6/18/26

The Bridge

Sample for PreK-2"d Grades

Center for Teaching for Biliteracy
Karen Beeman

www.TeachingForBiliteracy.com

Agenda:

*The Bridge

* Planning the Bridge: The Six
Steps of the Bridge

* The Bridge Sort

* Application to Practice
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Biliteracy Unit Framework

Unit Theme:

Content Area Standards

English Language Arts Standards

English Language Development Standards
Content and Literacy Big Ideas

Summative Assessment

dge — Transfer Brid r and Practice Bridge: Contrastive Analysis

lllustration I (incl logy
Side by Side or Listening, Speaking, Reading, and Morphology
Asi se dice Writing in the other language; Syntax and grammar
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Planning for the Bridge

1. Review in the language of instruction

4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

2. Elicit key words/phrases/sentences in the
language of instruction from students

5. The Bridge for Contrastive Analysis

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
new language (i.e., build oracy in the opposite
language).

Resource
Packet p. 41
(from
March)

Unit Theme:
* Content Area Standards
« English Language Arts Standards
English Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

ridge — Transfer

Bridge - Transfer and Practice

Bridge: Contrastive Analysis

e lllustration
* Side by Side or

Practice the new language (includes Phonology
Listening, Speaking, Reading, and Morphology

Writing in the other language) Syntax and grammar

www.TeachingForBiliteracy.com
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Strategic Pairing and Grouping

b H

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

\}J/
www.TeachingForBiliteracy.com

In this session we will experience
English dual language and biliteracy
instruction at the kindergarten level...

200000

These are the students | can expect to
have in my classroom...

But not much longer! \;,.?

www.TeachingForBiliteracy.com
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WIDA Level Descriptors for our Self-Assessment

1 - Beginner No such thing as lower than 1

2 - Some receptive Understands and responds
with simple words and phrases

3 - Can understand and May sound socially fluent but

produce with grammatical still need academic linguistic

errors register

4 - Can understand and Some challenges to

produce most of what is understanding and production
said and written

5 — Very high functioning  Receptive and productive with
isolated instances of challenge

6 — Native like Receptive and Productive use

9

Strategic Pairing In the Classroom
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]
Language Use Norms

* Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

* Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

* Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBilfteracy.com

I
Marking the Language of Instruction

www.TeachingForBiliteracy.com
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and body can show
our emotion.

www.Teach
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Different events may cause our emotions to
change.
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1 The Bridge Transfer Chart

@mﬁmm rfm\| R am
Eng]ish picture/foto

The
emotions

The events

happy

sad

excited

scared

mad

17

Now during the Spanish portion of the
day....

Step 3
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Mark the Bridge
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y el cuerpo pueden
mostrar las
emociones.

www.Teach

imi Las emocwnes@@@@é
Los acontecimientos @@@@

.@@@C

enojado/a

asustado/a

La cara

22
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Los acontecimientos pueden hacer que
diferentes cambien las emociones.

www.TeachingForBiliteracy.com
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English picture/foto Espafiol
The emotions las emociones
()
%0 The events los o
e acontecimientos
(aa)] :
ha feliz
o |hapey g
O :
“P sad “ triste
3 excited %/ emocionado/a
1 )
) e
O |scared asustado/a
N [ mad a enojado/a
=) ]
www.TeachingForBiliteracy.com Step 4 s‘ﬂ'?
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Contrastive Analysis: Grammar (Articles)

English

Espanol

The emotions

Las| emociones

The/face

La cara

The events

Los acontecimientos

The body

El cuerpo

i
www.TeachingForBiliteracy.com Ste p 5 \

4
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Contrastive Analysis: Pragmatics
Spanish has gender

emocionadal!

Girl/Nina Boy/Nino
English Espanol English Espanol
I’'m excited! iEstoy I’'m excited! iEstoy

emocionado!

| feel scared.

Me siento
asustada.

| feel scared.

Me siento
asustado.

www.TeachingForBiliteracy.com
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Elige la aventura:
J B Los estudiantes
seleccionan los
acontecimientos del
S cuento de un sombrero
y luego deciden cdmo
se sentira el personaje.
Después actuan el

_El'nifio se siente ----------

) B cuento.
I perro s& mentf_[{f
e
e e an
—— T \1/

www.TeachingForBiliteracy.com Ste p 6
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Agenda:

@The Bridge

* Planning the Bridge: The Six
Steps of the Bridge

* The Bridge Sort

* Application to Practice

4
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Debrief The Bridge

4

29

Unit Theme:
« Content Area Standards
« English Language Arts Standards
« English Language Development Standards

Coantont ond ) iionao, Dl ddo o

. What did we do during the
'Bridge?

e nquiry ~
Writing « Investigations D
« Oracy, background knowledge, and | pi « Experiments >
« Comp literacy strategies writing « Experiences wn
Foundational Skills and Fluency: Word Recognition (72}
« Oracy, backg noned o andl p D
* Phoneme Awareness, Phonics, Decoding, Encoding, ()]
Orthography (2}
.V y backg knowl syntax, and semantics 3
Summative Assessment CDD
Bridge - Transfer Bridge - Transfer and Practice Bridge: Contrastive Analysis ~
e lllustration Practice the new language (includes Phonology
¢ Side by Side or Listening, Speaking, F ing, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
T — i
\1/

www.TeachingForBiliteracy.com

30

www.TeachingFor! 15



Planning for the Bridge

These steps
are
a framework
to use for
planning.

1. Review in the language of instruction

4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

2. Elicit key words/phrases/sentences in the
language of instruction from students

5. The Bridge for Contrastive Analysis

3. The Bridge for Transfer: Practice the terms in the
new language (i.e., build oracy in the opposite
language).

6. The Bridge for Transfer: Practice

—-— =

=

31

Planning for the Bridge

1. Review in the language of instruction

p. 41

2. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

1 Review In the languag of Instruction

Kindergarten Social Justice/ELA Unit 5: Emotions
Planning for the Bridge from English to Spanish
4. The Bridge for Transfer - Match the key

2. Elicit key words/phrases/sentences in the
language of instruction from students

5. The Bridge for Contrastive Analysis

Fechtatd b theSpan
rescher o During Spansh

English
The emotions
The events

imad

3. The Bridge for Transfer - Practice the terms in the
new language

6. The Bridge for Transfer: Practice

%
language of Instruction from students

Fechia b theSpam
rescher orDuring Spanish

;s? [Engish T

il
[

e

3. The Bridge for Transfer - Practice the terms Inthe | 6. The Bridge for Transfer: Practice

Frcitores by e spomit
Tescher r OuringSpansh

£rnio y ol perro se sienten

www.TeachingForBiliteracy.com

www.TeachingFor!
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The Bridge - Step 1:
Review in the Language
of Instruction

4
\}J/
www.TeachingForBiliteracy.com
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The Events The Emotions
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Planning for the Bridge

1.

The Bridge -
Step 1:

Review in the language of instruction

Emotions 9922
&
metions 1§83
SE
& |
sad Q

=3
mad

-

2. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

* Teacher
reviews in the
language of
instruction

2. Elicit key words/phrases/sentences in the
language of instruction from students

5. The Bridge for Contrastive Analysis

* Students
actively
engaged

3. The Bridge for Transfer - Practice the terms in the
new language

6. The Bridge for Transfer: Practice

=

@\
.
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The Bridge

Step 1: In English, review the TPR with the key
vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been changed
and/or lengthened).

a partner the important words they learned
throughout the unit.

Elicit and list the important words that students
generate in blue on the left of a t-chart.

Step 3: In Spanish, engage in the same TPR.
Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to
the t-chart in green.

Bridge Transfer Chart:
English Picture | Espafiol
The emotions Las emociones

| happy feliz

sad triste
mad | enojado/a
excited emocionado/a
scared asustado/a
confused confundido/a
1 feel.. | Messiento..
The face La cara
The body El cuerpo
The events Los acontecimientos

Bridge: Transfer Practice (includes Listening,

Bridge: Contrastive Analysis

Step 5:

Ste p 1 e other language)

and speaking.

sh for listening

After sufficient acquisition of vocabulary in
Spanish, the class writes, reads, and acts out a
collaborative “Choose Your Adventure” story. The
teacher writes 5-6 potential events in Spanish and
puts them in a hat. Student volunteers choose the
event blindly to decide upon the order.
For example:

e Elperro encuentra un hueso durante la

caminata.

*  Elnifio no puede encontrar a su perro.

« El perro no puede encontrar a su duefio.

e Elperroy el nifio se abrazan.

* Elnifio se cae durante la caminata.

After the event is chosen, the teacher reads the
part of the story, and the students act it out. They
then respond with the emotional reaction that
they believe should occur after that event, utilizing
the Transfer Chart. If needed, sentence frames can
be provided:

El nifio se siente ____.

El perro se siente

El perro y el nifio se sienten __

The teacher records the story and the student
contributions in a Shared Writing and prompts
students to add transitions to the story (después,
luego, al final). The story grows as each event and

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of
metalinguistics noticed by the students.

e Syntax and grammar
Articles in both English and Spanish.

English Espafiol

The emotions Las emociones

The face La cara

The events Los acontecimientos
The body El cuerpo

LK.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifas).

or

* Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he
says, “Estoy emocionado.”

Condensed BUF p. 16 -

36
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Sample Biliteracy Schedule —
80% of Day in Spanish and 20% of Day in English
Time Subject Language
8:00 - 8:20 SEL and Classroom Community Building SPANISH
8:20-10:30 | SS/Spanish Language Arts OR
Science/Spanish Language Arts (alternating units)
Over the course of each unit, the students will engage in...
- Oracy
- SS/Scil p i fii q |i-y
- Whole group mini lessons SPANISH
- Writing (independent, small group and whole group)
- Reading (independent, small group and whole group)
- Foundational Skills & Language Comprehension (Word Study)
- Independent Practice

10:30 - 11:00 | Intervention Block Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher

12:00 - 12:45 | Lunch Shisdent cholca

12:45-2:00 | Math in Spanish

- Oracy development
+ Math skills and practice SPANISH
- Reading and writing as applied to math
2:00 - 3:00 St 1
Start new ELA/Universal Theme ENGLISH
unit

37

The Bridge - Step 2:

Elicit key

www.TeachingForBiliteracy.com

words/phrases/sentences
in the language of
instruction from students

www.TeachingFor!
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English

picture/foto

The emotions

The events

happy

sad

excited

scared

mad

Step 2

www.TeachingForBiliteracy.com

e

39

The Bridge -
Step 2:

* Students
actively engaged

* The language
generated by
students is what
is transferred

* The teacher
does NOT tell
students what

Planning for the Bridge

1. Review in the language of instruction | 4. The Bridge for Transfer - Match the key

words/phrases/sentences to the other language

5. The Bridge for Contrastive Analysis

English | P Jioo

Englisl The emotions | £

The events
happy

During .-
. excited ) 4
Time e [ Te |

mad 1}

3. The Bridge for Transfer - Practice the terms inthe | 6. The Bridge for Transfer: Practice
new language

Words to Bridge Wva.lcaullllsrulullchlmﬁ‘

40
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The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other language)
Steps1,2,3,4: Step 6: Step 5:
e Step 1: In English, review the TPR with the key | Step 6: Step 5:
vocabulary from the beginning of the unit Students practice the TPR in Spanish for listening While the teacher plans a specific metalinguistic
(throughout the unit, as students gathered an teaching point in advance of the Bridge, the
i ; iian teacher also accepts and highlights other areas of
Ny o . o) Ste p 2 lary in metalinguistics noticed by the students.
Step 2: In English, ask students to discuss with actsouta
a partner the important words they learned laborative “Choose Your Adventure” story. The | e  Syntax and grammar
throughout the unit. cher writes 5-6 potential events in Spanish and Articles in both English and Spanish.
s them in a hat. Student volunteers choose the
generate eo e left of a t-chart. ent blindly to decide upon the order. English Espafiol
o Step 3: In Spanish, engage in the same TPR. For example: The emotions Las emociones
o Step 4: Once students have engaged in the TPR * £l perro encuentra un hueso durante la The face La cara
to the point that oracy has been built in caminata. The events Los acontecimientos
Spanish and students have the academic *  Elnifio no puede encontrar a su perro. The body El cuerpo
language in Spanish, the teacher leads the * Elperro no puede encontrar a su duefio.
students in adding the Spanish equivalent to e Elperroy el nifio se abrazan. LK.1g. Utilizan los articulos determinados e
the t-chart in green. ® Elnifio se cae durante la caminata. indeterminados notando la concordancia de
. . género y nimero con el sustantivo (ejemplo:
Bridge Tfansfev Chani After the event is chosen, the teacher feads the el perro, los libros, la mesa, las sillas, un nifio,
English Picture | Espafiol part of the story, and the students act it out. They 4 e e
. , A 5 unos nifios, una nifia, unas nifias).
The emotions Las emociones then respond with the emotional reaction that
| happy feliz they believe should occur after that event, utilizing &
sad triste the Transfer Chart. If needed, sentence frames can
mad | enojadofa pe ptowcfec?f i *  Pragmatics — Some descriptions in Spanish
excited emocionado/a £ lealsk n)u x change the last letter based on gender:
scared asustado/a = perr o8 siente___. If a girl says, “I'm excited,” in Spanish, she
El perro y el nifio se sienten __. % ”
confused confundido/a says, “Estoy emocionada.’
| feel... Me siento... The teacher records the story and the student Ifa b?y says, “I'm excited,”" in Spanish, he
The face L8 cary contributions in a Shared Writing and prompts says;zEstay,emocionado.
The body El cuerpo students to add transitions to the story (después, |
The events Los acontecimientos || jyego, al final). The story grows as each event and
reaction is added. The class then reads the whole
story and acts it out.

41

Sample Biliteracy Schedule —
80% of Day in Spanish and 20% of Day in English
Time Subject Language

8:00 - 8:20 SEL and Classroom Community Building SPANISH

8:20 - 10:30 | SS/Spanish Language Arts OR
Science/Spanish Language Arts (alternating units)
Over the course of each unit, the students will engage in...
+ Oracy
- SS/Science experiences/inquiry
- Whole group mini lessons SPANISH
- Writing (independent, small group and whole group)
- Reading (independent, small group and whole group)
- Foundational Skills & L Comprehension (Word Study)
- Independent Practice
10:30 - 11:00 | Intervention Block Language identified by the
teacher(s) and based on
student need.
11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher

Student choice

12:00 - 12:45 | Lunch
12:45-2:00 | Math in Spanish
Oracy development
Math skills and practice SPANISH
- _Reading and writing as appliedtomath |

to m
Steps 1-2
Start new ELA/Universal Theme ENGLISH
unit

2:00 - 3:00

42
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The Bridge - Step 3:
The Bridge for Transfer —
Practice the Terms in the

New Language

www.TeachingForBiliteracy.com

43
Step 3
English picture/foto | Fspafiol
The emotions %
The events f
happy 5
- ix 7
excited " L
scared [‘?L
mad 0 PN
5
www.TeachingForBiliteracy.com
44
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The Bridge -

Step 3:

 Looks like step
1 but in other
language

* Important to
take time to
PRACTICE oracy

* Can happen
over multiple
days

Planning for the Bridge

. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

o 5551
v

sad

1. Review in the language of instruction

Emotions

=
mad

.

2. Elicit key words/phrases/sentences in the
language of instruction from students

| 5. The Bridge for Contrastive Analysis

picture/foto

1]

English
The emotions

Englisl
During
Time

The events
happy

sad
excited 1%
scared (4|
mad a

6. The Bridge for Transfer: Practice

3. The Bridge for Transfer - Practice the terms in the
new language

...

WW . icacinnigrui binteracy.cuin

45

The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other language)
Steps 1,2,3,4: Step 6: Step 5:

e Step 1: In English, review the TPR with the key
vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been changed
and/or lengthened).

Step 2: In English, ask students to discuss with
a partner the important words they learned
throughout the unit.

Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to
the t-chart in green.

Bridge Transfer Chart:
English Picture | Espafiol
The Las emociones
happy feliz
sad triste
mad | enojado/a
excited emocionado/a
scared asustado/a
confused confundido/a
| feel... Me siento...
The face La cara
The body El cuerpo
The events Los acontecimientos

Step 6:
Students practice the TPR in Spanish for listening
and speaking.

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of

After of yin

noticed by the students.

Spanish, the class writes, reads, and acts out a

co -e” story. The
te S 3 1 Spanish and
pL te p rs choose the
ev er.
For example:
e El perro encuentra un hueso durante la
caminata.

e Elnifio no puede encontrar a su perro.
e Elperro no puede encontrar a su duefio.
e Elperroy el nifio se abrazan

e Elnifio se cae durante la caminata.

After the event is chosen, the teacher reads the
part of the story, and the students act it out. They
then respond with the emotional reaction that
they believe should occur after that event, utilizing
the Transfer Chart. If needed, sentence frames can
be provided:

El nifio se siente
El perro se siente
El perro y el nifio se sienten

The teacher records the story and the student
contributions in a Shared Writing and prompts
students to add transitions to the story (después,
luego, al final). The story grows as each event and
reaction is added. The class then reads the whole

story and acts it out.

e Syntax and grammar
Articles in both English and Spanish.

English Espafiol

The emotions Las emociones

The face La cara

The events Los acontecimientos
The body El cuerpo

L.K.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifas).

or

e Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he
says, “Estoy emocionado.”

46
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Sample Biliteracy Schedule —
80% of Day in Spanish and 20% of Day in English

The next
day...

Continue with SS/SLA or Sci/SLA
unit

Time Subject Language
8:00-8:20 | SEL and Classroom Community Building SPANISH
SPANISH

Start new ELA/Universal Theme
unit

10:30 - 11:00 | Intervention Block Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher |

12:00 - 12:45 | Lunch Shisdent cholca

12:45-2:00 | Math in Spanish

- Oracy development
+ Math skills and practice SPANISH
- Reading and writing as applied to math
2:00 - 3:00
Steps 1-2
ENGLISH

47

The Bridge - Step 4:
The Bridge for Transfer —

Match the key

www.TeachingForBiliteracy.com

words/phrases/sentences
to the other language

Y

48
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Step 4

English Picture | Espafiol

The emotions Las emociones
happy feliz

sad triste

mad enojado/a
excited emocionado/a
scared asustado/a
confused confundido/a
| feel... Me siento...
The face La cara

The body El cuerpo

www.TeachingForBiliteracy.com

49

The Bridge -
Step 4.
Spanish terms
added to SAME

chart

Color coding is
important
Students actively
engaged
Teacher (or
students) write
the Spanish
equivalent

Planning for the Bridge

1. Review in the language of instruction

i
- I
2. Elicit key words/phrases/sentences in the

language of instruction from students

English

Englisl The emotions ¥§
¥

[
)

The events
happy

During .-
. excited
Time ..

scared
mad

. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

English Picture | Espafiol
Emotions ggggg Theemotions | | Las emociones
Spa\ haj oo fellz
é: triste
enojado/:
Dur exmled
ssssss
excmg/ g Tim confused
i Ifeel
g The face
@(" scared Che by

picture/foto

5. The Bridge for Contrastive Analysis

3. The Bridge for Transfer - Practice the terms in the

new language

6. The Bridge for Transfer: Practice

WW . icactnigrur piiceracy . Coiin

50
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The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other language)
Steps1,2,3,4: Step 6: Step 5:

Step 1: In English, review the TPR with the key | Step 6:
Students practice the TPR in Spanish for listening
and speaking.

vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been changed

and/or lengthened). After
Spanish, the class writes, reads, and acts out a

collaborative “Choose Your Adventure” story. The
teacher writes 5-6 potential events in Spanish and

Step 2: In English, ask students to discuss with
a partner the important words they learned
throughout the unit.

Elicit and list the important words that students | puts them in a hat. Student

Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to
the t-chart in green.

Bridge Transfer Chart:

English Picture | Espafiol

The emotions

Las emociones

feliz
triste

enojado/a
emocionado/a
asustado/a

confundido/a

Me siento...

La cara

brovided:

of yin

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of
i noticed by the students.

choose the

e Syntax and grammar
Articles in both English and Spanish.

it blindly to decide upon the order.
example:

e Elperro encuentra un hueso durante la
c

ro.
£ Ste p 4 Iefio.
E

El nifio se cae durante la caminata.

r the event is chosen, the teacher reads the

of the story, and the students act it out. They
respond with the emotional reaction that
believe should occur after that event, utilizing
Transfer Chart. If needed, sentence frames can

ifio se siente
rro se siente
rro y el nifio se sienten .

teacher records the story and the student

El cuerpo

The events

Los acontecimientos

dents to add transitions to the story (después,

fy and acts it out.

in a Shared Writing and prompts

0, al final). The story grows as each event and
ion is added. The class then reads the whole

English Espafiol

The emotions Las emociones

The face La cara

The events Los acontecimientos
The body El cuerpo

L.K.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifas).

or

e Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he
says, “Estoy emocionado.”

51

The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other language)
Steps1,2,3,4: Step 6: Step 5:

Step 1: In English, review the TPR with the key
vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been changed
and/or lengthened).

Step 2: In English, ask students to discuss with
a partner the important words they learned
throughout the unit.

Elicit and list the important words that students
generate in blue on the left of a t-chart.

Step 3: In Spanish, engage in the same TPR.
Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to

Bridge Transfer Chart:
English Picture | Espafiol
The emotions Las emociones
happy feliz
triste
enojado/a
excited emocionado/a
scared asustado/a

confused confundido/a

| feel... Me siento...

The face Lacara

The body El cuerpo

The events Los acontecimientos

Step 6:

Students practice the TPR in Spanish for listening

and speaking.

After sufficient acquisition of vocabulary in
Spanish, the class writes, reads, and acts out a

Step 5:

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of
metalinguistics noticed by the students.

collaborative “Choose Your Adventure” story. The | e Syntax and grammar

teacher writes 5-6 potential events in Spanish and
puts them in a hat. Student volunteers choose the

event blindly to decide upon the order.

For example:

e Elperro encuentra un hueso durante la
caminata.

* Elnifio no puede encontrar a su perro.

* Elperro no puede encontrar a su duefio.

e Elperroy el nifio se abrazan.

® Elnifio se cae durante la caminata.

er the event is chosen, the teacher reads the
en respond with the emotional reaction that

e Transfer Chart. If need:
e provided:

nifio se siente __.
perro se siente ___.
perro y el nifio se sienten

e teacher records the st
bntributions in a Shared V
udents to add transitions
ego, al final). The story g1
action is added. The clas:
story and acts it out.

art of the story, and the students act it out. They

ey believe should occur after that event, utilizing

Articles in both English and Spanish.

English Espafiol

The emotions Las emociones

The face La cara

The events Los acontecimientos
The body El cuerpo

LK.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifas).

or

How did our chart
compare to the
anticipated chart?

www.TeachingFor!
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Sample Biliteracy Schedule —
80% of Day in Spanish and 20% of Day in English
Time Subject Language

8:00 - 8:20 SEL and Classroom Community Building SPANISH

The next Steps 3-4

day . . . SPANISH
Continue with SS/SLA or Sci/SLA

unit

10:30 - 11:00 | Intervention Block Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher

12:00 - 12:45 | Lunch Student choice

12:45-2:00 | Math in Spanish

+ Oracy development
* Math skills and practice SPANISH
- _Reading and writing as applied to math
2:00 - 3:00
Steps 1-2

= ENGLISH

Start new ELA/Universal Theme
unit

53

The Bridge

Bridge Transfer Bridge: Transfer Practice (includes Listening, Bridge: Contrastive Analysis
Side by Side with pictures peaking, Reading, and Writing in the other language)
Steps1,2,3,4: Step 6:
Step 1: In English, review the TPR with the key p 6: Step 5:
vocabulary from the beginning of the unit dents practice the TPR in Spanish for listening While the teacher plans a specific metalinguistic
(throughout the unit, as students gathered teaching point in advance of the Bridge, the
information, this TPR may have been changed teacher also accepts and highlights other areas of
and/or lengthened). metalinguistics noticed by the students.
Step 2: In English, ask students to discuss with
a partner the important words they learned
throughout the unit.
Elicit and list the important words that students|
generate in blue on the left of a t-chart. i i English [ Espafiol
Step 3: In Spanish, engage in the same TPR. i Las emociones
Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to culos determinados e
the t-chart in green.

Step 5:

e Syntax and grammar
Articles in both English and Spanish.

do la concordancia de

| sustantivo (ejemplo:
esa, las sillas, un nifio,
nas nifias).

Bridge Transfer Chart:
English Picture | Espafiol
The emotions Las emociones

feliz
triste e Transfer Chart. If nel

e provided: " NPT, ”
enojado/a :’_'o e e Pragmatics — Some descriptions in Spanish
emocionado/a —" change the last letter based on gender:
asustado/a perro se siente i

If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he
says, “Estoy emocionado.”

perro y el nifio se sienten __.
confundido/a <

Me siento...
La cara
El cuerpo

Los acontecimientos

e teacher records the story and the student
ntributions in a Shared Writing and prompts
dents to add transitions to the story (después,
ego, al final). The story grows as each event and
action is added. The class then reads the whole

ory and acts it out.

54
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Analysis
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The Bridge - Step 5:
The Bridge for Contrastive

55
. {-Eujm.um« -
English Picture | Espafiol
[The emotions Las emocignes—> El
happy fe.hz La
sad triste
mad enojado/a h Los
. : the
excited emocionad L
as
scared asustado
confused confundid English _ Espafiol _
. The emotions Las emociones
| feel... Me siento... The face La cara
W The events Los acontecimientos
€ f d The body{ El cuerpo
he body cuerpo 1
Step 5
www.TeachingForBiliteracy.com
56
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The Bridge -
Step 5:

* Where the

second chart is
created

* Students
actively engaged
e Example of

contrastive
analysis focus

comes from the

transfer chart

Planning for the Bridge

1. Review in the language of instruction

4. The Bridge for Transfer - Match the key

Emotions g%%% Spanis\ The emotions

words/phrases/sentences to the other language

Espariol

Las emociones

| happy. feliz
sad triste
. d do/
S“Q Durlng T enojado/a
scared asustado/a
exc . H fused
“d -~ Time
The face Lacara
@é scarea The body il cuerpo
2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
language of instruction from students |
English l picture/foto ‘ .
Englis| Meemeiors | g Span ch Taarhar nr
g The events | | English Espariol
h. | e | The emotions Las emociones
During "  fy  Durirmcc o
i he events Los acontecimientos
. excited | Y ‘ . AL
TI me cred | (4| | TI M@ [The bocy El cuerpo
mad A

new language

Las -mlnnex%
&

3. The Bridge for Transfer - Practice the terms in the | 6. The Bridge for Transfer: Practice

tiste

et
enojado/a;

39
The Bridge
Bridge Transfer Bridge: Transfer Practice (includes Listenin; Bridge: Contrastive Analysis
Side by Side with pictures Speaking, Reading, and Writing in the other lang:
Steps 1,2,3,4: CoamE. Step 5:

Step 1: In English, review the TPR with the key
vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been changed
and/or lengthened).

Step 2: In English, ask students to discuss with
a partner the important words they learned
throughout the unit.

Elicit and list the important words that students
generate in blue on the left of a t-chart.

Step 3: In Spanish, engage in the same TPR.
Step 4: Once students have engaged in the TPR
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent to

Step 6:
Students practic Ste p 5
and speaking.

After sufficient acquisition of vocabulary in
Spanish, the class writes, reads, and acts out
collaborative “Choose Your Adventure” story.
teacher writes 5-6 potential events in Spanish
puts them in a hat. Student choos

Step 5:

metalinguistics noticed by the students.

*  Syntax and grammar

While the teacher plans a specific metalinguistic
teaching point in advance of the Bridge, the
teacher also accepts and highlights other areas of

Articles in both English and Spanish.

event blindly to decide upon the order.
For example:
* Elperro encuentra un hueso durante I
caminata.
e El nifio no puede encontrar a su perro.}
e Elperro no puede encontrar a su duel
e Elperroy el nifio se abrazan.

English Espafiol

The emotions Las emociones

The face La cara

The events Los acontecimientos
The body El cuerpo

the t-chart in green.

Bridge Transfer Chart:
English Picture | Espafiol
The emotions Las emociones

| happy feliz

sad triste
mad enojado/a
excited emocionado/a
scared asustado/a
confused confundido/a
| feel... Me siento...
The face Lacara
The body El cuerpo
The events Los acontecimientos

® Elnifio se cae durante la caminata.

After the event is chosen, the teacher reads ti
part of the story, and the students act it out.
then respond with the emotional reaction tha
they believe should occur after that event, uti
the Transfer Chart. If needed, sentence frame!
be provided:

El nifio se siente ____

El perro se siente
El perro y el nifio se sienten

The teacher records the story and the student
contributions in a Shared Writing and prompt:
students to add transitions to the story (despi
luego, al final). The story grows as each event
reaction is added. The class then reads the wi
story and acts it out.

LK.1g. Utilizan los articulos determinados e
indeterminados notando la concordancia de
género y nimero con el sustantivo (ejemplo:
el perro, los libros, la mesa, las sillas, un nifio,
unos nifios, una nifia, unas nifas).

or

* Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he
says, “Estoy emocionado.”

58
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Sample Biliteracy Schedule —
80% of Day in Spanish and 20% of Day in English

Time Subject Language

8:00 - 8:20 SEL and Classroom Community Building SPANISH
8:20 — 10:30

g q q SPANISH

day Continue with SS/SLA or Sci/SLA
unit

10:30 - 11:00 | Intervention Block Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher

12:00 - 12:45 | Lunch Shident cholce

12:45-2:00 | Math in Spanish

- Oracy development
+ Math skills and practice SPANISH
+ Reading and writing as applied to math
2:00 - 3:00
Steps 1-2

= ENGLISH

Start new ELA/Universal Theme
unit

59

The Bridge - Step 6:
Continued Practice in the
Other Program Language

www.TeachingForBiliteracy.com
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“Elnifio se siente ----------

erro se sienten -

Elige la aventura:
Los estudiantes
seleccionan los
acontecimientos del
cuento de un sombrero
y luego deciden cdmo
se sentira el personaje.
Después actuan el

= cuento.

Step 6 7

www.TeachingForE......_._,.__..
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I
The Bridge -

Step 6:

e Students need
time to use the
language in a

new

experience

* Includes
Listening,
Speaking,

Reading, and

Writing

Planning for the Bridge

1. Review in the language of instruction

English

The events
happy

During ...
excited

Time |

mad

Emotions $896¢
é 6680¢

4. The Bridge for Transfer - Match the key
words/phrases/sentences to the other language

English Picture Espafiol
S 1 ¢ || The emotions Las emociones
panIS\ happy feliz
sad | [wiste
. mad enojado/a
During - iscnadafa
scared asustado/a
T' confused
ime .. e st
The fac Lacara
The body ]

Englisl Theemotions | @88 |

¥
(23|
a

5. The Bridge for Contrastive Analysis

Span'ch Taarhar ar

English Espaiiol
e _ | The emotions Las emociones
Durir e Ls cara
o The events Los acontecimientos
TI M @ [The bodyl El cuerpo

new language

3. The Bridge for Transfer - Practice the terms in the

6. The Bridge for Transfer: Practice |

WW . icactnigrur piiceracy . Coiin , '

62
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Bridge Transfer
Side by Side with pictures
Steps 1,2, 3,4:

Bridge: Transfer Practice (includes Liste

Speaking, Reading, and Writing in the other I _
Step 6:

tep 6 Ersma

Step 5:

Step 1: In English, review the TPR with the ki
vocabulary from the beginning of the unit
(throughout the unit, as students gathered
information, this TPR may have been chang
and/or lengthened).

Step 2: In English, ask students to discuss wil
a partner the important words they learned
throughout the unit.

Elicit and list the important words that stud
generate in blue on the left of a t-chart.
Step 3: In Spanish, engage in the same TPR.
Step 4: Once students have engaged in the
to the point that oracy has been built in
Spanish and students have the academic
language in Spanish, the teacher leads the
students in adding the Spanish equivalent t
the t-chart in green.

d Bridge Transfer Chart:

Step 6:
Students practice the TPR in Spanish for listening
and speaking.

After suffici isition of lary in
Spanish, the class writes, reads, and acts out a
collaborative “Choose Your Adventure” story. The
teacher writes 5-6 potential events in Spanish and
puts them in a hat. Student volunteers choose the
event blindly to decide upon the order.
For example:

El perro encuentra un hueso durante la

caminata.

El nifio no puede encontrar a su perro.

El perro no puede encontrar a su duefio.

El perro y el nifio se abrazan.

El nifio se cae durante la caminata.

After the event is chosen, the teacher reads the

63

English Picture | Espafiol part of the story, and the students act it out. They
The emotions Las emociones then respond with the emotional reaction that

| happy feliz they believe should occur after that event, utilizing
sad triste the Transfer Chart. If needed, sentence frames can
mad enojado/a be provided:
excited emocionado/a El nifio se siente
scared asustado/a El perro se siente __.
eohfiiced conlindido/a El perro y el nifio se sienten ___
lifgel Ve Siento- The teacher records the story and the student
The face s cara contributions in a Shared Writing and prompts
The body El cuerpo to add e to the story (d
The events Los acontecimient luego, al final). The story grows as each event and

reaction is added. The class then reads the whole

p 5:

ile the teacher plans a specific metalinguistic

ching point in advance of the Bridge, the

cher also accepts and highlights other areas of
li noticed by the

Syntax and grammar
Articles in both English and Spanish.

lish Espafiol
Las emociones

e face La cara

e events Los acontecimientos
e bod El cuerpo

.1g. Utilizan los articulos determinados e

eterminados notando la concordancia de

ero y numero con el sustantivo (ejemplo:
erro, los libros, la mesa, las sillas, un nifio,
s nifios, una nifia, unas nifas).

or

Pragmatics — Some descriptions in Spanish
change the last letter based on gender:
If a girl says, “I'm excited,” in Spanish, she
says, “Estoy emocionada.”
If a boy says, “I'm excited,” in Spanish, he
says, “Estoy emocionado.”

Sample Biliteracy Schedule —

80% of Day in Spanish and 20% of Day in English

Time Subject Language
8:00-8:20 | SEL and Classroom Community Building SPANISH
The next Steps 3-6
d a ) . . . SPANISH
y Continue with SS/SLA or Sci/SLA
unit

10:30 - 11:00 | Intervention Block Language identified by the
teacher(s) and based on
student need.

11:00 - 12:00 | Specials If possible, half are
offered in Spanish and
half in English - by teacher

12:00 - 12:45 | Lunch Student choice

12:45-2:00 | Math in Spanish

- Oracy devel nt
Mt sb& A fracson SPANISH
-+ Reading and writing as applied to math
2:00 - 3:00
- ENGLISH
Start new ELA/Universal Theme
unit

www.TeachingFor!
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English to Spanish Bridge

www.TeachingFor!

the Bridge — step-by-step

1. Review in the language of instruction

English

Teacher or Teacher or
During During Spanish
English Time Time

4. The Bridge for Transfer - Match the key

..........................................

Spanish

2. Elicit key words/phrases/sentences in the
language of instruction from students

English

Teacher or Teacher or
During English  During Spanish
Time Time

5. The Bridge for Metalinguistic Analysis

Spanish

Spanish
Teacher or
During Spanish
Time

3. The Bridge for Transfer - Practice the terms [ 6. Continued Extension — Continued practice in the

" Spanish Teacher
or . . an
During Spanish ‘?
Time

65
 Spanish to English Bridge ]
b renenme g ornsicnon words/phrases/scntences to the other ianguage
Spanish English Teacher
Teacher or or
During Spanish Durin i .
g English
Time Time Bridge Steps at
;n::n:;:z:;r:‘s:/‘?:;a;::'/‘s;:t::::smthe 5. The Bridge for Contrastive Analysis the Conclusion Of
Spanish English Teacher | 3 Spanish Unit of
Teacher or or : Instruction
During Spanish During English
English Teacher English Teacher
or or
During English During English (o
Time Time \"?
66
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Sample Biliteracy Schedule —
80% of Day in Spanish and 20% of Day in English

Time Subject Language
8:00-8:20 | SEL and Classroom Community Building SPANISH
8:20 — 10:30
Steps 1-2
Start new SS/SLA unit or Sci/SLA LI
unit
[ Intervention Block Language identified by the

teacher(s) and based on
student need.

Specials If possible, half are
offered in Spanish and
half in English - by teacher

Student choice

Lunch

12:45-2:00 | Math in Spanish
+ Oracy development
- Math skills and practice SPANISH
— - Readina and writi

Steps 3-6
Continue ELA/ Universal Theme
unit

2:00 - 3:00

ENGLISH

67

The Bridge in a Two Teacher Model:
One English Teacher
One Non-English Teacher
(Spanish, Vietnamese
or Mandarin)

4
\l/
www.TeachingForBiliteracy.com
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Time Subject
8:00 - 8:20 SEL and Classroom Community Building
The Bridge in a two- s
teacher model — Group Steps 1-2
From the Spanish A . _Start/aS[‘:W _
. cience unit
MEdlum TeaCher’S 10:45 to 11:15 Interventions
perspective at the 151200 | lnchReces
end of a Spanish
Unit Steps 1-2
Group
B Start a new Science/SLA
unit
2:25-3:10 Fpeclals
i
v,
www.TeachingForBiliteracy.com ‘
69
Time |Subject
8:20-9:20 :‘::;;?:er the course of a math unit, the students will
The Bridge in a two- " Renang s g
— 9:20 - 10:45
teacher model " Steps 3-6
From the En IishOUp
: & fhetecpay o Continue SS/ELA unit
Medium Teacher’s
perspective at the T -iz00 | me/heo
end of a Spanish 12:00 - 1:00 ::‘a;al;;(i)::erthecourseofamathunit,thestudentswill
unit . Read?ngandsvﬁting
1:00-2:25
Steps 3-6
Group
A Continue SS/ELA unit
2:25-3:10 Specials '
www.Teachingrorsiiteracy.com ) L
70
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The Bridge in PreK/TK

Happens at the END of the Unit

Unit Theme:

* Early Learning Standards Language, Content and Literacy Outcomes
* English Language Development Standards Formative Assessments
« Content and Literacy Big Ideas Summative Assessment

HLUSSOSSY SANBWIO

Bridge: Contrastive Analysis
While the teacher plans a specific
i i teaching point in
ilsd'esg%ilede oY .m’ PP advance of the Bridge, the teacher also
J accepts and highlights other areas of .ﬁm
) metalinguistics noticed by the students. \lJ

www.TeachingFor! 36



PreK/TK Contrastive Analysis

www.TeachingForBiliteracy.com
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The Bridge in PreK/TK

English to Spanish Bridge

Spanlsh to Engl' h Brldge

www.TeachingFor!

e o e ras Tl e
English ipanll‘sh English Teacher
Teacher or S Er or
gl Téaeheror . During Spanish During English
[:4 During Spanish T uring Eng
EnglishTime | Time ime Time
g e ot B '-wus "S:::; sm;;m " Engl ish Teacher
English Spanish T:a cher or or
Teacher or Teacher or “Juring Spanish During English
During English  During Spanish A Time
T'me Time Step 6. e
0 et o Practice the terms & Con tﬂo Transfer - Practice the terms inthe | 6. The Bridge for Transfer: Practice
Spanlsh Spamsh Teach: Em p h asis ngllsh Teacher | English Teacher
Teacher or or or
During Spanish  During Spanist QN I Isten | n g burmg English During English
Time _ Time / Jme
and
speaking \@;’
W in TK om
74
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I ]
Agenda:

Welcome
Sample Instruction:
Part 3 - the Bridge
The Six Steps of the Bridge
* Planning for the Bridge
* [nstitute Closure and Evaluation

i
\1J/
www.TeachingForBiliteracy.com
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|
Identify and Describe the Bridge

The Bridge is...

...the instructional moment when teachers
bring the two languages together to encourage
students to explore the similarities and
differences in the phonology (sound system),
morphology (word formation), syntax and
grammar (word order), and pragmatics
(language use), that is, to undertake contrastive
analysis and transfer what they have learned
from one language to the other.

www.TeachingForBiliteracy.com

76
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Identifv and Describe the Bridge
The Bridge is...

...the instructional moment when teachers bring the
two languages together...

What does this mean the Bridge is?
The Bridge is...
* a planned instructional moment

* planned by teachers at the beginning of a unit of
instruction

* planned to occur at the end of a robust unit of
instruction

* in both program languages

77

Structures

The BRIDGE within the Biliteracy Unit
Framework (BUF)

aaaaaaa

nnnnnnnnnnnnnnnn

nguage or concspts ugt

Content Area Instructiol
« Oracy, background knowledge, and

« Inq

o Inve
. Ex
Ex

UBWSSSSSY SAIlBULIO
SWSSaSSY SAIBWLIOS

uuuuu

4
\l/
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Unit Theme:
e Content Area Standards|

e Spanish Language Arts
e Spanish Language Devq
e Content and Literacy Big
e Summative Assessment]

acy, background i
prehensive lite]

The Bridge occurs once students have
engaged in oracy, inquiry, reading and writing,
and word study about the concept in one
language and have been assessed on the
concept in that same language -

Bilinguals don’t have to learn concepts twice!
= awcgresw g ‘ eriences

ground knowledge, syi

jy: Word Recognition
ledge, and language g

e Side by Side or
e Asisedice

UBSWISSOSS)

Pracice the new language (includes
Listening, Speaking, Reading, and
Writing in the other language)

Phonology
Morphology

Syntax and grammar
Pragmatics.

79

Unit Theme:
e Content Area Sta

Liter:

The Bridge leverages the power of
;. seenienan) hjlingualism by being pre-planned by the

~ses teacher to come at the end of a multi-
week, interdisciplinary unit of study.

racuon
racy, background knowledge, and
ge comprehension

language comprehension
trategies and reading

Oracy, background
Comprehensive lite]

e Experiences

llustration
e Side by Side or
Asi se dice

awISsassy aAleu

Bridge — Transfer and Practice. Bridge: Contrastive Analysis

Practice the new language (includes Phonology
Listening, Speaking, Reading, and Morphology
Writing in the other language) Syntax and grammar

Pragmatics.

www.TeachingFor!
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I
This is the goal of biliteracy —

students who are bilingual
and biliterate.

4

www.TeachingForBiliteracy.com

81

Bilinguals who understand how their
two languages are similar and
different achieve higher levels of
academic success in both languages.

Dressler et al, 2011,
Jiménez, Garcia, and Pearson, 1996.

Friy
\l/
www.TeachingForBiliteracy.com
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|
“Bridging”

* Cross linguistic connections that can occur
at any time, including during “The Bridge”
e Can be driven by students

* Can be driven by the teacher (planned
intentionally)

—Helps to engage students in regular
contrastive analysis

—Holds students accountable for contrastive
analysis already learned

www.TeachingForBiliteracy.com
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|
Bridging — An Example

@ e BAREL R0
AL A FRALLES
e

-

-——

==

f = f, ph

grafico = graph

www.Teaching

84
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The Bridge for Transfer

Bridge and “bridging”

The Bridge is...

Bridging is...

pre-planned by the teacher, occurs at the
end of a robust unit of instruction that has
been conducted all-in-one language

when teachers guide students in making
cross-linguistic connections, in each
language, during the unit of instruction.

about transfer — supporting students in
transferring their learning (standards,

the opportunity for the teacher to guide
students in applying and building on the

concepts, essential I from the analysis (AKA linguisti
language of instruction to the opposite connection) charts created during the
language Bridge.

about contrastive analysis: comparing and
contrasting the Spanish and English in the
transfer charts in the areas of phonology,
morphology, syntax and grammar, and

students noticing how their two
languages are similar and different, and
add their noticings to the contrastive
analysis charts

highly interactive and student-centered

not the same as Bridge.

not a translation, or just about cognates

not the teacher giving students words.

Three Types of Bridges: Part One of the Bridge

11 i Side-by-Side Asi se dice

Texto nbrmaivoil
Tfmahonal Text
o Title

SO

Or e S
‘E}Lﬁ ”
|
[ £ i—"/(

eowes arbd
ree -

www.TeachingForBiliteracy.com

¢

nimeros
Gamad todos (650
To caleulate the
perimetec you need
Jo Know all the
umbers Fo add Hhem
ec.

Page 38
Resource
Packet

www.TeachingFor!
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Four Areas of Contrastive

Part Two of the Bridge

Element and area of
focus

Examples

Phonulogv (sound system)
Sounds that are
different in the two
languages.

«  Sounds that are similar
in the two languages.

o Sound-symbol correspondence (e.g., the [K] sound: “qu” or “c” in Spanish; “c”
or “k” in English)

Silent letters (e.g., “h” and “u” in Spanish; many in English)

The existence of the [th] sound in English but not in Spanish; therefore,
students select the closest Spanish phoneme, which is /d/

Morphology (word
formation): prefixes and
suffixes shared between the

informal - informal
informar — inform
socialismo — socialism

two

preparar — prepare
profesién — profession
educacién — education

Syntax and grammar

* Rules for

Spanish uses the initial inverted exclamation point; English does not (e.g., iMe encanta!

(sentence structure) ~llove it!)

Articles have gender in Spanish but not in English (e.g., el titulo —the title; la revolucion
—the

grammar, word
order, etc. unique to
each language

®  Areas that are
similar and areas
that are different

In Spanish accents change the meaning of words (e.g., el Papa vive en Roma; la papa es
deliciosa; mi papd es muy trabajador)

Spanish has many reflexive verbs; English has few (e.g., Se me cayd)
Conjugation of verbs in Spanish reduces the need for the pronoun. (e.g. iVoy!)

English contains possessive nouns; Spanish does not (e.g., my grandmother’s house - la
casa de mi abuela)

Pragmatics (language use)
®  Cultural norms or
contexts that are
reflected in
language use.

* Use of overlapping
cultural normsin a
bilingual context.

Questions about age avoid the world “old” in Spanish because it has negative
connotations (¢Cudntos afios tienes?)

Figurative language from English is translated directly into Spanish: Estoy encerrado
afuera (1 am locked out!) rather than Me quedé afuera.

Spanish constructs are used during English (e.g. Mis padres ganan mucho dinero. My
fathers win lots of money).

Beeman, K. and Urow, C. (2013,
Publishing: Phildadelphia.

). Teaching for Biliteracy: Strengthening Bridges between Languages. Caslon

Four Areas
of
Contrastive

Analysis
Page 40 of the

Resource Packet

and 142 of the
Text

87

_ Three Types of Contrastive Analysis Charts: Part Two of the Bridge and part of “bridging”

Phonology Morphology

Syntax and Grammar
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Phonological Awareness

2. Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

®

Recognize and produce rhyming words.

o

Count, pronounce, blend, and segment
syllables in spoken words.

o

Blend and segment onsets and rimes of
single-syllable spoken words.

a

Isolate and pronounce the intial, medial
vowel, and final sounds (phonemes)

in three-phonemes (consonent-vowel-
consonent, or CVC) words.* (This does not
include CVC's ending with /I/. /r/, or /x/.)

Add or substitute indivdual sounds
(phonemes) in simple, one-syllable words to
make new words.

®

Kindergarten: CCSS for
Language Arts —
Foundational Skills

Conciencia fonolégica

2. Demuestran comprension de las palabras habladas,
las silabas y los sonidos (fonemas).

a. Reconocen y producen palabras que riman.

o

Cuentan, pronuncian, combinan y segmentan en
silabas las palabras habladas.

sonidos (fonemas)

o

Combinan y segmentan lo

consonanticos y vocalicos de una silaba,

a

Separan y pronuncian los sonidos iniciales, medios
y finales (fonemas) en palabras monosilabicas de
tres fonemas* (consonante-vocal-consonante, o
CVCQ). Incluyen palabras que terminan con /I/ y /r/
(ejemplo: sal, sol, mar, por)

®

Afanden o sustituyen sonidos individuales
(fonemas) en palabras simples de una silabas
para formar nuevas palabras de una o dos silabas
(ejemplo: sal-sol; por-par; tan-pan; sal-sala;
par-para; mal-malo).

Combinan dos silabas para formar palabras

bisilabas que les son familiares: ma + no = mano.

ma + ma = mama; ma + pa = mapa; sa + po = sapo.

SO + pa = sopa

Acentuacién

g. Separan y cuentan oralmente las silabas de una

palabra.

h. En palabras multisilabicas sefialan la silak

la cual recae el énfasis de la voz (acento tonico).

2\
=/

89

f. Produce and expand complete sentences in
shared language activities.

2. Demonstrate command of the conventions of
standard English capitalization, punctuation,
and spelling when writing.

o

Capitalize the first word in a sentence and
the pronoun I.

o

Recognize and name end punctuation

. Write a letter or letters for most consonant
and short-vowel sounds (phonemes).

o

a

. Spell simple words phonetically, drawing on
knowledge of sound-letter relationships.

Kindergarten: CCSS for
Language Arts —
Language Standards

3. (Begins in grade 2)

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown
and multiple-meaning words and phrases
based on kindergarten reading and content.

f. Producen y elaboran oraciones completas en
actividades compartidas de lenguaje.

g. Utilizan los articulos determinados e indeterminados

notando la concordancia de género y nimero con

.| sustantivo (ejemplo: el perro, los libros, la mesa
I

nifas).

sillas, un nifio, unos nifios, una

ia, unas

2. Demuestran al escribir dominio de las normativas del
espafiol para el uso de las letras maytsculas, signos
de puntuacién y ortografia.

a. Emplean la mayiscula en la primera letra de una
palabra al inicio de una oracién

b. Reconocen y nombran la puntuacion final.

¢. Escriben una letra correspondiente para la mayoria
de los sonidos consonanticos y vocélicos.

d. Deletrean fonéticamente palabras sencillas,
usando el conocimiento de la relacién entre
fonemas y grafemas.

Acentuacion

e. Reconocen el acento escrito (acento ortografico)
< :

alabras sencillas y ya conocidas (mamé, papa,
José)

Conocimiento del lenguaje

3. (Seinicia en el 2do grado)

Adquisicién y uso de vocabulario

4. Determinan o aclaran el significado de palabras y
frases desconocidas y de palabras de significados
miltiples, en base a la lectura y el contenido

90
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el

television y jugamos algo. Ellos tienen un
pequeno nino que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com

91

Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el

television y jugamos algo. Ellos tienen un
pequeiio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el

television y jugamos algo. Ellos tienen un
pequeno nino que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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Christmas por David

What area of contrastive analysis would help this student?

Vamos a mi tio Kurtis's casa. Miramos el

television y jugamos algo. Ellos tienen un
pequeiio nifio que le llaman Benjamin.
Tambien tienen un perro, Hannah. La trip es
muy largo y lasts mucho tiempo. El paseo
es muy largo y no me gusta. Mis relativos
son muy dibertidos y me gusta el tiempo
con ellos.

www.TeachingForBiliteracy.com
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What area of Contrastive Analysis

would help David?

* Syntax and Grammar -

— Possessive: Casa de mi tio Kurtis / Uncle Kurtis’
house
— Articles: la television / the television
— Cognates: Cognados falsos -False cognates
* Relativos — Relatives
* Embarazada — Embarrassed

* Grocerias — Groceries

* Spelling/Phonology: Dibertido to divertido =
b/v rules in Spanish/ h/v rules in English b/

w.Teachi iteracy.com

95

—

www.ledlrningrorpliterdey.corn
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Use student writing. What area of
contrastive analysis would be helpful to this

student

Q0O
O
O

WWwWw.ledLiingruiblierdey.coin

97

Phonology/Grammar: Articles

En espaiol In English
El parque The park
La mama The mom
Los nifos The kids
Las The

4
\l/
www.TeachingForBiliteracy.com
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The Two Purposes of the Bridge

Transfer Contrastive Analysis

N §
£

4
\1J
www.TeachingForBiliteracy.com
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Characteristics of the Bridge for Biliteracy

Transfer Contrastive Analysis

& W
Two Charts

Frices
Gactn

100

www.TeachingFor! 50



6/18/26

I Transfer Chart

Contrastive Analysis Chart

Characteristics of the Bridge for Biliteracy

Transfer Contrastive Analysis .

la punkuac uakon

= e it AR P

102
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Characteristics of the Bridge for Biliteracy

& \g?

103

Agenda:

@The Bridge

@Planning the Bridge: The Six
Steps of the Bridge

*The Bridge Sort

* Application to Practice

4
\l/
www.TeachingForBiliteracy.com
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Bridge Sort: Matching
Transfer and Contrastive
Analysis

[

www.TeachingForBiliteracy.com
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Areas of Contrastive Analysis

www.TeachingFor!
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- \ Four Areas of Contrastive Analysis: Part Two of the Bridge \ _

Element and area of Examples

Phonology (sound system) Sound-symbol correspondence (e.g., the [k] sound: “qu” or “c” in Spanish; “c”
e Sounds that are or “k” in English)
different in the two Silent letters (e.g., “h” and “u” in Spanish; many in English)

languages. The existence of the [th] sound in English but not in Spanish; therefore,
students select the closest Spanish phoneme, which is /d/

Sounds that are similar
in the two languages.

formation): prefixes and informar —inform

suffixes shared between the socialismo — socialism
two |; (c ) i

preparar — prepare
profesién — profession
educacién — education

Syntax and grammar Spanish uses the initial inverted exclamation point; English does not (e.g., iMe encanta!
(sentence structure) —1llove it!)
e Rules for Articles have gender in Spanish but not in English (e.g., el titulo — the title; la revolucién
punctuation, — the revolution)

grammar, word
order, etc. unique to | In Spanish accents change the meaning of words (e.g., el Papa vive en Roma; la papa es

each language deliciosa; mi papd es muy trabajador)
e Areas that are Spanish has many reflexive verbs; English has few (e.g., Se me cayd)
similar and areas
that are different Conjugation of verbs in Spanish reduces the need for the pronoun. (e.g. i Voy!)

English contains possessive nouns; Spanish does not (e.g., my grandmother’s house — la
casa de mi abuela)

Pragmatics (language use) Questions about age avoid the world “old” in Spanish because it has negative

e Cultural norms or connotations (¢Cudntos afios tienes?)
contexts that are
reflected in Figurative language from English is translated directly into Spanish: Estoy encerrado
language use. afuera (1 am locked out!) rather than Me quedé afuera.

e Use of overlapping | Spanish constructs are used during English (e.g. Mis padres ganan mucho dinero. My
cultural normsin a fathers win lots of money).

107

|
Phonology: Sounds

* Sounds that are different
between the two languages

* Sounds that are similar
between the two languages

www.TeachingForBiliteracy.com

www.TeachingFor!
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Initial Literacy

www.TeachingForBiliteracy.com

109

Colors are crucial:

Hay Come Dime
Hay Come Dime

Hay Come Dime

www.TeachingForBiliteracy.com

110
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Use student names to learn letter sounds
En espafiol En inglés
A - Ana A—-Amy
E — Eleazar E — Elaine
| — Isabel | — lvan
O - Oscar O - Olivia
U -Ulises U - Upton

111

Intermediate
Grades

www.TeachingForBiliteracy.com

112
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A bilingual joke: éQué tienen en comun

una abeja y un elevador?
(Manuel Escamilla)

Los dos van de flor to floor.

www.TeachingForBiliteracy.com
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I
Para entender el chiste, hay que tener

conocimiento fonoldgico

*Flor
*Floor

www.TeachingForBiliteracy.com

* Fl - grupo consonantico o “blend”

115

[ Aa Bb Co
Ana  Amy Beto Bob Celia
El alfabeto Camila Carley
amphibian binoculares crisdlida
amfibio binoculars chrysalis
The Alphabet (pénico / panic
distancia/distance)
Dd Ee Ff Gg Hh
David Doug Emma Elyce Fabio Fin Gabi Gary Hugo Hugh
Georgina
denominador elefante fabuloso gigante Hospital
denominator elephant fabulous gigantic (giant) | hospital
I 5 Kk Ll Mm
Iliana Isaac José Joe Karen Kayla Lisa Lori Maria Mary
Jupiter kilo linea mapa
Jupiter lilo line map
Nii Oo Pp Qq
Nina Nancy Nandi Omar Olivia Pepe Paul Quintana
natural objeto papel queso
natural object paper quiero
Rr Ss Tt Uu Vv

Rogelio Rosie | Susi Sam

Tito Tammy

Ulises Uma

Viviana Vivian

Washington Xerox

yarda

roca secreto tubo uniforme
rock secret tube uniform
Ww Xx Yy Zz
Walter Wally | Xochitl Yolanda Yoli zebra

zero (cero)

yard

116
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Sort

*Find examples of
charts focused on
phonology

www.TeachingForBiliteracy.com

117

e
semi o Seed
+ievrra i =
jVaina asie
Sewi |l er@ Fhvee
Cotiledon 1 L ¥ 73
«er'a\
vida £ L e o
una [ liena [ mite  JHull
I awkiculo] aemar ™ Eng(\'gl, S\
\\Ce ma\\y
\c"hcj\)\?,
lie,

silen

hal4
ca\¢

118

6/18/26

59



www.TeachingFor!

|
Areas of Contrastive Analysis

119

Four Areas of Contrastive Analysis: Part Two of the Bridge

Element and area of
focus

Examples

Phonology (sound system)

* Sounds that are
different in the two
languages.

® Sounds that are similar

Morphology (word
formation): prefixes and
suffixes shared between the

two |

e Sound-symbol correspondence (e.g., the [k] sound: “qu” or “c” in Spanish; “c”
or “k” in English)

e Silent letters (e.g., “h” and “u” in Spanish; many in English)

e The existence of the [th] sound in English but not in Spanish; therefore,
students select the closest Spanish phoneme, which is /d/

informal - informal
informar — inform
socialismo - socialism

(sentence structure)

* Rules for
punctuation,
grammar, word
order, etc. unique to
each language

® Areas thatare
similar and areas
that are different

preparar — prepare
profesién — profession
educacion — education

—llove it!)

Articles have gender in Spanish but not in English (e.g., el titulo — the title; la revolucién
— the revolution)

In Spanish accents change the meaning of words (e.g., e/ Papa vive en Roma; la papa es
deliciosa; mi papd es muy trabajador)

Spanish has many reflexive verbs; English has few (e.g., Se me cayd)
Conjugation of verbs in Spanish reduces the need for the pronoun. (e.g. i Voy!)

English contains possessive nouns; Spanish does not (e.g., my grandmother’s house — la
casa de mi abuela)

Pragmatics (language use)
e Cultural norms or
contexts that are
reflected in
language use.

e Use of overlapping
cultural normsin a

Questions about age avoid the world “old” in Spanish because it has negative
connotations (¢Cudntos afios tienes?)

Figurative language from English is translated directly into Spanish: Estoy encerrado
afuera (1 am locked out!) rather than Me quedé afuera.

Spanish constructs are used during English (e.g. Mis padres ganan mucho dinero. My
fathers win lots of money).

120
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]
Morphology:

(Parts of Words and Their Meaning)

e Words that mean the same and sound
the same, and are almost spelled the
same in both languages (cognates)

 Parts of words and their meaning
—Root of the word
—Prefixes
—Sufixes

www.TeachingForBiliteracy.com

121
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Sort

*Find examples of
charts focused on
morphology
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Areas of Contrastive Analysis

- Four Areas of Contrastive Analysis: Part Two of the Bridge

Element and area of
focus

Examples

Phonology (sound system)

* Sounds that are
different in the two
languages.

® Sounds that are similar
in the two languages.

e Sound-symbol correspondence (e.g., the [k] sound: “qu” or “c” in Spanish; “c”
or “k” in English)
Silent letters (e.g., “h” and “u” in Spanish; many in English)
The existence of the [th] sound in English but not in Spanish; therefore,
students select the closest Spanish phoneme, which is /d/

Morphology (word
formation): prefixes and
suffixes shared between the

informal - informal
informar — inform
socialismo - socialism

two

Syntax and grammar
(sentence structure)

Rules for
punctuation,
grammar, word
order, etc. unique to

each language

Areas that are
similar and areas
that are different

e Cultural norms or
contexts that are
reflected in
language use.

e Use of overlapping
cultural normsin a

preparar — prepare
profesién — profession

Spanish uses the initial inverted exclamation point; English does not (e.g., iMe encanta!|

—llove it!)

Articles have gender in Spanish but not in English (e.g., el titulo — the title; la revolucién
— the revolution)

In Spanish accents change the meaning of words (e.g., e/ Papa vive en Roma; la papa es
deliciosa; mi papd es muy trabajador)

Spanish has many reflexive verbs; English has few (e.g., Se me cayd)
Conjugation of verbs in Spanish reduces the need for the pronoun. (e.g. i Voy!)

English contains possessive nouns; Spanish does not (e.g., my grandmother’s house — /a|
casa de mi abuela)

connotations (¢Cudntos afios tienes?)

Figurative language from English is translated directly into Spanish: Estoy encerrado
afuera (1 am locked out!) rather than Me quedé afuera.

Spanish constructs are used during English (e.g. Mis padres ganan mucho dinero. My
fathers win lots of money).

126
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Syntax and Grammar

* Focus on rules that determine the order of words
(syntax)

* Rules that determine the use of punctuation and
grammar

— The article (gender specific, masculine or femenine;
gender neutral in English)

— Punctuation: ¢?, j!
— Titles: in Spanish only the first Word and nouns are
capitalized. In English most of the words are capitalized

— Possesion: In English, ‘s marks possesion, but in Spanish it
ismaked by “_ de "

www.TeachingForBiliteracy.com
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Area of Contrastive Analysis: Grammar

Indicating Possessive in English

Indicando el posesivo en espaiiol

Grandma’s house
Classroom’s corner
Car’s headlight
Teacher’s pen
Friend’s locker

La casa de mi abuela

La esquina del salon

La luz del auto

La pluma del maestro(a)
El casillero del amigo

Area of Contrastive Analysis: Syntax

English Subject-Adjective Order: Syntax

Orden del sustantivo y el adjetivo: Sintaxis

My favorite game

Mi juego favorito

Black clock El reloj negro
Red car El carro rojo

www.TeachingForBiliteracy.com
129

[ .
Sort

syntax

*Find examples of
charts focused on

www.TeachingForBiliteracy.com
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Sort

*Find examples of
charts focused on
grammar
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R e R
focus

Phonology (sound system) e Sound-symbol correspondence (e.g., the [k] sound: “qu” or “c” in Spanish; “c”

e Sounds that are or “k” in English)
different in the two o Silent letters (e.g., “h” and “u” in Spanish; many in English) -
languages. e The existence of the [th] sound in English but not in Spanish; therefore,

students select the closest Spanish phoneme, which is /d/
e Sounds that are similar
in the two languages.

Morphology (word informal — informal
formation): prefixes and informar — inform
suffixes shared between the socialismo — socialism
two languages (cognates) desastroso — disastrous

Ppreparar — prepare
profesién — profession
educacién — education

Syntax and grammar Spanish uses the initial inverted exclamation point; English does not (e.g., iMe encanta!
(sentence structure) —llove it!)
e Rules for Articles have gender in Spanish but not in English (e.g., el titulo —the title; la revolucion
punctuation, — the revolution)

grammar, word
order, etc. unique to | In Spanish accents change the meaning of words (e.g., e/ Papa vive en Roma; la papa es

each language deliciosa; mi papd es muy trabajador)
e Areas that are Spanish has many reflexive verbs; English has few (e.g., Se me cayd)
similar and areas
that are different | Conjugation of verbs in Spanish reduces the need for the pronoun. (e.g. i Voy!)

Pragmatics (language use) Questions about age avoid the world “old” in Spanish because it has negative
e Cultural norms or connotations (¢Cudntos afios tienes?)
contexts that are
reflected in Figurative language from English is translated directly into Spanish: Estoy encerrado
language use. afuera (1 am locked out!) rather than Me quedé afuera.

Use of overlapping Spanish constructs are used during English (e.g. Mis padres ganan mucho dinero. My
cultural norms in a fathers win lots of money).

bilingual context.

Beeman, K. and Urow, C. (2013). Teaching for Biliteracy: Strengthening Bridges between Languages. Caslon

135

Metalinguistic Area of Focus:

Espanol English

Voz pasiva: Active voice:

Se necesita You need

Preposiciones: Prepositions:

Para calcular.... To calculate

www.TeachingForBiliteracy.com
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Phrases or Saying
* jEstoy encerrado afuera! (I am locked
out).
* Me quedé sin llaves
e Cambié mi mente. (I changed my mind)
e Cambié de opinion
www.TeachingForBiliteracy.com
137
e
Discourse styles
| English Semitic Asian Romance Russian
@ { //>
///
Y
“...linear, “...use parallel | “...spiralin “..proceed to a | “...do likewise
tolerating little | restatements around a thesis, | point via [as Spanish],
deviation from | of an idea to avoiding a head | digressive but with
one main path | develop it.” on attack as too | zigzags that, to | complex mega-
of expository direct.” English sentences.”
development.” speakers, seem
extraneous and
confusing.”
Kaplan (1966), cited in Whitley, M. Stanley (2002). Spanish/English Contrasts: A Course in Spanish Linguistics. Washington, DC: Georgetown University Press.
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Social interaction raje  Facial expressions

Notion of mgdesty conception of beauty ideals of &ildrearing
Relationships to animals
patterns of superior/subordinate relations

definition of sj courtship practices conception of justice inceftives to work

Moproaches to problem-solving conception of status mobilit
Stgftus designations based on age, sex, class, occupation, kinship, €

Nature of friendshfp ordering of time conception of “self” preference for competithon or cooperation

munication

body languaggl' notions about logic and validity patterns of handling emotions ¢
patterns notion of time

Acmiw-TeRchingFonBiliteracycrm

For the following charts, what

Is the area of Contrastive Analysis?

www.TeachingFor!
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Lo puntuacion

.

Tituos

Las comunidades
500 se uSa

ol nicier “*—‘XP:)JQ:,,
Cf\‘\bres Pfaof‘os

Signos de exdm%
e m*errosm.\,

|

?ara marcar un d'd'o‘?c

—

|

Titles
(—r':‘ e-) Gbmmmi "7‘&5

Utper case s wied fon
all 'r'\for‘('an"' UOP:LS

141
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n
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Two purposes:

Transfer:

Espaiiol

English

Los recursos
naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
edlicas

Los
combustibles
fosiles

Natural
resources
Renewable
energy
sources
Solar panels

Solar energy
Wind

turbines
Fossil fuels

Contrastive Analysis:
(cross linguistic connection)

Espafiol English -
Sustantivo adjetivo adjective noun
los recursos natural resources
naturales
los paneles solares | solar panels
la energia solar solar energy
el gas natural natural gas
las turbinas edlicas | wind turbines
Los combustibles fossil fuels

fosiles

Los conceptos
explicitos

explicit concepts

Los conceptos
implicitos

implicit concepts

El acento ténico

tonic accent

www.TeachingForBiliteracy.com
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E\ C}c\o &W

& ﬂ+ e

S | ‘57 Eiﬁfm
/T.*
[P
arbd
HIgruibiileraey

O
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I |
Two purposes:

Contrastive Analysis:
(cross Iinguistic connection)

E\ C‘C‘-‘O de fla’ maran; /

Transfer:

: '3
5 s S 50’(“\\“
Oragnge Se’+ | e | S = W\o !
7 1 1 Wel
|1l l@j
fowe al

iTree -

www.TeachingForBiliteracy.com
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Two purposes:
Contrastive Analysis:
(cross linguistic connection)

Transfer:

‘el Calor +h¢'.|whh€ 4

O Q.S +ke rocpéc -—

\O'I“Qi%!golé ﬁ ) T 5e.c\\me, g 5e<§-mm+
Qc\a .

156
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Match the transfer chart to
its contrastive analysis chart

www.TeachingForBiliteracy.com
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¢

\C 5 \M(l nela trmm Orﬂfmic SubStance
: ol - 53 \

< Ll olar ene

ene El)\(l Sola S (37/

|
|

enlace quimico | chemioa| bons{
NWIEZ/

www.TeachingFor!
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Contrastive Analysis:
(cross linguistic connection)

Transfer :

L ,\‘;t ,_-n»'»':{’“ Foc
——‘M Chl[)rophy“ )\/' 17)):( ()/"gvd Bl ol e > J 5
Y T FALLME “
La M‘ que Mﬂ‘l"sﬂn ch \ 2 §
€ unt sustancia, bS'han +hat ooptueg )J(ahCl(l qum(u OrBanIC \SVbS'IanCe
&Era‘e
T b | Sunly S the sl
energis solar (i), \ ) .
la uz provoca (o Covtes Hhe unter rdeae ehema S(BT(IF SO[CL\’ ene
e o break port. That 8
rophurs. de e tuldasy weans that +Hhe chemica/ | 2 27 \
de ag\u. es desir se bmd*““L b b)dﬂygn Q(\\(}QQ VU‘/m'CrQ‘ ‘ QL\emi(}a| bOWD(
Yompe ¢l enlace with Oygen Sopernes, = ihude 7”
quimico que une e Nou 7.',‘.[_,.‘“;/. (fu(f*
h.Ldr.o’gQ&numel Bl : R i
9113919_ ] | O\
1
www.TeachingForBiliteracy.com
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| ea

Semt\p- Sl
L tievra 7T
M Voina JV@,Q“
Sewmllere \eod
Cotiledon \e;l\

ﬁr_i)D\ =

Vi da. meot
bean

Se\ed
T lgdie

Fhree
meet
coffee
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Transfer :

£ w
El ade A%w %a(%?%ﬁprm+ llFe1

Parta del(Frijol

) ‘
NG
A\

Contrastive Analysis:
(cross linguistic connection)

{lor /+he Flower i
it \lu/ » SQ‘(Y\‘_\\O»

+ievra
/\m@ , Vouna
(e i\ ;
<% Semi || ere
' Cotileddn
ﬁrj')O\
Vi da

o\

+ne

www.TeachingForBiliteracy.com
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montanas m ,J,é ne
peninsu la. pernir U(’f/u
chér,c ocean
isla, island,
f.ogo lake
d;esier"to desert

L_-“.
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] ——
- valle
-ONgG montanas
, "f/ r ‘P,alns P‘-’ﬂfr’tﬁula
ocedno
Vd"ewé, isla.
rYIontan lago

desierto
colina hll

me ca*'a
Pcnm‘ul

www.TeachingForBiliteracy.com

Transfer : Contrastive Analysis:
(cross linguistic connection)

163
[isd et || s i)
Ao
disadvantage, desventa(a
dizqrace d = QUUEES
diplacw\cné desplazar
WaEa Ea e
!‘ [m\' iy [O\ sin
WA= T lEingr o o sep)
untelievable. | inaefble
unable sin alnlidod
WNSd\ve S fesolucisn
www.TeachingForBiliteracy.com
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Transfer

Contrastive Analysis:

(cross linguistic connection)

|

 los nafive>

english Zspanol p—
é:ﬁelaccmcn’r .EIAZamien-)fo e :
LW____%@ disadvantage Qé"e"*:g
Sexte ment %0 sentamiento Aﬁ«smce,e (%ZST; -
Queen Elzabeth | Isabela laprimera displacement | 0RSP

de b e SAAAN
John Whife [ John white a o B
New World el puevo mundo \mu!hmH . maq,ﬁ:
@E‘lﬁd— reSquu'o'n unable sin ah'(idz:d ar
lmmigmnfs [o$ inmigmm‘es
ges log_refosS )
: ForBiliteracy.com
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\a accdn
A silla
\-\ W sq

\« CM‘*
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15paN0 \\

\

Transfer:

Contrastive Analysis:
(cross linguistic connection)

-

~ brBiliteracy.com

awkicolp} aena ™\

En g(\'gk S\ ca\§
\\(e Yﬁq\\y

168
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Transfer: Contrastive Analysis:
cross linguistic connection
£sparol Fngish ( & )
2 ] (L,
el 5ol “Fhe. suN =
laf@fadsn | +re [ofation]  |[lwea | lena |milk
la {una [leng Tee. full MoON awkicalo| aeeat™ Ef)g(\'sk
a \m!l_ W\%ugm‘o “Fne waining Moo \\\i; - Yu\\\{
a Wedia lung e \(M tnoon \I\C
s [Egseslle b fune (e [grocest e moon) f |
o luna mien  [ye T v meor) B B
a l‘*we e MW) moon
T ForBiliteracy.com
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Los | las| the
Jr‘ihe s‘—bry
los —P’M
ersora s Choraclers
Jhe avlhor
\ae S .
utoras M uthors
170
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e

Transfer:

rln l?hy;f_

4he stor

gwen#o
[0 persnaes

4he) charadkers

hiwlo

e HHe

Contrastive Analysis:

ForBiliteracy.com

Los | las| the
4he s-b,y
[ L
V%;vswle: J%raoks
She author
%ﬁm&‘“ﬁﬂhm{
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Los F(vm!es
=
los apartameniog | CSQRIpS ftvee=
las Casos 105 iy |7 S22
los Hrulog ke [Los Veces
Plurals
)/
=5 || =5 -es =esS
ook Xitles [houses  [commonities
Bty .‘ AP bﬂsg -Pamlh_§§_
\¢nches parkies
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]
Contrastive Analysis:

Transfer:

(cross linguistic connection)

www.iedurningr

173

| -ton
i algo | (state or quality)

174

www.TeachingFor!|

6/18/26

87



6/18/26

Contrastive Analysis:

Transfer:

(cross linguistic connection)

-tion
( state or quality)

175

I
Stand and Share

* Today, | learned that .
* | was surprised by .
* | wonder .

am
\.1J/
www.TeachingForBiliteracy.com
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