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Norms:
• Participate actively and interactively
• Use a growth mindset and make sure 

everyone has a voice
• Please keep sidebar conversations to a 

minimum
• Please silence your phones
• Use technologically strategically – be 

present
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Agenda

• Welcome and Introductions
• Why standards-based biliteracy 

maps and units?
• Characteristics of Biliteracy Maps
• Getting to know your map
• Audit your grade-level map
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Introduce yourselves at your table:

• I am ___________________________.

• I have been in DL _________________.

• What most excites me about this mapping
process is ________________________.
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Agenda

• Welcome and Introductions
• Why standards-based biliteracy 

maps and units?
• Characteristics of Biliteracy Maps
• Getting to know your map
• Audit your grade-level map
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“…The term dual language refers to any program that provides literacy and 
content instruction to all students through two languages and that promotes 
bilingualism and biliteracy, grade-level academic achievement, and 
sociocultural competence – a term encompassing identity development, 
cross-cultural competence, and multicultural appreciation – for all students.”
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A fully developed bilingual 
operates in 3 linguistic spaces,

Spanish-English

English
Spanish

…identifies as bilingual, and can make 
metalinguistic decisions.
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A standards-based map helps ensure 
that instruction is appropriate for all 

developing bilinguals.
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Students who enter the 
biliteracy program

Sequential Bilingual

Sequential Bilingual

Simultaneous  Bilingual
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This is what dual language/biliteracy 
students look like after a few weeks in 

dual language.  
They are all developing bilinguals.
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Developing bilinguals have unique 
goals…which cannot be achieved through 

siloed instruction. 
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Therefore, instruction must be strategically 
planned from the standards in order to...

• Support bilingualism (develop deep levels of 
language)
• Support biliteracy 
• Provide time for achievement of grade level 

academic standards
• Provide opportunity for transfer
• Provide context for learning literacy skills 

and strategies
• Move from concrete to abstract
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Therefore, instruction must be strategically 
planned from the standards in order to...

• Support bilingualism (develop deep levels 
of language)
• Support biliteracy 
• Provide time for achievement of grade 

level academic standards
• Provide opportunity for transfer
• Provide context for learning literacy skills 

and strategies
• Move from concrete to abstract

This is a standards-based 
biliteracy map
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Monolingual Perspective Multilingual Perspective

All students have a dominant 
language (L1 and L2)

Many students are developing 
bilinguals whose first language is 
bilingual.

When students use Spanish and 
English together (“Estoy 
estoquiado”), it is a sign of 
confusion and low language.

Developing bilinguals will use both 
their languages, and this mixing is 
predictable and to be expected.

Programs teach literacy in one 
language (L1) and transition once 
monoliteracy has been established. 
(Sequential literacy)

Programs teach literacy in 2 
languages daily from Kinder on, and 
help students transfer what they 
know in 1 language to the other and 
vice-versa (Simultaneous literacy).

Programs develop monolingual 
systems:  units in one language, 
assessments in one language, 
schedules that mirror the general 
education setting, etc.

Programs develop biliteracy 
systems:  biliteracy units (Spanish, 
the Bridge and English), biliteracy 
assessments, schedules that include 
daily Spanish literacy and daily 
English literacy.
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What is literacy?
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“Constrained”
A set of finite skills

Typically to K-2

“Unconstrained”
An infinite amount of knowledge

Develops over your entire life

Developing 
Bilinguals need 
instruction that 
develops their 

Language 
Comprehension 

first.

19

www.TeachingForBiliteracy.com

Scarborough’s Rope
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Writing
• Oracy
• Handwriting
• Spelling
• Grammar
• Composition
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Elements of Comprehensive Literacy 

• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language 
Comprehension
o Vocabulary
o Background 

Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading 
comprehension

• Writing
o Handwriting
o Spelling
o Grammar
o Composition
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What is biliteracy?  Comprehensive literacy 
in each language

• Oral language
• Foundational Skills

o Phoneme awareness
o Phonics
o Decoding
o Encoding

• Language Comprehension
o Vocabulary
o Background Knowledge 
o Syntax
o Semantics

• Language
o Phonology
o Morphology
o Grammar
o Spelling conventions

• Reading comprehension
• Writing

o Handwriting
o Spelling
o Grammar
o Composition
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Elements of Comprehensive Literacy

• Oracy and Background Knowledge 
Development at the beginning and throughout
the unit

• Content (if integrating)
• Reading
• Writing
• Foundational Skills (Word Recognition)
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Biliteracy Unit Framework (BUF)
En español
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Biliteracy Unit Framework: In English
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Elements of Comprehensive Literacy

• Oracy and Background Knowledge development
at the beginning and throughout the unit

• Content (meaningful frame)
• Reading
• Writing
• Foundational Skills (Word Recognition)
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Structures that Support Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials

30
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Structures that Support Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials
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Language and Content Allocation Plan
Determines:

Daily 
Schedules

Biliteracy Curriculum/Units

Materials
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Daily Spanish
Language 
Arts

Daily English
Language Arts
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Daily Spanish
Language Arts

Daily English
Language Arts
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Language and Content Allocation Plan
Determines:

Daily 
Schedules

Biliteracy Curriculum/Units

Materials
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Biliteracy Unit Framework (BUF)
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Agenda

• Welcome and Introductions
• Why standards-based biliteracy 

maps and units?
• Characteristics of Biliteracy Maps
• Getting to know your map
• Audit your grade-level map
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Characteristics of 
Biliteracy Maps 
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Talmudic Style Reading

• In your pairs, determine who is A and 
who is B
• Person A reads the text
• Person B asks, “But what does this 

mean?”
• Person A answers, and then Person B 

responds and conversation ensues.
• Then, you flip roles.
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Sections to Jigsaw:

• Standards-based integration
• Oracy and background-knowledge
• Disciplinary integrity
• Student-centered
• The Bridge
• Systems and Structures
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Sections to Jigsaw:

• Standards-based integration
• Oracy and background-knowledge
• Disciplinary integrity
• Student-centered
• The Bridge
• Systems and Structures
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As you read your section, prepare to 
share with your team:

• A synthesis of the section – what is 
about and why is it important for you 
to know as you work on your grade-
level biliteracy maps?
• Specific noticings and wonderings.
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Standards-aligned
vs.

Standards-based?

Biliteracy Instruction:
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Standards-aligned vs. Standards-based?

Standards-aligned Standards-based

Unit

Standard

Standard

Standard
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Standards-aligned vs. Standards-based?

Standards-aligned Standards-based

Unit
Standard

Standard

Standard

Unit
Standard

Standard

Standard
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Biliteracy Maps plan instruction for the year starting 
with standards or a topic/theme

50/50 Example
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Science, Social Science, Context for 
Meaning … 

comes from 
the 

content, 
universal 
theme, or 

knowledge-
building 

topic 

Content/Theme

Writing

Reading

Universal Theme, or Topic
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Content…
comes from 

science, 
social 

studies, 
SEL, 

universal 
theme, 
topic

Content

Writing

Reading

© Center for Teaching for Biliteracy 

Meaningful Frame

61
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Standards-Based Biliteracy Maps plan 
instruction for the year

50/50 Example

Content

Writing

Reading

Content

Writing

Reading
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Sample Yearlong Biliteracy Map - 5th Grade 50/50
Digital Version 

Content

Writing
Reading

Content

Writing
Reading
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The units are strategically organized in a sequence 
from concrete to abstract, thus increasing in rigor 
across the year in each language.

Sample Yearlong Biliteracy Map – Kinder 80/20

64

www.TeachingForBiliteracy.com

Rigor on the Diagonal:  
Implementing Standards
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0

1

2

3

4

5

6

7

0 1 2 3 4 5 6 7

Rigor on the Diagonal

Kinder 1 2 3 4 5 6
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Flat Assignments

Beginning of the Year End of the Year

K – Opinion:

I like cats because 
they are fuzzy.

K – Opinion:

I like the book because 
it is funny.
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0

1

2

3

4

5

6

7

0 1 2 3 4 5 6 7

Rigor on the Diagonal

Kinder 1 2 3 4 5 6
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0

1

2

3

4

5

6

7

0 1 2 3 4 5 6 7

Rigor on the Diagonal

Kinder 1 2 3 4 5 6
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Rigor on the Diagonal

0

1

2

3

4

5

6

7

0 1 2 3 4 5 6 7Kinder 1 2 3 4 5 6
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Rigor on the Diagonal

0
1
2
3
4
5
6
7

0 2 4 6 8

K 1 2 3
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In the picture, I observe…
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In this picture, I observe…
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What is the difference between the two 
columns?

Column A Column B

Both of the dioramas _____. However, the 
diorama in Column A ____ while the diorama 
in Column B ___. 
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What is the difference between the two 
columns?

Column A Column B
- Sample collected was in 

English.
- Spelling errors have been 

corrected.
- Sample was in a book 

format where each page 
had a heading and a 
corresponding picture.
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What is the difference between the two 
columns?

Column A Column B
- Sample collected was in 

English.
- Spelling errors have been 

corrected.
- Sample was in a book 

format where each page 
had a heading and a 
corresponding picture.

- Sample collected was in 
Spanish.

- Spelling errors have been 
corrected.

- Sample was in paragraph 
format on a sheet of 
paper.

76

www.TeachingForBiliteracy.com

What is the difference between the two 
columns?

Column A Column B
Wolves live in the forest. They 
are grey and have thick fur. They 
live in groups, or packs. A female 
wolf can have up to 8 babies at a 
time. The babies are called cubs.
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What is the difference between the two 
columns?

Column A Column B
Wolves live in the forest. They 
are grey and have thick fur. They 
live in groups, or packs. A female 
wolf can have up to 8 babies at a 
time. The babies are called cubs.

Los lobos viven en el bosque con 
su familia. Pueden ser gris o 
negros. Los lobos casi nunca 
andan solos porque cazan en 
grupos. Ellos comen animales 
mas pequeños. Las hembras 
pueden tener hasta 8 bebes de 
una sola vez. Los bebes se 
quedan con el grupo hasta que 
tengan 2 años. Después, si son 
varones, se pueden ir del grupo y 
formar su propio grupo. 
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What is the difference between the two 
columns?

Column A Column B

The samples in Column A and Column B are 
similar in that…

The samples in Column A and Column B are 
different because…
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What is the difference between the two 
columns?

Column A Column B

What grade level do 
you think 
corresponds with 
Column A?

What grade level do 
you think 
corresponds with 
Column B?
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What is the difference between the two 
columns?

Column A Column B
Collected from a 1st 
grade classroom.

Collected from a 4th 
grade classroom.
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What is the difference between the two 
columns?

Column A Column B
Collected from a 1st 
grade classroom.

Collected from a 4th 
grade classroom.

Which meets the (writing) standards for 
their grade-level?
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What is the difference between the two 
columns?

First Grade Informational Writing CCSS:

Write informative/explanatory texts in 
which they name a topic, supply some 
facts about the topic, and provide some 
sense of closure. 
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What is the difference between the two 
columns?

Fourth Grade Informational Writing CCSS:
Write informative/explanatory texts to 
examine a     topic and          convey ideas 
and information clearly. 
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Fourth Grade Writing Informative text
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What is the difference between the two 
columns?

Column A Column B
Wolves live in the forest. They 
are grey and have thick fur. They 
live in groups, or packs. A female 
wolf can have up to 8 babies at a 
time. The babies are called cubs.

Los lobos viven en el bosque con 
su familia. Pueden ser gris o 
negros. Los lobos casi nunca 
andan solos porque cazan en 
grupos. Ellos comen animales 
mas pequeños. Las hembras 
pueden tener hasta 8 bebes de 
una sola vez. Los bebes se 
quedan con el grupo hasta que 
tengan 2 años. Después, si son 
varones, se pueden ir del grupo y 
formar su propio grupo. 
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What is the difference between the two 
columns?

Column A Column B
Los lobos viven en el bosque con 
su familia. Pueden ser gris o 
negros. Los lobos casi nunca 
andan solos porque cazan en 
grupos. Ellos comen animales 
mas pequeños. Las hembras 
pueden tener hasta 8 bebes de 
una sola vez. Los bebes se 
quedan con el grupo hasta que 
tengan 2 años. Después, si son 
varones, se pueden ir del grupo y 
formar su propio grupo. 

Wolves live in the forest. They
are grey and have thick fur. They 
live in groups, or packs. A 
female wolf can have up to 8 
babies at a time. The babies are 
called cubs. 
These features help the wolf 
survive in the forest.
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What is the difference between the two 
columns?

Column A Column B
Collected from a 1st 
grade classroom.

Collected from a 4th 
grade classroom.

Neither meet their corresponding 
grade-level standard!
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What is the difference between the two 
columns?

Column A Column B
Collected from a 1st 
grade classroom.

Collected from a 4th 
grade classroom.

In looking at these two samples, Rigor on 
the Diagonal means…
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Agenda

• Welcome and Introductions
• Why standards-based biliteracy 

maps and units?
• Characteristics of Biliteracy Maps
• Getting to know your map
• Audit your grade-level map

91
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Paradigm Shifts
Each set of standards has a specific 
organizational structure that is unique.

Standards are not to be read or treated as a list 
where each standard has equal weight.

In order to teach to standards, we need to 
understand what they mean in terms of 
instruction.
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Paradigm Shifts
• Inquiry is at the heart of science and social 

studies instruction.

• Inquiry is collaborative and involves 
communication skills.

• Inquiry and critical thinking are threaded 
throughout NGSS, C3 (Social Studies) and CCSS 
Language Arts standards.
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Tell your partner what you 
know about the 

Next Generation Science 
Standards
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Next Generation Science Standards
Three-Dimensional Learning
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Organization of the NGSS

Next Generation Science Standards = 
Performance Expectations

Science and 
Engineering 

Practices

1.Asking questions (for science) and defining 
problems (for engineering)

2.Developing and using models
3.Planning and carrying out investigations
4.Analyzing and interpreting data
5.Using mathematics and computational 

thinking
6.Constructing explanations (for science) 

and developing solutions (for engineering)
7.Engaging in argument from evidence
8.Obtaining, evaluating, and communicating 

information 
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Organization of the NGSS

Next Generation Science Standards = 
Performance Expectations

Science and 
Engineering 

Practices

Disciplinary 
Core 
Ideas
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Appendix E: 
Disciplinary Core Idea 

Progressions
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Organization of the NGSS

Next Generation Science Standards = 
Performance Expectations

Science and 
Engineering 

Practices

Disciplinary 
Core 
Ideas

§ Physical Science
§ Life Science
§ Earth Space 

Science
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§ Physical 
Science
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§ Life 
Science
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§ Earth Space 
Science
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§ Engineering Design
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Organization of the NGSS

Next Generation Science Standards = 
Performance Expectations

Science and 
Engineering 

Practices

Disciplinary 
Core 
Ideas

Cross-
Cutting 

Concepts

Page 16
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Appendix G: 
Crosscutting Concepts
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Organization of the NGSS

Next Generation Science Standards = 
Performance Expectations

Science and 
Engineering 

Practices

Disciplinary 
Core 
Ideas

Cross-
Cutting 

Concepts

§ Patterns
§ Cause and effect
§ Scale, proportion, and quantity
§ Systems and system models
§ Flows, cycles, and conservation
§ Structure and function
§ Stability and change
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Organization of the NGSS

Next Generation Science Standards = 
Performance Expectations

Science and 
Engineering 

Practices

Disciplinary 
Core 
Ideas

Cross-
Cutting 

Concepts

Connections to the CCSS 
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Middle 
School

Physical 
Science:

Matter and 
Its 

Interactions
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5th grade

Physical 
Science:

Matter and 
Its 

Interactions
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1st grade

Physical 
Science:

Matter and 
Its 

Interactions
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Organization of the NGSS

Next Generation Science Standards = 
Performance Expectations

Science and 
Engineering 

Practices

Disciplinary 
Core 
Ideas

Cross-
Cutting 

Concepts

Connections to the CCSS 

What do 
they need 

to do?

What do 
they need 
to know?

How do 
they need 
to think?
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Appendix A: 
Conceptual Shifts
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California
2016 Science Framework

Frontmatter

Chapter 3: Grades K-2
Chapter 4: Grades 3-5
Chapter 5: Preferred 
Integrated Course 
Model for Grades 6-8
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Your Map:
• Identify the science standards on your 

map
• Analyze how they have been bundled 

into units, and how they reflect the NGSS 
standards.
• How do the themes move from concrete 

to abstract?
• How do the themes grow in rigor 

throughout the year?
121
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122
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Tell your partner what you 
know about the 

California Social Science 
Standards
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https://www.socialstudies.org/c3
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C3 Social Science Standards – the shift

“The C3 Framework focuses on inquiry 
skills and key concepts, and guides—not 
prescribes—the choice of curricular 
content necessary for a rigorous social 
studies program.”

https://www.socialstudies.org/sites/default/files/2017/Jun/c3-framework-
for-social-studies-rev0617.pdf
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C3 Framework for Social Studies

www.TeachingForBiliteracy.com
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World

Country

State

City

Community

Family

Self

Expanding Communities Sequence

K  
1  
2  

3  

4  

5  

6  7  8  
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C3 Framework for Social Studies

www.TeachingForBiliteracy.com
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History and Social Studies
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History Social Science Standards – 
The Shift

The instructional approach of the 
HSS ‘should be inquiry-based, 
whereby students investigate the 
“how” and “why” of historical 
developments.’

https://www.scoe.net/castandards/Documents/summary_history_framework.pdf 
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CA History & Social Science Standards 
K-5

Source: https://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf 

Elementary Themes
Use as a Framework for Addressing the Standards

Kindergarten:  Learning and Working Now and Long Ago
First Grade:  A Child’s Place in Time and Space
Second Grade: People Who Make a Difference
Third Grade:  Continuity and Change
Fourth Grade:  California: A Changing State
Fifth Grade:  United States History and Geography: Making 
     a New Nation

133
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CA History & Social Science Standards 
6-8

Source: https://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf 

Middle Grades
Use as a Framework for Addressing the Standards

Grade Six:    
World History and Geography: Ancient Civilizations

Grade Seven:   
World History and Geography: Medieval and Early Modern Times

Grade Eight:  
United States History and Geography: Growth and Conflict

134
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K-5

135

www.TeachingForBiliteracy.com

K-5
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6-8

Chronological and Spatial Thinking
1.Students explain how major events are related to 
one another in time.

2.Students construct various time lines of key 
events, people, and periods of the historical era they 
are studying.

3. Students use a variety of maps and documents to 
identify physical and cultural features of 
neighborhoods, cities, states, and countries and to 
explain the historical migration of people, expansion 
and disintegration of empires, and the growth of 
economic systems.
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Research, Evidence, and Point of View
1. Students summarize the key events of the era 

they are studying and explain the historical 
contexts of those events. 

2. 2. Students identify the human and physical 
characteristics of the places they are studying and 
explain how those features form the unique 
character of those places. 

3. 3. Students identify and interpret the multiple 
causes and effects of historical events. 

4. 4. Students conduct cost-benefit analyses of 
historical and current events. 6-8
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Historical Interpretation
1.Students frame questions that can be answered by 
historical study and research.
2.Students distinguish fact from opinion in historical 
narratives and stories.
3.Students distinguish relevant from irrelevant information, 
essential from incidental information, and verifiable from 
unverifiable information in historical narratives and stories.
4.Students assess the credibility of primary and secondary 
sources and draw sound conclusions from them.
5.Students detect the different historical points of view on 
historical events and determine the context in which the 
historical statements were made (the questions asked, 
sources used, author's perspectives). 6-8
139
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Every grade level 
has its own 

chapter.
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When there is 20% of the day for English 
instruction, there is not time to teach BOTH 
the standards of science or social studies AND 
language arts in each language…

…But a meaningful frame is 
still necessary to give the 
literacy standards and skills 
PURPOSE! In VUSD DL, it 
comes in kinder it comes from 
SEL and health.

143
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Context for 
Meaning … 

comes from 
the 

universal 
theme (e.g., 
SEL topics)

Content

© Center for Teaching for Biliteracy 

Meaningful Frame

SEL, Theme, Topic
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Universal Themes
“A universal theme is an idea that applies to anyone 
regardless of cultural differences, or 
geographic location. Universal themes are ways to 
connect ideas across all disciplines. 
It is a central idea about the human condition. It is a 
generalization about life or human nature; they deal 
with basic human concerns. A universal theme with 
generalizations can serve as the 
organizing element of unit of study.” 

- San Diego State University
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Universal Themes

146
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Universal Theme: Social Justice Standards

www.learningforjustice.org

https://bit.ly/4gDlJYL
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Friendship

Teamwork

Courage Family Emotions
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Your Map:
• Identify the social science standards on 

your map
• Analyze how they have been bundled into 

units, and how they reflect the C-3 
Framework standards.
• How do the themes move from concrete to 

abstract?
• How do the themes grow in rigor 

throughout the year?
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Tell your partner what you 
know about the 

Common Core State Standards 
for Language Arts

151
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Language Arts Standards

READING

Literature

READING

Informational 
Texts

READING

Foundational
Skills

Writing Listening 
and 

Speaking

Language

There are six sets of language arts standards.

Which of these reflect word recognition and 
which reflect language comprehension?
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Language Arts Standards

READING

Literature

READING

Informational 
Texts

READING

Foundational
Skills

Writing Listening 
and 

Speaking

Language

There are six sets of language arts standards.
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Literacy Development

Key Shifts:
• Regular practice with complex texts and their 

academic language
• Reading, writing, and speaking grounded in 

evidence from texts, both literary and 
informational
• Building knowledge through content-rich 

nonfiction
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Talmudic Style Reading

• In your pairs, determine who is A and 
who is B
• Person B reads the text
• Person A asks, “But what does this 

mean?”
• Person B answers, and then Person A 

responds and conversation ensues.
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“And what does this mean”?
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And, “What does this mean”?
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Language Arts Standards

READING

Literature

READING

Informational 
Texts

READING

Foundational
Skills

Writing Listening 
and 

Speaking

Language

Developed sequentially and concurrently.

A serious mistake to teach them in isolation.
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Language Arts Standards

READING

Literature

READING

Informational 
Texts

READING

Foundational
Skills

Writing Listening 
and 

Speaking

Language

Presented in a meaningful context.

These skills are not an end in 
themselves, but rather an instrument to 

reach an end. 
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Standards Initially Used in Mapping

“Comprehension is the most critical 
aspect of literacy development.”

- Kathy Henn-Reinke, 2018

164
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Standards Initially Used in Mapping

“Comprehension is the most critical 
aspect of literacy development.”

- Kathy Henn-Reinke, 2018
Therefore, the reading and writing 

standards anchor the language arts aspect 
of curriculum development.

It is from these standards that big ideas are 
written.
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Language Arts Standards

READING

Literature

READING

Informational 
Texts

READING

Foundational
Skills

Writing Listening 
and 

Speaking

Language

The reading and writing standards are used 
to develop the biliteracy map.
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The Reading – Writing Relationship

There is a linear connection between 
reading and writing.

167

www.TeachingForBiliteracy.com

Texts as Mentors

Reading and analyzing books teaches 
writers new skills.

The more they read, the more sophisticated 
writers they become.
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Content

Writing

Meaningful Frame Content:

Science,
Social 

Studies,
SEL,

Universal 
Theme, 

Topic
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Content

Writing

Reading

Meaningful Frame Content:

Science,
Social 

Studies,
SEL,

Universal 
Theme, 

Topic
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Content

Writing

Reading

Meaningful Frame Content:

Science,
Social 

Studies,
SEL,

Universal 
Theme, 

Topic
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Content:

Science,
Social 

Studies,
SEL,

Universal 
Theme, 

Topic

Content

Writing

Reading

Meaningful Frame
Listening and 
Speaking

Language

Foundational Skills
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Content:

Science,
Social 

Studies,
SEL,

Universal 
Theme, 

Topic

Content

Writing

Meaningful Frame
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Writing Standards

Melody Wharton - Center for Teaching for Biliteracy
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Anchor 
standards for 

Writing

Organization 
of Writing 
Standards: 
10 anchor 
standards
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Organization of the CCSS Writing Standards

Opinion NarrativeInformative

Melody Wharton - Center for Teaching for Biliteracy
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Organization of the CCSS Writing Standards

Opinion NarrativeInformative

Standard 1 Standard 2 Standard 3

Standard 4 – For purpose, task, and audience
Standard 10 – Write routinely

Melody Wharton - Center for Teaching for Biliteracy
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Genres within each bucket
(Source:  Pathways to the Common Core)

Persuasive/Opinion/ 
Argument

Informational/ 
Functional/Procedural

Narrative Writing

Persuasive Letter
Review
Personal Essay
Literary Essay
Historical essay
Petition
Editorial
Op-Ed Column

Fact Sheet
News Article
Feature Article
Blog
Website
Report
Analytic Memo
Research Report
Nonfiction book
How-to-book
Directions
Recipe
Lab Report

Personal Narrative
Fiction
Historical Fiction
Fantasy
Narrative Memoir
Biography
Narrative Nonfiction

Melody Wharton - Center for Teaching for Biliteracy
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Organization of the CCSS Writing Standards

Opinion NarrativeInformative

Standard 1 Standard 2 Standard 3

Standard 4 – For purpose, task, and audience
Standard 10 – Write routinely

Melody Wharton - Center for Teaching for Biliteracy
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Organization of the CCSS Writing Standards

Opinion NarrativeInformative

Standard 1 Standard 2 Standard 3

5

6

5

6 7

5

8

7

Standard 4 – For purpose, task, and audience
Standard 10 – Write routinely

Melody Wharton - Center for Teaching for Biliteracy
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5

6

7

8
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5

6

7

8

186

www.TeachingForBiliteracy.com

A writing bucket is identified for 
each unit. This defines what 

students will do with the knowledge 
they developed throughout the 

unit. 
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Reading Standards

Melody Wharton - Center for Teaching for Biliteracy
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Anchor 
standards for 

Reading

Organization 
of Reading 
Standards: 
10 anchor 
standards
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The CCSS Reading Standards
(used for mapping)

Informational 
Texts

Literary 
Texts
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The CCSS Reading Standards
(used for mapping)

K-12

Informational 
Texts

Literary 
Texts

Anchor 
Standards
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Organization of the CCSS Reading Standards

Standard 1: 
Comprehension

Standard 10: 
With rigorous, 

grade level texts

The questions you 
will ask and 

answer to show 
comprehension

Informational 
Texts

Literary
Texts
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Key Ideas and 
Details

Craft and 
Structure

Integration of 
Knowledge and 

Ideas
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Kinder Reading – Literature Standards

1. With 
prompting and 

support, ask 
and answer 
questions 
about key 

details in a text

10. Actively 
engage in group 

reading activities 
with purpose and 

understanding. 

2. With prompting 
and support, retell 

familiar stories 
including key details.

3. With prompting 
and support, identify 
characters, settings, 
and major events in 

a story.
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2nd Grade Reading – Literature Standards

1. Ask and 
answer such 

questions 
as who, what, 
where, when, 

why, 
and how to 

demonstrate 
understanding 

of key details in 
a text.

10. By the end of 
the year, read and 

comprehend 
literature, 

including stories 
and poetry, in the 

grades 2-3 text 
complexity band 
proficiently, with 

scaffolding as 
needed at the 

high end of the 
range

2. Recount stories, 
including fables and 

folktales from 
diverse cultures, and 

determine their 
central message, 
lesson, or moral.

3. Describe how 
characters in a story 

respond to major 
events and 
challenges.
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4th Grade Reading – Literature Standards

1. Refer to 
details and 
examples in a 
text when
explaining 
what the text 
says explicitly 
and when 
drawing 
inferences from 
the text.

10. By the end of 
the year, read and 
comprehend
literature, including 
stories, dramas, 
and poetry, in the 
grades 4–5 text 
complexity band 
proficiently, with 
scaffolding as 
needed at the
high end of the 
range.

2. Determine a theme 
of a story, drama, or 
poem from details in 
the text; summarize 
the text.

3. Describe in depth a 
character, setting, or event
in a story or drama, 
drawing on specific details
in the text (e.g., a 
character’s thoughts, 
words, or actions).
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Your Map – Choose one unit

• How does the text type (informational or 
literature) fit within the theme?

• How do the reading standards connect?  
Why were they paired together?

• How do the reading standards support 
students’ writing?
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Agenda

• Welcome and Introductions
• Why standards-based biliteracy 

maps and units?
• Characteristics of Biliteracy Maps
• Getting to know your map
• Audit your grade-level map
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Time for 
Step 1.B!
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Organization of the CCSS Writing Standards

Opinion NarrativeInformative

Standard 1 Standard 2 Standard 3

5

6

5

8

6 7

5

8

7

Standard 4 – For purpose, task, and audience
Standard 10 – Write routinely

Melody Wharton - Center for Teaching for Biliteracy
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Page 10
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RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Let’s start with content 
standards!

207
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Google Resource Facilitator
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Use each document in sequence:
• First read the notes about how the map was bundled
• Second, audit the content standards.
• Third, audit the Reading and writing standards.
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Content Rubrics
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Content Rubrics
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Page 12
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Standards Bearer
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RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Reading Standards

Notetaking
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Reading Standards Reflection
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RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Writing Genres
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SAMPLE

224



6/18/26

www.TeachingForBiliteracy.com 38

www.TeachingForBiliteracy.com

RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Writing Standards
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SAMPLE
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RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Writing Standards: Reflection
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SAMPLE
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RRR: Record, Reflect, Revise
The Biliteracy Map Auditing Process

Writing Genres: Reflection
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Next Steps:

1. Digitize map
2. Draft yearlong storyline
3. Update notes
4. Move to Step 2: Unit Writing

231

www.TeachingForBiliteracy.com

232

www.TeachingForBiliteracy.com

233

www.TeachingForBiliteracy.com

234


