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Concept A Concept B
All students Many students
have a are developing
dominant bilinguals whose
language (L1 first language is
and L2) bilingual.
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Blllngual
First Language
Acquisition

Annick De Houwer

Concept A

Concept B

All students have a
dominant language (L1 and
L2)

Many students are
developing bilinguals whose
first language is bilingual.

When students use
Spanish/Mandarin
and English together
(“Estoy estoquiado”),
it is a sign of
confusion and low
language.

Developing bilinguals
will use both their
languages, and this
mixing is predictable
and to be expected.
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Spanish in the United States is characterized by
its relationship with English.

iSe me mojaron mis soquetines! .
My socks got wet! 2
( 4

Me puchd. (Instead of “Me empujé”)
He/She pushed me (using English verb) );

Teacher, | am planching. (Spanish verb for “to
iron”

Teacher, | am ironing. _!é

www.TeachingForBiliteracy.com

ALL students involved in biliteracy
become developing bilinguals
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prepares for linguistic

approximations.
O 7 ©
Hernandez Gema jirafa Hospital
hijo recoger jugar happy
hermana hi
habia hungry
hace
hizo
hospital www.TeachingForBiliteracy.com

Instruction anticipates and prepares
for linguistic approximations.

the farmer el farmero el granjero
el finquero

to push puchar empujar
ironing planching planchando

www.TeachingForBiliteracy.com
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Research Connection

Bilinguals are NOT two
monolinguals in one
person. (Grosjean, 1989)

S e

13

Research Connection | .

Being bilingual physically
changes your mind.
Neuroplasticity is real.
(Bialystok, CARLA, 2016)
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Research Connection

Multilingual students have linguistic resources in
multiple languages; their knowledge base is
shared across languages (Cenoz, J, 2009,
Butvilofsky & Escamilla, 2023).

Multilingual students who learn about how their
two languages are similar and different
achieve higher levels of academic
achievement (Jimenez, Garcia, and Pearson,
1996, Dressler et al, 2011, de Jong 2011,
Lems, 2023).

www.TeachingForBiliteracy.com 15
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Research Connection:Translanguaging,

* Translanguaging refers to the interaction of two
languages (or more) by bilingual students (Garcia,

* By engaging in contrastive analysis students develop
metalinguistic awareness (Beeman and Urow, 2013).

* “Having translanguaging spaces for instruction does not
in any way dismiss the need for separate spaces in which
children are asked to perform in one language or the
other. These separate spaces have been created so that
the teacher knows what language to use, and so that
students have to expand their language practices to
meet the exigencies of communication with
monolinguals.” (Garcia in Seltzer, Woodley, 2014)

www.TeachingForBiliteracy.com
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Four Phenomena of Contact Languages

Dr. Kim Potowski, UIC

U.S. Spanish

17
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También se dice

|

al Ramos, Kennewick, WA

empu Jar‘
tocar
donde

almverzo -
Y
o\ Yo F
mucho. g

e

Qrca\'ﬁmos eé?ako(es

Eﬁpaﬁo( Qrcaico

PTH S0
v,

\ 6 e

(\ Q\ Aer y
Munclf\o

Hm%o\

Espofiol actual

{:}55{

Yue s
Nodie
‘\‘(QQ(’\O

HC&;/ a

20

6/18/26

10



Los rejiona\ismos
wuﬁt\%oh . C:lh &‘.\c:\ (Gudm:‘) (Chclea)b s
&3‘? Rica) \(%»\Tg” o ?ﬁiﬁfﬁo

la (escoleel\q media e| Colzg) la. o c(e"co \a k. »\ sdml

www.TeachingForBiliteracy.com

E\ espano\ EERSldiRetas |
vorfo.  seyinlafneRRionBin
Coltural y lingistica..
\’P_S\orL
___________ iGue bellezo.!

EoncepR Guiem\gl }!"M_[s wadoAVenelue\a E«SK>N\°~ BERTO Rico)
~ @
Ninfo- [P [otile [Sxcieheme [nfo/a | nege
Bt, C)q; /gro ?m%on Cl’)i\/G C\’\e\/e,re 60&)’/@1;10 ‘ Che\*/e(g \
T e s | " T 4 —— \l YU o\ }

P )0 A ¥ K Pam Yo Ma_ | primo
o sale
D acoendo | €47/ Sio(\:\CJY\ i gollm Ve, cale
é resa. / FULNC& INo- manchey ch& (o oam ﬂ anco {)a['[
Mgy MY e 1

www.TeachingForBiliteracy.com

22

www.TeachingFor!

6/18/26

11



Let s take a tour of our
communities
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Concept A

Concept B

All students have a dominant language
(L1 and L2)

Many students are developing bilinguals
whose first language is bilingual.

When students use Spanish and English
together (“Estoy estoquiado”), it is a
sign of confusion and low language.

Developing bilinguals will use both their
languages, and this mixing is predictable
and to be expected.

Literacy is taught in one
language (L1) and
transition to literacy in
the other language once
monoliteracy has been
established. (Sequential
literacy)

Programs teach literacy
in 2 languages daily from
Kinder on, and help
students transfer what
they know in 1 language
to the other and vice-
versa (Simultaneous
literacy).

27
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Data aggregated form a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts

Average performance of native-
English speakers making one

© Wayne P. Thomas and Virginia P. Collier, 2017

Program 1: Two-way developmental bilingual education (BE) g
70 Program 3: Early-exit bilingual education and ESL taught through academic content

Program 4: Early-exit bilingual education and ESL taught traditionally 1

Program 5: ESL taught through academic content using current approaches
60 Program 6: ESL Pullout-taught traditionally

50 year’s progress in each
consecutive grade.
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7
GRADE

9 11
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Long-Term Effects of Dual Language Education
Program Implementation Differences
on Student Achievement Outcomes
From Thomas and Collier Data Sets — 1985-Present
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DL Program — 38t
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Grade
Well-implemented Two-way Average - 61st NCE /l’m
Well-implemented One-way Average - 52nd NCE "‘ "

== = National On-Grade Level - 50th NCE
Lowest Observed DL Programs - 38th NCE

Copyright © 2004-2012, W.P. Thomas & V.P. Collier. All rights reserved.
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Data aggregated form a series of 3-to-7-year longitudinal studies from well-
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implemented, mature programs in five school districts
© Wayne P. Thomas and Virginia P. Collier, 2017

Page 20

Program 1: Two-way developmental bilingual education (BE)

Program 3: Early-exit bilingual education and ESL taught through academic content

Program 4: Early-exit bilingual education and ESL taught traditionally 1
Program 5: ESL taught through academic content using current approaches

Program 6: ESL Pullout-taught traditionally

Average performance of native-
English speakers making one
year’s progress in each
consecutive grade.

Educational equity for ELs:

When the program is well-
implemented, there is a reduction
in numbers of long-term Els (LTELLS).

1 3 5

7
GRADE

www.TeachingForBiliteracy.com

Center for Teaching for Biliteracy, LLC
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Research Connection

In 3rd grade, ELs engaged in
simultaneous literacy scored
considerably higher than students

in the sequential literacy
comparison group on all measures.

(Sonia Soltero et al 2016)

www.TeachingForBiliteracy.com
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_ Content Allocation: Planning Content in Spanish and English K- 5 _

Biliteracy Guidelines (Beeman & Urow, 2013
*  All students receive literacy instruction (language arts) in both languages every day, beginning at entry into the
program.
* Each language arts class focuses on different standards — NOT the same standards, themes, or stories.
* Students are together for differentiated, but not separate, instruction.
* In PreK-5% grades, content and literacy are integrated.
*  Content (Science, Social Science and Math) is taught in one language only at each grade level. This is called
content allocation.
Option A: 80/20 Model
Math and Social Studies move to English in grade 3. Science remains in Spanish, K-5.
Spanish Bridge English
Kindergart; 80% (end of every unit): 20%
80/20 Language Arts panish to English: Language Arts
Science e Language Arts
ocial Studies e Science
vie e Social Studies
First Grade 70% e Math 30%
70/30 Language Arts Language Arts integrated
Science 1 and 2 (end of every unit): with Social Studies
Math Spanish to English:
e Language Arts/ Science
Second Grade 60% e Math 40%
60/40 Language Arts English to Spanish: Language Arts integrated
Science e Language Arts/Social with Social Studies
Math Studies
Third Grade 50% 50%
50/50 Language Arts Language Arts
Science Social Studies
Math
Fourth Grade 50% 3.5 Grade: (end of every unit) | 50%
50/50 Language Arts Language Arts
Science Spanish to English: Math
e Language Arts/Science Social Studies
Fifth Grade 50%Language Arts English to Spanish: 50%
50/50 Science e Language Arts/Social Language Arts
Studies Math
e Math Social Studies

32
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Concept A

Concept B

All students have a dominant language (L1
and L2)

Many students are developing bilinguals
whose first language is bilingual.

When students use Spanish and English
together (“Estoy estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both their
languages, and this mixing is predictable and
to be expected.

Programs teach literacy in one language
(L1) and transition once monoliteracy has
been established. (Sequential literacy)

Programs teach literacy in 2 languages daily
from Kinder on, and help students transfer
what they know in 1 language to the other
and vice-versa (Simultaneous literacy).

Programs develop
monolingual systems:
units in one language,
assessments in one
language, schedules that
mirror the general
education setting, etc.

Programs develop
biliteracy systems:
biliteracy units (Spanish,
the Bridge and English),
biliteracy assessments,
schedules that include
daily Spanish literacy and

Hl | r 1ola 1248

33

Concept A Schedule

Sample Biliteracy Schedule
80% of Day in Spanish and 20% of Day in English

[ Time [ Subject | Languag |
I T T 1
8:20-10:10 Spanish Language Arts /English Language Arts
(alternating language by unit- one unit in Spanish Alternating
and the next unit in English)
language by
unit
10:10 - 11:00 Intervention Block Student Choice
11:00-12:00 Specials Mostly English
12:00 - 12:45 Lunch Student choice
12:45 -2:00 Math in Spanish
e Oracy development SPANISH
e Math skills and practice or Mandarin
e Reading and writing as applied to math
2:00-3:00 Science & Social Studies (alternating days),. Half the Half in
unit is taught in Spanish and the other half in English, S ish d
or vice versa. panis . an
Half in { 4N
English \"

www.TeachingFor!

34

6/18/26

17



. Sample Biliteracy Schedule — 80% of Day in Spanish and 20% of Day in English

Time

Subject

8:00-8:20 a.m.

SEL and C Ci

Spanish

8:20-10:30
a.m.

SS/Spanish Language Arts OR
Science/Spanish Language Arts
(alternating units)

engage in...

e Oracy

e SS/Science experiences/inquiry

«  Whole group instruction

e Writing (independent, small group and
whole group)

* Reading (independent, small group and
whole group)

« Foundational Skills and Language
Comprehension (Word Study)

o _Independent Practice

10:30-11:00
a.m.

Over the course of each unit, the students will

SPANISH

Or MANDARIN

based on student need

11:00 a.m.—
12:00 p.m.

Specials

half in English

If possible, half are offered in Spanish and

12:00 - 12:45
p.m.

Lunch

Student choice

12:45-2:00
p.m.

Math in Spanish
e Oracy development
* Math skills and practice

2:00 -3:00 p.m.

English Language Arts

engage in...

e Oracy

* Experiences

e Whole instruction

e Writing (independent, small group and
whole group)

e Reading (independent, small group and
whole group)

* Foundational Skills and Language
Comprehension (Word Study)
*__Independent Practice

35

SPANISH

Over the course of each unit, the students will

ENGLISH

Concept B
Schedule

Daily Spanish
or Mandarin
Language Arts

Daily English
Language Arts

- Sample Biliteracy Schedule — 50% of Day in Spanish and 50% of Day in

Social Studies and Language Arts
Over the course of each unit, the students will
engage in...
o Oracy
*  SSexperiences/inquiry
e Whole group instruction
* Writing (independent, small group and
whole group)
Reading (independent, small group and
whole group)
Foundational Skills and Language
Comprehension (Word Study)
Independent Practice

English
Time Subject Language
8:00 — SEL and Classroom Community Building Spanish
8:20
8:20— Science and Language Arts
10:45 Over the course of each unit, the students will
engage in...
« Oracy
* Science experiences/inquiry SPANISH
* Whole group instruction
*  Writing (independent, small group and .
whole group) Or Mandarin
« Reading (independent, small group and
whole group)
* Foundational Skills and Language
Comprehension (Word Study)
* Independent Practice
10:45 to
11:15 based on student need
11:15- Lunch/Recess Student choice
12:00
12:00- Math - over the course of a math unit, the
1:00 students will engage in:
e Oracy development
o Math practice ENGLISH

ENGLISH

in English

Daily Spanish
or Mandarin
Language Arts

Daily English
Language Art

www.TeachingFor!
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Sample Middle School Schedule
I

8th Grade Student Schedule

Subject Language
Period 1 i i i
Period 2 Language Arts [Spanish
Period 3 Elective English
Period 4 Math English
Period 5 i i
Period 6 Language Arts |English

www.TeachingForBiliteracy.com

37

Sample Course Offerings — Woodstock High School, lllinois
At the high school level, biliteracy is often organized around credit hours -_a minimum of 8 in
the non-English language. And, while the dual language students may be together for the
Spanish medium classes, they may or may not be together for the English medium classes,

Option)

Option)

Global Issues
International Business

depending on the size of the dual language program and the size of the secondary school.

Woodstock High School Course
Offerings for Dual Language
Program: All taught in Spanish

Vistas del Mundo Hispano Il

Biology (Honors (Honors Option)

AP Spanish Language

World History (Honors AP Spanish Literature

Perspectivas Literarias
Intro to Latin American Studies
(2020 school year)

1893 Advanced Conversation and
AuUro ra‘}»—— Phonetics (Dual Credit)
U niversity Latin American Studies (2020)

(Dual Credit)

www.TeachingFor!
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Language and Content Allocation Plan

Determines:

Daily
Schedules

Materials

Biliteracy Curriculum/Units

www.TeachingForBiliteracy.com
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/1K Describe roles and

Yearlon

Kindergarten: Language and Content Allocation 80% Spanish; 20% English

Next Generation Science.

Allinois Social Science

Next Generation Science

‘Next Generation Science

llinois Social Science

40

Standards: ‘Standards: ‘Standards:
hrsvities of peopie n autorty A kLSt ’ 7
/2K 8 vela ETHX pattems of what plans and animais | S5-EC-1-K : e
ligh 'd animals e 5 1
fand oisideof e school. R it SSH2K Examine the KESS2.1 Use and share
|
s soclal Science Inauiry. | K.pS3.2 Use tools and materials | ives. et bl sign i dscormel i) :;-nm pul
1.K-2 Create questons to help | Provided to design and build a | $8.G.2K Identify and explain i ’ . K-PS22 Analyze data to do
incuiy abouta topc wih | structure that willreduce the | how people and goods move. peopie 11 design soluon wors o
poer ight on m . ime. - Suppored by evdence for ow planis intended to ch
3.2 Gatherinformaton rom | Earts surface. K-ESS2-2 Construct an argument
K-ESS2-1 ‘supported apull.”
ftfrom acuts andior peers e e | 2 e tarants ki needs. KESS21
(52 Ask and answer BBt ey o | um 515,162 Creat quesions to | KES83.1 Use g model e rprosert obsenalons ofocal weand
ons . Sn/as esess boul 2 9P | diferent plants and animals (including Hime!
o Lt ase) w"",! CHEDEES || St i K-2-ETS1-1 Ask questions,
ey observations, and gather s observatons, and gather
information about astuation | $8.15.3K2 o b ot e ot i e information about  siuatior
! people mene, places they live. iving things in the loca ant to change to define a 4
unfairy. that can be K-2-ETS1-1 Ask questions, make . K-2-ETS11 Ask questions, make
217 peers questions.
| see unfaimess—this includes = obsseyations, snd) $S.1S.3.K-2 oharros
el of anew or improved objector | SSS.5.K-2 Ask and answer | information about a situation people ! abauta situation people wani to oy improved object o tool.
i from SS.IS.5.K-2
}2.18 1 willsay something or ten | t00l. 5 7 i nd
plo | explanations. of
i o my part o be kind eveni1| skotch, draving, o physical the development of a now or ‘adults andpr peers dovelopment o a new o improved | gxpianations. ‘same problem to comparo tf
improved object or tool. **(The 8S.1S.5.K-2 Ask and answer e strengths and weaknesses ¢
249 wil spoakupordo | of an object helps it function as f otk BE Ee = petne
o | oen oo ety me | ot
220 i i classmates D)
e our classroom airfor
. Writing Standards - Writing Standards - Writing Standards - Writing Standay
[Vriting Standards - Writing Standards - Unlidlafy S Writing Standards - WK.3 Narrative W.K.1 Opinion W.K:2 Informational W.K.3 - Narrati
W.K.1 Opinion W.K.2 - Informative W.K.2 Informative W.K.3 Narrative (Poeral Nerehia okt (Petition) (Fact Sheet) e raanat
(Personal Essay) (Weather Report) (Informational Book) (Fantasy Story) 7, W.K.6, WK.7 W.K.6, WK.7
i WK7 WK.5, WKT WK.5, WKS W.K5, WKS i
- Fi hi Syeam e i -t AL
24,01K26,01K27, 1UX 211 DezaDKsACK2H P e ek B e
pld@ui [ EsoE@eian iz Ll B Essential Question: How do we show emotiof
rag,
e How can we work e e
together as a team?
Innu Standards - WK.2 | | Writing Standards - WK1 Writing Standards - WK.3 - Narrative (Memoir) Writing Standards - W.K.1 Opinion (Letter) Writing Standards - W.K.2 Informative
formative (List )WK Opinion (Review) WK.7 W5, WKS W5, WK, WK WK, W,
eading -|2| Rudl ﬁ B ading il Texts Reading Standards - Informational Texts 3 ] Reading Standards - Literary Texts
nformational Texts | % Literary Texts  |&|(Z RLK.2, RLK.3, RLK.4, RLK.8 RLK.6, RLK.8, RLK.9 = : RLK2, RLK4, RLK.7, RLK.9
LK.2, RLK5 RLK.75 |g RLKIRLK7,RLKI|S 3
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peration Science Standards:
. Make observations to determine the effect of

n Earth's surface.

. Use tools and materials provided to design and
fructure that will reduce the warming effect of
bon Earth's surface.*

1. Use and share observations of local weather

s to describe patterns over time.

1-1. Ask questions, make observations, and

formation about a situation people want to

o define a simple problem that can be solved
fhe development of a new or improved object or

1-2. Develop a simple sketch, drawing, o

[model to ilustrate how the shape of an object
function as needed to solve a given problem.

Next Generation Science Standards:

K-LS1-1. Use observations to describe pattems of what plants

and animals (including humans) need to survive.

K-ESS2-1. Use and share observations of local weather

conditions to describe patterns over time. 1

K-ESS2-2. Consiruct an argument supported by evxdence der
hange the

Kindergarten: Language and Content All

150%

animals (including humans) need to survive.

-ESS2-1. Use and share observations of local weather conditions
BT L

-ES52-2. Construct an argument supported by evidence for how

nse
se presenl the relationship between

the needs of different planls and animals (including humans)

and the places they live.

K-2-ETS1-1. Ask questions, make observations, and gather

information about a situation people want to change to define.

environment to meet their needs.
SR L B B
needs of
places they liv.

K-ESS3-3. Communicate solutions that wil reduce the impact of
humans on the land, water, air, andlor other living things in the
ocal environment.*

T

Next Generation Science Standards:

K-PS2-1. Plan and conduct an investigation to compare
effects of different strengths or different directions of pus
and pulls on the motion of an object.

K-PS2-2. Analyze data to determine if a design solution
as intended to change the speed or direction of an obje
a push or a pull..

K-ESS2-1. Use and share observations of local weather]
conditions to describe patters over time.

K-2-ETS1-1. Ask questions, make observations, and gal
information about a situation people want to change to
simple problem that can be solved through the developry
anew or improved object or tool. 1

a simple problem that can be solved through the
of anew or improved object or tool.1. **(The bundie only
inciudes part of this PE; the PE is not fully assessable in a unit
of instruction leading o this bundle.)

K2 . and gather y: from tests of two objects des}
formati n people want tosolve the to compare

S I a of how each performs.

new or improved object or tool

riting Standards - W.K.2 - Informative
(Weather Report)

Writing Standards - W..3 Narrative
(Fantasy Story)
w.

Writing Standards - W.K.1 Opinion
(Petition)

Writing Standards - W.K.3 - Narrative
(Personal Narrative)

K5, WK8

.5 WK.7 W.K.7, WKS -
lish Lan Unit 4- Social Studies and English Languagd

Myself and My Choices - Economics.
How do my views and those | EssentiallQuestion: [Howdo my d,,,m,“ Essential Question: Where do | come Essential Question: How do | and othef
to fairness in my (hom chool) affect me? | (from? the things we need and want?
ot == H1: Understands historical chronology Sl
HIKA ey

G2, Understands human interaction with the environment.
imate,

ovents.

E1IK2 Explatwhy pecpl have o Mk oices bewoen 1o and vants.
E2 Undorstands the components of an economic sysiom.

H2.
s o o s v s D
egi H2K1
i fer e, H2K
e i i o
rots bt e AN nd. Ha. Understands how historical events inform analysis of
e HAK tomake
decisions.
. o K2 denty difrent ypes and partsof documents.

i S o snayes and vast clains.

lmhm.nm-‘-&hmmmd—mm\n.—-mm»

iy asea
Db s

sss2:
$883: Delberates public issues.
sssa:

h parposes and oran ot and mtornation|
rolationships and US forolgn poy
Gkt ‘andccabons ofvioe nons and bands i yourarea
C3K2 oty Koy tochnloges and nauralrsoutcs g bancs
Vel it contatwin Eurpasns n Amar

Vakes, ratonshis, and charactrstcs ofibes n i

audience

communicates with a key audience
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g Standards - W.K.1 O

Writing Standards - W.K.2 Informative

Writing Standards - W.K.3 Narrative

Writing Standards - W.K.2 Informational

oster Presentation) W.K.7, W.K.8 (Informational Book) (Personal Narrative including a Timeline) (Fact Sheet)
W.K.5, WK7 W5, WKS Kl
ading Standards - Literary Texts = E1; =
RL.K.3, RL.K.5, RLK.9 4 Reading Standards - Informational Texts =% Reading Standards - Literary Texts. =S| | Rl SEEien ol i
© RIK.2, RLK.5, RLK.6, RLK.7 3 RL.K.2, RLK.6, RL.K.7 = E RILK.3, RLK.4, RLK.8
Grade Level 2nd Language and Cc| U"! '“'n?;" v s Cotont an sracyOutcames
L St Formali s
« Conent andLL a nt
ling Oracy and Background Knowledge n
Y o
o e S
Standards. Content Standards i throughout the unit BT
i1 . 2.p81.4. Constru H
thatfine chang | Reading Comprehension Content Area Instruction o | S
s rsed)| * Comprehensive lteracy routines, strategies  Inquir < e
26512 Analyze data obtained from testing diferent | and reading behaviors. « Investigations @
o determine which aterals have the popertes tht o[ Writing o B por oo
oned o o os the |+ Comprehensive lteracy routines, srategies « Experiences. P | B
e e T o 2051, Constuctanagument wih eience atsome || habJgts. D |Eren
SN e et e 265503, ovain | FouNdational kil and Language L R | rr—
K2.ETS1.1 Ask questions, make obsenations, and gath and some cannot. aater 1 e | COM! Mun-lon (Word Study) B | ety me
e e 24521 Planand conduct n nvestigaton to determine. 2 . Awareness, Phonics, Decoding, »
liquid. sm.a.m;, Onmg phy R ——
e o 21522, Deveop simple madel tha mimcs the . 1y background knowedge, syntax, ===
2.2 Informative Writing: Lab Report W 2.1 Opinion Writing: Petition Fillers W 2.3 Nai| Summative Assessment 2 » Writing: Fictional
Point of View
25 W27 w28 w25 Fillors: W 2.8 w27  Fwa2. Brldgmu»s I'Tmr:r'l‘shr Bridge — Transfer Prwuu Bridge: Contrastive Amnym
Informational Texts Titerary Texts Informational 1 S by o terms of phonology, morphol \oﬂy‘
Asisedice syntax and grammar, and pragmatics.
it 2 ELA & Social Science: History ofa |[Unit 3 ELA& Soc "
ELA & Social Science: Civics of a munity oMY font. n ntent utcome
T e e : | *+ Conlen vea Sindaris CotontandLracy Outomes
1 F
that ocuses? G T e B armp 0 « Content and Literacy Big Ideas ‘Summative Assessment
Standards: Peiomanc Santass = — O o
— Standaras
e T Gl b : 3
Delberste publcsues 52 i b 2 . A e
© G 1 Understands the n.umg Comprehension Content Area Instruction o
i - e g v Comprehensive Iteracy routes, stiategies |+ Inauiry =3
Undrtadshe e s, rdn maor eensnistory it . s
= " s . e Writing « Experiments
e "‘-l'm';“uf‘""w‘ " CrmEm Rl I IR EEED | o BemmeD >
e L ‘and writing behaviors. »
Foundational Skills and Language @
@
: W 2.3 Narrative Writing: Person: cket: W 2.1 Opinion Writing: Persuasive ||Bucket: W22in | Ehoncme fueiensss, Bhonics, Decodns, B | faecm
tive W25 W28 ter W25 W27 Sheet W25 V|, ocabulary background knowledge, syntax 3
a
ITERARY TEXTS LITERARY TEXTS [ B[T]__NeormATo | Summative Assessment (:D
2.3 RL25 RL27 RL22 RL25 RIL28 tls[rizs Rz -~
sz Bridge — Transfer Practice | Bridge: Contrastive Analysis
Istonk "
‘Speaking, Reading, and Writing in | terms of phonology, morphology,

www.TeachingForBiliteracy.com
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Assessment Framework for
Language Learners

Language Proficiency Academic Achievement

Listening Speaking Reading Writing Science  Social
Studies

Plan and Assess Language Plan and Assess Content
Instruction Instruction

Dual language teachers are first and foremost
language teachers.

www.TeachingForBiliteracy.com

Assessment Framework for
Language Learners — en espanol

Language Proficiency Academic Achievement

Listening Speaking Reading Writing Language Math Science  Social

Arts Studies
Plan and Assess Language Plan and Assess Content
Instruction Instruction

www.TeachingForBiliteracy.com
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I
Assessment Framework for

Language Learners —in English

Language Proficiency Academic Achievement

Listening Speaking Reading Writing Language Math Science  Social

Arts Studies
Plan and Assess Language Plan and Assess Content
Instruction Instruction

www.TeachingForBiliteracy.com
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[ Assessmant bn Langusge Prog |

Adapted from Gottlieb, M. and Nguyen D. (2007). and ility in L
Programs. Philadelphia, PA: Caslon Publishing
Principles:
e Assessment should capture student growth in both and demic achi in each
language.
* Formative assessment should mirror instruction and should be administered and collected over
time using rubrics, checklists, and other assessments.
e Standardized assessments reflect district, state, and federal guidelines.
Language of I L I I ic Achi I
F ive (o i
during the scl ear):
ﬂ Interim: Interim:
Standardized r once): Standardized:
Formative: Formative:
m Interim: Interim:
4
\.1/
Standardized: Standardized:

46
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SAMPLE: Assessment in Language Programs

Language of Language Assessments i i
Instruction
Formative or Instructional: Formative or Instructional:
e Language Development Rubrics for e Writing rubrics in Spanish
Spanish (WIDA CAN DO descriptors) * Reading Inventories
Spanish * Oracy Anecdotal Record Charts o Dictado Checklists
o Initial oracy for science e Content area project rubrics
o Oracy before reading * Teacher made tests
«  Spanish as a Second Language o Performance based tasks
Checklists * Anecdotal Record Charts
« Language Development Rubrics
* Speaking Rubrics
« Listening Rubrics
Interim:
e Language Development Rubrics for EDL2 or STAR
Spanish (WIDA CAN DO descriptors)
Summative/ Standardized:
« AVANT STAMP Language
Proficiency Test Standardized:
«  DELE (from Spain) . S
* ELLOPA (PK-5) o APRENDA
e« LAS Links espafiol
Formative or Instructional: Formative or Instructional:
« Language Development Rubrics o Writing rubrics in English
(WIDA’s CAN DO descriptors) used * Reading Inventories
English formatively e Spelling Growth
e ESL Checklists e Fluency Measures
e Language Development Rubrics e Content area project rubrics
e Speaking Rubrics e Teacher made tests
* Listening Rubrics e Performance based tasks
e Reading and Writing Rubrics e Anecdotal Record Charts
Interim:
e Language Development Rubrics for
English (WIDA CAN DO descriptors)
Standardized:
Standardized: e State large scale testing (PARCC and
®  ACCESS (WIDA states) Smarter Balance) example: lllinois
e CELLA (Florida) Assessment of Readiness
e ELPAC (California)

47

Oracy for Reading: Side-

Formative Assessme!

1t 2 Oracy Before

Texts Anecdotal Record Chart — SAMPLE

Standards

‘Outcomes (to be decided based on the needs of students and the planned activities)

RI.4.1 Refer to details and examples in a
text when explaining what the text says
explicitly and when drawing inferences
from the text.

A Identify what a text says explicitly.
8. Identify inferences that can be drawn from a text.

C. Distinguish between what the text says explicitly, and inferences drawn from the text.

by-Side

nt3
RI.4.3 Explain events, procedures, ideas, V. Identify concepts in a text. lultiple Opportunities)
or concepts in a historical, scientific, or
technical text, including what happened
and why, based on specific information in
the text.
Language [ Sensory Supports | Graphic Supports Supports |
tion in a text
ition in a text
Student name: Identifie les of Identifies examples ingui 1
conceptsinatextby | productive language | of what the text says | of inferences that can |  between whatthe | productive language Productive Productive Language:
exhibiting receptive | by speaking words explictly be drawn from a text. | textsays explicitl, | by speaking words Language: (Observed when asked
language (actions with TPR and inferences drawn with TPR to (Observed in whole | individually or during
during TPR) fromthe textby | distinguish between
exhibiting receptive | what the text says group, small group, | independent work)
language (actions explicitly, and and/or pairs) When prompted, the
during TPR) inferences drawn With modeling and | student can accurately
from the text picture support, the | orally produce the
Provienen Provienen To que dice el texto | Lo que dice el texto student can orally | academic language
Biocombustibles Biocombustibles explicitamente explicitamente produce the (words, phrases, and
Combustibles fésiles | Combustibles fésiles academic language | complete sentences)
Queman Queman Una inferencia tnainferencia (words, phrases, and | when shown the
Porlotanto Por o tanto usondo detalles y usando detalles y complete sentences) | corresponding picture or
A pesar de que A pesar de que ejemplos del texto ejemplos del texto when a picture or the movement.
Provienen Provienen Lo que dice el texto Lo que dice el texto :::;:::: :::'
Biocombustibles Biocombustibles explicitamente explicitamente academic language
(Combustibles fésiles Combustibles fésiles
Queman Queman Una inferencia Una inferencia is referenced.
Por o tanto Por lo tanto usando detalles usando detalles
Apesar de que Apesar de que Cempios deltexto. | ciemplos deltexto 9/15 - orally 9/27-Able to use

WWW.

explicit and implicit

produced term
‘implicit
informationinatext | information’ while
when prompted by working with a
teacher small group

sentence stems: “The
text explicitly says,
can infer...”

48
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Writing Domain: Side-by-Side

Nivel 1
Entrando

Nivel 2

Nivel 3

Copiar lenguaje escrito
Usar lenguaje nativo (L1
cuando L1 es el medio de
instruccién) para formar
palabras en inglés
Comunicarse a través de
dibujos

Etiquetar dibujos u objetos
conocidos

Proveer informacién
usando organizadores
grificos

Crear listas de palabras/
frases usando bancos de
palabras

Completar oraciones en las | +
que se ha provisto e inicio
siguiendo un modelo

Describir personas, lugares,
y objetos segtin cjemplos y
modelos ilustrados

Participar en estrategias de
pre escritura (cjemplo: uso
de organizadores grificos)
Crear oraciones simples
con bancos de palabras/
frases

Participar en escritura
interactiva

Dar informacién con
contenido académico
usando gréficos o apoyos
visuales

Crear oraciones originales |+
Crear mensajes con un

propésito social (¢jemplo:
una carta para un enfermo) | *
Escribir en un diario
acerca de sus experiencias | *
personales

Usar recursos de la clase
para crear oraciones
(cjemplo: usar diccionarios
ilustrados)

Crear una serie de
oraciones para responder
preguntas

Producir oraciones con
1 1

Crear cuentos

Explicar procesos o
pasos usando oraciones
relacionadas entre si

opuezued|y - 9 [SAIN

Buy: g

Baseline First Trimester Second Trimester Third Trimester
* Copy written inguage * Provide information using | * Engage in prewriting * Produce original sentences | * Create a related series of
o Use first lanpuage (L1, graphic organizers aategies (.g., use of * Create messages for social sentences in response to
when L1isa medium of | * Generate lists of words/ graphic organizers) purposes (e.g., get well prompts
@ | instruction) e help form phrases from banks orwalls | * Form simple sentences ands) + Produce content.relared
z words in English + Complete modeled using word/phrase banks |+ Compose journal entries sentences
£ |« Communicate through sentence startecs (e.g. “1 * Tarticipate in interactive about personal experiences | * Compose stories
; drawings like _") yournal writing * Use classroom resources * Explain processes or
* Label familiar objects or * Describe people, places, * Give content-based (e.g., picture dictionari dures using d
pictures or objects from illustrated informatica using visuals o compose sentences sentences
examples and models or praphics

49

Sample Biliteracy Writing Rubric

Spanish: Evidence
and notes

Writing Element

notes

English: Evidence and

* Introduction and conclusion
* Writes to the topic
* Logical organization

Mechanics

* Complete sentences
* Correct punctuation
* Accurate spelling

* Paragraphs

Bilingual strategies

* Phonology

* Morphology

* Syntax and grammar
* Pragmatics (language use)

www.TeachingForBiliteracy.com

Page

112 in
the Writing
Chapter

50
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_ Literacy Squared Writing Rubric- Grades K, 1,2,3,4, and 5 (circle grade)

Spanish CONTENT English Score
Score

10 Focused composition, conveys emotion and uses figurative language, is 10
engaging to the reader; clearly addresses the prompt; book language

9 O ization of ition includes effective transitions and vivid examples 9

8 Writing includes complex sentence structures and has a discernible, consistent 8
structure

7 Sense of —Clear i ion and clear 7

6 Includes descriptive language (use of adjectives, adverbs at the word level) or 6
varied sentence structures

5 Main idea discernable with supporting details, or main idea can be inferred or 5
stated explicitly, or itive vocabulary; may include unrelated ideas

4 Two ideas — / like my bike and / because it is blue 4

3 One idea expressed through a subject and predicate, subject may be implied — 3
(1 like my bike, gpg, or run)

2 Label(s), list of words; may communicate an idea without subject and predicate 2

1 Prewriting: Picture only, not readable or written in a language other than the 1
prompt.

0 The student did not prepare a sample. 0

STRUCTURAL ELEMENTS

5 Multiparagrap! ition with accurate ion and 5

4 Controls most structural elements and includes paragraphing 4

3 Controls beginning and ending punctuation in ways that make sense and is 3
attempting additional structural elements (commas, question marks, gyiQoes.
apostrophes, elipses. parentheses, hyphens, and i i

2 Uses one or more of the structural elements correctly 2

1 Uses one or more of the structural elements incorrectly 1

0 Structural elements not evident 0

SPELLING

6 Accurate spelling 6

5 Most words are spelled 5

4 Majority of high-frequency words are correct and child is approximating 4
standardization in errors

3 Most words are not spelled conventionally but demonstrates an emerging 3
knowledge of common spelling patterns

2 Represents most sounds in words and most high-frequency words are spelled 2
incorrectly

1 Represents sounds in words 1

0 Message is not discernable [

51

d 1

Program Design R ions: P ing for Biliteracy

Biliteracy Recommendations fof Pre-K:

« Biliteracy PreK classrooms are developmentally appropriate PreK classrooms (Developmentally

Appropriate Practice, NAEYC Position Statement Adopted April 2020)

« Students are provided integrated, engaging learning experiences in each language every day that
they are in class.

» Teachers and other adults engage students in each program language at different times of the
day. This is called language and content allocation.

« Students are together for differentiated, but not separate, instruction.

o Instruction is facilif str i inone; by the teacher, and all materials are in that
language. Classroom instruction includes a variety of supports, high leverage strategies, and the
development of oral language and background knowledge that promotes student comprehension
and production.

Biliteracy Recommendations for K-5:

« All students receive literacy (language arts) instruction in each program language every day,
beginning when they enter the program (TK/PK/Kindergarten). Each language arts class is
cor ized around a ingful theme or topic in which all components of literacy are taught
and addressed as interconnected practices that support each other.

o Itis highly recommended that each literacy class cover different standards and themes or
topics to reduce redundancy and optimize transfer.

o Instruction is facili tr ically in one language by the teacher, and all materials are in that
language. Classroom instruction includes a variety of supports, high leverage strategies, and the
development of oral language and background knowledge that promotes student comprehension
and production.

« Students are together for differentiated, but not separate, instruction, ensuring all students are
present during Tier 1 instruction.

« In Pre-K—5¢ grades, whenever possible, content and literacy are integrated.

« If possible, each content area (math, science, social studies) is taught in one language only at each
grade level. This is called content allocation.

www.TeachingFor!
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development of oral language and background knowledge that promotes student comprehension|
and production.

Biliteracy Recommendations for K-5:

All students receive literacy (language arts) instruction in each program language every day,
beginning when they enter the program (TK/PK/Kindergarten). Each language arts class is
contextualized around a meaningful theme or topic in which all components of literacy are taught]
and addressed as interconnected practices that support each other.

e Itis highly recommended that each literacy class cover different standards and themes or
topics to reduce redundancy and optimize transfer.

Instruction is facilitated strategically in one language by the teacher, and all materials are in that
language. Classroom instruction includes a variety of supports, high leverage strategies, and the
development of oral language and background knowledge that promotes student comprehension
and production.

Students are together for differentiated, but not separate, instruction, ensuring all students are
present during Tier 1 instruction.

In Pre-K — 5+ grades, whenever possible, content and literacy are integrated.

If possible, each content area (math, science, social studies) is taught in one language only at each
grade level. This is called content allocation.

53
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Concept A

Concept B

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once
monoliteracy has been established.
(Sequential literacy)

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy systems:

biliteracy units (Spanish, the Bridge

and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.

54
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Fixed Mindset

Growth Mindset

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once
monoliteracy has been established.
(Sequential literacy)

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy systems:

biliteracy units (Spanish, the Bridge

and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.

55

Monolingual Perspective

Multilingual Perspective

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once
monoliteracy has been established.
(Sequential literacy)

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy systems:

biliteracy units (Spanish, the Bridge

and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.

www.TeachingFor!

56

6/18/26

28



You do NOT have to be
bilingual to employ
biliteracy mindset....

But you must have the

mindset!

www.Teac

hingForBiliteracy.com
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- Comparison of the Monolingual and Multilingual Perspectives

Area

Monolingual Perspective

Multilingual Perspective

Perspective of
Student
Language
Ability

Students have a dominant language (or L1,
first language).

‘All students have an L1. For many students, their L1
is bilingual. All students become developing
bilinguals as they engage in biliteracy.

When students make linguistic
il i : itisa

Students are expected to use language ke

sign of confusion or that they have gaps in
their language development.

bilinguals. and
prepares for linguistic approximations.

Students are expected to produce
“monolingual-like Spanish”, especially if
they come from a Spanish speaking family.

Students are expected to make linguistic
approximations, and classroom instruction
strategically moves students from informal to formal
language.

Students receive literacy instruction in
their L1. L2 literacy instruction occurs
later.

Students receive robust literacy instruction in BOTH
languages, from the moment they enter the
program.

Structure

Curriculum,
Instruction and

Students are placed in either a Spanish
literacy/language or an English
literacy/language class based on their
strongest language.

Students are placed in a biliteracy program that
develops literacy in both languages, developing and
then building on students’ oracy skills. Students are
integrated all day and exposed to literacy in Spanish

and literacy in English from Pk-5 (at a minimum)

Literacy instruction in each language looks
like monolingual instruction. For example,
during English literacy instruction, the
biliteracy students are taught the same
way and follow the same units of
instruction as the

Literacy instruction in each language is standards
(TEKS and CCSS) based and reflects best practices in
biliteracy instruction for developing bilinguals. For
example, language acquisition practices are
integrated with content and literacy instruction as
the norm, in both English and Spanish.

Spanish and English are thought of as
separate, and students do not work across
both languages.

The Bridge is pre-planned, and it explicitly teaches
students how their two languages are similar and
different, thereby developing metalinguistic
awareness, even in English-only programs of
instruction.

Students are assessed in each language
separately. Bilingual programs follow the
monolingual assessment calendar,
adjusting it to two languages.

Students are assessed in both languages. Bilingual
programs create an assessment calendar that
captures what students can do in both languages;
not necessarily doing everything twice (reduce
redundancy and optimize transfer).

Itis expected that bilingual/dual language
schedules look like those in the general
education (monolingual) program.

Units of instruction are anchored in
standards, use sheltered instruction
strategies, and focus on instruction and
assessment in one language, Spanish or

Bilingual/dual language schedules intentionally look
different than those in the general education
(monolingual) program.

Units of instruction are anchored in standards, use
sheltered instruction strategies, and focus on
instruction and assessment in three linguistic spaces:
Spanish, the Bridge, and English.

English.

Page 18

58

www.TeachingFor!

6/18/26

29



|
Turn and Talk:

* Does your school reflect a monolingual or
multilingual perspective of language? What
tweaks can be made?

* Does your district reflect a monolingual or a
multilingual perspective of language? What
tweaks can be made?

* Do you reflect a monolingual or multilingual
perspective of language? What tweaks can

you make?
\1J/
www.TeachingForBiliteracy.com ’
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|
Agenda

Y The Multilingual Perspective

e Strategic Use of Teacher Language:
Establishing a Language Policy

* Developing Biliteracy Schedules

\lJ
www.TeachingForBiliteracy.com
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Language and Content Allocation Plan: VUSD DL Programs run TK-12th grade. Elementary students follow an 80/20
model (80% instruction in Spanish with 20% in English in TK/K gradually balancing to 50% of the day in each language in
the older grades) because research shows it is the best model for our English Learners. Our secondary DL students
receive 1-2 classes in Spanish each year. To meet the goals of DL, teachers are expected to remain in the language of
instruction per allocation plans while providing necessary language acquisition supports and strategies. Students are
expected to engage in the language of instruction and push themselves to continuously build proficiency in all language
domains.|VUSD DL students aim to graduate with a Seal of Bilingualism and Biliteracy on their High School Diploma.
Many of our students pass the Spanish Advanced Placement exam used by universities while still in Middle School.

Pedagogy: We achieve our goals by ensuring our pedagogy is culturally sustaining, research-based, and purposefully
orchestrated to meet the needs of dual language learners. We explicitly use metalinguistic knowledge and
translanguaging to develop three linguistic spaces for our students: Spanish, English, and a bridge between them to help
students transfer academic content from one language to another. We plan rigorous, standards-based, integrated
biliteracy units with clear language objectives and authentic materials where students are active, hands-on learners. We
include multiple sensory, graphic, and interactive scaffolds to ensure all students with varying degrees of language
proficiency and literacy in either language can fully participate. All students receive comprehensive literacy instruction in
both languages every day. We regularly collect, analyze, and leverage student learning and achievement data to provide
challenging and supportive instruction for all. We strive for high engagement where students take ownership of their
understanding of oracy, literacy, and content knowledge in both languages across various subjects. Our students develop
a bilingual identity and use their knowledge to work toward a more empathetic and equitable world where all peoples’ rich
cultures, traditions, histories, and languages are valued, learned from, and respected.

www.TeachingForBiliteracy.com
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GUIDING
PRINCIPLES FOR

The goals of Dual Language ]

Three Pillars of Dual Language Education

Bilingualism Grade-Level Cross-

and Academic Cultural
Biliteracy Achievement Competence

©2016 Center for Applied Linguistics

www.TeachingForBiliteracy.com

62

www.TeachingFor! 31



6/18/26

Language Expectations:
Students and Teachers

4
\1J/
www.TeachingForBiliteracy.com
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I
A language policy
establishes expectations for
teacher and student
language use, primarily for
the non-English language.

~

www.TeachingForBiliteracy.com
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|
Language Policy: Students

* Expectations for Student Use of
Language:

—Students’ use of the language of
instruction is reflective of their
language proficiency level

4
\l/
www.TeachingForBiliteracy.com
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I
Sample Student Profile for:

Isabel

®, . CAN DO Descriptors: Grade Level Cluster 1-2

For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM language leamers can process or produce the language needed to:

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
P X1 * March onl readingof |+ Follow. dtisep |+ C by . U i :
it wories o illutrations onl directicas according o physical ‘meaning from grade-level
) * Camryout two- tothree- | * Sequence pictures of stories | attributes (e.g., size, texe read orally
atep ocal commands (e.g., read aloud (e g, beginning, | shape, color) based ca oral |+ Apply ideas from oral
“Take out your science middle, and end) informatica discussicas to new
g book Now tum topage |+ March people withjobs | * Find decails i illustrated, situaticas
H 257) or objects with functions marrative, or expository text | o [nterpret infocmation from
& f contente + Sequencea series of oral based on ceal descriptions | read aloud el reading of marmative or
13 - vumy ot aral i * Classify obj edi * Identify crivici cpository
S| swemens objects or pictures ipth I descripti + Mentify i
« Mimic gestures or + Locate objeces described atements + Locae cbjects, Bgures, expressed with grade-level §
entssmocisted with | orally places based an visuals and | contenc.specifc langusge | on
statements (e.g. “Thisis detailed oral descripeions T
‘my left hand.") §
* Repear mple weeds, + Usefist bingwge ol in [ Ak ol |+ Ad and |+ Use yin| &
phrases, and memecized. gapt in ceal English (code | narure academic purposes chss discusicns
chunks of language switch) * Express felings (., "Tm [+ Participare in class * Express and support ideas
* Respond o visully- * Repeat fcts or satements ) di I with exampl
| wppomed (e, calendi) |+ Describe what peogle * Retell simple stories from | social and acadeanic topics |+ Give oral presentations
Z | aquestions of academic do from action pictures picture cues * Retell stocies with details ca content-based topics
S| concorwibonewedor | {cg.job . e o srousine |- gy i evel
| pe --LG) of objects (c.g., ink v. float) | eransitions + Initiate conversation with
@ |+ Hentifyand day | o L. life b . o pects and teachers
G| objeas (= g, “smaller” *biggest) | ypocheses
* Participate in whole group + Distinguith fearuwes of
o B coatent based phenomena
(e.g., caterpillar, burterfly)
The CAN DO Descriptors work i cojuncion wih the WIDA Peformunce Definiionsof e Enlih L proficiency . The Pecformance Defiic h
criteria (1. 2 ¥ usage; and 3. & il increasing quality and quantity of students’ the
Jevels of languaee proficiency
Baseline First Trimester Second Trimester Third Trimester
VvV vvaisucninge \.II’ niciuvy.vvin
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]
Sample Student Profile for: Isabel

(continued)

(3] . CAN DO Descriptors: Grade Level Cluster 1-2

For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM  langusge leamers can process or produce the language necded to:

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing ridging

« Wentify symbels, icons, | » Search for pictures + Make text-toelf + Put woeds in ceder to form | + Begin using fearures of
and environmental print associared with word. coanections with sentences nco-fiction trat toakd
+ Coanect print to visuals patterns. prompting * Identify basic clements of comprehension
QO |+ Maxch reallife familiar . dfy and interpret pre- |+ i h feticnal stori ticle, | * Use Jearning stracegies (e.g.,
2 | objecrs o labels caught abeled dingrams series of pictures seving, characten) context clues)
O |+ Followdicections wing | * Match vice w priocby |+ Sorcl . level * Identify main ideas
S| digramsor picwrs pointing to icons, letters, oc | words ineo categories directicns + Match figurative langusge
4 illuserated words * March pheases and. * Distinguith berween toillustrations (e.g., “as big §
* Sort words into word sentences to pictures general and speific a2 2 bouse’) o
families languige (eg., Aower: .
rose) in coatext E-4
*+ Copy veinea bngusge |+ Provide nformaion wiog |+ Enggen pewriog + Prodoce rignalsentences |+ Creste a releed s | 31
« Use fist langusge (L1, hi use of . G sentences in response to
when L1 isa medium of | * Generate lists of words/ graphic n-s-num) purposes (e.g., get well Pprompts
@ | instruction) e help form brases from banks or walls |+ Foem simgl. ) * Produce content.relaced
Z | wordsin English + Complece modeled wsing wordiphrase banks |+ Commpose journal entres sencences
E |+ Communicate through seatence startecs (e.g. T * Participate in interactive about personal experiences | * Compose stories
;‘ drawings like___") youunal widng + Use classcoom resowrces | + Explain processes or
* Label fumillar objectsor |+ Describe people, p . based (e.g. picture dictionari cedures usi
plerues or objects from et | i wing vissals | o compose sentences sencences
examples and models or graphics
‘The CAN DO Descrptors work i cojuncion wichthe WIDA Peformance Deiii i proficiency . The Performance Definic
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. hinguage lity and language processing and use across the
Jevel of language peoficiency:
Baseline First Trimester Second Trimester Third Trimester

B! VI"
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|
Lesson Planning Guide

®, . CAN DO Descriptors: Grade Level Cluster 3-5
W| For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM language leamers can process or produce the language needed to:

Level 1 Level 2 Level 3 5
Entering Beginning Developing ridging
« Poi d pictures, |+ Categori based |+ Followmulisteporal |+ Interpret ol infoemarion |+ Carey cut oral instructions
words, or phrases pictures or abjects from dicecticas and apply to new sicuations | conminiog grade-level,
 Follow one-step oral oral descripeions * Idencify i i * Identify i i
directions (.., phically | i objects | ideas from hlevd | ideasand ing detils |+ C: el
O | orthrough drawings) per onal infoemation oral discourse from ceal discourse: ‘manipulatives to problem-
Z |+ Wentfy cbjects, Ggures, | * Follow two-seep oeal + March literal meanings of | * Infer from and acton oral | solve based on oml
Z | people from onal statements | directions oral descriptions or oral informatica discourse
B | orquesions (e, “Which |+ Drawi oral ceading oo ill * Rele play * Distinguish beeween liceral
2| oociamd) descriptions . " b ot  figurative I P §
« Matchdl d * Evaluate ccal informati onal stocies, proceses, o scientists, historians from ocal discourse:
hinguage nf-ilymur‘ma (e.g. about lunch cptions) |  procedures onal radings, vid + Form opinions of people, | &
muli-media places, or ideas from ol
scenarios z
 Express basic needs or Ak simple, everyday * Answer simpl * Answer oplol . i &
conditions i “Whois based ques ith ing deail planations with evidence
+ Name pre-taught objects, absenc?”) . * Di [ d | * Give content-based
© le, di * Restare based focts | evems coacepes presentacions using
Z | pawe * Describe pictures, events, | * Make predictions o * Give content-based oral technical vocabulary
Z| Recite words or phrases objects, or people using bypocbeses from dizourse | repores + Sequence stzps in grade-
L[ fFompi F everyd: * Offer soluti ial * Offer creative solutions level problem-solving.
& | objects and onl modeling |+ Share basic social ccaflicr ismues/problems g * Explain in detail results
“ |+ Answeryestnoand choice | information with peers |+ Present content-based. * Comparefcontrast ofinquiry (e g, swientfic
questions informatice. content bised funcrions experiments)
* Engage in problem.sclving | and rearionships
The CAN DO Descriptars work in conjunction with the WIDA Peformance Definitions of the English | proficiency . The Pecformance De
criteria (1. linguistic complexicy; 2. vocabulary usage; and 3. kinguage ) cod increasing qualicy and quanticy of student?’ hinguage procesing
Jevels of language proficiency:
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Lesson Planning Guide (continued)

[ . CAN DO Descriptors: Grade Level Cluster 3-5

w | For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM language leamers can process or produce the language needed to:

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing |

* Matchicons e dizgrams |+ dentify eplicit [+ i i + Clsify ious [+ [ i
with froen illu red or dat hs d “and fn dtiple related
* Identify cognates from firse | Xt eraphs they lived bappily ever sources
language, as applicable * Find changes to root words | » Identify main ideas and aftec” —fairy tales) * Answer analytical questicas
o |+ Make sound/symbeliword | i comtext some derails + Match graphi bout grade-level
Z | relations . of story [ * in storie i & * Identify, explain, and give
« Matchil grammar (e.g, ch or Veon di
g phrases in differing. secting) * Use context clues and fen disgram) speech
x . inaally suppes illustraticas to determine | * Find decails that mipport | o Draw conclssions from.
board, in 2 book) itten directions (e.g., ing maln idens explicit and implicit sext
“Deawa seacin the sky”) + Differcotiste between face | at oe near grade level

3 3 3 ol

« Label objects, pictures,or |+ Make st from labels or | » Produce simple exposicory |+ Take notes using graphic | * Produce extended responses

Buppeay - 9 Pra

diagrams from word/phrase | with peers or armtive texe organizers o original text appreaching
banks . c . + Summarize baed | Eradelewl
. C by togetber informatica « Apply contentbased
g phease banks or walls .G N i o
E |+ Copy words, phras d |+ Flli writing (e.g;, expository; contexts
§ short sentences ha d tabl + Describe people, * Connect or integrate
* Answer onal questions with [+ Make comparisons using processes, procedures models personal experiences with
single words [ real life or visually. o Explain strategles or e liserature/ccatent
suppored materials of information in solving | * Create grade-level ecxies or
problems reports
‘The CAN DO Descriptors work in conjunction with the WIDA Pecformance Definitions of the English | proficiency . The Pecformance Definit h
criteria (1. linguisti lexity: 2. ¥ usage; and 3. b ) increasing quality and quantity of students’ i the
Jevels of angusge proficiency
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ESCUCHAR

Dado el nivel de desempefio en inglés y apoyados de grmcos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los
CONSORTIUM estudiantes de inglés pueden procesar o producir el lenguaje que se necesita para hacer lo siguiente:

* Seguir instrucciones de un
paso siguiendo un modelo
(cjemplo: “Encuentra un
lipiz)

Sefialar dibujos e objetos
reales segiin indicaciones
verbales

.

Indicar objetos de la
vida real que reflejen
vocabulario de contenido
o indicaciones orales

« Imitar gestos o
movimicntos asociados
con una declaracién
(cjemplo: “Esta es mi
mano izquicrda)

+ Emparcjar cuentos leidos .
con sus ilustraciones

* Scguir instrucciones
verbales de dos a tres pasos
(cjemplo: “Saca tu libro de
ciencias. Anda a la pdgina
ndmero 25.7)

+ Ordenar una scric de .

declaraciones verbales

usando objetos reales o

dibujos

Localizar objetos descritos

verbalment

te

Seguir instrucciones .
modcladas de miltiples
pasos

Ordenar dibujos de
cuentos leidos en voz alta
(cjemplo: el comienzo, la
mitad, el final)
Emparcjar personas con
sus trabajos u objetos
con funciones descritas .
verbalmente
Clasificar objetos de
acuerdo a declaraciones .
descriptivas verbales

Comparar/Contrastar .
objetos de acucrdo a
atributos fisicos (cjemplo:
tamafio, forma, color)
basados cn informacién .
oral

Encontrar detalles en
narrativa ilustrada o en .
texto leido en voz alta
Identificar actividades
ilustradas por medio de
descripcioncs verbales
Localizar objetos, figuras y
lugares basados en apoyos
visuales y descripciones
verbales detalladas

Usar pistas del contexto

para entender el
significado de un texto
leido

Aplicar ideas de

discusiones verbales a
situaciones nucvas

Interpretar informacién E
de lectura narrativa leida o
de texto expositivo
Identificar ideas/conceptos
cxpresados en lenguaje
especifico del grado
escolar

HABLAR

 Repetir palabras simples,
frascs y partes del lenguaje

memorizadas

+ Respondera preguntas
académicas de contenido
con una palabra o

frase con apoyo grifico
(cjemplo: calendario)
Identificar y nombrar
objetos de la vida diaria
Participar en cantos y
gritos de un grupo

« Usar d kengasic nativo
para lenar verbebmense
los espacios del lenguaje
inglés (cambio de codigo)

o Repetir hechas o
declaraciones

o Decaibi b que hacen I
personas cn los dibujos
(cicrmplo: los trabajos dc la
gente de la comunidad)

+ Comparar objetos de la
vida real (cjemplo: *el
més chiquito”, °dl s
grande”)

+ Hacer preguntas de
naturaleza social

* Expresar sentimientos
(cjemplo: “Estoy feliz
porque...”)

+ Recontar cuentos simples
usando dibujos

¢ Clasificar y explicar la
relacién de los objetos
(cjemplo: lo que se hunde
v. lo que flota)

Hacer predicciones o
hipétesis

* Distinguir caracteristicas
ddl contenido académico
(cjemplo: oruga,
mariposa)

« Hacer preguntas con
o s

 Usar vocabulario

prop y

sociales

« Participar en pliticas
de la dase relacionadas
con temas sociales y
académicos

* Recontar cuentos con
detalles

* Ordenar cuentos con
transiciones

platicas de
la dase

+ Expresar ideas y apoyarlas [ @2
con cjemplos

« Dar presentaciones orales
basadas en temas de
contenido académico

« Iniciar conversaciones con
compafieros/as y macstros/ | 8
as

71
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Identificar simbolos,

iconos y escritos del
medioambicnte

Conectar lo escrito con lo
visual

Emparcjar objetos
familiares de la vida real
con sus ctiquetas

Seguir instrucciones usando
diagramas o dibujos

+ Buscar dibujos asociados
con patrones de palabras

Jentif

* Hacer conexién entre
si mismo y e texto con

. ci
diagramas ctiquetados que
ya han sido ensefiados

+ Emparcjar lo dicho con lo
escrito al sefialar iconos,
letras, o palabras ilustradas

o Clasificar palabras en
grupos de palabras

Escoger titulos que se
emparcjan con una seric de
dibujos

¢ Clasificar palabras
ilustradas en categorias

+ Emparcjar frases y
oraciones con dibujos

« Distinguir entre lenguaje
general y especifico de un
contexto (cjemplo: flor v.
rosa)

« Poner palabras en orden + Empezara usar
para formar oraciones cracteristicas de escritura
+ Identificar clementos no ficcién para cstimular
bisicos de cucntos de comprensién
ficcién (cjemplo: titulo, ¢ Usar cstrategias de
lugar, personajes) aprendizaje s
o Seguiri anivd |+ Identificarideas principales | &
de oraciones 2

« Emparcjar lenguaje 2
figurativo con ilustraciones
(cjemplo: “tan grande
‘como una casa”)

ESCRIBIR

Copiar lenguaje escrito
Usar lenguaje nativo (L1
cuando L1 es el medio de
instruccién) para formar
palabras cn inglés
Comunicarse a través de
dibujos

Etiquetar dibujos u objetos

conocidos

* Proveer informacién
usando organizadorcs

* Crear listas de palabras/
frases usando bancos de
palabras

+ Completar oraciones cn las

que se ha provisto el inicio

siguiendo un modelo

Describir personas, lugares,

y objetos segiin jemplos y

modelos ilustrados

* Participar en cstrategias de
pre escritura (cjemplo: uso
de organizadores grificos)

* Crear oraciones simples
con bancos de palabras/
frases

o Participar en escritura
interactiva

* Dar informacién con
contenido académico

usando grificos o apoyos

isuales

i

* Crear oraciones originales

« Crear mensajes con un
propésito social (cjemplo:
una carta para un enfermo)

* Escribir en un diario
acerca de sus experiencias
personales

* Usar recursos de la dlase
para crear oraciones
(cjemplo: usar diccionarios

ilustrados)

 Crear una scric de
oraciones para responder
preguntas
* Producir oraciones con
contenido académico
* Crear cuentos E
Explicar procesos o o
pasos usando oracioncs z

relacionadas entre si

www.TeachingForBiliteracy.com
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Language Policy

* Expectations for Student Use of Language:
—Student use of the language of instruction is
reflective of their language proficiency level
—Language supports (sensory, graphic, and
interactive supports) are used for levels 1,
2 and 3 so that students can effectively use

the language of instruction

www.TeachingForBiliteracy.com
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Supports for Language Learners

Sensory Supports Graphic Supports

Interactive Supports

Real-life objects (realia) Charts
Manipulatives Graphic organizers
Pictures & photographs Tables
lllustrations, diagrams & | Graphs

drawings Timelines
Magazines, newspapers | Number lines

Physical activities
Videos, film
Broadcasts
Models & figures

In pairs or partners

In triads or small groups

In a whole group using
cooperative group
structures

With the Internet
(websites) or software
programs

In the native language
(L1)

With mentors

www.TeachingForBiliteracy.com
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H
o
Sensory Supports Graphic Supports Interactive Supports §
* Real-life objects (realia) « Charts « In pairs or partners E
* Manipulatives * Graphic organizers « In triads or small groups
« Pictures & photographs * Tables « Ina whole group
« Illustrations, diagrams & drawings | * Graphs « Using cooperative group
* Magazines & newspapers * Timelines structures
* Physical activities * Number lines * With the Internet (Web

* Videos & Films sites) or software programs
* Broadcasts * In the native language (L1)
* Models & figures * With mentors

Sensory Supports

Some sensory supports arc applicable across all ELP standards, as exemplificd in Figure 3G. Others
are specific to the language of a content area. Figure 3H expands the notion of the use of sensory
support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports
in activitics, tasks and projects helps promote the development of students’ academic language

proficiency.
Figure 3H: Specific Examples of Sensory Supports
Supports related Supports related Supports related Supports related to
to the language of | to the language of | to the language of the language of
Language Arts Mathematics Science Social Studies
Ilustrated word/phrase | Blocks/Cubes Scientific instruments | Maps
walls Clocks, sundials and Measurement tools Globes
Felt or magnetic figures |  other timekeepers Physical models Adases
of story elements Number lines Natural materials Compasses
Sequence blocks Models of geomerric Actual substances, Timelines
Environmental print figures arganisms ar objects | Multiculoaral artifacts
Posters or displays Calculators of investigation Arial & sasellice
Bulletin boards Protractors Posters/Mllustrations of photographs
Photographs Rulers, yard/meter sticks | processes or cycles Video clips
Cartoons Geoboards
Audio books Counters
Songs/Chants Compasses
Calendars
Coins

Adoped from Gottlieb, M. (2006). Assessing English language learners: Bridges from language proficiency o
academic achievement. Thousand Oaks, CA: Corwin Press.
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Language Policy: Students
* Expectations for Student Use of Language:

—Student use of the language of instruction is
reflective of their language proficiency level

—Language supports (sensory, graphic, and
interactive supports) are used for levels 1, 2
and 3 so that students can effectively use
the language of instruction

— High-leverage biliteracy strategies support
student use of the language of instruction

www.TeachingForBiliteracy.com
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High Leverage Biliteracy Strategies

Strategy Name and Description

Language Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulaives
Pictures & photographs

Hlustrations, diagrams & drawings |

Magazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines
Number lines

In pairs o partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

© WIDA Language Development Standards

Notes:
e Meaningful Frame (i.e., content and unit theme)
Strategy Name and Description Language Supports and Notes

Language Experience Approach (LEA):

suag P ) PP N ( )_ Sensory Supports Graphic Supports Interactive Supports
Students experience something meaningful
together (go on a field trip, conduct an « Real-life objects (realia) * Chars + In pairs or partners
experiment, read a story). Afterwards, using * Manipulatives * Graphic organizers * In triads or small groups
sentence prompts and strategic partners, the * Pictures & photographs * Tables * Ina whole group
teacher asks students to suggest sentences to * Tlustrations, diagrams & drawings | + Graphs + Using cooperative group

. N * Magazines & newspapers * Timelines structures
retell about the shared experience, and their 9 s >
S39 P - « Physical activities  Number lines + With the Internet (Web

contributions are transcribed into a written * Videos & Films sites) or software programs
piece. This shared text becomes a meaningful « Broadcasts * In the native language (L1)
literary resource that may be used as a * Models & figures * With mentors
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level Notes: CUBELReE o R
language standards and foundational skills. : . ) .

Euag e Meaningful Frame (i.e., content and unit theme)

Teaching for Biliteracy Book: page 94 & 104-
105

77

High Leverage Biliteracy Strategies

Strategy Name and Description

Language Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives
Pictures & photographs

Hlustrations, diagrams & drawings | ¢

Magazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

Charts
Graphic organizers
Tables

Graphs

Timelines
Number lines

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

© WIDA Language Development Standards

Notes:
e Meaningful Frame (i.e., content and unit theme)
Strategy Name and Description Language Supports and Notes
L Experience App h (LEA):
Sensory Supports Graphic Supports Interactive Supports
Students experience something meaningful DR & By L
together (go on a field trip, conduct an « Real-life objects (realia) « Chars + In paits or partners
experiment, read a story). Afterwards, using * Manipulatives  Graphic organizers * In triads or small groups
sentence prompts and strategic partners, the * Pictures & photographs * Tables * Ina whole group
teacher asks students to suggest sentences to * Illustrations, diagrams & drawings | + Graphs + Using cooperative group
4 " * Magazines & newspapers * Timelines structures

retell about the shared experience, and their aa s . i

L ) ) ) * Physical activities * Number lines * With the Internet (Web
contributions are transcribed into a written * Videos & Films sites) or software programs
piece. This shared text becomes a meaningful « Broadcasts + In the native language (L1)
literary resource that may be used as a * Models & figures * With mentors
writing mentor text, reading fluency practice,

. ek © WIDA Language Development Standards
and/or meaningful application of grade-level Notes:
language standards and foundational skills. : . . .
uag e Meaningful Frame (i.e., content and unit theme)

Teaching for Biliteracy Book: page 94 & 104-
105
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Language Policy: Students

* Expectation for Student Use of Language:

— Student use of the language of instruction is
reflective of their language proficiency level

— Language supports (sensory, graphic, and
interactive supports) are used for levels 1, 2
and 3 so that students can use the language of
instruction

— High-leverage biliteracy strategies support
student use of the language of instruction
— Teachers agree that by (2nd semester

15t grade?) students are “expected” to use
Spanish through the use of the language

supports. 3".?

www.TeachingForBiliteracy.com \
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|
Language Policy: Teachers

* How does teacher use of language, especially
in the non-English language, support students
in meeting the goals of dual language
(bilingualism and biliteracy, grade-level
academic achievement, and socio-cultural
competence)?

* How do teacher expectations of student
language use impact language learning?

www.TeachingForBiliteracy.com
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The goals of Dual Language

Three Pillars of Dual Language Education

Bilingualism Grade-Level Cross-
and Academic Cultural
Bilitera Achieve Competen

B
=

©2016 Center for Applied Linguistics
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Scenario 1: Spanish instruction Scenario 2: Spanish instruction

M: Ayer aprendimos que el aire pesa. Yesterday we T: Ayer aprendimos que el aire pesa. What did we
learned that air has weight. Y iqué aprendimos acerca learn about air and space?
del aire y el espacio? And what have we learned about d
air and space? ua e a n

" 1| analyze teacher use€ of language a!
el hinders students in becoming

M: : or hin
how it helps s reaching grade level

bilingual biliterate, ) ally
2 thingudy, 4 becoming socio-cultur
w academic goals an t
competent.
E3:
T: You are right! Llenamos el vaso de agua , we
E4: ~nu we measured the cup’s volume. measured its volume, and we covered it with a
napkin. Y luego, what did | do?

M: You are right, we put some water in the cup, measured
the volume, and then we covered it all up with a
napkin. And what did | do then? Correcto. Llenamos
el vaso de agua y lo tapamos con una servilleta. Y
luego équé hice?

www.TeachingForBiliteracy.com
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Scenario 1: Spanish instruction

M:

Ayer aprendimos que el aire pesa. Yesterday we
learned that air has weight. Y iqué aprendimos acerca
del aire y el espacio? And what have we learned about
air and space?

...that air takes up space.
You are right, air takes up space. iTienes razén! El aire
ocupa espacio. ¢Recuerdan el experimento que

hicimos? Do you remember the experiment we did?

Hmmm....Yes, with a paper cup.

Did we use anything else besides the paper cup?
éUtilizamos algo mas que el vaso de papel?

Una toallita de papel.
And we measured the cup’s volume.

You are right, we put some water in the cup, measured
the volume, and then we covered it all up with a
napkin. And what did | do then? Correcto. Llenamos
el vaso de agua y lo tapamos con una servilleta. Y
luego équé hice?

nario 2: Spanish instruction
Ayer aprendimos que el aire pesa. What did we
learn about air and space?
... that air takes up space.

iSi! You are right! Y el experiment... Do you
remember what we did?

Something with a paper cup.

And what else... éno usamos algo mds?

Una servilleta

Agua y vaso.

You are right! Llenamos el vaso de agua , we

measured its volume, and we covered it with a
napkin. Y luego, what did | do?

83

Analyzing Language Use in the Dual Language Classroom

Scenarios How does this scenario help How does this scenario help students learn | How does this scenario meet the needs
students meet the goals of dual | and develop the language of instruction? of diverse language proficiency levels?

1 It may help students develop

Name: It does not. Students | receptive language, but not There is no use of sensory,

wait for the language

Translation that is easiest.

productive language in both.
No apparent focus on languag
goals or language complexity.

graphic, and interactive
e supports.

Name:

Name:

Name:
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cenario 1: Spanish instruction

M: Ayer aprendimos que el aire pesa. Yesterday we
learned that air has weight. Y ¢qué aprendimos ace
del aire y el espacio? And what have we learned abo
air and space?

El: ...that air takes up space.

M: You are right, air takes up space. iTienes razén! El air

ocupa espacio. éRecuerdan el experimento que
hicimos? Do you remember the experiment we did?

E2: Hmmm....Yes, with a paper cup.

M: Did we use anything else besides the paper cup?
¢Utilizamos algo mas que el vaso de papel?

E3: Una toallita de papel.
E4: And we measured the cup’s volume.

Mm: You are right, we put some water in the cup, measure
the volume, and then we covered it all up with a
napkin. And what did | do then? Correcto. Llenamo
el vaso de agua y lo tapamos con una servilleta. Y
luego équé hice?

T:

www.TeachingForp

Scenario 2: Spanish instruction

Ayer aprendimos que el aire pesa. What did we
learn about air and space?

... that air takes up space.

iSil You are right! Y el experiment... Do you
remember what we did?

Something with a paper cup.

And what else... éno usamos algo mds?

Una servilleta

Agua y vaso.

You are right! Llenamos el vaso de agua , we

measured its volume, and we covered it with a
napkin. Y luego, what did | do?

85

Translation

Flip-flopping

Analyzing Language Use in the Dual Language Classroom

Not much. Students
wait for the language
that is easiest for
them.

Scenarios How does this scenario help How does this scenario help students learn | How does this scenario meet the needs
students meet the goals of dual | and develop the language of instruction? of diverse language proficiency levels?
| >

1 It may help students develop

receptive language, but not
productive language in both..
No apparent focus on language
goals or language complexity.

There is no use of sensory,
graphic, and interactive
supports.

2 It reaffirms how students

already use language,

Language does
not seem to be
used strategically

at language proficiency
levels 1-3 or 1-4 would struggl

™

Code-switching but does not necessarily to teach to keep up with what the
help studen'ts further develoqanguage forms teacher is saying. No apparent
each of their languages. or complexity use of supports.
3 or-complexity.
Name:
3
Name:
86
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“Having translanguaging spaces for instruction
does not in any way dismiss the need for
separate spaces in which children are asked to
perform in one language or the other.

These separate spaces have been created so that
the teacher knows what language to use, and so
that students have to expand their language
practices to meet the exigencies of
communication with monolinguals.”

Hesson, S., Seltzer, K., Woodley, H., (2014) Translanguaging in
Curriculum and Instruction: A CUNY-NYSIEB Guide for Educators.
CUNY-NYSIEB, The Graduate Center, the city University of New York.

www.TeachingForBiliteracy.com
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Scenario 3: Spanish instruction enario 4: Spanish instruction

M: Ayer aprendimos que el aire pesa. Y ¢qué aprendimos
acerca del aire y el espacio?

Ayer aprendimos que el aire pesa. Y équé aprendimo]
acerca del aire y el espacio?
E1: ...that air takes up space. 1: ...that air takes up space.

Mm: iSi! ¢Me lo puedes decir en espafiol? Usa las imagenes,
las frases claves y el banco de palabras

Si. Dijimos que el aire ocupa espacio. ¢Qué mas

aprendimos?

E1: (Mira hacia el pizarrdn). El aire (pausa) ocupa espacio. 2: We filled a paper cup with water and measured its
volume.

M: Excelente. ¢Usamos algo mas que el vaso? Habla con
tu pareja y usa las imagenes y el banco de palabras. Muy bien. Es cierto. Y luego hicimos una cosa mas.

¢Quién se acuerda?

E2yE3: (Hablando juntos) Si, luego usamos una servilleta.

3: We covered the paper cup with a napkin.
E4 and And we... (E5 le dice a E4 que deben hablar en espafiol)
E5: medimos el vaso’s volume.
M: Muy bien. Se acuerdan de nuestro cartel
metalinguistico donde comparamos posesién en inglés
y en espafiol:

(Casa de mi abuela / Grandmother’s house).
¢Lo puedes usar aqui?

E4yE5:  Si. Medimos el volumen del vaso.

Mm: Exactamente. Medimos el volumen. Usaron muy bien
nuestro cartel metalingiistico. En inglés, usamos ‘s
para demostrar posesion, pero no en espafiol. En
espafiol, decimos “ de .

88
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Analyzing Language Use in the Dual Language Classroom

Scenarios How does this scenario help

How does this scenario help students learn | How does this scenario meet the needs
students meet the goals of dual | and develop the language of instruction?

of diverse language proficiency levels?

1

Translation

that is easiest for
them.

It may help students develop
Not much. Students| receptive language, but not

wait for the language Pproductive language in both..
No apparent focus on language

goals or language complexity.

There is no use of sensory,
graphic, and interactive
supports.

2

Flip-flopping
Code-switching  but does not necessarily

It reaffirms how students
already use language,

help students further develo
\ each of their languages.

Language does
not seem to be
used strategically levels 1-3 or 1-4 would strugg

to teach

Panguage forms y
o H .
or-complexity.—-use of supports

‘3.

Strategic the non-English langu
use of

language expected to use the ng

‘ Students are developing All students can use the

ge language of instruction
because of the language

n- supports that are provided,| |anguage levels,

inL, S, R, W. They are

English language

Newcomers-and-students—
at language proficiency

to keep up with what the
teacher is saying. No appare

=

The strategic use of marking
the language, language
supports based on student

partnerships, and consistent

3

Name:

use of the language supports
meet the needs
of diverse language learners.
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E1l:

E1l:

E4 and
E5:

Scenario 3: Spanish instruction

E2yE3:

E4yES:

Ayer aprendimos que el aire pesa. Y ¢qué aprendim
acerca del aire y el espacio?

...that air takes up space.

iSi! ¢Me lo puedes decir en espafiol? Usa las imédgene
las frases claves y el banco de palabras

(Mira hacia el pizarrdn). El aire (pausa) ocupa espacio.

Excelente. ¢Usamos algo mas que el vaso? Habla con
tu pareja y usa las imagenes y el banco de palabras.

(Hablando juntos) Si, luego usamos una servilleta.

And we... (E5 le dice a E4 que deben hablar en espafiol
medimos el vaso’s volume.

Muy bien. Se acuerdan de nuestro cartel
metalinglistico donde comparamos posesién en inglé:
y en espafiol:

(Casa de mi abuela / Grandmother’s house).

¢Lo puedes usar aqui?

Si. Medimos el volumen del vaso.

Exactamente. Medimos el volumen. Usaron muy bie|
nuestro cartel metalingiistico. En inglés, usamos ‘s
para demostrar posesion, pero no en espafiol. En
espafiol, decimos “, de 7.
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Scenario 4: Spanish instruction

E1l:

E2:

E3:

Ayer aprendimos que el aire pesa. Y équé aprendimd
acerca del aire y el espacio?

...that air takes up space.

Si. Dijimos que el aire ocupa espacio. ¢éQué mds
aprendimos?

We filled a paper cup with water and measured its
volume.

Muy bien. Es cierto. Y luego hicimos una cosa mas.
¢Quién se acuerda?

We covered the paper cup with a napkin.
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Analyzing Language Use in the Dual Language Classroom

Scenarios How does this scenario help

How does this scenario help students learn

students meet the goals of dual | and develop the language of instruction?

How does this scenario meet the needs
of diverse language proficiency levels?

1

Translation

that is easiest for
them.

Not much. Students

wait for the language Pproductive language in both..
No apparent focus on language

It may help students develop
receptive language, but not

goals or language complexity.

2

Flip-flopping
Code-switching

It reaffirms how students
already use Iangtage,
but does not nec
help students further develo‘)

. an
each of their languages.

Language does
not seem to be
ssarily to teach

guage forms

‘3.

use of

InL, S, R, W. They are

used strategically

X use of supports.
or-complexity———
’ Students are developing All students can use the
Strategic the non-English language language of instruction

because of the language
language expected to use the non- supports that are provide

There is no use of language
scaffolding nor sensory,
graphic, and interactive

Newcomers and students
at language proficiency

levels 1-3 or 1-4 would strugg|
to keep up with what the
teacher is saying. No apparen

The strategic use of marking
the language, language
supports based on student
language levels,

d. . .
partnerships, and consisten

Teacher stays

respond in English.
L 1

3
They develop receptive language but not

necessarily productive language. This
in Spanish, students jypedes their attainment of all 3 pillars.

use of the language support
all students.
There is no use of language
scaffolding nor sensory,

graphic, and interactive

91
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Language Policy: Teachers

During Spanish (non-English instruction) instruction,
the teacher stays in Spanish

* The teacher uses a physical object to “mark” the
language of instruction

* The teacher expects student to use Spanish through
the use of language supports and high-leverage
biliteracy strategies

* |f students use English during Spanish instruction, the
teacher can:

— Ask students to use Spanish
— Ask students to get help from their partner
— Accept student use of English

* The more English students use, the more language
teaching scaffolds students need!

www.TeachingForBiliteracy.com
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Figure 5N: Descripcion de las Habilidades en los Niveles del Lenguaje Académico PreK-12
En cada nivel de capacidad en el lenguaje inglés, con apoyo, un estudiante de inglés puede hacer lo siguiente:
Nivel 1 Nivel 2 Nivel 3 Nivel 4 Nivel 5
E d zando Desarrollando E diend C
« Sefialar dibujos, palabras o | * Clasificar dibujos u « Localizar, seleccionar y orde- | * Comparar y contrastar | * Sacar una conclusién
1 frases indicados objetos siguiendo las nar informacién que provi- funciones y relaciones de informacién oral
< Seguir instrucciones orales | instrucciones verbales ene de descripciones orales de acuerdo a « Construir modelos
S de un paso * Seguir instrucciones * Seguir instrucciones verbales informacién oral basados en discurso
S | « Emparcjar declaraciones verbales de dos pasos de paso multiples « Analizar y aplicar oral
& | orales con objetos, figuras | * Emparcjar declaraciones | + Clasificar o secuenciar informacién oral * Hacer conexiones en
M o ilustraciones verbales con objetos, informacién oral usando * Identificar causay informacién oral
figuras o ilustraciones dibujos u objetos efecto en discurso oral
* Nombrar objetos, personas | * Preguntar * Formular hipétesis y hacer * Discutir cuentos, * Participar en debates
o y dibujos * Describir dibujos, predicciones cuestiones, y conceptos | * Explicar fenémenos,
< | * Contestar preguntas eventos, objetos y * Describir procesos * Hacer presentaciones dar ejemplos y z
5 (quién, qué, cuindo, personas * Recontar cuentos o eventos orales justificar respuestas g
g dénde, cudl) * Reformular y decir « Offecer soluciones « Expresar y defender =
hechos creativas a cuestiones o puntos de vista >
problemas g
]
* Emparejar simbolos y * Localizar y clasificar * Secuenciar dibujos, eventos | * I inf i * Realizar i ]
dibujos con palabras, frases | informacion ¥ procesos o datos para reunir 2
o letras en la escrituraen el |  Identificar hechos y « Identificar ideas principal «E detalles informacién de fuentes
~ medioambiente mensajes directos * Usar pistas del contexto para | que apoyan las ideas mdltiples
W |« Identificar conceptos de * Seleccionar patrones de determinar el significado de principales * Sacar una conclusién
la organizacién de letras y lenguaje asociados con palabras  Identificar figuras de texto explicito e
clementos de textos hechos retéricas y relaciones implicito
entre palabras
* Etiquetar objetos, dibujos, | * Hacer listas * Producir textos basicos * Resumir informacién | + Aplicar informacién a
- diagramas * Producir dibujos, frases, de estilo narrativo o de representaciones contextos nuevos
@ | ° Dibujar respuestas a oraciones cortas y apuntes informativo graficas o apuntes * Reaccionar a miltiples
= instrucciones * Dar informacién pedida | ¢ Comparar y contrastar « Corregir y revisar géneros y discursos
& | + Producir iconos, simbolos, | por instrucciones orales o | informacién escritura « Redactar varias
w palabras y frases para escritas * Describir eventos, personas, | * Crear ideas originales o formas/géneros de
comunicar un mensaje procesos P posici

Translated by (Traducido por) Elizabeth J. Hartung, Monona Grove, WI; revised by (revisado por) Andrea Cammilleri, Mariana Castro and Stephanie Herrera, WIDA, Wisconsin Center for Education Research
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Suggestions for Working with Newcomers

A newcomer is a student born outside the U.S. who has recently arrived, less than 2 to 6 months, has
been enrolled in a school in the United States and receives newcomer services for a specific amount of
time based on student need.

1. Identification and Data Gathering:

a. Access to formal schooling:

i. Include in your school or district’s home language survey a graph that lists all grades
and ask the student to mark with an X the grades they attended all year long. See this
example from Dr. Margo Gottlieb (2006). This data will help you identify any
interrupted schooling.

b. Familial and socio-cultural information:

i. Interview the student and or their family to learn about the student's academic,
linguistic, familial, and cultural history, including any interrupted schooling. Consult
this article for more information about differences in schooling in other countries, and
tips on how to conduct an interview. If trauma and other socio-affective issues are
present, it will be important to create a plan with the family and with school services to
meet the student’s needs (see below Addressing socio-affective needs).

ii. Build a relationship with the student where you can learn about their background.

e Try to identify the student’s funds of knowledge - “the skills and knowledge that
have been historically and culturally developed to enable an individual or
household to function within a given culture” - so that you can build on what
the students know (Luis Moll, 1992).

c. Native language literacy skills
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Language Use in DL has evolved over time

R e o o

THE
TRANSLANGUAGING
CLASSROOM

Leveraging Student
——Bilingualismifor_

arra Johnson

Kate Seltzer
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Language Use in DL has evolved over time
Time Context Language Use in the DL
period Classroom
1970’s, Most bilinguals were sequential | Strict separation of language
1980’s bilinguals Spanish and English were
& Research used was research on | never side by side
1990’s sequential bilinguals and
sequential literacy (monoliteracy
instead of biliteracy)
Early Demographic shift in the country | Strategic separation of
2000’s Simultaneous bilinguals become | language
and the majority of ELs Teaching for Biliteracy — The
2010’s Research on simultaneous Bridge 2013 (and “bridging”)
bilinguals shifts program design | K-12
and entrance criteria Accept student use of two
languages
Spanish in the US — Potowski
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...A fully developed bilingual
operates in 3 linguistic s
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Language Use in DL has evolved over time

Time Context Language Use in the DL
period Classroom
1970’s, |+ Most bilinguals were sequential Strict separation of language
1980's & bilinguals Spanish and English were never
1990's * Research used was research on side by side
sequential bilinguals and sequential
literacy (monoliteracy instead of
biliteracy)
Early * Demographic shift in the country Strategic separation of language
2000’s * Simultaneous bilinguals become the | Teaching for Biliteracy — The
and majority of ELs Bridge 2013 (and “bridging”) K-12
2010’s * Research on simultaneous bilinguals | Accept student use of two
shifts program design and entrance | languages
criteria Spanish in the US — Potowski
2010’s |+ Research on translanguaging | Translanguaging book
and is widely available (2017)
early |+ More acceptance of dual 4th grade — 12th grade
2020’s language programs nation- Accept and leverage

wide

student use of two
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Sample Language
Expectations from
other schools
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1. Use Languages with Purpose
We languages equally - Spanish and
ind connect.

ang 1. Utiliza Ambes Idiomas con un Propsito
B e « val i i
English help us think, learn, a

nos ayudan a pensar, aprendery conectar.

2.Be a Language Risk-Taker 2. Arriesgate y s& Valiente con los Idiomas.
© It's okay to . escribir en un
writing in a new language. idioma nuey vo.
el te vth, I
perfeccién.
3. Help Each Other Grow as Bilinguals
= Say: "Do you want help?” before correcting. 3. Ayldense Mutuamente a Crecer como Bilinglies
. use both languag " Di: "Qui 3 i
all language learners. « Anit
aprendiendo idiomas.
4. Use Academic Langu
» Build complete sentences and explain your 4 Utilice un Lenguaje Académico
i) - Construye oraciones compltas y explica tu
« "Anoth ive is.* . i . . ive is..” / “Otra.

5. Respect All Languages and Cultures 5 Respetar Todos los Idiomas y Culturas
© Listen whe in eit gusge. g

idiomas.
< Valoremos el acento y la forma de hablar de cada
persona; reflejan de dénde venimos.

word

show where we come from.

6. Ask Questions to Learn More 6. Haz Preguntas para Aprender Mis
< “Can you explain that in another way?” - “Cémo se dice 0 en inglésiespanol?” g
« Be curious about how language works. - Siente curiosidad por cémo funciona el lenguaje.

growth, and cultural

‘exchange. o

OREINTR S i

101

"EMPO de esparigiigs

Olamos en espanol ¢

on nues
Maestros.

* Tratamos de NO cambiar de idioma.

* Pedimos‘ayudg g un amigo expert;' 1
idioma espafiol. !

* Hablamos, escuchamos, leemos y

en espanol.
102
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2
Language Expectations @

During English Time in Our Class, We:

% Try to speak only in English.

% Listen, speak, read and write in Englis

* Ask a classmate who is an English
expert for help when needed.
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|
Language Expectations 6

During English Time in Our Class, We:

~torfiv
nol en |q clase, nog,

e h
m On nuestros amigos y

% Try to speak only in English.

< No cambiar de idiomgq. | % Listen, speak, read and write in Eng

44 a un amigo experto en e|

idioma espafol, . % Ask a classmate who is an English

~ KlAr .

Hablomos, escuchamos, leemos y ser i expert for help when needed
en espanol.

e el

www.TeachingForBiliteracy.com
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I |
Your language expectations

* Do you have a language policy, or language
expectations? If not, what would they be?

* How could you include your students in
creating and using language expectations?

* How would you hold yourself and your students
accountable to using the language
expectations?

* What would you hope to achieve through these
language expectations? (&
\.J

v
www.TeachingForBiliteracy.com \
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|
Agenda

¥ The Multilingual Perspective

J Strategic Use of Teacher Language:
Establishing a Language Policy

* Developing Biliteracy Schedules
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Sample Completed Step-by-Step Protocol for Using the Program Language and Content Allocation Plan to

Calculate Instructional Minutes and Develop

(Return to the table of contents)

The table below is an example

protocol for third grade in School District X.

Sample Completed Steps for Using the Program Language
Calculate i Minutes and C

For 3rd Grade at School District X

and Content Allocation Plan to

Directions

G

1. Calculate the total daily instructional
minutes in a school day (from arrival to
dismissal).

®  Forthird graders at School District X, the
morning bell rings at 9:00 AM and students are
dismissed at 3:40 PM

Total daily instructional minutes: 400 minutes

2. Total the number of daily non-classroom
instructional minutes, such as breakfast,

and tier 3) and subtract it from the total
identified in step 2.
®  Forthird graders at School District X, daily

Total from step 1: 400 minutes
lunch, and recess, and subtract it from the
total daily instructional minutes. Tnt:l daily non- instructional minutes (for 3rd | 85 minutes
®  For third graders at School District X, daily grade)
"”"'Z"";C“":"’ ;"”””“ “fe’/_zs nate Total daily instructional minutes after 315 minutes
reakfast upon arrival: 25 minutes subtracting non- instructional time
o Lunch: 30 minutes
O Recess: 30 minutes
3. Identify the number of daily minutes
dedicated for intervention purposes (tier 2 Total from step 2 red box 315 minutes.

Total daily intervention minutes (for 3rd grade) | 30 minutes

from the total identified after step 3.
®  For third graders at School District X, the
average amount of daily elective classes is 45
minutes. Each day, students attend a different
specials class, facilitated by a teacher other
than the classroom teacher that uses a
different curriculum that is unrelated to what
occurs in the classroom:
o Art: 45 minutes (facilitated in English)
o Music: 45 minutes (facilitated in
Spanish)
o STEM: 45 minutes (facilitated in
Spanish)
Library: 45 minutes (Alternates being
facilitated in Spanish one week and
English the next)

o

Total daily instructional minutes after 285 minutes
minutes for intervention services for the grade o s
subtracting intervention time
level is 30 minutes
4. |dentify the average amount of minutes for
specials/elective classes. Subtract this number | | rotal from step 3 red box 285 minutes

grade level

Average daily minutes of specials classes for this | 45 minutes

Total daily instructional minutes after
subtracting intervention time

240 minutes

107

5. Use the program Language ion Plan

to determine the instructional minutes for

each language for each grade level
o Identify the percentage of time for

each program language. Then, use this
percentage to calculate classroom

% of time in each language Spanish:
50%

English:
50%

minutes of classroom meeting time is assigned
to English

over in each language for INTEGRATED

instruction
(note: this number must be at least 60
minutes — if it is not, revise

calculations above)

instructional minutes for each grade Calculation of classroom instructional | 120 minutes | 120 minutes
minutes in each program language
level.
O For third graders at School District X,
the language allocation is 50% in
Spanish, and 50% in English
6. Use the program Content ion Plan to
determine the language in which math is Total from step 4 red box 240 minutes
taught for the grade level. Using the agreed
upon district math minute allocation for math | [% °; time "‘:“" 'a’;‘g“lage for this SP:D"%')S" E"SSU‘J:"
. . X . ing to t
minutes, subtract it from the instructional grace according to the language
" allocation plan
minutes for that language.
®  Forthird graders at School District X, tier 1 Step 5: Calculation of classroom 120 120
math instruction (i.e., instruction of new instructional minutes in each program | minutes minutes
mathematical concepts, review of these language
concepts, and small group classroom support
of these concepts is taught in Spanish) Step 6: Number of minutes for math | 60 minutes | 0
®  Forthird graders at School District X, 20 instruction (in one language only) Put an X or
minutes of FLUENCY practice, including 0in the other language.
concepts previously "f:gs’_'"sp"‘/’_’;‘“’g adn | | Step 6: If applicable, number of 0 20 minutes
previous units, is provided in English. minutes for math fluency practice
7. Identify any other program mandated (which may be in the other program language
processes or classroom instructional T;:;;“;;" Instruction) Put an X or Oin the other
requirements that are expected to be
taught/facilitated by the classroom teacher. Step 6: Total minutes left over in each | 60 minutes | 100
Assign them to ONE program language. Then language after calculating math minutes
»subtract. this to.tal fror!n the number of Step 7: Classroom Meeting 0 10 minutes
instructional minutes in each language.
®  Forthird graders at School District X, 10 Step 7: Total number of minutes left | 60 minutes | 90 minutes

8. Use the information from steps 5-7 to create a schedule that shows the amount of time for instruction
aligned to integrated (content/universal theme and literacy) units of study (BUFs) in each language.
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The mbrhty Ways of saying
XEXNE “Thanl You” SPASIRO

GRACIAS Grazie (T ialalo

Merei WA~D®
Arigate SDhamyawaad — Asante
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