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Agenda

* Welcome and Introductions

* Why standards-based biliteracy
maps and units?

* Characteristics of Biliteracy Maps
* Getting to know your map
* Audit your grade-level map

&
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teps Components Status and Notes

Reviewed June 9, 2025 - revisions made

¥

Develop the program Vision and Pedagogy Statement

ram e Pedagogy Focus for 25-26 "
Began the communications plan

First |Create the Language and Content Allocation Plan for all grades | Reviewed 9.10.2025

ft of and subsequent biliteracy schedules Began writing the communications plan for L and C allocati
eracy
ficulum plan f

Review the instructional shifts of the standards: Begun - May 21, 2025 at VCOE (for those in attendance)

NGSS Work continued on June 11 and 12, 2025
€3 Framework for 5§
CCSS Language Arts (page i of the bilingual CCSS
grade level packet)

Draw the grade level Language and Content Allocation on Butcher | Done!
Paper. Start mapping by bundling the content area standards ¥

Bundle the Content Standards and begin to write year-longand | In progress!
unit storylines, starting with the content focus.

Select the writing standards and the writing genre, makingsure | ./
they are a good fit with the content.

Select the reading standards, thinking of the connection between | ./
reading and writing (i.e., the reading texts become mentor texts
for writing).

Revise the yearlong storylines by adding the literacy portion to the
storylines and by describing how content, literacy (reading and

) is integrated.

www.TeachingForBiliteracy.com
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-
Norms:

* Participate actively and interactively

* Use a growth mindset and make sure
everyone has a voice

* Please keep sidebar conversations to a
minimum

* Please silence your phones

P |
Introduce yourselves at your table:

e |am .

* | have been in DL .

* What most excites me about this mapping
process is .

&
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1B. Audit: « Evaluate the content standards bundles in the map and

Record, make sure all the content standards are represented,

Reflect and reflecting the shifts in the standards.

Revise »  Engage in the Record, Reflect and Revise process,
analyzing the first draft of the map, focusing on rigor and
balance of the language arts standards in both languages.

 Revise storyline and bundles as needed

I, Unit Create a BUF for each unit on the map:

Backwards  List the standards from the map

Design © Unpackall the standards in the unit into outcomes, listing

the outcomes from the least to the most rigorous.
Formative assessments assess the outcomes.

Craft the big ideas for content and literacy based on the
standards,

Write the summative assessment.

Write a unit storyline

Create a flowchart which is used to write the storyline
that describes what students will do and how the
standards are integrated.

Add instructional activiies for meeting the standards and
‘outcomes to each section of the BUF:

Building Oracy and background Knowledge (&
corresponding formative assessments)

Content Area Instruction (& corresponding
formative assessment)

Reading Comprehension (& corresponding
formative assessment)

Writing (& corresponding formative assessment)
Foundational Skill/Language Comprehension (&
corresponding formative assessment)

The Bridge for Transfer and for Contrastive
Analysis formati
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[ [ —
Age nda “...The term dual language refers to any program that provides literacy and
content instruction to all students through two languages and that promotes
. bilingualism and biliteracy, grade-level academic achievement, and
/ We I come an d l nt ro d u Ct ions sociocultural competence — a term encompassing identity development,

cross-cultural competence, and multicultural appreciation — for all students.”

* Why standards-based biliteracy
maps and units?

Three Pillars of Dual Language Education

. . . Bilingualism Grade-LeyeI Cross-
* Characteristics of Biliteracy Maps aierscy [ Acmvamert J compeonce

* Getting to know your map
* Audit your grade-level map

www.TeachingForBiliteracy.com \ ’ ©2016 Center for Applied Linguistics l?

A fully developed bilingual
operates in 3 linguistic s

www.TeachingForBiliteracy.com

™™™
A standards-based map helps ensure Students who enter the

that instruction is appropriate for all

developing bilinguals. blllteracy program
P ' |Sequentia| Bilingual ‘
lll".ll
‘ Sequential Bilingual ‘
Simultaneous Bilingual
& &
www.TeachingForBiliteracy.com www.TeachingForBiliteracy.co
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Three Pillars of Dual Language Education _
stuc reeks in
Bilingualism Grade-Level Cross-
an Academic Cultural
Biliteracy Achievement Competence
The | % % M 1guals.

www.Teachin iliteracy.com

Developing bilinguals have unique
goals...which cannot be achieved through

an siloed instruction.
1/ L ,

www.TeachingForBiliteracy.com
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Therefore, instruction must be strategically
planned from the standards in order to...

* Support bilingualism (develop deep levels of
language)

* Support biliteracy

* Provide time for achievement of grade level
academic standards

* Provide opportunity for transfer

* Provide context for learning literacy skills

and strategies @
* Move from cangcretet@abstract \’

14

Therefore, instruction must be strategically
planned from the standards in order to...

* Support bilingualisr ~lap deep levels
of language) sty This .

* Support biliterac , _ nda,-

* Provide time for au.: ”lte,.

_ a

level academic standards

* Provide opportunity for transfer

* Provide context for learning literacy skills
and strategies \@/

* Move fromveonereteito-abstract
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Monolingual Perspective Multilingual Perspective

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one Programs teach literacy in 2
language (L1) and transition once languages daily from Kinder on, and
monoliteracy has been established. | help students transfer what they
(Sequential literacy) know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy
systems: biliteracy units (Spanish,
the Bridge and English), biliteracy
assessments, schedules that include
daily Spanish literacy and daily

16

What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically  for a lack of skillin the other. While tis a simple
validated by over 150 scientific studies. It shows us  view of a developmental process, skilled reading
that reading comprehension is not the sum, butthe  development is NOT simplistic. For a more in-depth
product of two components - word recognition and  understanding of the subcomponents within word
language comprehension - such that f either one  recognition (WR) and language comprehension

is weak, reading comprehension is diminished. No (L), we tum next to Scarborough’s Reading Rope.
amount of skillin one component can compensate

X -

www.TeachingForBiliteracy.com

Y
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Scarborough’s Rope

i Developing The Many Strands Woven Into Skilled Reading
Bilinguals need Language Comprehension

instruction that e

li Vocabulary Knowledge g, skilled Reading:
. e, Fiuent execution and
d eve |0 pS t h e r _i Language Structures ’w:;:},} ﬁg@:z‘:\ﬂaﬂﬁ:'ﬁ
La n gu a ge i Verbal Reasoning \p eamprehenssn
. Literacy Knowledge
“Constraing comPTEhenSIon

A set of finite e = Word Recognition Reading
Typically to fl rSt. o £ comprehension
e 4 Phonological Awareness
33
88 Decoding (and Spelling) =
“Unconstrained” 8s — = ”"\‘\"‘\n
] = ’
An infinite amount of knowledge g W anl \Qé:*o\‘" (Scarborough, 2001)

z > s

Develops over your entire life ‘ @ ’

www.TeachingForBiliteracy.com

Comprenessio Reading Rope fo

ion
Background Knowledge
facts, concepts

Reading Rope for Multilingual Learners|

trands of Oral Lan,
Strands of Oral Language Development Support S s of O E
Literacy Development Literac)
~
P » [orat tanguage

Development|

Skilled Reading

17

f

\
. |
o) ——= A
Language X
ngl
\ \
print concepts, genres >
Language
Acquisition Language proficiency level i

Acquisition

Second

. Metalinguistic | Time
Wl'ltlng Awareness Word

. Oracy Linguistic Wsing
* Handwriting — 7 <,; =
* Spelling

* Grammar gy
* Composition

21 22

0
Ky

Alphabeti
spelling
correspondence

ic Principle
ter-sound
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]
Comprehension Reading Rope fol Elements of Comprehensive Literacy
Strands of Oral Lan,
i Oral language . Language
Foundational Skills . Phonology
. Phoneme awareness . Morphology
G . Phonics . Grammar
Language iference, metarr . Decoding . Spelling conventions
Second \ i . Encoding . Reading
i . Language comprehension
Metalinguistid Comprehension . Writing
Awareness . Vocabulary . Handwriting
Linguistic . Background . Spelling
— Knowledge . Grammar
g e Totra . Syntax . Composition
. Semantics
S www.TeachingForBiliteracy.com
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hat is biliteracy? Comprehensive literacy

Elements of Comprehensive Literacy

* Oracy and Background Knowledge
Development at the beginning and throughout
the unit

* Content (if integrating)

Oral language
Foundational Skills

Language
Phonology

Phoneme awareness

Phonics Grammar

Decoding . Spelling conventions

Encoding . Reading comprehension .

Writing .
Handwriting
Spelling
Grammar

Morphology

Reading
Writing
* Foundational Skills (Word Recognition)

Language Comprehension

. Vocabulary
Background Knowledge
Syntax

Semantics Composition

www.TeachingForBiliteracy.com

hid
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Biliteracy Unit Framework: In English —

Unit Theme:
« Content Area Standards
« Spanish Language Arts Standards
« Spanish Language Development Standards
« Contentand Literacy Big Ideas
«  Summative Assessment

Biliteracy Unit Framework (BUF)
En espaiiol

Unit Theme:
* Content Area Standards
«  English Language Arts Standards
«  English Language Development Standards

Building Oracy, Background Knowledge, and Language Comprehension M «  Contentand Literacy Big Ideas
«Academic listening and speaking necessary for content instruction and literacy development. o «  Summative Assessment
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout | =
the unit. 3 Building Oracy, Language
Reading Comprehension Content Area Instruction o »  Academic listening and speaking necessary for content instruction and literacy development.
« Oracy, background knowledge, and language: « Oracy, background knowledge, and =3 «  Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.
comprehension language comprehension <
» Comprehensive literacy routines, strategies and reading « Inquiry o Rndin% Comprehension Content Area Instruction
e . { o « Oracy, background knowledge, and language comprehension « Oracy, background knowledge, and
Writing + Experiments > 0 S L T i R language comprehension
« Oracy, background knowledge, and language « Experiences [7) pelavioE] « Inquiry
hensi -
o G Rl S $ Wilting o Investigations
ke o «  Oracy, background knowledge, and language comprehension « Experiments
Foundational SKills Fiuency (Word Study) » «  Comprehensive literacy routines, strategies wriing behaviors. « Experiences
. g:cpyr's:i?:;?;:u"d knowedge. and anguage CBD Foundational Skills and Fluency: Word Recognition
« Phoneme Awareness, Phonics, Decoding, Encoding, 5 2 S D T,'sz;f:ag ::,;?;’“"e""""
Orthography =3 * 7 2 g '
§ Orthography
©_Vocabulary knowledge, syntax, and semantics «  Vocabulary background knowledge, syntax, and semantics
Summative Assessment
Bridge — Transfer Bridge — Transfer and Bridge: Contrastive Analysis SUmathel e
o lllustration Practice: Practice the new Phonology i i 7 i 7 i
. 0 e n Bridge - Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis
o Side by Side or language (includes Listening, ’é"OTM'Oﬂg o lllustration Practice the new language (includes | Phonology
® Asise dice Speaking, Reading, and Writing PV" 2] ‘:" grammar «  Side by Side or Listening, Speaking, Reading, and Morphology
in the other language) egmaticey = Asiisetice Writing in the other language) Syntax and grammar
an, K. anc i Strengt idges b Pragmatics.

27 28

Structures that Support Biliteracy Instruction

Effective Instruction

Content Allocation
Language Allocation

Schedules, Curriculum &

Elements of Comprehensive Literacy

* Oracy and Background Knowledge development
at the beginning and throughout the unit

* Content (meaningful frame)

* Reading
* Writing
* Foundational Skills (Word Recognition)

hid

29 30

hid
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Structures that Support Biliteracy Instruction
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development of oral language and background knowledge that promotes student comprehension|
and production.

Biliteracy Recommendations for K-5:

« All students receive literacy (language arts) instruction in each program language every day,
beginning when they enter the program (TK/PK/Kindergarten). Each language arts class is
ized around a i theme or topic in which all components of literacy are taught
and addressed as interconnected practices that support each other.

« Itis highly recommended that each literacy class cover different standards and themes or
topics to reduce redundancy and optimize transfer.

« Instruction is facilitated strategically in one language by the teacher, and all materials are in that
language. Classroom instruction includes a variety of supports, high leverage strategies, and the
development of oral language and background knowledge that promotes student comprehension|
and production.

« Students are together for differentiated, but not separate, instruction, ensuring all students are
present during Tier 1 instruction.

« In Pre-K — 5~ grades, whenever possible, content and literacy are integrated.

« If possible, each content area (math, science, social studies) is taught in one language only at eac
grade level. This is called content allocation.

33

Language and Content Allocation Plan: VUSD DL Programs run TK-12th grade. Elementary students follow an 80/20
model (80% instruction |n Spanish with 20% in English in TK/K gradually balancing to 50% of the day in each language in
the older grades) because research shows it is the best model for our English Leamers. Our secondary DL students
receive 1-2 classes in Spanish each year. To meet the goals of DL, teachers are expected to remain in the language of
instruction per allocation plans while providing necessary language acquisition supports and strategies. Students are
expected to engage in the language of instruction and push to build proficiency in all language
domains. VUSD DL students aim to graduate with a Seal of Bilingualism and Biliteracy on their High School Diploma.
Many of our students pass the Spanish Advanced Placement exam used by universities while still in Middle School

Pedagogy: We achieve our goals by ensuring our pedagogy is culturally sustaining, research-based, and purposefully
orchestrated to meet the needs of dual language learners. We explicitly use metalinguistic knowledge and
translanguaging to develop three linguistic spaces for our students: Spanish, English, and a bridge between them to help
students transfer academic content from one language to another. We plan rigorous, standards-based, integrated
biliteracy units with clear language objectives and authentic materials where students are active, hands-on leamers. We
include multiple sensory, graphic, and interactive scaffolds to ensure all students with varying degrees of language
proficiency and literacy in either language can fully participate. Al students receive comprehensive literacy instruction in
both languages every day. We regularly collect, analyze, and leverage student learning and achievement data to provide
challenging and supportive instruction for all. We strive for high engagement where students take ownership of their
understanding of oracy, literacy, and content knowledge in both languages across various subjects. Our students develop
abilingual identity and use their knowledge to work toward a more empathetic and equitable world where all peoples’ rich
cultures, traditions, histories, and languages are valued, learned from, and respected.

www.TeachingForBiliteracy.com

Program Design Recommendations: Planning for Biliteracy

Bilteracy Recommendations fof Pre-K:

« Bilteracy PreK cl o
Appropriate Practice, NAEYC ted April 2020)

they are in lass.

the

day. Thisis called language and content allocation.
. v differentiated, structi

language. Ci arety of d the
‘and production.

Biliteracy Recommendations for K-5:

d addressed
topics to reduce redundancy and optiize transfer.

language. C d the

and production.

present during Trer 1 instruction.

« Ifpossible,
grade level.

35
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Ventura Unified Dual Language Confent and Allocation Plan

SPANISH Brdge ot End of Every Unit | ENGLISH
TK-80/20 | 80% -Ca Fory loaring | Contont Bidgo Sponin o Englsh | 20% - Ca ey Loaming
Standords gt n Standords gt n
inlegroted s Content Bidge Engishfo Sporisn | nfegratedtunits
Kinder | 80% - Languoge s | Sparish o Englsh Confent ond | 20% -Englsh Longuoge
w20 |scence Somrasive Anciyss At sing @ Univers
SocialSudes Language ATs, Science, Social | Thoma (S, Hearn
an Stcios. ah ohen
ngish o Spanih Confen and
asive Anolss Bidge:
Uriversal Thame
st |70 Languoge rs Soorish fo Englsh Confent and | 0% Language ATs
om0 |sce Confrasive Analyssidges: | socialtudes
Ve M, Science, Language As | Healh/SEL
Second - | 9% Longuoge AT engish o Sponish Confentand | 40% - Language Ats
Go/a0 |Scence Comirasive Anclyss aidges. | SocialStudies
Math Lanquage Ars SocialStucies, | HeothSEL
HeaihiSEL
Tia- | 0% - Longuoge A 0% - Languoge AT
Sojs0  |scence. SoclStuder
Noin
Spanih o Engish Confertana | HeathSEL
Conrasive Analyss rages.
Fourth- | 50% - Language Arts skl 50% - Language Arts
Torsg |scence Soslstudes
M
g osponin contenans | Y
s SociolStocies
Fith. | s0%- Longuoge Ans wage - [so- Language ats
/s |scence Moth, Healh/SEL SoclStodies
M
HeciiseL
T — e CAENED soncorcs
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Sample teracy Schedule - 80% of Day in Spanish and 20% of Day in English
Time Subject Language
800~ 8:20a.m. | SELand Classroom Community Bulding Spanish

8:20-10:30 5S/Spanish Language Arts OR

Language and Content Allocation Plan R

Over the course of each unit, the students will ngage in...

Determlnes- o S ey SPANISH Da||y Span|sh
5 o Ty
«  Writing (independent, small group and whole group)
O It e e ) Language
«  Foundational Skills and Language Comprehension
(Word Study)
o Uttt Arts
10:30-11:00
Py teacher and based on student
need
11.00am. — Specials If possible, half are offered in
12:00 p.m. ‘Spanish and half in English
12:00 - 12:45 Lunch ‘Student choice
Dail
12:45-2:00 Math in Spanish
ally by & e SPANISH
> Matn sl sndpractce
Schedules T [

Overthe courseof each unit, the students will engage ... Dai | y E ngl is| h

Oracy

Experiences

Whole instruction L A
sk B anguage Art
Reacing (independent, small group and whole group) ENGLISH
Foundational Skils and Language Comprehension
(Word Stu

Independent Practice

www.TeachingForBiliteracy.com

Biliteracy Curriculum/Units‘ \ ’
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Sample Bilteracy Schedule - 50% of Day in Spanish and 50% of Day n Engish __ RN [

Time I Subject ‘ Language ‘

SEL and Classroom Community Building

s C— sample Middle School Schedule
e
+ science experionces/inauiry L —]
e e el h
2 R rdepnn sl o ol o) Daily Spanish 8t Grade Student Schedule

Study)
«  Independent Practice.

10:45t0 11:15 | Interventions (based on student need) Language determined by

anguage Arts Subject Language
the teacher and based on . .

student ned Period 1 |Social Science |

11:15-12:00 | Lunch/Recess Student choice N .

12:00-1:00 | Math- amath unt, i Period 2 Language Arts |Spanish
L ENGLISH Period 3 Elective English

oo %ﬁtlﬁ?:ﬂi::;!?ﬂ""fz‘fﬂmnwnmw Period 4 Math English

et Daily English Period 5 i English
‘Whole group instruction ENGLISH Language Art I

iting (independent, small group and whole group) N o
e lixsse e Tk Eib T ol Period 6 Language Arts |English

Reading (independent, small group and whole group)

Study)

Independent Practice €§
2:403:10 Specials i

in Spanish and half in www.TeachingForBiliteracy.com
English

39 40

Yearong Storvine lergarten: Language and Content Allocation 80% Spanish; 20% English

Language and Content Allocation Plan
Determines:

555 25 sty e o

i

m =B
g s
H Woling Standards - Writng Standards - Witing Standards - s s o
Dail o e e e o s 3
EEIE | el
kit &

Schedules

2L bl
Biliteracy Curriculum/Units ‘ e | e ‘

) - e R | T

www.TeachingForBiliteracy.com bacing Standards - 2| |_Reading Standards || Reading Standards - Informationa Texts \EHA Reading Standards - normions Tots |3 || Reading Standards -Liarary Toxts

41 42
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Kindergarten: Language and Content Allocation 50% Spanish; 50% English

Grade Level 2nd. Language and Cc[ A T

L s e il
 K-Ps2:4  conduct W’ comparel pre—rm— B e S
s g onaey e e T S 3
ke e o s
conatrs P22 oo o e s st foret - 3
o =
st v o shormtr ot e S st z
e oo e R : g
S el |t e e e e s waod e | ]
K2ET81-1 3
e s i P ]
s, e | et Seims | [See ot v o [ 7 ot e e iz some ES
el e 25 wer wna wzs w
et s S| | i e ey E . s e
e i A —
e gy ] e W
e e et st e
WET, WK it 2 ELA & Social Science: History of a
ik sl e it R
7| ==
Guastion: How dormy views and thosel g e
iy ciassroom? 3
g
H
z
é
4
oy o e oo e [pwe 8| e
e W = g
mm H

25 g5 T T gj[:..u w2

1 Opinion T
ostor Presentation) W7, WKS P

g Wandard - Lierary Tt [
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Biliteracy Unit Framework (BUF) )
Unit Theme:
Toma de Ia unidad: « Content Area Standards
«  Estandares de 4rea de contenido «  English Language Arts Standards
« Estandares de artes del lenguaje en espafiol «  Engiish|Language Development Standards
«  Estandares de desarrollo del idioma espafiol « Contentand Literacy Big Ideas
« Resultados de los estandares «  Summative Assessment
« Ideas principales de contenido y lectoescritura.
« Evaluacién sumativa Building Oracy, Background Knowledge, and Language Comprehension n
.
Ta oralidad y of de lenguale o new language o unit. o
« Desarrolar el escuchary hablar usando lenguaje académico para que estén preparados los estudiantes para la El =]
instruccion del contenido y el desarrolio de la lectoescritura. Reading Comprehension
* Se desarrolla al comienzo de Ia unidad y cada vez que se introduce un nuevo lenguaie o conceptos alo largo de Ia V) . Mm,, T A'::m:‘b“ and g
unicag. c + Comprehensiv lteracy routines, strategies and reading < orecy, T =
Comprensién lectora i - Instruccién del area de contenido g behaviors. language comprehension =
+ Oralidad, conocimiento previo y comprensién de lenguaje R S e 3 « Inquiry <
+ Rutinas de i y la ion de lenguaje Q. Writing « Investigations @
Escritura « Indagacion [e} + ony, . B >
« Oralidad, conocimiento previo y comprension de lenguaje 0 el e S * s . [7)
« Rutinas de k it ivay i . =h 7]
i . o Foundational Skills and Fluency (Word Study) o
Destrezas fundamentales y Ia fluldez: reconocimiento de =] * Oracy, T
palabras. 3 « Phoneme Awareness, Phonics, Decoding, Encoding, 1]
« Oralidad, conocimiento previo y comprensién de lenguaje o Orthography 2]
» Conciencia fonémica, fonética, descodificacién, codificacion, - « Vocabulary syntax, 3
ortografia <
»_Conocimi vocabulario, sintaxis y semantica S Summative Assessment g
Evaluacion sumativa
_ __ _ Bridge - Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis -
Puents — Transferencia de Pusnte — rencia y practica. | Puente: Anali trasti « llustration Practice the new language (includes | Phonology
conceptos y lenguaje académico | Practicar el lenguaje académicoenel |« Fonologia « Side by Side or Listening, Speaking, Reading, and | Morphok
« llustracion lenguaje opuesto (incluye el escuchar, « Morfologa * Asisedice Writing in the other language) Syntax and grammar
« Ladoalado hablar, leer y escibir) « Sintaxis y gramética Pragmatics.
« Asisedice «  Pragmatica - o
www.TeachingForBiliteracy.com
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| |
Agenda

I/ Welcome and Introductions Characteristics of

* Why standards-based biliteracy Biliteracy Maps
maps and units?

* Characteristics of Biliteracy Maps

* Getting to know your map

* Audit your grade-level map
&

www.TeachingForBiliteracy.com www.TeachingForBiliteracy.com
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Talmudic Style Reading

* In your pairs, determine who is A and
who is B

* Person A reads the text

* Person B asks, “But what does this
mean?”

* Person A answers, and then Person B
responds and conversation ensues.

* Then, you flip roles. \@?

www.TeachingForBiliteracy.com
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the standards.

Lnguase At/ Blngual
ifteracy Uni Framework (BUF) (eemanand Urow] 2013)

Standards based integration

il Standard

aspectsof the u

listening and speaking) 2 2 precursor for lteracy.

o Whenp

P —— (-
prbe

52

|
Sections to Jigsaw:

* Standards-based integration

* Oracy and background-knowledge
* Disciplinary integrity

* Student-centered

* The Bridge

* Systems and Structures

&
www.TeachingForBiliteracy.com \{
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Biliteracy Maps and Unit Frontmatter
Directory of VUSD Biliteracy Maps
Characteristics of Standards-Based Maps:

o English and Spanish are represented on the same map so that teachers can see what students will experience
during instruction in each of their languages and so that they can coordinate and plan instruction

o The map seeks to reduce redundancy and optimize transfer and represents the school or district’s language and
content allocation plan

Al the Science, social science, and reading and writing standards are included on the map (as noted below, the
Foundational Skills and Language Comprehension, Listening and Speaking and Language standards are included
at the learning plan level)

® The reading standards reflect the instructional shifts of the CCSS st for 50% of instruction
focused on reading literary texts and 50% of instruction focused on reading informative texts

® Across the year and within each language, there is balance between all 3 types of writing (opinion, narrative,
informative)

®  The recommended “genre” for each type of writing is highlighted in red on the map. The genres have been

also othat it the unit theme and i for answering the essential

question.

® The units grow in rigor, moving from concrete to abstract across the year and in each language. Given that the L
content and language arts standards grow in rigor, it is important to carefully and strategically bundle the ‘wﬂ ’

content standards in a developmentally appropriate sequence, and ot to omit or skip any units.

®_The map follows the Teaching for Biliteracy Guidelines

51

|
Sections to Jigsaw:

* Standards-based integration

* Oracy and background-knowledge
* Disciplinary integrity

* Student-centered

* The Bridge

* Systems and Structures

@
www.TeachingForBiliteracy.com \?

53

]
As you read your section, prepare to

share with your team:

* A synthesis of the section — what is
about and why is it important for you
to know as you work on your grade-
level biliteracy maps?

* Specific noticings and wonderings.

&
www.TeachingForBiliteracy.com \?
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Biliteracy Instruction: Standards-aligned vs. Standards-based?

Standards-aligned Standards-based

&
www.TeachingForBiliteracy.com

Standards-aligned
VvSs.
Standards-based?

www.TeachingForBiliteracy.com

56 57

Biliteracy Maps plan instruction for the year starting

-ali . ?
Standards-aligned vs. Standards-based? with standards or a topic/theme

50/50 Example

Standards-aligned Standards-based W T Grave

Es?qﬁol
Standard

0% [ Day
Standar
Standard

&
www.TeachingForBiliteracy.com

58 59

Science, Social Science, Context for Meaningful Frame Content...
Meaning ...
comes from
Content/Theme comes from Content science,
the social
Writing co.ntent, Writing studies,
universal SEL,
. theme, or . universal
Reading knowledge- Reading theme,
building topic
Universal Theme, or Topic topi
' "W A4
www.TeachingForBiliteracy.com © cYww.Teachin ﬁ?{giﬁgfﬁﬁﬂ/é‘f»ga
60 61
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Standards-Based Biliteracy Maps plan
instruction for the year

50/50 Example

Sample Yearlong Biliteracy Map — Klnder 80/20

t Allocation 80% Spanish; 20% English

The units are strategically organized in a sequence
from concrete to abstract, thus increasing in rigor
across the year in each language.

5 A
www.TeachingForBiliteracy.com \,

64

|
Rigor on the Diagonal

Kinder 1 2 3 4 5

www.TeachingForBiliteracy.com

66

www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map - 5th Grade 50/50
Digital Version

Content

Rigor on the Diagonal:
Implementing Standards

www.TeachingForBiliteracy.com

65

|
Flat Assignments

Beginning of the Year End of the Year

K —Opinion: K —Opinion:

| like the book because
itis funny.

www.TeachingForBiliteracy.com \’

| like cats because
they are fuzzy.

67
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Rigor on the Diagonal
2 0_
1 —o
Kinder 1 2 3 4 5
www.TeachingForBiliteracy.com
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Rigor on the Diagonal

2 o_
—0

0

Kinder 1 2 3 4 5 6

www.TeachingForBiliteracy.com
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Rigor on the Diagonal
Kinder 1 2 3 4 5
www.TeachingForBiliteracy.com

¢

hid

69

Rigor on the Diagonal

orNwWs GO Oa N

o

www.TeachingForBiliteracy.com
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In the picture, | observe...

www.TeachingForBiliteracy.com

hid

hid

71

In this picture, | observe...

www.TeachingForBiliteracy.com
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www.TeachingForBiliteracy.com

hid

73
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I s—
What is the difference between the two

columns?

g—

Both of the dioramas . However, the
diorama in Column A while the diorama \?P
in Column B _.www.TeachingForBiIiteracy.com
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[ —
What is the difference between the two
columns?

- Sample collected was in - Sample collected was in

English. Spanish.
- Spelling errors have been - Spelling errors have been
corrected. corrected.

- Sample was in a book - Sample was in paragraph
format where each page format on a sheet of
had a heading and a paper.

corresponding picture.
|

www.TeachingForBiliteracy.com "
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W"at IS t"e alnerence getween t"e two

columns?

Wolves live in the forest. They

are grey and have thick fur. They
live in groups, or packs. A female
wolf can have up to 8 babies at a
time. The babies are called cubs.

Los lobos viven en el bosque con
su familia. Pueden ser gris o
negros. Los lobos casi nunca
andan solos porque cazan en
grupos. Ellos comen animales
mas pequefios. Las hembras
pueden tener hasta 8 bebes de
una sola vez. Los bebes se
quedan con el grupo hasta que
tengan 2 afios. Después, si son
varones, se pueden ir del grupo y '
formar su propio grupo.

78

www.TeachingForBiliteracy.com
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= e eass—
What is the difference between the two

columns?

- Sample collected was in
English.

- Spelling errors have been
corrected.

- Sample was in a book
format where each page
had a heading and a
corresponding picture.

-
www.TeachingForBiliteracy.com ‘
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WHat is tHe ai#erence Between tHe two

columns?

Wolves live in the forest. They

are grey and have thick fur. They
live in groups, or packs. A female
wolf can have up to 8 babies at a
time. The babies are called cubs.

77

|
What is the difference between the two

columns?

The samples in Column A and Column B are
similar in that...

The samples in Column A and Column B are
different because...

www.TeachingForBiliteracy.com \?
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I s—
What is the difference between the two

columns?

What grade level do What grade level do
you think you think
corresponds with corresponds with
Column A? Column B?

&
www.TeachingForBiliteracy.com
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[ —
What is the difference between the two

columns?

Collected from a 1 Collected from a 4t
grade classroom.  grade classroom.

Which meets the (writing) standards for
their grade-level? \@?

www.TeachingForBiliteracy.com

82

I s—
What is the difference between the two

columns?

Fourth Grade Informational Writing CCSS:
Write informative/explanatory texts to
examinea topic and convey ideas
and information clearly. | |

&
www.TeachingForBiliteracy.com

84
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I s—
What is the difference between the two

columns?

Collected from a 1%t Collected from a 4t
grade classroom. grade classroom.

&
www.TeachingForBiliteracy.com

81

[ —
What is the difference between the two

columns?

First Grade Informational Writing CCSS:

Write informative/explanatory texts in

i pic, supply some ‘
facts about the topicJ and] provide some\
sense of closure. \

&
www.TeachingForBiliteracy.com \/

83

FourtH Graae Writing In!ormative text

a. Introduce a topic clearly and group related
information in paragraphs and sections;
include formatting (e.g., headings),
illustrations, and multimedia when useful to
aiding comprehension.

L

Develop the topic with facts, definitions,
concrete details, quotations, or other
information and examples related to the
topic.

c. Link ideas within categories of information
using words and phrases (e.g., another; for
example, also, because).

o

. Use precise language and domain-specific
vocabulary to inform about or explain the
topic.

o

Provide a concluding statement or section
related to the information or explanation
presented.

85
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~

Wiite informative/explanatory texts to
examine a topic and convey ideas and
information clearly.

a. Introduce a topic clearly, provide a
general observation and focus, and group
related information logically; include
formatting (e.g., headings), ilustrations,
and multimedia when useful to aiding
comprehension

o

. Develop the topic with facts, definitions,
concrete details, quotations, or other
information and examples related to the
topic.

o

Link ideas within and across categories
of information using words, phrases, and
clauses (e.g., in contrast, especially).

a

. Use precise language and domain-specific
vocabulary to inform about or explain the
topic.

e. Provide a concluding statement or section
related to the information or explanation
presented.

2. Escriben textos informativos y explicativos para
examinar un tema y transmitir ideas e informacion
con claridad.

a. Presentan un tema con claridad, proveen una
observacién general y enfoque, y agrupan de
forma lgica la informacion relacionada al tema;
incluyen el formateo (ejemplo: encabezados),
ilustraciones y multimedia cuando son dtes para
ayudar a la comprensién.

o

Desarrollan el tema con hechos, definiciones,
detalles concretos, citas, u otra informacion y
ejemplos relacionados con el tema.

. Enlazan las ideas dentro y a través de las
categorias de informacién, usando palabras,
frases y cléusulas (ejemplo: por el contrario,
especialmente).

d. Usan lengusie preciso y vocabulario de dominio
especifico para informar o explicar el tema.

e. Proveen una declaracién final o conclusién que
confirma la informacién o explicacion presentads.

ot e
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W"at IS t"e alllerence getween t"e two

86

columns?

Wolves ‘ live in the forest. They ‘

WHat is tHe ai#erence Between tﬁe two

Los lobos viven en el bosque con

are grey and have thick fur. They
live in groups, or packs. A
female wolf can have up to 8
babies at a time. The babies are
called cubs

su familia. Pueden ser gris o
negros. Los lobos casi nunca
andan solos porque cazan en
grupos. Ellos comen animales
mas pequefios. Las hembras

These features help the wolf

pueden tener hasta 8 bebes de
una sola vez. Los bebes se

columns?

Wolves live in the forest. They

are grey and have thick fur. They
live in groups, or packs. A female
wolf can have up to 8 babies at a
time. The babies are called cubs.

Los lobos viven en el bosque con
su familia. Pueden ser gris o
negros. Los lobos casi nunca
andan solos porque cazan en
grupos. Ellos comen animales
mas pequefios. Las hembras
pueden tener hasta 8 bebes de
una sola vez. Los bebes se
quedan con el grupo hasta que
tengan 2 afios. Después, si son
varones, se pueden ir del grupo y
formar su propio grupo.

87

survive in the forest.

quedan con el grupo hasta que
tengan 2 afios. Después, si son
varones, se pueden ir del grupo y '
formar su propio grupo.
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I s—
What is the difference between the two
columns?

Collected from a 1 Collected from a 4t
grade classroom. grade classroom.

In looking at these two samples, Rigor on
the Diagonal means... \@?

www.TeachingForBiliteracy.com
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[ —
What is the difference between the two
columns?

Collected from a 1%t Collected from a 4™
grade classroom.  grade classroom.

Neither meet their corresponding
grade-level standard! 8@?

roTonTeTaTy:

89

|
Agenda

Welcome and Introductions

Why standards-based biliteracy
maps and units?

v Characteristics of Biliteracy Maps
* Getting to know your map
* Audit your grade-level map

www.TeachingForBiliteracy.com \?
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|
Paradigm Shifts

Each set of standards has a specific
organizational structure that is unique.

Standards are not to be read or treated as a list
where each standard has equal weight.

In order to teach to standards, we need to
understand what they mean in terms of

in ion.
struction @
\L/
www.TeachingForBiliteracy.com \

92

Tell your partner what you
know about the
Next Generation Science
Standards

&
www.TeachingForBiliteracy.com

94

Next Generation Science Standards
Three-Dimensional Learning

96

www.TeachingForBiliteracy.com
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|
Paradigm Shifts

* Inquiry is at the heart of science and social
studies instruction.

* Inquiry is collaborative and involves
communication skills.

* Inquiry and critical thinking are threaded
throughout NGSS, C3 (Social Studies) and CCSS
Language Arts standards.

\
www.TeachingForBiliteracy.com
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NEXT GENERATION

CIENGE

STANDARDS

&
www.TeachingForBiliteracy.com \’
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Orga 1. Asking questions (for science) and defining B
N problems (for engineering)
ex . .
2.Developing and using models
Perl3 planning and carrying out investigations
4.Analyzing and interpreting data W
Scie 5. Using mathematics and computational
En thinking
6. Constructing explanations (for science)
Pri and developing solutions (for engineering)
7.Engaging in argument from evidence
8.0btaining, evaluating, and communicating ||
information

= 00

97
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Organization of the NGSS

Next Generation Science Standards =
Performance Expectations

Science and
Engineering
Practices

Disciplinary
Core
Ideas

98

Organization of the NGSS

Next Generation Science Standards =
Performance Expectations

= Physical Science

= |Life Science

= Earth Space
Science

Science and
Engineering
Practices

(W)

100

K-8 NGSS Strand Progression

‘ ‘ K | 1 ‘ 2 | 3 | 4 ‘ 5 | ms
‘ ETS - ing Design ‘ X X x
PS1 - Matter and Its Interactions I [ x [ [ x| x
PS2 - Motion and Stability n P hys | ca I x x
PS3 - Energy X x | x
PS4 - Waves and el Applicatonn Technology Science x
for Information
= x | x x | x| x| x
LS2 - Ecosystems: Interaction, Energy, & x | x x | x
Dynamics
LS3 - Heredity x x x
LS4 - Biological Evolution: Unity and Diversity x | x x
ESS1 - Earth's Place in the Universe x x x | x| x
ESS2 - Earth's Systems x x | x| x| x| x
ESS3 - Earth and Human Activity x x | x| x| x
Total strands 5 | 4 5 | 7|6 | 8| 1

102
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NGSS Appendices

NGSS Appendices A through M provide background and detail about the standards, along with some
implementation models. Other NGSS support documents are available here.

Appendix A: Conceptual Shifts Learn more about the conceptual shifts that make the NGSS new and
different

Appendix B: Responses to Public Drafts Describes the feedback on the draft NGSS during each of the two.
public review periods, along with the writers' response to it

diverse student groups address what classroom teachers can do
students

Appendix E:

Appendix E: Disciplinary Core Idea ions Desci

Progressions

itting Concepts (CCC) across
each grade band

Appendix H: Nature of Science Describes rationale for and research on the nature of science in the context of
the NGSS, and discusses how to emphasize the nature of science in school programs.

practices throughout the NGSS.

Disciplinary Core Idea

Appendix C: College and Career Readiness Learn about why student suco<’b in postsecondary education
and careers will require a strong K-12 preparation in science.
Appendix D: All Standards, All Students / Case Studies The Apps he seven case studies about

99

K-8 NGSS Strand Progression
K ‘ 1 ‘ 2 3 ‘ 4 | 5 | Ms

ETS - Engineering Design X X x
PS1 - Matter and Its Interactions x x x
PS2 - Motion and Stability x x x x
PS3 - Energy x x x x
PS4 - Waves and their Application in Technology x x x
for Information
LS1 - From Molecule to Organism x x x x x x
LS2 - Ecosystems: Interaction, Energy, & x x x x
Dynamics
LS3 - Heredity x x x
LS4 - Biological Evolution: Unity and Diversity x x x
ESS1 - Earth's Place in the Universe x x x x x
ESS2 - Earth's Systems x x x x x x
ESS3 - Earth and Human Activity x x x x x
Total strands 5 | 4 5 7 6 8 1
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K-8 NGSS Strand Progression

K ‘ 1 ‘ 2 3 ‘ 4 | 5 | Ms
ETS - Engineering Design X X X
PS1 - Matter and lts Interactions x x x
PS2 - Motion and Stability x x x x
PS3 - Energy x x x x
PS4 - Waves and their Application in Technology x x x
- >
LS1 - From Molecule to Organism x x
LS2 - Ecosystems: Interaction, Energy, & L Life x x
Dynamics
LS3 - Heredity Science x
LS4 - Biological Evolution: Unity and Diversity X X x
ESST - Earth's Place in the Universe x x x x x
ESS2 - Earth's Systems x x x x x x
ESS3 - Earth and Human Activity x x x x x
Total strands 5 | 4 5 7 6 8 | 1

103
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K-8 NGSS Strand Progression
K | 1 ‘ 2 | 3 | 4 ‘ Ms
ETS - Engineering Design X X X
PS1 - Matter and Its Interactions x x
PS2 - Motion and Stability x x x
PS3 - Energy x x x
PS4 - Waves and their Application in Technology x x x
for Information
LS1 - From Molecule to Organism x | x x | x x
LS2 - Ecosystems: Interaction, Energy, & x | x x
Dynamics
LS3 - Heredity x x x
LS4 - Biological Evolution: Unity and Diversity x | x x
ESS1 - Earth's Place in the Universe x
ESS2 - Earth's Systems " E art h S p ace x
ESS3 - Earth and Human Activity SC | ence x
1 1 I "

104

K-8 NGSS Strand Progression

\ EIERENE

‘ ETS - ing Design ‘ X

|| Ps1 - Matter and its

PS2 - Motion and Stability x x

PS3 - Energy X x x
PS4 - Waves and their Application in Technology x x x
for Information

LS1 - From Molecule to Organism X X X X X
LS2 - Ecosystems: Interaction, Energy, & x x x
Dynamics

LS3 - Heredity x x x
LS4 - Biological Evolution: Unity and Diversity x x x
ESS1 - Earth’s Place in the Universe X X X x
ESS2 - Earth’s Systems X X x X X
ESS3 - Earth and Human Activity x x x x
Total strands. 5 4 5 7 6 1"

106

K-8 NGSS Strand Progression
K | 1 ‘ 2 3 | 4 ‘ Ms

ETS - Engineering Design X X X
PS1 - Matter and Its Interactions x X
PS2 - Motion and Stability X X X
PS3 - Energy x x x
PS4 - Waves and their Application in Technology X x x
for Information

LS1 - From Molecule to Organism X x x X X
LS2 - Ecosystems: Interaction, Energy, & X X x
Dynamics

LS3 - Heredity X X x
LS4 - Biological Evolution: Unity and Diversity x X x
ESS1 - Earth’s Place in the Universe

|| Es52 - Earth's Systems
ESS3 - Earth and Human Activity
‘ Total strands ‘ 5 | 4 ‘ 5 ‘ 7 | 6 ‘ 8 ‘ " ‘

108
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K-8 NGSS Strand Progression

g

fx[ 1] 2]3] s m]
ETS - Engineering Design ! X X
PS1 - Matter and Its Interactions x x x
PS2 - Motion and Stability x x x X
PS3 - Energy x x x x
PS4 - Waves and their Application in Technology x X X
for Information
LS1 - From Molecule to Organism x x x x x x
LS2 - Ecosystems: Interaction, Energy, & X X X X
Dynamics
LS3 - Heredity x x x
LS4 - Biological Evolution: Unity and Diversity X X X
ESS1 - Earth’s Place in the Universe x x x x x
ESS2 - Earth’s Systems x x x x x x
ESS3 - Earth and Human Activity x X x x x
Total strands 5 4 5 7 6 8 "
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K-8 NGSS Strand Progression

LS4 - Biological Evolution: Unity and Diversity

K ‘ 1 ‘ 2 3 ‘ 4 | 5 ms
ETS - Engineering Design X X x
PS1 - Matter and Its Interactions x X x
PS2 - Motion and Stability x x x x
PS3 - Energy X X x x
PS4 - Waves and their Application in Technology x x x
for Information
LS1 - From Molecule to Organism X x x X x X
LS2 - Ecosystems: Interaction, Energy, &
Dynamics

|| L83 - Heredity |

ESS1 - Earth’s Place in the Universe X X X X X
ESS2 - Earth’s Systems x x X x X x
ESS3 - Earth and Human Activity x x X x X
Total strands 5 4 5 7 6 8 11
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K-8 NGSS Strand Progression

[ [k 41

4 5
H ETS - Engineering Design ‘ ‘ ‘ X X | X ‘

PST - Matter and Its i j— I [ x [ Cx T x|
PS2 - Motion and Stabilty ‘ n Engine ring Design
PS3 - Energy ‘ X b3 X 3
PS4 - Waves and their Application in Technology x x x
for Information
LS1 - From Molecule to Organism x x x x x x
LS2 - Ecosystems: Interaction, Energy, & x x x x
Dynamics
LS3 - Heredity x x x
LS4 - Biological Evolution: Unity and Diversity x x x
ESS1 - Earth's Place in the Universe x x x x x
ESS2 - Earth's Systems x x x x x x
ESS3 - Earth and Human Activity x x x x X
Total strands 5 | 4 5 7 6 8 1

109
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Organization of the NGSS

Next Generation Science Standards =
Performance Expectations

Science and
Engineering
Practices

Disciplinary

Core
Ideas

Cross-
Cutting
Concepts

110

|
Organization of the NGSS

= Patterns

= Cause and effect
= Scale, proportion, and quantity
= Systems and system models

* Flows, cycles, and conservation
= Structure and function
L= Stability and change

DSS-
ting
cepts

112

114

www.TeachingForBiliteracy.com

Middle
School

Physical
Science:

Its

Matter and

Interactions
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NGSS Appendices

NGSS Appendices A through M provide background and detail about the standards, along with some
implementation models. Other NGSS support documents are available here.

Appendix A: Conceptual Shifts Learn more about the conceptual shifts that make the NGSS new and
different

Appendix B: Res lic Drafts Describes the feedback on the draft NGSS during each of the two
public review periods, along with the writers' response to it

Appendix C: College and Career Readiness Learn about why student success in postsecondary education
and careers will require a strong K-12 preparation in science.

Appendix D: All Standards, ‘The Appendix and the seven case studies about
diverse student groups address what classroom teachers can do to ensure that the NGSS are accessible to all
students.

issions across K-12, summarizing

Appendix E: Disciplinary Idea Describes the DC)
the main focus of the science disciplinary content at each grade b

Appendix F: d Practices Describes,
detailing the specific elements of each practice that are targ

Appendix G:
Crosscutting Concepts

esign in the NGSS Describes the framing

out the NGSS.

111

|
Organization of the NGSS

Next Generation Science Standards =
Performance Expectations

Engineering
Practices

Cross-
Cutting
Concepts

Connections to the CCSS

113

115

5th grade

Physical
Science:

Matter and
Its
Interactions

19



6/18/26

|
Organization of the NGSS

tudents who demonsirate understanding can:
rist-1. i

shels, acom shell

1%t grade

Next Generation Science Standards =
Physical Performance Expectations

PR e smerrrions | | BRI S Sy | e Science:

R ST |
Bt et o
e s . .
SEmEES. T — Science and | Disciplinary Cross-
Smsemwe | Simemss pemmwodd Matter and
e e . . .
e e e Fnoinaarina CAvA Cittinea

Inter!atcstions What do What do How do
they need | theyneed | theyneed

r todo? to know? to think?
Connections to the CCSS

ot oy ot . 1151.2)
ko st 3 o (14811

forgrce (14512

iy
5 wine 100,

Racessay o comooss 1o (11512)
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e
NGSS Appendices

EDUCATION

Teaching &Learmings| Testng & Accountabiity~  Financa

Specialzad Programs-_ Leaming Support-
Home / Tesching & Leaning / Science / Scence Framework

2016 Science Framework

The currculum framework was adopted by the State Board of Educatio

California
2016 Science Framework

NGSS Appendices A through M provide backgro;

implementation models. Other NGSS support 2 tomaking oo
Appendix A: Conceptual Shifts Learn Appen dix A: his 2016 Science Framework for Caiforia Public Schools has been designed mx\ o to assistive
diferent. . o Most of the ant wit feceral
Conceptual Shifts setof =
A
Board of Education
jy student success in postsecondary education dded person having
difcuty i accessing Public Schools
o F Oivision at or 916-319-0453 to make

Appendix D: All Standards, All Students / Case Studies The Appendix and the seven case studies about

diverse student groups address what classroom teachers can do to ensure that the NGSS are accessible to all
students.

Front Matter (PDF)
Eoreword (POF)

Acknowledgments (PDF)

Appendix E: Discipli Idea ions Describes the DCI i K12,
the main focus of the science disciplinary content at each grade band.

Frontmat%

Chapter 3: Grades K-2

Appendix F: Science and Engineering Practices Describes the progression of the practices across K-12,
detailing the specific elements of each practice that are targets for students at each grade band.

Chapter 1: Overview of the Calforn)

) ) ter 2: Transitional Kinder 8 S
Appendix G: Crosscutting Concepts Describes the progression of the Crosscutting Concepts (CCC) across o oacen (PO Cha pter 4: Grades 3-5
K-12, detailing the specific elements of each CCG that are targets for students at each grade band ‘Chapter 3 Kindergarten Through Grade Two (PDF; 4MB) Chapter 5: Preferred
Appendix H: Nature of Science Describes rationale for and research on the nature of science in the context of Chapter 4: Grades Three Through Five (PDF; SME)

the NGSS, and discusses how to emphasize the nature of science in school programs Chaptrs Course Mo for Grages Six T Integrated Course
Appendix I: Engineering Design in the NGSS Describes the framing of Engineering Design concepts and Ghapter 6 Discipine Speci Mot r it S T

Model for Grades 6-8

practices throughout the NGSS. Chapter 7: High School Three-Course Model (PDF; 20MB)

118 119

: Your Map:

Table 4.2, Overview of Instructional Segments for Grade Four

Grade Four

— * Identify the science standards on your
map

Thrd
In the primary grade
— existence of cause and «
_— mechanisms drive these
tangible processes like t \ 2 s
like energy. They also st Sspeatybpe ettt
a5 internal body system vk Ty e et o ve v * Ana Iyze how th ey have been bundled
instructional segments i a ordong .

o aa— into units, and how they reflect the NGSS
standards.

Students are able to use
physical landscape. They prfom nvstgatons o te agents
hat rodo and chango landcapes.

then analyze it more the
models such as tracing
students have the georr
Despite all their grov
children passionate abor
energy by providing opg
towers, make up secret
play in the sand with st
their everyday experient

Earthquake Engineering
Students expore eartnquskes rom thee dferent
perspctves: They use maps 0 ety paiems about

e * How do the themes move from concrete

snaking, nd thy dosign carthauske-resstant SClres o

T to abstract?

Inchads theeextrmal body Structures, ineral body syses
a0 g, and vormation rocessng

e .w“’w& * How do the themes grow in rigor
throushout tHEGERFP "
120 121

Toviewt
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L SE@RY.
SOGIAT+SCIENCE
ERAMEWORK:

NEXT GENERATION

CIENCE

STANDARDS

QR CAL{EORNIA PUBE

COMMON CORE

STATE STANDARDS INITIATIVE

PREPARING AMERICA'S STUDENTS FOR COLLEGE & CAREER ‘ “ ’

www.TeachingForBiliteracy.com

122

https://www.socialstudies.org/c3

ZaY National Council for the Social Studies
,'_.} Preparing Students for College, Career, and Givic Life Search this site.

College, Career, and Civic Life (C3) Framework for Social Studies State Standards Resources for Using C3
Resources from the C3 Literacy
College, € d Civic Life (C: fal Studi i ingthe Collaborative

Rigor of K-12 Civics, Economics, Geography, and History
"

ool
EnglshLangus soclStudes.
InJune 20 Framework
downloadable pf il of the Framewor e

Download C3 Framework POF

The Calege,Careerand Cvic e (C3)
Frame

praciesof socal

Whatare the guiding principles?
The

 Inquiryi at th hart o socal studies.

124

C3 Framework for Social Studies

ering and [Communicating and
Elluating Sources  |Critiquing Conclusions

2nd Planning Inquills

L nd Using Evidence Taking Informed Action
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Tell your partner what you
know about the
California Social Science
Standards

www.TeachingForBiliteracy.com s’
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|C3 Social Science Standards — the shift

“The C3 Framework focuses on inquiry
skills and key concepts, and guides—not
prescribes—the choice of curricular
content necessary for a rigorous social
studies program.”

I Tr—— \ﬁ’

=social ies achingForBiliteracy.com
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Expanallng Communities Sequence
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https://www.socialstudies.org/c3
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
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https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
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https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-for-social-studies-rev0617.pdf
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C3 Framework for Social Studies

Dimension 2:

|ICommunicating

|Questions and
Planning
Inquiries

Gathering and Communicating and

Developing Questiol Evaluating Sources [Mll|Critiquing Conclusions

2nd Planning Inquirie}

Developing Claims
and Using Evidence

www.TeachingForBiliteracy.com ll
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Taking Informed Action
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|
History and Social Studies

Hel SO R'Y,
SOGIAT*SCIENCE

ERAMEWORK

FOR CALIFORNIA PUBLIC SCHOOLS

Kifidergarten Through Grade Telve

hid
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History Social Science Standards —
The Shift
The instructional approach of the
HSS ‘should be inquiry-based,
whereby students investigate the
“how” and “why” of historical
developments’

www.TeachingForBiliteracy.com l’
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Kindergarten Through
Grade Twelve

hid
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Introduction

CHAPTER 1

Content. Inquiry. Literacy. Citizenship.
This framework guides educators as they design, implement,
and maintain a coherent course of study to teach content,
develop inquiry-based critical thinking skills, improve reading
comprehension and expository writing ability, and promote an
engaged and knowledgeable citizenry in history and the

related social sciences.

‘The subject areas covered in this framework offer students
the opportunity to learn about the world and their place in t,
think critically, read, write, and communicate clearly. History,
civies and government, geography, and economics are integral
to the mission of preparing California’s children for college,
carcers, and civic life. These disciplines develop students’
understanding of the physical world, encourage their partici-
‘pation in our democratic system of government, teach them
about our past, inform their financial choices, and improve
their ability to make reasoned decisions based upon evidence.
Moreover, these disciplines play a vital role in the develop:

of student lteracy because of a shared emphasis on text, argu-

‘mentation, and use of evidence.

131

|
CA History & Social Science Standards
K-5

Elementary Themes
Use as a Framework for Addressing the Standards

Kindergarten: Learning and Working Now and Long Ago
First Grade: A Child’s Place in Time and Space

Second Grade:  People Who Make a Difference

Third Grade:
Fourth Grade: California: A Changing State
Fifth Grade:

Continuity and Change

United States History and Geography: Making

a New Nation
Source: H I L
www.TeachingForBiliteracy.com
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https://www.scoe.net/castandards/Documents/summary_history_framework.pdf
https://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf

[
CA History & Social Science Standards
6-8
Middle Grades
Use as a Framework for Addressing the Standards

Grade Six:
World History and Geography: Ancient Civilizations

Grade Seven:

World History and Geography: Medieval and Early Modern Times

Grade Eight:
United States History and Geography: Growth and Conflict ﬂ“i' '

Source: hitps:
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Historical and Social Sciences Analysis Skills

Historical Interpretation

- ey events of the era they are studying and explain the historical
contexts of those events.

N

. Students identify the human and physical characteristics of the places they are studying
and explain how those features form the unique character of those places.

w

. Students identify and interpret the multiple causes and effects of historical events.

IS

. Students conduct cost-benefit analyses of historical and current events.

K-5

&
www.TeachingForBiliteracy.com \’
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Research, Evidence, and Point of View

1. Students summarize the key events of the era
they are studying and explain the historical
contexts of those events.

2. 2. Students identify the human and physical
characteristics of the places they are studying and
explain how those features form the unique
character of those places.

3. 3. Students identify and interpret the multiple
causes and effects of historical events.

4. 4. Students conduct cost-benefit analyses of
historical and current events. 6-8 \@?

www.TeachingForBiliteracy.com
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Historical and Social Sciences Analysis Skills

standards for kindergarten through grade five. They are to be assessed only in conjunc-
tion with the content standards in kindergarten through grade five.

In addition to the standards for kindergarten through grade five, students demonstrate the

fllossiseiutelleaiial G, and research skills: K-5

Chronological and Spatial Thinking

the historical era they are studying in a chrono-
logical sequence and within a spatial context; they interpret time lines.

2. Students correctly apply terms related to time, including past, present, future, decade,
century, and generation.

3. Students explain how the present is connected to the past, identifying both similarities
and differences between the two, and how some things change over time and some things
stay the same.

4. Students use map and globe skills to determine the absolute locations of places and
interpret information available through a map's o globe's legend, scale, and symbolic
representations.

5. Students judge the significance of the relative location of a place (e.g, proximity to a
harbor, on trade routes) and analyze how relative advantages or disadvantages can

D .

Research, Evidence, and Point of View I

d secondary sources.

2. Students pose relevant questions about events they encounter in historical documents,

eyewitness accounts, oral histories, letters, diaries, artifacts, photographs, maps, artworks, ( aR
and architecture. ‘ @?

3. Students distinguish fact from fiction by comparing documentary sources on historical
figures and events with fictionalized characters and events.

135

Chronological and Spatial Thinking

1.Students explain how major events are related to
one another in time.
6-8

2.Students construct various time lines of key
events, people, and periods of the historical era they
are studying.

3. Students use a variety of maps and documents to
identify physical and cultural features of
neighborhoods, cities, states, and countries and to
explain the historical migration of people, expansion
and disintegration of empires, and the growth of (g}
eCOnOmiC SyStemSnwaeachingForBtheracy.com \’
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Historical Interpretation

.Students frame questions that can be answered Dy
historical study and research.

2.Students distinguish fact from opinion in historical
narratives and stories.

3.Students distinguish relevant from irrelevant information,
essential from incidental information, and verifiable from
unverifiable information in historical narratives and stories.

4.Students assess the credibility of primary and secondary
sources and draw sound conclusions from them.

5.Students detect the different historical points of view on
historical events and determine the context in which the
historical statements were made (the questions asked,

sources used, author's perspectives). 6-8 ‘#v

www.TeachingForBiliteracy.com
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https://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf

Tosting & Accountablify-  Finance& Grants~  Data& Stafistics- _ Specalized Programi
Home / Teaching & Leaning / History-Social Science / History-Social Science Framework

History-Social Science Framework

‘The State Board of Education adopted the History-Social Science Framework on July 14, 2016. This s the final digital version of the Framew

History-Social Science Framework — Whole Document

2016 History-Social Science Framework (PDF; 11MB) (Note: this is a large file, allow time to load o save the file to your computer before
opening)

History-Social Science Framework — By Chapter
Table of Contents (PDF)

Chapter 1: Introduction (PDF)

Chapter 2: Instructional Practice for Kindergarten through Grade Five (PDF)

Chapter 3: Kindergarten - Learning and Working Now and Long Ago (PDF)

Chapter 4: Grade One - A Child's Place in Time and Space (PDF)
Ghapter 5: Grada Two = Paople Who Make a Difference (PDF)

Chapter 6: Grade Three - Continuity and Change (PDF)

Chapter 7: Grade Four-Californias: A Ch tate (PDF)
Chapter 8: Grade Five - United States History and Geography: Making a New Nation (PDF) '
www.TeachingForBiliteracy.com 'l
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History -
Soience < 15

Introduction

History-Social bout and make sense of 3
oot ties, and places they encounter

ocial Science supports young children's developing
u whothey.

3

in their daily lives. The dor
the

are i the world an

articular 006, Through

practices;
people. Children

and explcit about people.

whas how

B )
roles people have—from being part of families, contributing to their workplaces, or helping lead om

142

Meaningful Frame Context for

Meaning ...

comes from
the
universal
theme (e.g.,
SEL topics)

UM TR PIRERITE H R BIRSRE \?

PRACTICES

144
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CHAPTER 4
A Child’s Place in
Time and Space

Every grade level
has its own
chapter.

| TeachingForBiliteracy.com \?
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: Language and Content Allocation 80% Spanish; 20% English_engisn o

When there is 20% of the day for English
instruction, there is not time to teach BOTH
the standards of science or social studies AND

language arts in each language...
| | |

...But a meaningful frame is

. still necessary to give the
literacy standards and skills

== PURPOSE! In VUSD DL, it

— " comes in kinder it comes from

| = i " SEL and health.

ELA & Universal Theme:

143

Y
Universal Themes

“A universal theme is an idea that applies to anyone

regardless of cultural differences, or

geographic location. Universal themes are ways to

connect ideas across all disciplines.

It is a central idea about the human condition. It is a

generalization about life or human nature; they deal

with basic human concerns. A universal theme with

generalizations can serve as the

organizing element of unit of study.”

- San Diego State Universit \W’

ww.TeachingFGrBiliteracy.com
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Universal Themes

Abandonment Fear and Anxiety Poverty
Abuse Fear and Courage Self-esteem
Acceptance Feelings Sense of community
Acceptance of a Handicap | Forgiveness Sense of self
Accepting change Freedom Separation and Loss
Adjusting to a new life Friendship Social Change
Adoption Gender Issues Survival
Anger Genealogy Taking a stand
Appearances Getting Along Teamwork
Appreciation of nature Good vs. Evil Trust
Being gifted Gratitude Values
Brotherhood Grief Violence
Bullies Growing Up
Belonging Guilt
Betrayal Guns
Bondage Heroes
Bravery Heroism
Caring for the environment | History
Censorship Honesty
Challenges Hope
Change Humor
Coming of Age Immigrants
Commitment Initiation
Communication Injustice

146

| Family ® Emotions

www.TeachingForBiliteracy.com ‘(

Reading ’; H Reading.

PREPARING AMERICA'S STUDENTS FOR COLLEGE & CAREER
www.TeachingForBiliteracy.com \?
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Universal Theme: Social Justice Standards

www.learningforjustice.org

SOCIAL JUSTICE
STANDARDS

)
hitpssAfoitohy/i4gBhyL \’
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Your Map:

* |dentify the social science standards on
your map

* Analyze how they have been bundled into
units, and how they reflect the C-3
Framework standards.

* How do the themes move from concrete to
abstract?

* How do the themes grow in rigor
throughOUt tm.T¥gagchiliteracy.com
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Tell your partner what you
know about the
Common Core State Standards
for Language Arts

www.TeachingForBiliteracy.com \?
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GRADE FOUR ‘CUARTO GRADO

READING STANDARDS: ESTANDARES DE LECTURA:
FOUNDATIONAL SKILLS DESTREZAS FUNDAMENTALES

These standards are directed o dar a los estudiantes
students’ understanding and working knowledge | a fomentar la comprensin y el conocimiento de los

of concepts of prin, the alphabetic principle. and | conceptos de lo impreso, el principio alfabético y otras
other basic conventions of the English writing normativas bésicas del sistema de la escritura en

system. These foundational skills are not an end | espaiol. Estas destrezas fundamentales no son un fin

in and of themselves: rather, they are necessary | en s mismas, sino que son un componente necesario &

and important components of an effective, importante de un programa de lectura eficaz y completo
reading to

develop proficient readers with the capacityto | que tengan la capacidad de comprender textos de

comprehend texts across a range of types and | diversos tipos y disciplinas. La instruccién deberd ser

disciplines. Instruction should be differentiated: | diferenciada: los buenos lectores necesitarén menos

good readers will need much less practice with | prctica con estos conceptos que s lectores con

these concepts than struggling readers wil. The | dificutades. Lo principal es ensefr a los estudiantes lo
point s to teach students what they need to leam | que necesitan aprendery no lo que ya saben — discemir
and not what they already know—to discern when | cuéndo determinados nifos o determinadas actividades
particular children or activities warrant more or | necesitan més o menos atencion. Los suplementos
less attention lingisticos al idloma espafol, se han marcado con letra
azul. Se ha afadido una seccién pera la ensefanza
del acento que se relacionay se enlaza a través de
conceptos de lo impreso, la fonética, el reconocimiento
de pelabras y la ortografia

Phonics and Word Recognition Fonética y reconocimiento de palabras.
3. Know and apply grade-level phonics and word | 3. Conocen y aplican la fonética y las destrezas
analysis skills in decoding words. do andlisis de palabras a nivel de grado, en la

decodiicacion de palabras.

2. Use combined knowledige of a. Usan todas las
correspondences, syllabication pattems correlaciones entre grafemas y fonemas, patrones
and morphology (@.g. roots and affxes) de diisién en siabas y la morfologia (ejemplo:

10 read accurately unfamitar multisyllabic raices y afjos), para leer con precision palabras
words in context and out of context. desconocidas de siabas maltiples, en contexto y

fuera de contexto.

152

Language Arts Standards

READING READING READING Writing | Listening | Language
and

Li e | Infor ional | F jational Speaking

Texts Skills

There are six sets of language arts standards.

Which of these reflect word recognition and
which reflect language comprehension?

&

www.TeachingForBiliteracy.com
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Literacy Development Y) cCOMMON CORE

Key Shifts:

* Regular practice with complex texts and their
academic language

* Reading, writing, and speaking grounded in
evidence from texts, both literary and
informational

* Building knowledge through content-rich
nonfiction

&
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GRADE TWO SEGUNDO GRADO
READING STANDARDS FOR ESTANDARES DE LECTURA
LITERATURI PARA LA LITERATURA
The following standards offer a focus for Los siguientes esténdares proveen un enfoque para
instruction each year and help ensure that la ensefianza correspondiente a cada afio escolary
students gain adequate exposure to arange of | contribuyen a que los estudiantes tengan acceso a una
texts and tasks. Rigor is also infused through amplia variedad de textos y actividades académicas.
the requirement that students read increasingly | El rigor también se enfatiza al requerir que los estudiantes
complex texts through the grades. Students lean textos cada vez més complejos en cada grado.
advancing through the grades are expected to Se espera que los estudiantes que avanzan de un
meet each year's grade specific standards and | grado escolar a otro cumplan con los estandares
retain or further develop skills and acada grado y
mastered in preceding grades. o perfeccionen cada vez més las destrezas y los

conocimientos adquiridos en los grados anteriores.

Ideas and details Ideas clave y detalles

1. Ask and answer such questions as who, what, | 1. Haceny contestan preguntas tales como: quién, qué,
where, when, why, and how to demonstrate dénde, cudndo, por qué y cémo, para demostrar la
understanding of key details in a text. comprensién de los detalles clave de un texto.

2. Recount stories, including fables and folktales | 2. Recuentan cuentos, incluyendo fébulas y cuentos
from diverse cultures, and determine their populares de diversas culturas, e identifican el
central message, lesson, or moral. mensaje principal, leccién o moraleja.

3. Describe how characters in a story respond to | 3. Describen cémo los personajes de un cuento
major events and challenges. reaccionan a los acontecimientos y retos ms

importantes.

Craft and Structure. Composicién y estructura @5

4. Describe how words and phrases (e.g.. regular | 4. Describen cémo las palabras y frases (por ejemplo:
beats, allteration, rhymes, repeated lines) ritmo, aliteracién, rimas, frases repetidas) proveen
‘supply rhythm and meaning in a story, poem, ritmo y significado en un cuento, poema o cancién.

153

Language Arts Standards

READING READING READING

Literature | Informationall | Foundational

Texts Skills

There are six sets of language arts standards.

www.TeachingForBiliteracy.com s’
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Foreword Prélogo _

A language. L importancia del lengusie.
With  fuly developed mastery of pr un un primery
languages. students are able Lo apprecate the Iterary and sequndlo idioma, los estudiantes son capaces de apreciar la

A e

writen
effectivey to express their thoughts, refletions, and ideas in dos
“pecchanding al hablary ecribir
Como cansectiencia, los estudantes son capaces de verse
a sf mismos como partcipantes en miltiples comunidados
i entenden las

In additon, students are able to see themselves

escribe what we viant students to know and be able to el de defini o que queremos que los estudntes sepan y sean

do,anatheris a share el oo es el de crear
educatonsl gosl, leracy in Spanish omperta la meta de Ia lfabetizacion en espariol
hora de.
account on implementng these standrcs: implementar estos esténdares;
1. The biltes liste here are not developed independenty 1. L habiidades que se indican no se desarollan
sino mas bien
consecuente y simulténeamente. Seria un grave eror
Itwould be a serous mistake to try to teach skl in
oo ok to byt teach ok atar de ensofar estas hablldades do forma ailach,
isolation. making dificul to understand, and n many e e e
cases, students would not bs able o apply the skils muchos Gasos, na legarian o ser asimiadss, y no pocian
with igor luogo ser aplicadas con rgor
2 have a Y
meaningful context that wil i therm understandable funcional sgnifcative que permita su asimiacion, serd
itvil s hbild onun
an end in themseives, bt rather an instrument o reach finen sf mismas, sino un instrumento para legar a un
an end. The desired goal is o develop the expressive fin. E1fin deseado es desarollar la capacidad expresive,
interprative, and crtica abiltes of al students, i crder interpretativa y cftca de todos los estudiantes para que
hat they may reach a level of mastary alancen un rivel competente.
Language s neccled o hirk ond leam. As we flly develop | lenausie os mproscindiblo pora aprendory pera penr.
our command of language, ou cap qods cel

o ernaee. The diastve woe o e b nesescary (0 lengusje, mayor es nuestra capacided para lograr nuestras metas.

lenguaje cs e
express our feelngs, convey our experences, share our 9625, | ggnimiento, transmit nuesizas experiencias, compartc
and to understand and collsborate withothers. nuestras idess,  pora entender y colaborar con los dems
e e e . so dupla cuando
are known. By facitating the acquisition and dovelopment idiomas. Alfaciitar la adauisicin y desamollo del esparol,
of Spanish = = g iPhone

158

26



|
Talmudic Style Reading

* In your pairs, determine who is A and
who is B

* Person B reads the text

* Person A asks, “But what does this
mean?”

* Person B answers, and then Person A
responds and conversation ensues.

&
www.TeachingForBiliteracy.com \
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T
And, “What does this mean”?

2. Once the abilities have been presented within
a meaningful context that will make them
understandable, it will be important to recognize that
these skills are not an end in themselves, but rather
an instrument to reach an end. The desired goal is
to develop the expressive, interpretive, and critical
abilities of all students, in order that they may reach a
level of mastery.

Jiliteracy.com

) COMMON CORE \@?

English/Spanish Language Version
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Language Arts Standards

READING i i anguage

Skills

Presented in a meaningful context.

These skills are not an end in
themselves, but rather an instrument to \@?
wpdgrelrarPdd;com
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“And what does this mean”?

1. The abilities listed here are not developed
independently of each other, but rather sequentially
and concurrently. It would be a serious mistake to
try to teach skills in isolation, making difficult to
understand, and in many cases, students would not be
able to apply the skills with rigor.

www.TeachingForBiliteracy.com
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Language Arts Standards

READING i i anguage

Foundational
Skills

Developed sequentially and concurrently.

A serious mistake to teach them in isolation.

&
www.TeachingForBiliteracy.com \/
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|
Standards Initially Used in Mapping

“Comprehension is the most critical

aspect of literacy development.”
- Kathy Henn-Reinke, 2018

KATHRYN HENN-REINKE AND XEE YANG

Learners’ @5
www.TeachingForBiliteracy.com

164

27



6/18/26

[ — [
Standards Initially Used in Mapping Language Arts Standards
“Comprehension is the most critical o

. ” READING READING READING Writing | Listening | Language
aspeCt Of Iltera Cy development' Literature | Informational | Foundational Sp:::ing
- Kathy Henn-Reinke, 2018 Texts skills

Therefore, the reading and writing
standards anchor the language arts aspect
of curriculum development. The reading and writing standards are used

It is from these standards that big ideas are to develop the biliteracy map.
written. \@? \@?
www.TeachingForBiliteracy.com www.TeachingForBiliteracy.com
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The Reading — Writing Relationship Texts as Mentors

Reading and analyzing books teaches
writers new skills.

There is a linear connection between

The more they read, the more sophisticat
reading and writing. \@’ y P §$’

write rs th ey b%mﬁPgForBi literacy.com
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Meaningful Frame Content: Content:
Content Science, Science,
Social Social
.. Studies, Studies,
——— — SEL, SEL,
Universal Universal
Theme, Theme,
Topic Topic
A4 A4
169 170

www.TeachingForBiliteracy.com 28



6/18/26

Meaningful Frame Content: Content:

Science,
Social
Studies,
SEL,
Universal
Theme,
Topic

hid

Studies,
SEL,
Universal
Theme,
Topic

hid

Meaningful Frame Content: Writi ng Standards

Science,
Social
Studies,
SEL,
Universal
Theme,
Topic

\ ’ welod WhTE AEhiDRE LBl RE A com

173 174

Organizationg :
, :

ot i

Standards: oo - = e e —
10 anchor "‘;:[3: e (SRR | 2=

standards | [e——

Anchor
standards for
Writing

Range of Writing: ° " ag
(time for research, rflection, and revision) and shorter time frames (a .
' 2 range of tasks, pu i iliteracy.com

175 176
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Writing
4. With guidance and support from adlts,

4. Conla orientacién y el apoyo de aditos, redactan

GRADE THREE
WRITING STANDARDS

5 offrafocus for

TERCER GRADO
ESTANDARES DE ESCRITURA
Y REDACCION

d task and

purpose. (Grade specific expactations for
wriing types are defined in standards 1-3
above.)

5. With guidance and support from peers and
adults, develop and strengthen writing as
needed by planning, revising, and editing
(Editing for

proposito. (Las
‘especiicas del nivel de grado para los tipos de
escritura se definen en los esténdares 1-3 antes
mencionados).

5. Conla orentacién y el apoyo de compafieros y
aditos, desarrollan y mejoran la esciitura segin
sea necesario mediante a planificacion, revisiony
comeceién. L el dominio

command of Language standards 1-3 up to
and including grade 3)

6. With guidance and support from aduls. use:

de los esténdares de Lenguale 1-3, del tercer grado)

6. Conla orientacién y el apoyo de adultos, usan fa

using keyboarding skils) a8 well s to nteract
and collsborate with others.

¥ publicar textos eseritos
utizan sus habiidades con el taclado), asi como.
para interactuar y colsborar con los demés.

conocimientos

Kaowiedge sbout a topi.

amplian 505 conocimientos sobre un tem.

s s or gather
toke

P

bref note
provided categories.

9. @egins in grade 4)

Range of Writing
10

digtales: fuentes de
Informacién y ordenan a evidenciaen ls categoras.
establocidas

9. (Seinica en el 4° grado)

Nivel de escritura y redaccién

10.

ime for research, reflection,
shorter

uno o dos dias)

or two) for  range of discipline-specifc tasks.

para una serie de tareas

yapicaciones.

rom vocabiary
Studonts y -
duttors, | b pra—
o asporn quo s [
"The expected
tanto o1 os otindaros como ena colccit de muestas | i
i, doerpi dotai, s s . e deserpin  ra secvenca

about, st an pivon,and create

4 socton

4
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Genres within each b

ucket

on Core)

Narrative Writing

Literary Essay

Petition
Editorial
Op-Ed Column

Personal Essay

Historical essay

(Source: Pathways to the Comm
Per /Opinion/ Infor I/
Argument Functional/Procedural
Persuasive Letter Fact Sheet
Review News Article

Feature Article
Blog

Website

Report

Analytic Memo
Research Report
Nonfiction book

Personal Narrative
Fiction

Historical Fiction
Fantasy

Narrative Memoir
Biography

Narrative Nonfiction

A A |

Standard 4 - For purpose, task, and audience
Standard 10 — Write routinely

Melody W 6om Biliteracy
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How-to-book
Directions
Recipe

Lab Report

www.TeachingForBiliteracy.com
Melody Wharton - Center ?or Teacﬁ{:r}/g Por Biliteracy
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Standard 10 — Write routinely
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Organization of the CCSS Writing Standards

A A |

Standard 4 - For purpose, task, and audience
Standard 10 — Write routinely n
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4. With guidance and support from aduls,
produce writing in which the develo

4. Con'a orientacién y el apoyo de adulos, redactan

5 enlos cuales el desarrolloy la organizacién s

1a tareay ol propdsito. (L

o e ||

;
[] St oot oo spons

sl orba oo

b

ura se definen en los esténdares 1-3 antes
nados).

fonad

5. Wih d s Conla 6ny ol ape paferos y
adults, develop and strengthen wriing as adutos, desarrollan y mejoran la escrilura segin
needed by planning, revising, and editing| sea necesario mediante a planficacion. revision y
diting for comeacion. L el domini

command of Langusge standards 1-3 up to
and including grade 3)

de los esténdares de Lengusje 1-3, del tercer grado)

5 u usen'
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A writing bucket is identified for %
each unit. This defines what B

— students will do with the knowledge .

they developed throughout the =)
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[T F-cduction and Distribution of Writing
4. (Begins in grade 2) CA

5. With guidance and support from adults,
respond to questions and suggestions frol
peers and add details to strengthen writing
needed.

6. With guidance and support from adults,

explore a variety of digital tools to produce,
and publish writing, including in collaborati
with peers

Produccién y redaccién de la escritura
4. (Senicia en el 2 grado) CA

5. Con la orientacién y el apoyo de adultos, responden
alas preguntas y sugerencias de sus compafieros y
afiaden detalles para mejorar la escritura segtn sea
necesario,

o

Con la orientacién y el apoyo de adultos, exploran
una variedad de herramientas digitales para producir
y publicar escritos, incluso en colaboracién con sus
compafieros.

esearch to resent ige

7. Participate in shared research and writing
projects (e.g.. explore a number of books by
a favorite author and express opinions abo
them).

8. With guidance and support from adults,
recall information from experiences or gath
information from provided sources to answe
question

9. (Begins in grade 4)

Investigacion para la formacion y presentacion de
conocimientos
7. Participan en proyectos compartidos de
investigacion y escritura (por ejemplo: exploran una
serie de libros de un autor favorito y expresan su
opinién sobre ellos)

o

Con la orientacién y el apoyo de adultos, recuerdan

én de ias o recopilan i i6
de diversas fuentes que se les ofrece para contestar
una pregunta.

9. (Se inicia en el 4° grado).

Range of Writing
10. (Begins in grade 2) CA

Nivel de escritura y redaccién
10. (Se inicia en el 2% grado) CA

186

For

CCSS.ELA Core Standards for Writing

use your grade

Text Types and Purposes:
CCSS ELA-Lteracy.CCRAWL.

and suffcient evidence.

CCSS ELA Lteracy CCRAW2.

through the effective selection, organization, and analysisof content

CCS5 ELA Lteracy CCRAW3.

and wellstructured event sequences

Production and Distribution of Writing:

CCSS.ELA-Lteracy.CCRAWA.
Produce clear

purpose and audientce.

CCSS ELA-Lteracy CCRAWS.

Develop and

, revising, edit

CCSS ELA Lteracy CCRAWG

Use technology, ncluding the Iternet,

Research to Build and

CCS5 ELA-Lteracy CCRAWT.

understanding of the subject under investigation.

CCSS ELA-Literacy CCRAWS

CCSS ELA Lteracy CCRAWS.

Range of Writi

CCSS ELALiteracy.CCRAWI0

es (ime for

single sitting or a day or two) for 3 range of

Slection, and time frames (a
"
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Reading Standards : Anchor
standards for
Reading
Organization
of Reading
Standards:
10 anchor
standards
et T |
189 190
T e — ] |
e e —. The CCSS Reading Standards
R (used for mapping)

Koy ldeas and dotals Ideas clave y detalles
1

explcta del texto como base para s respuestas.

Juyenda fabulas, cuentos

\? www.TeachingForBiliteracy.com
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The CCSS Reading Standards
(used for mapping)
K-12

Anchor
Standards

Organization of the CCSS Reading Standards

answer to show
comprehension

: With rigorous,
Comprehension
grade level texts

www.TeachingForBiliteracy.com

www.TeachingForBiliteracy.com
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Ladder of Common Core Anchor Standards for Reading

¢ ¢

195
[ [
Kinder Reading — Literature Standards 2" Grade Reading — Literature Standards

197
I
4th Grade Reading — Literature Standards Your Map — Choose one unit

wTeachineFordlteracy.com !
198

* How does the text type (informational or
literature) fit within the theme?

* How do the reading standards connect?
Why were they paired together?

* How do the reading standards support
students’ writing?

www.TeachingForBiliteracy.com s’
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|
Agenda

Welcome and Introductions

Why standards-based biliteracy
maps and units?

v Characteristics of Biliteracy Maps
( Getting to know your map
* Audit your grade-level map

hid
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201

Organization of the CCSS Writing Standards

A

203

> VUSD Standards-Base... > 1.Step1A ~
v Ask Gemini
[ Askabout this folder [ Explore these files = Co

((Type ~ |[ People ~ || Modified ~ | [ source - |

Name 4 Owner
B 142 Vision and Pedagogy Y me
BB 3. Language and Content Allocation Plan & Biliteracy Sche..  \{} me
B 4. Review the Standards Y me
B3 5. Bundling the Content Standards Y me

I B 6. Yearlong Storylines & Sample Maps I Y me
B3 7. Placing the Writing and Reading Standards Y me

Evaluate the content
standards bundles in
the curriculum map.
Engage in the Record,
Reflect and Revise
process, analyzing the
first draft of the map,
focusing on rigor and

1.B °
Record,

Reflect and
Revise .

Time for
Step 1.B!

balance of the
language arts
standards in both
languages.

® Revise storyline and
bundles as needed

! WWW.IEaLIINE Ul DILE T aLy.Lon

205

www.TeachingForBiliteracy.com

202

- & VUSD in Google

VUSD Mapping Folder

VUSD Overview of the Mapping Process

Yearlong Storylines

Step 1B Audit: Record, Reflect bnd
Revise

https://bit.ly/42vpOor

www.TeachingForBiliteracy.com
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204

Yearlong Storylines

units.

urits. L
the language and

throughout the school year.

« Purposeof. units

Page 10

bundies ¥

also making connections across languages

Recommendations:

+ Itcan be helpful to describe the yearlong plan via the content areas including
I stud universal , and

include:
o unitthemes
o essential questions
= connections between and across units
may

school year.

b he map is built

bundies)

justfications. togoback

Typicall

o Section1:

v expleir i &
one and up) and the yearlong theme of the new grade level.

it may begi across the year.
Juding the

theme,

be

hid
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_ e —
. == > VUSD Standards-Ba... > 1.Step 1B Audit: Reco... ~
RRR: Record, Reflect, Revise P
The B|||teracy Map Aud|t|ng Process 4 Ask Gemini Summarize, analyze, and get up to speed with files in this folder.

[ Type ~ ][ People ~ \( Modified ~ W( Source ~ ]

Let’s start with content Neme Owner Date moif

stan d a rd S | B 1. Rubrics for Reviewing Integration of Contentan..  §¥ me Jun 10, 202
.
B3 2. Guidance Document_ Record, Reflect, Revise \ﬂ' me Jun 10, 202
NEXT GENERATION
sc I EN CE I 3. Digital Tally Sheets for Recording, Reflecting an... \i% me Jun 10, 202
B3 4. Sample RRR Map and Audit Y me Jun 10, 202

For States, By States

N
’ . Grade Level RRR Tally Documents \ﬁ me Jun 10, 202
www.TeachingForBiliteracy.com
| R—

207 208

> 1.Step 1B Audit: Re... > 5.Grade Level RRR Ta... ~
<= > b5.Grade Level RRR Tall... > 5. Fifth Grg
4 Ask Gemini Summarize, analyze, and get up to speed with files in this folder.
4 Ask Gemini Summarize, analyze, and get up to speed with files ij
X 1selected
Name 1 Owner
Type ~ ][ People ~ ][ Modified ~ ][ Source ']
B 0.Kinder \ﬁ me ( P P
B3 1. First Grade Y me Name 4 owny
&,
B 2Second Grade 7 e B 1.VUSD 5th Grade_ Bundle Notes 2% \éf
3 3. Third Grade \"h; me
B 2.5th Sc-LA and SS-LA rubric &% \ﬂ/
B 4. Fourth Grade \ﬁ' me
B 5. Fifth Grade @ me B 3. 5th Reading/Writing Tally and Revision Chart and No... 2% \é"/

209 210

| |
« > b5, Grade LevelRRR Tall... > 5. Fifth Grdg Content Rubrics

Next Generation Science and Language Arts Units

e Element 3 (Meets) 2 (Almost There) 1 (Needs Improvement)

- - - .
Use each document in sequence:

* First read the notes about how the map was bund e e " | e R
Type Second, audit the content standards. ST | e | ST

standards 1 and 10 (sices ofthe |
e

¢ Third, audit the Reading and writing standards.

between reading o

Name 4 own| o
::;“;:-'v:::a units is unclear. !
B 1.VUSD 5th Grade_ Bundle Notes &% \55/ mwuwmhmmmmmm:::m .
E 2. 5th Sc-LA and SS-LA rubric 2% \Q/ Rigor and. i, 0 : some o the Either there are few or no questions for
B 3. 5th Reading/Writing Tally and Revision Chart and No... &% \ﬁl ‘Additional resource rubric from NGSS hit EQuPR i

211 212
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Content Rubrics

‘Social Studies and Language Arts Units,
Element 3 (Meets) 2 (Almost There) 1 (Needs Improvement)
“Storyine” e The

asplca
imimaeyofwhat tudents | EL1d on ane another
e vl e,

ghtly addressed.

ingury 5 ot mentioned.

A storyline s witten
ach unit.

‘nother bt an outside reader may ot

rlationshp between the socal studies and
rowthe

The unt
precent o they are hard to understand; how

together inthis uni,but ot shways

nguage Ars 31 [ some o e wrinescktsare
Standards (Writingand | standards 1, 2or 3) and the “bucket filers (W 20r3). Bucket flers,
i andards 10 ore s resen Either informationaltexts o erature i+ tancard 10 v nconisenty
Sthe nformational textsorerature indicate
i Th i e s rcn o m,ww,,mm.mm<,Huaww. eratore s ndicated. Some of the reading.
ot i sancars 100 103 .
included. The “rungs” s
ot evident.
the writing stancirds and how they upport
eacnother The e of some of the uritshave a clear | The itles for the units are more general nd
connection 1o the year there and eflect the | vaguer and 6o not have a ear connection to
Sandarcs « canc
i leheu e somis e et e o “mesy an e
ond writen n susgen fiend w
Rigor

them, refect a plan for rigor for the schaol vear. | rigor.
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Literary Texts Reading Standards Tally Sheet

sun
P
Spanish

English

vi| vz |us|us|us|us|ur|us [

N/A 8

N/A

hid
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Literacy Standards Tally Sheet for Grade.

Reading Tally nstructions:

amaunt of coumns
o Use your program colors for each angusge

= Howto addressthe hoes

other words, arethese the ight sandards to emphasize more?

students. o

Informational Texts Reading Standards Tally Sheet

Spanish

English

hid
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Record, Reflect, Revise - Guidance Document

The first draft of your map is completed! Congratulations! It has taken time, work, collaboration,
and a lot of reading o the standards to get here. At this point n the process, it s critical to take
the ity to review th you h d and make the revisi

edits, and tweaks that are a natural part of the biliteracy mapping process. This step in the
process s called: Auditing: Record, Reflect, and Revise. As the name implies, this step involves
looking closely at your map, engaging in critical discussion about the map, rereading the
standards, consulting district and other resources, and finally going back to the map to make
revisions and adjustments to ensure that the map does what it is designed to do: provide a
comprehensive guide that organizes and orders the content, writing, and reading standards in a
way that facilitates unit writing and robust instruction.

The outline below will guide you through the Audit process - Record, Reflect, and Revise.

1. Gather the materials needed:

The biliteracy map — on butcher block paper. It'simportant to engage in this process with
a physical map, rather than a digital one. It's critical that everyone in the group can see
and touch the map.

« Four separate tally sheets, digital version (make sure to copy and download these
documents that can be found in this folder: 2. Digital Tally Sheets for Recording,
Reflecting, and Revising the Biliteracy Map:

o Informational Texts Reading Standards tally sheet
o Literary Texts Reading Standards tally sheet

© Writing Standards tally sheet

o Genre tally sheet

Three separate tally sheets, on chart paper (you will need to make these):
o Informational Texts and Literary Text Reading Standards tally sheet (you may
choose to put this on two different charts)

Page 12

6/18/26
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Writing Standards Tally Sheet

2- Informative/

1- Opinion Explanatory

3- Narrative

Spanish English Spanish English Spanish

English

u1

u2

u3

ua

us

/3

u7

us

Total

216

ade. Rercorhae |
(e

. Tms information i also noted dngnallv

. Il the Spar have been recorded. Then
me English reading standards are ve:orde\i on the chart paper (in blue marker) and
digitally.

* You have now finished the Record part of this step and are ready to move on to Reflect.

4. Reflect: This s the opportunity to look critically at the data in the tally sheets

Reflect on Writing

» Open reflection: Lok at the writing charts. What do you notice? Make sure to digitally
record what you notice for later discussion. This is the opportunity to take a critical look
at how the .ﬂandards have been mapped. Note all reflections for further discussion.
Focused reflection: After the initial open reflection, take some time to make sure to
reflect on the fouowmg and take notes on the reflections (at this point — you are noting
me cti vet making any :

uage?
 Shere hot be's belones of e hvee ekt saih logssge. Ivosher
words, the goal should be to have the same number of opinion, narrative, and
informational units in Spanish, and the same number of opinion, narrative, and
informational units in English.

Is one bucket taught in one language, but absent from the other language? There
should be a bi\an(e of bu:kﬂsicmss the languages. In other words, you should
not see all the o Spanish, and all the narrative units in English.

I what order are the buckets taught? Does it make sense to teach opinion in the
beginning of the grade level you are mapping? Should there be four narrative units

218
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RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Reading Standards

6/18/26

Informational Texts Reading Standards Tlly Sheet ]
= =] |
Mo Notetakin g Literary Texts Reading Standards Tally Sheet
* = English
Spanish
2
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RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Writing Genres

=+
Genre Tally Sheet

Standard 1: standard 2: Standard 3:
Opinion/ Argumentative Informative/ Narrative
pimlon/ Are Explanatory

www.TeachingForBiliteracy
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|
Reading Standards Reflection

heﬂect on Reading

e Open reflection: Look at the reading charts. What do you notice? Make sure to digitally
record what you notice for later discussion. This is the opportunity to take a critical look
at how the standards have been mapped. Note all reflections for further discussion.
Focused reflection: After the initial open reflection, take some time to make sure to
reflect on the following, and take notes on the reflections (at this point — you are noting
the reflections, and not yet making any changes to the map):

o Where are the holes? Which standards are missing? Indicate missing standards
with a red dot on the physical chart and in the digital chart. If the standard is
missing in BOTH languages, indicate that with a red dot with a circle around it. See
below:

hid
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RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Writing Standards

Writing Standards Tally Sheet

2- Informative/

1- Opinion Explanatory

3- Narrative

Spanish | English Spanish English Spanish English

www.TeachingForBiliteracy.com
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RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Writing Standards: Reflection

Reflect on Writing

Open reflection: Look a the writing chrt.
What do you netie? Make sure to digitally record what you notice for Iater discussion. This s the

© Noteal reflectons forfurther discussion.

Focused reflection: Afer the infial open reflection, take some time to make sure to refect on the
following, and take notes on

any changes to the map)

balance of the thee buckets within each anguage. I other words, the goal should be to have the
same number of opinon, narrative, and nformational units n Spanish, and the same number of
opinion,narrative, and informational units i English.

. i
of buckets acros the languages. I other words,you should not see sl the opinion units in Spanish,
andalthe arrative unis in English.

« In what order are the buckets taught? Does it make sense 1o teach opilon Inthe beginning of the

For exampl

SocialStudie, and informative with Science?
. bucket taught

English st thesame time?.

www.TeachingForBiliteracy.com
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[
Genres within each bucket

(Source: Pathways to the Common Core)

Persuasive/Opinion/ Informational/ Narrative Writing
Argument Functional/Procedural

Persuasive Letter Fact Sheet Personal Narrative
Review News Article Fiction
Personal Essay Feature Article Historical Fiction
Literary Essay Blog Fantasy
Historical essay Website Narrative Memoir
Petition Report Biography
Editorial Analytic Memo Narrative Nonfiction
Op-Ed Column Research Report

Nonfiction book

How-to-book

Directions

Recipe

Lab Report

229
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‘ Writing Standards Tally Sheet
2- Informativey
‘ 1- Opinion / 3- Narrative
Explanatory
SAMPLE Spanish | English Spanish English Spanish English
u1 u1
Y| s s Nobucket fillers
v vz
vz Moot ers 151718
us us
v 1516 17 Nobucket filers
ua
Ulas s No bucket filers
us us
us No et ler 16 18
v us us
15 1718 No bucket filers
u7 vz
v7 Nobudketfilers | 15 16 1.8
us
SRR No bucket fillers
Total 3 2 2 2 3 4
www.TeachingForBiliteracy.com
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Genre Tally Sheet
Standard 1: Slindarf 2: Sﬁndal:d 3:
SIS Informative/ Narrative
Opinion/ Argumentative
Explanatory
SAMPLE U1 spanish U1 English
Personal Essay Description
U2 English U2 Spanish
Personal Essay Non-Fiction
U3 spanish U3 English
. Non-Fiction

US spanish
Personal Narrative

U6 English
Personal Narrative

U7 Spanish
Historical Fiction

U8 English
Historical Fiction

7

RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Writing Genres: Reflection

« Is the balance of writing buckets appropriate for your grade level (remember, the CCSS ask for J4 of
each bucket over the course of the school year)

Are there a variety of sub-genres taught?

If they are repeated, provide a rationale. We want students to write a variety of sub-genres for each
cket.

© Inwhat language is the sub-genre introduced?

REVISIONS:
Now that you have taken all this time to reflect on the writing standards, it is time to go back and look at the
standards!

» Before making any changes to the map, take the time to review all of your noted reflections.

» Then, return to the primary source ~ the standards. What do the standards actually say? What do the
standards say, for example, the expectation s for an opinion piece at the grade level you are mapping?

o setg i but don’t make any changes to the map yet. For example, goals might
be:

© We need to add more informative writing in Spanish social studies.
© We need to alternate the writing buckets in our units.
oWe need later in the year, given the standards.

www.TeachingForBiliteracy.com
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Next Steps:

1. Digitize map

2. Draft yearlong storyline

3. Update notes

4. Move to Step 2: Unit Writing

www.TeachingForBiliteracy.com
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> VUSD Standards—Ba..._

« > VUSD Standards-B... > 2. Step 2:Biliteracy ... ~
4 AskGemini |  Summarize, analyze, and get up to speed with files in this folder.
(rype <) (Cpoopte = ) wadtos ~ ) souee - |
Name Owner
B 0.BUF Templates Y me
B3 0. Grade Level Units Y me
B3 1. sample Units §Y me
B3 2. Unpacking Standards into Outcomes Y me
B3 3. Writing Big Ideas Y me
B3 4. Creating Formative Assessments W me @?
B3 5. Creating Summative Assessments Y me ‘

233

www.TeachingForBiliteracy.com

~ > 1.VUSD - DL Stan...
4 Ask Gemini Summarize, analyze, and get up to speed with files in this folc
(e =) (roome =) (odied =) (sore )
Name Owner
B3 0. Interactive Handouts from June 9-12, 2025 PD ) me
B3 0. Overview of the Process Y me
B3 0. Digital Map Templates Y me
B 0.VUSD Communications Plans §y me
B 1 SteplA §Y me
B 1. Step 1B Audit: Record, Reflect, and Revise \“ me
IB 2. Step 2: Biliteracy Units I \“ me
232
B ) Step 2: Biliteracy U.. > 0. Grade Level U... |
4 Ask Gemini Summarize, analyze, and get up to speed with files in this fol
[ Type ~ ]k People ~ J[ Modified ~ ]( Source ~
Name 1 Owner
B3 0.Kinder ‘ﬂ' me
3 1. First Grade \‘3 me
BB 2. Second Grade \ﬁ me
3 3. Third Grade \‘3 me
B 4. Fourth Grade \'“ me ?s
B3 5. Fifth Grade \'3 me I/
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