langusge leamers can process or produce the language needed to:

Level 1 Level 2 Level 3
Beginning
* Matchicons oc disgrams |+ dentify licie [+ * Classify features of various | * Summatize informatica
with illustrated or ds h d “and fn deipl
+ Ldentfy cognates from fre | teXt graphs theylived bappily ever surces
Py bl + Findch ds |+ denify mainids sfee’—fiiry ales) + Answer analytical questicas
O |+ Make sound/symbeliword | - in contex some details * Match graphi b de-level
Z | relarions * ldenify el of story |+ S in storie: * Identify, explain, and
+ Mawhil grammar (e g, chs ar N
g phosses in diffecing weting) + Use contex dlues and Veen digram) speech.
« (eg.on the . ly suppee determine | * Find d . freen E
board, in a bool) di (een e ain idens explicit and implicit text
“Draw a star in the sky:") * Differentiate between fact | atoc near grade level ©
and opinion in narrative
and expositcey tex

+ Label objects, pictures, or

* Take notes using graphic
organizers

* Produce extended responses }

diagrams from word/phrase | with peers o marmtive text o ariginal text approaching
banks . G . Jated . s based | erdelevel
. C by & togerber informatica « Apply contentbased
g drawing ‘phrase banks or walls . C . "’ foemati
E |+ Copywords, phrases,and |+ Fillin graphi i i contexts
§ bars, and tabl R — . " + Connec orintegate
* Answer onal questions wich |+ Make comparisons using processes, procedures modds personal expeciences with
singlewords /- ceal life or visually- + Explain strategies or use literature/coatent
supported materials of information in zolving | * Create grade-Jevel stecies or
problems reports
The CAN DO Descript iy with the WIDA Performance English ” - . The Pecform:
criteria (1. lis 2 cy usage; and 3. b ) quantity the
Jevels of anguage proficiency

www.TeachingForBiliteracy.com

Dado el nivel de desempefio en inglés y apoyados de graficos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los

Nivel 3

CONSORTIUM estudiantes de inglés pueden procesar o producir el lenguaje que se necesita para hacer lo siguiente:

+ Scguir instrucciones deun |+ Emparcjar cucntos leidos |+ Seguir instrucciones + Comparar/Contrastar « Usar pistas del contexto
paso siguicndo un modclo con sus ilustraciones modeladas de miltiples objetos de acucrdo a para entender el
(cjemplo: “Encucntraun |+ Sepuir instrucciones pasos atributos fisicos (cjemplo: significado de un texto =
lLipiz) verbales de dos a tres pasos |+ Ordenar dibujos de tamafio, forma, color) leido H
+ Scaalar dibujos de objetos | (cjemplo: “Sacatulibrode | cucntos leidos en voz alta basados en informacién | 4 Aplicar ideas de &
reales segiin indicaciones ciencias. Anda a la pdgina (cjemplo: el comicnzo, la o discusiones verbales a .
S| vebdes nimero 25.7) mitad, el final) « Encontrar detalles en situaciones nuevas E
T |+ indicar objetos dela + Ordenar una serie de « Emparcjar personas con narrativa ilustrada o en « Interpretar informacién | &
S| vida real que reflejen declaraciones verbales sus trabajos u objetos texto leido en voz alta de lectura narrativa leida o | B
O | vocabulario de contenido usando objetos reales o con funcioncs descritas |+ Identificar actividades de texto expositivo z
a P o ; : B
W | oindicacioncs orales dibujos verbalmente ilustradas por medio de | o Identificar ideas/conceptos
o Imitargestoso o Localizar objetos descritos | Clasificar objetos de descripcioncs verbales expresados en lenguaje
movimicntos asociados verbalmente acuerdo a declaraciones |+ Localizar objetos, figurasy | especifico del grado
con una declaracién descriptivas verbales lugares basados en apoyos escolar
(¢jemplo: “Esta es mi visuales y descripciones
mano izquicrda) verbales detalladas
Nivel 1 Nivel Nivel 3
Entrando Emerglendo Desarrollando
« Repetir palabras simples, |+ Usar ol lenguaje nativo * Hacer preguntas de « Hacer preguntas con + Usar vocabulario
frases y partes del lenguaje | para llenar verbalmente naturalcza social Gsi démicos y démico en pliticas de
memorizadas !ns espacios t?cl lcng'ua.jc « Expresar sentimientos sociales la dase
« Responder a preguntas inglés (cambio de codigo) (cjemplo: “Estoy feliz « Participar en pliticas « Expresar ideas y apoyarlas
académicas de contenido | » Repetir hechos o porque...”) de la dlase relacionadas con cjemplos
con una palabrao declaraciones * Recontar cuentos simples con temas sociales y + Dar prescntacioncs orales
frasc con apoyo grifico « Describir lo que hacen las usando dibujos académicos basadas en temas de
& | (Gemplo: clendario) personas en los dibujos |+ Clasificary explicarla + Recontar cuentos con contenido académico
2 |+ dentficar y nombrar (cjemplo: los trabajos dela | racign de los objetos es « Iniciar conversaciones con
& | objetos delavida diaria gente de la comunidad) (jemplo: lo que sc hunde |+ Ordenar cuentos con compaficros/as y macstros/
x Participar en cantos y + Comparar objetos de la v. lo que flota) transiciones as
gritos de un grupo vida real (cjemplo: el * Hacer predicciones o
mis ;J-qumm", “cl més hipétesis
grande’) « Distinguir caracteristicas
del contenido académico
(jemplo: oruga,
mariposa)

OpuezUR)Y - 9 [PAIN
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Nivel 1
Entrando

Nivel 2
Emerglendo

Nivel 3
Desarrollando

Identificar simbolos,

Buscar dibujos asociados

Hacer concxién entre

« Poner palabras en orden

Nivel 5
Conectando

+ Empezara usar

conocidos

siguiendo un moddo
Describir personas, lugares,
y objetos segiin cjemplos y
modelos ilustrados

Dar informacién con
contenido académico
usando grificos o apoyos
visuales

para crear oraciones
(cjemplo: usar diccionarios
ilustrados)

fconos y escritos del con patrones de palabras si mismo y el texto con para formar oracioncs ancteristicas de escritura E
medioambicnte o Identificar e interpretar incitacioncs « Identificar elementos no ficcion para cstimular 2
« Conectar lo escrito con lo diagramas etiquetados que Escoger titulos que s¢ bisicos de cucntos de comprensién =
visual ya han sido enscfiados emparcjan con una seric de ficcién (cjemplo: titulo, ¢ Usar estrategias de 2
ol ; o =
& |+ Emparcjar objetos « Emparcjar lo dicho con lo dibujos lugar, personajcs) aprendizaje -
w | familiares dela vida real escrito al sehalar iconos, Clasificar palabras + Seguir instrucciones anivel | o Identificar ideas principales | B
con sus ctiquetas letras, o palabras ilustradas ilustradas en categorias de oraciones o Emparcjar kengusje :‘
* Seguir instrucciones usando | ¢ Clasificar palabras en Emparcjar frases y * Distinguir entre lenguaje figurativo con ilustraciones
diagramas o dibujos grupos de palabras oraciones con dibujos general y especifico de un (cjemplo: “tan grande
contexto (cjemplo: flor v. como una cass”)
rosa)
Nivel 1 Nivel 2 Nivel 3 Nivel 5
Entrando Emerglendo Desarrollando Conectando
+ Copiar lenguaje escrito « Proveer informacién Participar en estrategiasde | ¢ Crear oraciones originales [ » Crear una serie de
« Usar lengusjc nativo (L1 usando organizadores pre escritura (Gemplo: w0 |+ Crear mensajes con un onacioncs para responder [ &
cuando L1 es el medio de grificos de organizadores grificos) propésito social (cjemplo: preguntas 2
instruccién) para formar « Crear listas de palabras/ Crear oraciones simples una carta para un enfermo) | » Producir oraciones con =
| palsbrascn ingls fn]sc; usando bancos de o bancos de palabras/ | . Eribir en un diario contenido académico 2
@ | . Comunicarse a través de paiabras rases acerca de sus experiencias « Crear cuentos H
& | dibujos « Completar oraciones en las Participar en escritura personales « Explicar procesos o 5
0 |+ Eriquetar dibujos u objetos |  9ue ¢ ha provisto dlinicio interactiva « Usar recursos de la dlasc pasos usando oraciones B

relacionadas entre si

www.TeachingForBiliteracy.com

|
Language Policy

* Expectations for Student Use of Language:

—Student use of the language of instruction is
reflective of their language proficiency level

—Language supports (sensory, graphic, and
interactive supports) are used for levels 1,
2 and 3 so that students can effectively use
the language of instruction

www.TeachingForBiliteracy.com
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Supports for Language Learners

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives
Pictures & photographs

lllustrations, diagrams &
drawings

Magazines, newspapers
Physical activities
Videos, film

Broadcasts

Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines

Number lines

In pairs or partners
In triads or small groups

In a whole group using
cooperative group
structures

With the Internet
(websites) or software
programs

In the native language
(L1)

With mentors

www.TeachingForBiliteracy.com
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Sensory Supports

Graphic Supports

* Reallife objects (realia)
* Manipulatives

* Pictures & photographs

* Chars « In pairs or partners

yil
i}
Interactive Supports %
o

* Graphic organizers

* Tables

« Illustrations, diagrams & drawings | * Graphs

* Magazines & newspapers

* Physical activitics
* Videos & Films
* Broadcasts

* Models & figures

Sensory Supports

* Number lines

* Timelines

* In triads or small groups

« Inawhole group

+ Using cooperative group

structures

* With the Internet (Web

sites) or software programs

* In the native language (L1)
* With mentors

Some sensory supports are applicable across all ELP standards, as exemplified in Figure 3G. Others
are specific to the language of a content arca. Figure 3H expands the notion of the use of sensory
support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports
in activitics, tasks and projects helps promote the development of students’ academic language

proficiency.

Figure 3H: Specific Examples of Sensory Supports

Supports related
to the language of
Language Arts

Supports related
to the language of
Mathematics

Supports related
to the language of
Science

Supports related to
the language of
Social Studies

llustrated word/phrase
walls

Felt or magnetic figures
of story clements

Sequence blocks

Environmental print

Posters or displays

Bulletin boards

Photographs

Cartoons

Audio books

Songs/Chants

Blocks/Cubes

Clocks, sundials and
other timekecpers

Number lines

Models of geomerric

gures

Calculators

Protractors

Rulers, yard/meter sticks

Geoboards

Counters

Compasses

Calendars

Coins

Scientific instruments
Measurement tools
Physical models
Natural materials
Actual substances,
organisms or objects
of investigation
Posters/Illustrations of
processes or cycles

Maps

Globes

Adases

Compasses

Timelines

Multicultural arcifacts

Arial & sarellite
photographs

Video dlips

Adopted from Gottlieb, M. (2006). Assessing English language learners: Bridges from language proficiency to

academic achievement. Thousand Oaks, CA: Corwin Press.

www.TeachingForBiliteracy.com
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Language Expecations : Students

* Expectations for Student Use of Language:
—Student use of the language of instruction is

reflective of their language proficiency level

—Language supports (sensory, graphic, and
interactive supports) are used for levels 1, 2
and 3 so that students can effectively use
the language of instruction

—High-leverage biliteracy strategies support
student use of the language of instruction

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and Description

Language Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more

Sensory Supports

Graphic Supports

Interactive Supports

« Real-life objects (realia)
 Manipulatives
« Pictures & photographs

« Charts
sraphic organizers
* Tables

+ In pairs or partners
+ In triads or small groups
+ Tn a whole group

teacher-centered (and abstract) approach ions, diagrams & drawings | * Graphs « Using cooperative group
,
'4 * Timelines structures
where the teacher tells the students the « Number lines + With the Internet (Web

concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

« Broadcasts
* Models & figures

sites) or software programs

+ In the native language (L1)
+ With mentors

Notes:
.

© WIDA Language Development Standards

Meaningful Frame (i.e., content and unit theme)

Strategy Name and Description

L Supports and Notes

L Experience App h (LEA):
Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104-
105

Sensory Supports

Graphic Supports

Interactive Supports

« Real-life objects (realia)
* Manipulatives

« Dictures & photographs
« Tllustrations, diagrams & drawings | * Graphs
* Magazines & newspapers
* Physical activities

* Videos
« Broadcasts

* Models & figures

& Films

* Charts
* Gi

phic organizers

* Timelines
* Number lines

+ In pairs or partners
+ In triads or small groups
+ Ina whole group

* Using cooperative group

structures

* With the Internet (Web

sites) or software programs

+ In the native language (L1)
* With mentors

Notes:

© WIDA Language Development Standards

Meaningful Frame (i.e., content and unit theme)

16
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Language Expecations : Students

* Expectation for Student Use of Language:

— Student use of the language of instruction is
reflective of their language proficiency level

— Language supports (sensory, graphic, and
interactive supports) are used for levels 1, 2
and 3 so that students can use the language of
instruction

— High-leverage biliteracy strategies support
student use of the language of instruction
— Teachers agree that by (2nd semester

15t grade?) students are “expected” to use
English through the use of the language

supports. 3".?

www.TeachingForBiliteracy.com \
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Language Expecations : Teachers

* How does teacher use of language support
students in meeting the goals of dual language
(bilingualism and biliteracy, grade-level
academic achievement, and socio-cultural
competence)?

* How do teacher expectations of student
language use impact language learning?

www.TeachingForBiliteracy.com

~
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The goals of Dual Language

Three Pillars of Dual Language Education

Bilingualism Grade-Level Cross-
and Academic Cultural
Bilitera Achieve Competen

B
=

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com
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Scenario 1: Spanish instruction Scenario 2: Spanish instruction

M: Ayer aprendimos que el aire pesa. Yesterday we T: Ayer aprendimos que el aire pesa. What did we
learned that air has weight. Y iqué aprendimos acerca learn about air and space?
del aire y el espacio? And what have we learned about d
air and space? ua e a n

" 1| analyze teacher use€ of language a!
el hinders students in becoming

M: : or hin
how it helps s reaching grade level

bilingual biliterate, ) ally
2 thingudy, 4 becoming socio-cultur
w academic goals an t
competent.
E3:
T: You are right! Llenamos el vaso de agua , we
E4: ~nu we measured the cup’s volume. measured its volume, and we covered it with a
napkin. Y luego, what did | do?

M: You are right, we put some water in the cup, measured
the volume, and then we covered it all up with a
napkin. And what did | do then? Correcto. Llenamos
el vaso de agua y lo tapamos con una servilleta. Y
luego équé hice?

www.TeachingForBiliteracy.com
20
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Scenario 1: Spanish instruction

M:

Ayer aprendimos que el aire pesa. Yesterday we
learned that air has weight. Y iqué aprendimos acerca
del aire y el espacio? And what have we learned about
air and space?

...that air takes up space.
You are right, air takes up space. iTienes razén! El aire
ocupa espacio. ¢Recuerdan el experimento que

hicimos? Do you remember the experiment we did?

Hmmm....Yes, with a paper cup.

Did we use anything else besides the paper cup?
éUtilizamos algo mas que el vaso de papel?

Una toallita de papel.
And we measured the cup’s volume.

You are right, we put some water in the cup, measured
the volume, and then we covered it all up with a
napkin. And what did | do then? Correcto. Llenamos
el vaso de agua y lo tapamos con una servilleta. Y
luego équé hice?

nario 2: Spanish instruction
Ayer aprendimos que el aire pesa. What did we
learn about air and space?
... that air takes up space.

iSi! You are right! Y el experiment... Do you
remember what we did?

Something with a paper cup.

And what else... éno usamos algo mds?

Una servilleta

Agua y vaso.

You are right! Llenamos el vaso de agua , we

measured its volume, and we covered it with a
napkin. Y luego, what did | do?

21

Analyzing Language Use in the Dual Language Classroom

Scenarios How does this scenario help How does this scenario help students learn | How does this scenario meet the needs
students meet the goals of dual | and develop the language of instruction? of diverse language proficiency levels?

1 It may help students develop

Name: It does not. Students | receptive language, but not There is no use of sensory,

wait for the language

Translation that is easiest.

productive language in both.
No apparent focus on languag
goals or language complexity.

graphic, and interactive
e supports.

Name:

Name:

Name:
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S

cenario 1: Spanish instruction

M: Ayer aprendimos que el aire pesa. Yesterday we
learned that air has weight. Y ¢qué aprendimos ace
del aire y el espacio? And what have we learned abo
air and space?

El: ...that air takes up space.

M: You are right, air takes up space. iTienes razén! El air

ocupa espacio. éRecuerdan el experimento que
hicimos? Do you remember the experiment we did?

E2: Hmmm....Yes, with a paper cup.

M: Did we use anything else besides the paper cup?
¢Utilizamos algo mas que el vaso de papel?

E3: Una toallita de papel.
E4: And we measured the cup’s volume.

Mm: You are right, we put some water in the cup, measure
the volume, and then we covered it all up with a
napkin. And what did | do then? Correcto. Llenamo
el vaso de agua y lo tapamos con una servilleta. Y
luego équé hice?

T:

www.TeachingForp

Scenario 2: Spanish instruction

Ayer aprendimos que el aire pesa. What did we
learn about air and space?

... that air takes up space.

iSil You are right! Y el experiment... Do you
remember what we did?

Something with a paper cup.

And what else... éno usamos algo mds?

Una servilleta

Agua y vaso.

You are right! Llenamos el vaso de agua , we

measured its volume, and we covered it with a
napkin. Y luego, what did | do?

23

Translation

Flip-flopping

Analyzing Language Use in the Dual Language Classroom

Not much. Students
wait for the language
that is easiest for
them.

Scenarios How does this scenario help How does this scenario help students learn | How does this scenario meet the needs
students meet the goals of dual | and develop the language of instruction? of diverse language proficiency levels?
| >

1 It may help students develop

receptive language, but not
productive language in both..
No apparent focus on language
goals or language complexity.

There is no use of sensory,
graphic, and interactive
supports.

2 It reaffirms how students

already use language,

Language does
not seem to be
used strategically

at language proficiency
levels 1-3 or 1-4 would struggl

™

Code-switching but does not necessarily to teach to keep up with what the
help studen'ts further develoqanguage forms teacher is saying. No apparent
each of their languages. or complexity use of supports.
3 or-complexity.
Name:
3
Name:
24
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“Having translanguaging spaces for instruction
does not in any way dismiss the need for
separate spaces in which children are asked to
perform in one language or the other.

These separate spaces have been created so that
the teacher knows what language to use, and so
that students have to expand their language
practices to meet the exigencies of
communication with monolinguals.”

Hesson, S., Seltzer, K., Woodley, H., (2014) Translanguaging in
Curriculum and Instruction: A CUNY-NYSIEB Guide for Educators.
CUNY-NYSIEB, The Graduate Center, the city University of New York.

www.TeachingForBiliteracy.com
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Scenario 3: Spanish instruction enario 4: Spanish instruction

M: Ayer aprendimos que el aire pesa. Y ¢qué aprendimos
acerca del aire y el espacio?

Ayer aprendimos que el aire pesa. Y équé aprendimo]
acerca del aire y el espacio?
E1: ...that air takes up space. 1: ...that air takes up space.

Mm: iSi! ¢Me lo puedes decir en espafiol? Usa las imagenes,
las frases claves y el banco de palabras

Si. Dijimos que el aire ocupa espacio. ¢Qué mas

aprendimos?

E1: (Mira hacia el pizarrdn). El aire (pausa) ocupa espacio. 2: We filled a paper cup with water and measured its
volume.

M: Excelente. ¢Usamos algo mas que el vaso? Habla con
tu pareja y usa las imagenes y el banco de palabras. Muy bien. Es cierto. Y luego hicimos una cosa mas.

¢Quién se acuerda?

E2yE3: (Hablando juntos) Si, luego usamos una servilleta.

3: We covered the paper cup with a napkin.
E4 and And we... (E5 le dice a E4 que deben hablar en espafiol)
E5: medimos el vaso’s volume.
M: Muy bien. Se acuerdan de nuestro cartel
metalinguistico donde comparamos posesién en inglés
y en espafiol:

(Casa de mi abuela / Grandmother’s house).
¢Lo puedes usar aqui?

E4yE5:  Si. Medimos el volumen del vaso.

Mm: Exactamente. Medimos el volumen. Usaron muy bien
nuestro cartel metalingiistico. En inglés, usamos ‘s
para demostrar posesion, pero no en espafiol. En
espafiol, decimos “ de .

26

www.TeachingFor!

6/18/26

13


https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf
https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf
https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf
https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf

Analyzing Language Use in the Dual Language Classroom

Scenarios How does this scenario help

How does this scenario help students learn | How does this scenario meet the needs
students meet the goals of dual | and develop the language of instruction?

of diverse language proficiency levels?

1

Translation

that is easiest for
them.

It may help students develop
Not much. Students| receptive language, but not

wait for the language Pproductive language in both..
No apparent focus on language

goals or language complexity.

There is no use of sensory,
graphic, and interactive
supports.

2

Flip-flopping
Code-switching  but does not necessarily

It reaffirms how students
already use language,

help students further develo
\ each of their languages.

Language does
not seem to be
used strategically levels 1-3 or 1-4 would strugg

to teach

Panguage forms y
o H .
or-complexity.—-use of supports

‘3.

Strategic the non-English langu
use of

language expected to use the ng

‘ Students are developing All students can use the

ge language of instruction
because of the language

n- supports that are provided,| |anguage levels,

inL, S, R, W. They are

English language

Newcomers-and-students—
at language proficiency

to keep up with what the
teacher is saying. No appare

=

The strategic use of marking
the language, language
supports based on student

partnerships, and consistent

3

Name:

use of the language supports
meet the needs
of diverse language learners.

27

E1l:

E1l:

E4 and
E5:

Scenario 3: Spanish instruction

E2yE3:

E4yES:

Ayer aprendimos que el aire pesa. Y ¢qué aprendim
acerca del aire y el espacio?

...that air takes up space.

iSi! ¢Me lo puedes decir en espafiol? Usa las imédgene
las frases claves y el banco de palabras

(Mira hacia el pizarrdn). El aire (pausa) ocupa espacio.

Excelente. ¢Usamos algo mas que el vaso? Habla con
tu pareja y usa las imagenes y el banco de palabras.

(Hablando juntos) Si, luego usamos una servilleta.

And we... (E5 le dice a E4 que deben hablar en espafiol
medimos el vaso’s volume.

Muy bien. Se acuerdan de nuestro cartel
metalinglistico donde comparamos posesién en inglé:
y en espafiol:

(Casa de mi abuela / Grandmother’s house).

¢Lo puedes usar aqui?

Si. Medimos el volumen del vaso.

Exactamente. Medimos el volumen. Usaron muy bie|
nuestro cartel metalingiistico. En inglés, usamos ‘s
para demostrar posesion, pero no en espafiol. En
espafiol, decimos “, de 7.

28
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Scenario 4: Spanish instruction

E1l:

E2:

E3:

Ayer aprendimos que el aire pesa. Y équé aprendimd
acerca del aire y el espacio?

...that air takes up space.

Si. Dijimos que el aire ocupa espacio. ¢éQué mds
aprendimos?

We filled a paper cup with water and measured its
volume.

Muy bien. Es cierto. Y luego hicimos una cosa mas.
¢Quién se acuerda?

We covered the paper cup with a napkin.

6/18/26
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Analyzing Language Use in the Dual Language Classroom

Scenarios How does this scenario help

How does this scenario help students learn

students meet the goals of dual | and develop the language of instruction?

How does this scenario meet the needs
of diverse language proficiency levels?

1

Translation

that is easiest for
them.

Not much. Students

wait for the language Pproductive language in both..
No apparent focus on language

It may help students develop
receptive language, but not

goals or language complexity.

2

Flip-flopping
Code-switching

It reaffirms how students
already use Iangtage,
but does not nec
help students further develo‘)

. an
each of their languages.

Language does
not seem to be
ssarily to teach

guage forms

‘3.

use of

InL, S, R, W. They are

used strategically

X use of supports.
or-complexity———
’ Students are developing All students can use the
Strategic the non-English language language of instruction

because of the language
language expected to use the non- supports that are provide

There is no use of language
scaffolding nor sensory,
graphic, and interactive

Newcomers and students
at language proficiency

levels 1-3 or 1-4 would strugg|
to keep up with what the
teacher is saying. No apparen

The strategic use of marking
the language, language
supports based on student
language levels,

d. . .
partnerships, and consisten

Teacher stays

respond in English.
L 1

3
They develop receptive language but not

necessarily productive language. This
in Spanish, students jypedes their attainment of all 3 pillars.

use of the language support
all students.
There is no use of language
scaffolding nor sensory,

graphic, and interactive

29
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Language Expecations: Teachers
* During Spanish (non-English instruction) instruction,
the teacher stays in Spanish

* The teacher uses a physical object to “mark” the
language of instruction

* The teacher expects student to use Spanish through
the use of language supports and high-leverage
biliteracy strategies

* |f students use English during Spanish instruction, the
teacher can:

— Ask students to use Spanish
— Ask students to get help from their partner
— Accept student use of English
* The more English students use, the more language |

teaching scaffolds students need! \""?

www.TeachingForBiliteracy.com

31

Language Use in DL has evolved over time

sad e ool

- THE
TRANSLANGUAGING
CLASSROOM

-__Leveraging Student
ilingualism or,

www.TeachingForBiliteracy.com
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Language Use in DL has evolved over time
Time Context Language Use in the DL
period Classroom
1970’s, Most bilinguals were sequential | Strict separation of language
1980’s bilinguals Spanish and English were
& Research used was research on | never side by side
1990’s sequential bilinguals and
sequential literacy (monoliteracy
instead of biliteracy)
Early Demographic shift in the country | Strategic separation of
2000’s Simultaneous bilinguals become | language
and the majority of ELs Teaching for Biliteracy — The
2010’s Research on simultaneous Bridge 2013 (and “bridging”)
bilinguals shifts program design | K-12
and entrance criteria Accept student use of two
languages
Spanish in the US — Potowski

33

...A fully developed bilingual
operates in 3 linguistic s

34
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Language Use in DL has evolved over time

Time Context Language Use in the DL
period Classroom
1970’s, |+ Most bilinguals were sequential Strict separation of language
1980's & bilinguals Spanish and English were never
1990's * Research used was research on side by side
sequential bilinguals and sequential
literacy (monoliteracy instead of
biliteracy)
Early * Demographic shift in the country Strategic separation of language
2000’s * Simultaneous bilinguals become the | Teaching for Biliteracy — The
and majority of ELs Bridge 2013 (and “bridging”) K-12
2010’s * Research on simultaneous bilinguals | Accept student use of two
shifts program design and entrance | languages
criteria Spanish in the US — Potowski
2010’s |+ Research on translanguaging | Translanguaging book
and is widely available (2017)
early |+ More acceptance of dual 4th grade — 12th grade
2020’s language programs nation- Accept and leverage

wide

student use of two

35

Sample Language
Expectations from
other schools

www.TeachingForBiliteracy.com
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1. Use Languages with Purpose
We languages equally - Spanish and
ind connect.

ang 1. Utiliza Ambes Idiomas con un Propsito
B e « val i i
English help us think, learn, a

nos ayudan a pensar, aprendery conectar.

2.Be a Language Risk-Taker
i .

2. Arriesgate y s& Valiente con los Idiomas.
- It's okay. .

writing in a new language. idioma nue vo. sEbinel
elebrate uth, it
perfeccién.
3. Help Each Other Grow as Bilinguals
= Say: Do you want help?” before correcting. 3. Ayadense Mutuamente a Crecer como Bilingiies
. use both languag "+ Di: "Qui 3 i
all language learners. « Anit
aprendiendo idiomas.
4. Use Academic Langu:
= Build complete sentences and explain your 4 Utilice un Lenguaje Académico
thinking. + Construye oraciones completas y explica tu
« "Anoth ive is..* | . it . = ive is..” / “Otra.

5. Respect All Languages and Cultures - Respetar Todos los Idiomas y Culturas
o Listen whe in eit gL i

uage.

idiomas.
< Valoremos el acento y la forma de hablar de cada
persona; reflejan de dénde venimos.

word

show where we come from.

6. Ask Questions to Learn More 6. Haz Preguntas para Aprender Mis
< “Can you explain that in another way?” - “Cémo se dice 0 en inglésiespanol?” g
« Be curious about how language works. - Siente curiosidad por cémo funciona el lenguaje.

growth, and cultural

‘exchange. o

OREINTR S i

37

"EMPO de esparigiigs

Olamos en espanol ¢

on nues
Maestros.

* Tratamos de NO cambiar de idioma.

* Pedimos‘ayudg g un amigo experto' 1
idioma espafiol. !

* Hablamos, escuchamos, leemos y

en espanol.
38
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2
Language Expectations @

During English Time in Our Class, We:

% Try to speak only in English.

% Listen, speak, read and write in Englis

* Ask a classmate who is an English
expert for help when needed.

39

|
Language Expectations 6

During English Time in Our Class, We:

~torfiv
nol en |q clase, nog,

e h
m On nuestros amigos y

% Try to speak only in English.

< No cambiar de idiomgq. | % Listen, speak, read and write in Eng

ayudaau i ] a .
N amigo experto en g . % Ask a classmate who is an English

idic 1 espanol,

~4 P
Hablamos, escuchamos, leemos - expert for help when needed.

en espanol.
O+

www.TeachingForBiliteracy.com

40
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I |
Your language expectations

* Do you have language expectations? If not,
what would they be?

* How could you include your students in
creating and using language expectations?

* How would you hold yourself and your students
accountable to using the language
expectations?

* What would you hope to achieve through these
language expectations? (&
\.J

v
www.TeachingForBiliteracy.com \

41

Agenda:

¥ Sample Instruction Parts 2 & 3

/ Debrief Sample Instruction

/ Teacher and Student Language Use

J The Multilingual Perspective of Language
* Defining Biliteracy
* Closure

www.TeachingForBiliteracy.com

42
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Literacy and Biliteracy - Agree- Disagree Chart _

Statement Agree or Disagree

i

. Phonics instruction is the most important element in teaching students how to read I a ge 1 4

in K-2.

N

. Daily instruction in Spanish and English (without teaching the same topic) is an
effective way of developing biliteracy in all students.

w

. Without language comprehension, students cannot have reading comprehension.

4. Oral language and background knowledge are good for students to know, but not
necessary since they’re not directly related to comprehension

5. Language learners learn how to read and write more effectively when the unit is all
related around a meaningful theme, allowing the language to be repeated and
ds d, and knowledge to be developed, as the unit progresses.

o

. When students do not understand the text they are reading, the teacher should
read the text in the other language to support comprehension.

~

. Word recognition is an essential component of reading comprehension, but not the
only component.

®

. Teaching phonics only in English in K -1, and reading, writing and word recognition
(phonics) in Spanish K-1 is a feasible path to biliteracy.

©

. Students should be familiar with the meaning of the words and examples used to
learn foundational skills (or word recognition).

10. Siloing literacy instruction (i.e., teaching foundational skills separate from reading,
separate from writing) organizes literacy well for dual language students.

11. Oracy and background knowledge are crucial elements in reading comprehension.

12. Reading, writing, and foundational skills should be taught within a theme that
connects all literacy activities. This is a feasible path to biliteracy when practiced in
each program language.

43

Agree-Disagree Chart
Individual Work

(page 15)

Read every statement

Decide if you Agree or Disagree (no in-
between)

Think about how you define literacy

Think about how your district defines
literacy

www.TeachingForBiliteracy.com

44
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I
Brain Research

(How the Brain best Learns)

* Experience sculpts the brain.

* “If it doesn’t make sense, the brain won’t
store it.”

* Learning must take place in a safe
environment.

* Learning is two-fold: rote (repetitive) and
declarative (critical thinking).

* Movement is critical for the brain. Get up and

move!
\1J/
www.TeachingForBiliteracy.com \
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Strategy:
Stand and Pair

www.TeachingForBiliteracy.com
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

X

Gough, P. B, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

—

~:

47

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

O@-G

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

48
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension
(LC), we turn next to Scarborough’s Reading Rope.

Q=2

Gough, P. B., & Tunmer, W, E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

Flgure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

www.TeachingForBiliteracy.com
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El shuco

El patojo estaba a punto de comprar un shuco
cuando se aparecid su prima que es muy shute.

En ese momento cambid de opinidn y decidié no

comprar el shuco.

-Mejor compro el gliisquil y el perulero para el pepidn —se

dijo.

* ¢Cuantas silabas tiene “shuco” y “shute”?
* ¢Por qué no se compré el shuco?
* Dibuja al patojo, el shuco, y la prima shute

www.TeachingForBiliteracy.com
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SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No
amount of skill in one component can compensate

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

O@-G

Gough, P. B, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

51

Language Comprehension
Unconstrained (entire life)

Background Knowledge
Vocabulary Knowledge
Language Structures (syntax)
Verbal Reasoning

Literacy knowledge

www.TeachingForBiliteracy.com

www.TeachingFor!
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|
Word Recognition

Constrained K-2

* Phonological Awareness
* Decoding (and Spelling)
* Sight Recognition

\}J/
www.TeachingForBiliteracy.com
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Simple View of Reading

O

“Constrained”
A set of finite skills
Typically taught in K-2

“Unconstrained”

An infinite amount of knowledge

Develops over your entire life (AN
\1J/
www.TeachingForBiliteracy.com
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Developing

‘ Bilinguals need

instruction that
develops their

Language
“Constraing COmPFEhenSion
A set of finit N
=i first.

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

55

()

Turn and Talk: 8] 8K

* In other words, literacy

* For language learners, we need to
so that they can

www.TeachingForBiliteracy.com
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El shuco
El patojo estaba a punto de comprar un shuco
cuando se aparecid su prima que es muy shute.
En ese momento cambid de opinidn y decidié no
comprar el shuco.
-Mejor compro el glisquil y el perulero para el pepian —se
dijo.

* ¢Cudntas silabas tiene “shuco” y “shute”?

* ¢Por qué no se compré el shuco?
* Dibuja al patojo, el shuco, y la prima shute

www.TeachingForBiliteracy.com

57

El patojo

www.TeachingForBiliteracy.com

www.TeachingFor!
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Un shuco

www.TeachingForBiliteracy.com

59

www.TeachingFor!
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|
Una prima muy shute

www.Te;chingForBiIitéracy.com
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El glisquil y el perulero

www.TeachingForBiliteracy.com

www.TeachingFor!
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El shuco
El patojo estaba a punto de comprar un shuco
cuando se aparecid su prima que es muy shute.
En ese momento cambid de opinidn y decidioé no
comprar el shuco.
-Mejor compro el gliisquil y el perulero para el pepian —se
dijo.

* ¢Cuantas silabas tiene “shuco” y “shute”?

* ¢Por qué no se compré el shuco?
* Dibuja al patojo, el shuco, y la prima shute

www.TeachingForBiliteracy.com

63

I
All the words are correct

* Shuco: Hot dog or dirty (from
Mayan)

* Shute: Nosy, or “metiche” in
México

* Patojo: Muchacho or adolescent

\1J/
www.TeachingForBiliteracy.com \
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Libros de Guatemala

www.TeachingForBiliteracy.com

65

Sally

What is the text
about?

www.TeachingForBiliteracy.com
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Sally

Sally first tried setting loose a team of gophers. The plan backfired when a dog
chased them away. She then entertained a group of teenagers and was delighted
when they brought their motorcycles. Unfortunately, she failed to find a Peeping
Tom listed in the Yellow Pages. Furthermore, her stereo system was not loud
enough. The crab grass might have worked but she didn’t have a fan that was
sufficiently powerful. The obscene phone calls gave her hope until the number
was changed. She thought about calling a door-to-door salesman but decided to
hang up a clothesline instead. It was the installation of blinking neon lights across
the street that did the trick. She eventually framed the ad from the classified

section.

67

Background
Knowledge:
Sally is trying to get rid
of her neighbors.

www.TeachingForBiliteracy.com
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Talk to Your Partner:

8 &

* The “chumpa” and “Sally”

experiences helped us understand
that :

 To avoid our students feeling like we
did, our instruction should :

www.TeachingForBiliteracy.com

What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

X

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Speciol Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

www.TeachingForBiliteracy.com

www.TeachingFor! 35



www.TeachingFor!

Word Recognition

urodjenik nenormalan nepogodan

ucenik nepostovanije nevredan

zatvorenik optuzenik
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

Q=0

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Speciol Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension

(LC), we turn next to Scarborough’s Reading Rope.
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Scarborough’s Rope

The Many Strands Woven Into Skilled Reading

Language Comprehension

Background Knowledge

Vocabulary Knowledge “n Skilled Reading:
s:'(\ Y Fluent execution and
. Vs
Q. S, coordination of word
CanguagSSHNCIES Q@:f’y recognition and text
= comprehension
Verbal Reasoning
Literacy Knowledge ¢

'g Word Recognition Readin
o= comprehension
c C Phonological Awareness
58
0 O " " -
2 @ Decoding (and Spelling) q}*
op . o ac
b Sight Recognition L
=

Wi (Scarborough, 2001)
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Lan, . ore
Comprehension Reading Rope for Multilingual Learners
Strands of Oral Language Development Support

Literacy Development
N
Syntax, semantics
( Verbal Reasoning )
Language inference, metaphor )
-
e N ECEEETED
L
Acquisition | Language proficiency level

Metalinguistic | Time
Awareness Word
1 & Fluent execution and

. Recognition e
Linguistic o ‘o«’ coordination of language
syllables, phonemes 9 \‘r — | recognition

N T development
< 4 [

sngly se,
(@I sty
& &

Skilled Reading

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition Adapted from Scarborough (2001) by Cavazos & Goldenberg (2024)
familiar words Revised by Pendergrass-Bennefield (2024)
Not authorized by Hollis Scarborough
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Language
Comprehension

Background Knowledge
facts, concepts

Oral
Language
Development
Second

Language
Acquisition

Reading Rope fo
Strands of Oral Lan
Literac)

Metalinguistic
Awareness

Linguistic

Scaffolds Phonological Awareness

syllables, phonemes

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

W \| calnsns

throughout
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Comprehension

Background Knowledge
facts, concepts

Vocabulary
h, precision, links

Oral
Language
Development
Knowledge
Second t concepts, genres
Language
Acquisition

Reading Rope fo
Strands of Oral Lan
Literac)

a

Metalinguistic
Awareness

Linguistic
Scaffolds

ing, letter-sound
respondence

Sight Recognition
familiar words

ogical Awareness
bles, phonemes

betic Principle I
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Lan e
Comprgrreg;lsion

Background Knowledge
facts, concepts
Vocabulary
breadth, precision, links
Language Structures
syntax, semantics
Verbal Reasoning
inference, metaphor

Oral

Language
Development
Second print concepts, genres
Language
Acquisition

Reading Rope

Strands of Oral Lan
Literac)

oral language

\ development
j | throughout |
| v

LA

T

Ed
4
e,
%

3

Metalinguistic
Awareness

guage proficiency level
ime

Linguistic

Scaffolds

L
Phonological Awareness
syllables, phonemes

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

?
)

©,
q""g
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Elements of Comprehensive Literacy

Oral language

Foundational Skills

. Phoneme awareness

. Phonics

. Decoding

. Encoding

Language

Comprehension

. Vocabulary

. Background
Knowledge

. Syntax

. Semantics

Language

. Phonology

- Morphology
. Grammar

. Spelling conventions
Reading
comprehension
Writing

. Handwriting
. Spelling

. Grammar

. Composition
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What is biliteracy? Comprehensive literacy

Oral language

Foundational Skills
Phoneme awareness
Phonics
Decoding
Encoding

Language

Comprehension
Vocabulary

Background Knowledge

Syntax
Semantics

.Language
-Phonology
-Morphology
.Grammar
-Spelling conventions

.Reading comprehension
Writing

-Handwriting

Spelling

-Grammar

.Composition

Unit Theme:
e Early Learning Standards

e Spanish Language Development Standards

e Content and Literacy Big Ideas

Language, Content and Literacy Outcomes
Formative Assessments
Summative Assessment

Building Oracy and Background Knowledge
¢ Interactive, hands-on activity to initiate the theme/unit
* Vocabulary Development — naturally introduced as part of the experience

Whole Group activity: Read Alouds, Shared Writing,
* Setting the stage for centers and play (turn taking, introduction of props and realia, sharing what students

have done in centers)

Centers: Guided Play (changes based on the theme):
e Examples of themes: School, Restaurant, Home, Work Place (Airport, Office, Laboratory, Construction

site), etc.

e Centers include listening, speaking, developmentally appropriate writing and reading, fine and gross
motor skills and often are focused on: drama (house), art, writing, blocks, math, theme based
(firefighters, teachers, mail carriers, etc.)

e Skills: problem solving, turn taking, planning, self-regulation, inferencing, predicting, role playing etc.

Bridge — Transfer
o |llustration
o Side by Side or
o Asise dice

Bridge — Transfer Practice
Listening, Speaking,
Reading, and Writing in the
other language.

Focus on language.

Bridge: Contrastive Analysis
Examples: distinguishing between Spanish
and English, comparing names and
cognates in Spanish and English.

JUBWISSOSSY SAIlBWIO

While the teacher plans a specific
metalinguistic teaching point in advance of
the Bridge, the teacher also accepts and
highlights other areas of metalinguistics
noticed by the students.

www.TeachingFor!
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Unit Theme:
o Early Learning Standards
e Spanish Language Development Standards
e Content and Literacy Big Ideas

Language, Content and Literacy Outcomes
Formative Assessments
Summative Assessment

Building Oracy and Background Knowledge
« Interactive, hands-on activity to initiate the theme/unit
e Vocabulary Development — naturally introduced as part of the experience

Whole Group activity: Read Alouds, Shared Writing,
« Setting the stage for centers and play (turn taking, introduction of props and realia, sharing what students
have done in centers)

Centers: Guided Play (changes based on the theme):

e Examples of themes: School, Restaurant, Home, Work Place (Airport, Office, Laboratory, Construction
site), etc.

e Centers include listening, speaking, developmentally appropriate writing and reading, fine and gross
motor skills and often are focused on: drama (house), art, writing, blocks, math, theme based
(firefighters, teachers, mail carriers, etc.)

e Skills: problem solving, turn taking, planning, self-regulation, inferencing, predicting, role playing etc.

Bridge — Transfer
o lllustration
o Side by Side or
e Asise dice

Bridge — Transfer Practice
Listening, Speaking,
Reading, and Writing in the
other language focused on
language.

Bridge: Contrastive Analysis
Examples: distinguishing between Spanish
and English, comparing names and
cognates in Spanish and English.

JUBWISSOSSY 9Allew.loS

While the teacher plans a specific
metalinguistic teaching point in advance of
the Bridge, the teacher also accepts and
highlights other areas of metalinguistics
noticed by the students.
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Discourse styles .
English Semitic Asian Romance Russian
=g L |
// 7~
4'*7 @ #7
// > i
=\ iv T
“..linear, “..use parallel |“...spiralin “..proceed toa | “...do likewise
tolerating little | restatements | around a thesis, | point via [as Spanish],
deviation from | of anidea to avoiding a head | digressive but with
one main path | develop it.” on attack as too | zigzags that, to | complex mega-
of expository direct.” English sentences.”
development.” speakers, seem
extraneous and
confusing.”
(Montafio-Harmon, 1991, Sdez, 2003, Butvilofsky et al, 2023)
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Literacy and Biliteracy - Agree- Disagree Chart

Statement

Agree or Disagree

1. Phonics instruction is the most important element in teaching students how to read
inK-2.

Disagree

2. Daily instruction in Spanish and English (without teaching the same topic) is an
effective way of developing biliteracy in all students.

Agree

3. Without language comprehension, students cannot have reading comprehension.

Agree

4. Oral language and background knowledge are good for students to know, but not
necessary since they’re not directly related to comprehension

Disagree

5. Language learners learn how to read and write more effectively when the unit is all
related around a meaningful theme, allowing the language to be repeated and

deepened, and knowledge to be developed, as the unit progresses.

Agree

6. When students do not understand the text they are reading, the teacher should
read the text in the other | to support comprehensi

Disagree

7. Word recognition is an essential of reading compret ion, but not the
only component.

Agree

8. Teaching phonics only in English in K -1, and reading, writing and word recognition
(phonics) in Spanish K-1 is a feasible path to biliteracy.

Disagree

9. Students should be familiar with the meaning of the words and examples used to
learn foundational skills (or word recognition).

Agree

10. Siloing literacy instruction (i.e., teaching foundational skills separate from reading,
separate from writing) organizes literacy well for dual language students.

Disagree

11. Oracy and background knowledge are crucial elements in reading comprehension.

Agree

12. Reading, writing, and foundational skills should be taught within a theme that
connects all literacy activities. This is a feasible path to biliteracy when practiced in
each program language.

Agree

Page 14
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-\ Individual Reflection

Agenda Item List your “take-aways”

Goal and pillars of Dual
Language Programs

Students who
participate in dual
language programs

Defining Biliteracy

The Biliteracy Unit
Framework (BUF)

Student Language
Proficiency Levels

Page 41
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The mbrhty Ways of saying
XEXNE “Thanl You” SPASIRO

GRACIAS Grazie (T ialalo

Merei WA~D®
Arigate SDhamyawaad — Asante
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