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• PreK 
• Kindergarten 
• 1st, grade
• 2nd grade 
• 3rd grade
• 4th grade
• 5th grade

• Coaches, ELPT, 
Specialists 
• Fine Arts and PE 

Teachers
• Principals and 

Aps
• Schubert

Introductions
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Professional Learning Expectations

• Participate actively and meaningfully
• Avoid side conversations
• Place cell phones on vibrate
• Be present
• Ensure everyone has a voice
• Flexible mind – be open to new ideas- 

Growth mindset
© Center for Teaching for Biliteracy, LLC

7

www.TeachingForBiliteracy.com

Page 2

8



6/18/26

www.TeachingForBiliteracy.com 5

www.TeachingForBiliteracy.com

Agenda:
• Welcome and Introductions
• Students and Goals of 

DL/Biliteracy Programs
• Sample Instruction:  Part 1: Oracy 

and Background Knowledge in 
preparation for Literacy

• Reflection and Application 
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Goals of Dual 
Language Education
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A comprehensive guide to 
Dual Language Education

Based on the most recent research in the 
field (3rd edition)
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Page 5

These are the characteristics
of well-implemented dual language
programs.  
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Goal of Dual Language Programs

“…the term dual language refers to any 
program that provides literacy and 
content instruction to all students 
through two languages 	 	 	 	

In other words, this goal means….
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In other words…

• Students do NOT need to learn 
everything twice.  Instead, 
they need to learn concepts 
well, in one language, to then 
transfer those concepts to the 
other language.
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The goals of Dual Language

Handouts 
page 4
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Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content 
instruction to all students through two languages 
and that promotes bilingualism and 
biliteracy, 	 	 	 	

In other words, this goals means….

16
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In other words, this goal means..
• Students need to develop academic listening 

and speaking, (oracy) in Spanish
• Students need to develop academic listening 

and speaking, (oracy) in English
• Students need to develop reading and 

writing (literacy)  in Spanish
• Students need to develop reading and 

writing (literacy) in English
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In other words, this goal means..
• Students need time and practice in Spanish 

daily.
• Students need time and practice in English 

daily.
• Teachers need to know students’ proficiency 

level in L, S, R, and W in Spanish.
• Teachers need to know students’ proficiency 

level in L, S, R, and W in English.
• Students need time and space to use their 

two languages together (i.e, translanguage)

18
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Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content 
instruction to all students through two languages 
and that promotes bilingualism and biliteracy, 
grade-level academic achievement in each 
language	 	 	 	 	

In other words, this goal means….
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In other words, this goal means..
• Students need to meet grade level standards 

in Spanish
• Students need to meet grade level standards 

in English
• Students should be exposed to rigorous 

instruction in Spanish
• Students should be be exposed to rigorous 

instruction in English

20
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In other words, this goal means..
• Teachers need to use language acquisition 

scaffolds and supports in order for students 
to meet standards in Spanish

• Teachers need to use language acquisition 
scaffolds and supports in order for students 
to meet standards in English

• Students need time  in each language to 
learn language, literacy and content.
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Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content instruction to 
all students through two languages and that promotes 
bilingualism and biliteracy, grade-level academic 
achievement in each language, and socio-cultural 
competence – 
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Goal of Dual Language Programs
“…the term dual language refers to any 
program that provides literacy and content instruction to 
all students through two languages and that promotes 
bilingualism and biliteracy, grade-level academic 
achievement in each language, and socio-cultural 
competence – a term encompassing identity 
development, cross cultural competence, and 
multicultural appreciation – for all students. 	

In other words, this goal means….
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In other words, this goal means..
• Ensuring that students feel visible, accepted and 

valued.
• Students learning about each other, their similarities 

and differences.
• Students need time, materials and models to 

develop socio-cultural competence.
• Teachers need to develop socio-cultural competence 

first, in order to support their students’ 
development of socio-cultural competence.

• Teachers need to integrate socio-cultural 
competence into their linguistic spaces.
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Concrete 
FOOD                             FASHION

FAMOUS PEOPLE                             FESTIVALS
FOLKLORE

Behavioral
UNSPOKEN RULES  

BEHAVIORS WE ASSUME ARE UNIVERSAL AMONG ALL PEOPLE BUT THAT ARE 
BASED ON THE PERSPECTIVES BELOW 

Symbolic 

SOCIO-ECONOMIC STATUS

RELIGION    GENDER     EDUCATION

FAMILY   PROFESSION  BIRTH ORDER

EXCEPTIONALITY    DEATH      HEALTH

MARITAL STATUS    PARENTING

   Cultural Iceberg

Adapted from Else Hamayan
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Fine Arts

Literature   drama    classical music 
 popular music

folk dancing   games   cooking   dress

Eye behavior        Contextual conversational patterns (indirect vs. direct)     
 Social interaction rate      Facial expressions   Volume of interaction
Sharing of physical space (comfortable being close or far)  Home remedies for sickness

Notion of modesty   Conception of beauty     Ideals of childrearing
Relationships to animals     

Patterns of superior/subordinate relations 
   

Definition of sin      Courtship practices   Conception of justice    Incentives to work 
      Notions of leadership    Tempo of work    Group decision-making

Conception of cleanliness    Attitudes toward dependents     Theory of disease
Approaches to problem-solving    Conception of status mobility

Status designations based on age, sex, class, occupation, kinship, etc.
Nature of friendship   Ordering of time    Conception of “self”  Preference for competition or cooperation     

Body language   Notions about logic and validity    Patterns of handling emotions     Communication 
patterns    Notion of time

   Cultural Iceberg
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3 Pillars Sort

Language:
L, S. R, W

Rigor:
Standards

Identity and
Culture
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3 Pillars Sort

Language:
L, S. R, W
Spanish &
English

Rigor:
Standards
Spanish &
English

Identity and
Culture

Integrated 
throughout
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Students in Dual 
Language Education

30
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Neuroscience Research:  The Advantages 
of Being Bilingual 
(Ellen Bialystok, Pat Wolfe, among many)

- Enhanced cognitive benefits: Ability to 
classify and develop analytic reasoning

- Enhanced visual spatial benefits
- Increased abilities to focus: executive 

functioning (know how to prioritize, select 
the right language for the right context)

- Deeper critical thinking and problem solving 
- Strong creativity skills

32
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This is the goal of dual language – 
students who are bilingual, biliterate, 
have high academic achievement and 

socio-cultural competence.
Spanish – English

Translanguaging

English
Spanish

Students develop a bilingual identity and 
can therefore make metalinguistic 

decisions.© Teaching for Biliteracy, LLC
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“Having translanguaging spaces for instruction 
does not in any way dismiss the need for separate 
spaces in which children are asked to perform in 
one language or the other.

These separate spaces have been created so that 
the teacher knows what language to use, and so 
that students have to expand their language 
practices to meet the exigencies of communication 
with monolinguals.” Dr. Ofelia García
Hesson, S., Seltzer, K., Woodley, H., (2014) Translanguaging in Curriculum and 
Instruction: A CUNY-NYSIEB Guide for Educators.  CUNY-NYSIEB, The Graduate Center, 
the city University of New York.
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https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf


6/18/26

www.TeachingForBiliteracy.com 18

www.TeachingForBiliteracy.com

Students who enter the 
dual language program

New Strategy:  
Numbered 

Heads Together
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Let’s practice…

• Of all the pillars, which do you feel
will be easiest to implement? Why?
• Of all the pillars, which do you feel

will be the hardest to implement? 
Why?
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Students who enter the 
dual language program

Sequential Bilingual
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6 months to 2 years

5 to
 7 ye

ars

L1 L2
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Students who enter the 
dual language program

Sequential Bilinguals
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Carmen-Kinder

Spanish - 
Kinder

-Fui al centro de Chicago.  Es bonito. 
(I went to downtown Chicago.  It’s nice)

40
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Questions for Reflection
• How can we best support Carmen’s 

academic development?  In what 
language should she learn new content?  
Why?
• How can we best support Carmen’s 

English language development?  
• How can we best support Carmen’s 

Spanish language development?

41
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Antonio-4th

Spanish
Fifth Grade

-Visité la zona metropolitana de Chicago, lo cual es sumamente 
bonita.  Me siento muy dichoso de poder vivir en una zona urbana 
tan resplandeciente.
(The metropolitan zone of Chicago is extremely beautiful.  I feel very lucky
To be able to live in an urban setting that is so resplendent.)
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Questions for Reflection
• How can we best support Antonio’s 

academic development?  What language 
would it be best for him to learn new 
content?  Why?
• How can we best support Antonio’s 

English language development?  
• How can we best support Antonio’s 

Spanish language development?

43
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Students who enter the 
dual language program

Sequential Bilingual

44
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Hannah-Third Grade

Spanish English

-Fui a la casa de mi Tío José.  Mi amiga María fui también.
(I went to my uncle Jose’s house.  My friend María I went, too.)
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Questions for Reflection
• How can we best support Hannah’s 

academic development?  In what 
language would it be best for her to learn 
new content?  Why?
• How can we best support Hannah’s 

Spanish language development?  
• How can we best support Hannah’s 

English language development?
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Students who enter the 
dual language program

Sequential Bilingual

Sequential Bilingual
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Developing Bilinguals Go Through 
Predictable Stages of Language 

Acquisition in their L2
• First language (L1)
• Preproduction in L2 (Starting – Receptive 

Language)
• Early Production (Emerging)
• Speech Emergence (Developing)
• Beginning and Intermediate Fluency (Expanding)
• Advanced Fluency (Bridging)
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WIDA Level Descriptors
Levels of English/Spanish Descriptions 
1 - Beginner Everything is new.
2 - Some receptive Understands and responds 

with simple words and phrases 
3 - Can understand and 
produce with grammatical 
errors

May sound socially fluent but 
still need academic linguistic 
register

4 - Can understand and 
produce most of what is 
said and written

Some challenges to 
understanding and production

5 – Very high functioning Receptive and productive with 
isolated instances of challenge

6 – Native like Receptive and Productive use 
49
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Language Learning is 
non-Linear
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Developing Bilinguals Go Through 
Predictable Stages of Language 

Acquisition in their L2

• First language (L1)
• Preproduction (Starting)
• Early Production (Emerging)
• Speech Emergence (Developing)
• Beginning and Intermediate Fluency 

(Expanding)
• Advanced Fluency (Bridging)

It takes 5 to 7 years to acquire

academic language in a 2nd

language.
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Students who enter the 
dual language program

Simultaneous Bilingual
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Paulo - Second

Fui a una party con mi broder.  Se 
me mojaron mis soquetines.  Then 
comimos lonche.

EnglishSpanish
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Questions for Reflection
• How can we best support Paulo’s 

academic development?  In what 
language would it be best that he learn 
new content?  Why?
• How can we best support Paulo’s English 

language development?  
• What about his Spanish?
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Students who enter the 
dual language program

Simultaneous Bilingual
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Simultaneous Bilinguals  
English Language Learners in the US

• In 2009 - 75% of students who 
qualified as ELLs in PreK through 5th 
grade in the US were born here 
(Education Week, 2009).
• In 2015, that percentage was 82%
• In 2023, that percentage grew to 

85%.
©Center for Teaching for Biliteracy
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Simultaneous Bilinguals Learn Two 
Languages at the Same Time

• Learn language similarly to a monolingual 
student but do so in 2 languages.

• Know some things in Spanish (or in a different 
non-English language) and other things in 
English.

• The child’s vocabulary knowledge is shared 
across two languages.  

• The child’s language use is deliberate and 
reflective of the context. 
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=

Bilingual Pathways –
Simultaneous bilingual doesn’t
necessarily mean balanced bilingual.

©Center for Teaching for Biliteracy

59

www.TeachingForBiliteracy.com

Dual Language Students

Sequential bilingual

Sequential bilingual

©Center for Teaching for Biliteracy

Simultaneous bilingual

What is the L1 of 
simultaneous 

bilinguals?
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Bilingual Use of Language

• Mamá, ¿cuándo vamos a 
comprar las groserías?

• Mi hermano me puchó.
• I want to go to the house 

of Lucía.
• I have to do my tarea de 

matemáticas. 
• Dile a mi abuela, que I 

don’t want to go.
62
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Biliteracy educators 
are first and foremost
language educators!
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Students in Dual Language 
Programs 

Sequential Bilingual

Simultaneous  Bilingual

Sequential Bilingual
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Page 6
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Questions for Reflection

• Who are your students? Do they 
enter as simultaneous or 
sequential bilinguals?
• What are your students’ strengths?
• What are their challenges?
• How can you best meet their 

needs?
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