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Teaching for Biliteracy Summer Institute Overview

Tuesday, July 21, 2026

Wednesday, July 22, 2026

Thursday, July 23, 2026

7:30- 8:30 AM
Arrival, registration, materials

7:30-8:30 AM

Arrival, sign-in, and hot breakfast

7:30-8:30 AM
Arrival, sign-in, and hot breakfast

* Institute Welcome and
Introductions

* Students and Goals of
Biliteracy Programs

* The Biliteracy Unit

pick-up, and hot breakfast buffet buffet buffet
8:30- 11:45 AM 8:30- 11:45 AM 8:30-10:15AM
Whole Group Whole Group Whole Group

« Debrief Sample Instruction

« The Multilingual
Perspective

* Strategic Use of Teacher
Language: Language Policy

Framework (BUF) * Research on Dual
Language Programs
« Planning for Sustainability:
Vision and Pedagogy
documents
Lunch 11:45 AM to 12:30 PM | Lunch 11:45 AM to 12:30 PM

« Biliteracy Assessment
« Planning for Sustainability:
Effective Systems and

10:30 AM - 12:00 PM
reakout Groups (Same as Days 1

2)
e Sample Instruction Part 3:
The Bridge
Institute Closure

12:00 pm
Boxed Lunch and Dismissal

12:30-3:30 PM

Breakout Groups (by grade bands:
PK-1st; 2d-5th grade; secondary:
6th—12th grade)

e Sample Instruction Part 1:
Oracy Instruction in
preparation for content
inquiry and literacy

12:30 - 3:30 PM
Breakout Groups (same as Day 1)

e Sample Instruction Part 2:
Content, Literacy (reading

and writing), and the
Summative Assessment

Institute Overview
Page 4
Resource Packet
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Agenda:

 Welcome
* The Biliteracy Unit Framework (BUF)
e Sample Instruction:
Part 3 - the Bridge
* The Six Steps of the Bridge
* Planning for the Bridge
* Institute Closure and Evaluation

(gh
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Part 3 - the Bridge
* The Six Steps of the Bridge

* Planning for the Bridge
e |nstitute Closure and Evaluation
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Language and Content Allocation Plan

Determines:

Daily
Schedules

Classroom
environment

Biliteracy Curriculum/Units

Sample Program

Math
K Science
(80/20) Social Studies

Language Arts

A Math
Social Studies
(70/30) Language Arts
2 Math
Social Studies
(e a0 Language Arts
35 Science

(50/50) Language Arts

Spanish The Bridge English

Social Studies
Language Arts

Language and Content Allocation Plan

Spanish to English: Math, Science, Social Studies,
Language Arts

Language Arts (Through Universal Themes)

Spanish to English: Math, Social Studies, Language
Arts. Science

Language Arts
English to Spanish: Science, Language Arts

Spanish to English: Math, Social Studies, Language
Arts science

Language Arts

English to Spanish: Science, Language Arts

Spanish to English: Science, Language Arts o

Social Studies

English to Spanish: Math, Social Studies, Language

panish to

English: Social
Studies,

Language Arts

Math
Science
Language Arts
Electives

www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map - 4th Grade

Time Subject

8:00 - 8:20 SEL and Classroom Community Building
| - N A A A A

Teaching for Biliteracy
is most effective whenall
the structures work

together.

................

----- ing (independent, sr
dational Skills (Worc
dent Practice
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2:30-3:00
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I 3200
Materials for today’s session

S" enter for Teaching for Biliteracy
o Teschingroritracycom

Teaching for Biliteracy
Summer Institute

Oxnard, CA Unit Name: Our Quest for Enery
July 21-23, 2026

‘Condensed BUF: Science & Spanish Language Arts Uit 3

ntareas:
Science and Spanish Language Arts

Language: Spanish

Presenters. Contact Information
Karen Beeman teachingforbiliteracykB@gmail.com
Crystal Ramos i fteracyCR@gmailcom
Melody Wharton MW @gmail.com
Institute Outcomes:
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Sample Yearlong Biliteracy Map - 4th Grade

Grade Level 4 - Lan 0 % English (Math in English)
Contont Standards: Content Sandards: NGSS. B o
NGsS: 47551 Us evidnce 0 consrctan explanation eaing (Content Standarde; NoSS - s
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Biliteracy Unit Framework (BUF)

Condensed BUF:Scence & Spansh Language Arts Urit 3

Unit Theme:
+ Content Area Standards

Grade: 4"

Language: spanish — e
+  Spanish Language Arts Standards 50 S Spameh kg agn
+ Spanish Language Development Standards Unit Number:3
+ Content and Lteracy Big deas Unit Name: ur Quest for Enerey
+ Summative Assessment
auesttorenergy
- Background Knowledge: |
o (o e Uit tandarés
i Link to Unpacked Standards into Outcomes Document for this Unit
Reading Comprehension Content Area Instruction o )
Oracy, background knowiedge,and language comprenesion | .. Oracy, background knowledge, and %
behaviors. B [
- https://bi b
Witing « Investigations p—— CCSS Witng Standrds CSS Reading tandords
= Oracy, background knowledge, and language comprehension | = Experiments. onent st - | Opinion (Essay) Informationa Texts
+ Comprehensive lteracy routines, stategies witng behaviors. |+ Experiences wa. opicsar exts, | WA fer o detal nd examples 7 st
Foundational SKils and Fluency: Word Recagnition ources, nd ther vies fecttve | nformaton. nd when crawing ferences fromth text.
+ Oracy, background knowledge, and language comprehension . satean
+ Phoneme Awareness, Phonics, Decoding, Encoding, resoueces coukd opion S —
Orthography p e ortechaicl
¥ background knowledge, syntax, and semant e, based
purpose on speifc nformason n the et
‘Summative Assessment o Provide resons tht are spparted by
o facsand et 144 Detecmin themeaningof generl
Bridge — Transfer Bridge ~Transterand Practice, | Bridge: Contrastive Analysis od it polutn from o Unkapinionandressons sing words | acadic and domln speciic words or
+ lustration Practce the new anguage (incudes | Phonology ond phraes (0, for nstance, inorcer | pvases 3t relevant 1o grade 4 topc o
+ Sido by Side or Listening, Spoaking, Reading, and | Morphol 10,1 adinon). et ara
« Asisedie Writng in the other language) Syntax and grammar 351511 Defne 3 simple ceslgn problem
cs. 3w that ncdes w7 erger
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Biliteracy Unit Framework

Condensed BUF: Science & Spanish Language Arts Unit 3

Grade: 4" Content areas:

LTI Science and Spanish Language Arts

Unit Number: 3
Unit Name: Our Quest for Energy

Essential Question: How does our quest |

Unit s/
Link to Unpacked Standards into

What are some
‘3 key features you
notice?

https: /bl
4-£553-1 Obtain and combine information to | W.4.1 \Write opinion pleces on t0pics or texts,

CCSS Writi
Opinig

Content Standards: NGSS

'RI.8.1 Refer to detalls and examples in 3 text.

describe that energy and fuels are derived from
natural resources, and their uses affect the

environment. [Canf
Fra

include wir

catiof

5 of ret

e

habitat due to da

ng, and air pollution from burning

surface m

of fessil fuc

3-5 ETS1-1 Define a simple design problem
L d v

2o saoe skt in

supporting a point of view with reasons and
information.

.
opinion, and create an organizational
structure in which related ideas are
grouped to support the writer's
purpose.

Provide reasons that are supported by
facts and details.

Link opinion and reasons using words
and phrases (¢.g., for instance, in order
to, in addition)

Introduce a topic or text clearly, state an

when explaining what the text says explicitly
and when drawing inferences fram the text.

RI.4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or technical
text, including what happened and why, based
on specific information in the text.

RI.4.4 Determine the meaning of general
academic and domain-specific words or
phrases in a text relevant to 3 grade 4 topic or
subject area.

12
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Biliteracy Unit Framework

Unit Theme:
« Content Area

e Spanish Language Arts Standards

* Spanish Language Development Standards
e Content and Literacy Big Ideas

e Summative Assessment

Standards UtS
Is planned from k5

the grade-level

and ing r y for content instru

e Developed at the beginning of the unit and whenever new lan

standards

Reading Comprehension
e Oracy, background knowledge, and language comprehension
« Comprehensive literacy routines, strategies and reading

e Oracy, background knowledge, and
language comprehension

behaviors. /
e Inquiry
Writing e Investigations
e Oracy, background knowledge, and language comprehension . Experiments
o Comprehensive literacy routines, strategies writing behaviors. o Experiences

Orthography

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension
e Phoneme Awareness, Phonics, Decoding, Encoding,

e Vocabulary background knowledge, syntax, and semantics

Summative Assessment

Bridge — Transfer
o lllustration

e Asise dice

e Side by Side or

JUSWISSSSSY SAIeW.IO

Bridge - Transfer and Practice. Bridge: Contrastive Analysis
Practice the new language (includes Phonology

Listening, Speaking, Reading, and Morphology

Writing in the other language) Syntax and grammar
Pragmatics.

www.lcdulinigrul Diileidly.culii
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How

did | know what language to build to
support inquiry AND literacy?

Unit Big Ideas

[

a.
b.

a.

b.

o

-

Science Content Big Ideas:
I want my students to understand that the energy and fuels that humans use are derived from natural sources, and their use affects the
environment in multiple ways (4-ES$3-1).

2. | want my students to understand that some resources are renewable over time, and others are not.

Science Inquiry Big Ideas:

1. | want my students to understand that any application of a science or engineering solution to a problem has both intended and unintended
consequences (4-E553-1).

For example, building a dam for hydropower can lead to a loss of habitat.
For example, burning fossil fuels to power the lights in a school can cause air pollution.

For example, wind energy, hydroelectric power (water energy), and sunlight are renewable energy sources because they regenerate
naturally.
For example, fossil fuels and fissile materials are non-renewable energy sources because they are limited.

For example, the creation of wind farms impacts the environment by creating a renewable energy source (intended) and causing
habitat loss and fragmentation (unintended).

For example, when coal (a fossil fuel) burns to provide energy (intended), it releases pollutants in the air that cause smog, acid rain, and
toxins in the environment that lead to health issues in people (unintended).

Engineering, Technology, and Science Integration:

1. | want my students to understand that possible solutions to a problem are limited by cost, available materials, time, space, and impact on the
environment (constraints). The success of a designed solution is determined by considering the desired features of a solution (criteria).
Different proposals for solutions can be compared based on how well each one meets the specified criteria for success or how well each takes
the constraints into account (3-5-ETS1-1).

For example, the simple design problem that reflects the need to make the school’s quest for energy have less of an impact on the

environment may be limited to renewable sources of energy.

For example, the simple design problem that reflects the need to make the school’s quest for energy have less impact on the

environment is limited by the budget allocated for the project.

2. | want my students to understand that researching a problem before designing a solution will result in a more effective solution. Testing a
solution involves investigating how well it performs under a range of likely conditions (3-5-ETS1-2).

For example, students will research the energy needs in their school before working on designing a solution to meet these energy

needs.

For example, students will research (through photographs, videos, field trips, or guest speakers like an electronic engineer) how well

renewable energy sources perform with minimal environmental effects on other schools or similar structures in the areas to inform the
i usi

®

L 4

o

L

14
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Academic

Social Language Academic
Achievement

Proficiency Language
Proficiency

i
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| want my students to understand
that the energy and fuels that
humans use are derived from natural
sources, and their use affects the
environment in multiple ways (4-
ESS3-1).

A
\1J/
www.TeachingForBiliteracy.com
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| want my students to understand

that some resources are renewable

over time, and others are not.

www.TeachingForBiliteracy.com
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'The Features of Academic Language operate within sociocultural contexts for language use.

Dimension Performance Criteria | Features
Discourse Linguistic Complexity | * Amount of speech/written text
(Quantity and variety of | © Structure of speech/written text
oral and written text in * Density of speech/written text
communication) ¢ Coherence and cohesion of ideas
e Variety of sentence types to form organized text
Sentence Language Forms and | ¢ Types and variety of grammatical constructions
Conventions ¢ Mechanics of sentence types
(Dppes, array, and use of | * Fluency of expression
language structures in * Match language forms to purposes/perspectives
communication) ¢ Formulaic and idiomatic expressions
Word/Phrase | Vocabulary Usage ¢ General, specific, and technical language
(Specificity of word or ¢ Multiple meanings of words and phrases
phrase choice in * Nuances and shades of meaning
communication) ¢ Collocations and idioms

'The sociocultural contexts for language use involve the interaction between the student and the
language environment, encompassing the...

* Register

¢ Genre/Text type

* Topic

¢ Task/Situation
e Participants’ identities and social roles

18
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Grades 4-5 EXPRESSIVE

Grades 4-5
Expressive

Level 6

End of Level 5

End of Level 4

End of Level 3

End of Level 2

End of Level 1

UNIVERSITY OF WISCONSIN-MADISON

iency Level

WIDA Expressive Language Chart for Grades 4-5

As multilingual learners work toward the end of a proficiency level, they can consistently. . .

Discourse
Organization, Cohesion, and Density of
Language by Key Language Uses

Express ideas, strengthening cohesion in

Sentence
Grammatical Complexity of
Language by Key Language Uses

Convey meaning using compound and

patterns using

t
and paragraph openers

Express ideas, improving cohesion of
organizational patterns across and
within texts by applying substitution,
ellipsis, and parallelism

Express ideas, building logical
ions within

complex , with deliberate
clause variation

Convey meaning using compound and
complex sentences, refining control over
different sentence structures

Convey meaning using simple and

patterns using synonyms and parallel
expressions

Express ideas using basic organizational
patterns, connecting ideas with
demonstratives, pronouns, and
conjunctions

Express ideas using sequencing,

showing initial
attempts at sentence variation

Convey meaning using simple sentences,

Word/Phrase
Precision of Language by
Key Language Uses

‘Communicate using modal verbs,
hedging, and evaluative expressions
to express opinions, possibility, and
necessity

Communicate using abstract nouns
and adverbials to add clarity about
when, how, and where

Communicate using collocations

and idiomatic expressions to make
language sound natural and contextually
appropriate

Communicate using technical

adding
clauses

Convey meaning primarily through simple

! and tri forlogical
flow

Express ideas with simple transitions

with emerging variation in
sentence structure

Convey meaning using sentence

and p

an simple
sentences with emerging subject-verb
agreement

Planning Questions for Instruction and Classroom Assessment
©  What can the student do with language?

What concrete feedback will move the student forward?

What scaffolding and modalities will increase the student’s engagement?

WIDA oo

at the University of Wisconsin-Madison.

©2025 Board of Regents of the University of Wisconsin System, on behalf of WIDA

to convey complex concepts.
in specialized contexts

C using multipl ing
words to demonstrate flexible word use
across contexts

Communicate using word formation
strategies to create new meanings

What are the connections to the student’s social, cultural, and multilingual strengths and interests?

WIDA Language Charts 15

19

Grades INTERPRETIVE

Grades 4-5
Interpretive

Level 6

WIDA Interpretive Language Chart for Grades 4-5

As multilingual learners work toward the end of a proficiency level, they can consistently. . .

Discourse
Organization, Cohesion, and Density of
Language by Key Language Uses

Analyze organizational patterns.
in ideas, determining how meaning is
condensed through compact noun
groups (nominalization)

Sentence
Grammatical Complexity of
Language by Key Language Uses,

Word/Phrase

Precision of Language by
Key Language Uses

@ meaning in compound and
complex sentences, recognizing a variety
of ways to combine clauses

( choices using modal verbs,
hedging, and evaluative expressions.
to express opinions, possibility, and
necessity

End of Level 5

End of Level 4

End of Level 3

End of Level 2

End of Level 1

Analyze cohesion of ideas across and
within texts, examining how noun
groups with contextual details add
meaning

Analyze connections between ideas,

examining how noun groups with
clauses expand meaning

Identify basic organizational patterns

i meaning in and
complex sentences izing different

L choices around use of
and ials to add

sentence structures

Comprehend meaning in simple and

clarity about when, how, and where

Understand collocations and
idi i i ake

[
sentence variation

in ideas, examining how noun groups
with prepositional phrases and
extended modifiers enhance meaning

Identify of ideas,

© meaning in simple

. how
clauses enhance logical relationships

how noun groups with adjectives refine
meaning

Identify early attempts at arranging
ideas, examining how noun groups with
conjunctions help connect meaning

o0 meaning in simple
sentences, recognizing basic syntactic
variations

Comprehend meaning in sentence
fragments and occasional simple
sentences, beginning to recognize
transitional phrases

language sound natural and contextually
appropriate

Understand technical language to
support comprehension of complex
concepts in specialized contexts

Understand multiple meanings,
demonstrating flexible word use across
contexts

Understand word formation
strategies to create new meanings

UNIVERSITY OF WISCONSIN-MADISON

WIDA s housed within the Wisconsin Cé
©2025 Board of Regents of the University of Wisconsin System, on behalf of WIDA

Planning Questions for Instruction and Classroom Assessment
*  What can the student do with language?

*  What are the connections to the student’s social, cultural, and multilingual strengths and interests?

*  What concrete feedback will move the student forward?
What scaffolding and modalities will increase the student’s engagement?

the University of Wi Mad

WIDA Language Charts 16

20
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Discourse styles

English Semitic Asian Romance Russian
7 L L
== 7 >
= (@

> >
g T - il __%

“..linear, “..use parallel | “..spiralin “..proceed toa | “...do likewise
tolerating little |restatements |around a thesis, | point via [as Spanish],
deviation from | of anidea to avoiding a head | digressive but with
one main path | develop it.” on attack as too | zigzags that, to | complex mega-
of expository direct.” English sentences.”
development.” speakers, seem

extraneous and

confusing.”

(Montaﬁo-Harmm@ﬁggcﬁﬁfépg@m(ﬁgwwﬁky et al, 2023)

21

Unit Theme:
e Content Area Standards

e Spanish Language Arts Standards

« Spanish Language Development Standards

e Content and Literacy Big Ideas

Building Oracy, Background Ki L Compreh _I.I
e A ic listening and speaking r y for content instruction and literacy development.
o Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. O
e Oracy, background knowledge, and language comprehension o Oracy, backgound knowledge, and m
. Comprehenswe literacy routines, strategies and reading language comprehension —
behaviors. -
e Inquiry <
Writing  Investigations (0]
e Oracy, background knowledge, and language comprehension e Experiments >
e Comprehensive literacy routines, strategies writing behaviors. o Experiences 7]
Foundational Skills and Fluency: Word Recognition (72}
e Oracy, background knowledge, and language comprehension CD
¢ Phoneme Awareness, Phonics, Decoding, Encoding, (D
Orthography (7))
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment ('D
=2
Bridge - Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis —
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
www.TeachingForBiliteracy.com

22
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Elements of Comprehensive Literacy

Oral language . Language
Foundational Skills . Phonology

. Phoneme awareness . Morphology

[ The BUF includes all the elements of
. Comprehensive Literacy nan

Language Ccumprenensiun riuerncy

. Vocabulary . Writing

. Background Knowledge . Handwriting
. Syntax . Spelling

. Semantics . Grammar

www.TeachingForBiIiterg;g.)mpos ition

The BUF supports biliteracy in @
that.... d

Instruction planned using the BUF helps
students meet the three goals of Dual
Language because....

Coach, TOSA, or
e School and
Teachers: pp_ . District Leaders:
. Specialist:
Instruction Systems and
Classroom
Structures
Support

24
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Materials for today’s session

i

Teaching for Biliteracy
Summer Institute

July 21-23, 2026

s two ouroose:

Resource
Packet

>
~

www.TeachingForBiliteracy.com \
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Agenda:

Welcome
-

Sample Instruction:
Part 3 - the Brid
. e Six Steps of the Bridge
* Planning for the Bridge
* |nstitute Closure and Evaluation

2\
=

~
\,

www.TeachingForBiliteracy.com
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Unit Theme:
* Content Area Standards
Spanish Language Arts Standards
* Spanish Language Development Standards
« Content and Literacy Big Ideas
* Summative Assessment
Building Oracy, Background K led, L Compr

e Academic listening and speaking r

y for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension

e Comprehensive literacy ro ~
behaviors.

e Oracy, background knowle
e Comprehensive literacy ro

Foundational Skills and Fluenc)

* Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

o V y g d kr

Content Area Instruction

e Oracy, background knowledge, and language comprehension

e This is what we will
experience today!

e Oracy, background knowledge, and language comprehension

syntax, and semantics

Oracy, background knowledge, and
sion

Bridge — Transfer

« Side by Side or Lis?e.nin_g, Speaking, Readi

www.TeachingForBiliteracy.com

Bridge - Transfer and Practice.
e lllustration Practice the new language (includes Phonology

JUSLUSSaSSY SAleW.I0

Bridge: Contrastive Analysis

Morphology
ntax a

27

‘Teaching for
Biliteracy

Strengthening Bridges
between Languages

KAREN BEEMAN

CHERYL UROW

www.TeachingForBiliteracy.com

Chapter 10
Pg. 133

28
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— We take a systems approach to

www.TeachingForBiliteracy.com

teaching for biliteracy
where ALL stakeholders play a
critical role
and all structures work together
to support instruction that
ensures ALL students meet the

29

School & District
Teachers Coaches, :I'QSAs, &
Specialist Leaders
Structures
. Classroom Support i
Instruction . - Leaf”'”g
i * Using the context environment
* Strategies . .
of the unit to Biliteracy
0 SlReE support students Schedul
* Grouping Styles Be . ¢ ? uies
. o * Co-teaching and Pacing
* Differentiation modelin Unit flow & ri
* Integration and . .g n .OW rigor
. instruction Planning
unit flow . .
* Planning for Collaboration
¢ lesree instruction L
organization . anglage
. * Professional development
* Increase in rigor e ChalsforED
* Assessment and oals ,or
* Assessment and Collecting and
data use .
data use using assessment
© Center for Teaching for Biliteracy data
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I 3200
Materials for today’s session

Content areas:

MR CIECES

Resource

Packet

\lJ/
www.TeachingForBiliteracy.com
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Strategic Pairing and Grouping

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider
when grouping or pairing students? \

A\

=

www.TeachingForBiliteracy.com

¢

32

www.TeachingForBiliteracy.com 16



7/22/26

I ]
Where do you fall in Spanish?

(3] . Descripcion de Habilidades: Grados Escolares 3-5
W 1 D A Dado el nivel de desempefio en inglés y apoyados de grificos, apoyos visuales, y apoyos interactivos hasta el Nivel 4, los

CONSORTIUM cstudiantes de inglés pucden procesar o producir el lenguaje que sc necesita para hacer lo siguicnte:

Nivel 1 Nivel 2 Nivel 3 Nivel 5
Emergi Desarrollando ‘Conectando
e s, bujos de . s n | es
o fra o

opuezueay - 9 [PAIN

ESCUCHAR

Nivel 3
Desarrollando

opuezuedy -9 [PAIN

HABLAR

33

WIDA Level Descriptors for our Self-Assessment

1 - Beginner No such thing as lower than 1

2 - Some receptive Understands and responds
with simple words and phrases

3 - Can understand and May sound socially fluent but

produce with grammatical still need academic linguistic

errors register

4 - Can understand and Some challenges to

produce most of what is understanding and production
said and written

5 — Very high functioning  Receptive and productive with
isolated instances of challenge

6 — Native like Receptive and Productive use

34
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Strategic Pairing In the Classroom

1 b %‘f‘{:;

L S

IngForBiliteracy.com

35

Strategic Pairing in this Session

1 2
¥
%: .

4
\l/
www,TeachingForBiliteracy.com
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Planning for the Bridge ‘

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

Resource
packet p. 40

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
language of instruction from students

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
new language (i.e., build oracy in the opposite
language).

37

I
Language Use Norms

* Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

e Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

e Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBilTfteracy.com

38
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]
Marking the Language of Instruction

oooooooo

www.TeachingForBiliteracy.com

]
The Bridge- Step 1
happens during the Spanish
part of the day
and is
facilitated by the Spanish
teacher

www.TeachingForBiliteracy.com
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The Bridge- Step 2
happens during the Spanish
part of the day
and is
facilitated by the Spanish
teacher

www.TeachingForBiliteracy.com

42
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Espainol | English

Los recursos
naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
edlicas

Los cuﬂs
combustibles www.TeachingForBiliteracy.com

fosiles
43

]
The Bridge- Step 3
happens during English
portion of the day
and is
facilitated by the English
teacher

www.TeachingForBiliteracy.com

44
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Now you practice

an
\lJ/
www.TeachingForBiliteracy.com
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Espanol | English

an
\.1J
www.TeachingForBiliteracy.com
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The Bridge- Step 4
happens during English
portion of the day
and is
facilitated by the English

teacher

www.TeachingForBiliteracy.com

47

~ .
Espaiol | English e
Los recursos Natural

naturales resources

Las fuentes Renewable

de energia energy

renovable sources

Los paneles Solar panels

solares

La energia Solar energy

solar

Las turbinas Wind

edlicas turbines

Los Fossil fuels

combustibles
fosiles

www.TeachingForBiliteracy.com
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I ]
The Bridge- Step 5
happens during English
portion of the day
and is
facilitated by the English
teacher

www.TeachingForBiliteracy.com

49
~ o Espariol ' English —
E S p ano I E N gl IS h Sustantivo adjetivo|  adjective noun
los recursos natural resources
naturales
DS recursos Natura los paneles solares | solar panels
- Jles resa A la energia solar solar energy
. el gas natural natural gas
Uentes enewan las turbinas edlicas | wind turbines
AE energl'a energy Los combustibles fossil fuels
m — fosiles
reng —
Los conceptos explicit concepts
os paneles Solar pane explicitos
ara Los conceptos implicit concepts
L > Sol implicitos
a energia olar energy El acento ténico tonic accent
solar
Las turbinas Wind
edlicas turbines
Los Fossil fuels an
. \1/
combustibles : .
.. www.TeachingForBiliteracy.com
fosiles
50
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I ]
The Bridge- Step 6
happens during English
portion of the day
and is
facilitated by the English
teacher

www.TeachingForBiliteracy.com

51

Resource
packet p. 40

As an observer, I noticeq..

52
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What are the goals of Dual Language? E

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

——— — i L — i

: ‘E 'h% = = e i

How does this type of
instruction help students meet
each of the three pillars?

©2016 Center for Applied Linguistics u’l'm
\l/
www.TeachingForBiliteracy.com

Agenda:

Welcome
The Biliteracy Unit Framework (BUF)

Sample Instruction:
Part 3 - the Bridge
* Planning for the Bridge
* |nstitute Closure and Evaluation

B\
\Z

www.TeachingForBiliteracy.com

www.TeachingForBiliteracy.com 27



7/22/26

Sample Biliteracy Schedule — 50% of Day in Spanish and 50% of Day in English

Time Subject nguage
T [ E——— T 8th Grade Student Schedule
8:30 -10:30 ‘Social Studies and Language Arts

Over the course of each uni, the students will engage n...

8 ooy Subject Language

‘®  Whole group mini lessons

T SESNISH Period 1 Social Studies |Spanish
=

| sy e Period 2 Language Arts |Spanish

030man | nenventions S | | Period 3 Elective English

(Word Study)
student need

11:00 - 12:00 Lunch/Recess Student choice Perio d 4 Math E ng| is h
12:00- 1:00 Miath - over the course of a math un't, the students wil
engagein:

ey doveopment ENGLISH Period 5 Science English

o Reading and Writing

100230 e g K- Period 6 Language Arts |English

Over the course of each i, the students will engage ..

 Science experiences/inquiry

© Whole group miri lessons

o Writing (independent, small group and whole group) ENGLISH

'® Reading (independent, small group and whole
group)

» Foundational Skills and Language Comprehension
(Word Study)

_Independent Practice

2:303:00 Specials 1f possible, half are offered in

Spanish and half in English

The Bridge isn’t in the schedule.

So, when does each step take place?

www.TeachingForBiliteracy.com

55

]
Materials for today’s session

Planning for the Bridge
iy P .
(\[ ordsphrses senspce o h b angisge
e Condensed BUF: Science & Spanish Language Arts Unit 3
= R Content areas:
Sradn 4 Lonomam Spocish Science and Spanish Language Arts

5 5 Unit Number: 3
{enpugeof nsrcion o sdets Uit Name: for Energy

Essentiol Question: How does

"t 6 steps of the
Bridge

rouped 10 support the writer's
purpose.

Sample BUF -

P fic, o technical
text Including what happened and vy, based
spectic information in the text

Bride at the end of the unit, which has two purooses,

Resource
Packet

www.TeachingForBiliteracy.com

56
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Unit Theme:

* Content Area Standards

* Spanish Language Arts Standards

* Spanish Language Development Standards
« Content and Literacy Big Ideas

e Summative Assessment

F

Building Oracy, Background Ki

Compr

* Academic listening and speaki y for content instruction and literacy development.

« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

What did we do
during the Bridge?

e Oracy, background knowledge, and language comprehension

* Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

* Vocabulary background knowledge, syntax, and semantics

Summative Assessment

Listening, Speaking, Reading, and
Writing in the other language)

e Side by Side or
* Asisedice

Phonology
Morphology

Syntax and grammar
Pragmatics.

104

QwIsso

57

Planning for the Bridge

1. Review in the language of instruction

These
steps are a 1
framework

4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

4

2. Elicit key words/phrases/sentences in the
language of instruction from students

to use for
planning. p)

5. The Bridge for Contrastive Analysis

5

3. The Bridge for Transfer: Practice the terms in the

Resource
new language (i.., build oracv in the opposite
p a C ket p . 3 3 language). 3

6. The Bridge for Transfer: Practice

6

58

www.TeachingForBiliteracy.com

7/22/26
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Planning for the Bridge ‘

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

Resource packet
40

4th Grade Science & SLA Unit 3
Planning for the Bridge from Spanish to English

ction 4. The Bridge for Transfer - Match the key
‘words/phrases/sentences to the other language

Faciltatedby the ' Facilitated by the
Spanish teacher .| Englishteacher
during Spanish time " aing Enetih tine

The | 5. The Bridge for Analysi

2. Elicit key words/phrases/sentences in the 5. The |
language of instruction from students

3 Y
language of instruction from students

3. The Bridge for Transfer: Practice the terms in the 6. The

new language (i.e., build oracy in the opposite Facilitatedby the | | . Facilitated by the

language). Spanishteacher | looce |1 nglishteacher
during Spanishtime | L during English time

3. The Bridge for Transfer - Practice the terms n | 6. The Bridge for Transfer: Practice
the new language
Renewabie sl

Faciitated by the

itated by the
Englishteacher - English teacher
during English time during English time

59

The Bridge - Step 1:
Review in the Language
of Instruction

www.TeachingForBiliteracy.com

60
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Espainol | English

Step 1

an
\lJ/
www.TeachingForBiliteracy.com

61

. Planning for the Bridee

[ 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/ph /: to the other |
]
The Bridge -
Step 1:
p1:

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis

e Teacher language of instruction from students
reviews in the
language of
instruction

° St u d e n t S 3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice

new language (i.e., build oracy in the opposite
language).

actively
engaged

62
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Pages 19-20 of the 4" Grade Science/SLE Unit 3 BUF

The Bridge

Bridge - Transfer
Side by Side

Steps 1,2,3,4

Bridge — Transfer — Practice
(includes Listening, Speaking,
Reading, and Writing in the
other language)

Step 6

Bridge: Contrastive Analysis

Step 5

e Step 1: In Spanish, review the TPR with the key vocabulary
from the beginning of the unit. Throughout the unit, as
students gathered information, this TPR may have changed

Step 6:
e Students practice TPR
and

Step1 .

Reuse, Recycle reader’s

Step 5:

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

7/22/26

based on what they learned in the unit and from the concept theater with the
attainment and write those words in the Espaiiol side of the teacher (or another Syntax & Grammar
chart. reader’s theater) o Word Order (noun-adjective)
e Step 3: Practice key vocabulary in English using the same TPR e Students practice ® In Spanish- Adjectives usually
and images reading the script in go after the noun they are
® Step 4: Once students have engaged in the TPR to the point small groups using TPR describing
that oracy has been built in English and students have the e Students (in small e In English- Adjectives go
academic language in English, the teacher leads the students in groups or pairs) draft before the noun they are
adding the English equivalent to the t-chart in blue. their own reader’s describing.
theater script using
Anticipated Bridge Chart for Content (Science): their newly learned Possible Contrastive Analysis Chart:
English academic Espafiol English —
Espaiiol English science words and Sustantivo adjective noun
los recursos naturales natural resources phrases adjetivo
las fuentes de energia renewable energy sources e With guidance from los recursos natural
renovables the teacher, students naturales resources
las fuentes de energia no non-renewable energy sources finalize their own los paneles solar panels
renovables reader’s theater script solares
los paneles solares solar panels using their newly la energia solar | solar energy ’
la energia solar solar energy learned English el gas natural natural gas
el gas natural natural gas academic science las turbinas wind turbines
L| las turbinas edlicas wind turbines Wwords and phrases. edlicas

63

Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20—-10:30

Step 1

Page 29 —
Institute

Resource
Packet

Start a new Science/SLA unit

10:30 - 11:00 Intervention Block
11:00 - 12:00 Lunch/Recess
12:00 - 1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Math skills and practice

. ding and writing as applied to math
1:15-2:30 Social Studies and Language Arts —
Over the course of each unit, the students will engage in...

e Oracy & Background Knowledge development

(Language Comprehension)
SS experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)
e Independent Practice
2:30-3:00 Specials

64
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The Bridge - Step 2:
Elicit key
words/phrases/sentences
in the language of
instruction from students

\lJ/
www.TeachingForBiliteracy.com

65

Espanol | English

Los recursos
naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
edlicas

Los Step 2 B
combustibles \{

L. www.TeachingForBiliteracy.com
fosiles

66
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Planning for the Bridge

The Bridge -
Step 2:

e Students

1. Review in the language of instruction

4. The Bridge for Transfer: Match the key

words/pl / to the other

* The language

students is what
is transferred

a Ct i Ve Iy e n ga ge d 2 Elicit keY yv?rds(fahra.ses/sent.encfs inthe
Facilitate=. - +=~
Spanish Tea i

generated by Spanis

5. The Bridge for Contrastive Analysis

* The teacher e
does NOT tell
students what
words to Bridge ,,

3. The Bridge for Transfer: Practice the terms in the
new language (i.e., build oracy in the opposite

6. The Bridge for Transfer: Practice

67

Pages 19-20 of the 4t" Grade Science/SLE Unit 3 BUF

The Bridge

Bridge - Transfer
Side by Side

Steps1,2,3,4

Bridge — Transfer — Practice
(includes Listening, Speaking,
Reading, and Writing in the
other language)

Step 6

Bridge: Contrastive Analysis

Step 5

Set up the chart paper: Make a T-Chart and

label the left side Espafiol in green and the right-side English in blue.
e Step 1: In Spanish, review the TPR with the key vocabulary

from the beginning of the unit. Throughout the unit, as

® Step 2: In Spanish, elicit key vocabulary from the students
based on what they learned in the unit and from the concept

attainment and write those words in the Espaiiol side of the

and images

e Step 4: Once students have engaged in the TPR to the point
that oracy has been built in English and students have the
academic language in English, the teacher leads the students in
adding the English equivalent to the t-chart in blue.

Anticipated Bridge Chart for Content (Science):

Espaiiol English
los recursos naturales natural resources
las fuentes de energia renewable energy sources
renovables
las fuentes de energia no non-renewable energy sources
renovables
los paneles solares solar panels
la energia solar solar energy
el gas natural natural gas
L las turbinas edlicas wind turbines

Step 6:

e Students practice TPR
in English- listening and
speaking

e Students practice TPR
and read the Reduice,

Step2

Icauct > wicater)

e Students practice
reading the script in
small groups using TPR

e Students (in small
groups or pairs) draft
their own reader’s
theater script using
their newly learned
English academic
science words and
phrases

e With guidance from
the teacher, students
finalize their own
reader’s theater script
using their newly
learned English
academic science
words and phrases.

Step 5:

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

Syntax & Grammar

o Word Order (noun-adjective)

® In Spanish- Adjectives usually
go after the noun they are
describing

® In English- Adjectives go
before the noun they are
describing.

Possible Contrastive Analysis Chart:

Espaiiol English -
Sustantivo adjective noun
adjetivo

los recursos natural
naturales resources

los paneles solar panels
solares

la energia solar | solar energy

el gas natural natural gas
las turbinas wind turbines
edlicas

68

www.TeachingForBiliteracy.com
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Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20—-10:30

Steps 1-2

Start a new Science/SLA unit

10:30 - 11:00 Intervention Block

11:00 - 12:00 Lunch/Recess

12:00 - 1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development
e Math skills and practice
e Reading and writing as applied to math
1:15-2:30 Social Studies and Language Arts —
Over the course of each unit, the students will engage in...
e Oracy & Background Knowledge development
(Language Comprehension)
SS experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)
e Independent Practice
2:30-3:00 Specials

69

The Bridge - Step 3:
The Bridge for Transfer —
Practice the Terms in the

New Language

www.TeachingForBiliteracy.com

70

www.TeachingForBiliteracy.com
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Espainol | English

Los recursos Step 3

naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
edlicas

Los
combustibles
fosiles

71

www.TeachingForBiliteracy.com

Planning for the Bridge

H [ 1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
- oh / I
e r I ge words/pl / to the other
S t e 3 .
L]

* Looks like step
1 but in other

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis

language Facilitate - *hn
g g Spanish Tea
* Important to Spanis

take time to
PRACTICEoOracy
° Ca n h a p p e n In;:::z:age (i.e., build oracy in the opposite
. Facil [ renewable naturai
over multiple Toa
days

72
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Pages 19-20 of the 4" Grade Science/SLE Unit 3 BUF

The Bridge

Bridge - Transfer
Side by Side

Steps 1,2,3,4

Bridge — Transfer — Practice
(includes Listening, Speaking,
Reading, and Writing in the
other language)

Step 6

Bridge: Contrastive Analysis

Step 5

Set up the chart paper: Make a T-Chart and
label the left side Espafiol in green and the right-side English in blue.
e Step 1: In Spanish, review the TPR with the key vocabulary
from the beginning of the unit. Throughout the unit, as
students gathered information, this TPR may have changed
and/or elongated.
e Step 2: In Spanish, elicit key vocabulary from the students
based on what they learned in the unit and from the concept

e Step 3: Practice key vocabulary in English using the same TPR
and images

academic language in English, the teacher leads the students in
adding the English equivalent to the t-chart in blue.

Anticipated Bridge Chart for Content (Science):

Step 6:

e Students practice TPR
in English- listening and
speaking

e Students practice TPR
and read the Reduce,
Reuse, Recycle reader’s
theater with the
teacher (or another

Step 3

e Students (in small
groups or pairs) draft
their own reader’s
theater script using
their newly learned

English academic Espafiol English —

Espaiiol English science words and Sustantivo adjective noun

los recursos naturales natural resources phrases adjetivo

las fuentes de energia renewable energy sources e With guidance from los recursos natural

renovables the teacher, students naturales resources

las fuentes de energia no non-renewable energy sources finalize their own los paneles solar panels

renovables reader’s theater script solares

los paneles solares solar panels using their newly la energia solar | solar energy ’

la energia solar solar energy learned English el gas natural natural gas

el gas natural natural gas academic science las turbinas wind turbines
L| las turbinas edlicas wind turbines Wwords and phrases. edlicas

Step 5:

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

Syntax & Grammar

o Word Order (noun-adjective)

® In Spanish- Adjectives usually
go after the noun they are
describing

® In English- Adjectives go
before the noun they are
describing.

Possible Contrastive Analysis Chart:

73

Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20—-10:30
Start a new Science/SLA unit
10:30 - 11:00 Intervention Block
11:00 - 12:00 Lunch/Recess

12:00-1:15
engage in:

e Oracy development

e Math skills and practice

T

Math - over the course of a math unit, the students will

. g and writing as applied to math

1:15-2:30

Step 3

2:30-3:00 Specials

74

www.TeachingForBiliteracy.com
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Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:30

Steps 1-2

Start a new Science/SLA unit

10:30 - 11:00 Intervention Block

11:00-12:00 Lunch/Recess

12:00 - 1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development
e Math skills and practice
ding and writing as applied to math

Step 3

1:15-2:30

Continue SS Unit

an
\1J/
2:30-3:00 Specials

75

The Bridge in a Two Teacher Model:
One English Teacher
One Non-English Teacher
(Spanish, Viethamese
or Mandarin)

an
\.1J
www.TeachingForBiliteracy.com
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One and Two — Teacher Models
e Both types of models (1 and 2 Teacher) can be used with 80/20 and 50/50 programs
e Schools and districts may choose to use both 1 and 2 teacher model

Type of Model

Pros

Cons

One Teacher Model
(One teacher
teaches both
languages)

Teachers get to know students
across both their languages

Time can be more flexible

It may be harder for the teacher
to stay in the target language

It may be harder for the students
to stay in the target language

Two Teacher Model
(One teacher teaches
English and another
teacher teaches Spanish
to the same students)

Spanish time is protected by
place, time, and person

When collaboration works
well, it is powerful!

It is harder for teachers to get to
know students across both
languages

When collaboration is not
effective, it is challenging for all.

Pg. 11

www.TeachingForBiliteracy.com

77

The Bridge in a two-
teacher model —
From the Spanish
Medium Teacher’s

Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:45

Steps 1-2

Start a new
Science/SLA unit

10:45 to 11:15

Interventions

www.TeachingForBiliteracy.com

p ers p ect i ve 11:15 - 12:00 Lunch/Recess
_ Steps 1-2
12:00 -2:25
Start a new Science/SLA
unit
2:25-3:10 Specials
q
www.TeachingForBiliteracy.com ‘
78
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The Bridge in a two-
teacher model —

8:20-9:20

Time | Subject

Math - over the course of a math unit, the students will
el in:

. racy development

9:20 - 10:45

From the English@'§>
Medium Teacher’s

Steps 3-6

Continue SS/ELA unit

10:45 to 11:15
perspectlve 11:15 - 12:00 Lunch/Recess
12:00 - 1:00 Math - over the course of a math unit, the students will
velopmen

e Reading and Writing

1:00-2:25 Ste pS 3 6
Continue SS/ELA unit

2:25-3:10 Specials '

WWW.Teachlngr—orblllteracy.com , '
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The Bridge - Step 4:
The Bridge for Transfer —
Match the key
words/phrases/sentences
to the other language

\.1J
www.TeachingForBiliteracy.com
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Step 4
Espainol | English
Los recursos Natural
naturales resources
Las fuentes Renewable
de energia energy
renovable sources
Los paneles Solar panels
solares
La energia Solar energy
solar
Las turbinas Wind
edlicas turbines
Los Fossil fuels @g
combustibles www.TeachingForBiliteracy.com \(
fosiles
81

.
The Bridge -  **

Planning for the Bridge

eview in the language of instruction

4. The Bridge for Transfer: Match the key
words/ph /: to the other |

Facilitated b'

7/22/26

Ste p 4: Teacher Du
* English terms Ti
added to SAME
2. Elicit key: yvqrds{?hra.ses/sgn(.encgs inthe 5. The Bridge for Contrastive Analysis
c h art Facilitate - th~
* Color coding is | Seanish Tes
. Spanis
Impo rtant
* Students actively
engaged e e e ot ooy o oppone | e forTanters ractce

 Teacher (or =
students) write = T
the English
equivalent w

82
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The Bridge

Bridge - Transfer

Bridge — Transfer — Practice

Bridge: Contrastive Analysis

Side by Side (includes Listening, Speaking,
Reading, and Writing in the Step 5
Steps 1,2,3,4 other language)
Step 6
Set up the chart paper: Make a T-Chart and Step 6: Step 5:

label the left side Espafiol in green and the right-side English in blue.
e Step 1: In Spanish, review the TPR with the key vocabulary

e Students practice TPR
in English- listening and

and/or elongated.

chart.

Step 4: Once students have engaged in the TPR to the point
that oracy has been built in English and students have the

academic language in English, the teacher leads the students in
adding the English equivalent to the t-chart in blue.

from the beginning of the unit. Throughout the unit, as
students gathered information, this TPR may have changed

e Step 2: In Spanish, elicit key vocabulary from the students
based on what they learned in the unit and from the concept
attainment and write those words in the Espaiiol side of the

Anticipated Bridge Chart for Content (Science):

Espaiiol

English

los recursos naturales
las fuentes de energia

natural resources
renewable energy sources

renovables

las fuentes de energia no non-renewable energy sources
renovables

los paneles solares solar panels

la energia solar solar energy

el gas natural natural gas

Ll las turbinas edlicas

wind turbines

speaking

e Students practice TPR
and read the Reduce,
Reuse, Recycle reader’s
theater with the
teacher (or another
reader’s theater)

e Students practice
reading the script in

theater script using
their newly learned
English academic
science words and
phrases

e With guidance from
the teacher, students
finalize their own
reader’s theater script
using their newly
learned English
academic science
words and phrases.

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

Syntax & Grammar

o Word Order (noun-adjective)

® In Spanish- Adjectives usually
go after the noun they are
describing

® In English- Adjectives go
before the noun they are
describing.

Possible Contrastive Analysis Chart:

Espaiiol English -
Sustantivo adjective noun
adjetivo

los recursos natural
naturales resources

los paneles solar panels
solares

la energia solar | solar energy

el gas natural natural gas
las turbinas wind turbines
edlicas

83
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The Bridge

Bridge - Transfer
Side by Side

Steps1,2,3,4

Bridge — Transfer — Practice
(includes Listening, Speaking,
Reading, and Writing in the
other language)

Step 6

Bridge: Contrastive Analysis

Step 5

from the beginning

and/or elongated.

chart.

and images

academic language

Set up the chart paper: Make a T-Chart and
label the left side Espafiol in green and the right-side English in blue.
e Step 1: In Spanish, review the TPR with the key vocabulary

of the unit. Throughout the unit, as

students gathered information, this TPR may have changed

e Step 2: In Spanish, elicit key vocabulary from the students
based on what they learned in the unit and from the concept
attainment and write those words in the Espaiiol side of the

e Step 3: Practice key vocabulary in English using the same TPR

e Step 4: Once students have engaged in the TPR to the point
that oracy has been built in English and students have the

in English, the teacher leads the students in

adding the English equivalent to the t-chart in blue.

English

los recursos naturales
las fuentes de energia
renovables

natural resources
renewable energy sources

las fuentes de energia no
renovables

non-renewable energy sources

solar panels

solar energy

natural gas

www.TeachingForBiliteracy.com

Step 6:

e Students practice TPR
in English- listening and
speaking
Students practice TPR
and read the Reduce,
Reuse, Recycle reader’s
theater with the
teacher (or another
reader’s theater)
Students practice
reading the script in
small groups using TPR
Students (in small
groups or pairs) draft
their own reader’s
theater script using

PO S, a

Step 5:

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

Syntax & Grammar

o Word Order (noun-adjective)

® In Spanish- Adjectives usually
go after the noun they are
describing

® In English- Adjectives go
before the noun they are
describing.

How did our chart
compare to the
anticipated chart?

words and phrases.

> wroimnus

Wi wiroines
edlicas I |

7/22/26
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Time

Subject

8:00 - 8:20

SEL and Classroom Community Building

8:20—-10:30

Steps 1-2

Start a new Science/SLA unit

10:30 - 11:00

Intervention Block

11:00-12:00

Lunch/Recess

12:00-1:15

Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Math skills and practice

. ding and writing as applied to math

1:15-2:30

Steps 3-4

Continue SS Unit

2:30-3:00

Specials

85

Side by Side

Pages 19-20 of the 4t" Grade Science/SLE Unit 3 BUF

Ige — Transfer — Practice
(includes Listening, Speaking,
Reading, and Writing in the

other language)
Step 6

Steps1,2,3,4

Bridge: Contrastive Analysis

Step 5

chart.

and images

up the chart paper: Make a T-Chart and

bel the left side Espariol in green and the right-side English in bl

o Step 1: In Spanish, review the TPR with the key vocabulary,
from the beginning of the unit. Throughout the unit, as
students gathered information, this TPR may have changed
and/or elongated.

o Step 2: In Spanish, elicit key vocabulary from the students
based on what they learned in the unit and from the conce
attainment and write those words in the Espaiiol side of tl

® Step 3: Practice key vocabulary in English using the same
o Step 4: Once students have engaged in the TPR to the poi
that oracy has been built in English and students have the
academic language in English, the teacher leads the stude

adding the English equivalent to the t-chart in blue.

ticipated Bridge Chart for Content (Science):

Step 6:
e Students practice,

spafiol

English

bs recursos naturales
as fuentes de energia
enovables

natural resources

renewable energy sources
the teacher, students

as fuentes de energia no

finalize their own
reader’s theater script

non-renewable energy source

solar panels using their newly

learned English

86
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solar energy

atural g academic science

words and phrases.

Step 5:
While the teacher

plans a specific

contrastive analysis teaching point in

advance of the Bridge, the teacher
also accepts and highlights other

areas of metalingu

Possible Contrastiv

istics noticed by the

e Analysis Chart:

Espariol

English -

Sustantivo adjective noun
adjetivo

los recursos natural
naturales resources

los paneles solar panels
solares

la energia solar

el gas natural
las turbinas

solar energy
natural gas
wind turbines

edlicas

7/22/26
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Analysis

www.TeachingForBiliteracy.com

The Bridge - Step 5:
The Bridge for Contrastive

2\
=/

d
\

Espaiol
DS recursos

dentes
de energia

os paneles

La energia
solar

English

Natural
resourcg
ReneWam
energy

Solar pane

Solar energy

Espafiol
Sustantivo adjetivo

English -
adjective noun

los recursos
naturales

natural resources

los paneles solares | solar panels
la energia solar solar energy
el gas natural natural gas
las turbinas edlicas | wind turbines
Los combustibles fossil fuels

fosiles

Los conceptos
explicitos

explicit concepts

Los conceptos
implicitos

implicit concepts

El acento ténico

tonic accent

Las turbinas Wind Step 5
edlicas turbines
Los Fossil fuels
combustibles www.TeachingForBiliteracy.com
fésiles
88
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Planning for the Bridge

1. Review in the language of instruction

The Bridge - ,

Step 5:
* Where the
second chart is

4. The Bridge for Transfer: Match the key
words/pl /' to the other

Facilitated b
Teacher Du
Ti

-2. Elicit ke! yvords/Phra.ses/sem.ences inthe
Facilitatestbe-¢k~
Spanish Tea i
Spanis

created
* Students
actively engaged
* Example of

5. The Bridge for Contrastive Analysis

Facilitated bv the Eng

pahol

Teacher Dt
Ti

natura resources.

Solar panels

Tossl fuels

Los conceptos | SxpieR concers

o Tmpiat

El acento thric Tonic accent

3. The Bridge for Transfer: Practice the terms in the
new language (i.e., build oracy in the opposite
language).

FaCil [ Renewable naturai
Tea

contrastive
analysis focus
comes from the
transfer chart

Non-renewable
natural resources

6. The Bridge for Transfer: Practice

89
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90
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The Bridge
Bridge - Transfer Bridge — Transfer — Practice
Side by Side (includes Listening, Speaking,
Reading, and Writing in the
Steps 1,2,3,4 other language)
Step 6
Set up the chart paper: Make a T-Chart and Step 6:
label the left side Espafiol in green and the right-side English in blue. ® Students practice T,
e Step 1: In Spanish, review the TPR with the key vocabulary in English- listening
from the beginning of the unit. Throughout the unit, as speaking
students gathered information, this TPR may have changed e Students practice T
and/or elongated. and read the Redud
e Step 2: In Spanish, elicit key vocabulary from the students Reuse, Recycle read
based on what they learned in the unit and from the concept theater with the
attainment and write those words in the Espaiiol side of the teacher (or anothe
chart. reader’s theater)
e Step 3: Practice key vocabulary in English using the same TPR e Students practice
and images reading the script i
e Step 4: Once students have engaged in the TPR to the point small groups using
that oracy has been built in English and students have the e Students (in small
academic language in English, the teacher leads the students in groups or pairs) dra
adding the English equivalent to the t-chart in blue. their own reader’s
theater script using|
Anticipated Bridge Chart for Content (Science): their newly learned
English academic
Espaiiol English science words and
los recursos naturales natural resources phrases
las fuentes de energia renewable energy sources e With guidance fro
renovables the teacher, studen
las fuentes de energia no non-renewable energy sources finalize their own
renovables reader’s theater sc
los paneles solares solar panels using their newly
la energia solar solar energy learned English
el gas natural natural gas academic science
L| las turbinas edlicas wind turbines words and phrases,

While the teacher plans a specific
contrastive analysis teaching point in
advance of the Bridge, the teacher
also accepts and highlights other
areas of metalinguistics noticed by the
students.

Syntax & Grammar

o Word Order (noun-adjective)

® In Spanish- Adjectives usually
go after the noun they are
describing
In English- Adjectives go
before the noun they are
describing.

Possible Contrastive Analysis Chart:
Espaiiol English -
Sustantivo adjective noun
adjetivo
los recursos natural
naturales resources
los paneles solar panels
solares
la energia solar | solar energy

el gas natural natural gas
las turbinas wind turbines

7/22/26
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Time

Subject

8:00 - 8:20

SEL and Classroom Community Building

8:20—-10:30

Steps 1-2

Start a new Science/SLA unit

10:30-11:00

Intervention Block

11:00-12:00

Lunch/Recess

12:00-1:15

Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Math skills and practice

e Reading and writing as applied to math

1:15-2:30

Steps 3-5

Continue SS Unit

2:30-3:00

Specials
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The Bridge - Step 6:
Continued Practice in the
Other Program Language

www.TeachingForBiliteracy.com

92

www.TeachingForBiliteracy.com

7/22/26

46



7/22/26

atfiny
www.TeachingForBiliteracy.com

93

Students write and act out their
own reader’s theater using the
academic terminology s:";

www.TeachingForBiliteracy.com
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Planning for the Bridge

4. The Bridge for Transfer: Match the key
/: to the other

1. Review in the language of instruction

words/pl /

Facilitated b
Teacher Du

The Bridge -
Step 6:

* Students need
time to use the
language in a
new
experience J

* Includes
Listening,
Speaking,
Reading, and
Writing

Aatea n
Recursos naturales

Engish h
e |G

renovables

5. The Bridge for Contrastive Analysis

Facilitated bv the Eng

2. Elicit key words/phrases/sentences in the
Exparol Engish

Facilitatestbe-¢k~
Spanish Tea S i Teacher Di 7=
Spanis T

natura resources.

Solar panels
solar energy.
natural gas

5 [ wind turbines
Tossl fuels

St concepts

Tmplait concepts

Tonic accent

3. The Bridge for Transfer: Practice the terms in the
new language (i.e., build oracy in the opposite
language).

FaCil [ Renewable naturai

resources

6. The Bridge for Transfer: Practice ‘

Facilitated by the English
Teacher During English

Non-renewable
natural resources

95
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The
Bridge - Transfer Bridge: Contrastive Analysis
Side by Side Ste p 6
Step 5
Steps1,2,3,4
Set up the chart paper: Make a T-Chart and ep 6:
label the left side Espafiol in green and the right-side English i e Students practice TPR teacher plans a specific
e Step 1: In Spanish, review the TPR with the key vocab: in English- listening and | c e analysis teaching point in
from the beginning of the unit. Throughout the unit, a| speaking al f the Bridge, the teacher
students gathered information, this TPR may have cha e Students practice TPR | al pts and highlights other
and/or elongated. and read the Reduce, al etalinguistics noticed by the
e Step 2: In Spanish, elicit key vocabulary from the stud Reuse, Recycle reader’s | s
based on what they learned in the unit and from the ¢ theater with the
attainment and write those words in the Espaiiol side teacher (or another S Grammar
chart. reader’s theater) lord Order (noun-adjective)
e Step 3: Practice key vocabulary in English using the sa e Students practice Spanish- Adjectives usually
and images reading the script in after the noun they are
e Step 4: Once students have engaged in the TPR to the small groups using TPR scribing
that oracy has been built in English and students have e Students (in small English- Adjectives go
academic language in English, the teacher leads the st n groups or pairs) draft fore the noun they are

adding the English equivalent to the t-chart in blue.

Anticipated Bridge Chart for Content (Science):

their own reader’s
theater script using
their newly learned P

scribing.

ontrastive Analysis Chart:

English academic English —
Espaiiol English science words and ivo adjective noun
los recursos naturales natural resources phrases
las fuentes de energia renewable energy source! e With guidance from 0S natural
renovables the teacher, students s resources
las fuentes de energia no non-renewable energy sol finalize their own les solar panels
renovables reader’s theater script
los paneles solares solar panels using their newly ia solar | solar energy ’
la energia solar solar energy learned English tural natural gas
el gas natural natural gas academic science inas wind turbines

L| las turbinas edlicas wind turbines words and phrases.

96
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Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20—-10:30

Steps 1-2

Start a new Science/SLA unit

10:30 - 11:00 Intervention Block

11:00-12:00 Lunch/Recess

12:00 - 1:15 Math - over the course of a math unit, the students will
engage in:

e Oracy development
e Math skills and practice
e Reading and writing as applied to math

Steps 3-6

1:15-2:30

Continue SS Unit

\1J/
2:30-3:00 Specials

97

]
Spanish to English Bridge

Dlo——ie— ‘-Lthe Bridge ‘
Spanish “English Teacher
Teacher or or
During Spanish  pyring English
Time Time
Iza'- - ,,J,:L,,,,,,,,,.,,,,,:,.L, 5. The Bridge for Contrastive Analysis ‘ . 40
Slpatil English Teacher p
Teacher or or
D-urlng Spanish During English
Time .
Time
o il e —— \
English Teacher = English Teacher
or or P
During English During English \/
Time Time

98
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English Unit

the Bridge — step-by-step

1. Review in the language of instruction

4. The Bridge for Transfer - Match the key

English Spanish
Teacher or Teacher or
During During Spanish
English Time Time

2. Elicit key words/phrases/sentences in the 5. The Bridge for Metalinguistic Analysis
language of instruction from students

English Spanish
Teacher or Teacher or
During English  During Spanish
Time Time
3. The Bridge for Transfer - Practice the terms | 6. Continued Extension — Continued practice in the
Spanish Spanish Teacher
Teacher or or
During Spanish  During Spanish
Time Time

E\)

Y

=

fl

99

I ]
Traditional Secondary Grades 6-12

Plannine for the Bridge
B

~ Dual language

Dual language

Spanish Spanish medium
medium teacher or partner
teacher English teacher

2. Elicit kev words/phrases/sentences in

" Dual language

the 5. The Bridge for Contrastive Analysis

Dual language

Spanish Spanish medium
medium teacher or partner
teacher English teacher

Irizv;::::;;llage(i.e., build L;ra:v in the opposite Typica "y omitted
Dual language except for
Spanish medium newcomers and
teacher or partner  students with
English teacher level 1-2

vwacaohimgr oo proficiency

2\

/N
~

100
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o
Unit Theme:
* Content Area Standards
* Spanish Language Arts Standards
* Spanish Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment
Building Oracy, Background K ledge: L Compr i
« Academic listening and speaking necessary for content instruction and literacy development. ‘ -n
« Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. Q
i What did we d
i during the Bridge?
: e Oracy, background kncwlédne, and Iangaage comprehension | | D |
. Coach, TOSA, or
1 ey ’ - o;‘ School and
Teachers: 0 S District Leaders:
. i Specialist: |
Instruction i Systems and
- Classroom
Structures
H Support
101

(]
Agenda:

Welcome
The Biliteracy Unit Framework (BUF)
Sample Instruction:
Part 3 - the Bridge
The Six Steps of the Bridge

Planning for the Bridge

e |nstitute Closure and Evaluation

( 4
\.]
www.TeachingForBiliteracy.com \

\ 4
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I 3200
Materials for today’s session

Py
\l/ enter for Teaching for Biliteracy
o Teschingroritracycom

Teaching for Biliteracy
Summer Institute Unit Number: 3

Oxnard, CA Unit Name: Our Quest for Enery
July 21-23, 2026

Condensed BUF: Science & Spanish Language Arts Urit 3

Sl Lanoms ponkn Science and Spanish Language Arts

Essential Question: How does our ques

for energy impact our natural environment?

Presenters Contact information
Karen Beeman TeachinglorbilieracyKB@ gmall.com Gt Standards
Crystal Ramos ingforbiliteracyCR@gmall
Melody Wharton MW@gmalcom ok o)
Institute Outcomes:
programs, . and how the goals of . vision and Content Standordss NESS

y Informational Texts
pedagogy statement).

4-£5$3-1 Obtain and combine Information to | W.

write opinor Refer o detals and examples na text
language acquisiton program meets the needs of allof ts students. naturalresources, and their usesaffectthe | information. and when Grawing inferences from the text,
. envronment, [Crfation Statement « Introduce atopic ortext clarly, state an
practices for developing bilinguls. Fxampies of renewable energy resources could opinion, . procedure: or
+ Identifyand descrivel gcing instruction in any include winé energy, wates behing dams, and p fic, o technical
fangusee, renewable en ources are grouped o supp s 1 based
0 "

n text,
fuels and fissile materials. Exampies o purpose. on specic information in the text

eluded during instruction In each program [angUSg
Bilteracy, the Bieracy Unit Framework (BUF) and its characteriti

cironmental effects coul

habitat due o dams the meaning of general
surface min

Sa mp|e BUF =

d
Bridee at the end of the unit, which has twa burooses,

Resource
Packet

35 ETS1-1 Define 2 smple.
g 3 need or awant b

AN
\J

\Z

TeachingForBiliteracy.com
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What is the Bridge?

bre-planned by the teacher, occurs at the when teachers guide students in makin
nd of a robust unit of instruction that has cross-linguistic connections, in each
been conducted all-in-one language language, during the unit of instruction

.
bout transfer — supporting students in the opportunity for the teacher to guid I n St I t u te

ransferring their learning (standards, students in applying and building on the
oncepts, essential ings) from the ive analysis (AKA cross-lingui

nguage of instruction to the opposite connection) charts created during the Re S o u rc e
higiiage Bridge.

bout contrastive analysis: comparing and students noticing how their two
ontrasting the Spanish and English in the languages are similar and different, and

ransfer charts in the areas of phonology, add their noticings to the contrastive P a c ket
orphology, syntax and grammar, and analysis charts

ighly interactive and student-centered not the same as Bridge.

ot a translation, or just about cognates not the teacher giving students words.

p. 37

Side-by-Side Asi se dice

<o infrmative

Tnfumahonal Text

)

@ Gumad *
To caleulale the
perimeter you viced
o Know all the
umbers do adl Fhem

4«:5{%«
www.TeachingForBiliteracy.com
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N
“Bridging”

* Cross linguistic connections that can occur
at any time, including during “The Bridge”
e Can be driven by students

* Can be driven by the teacher (planned
intentionally)

—Helps to engage students in regular
contrastive analysis

—Holds students accountable for contrastive
analysis already learned

www.TeachingForBiliteracy.com

105

|
Bridging — An Example

L BAREL R0
A APRIALLES
rene
-_—
-

==

f = f, ph

grafico = graph

www.Teaching

106
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]
Three Types of Bridge Transfer Charts

£

What is the Bri

Bridge and “bridging”

The Bridge is..

Bridging is...

pre-planned by the teacher, occurs at the
end of a robust unit of instruction that has
been conducted all-in-one language

‘when teachers guide students in making
cross-linguistic connections, in each
language, during the unit of instruction.

about transfer — supporting students in
transferring their learning (standards,

the opportunity for the teacher to guide
students in applying and building on the

concepts, essential ings) from the analysis (AKA linguisti
language of instruction to the opposite connection) charts created during the
language Bridge.

about contrastive analysis: comparing and
contrasting the Spanish and English in the
transfer charts in the areas of phonology,
morphology, syntax and grammar, and
pragmatics

students noticing how their two
languages are similar and different, and
add their noticings to the contrastive
analysis charts

highly interactive and student-centered

not the same as Bridge.

not a translation, or just about cognates

not the teacher giving students words.

Side-by-Side

Asi se dice

Texto bt

nimeres

para o Yodes oy
To caleulale the

perimeter you nced

Jo Know all the

umbers Fo add them

www.TeachingForBiliterg

\ ciclo de la nacznja

. Q)
-

‘
|| S5s350

kW

Fowes arbd

Espafiol English
Las caracteristicas Environmental
ambientales characteristics

Las caracteristicas

Cultural

culturales characteristics
La politica Politics
La economfa Economics

Las interacciones
regionales

Regional dynamics

El consentimiento
de los gobernados/
ciudadanos

Consent of the
governed

Los derechos
naturales

Natural rights

£l autogobierno/
gobierno propio

Self-government

La soberania

Sovereignty

com

dge?

Institute
Resource
Packet

p. 37

Side-by-Side | Asi-se-Dice

yele, water also hat
forms) like soli

. An example of

Handouts — P. 37

www.TeachingForBiliteracy.com
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Four Areas of C: it lysis: Part Two of the Bridge
Element and area of Examples
focus
Phonology (sound system) « Sound-symbol correspondence (e g, the [k] sound: "gy” or "C" in Spanish; "c”
Sounds that are or “K" in English)
different in the two « Silent letters (e.g., *h* and “u” in Spanish; many in English) H —
languages. «  The existence of the [th] sound in English but not in Spanish; therefore, a n O u S
students select the closest Spanish phoneme, which is /d/
«  Sounds that are similar

in the two languages.

Morphology (word Tnformal - informal p .

formation): prefixes and Informar ~ inform

suffixes shared between the socialismo - soclalism
two languages (cognates) desastroso - disastrous
preparar - prepare
profesién - profession
educacién - education

Syntax and grammar Spanish uses the Infial Inverted exclamation point; Engiish does not (&g, 7Me encantal
(sentence structure) ~llove it!)
« Rulesfor Articles have gender in Spanish but not in English (e.g., ef titulo — the title; la revolucidn
punctuation, - the revolution)
reas o
order, etc. unique to | In Spanish accents change the meaning of words (e.g., el Papa vive en Roma; la papa es
each language deliciosa; mi popd es muy trabojador)

.
Areas that are Spanish has many reflexive verbs; English has few (e.g., Se me cayd)

riigeryel ontrastive
that are different | Conjugation of verbs in Spanish reduces the need for the pronoun. (e.g. | Voy!)

English contains possessive nouns; Spanish does not (e.g., my grandmother’s house - la

.
casa de mi abuela)
Pragmatics (language use] | Questions about age avoid the world “0id” In Spanish because It has negative I I a yS I S

« Culturalnorms or | connotations (¢Cudntos aifos tienes?)
contexts that are
reflected in Figurative language from English is translated directly into Spanish: Estoy encerrado
language use. afuera (1 am locked outl) rather than Me quedé afuero.

Use of overlapping | Spanish constructs are used during English (e.g. Mis podres ganan mucho dinero. My
cultural normsina | fathers win lots of money).
bilingual context.

Beeman, K. and Urow, C. (2013). Teaching for Billteracy: Strengthening Bridges between Languages. Caslon Publishing:
Philadelphia
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]
Types of Contrastive Analysis Charts

Three Types of Contrastive Analysis Charts: Part Two of the Bridge and part of “bridging”

Phonology gy Syntax and

¥ Institute
< hueind S S935
o ™ ] Resource
I e e Packet

TConservacér tion
Celebracion Celebration

TMAC(gn MTOrmdtion /
) ‘3.1: " .

eation
Ta bE

p. 38

www.TeachingForBiliteracy.com

110

www.TeachingForBiliteracy.com 55



7/22/26

Four Areas of C: ive Analysis: Part Two of the Bridge
Element and area of Examples
s
Phonology (sound system) « Sound-symbol correspondence (e.g., the [k] sound: "gy” or "c” In Spanish; "c"
«  Sounds that are or “K" in English)

different in the two o silentletters (e.g, “h" and “u” in Spanish; many in English) Re S O u rc e a C ket
languages «  The existence of the [th] sound in English but not in Spanish; therefore,

students select the closest Spanish phoneme, which is /d/
«  Sounds that are similar

Inthe two langugs. 3 9
Morphology (word Tnformal ~ Tnformal .

formation): prefixes and Informar ~ inform
suffixes shared between the socialismo - soclalism
two languages (cognates) desastroso - disastrous

preparar - prepare
profesién - profession

educacién - education
Syntax and grammar Spanish uses the initial inverted exclamation point; English does not (e.g., jMe encanta!
(sentence structure) ~llove it!)

~ Take advantage and leverage the
- contrastive analysis charts once they
- are up!l Have students add to them

| throughout instruction.

.l
CURUral nOFMS INa@ | TaTNers wan iots of money).
bilingual context.

Beeman, K. and Urow, C. (2013). Teaching for Billteracy: Strengthening Bridges between Languages. Caslon Publishing: | u’l"l\l.
Philadelphia. ‘ '
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|

Unit Theme:
e Cont
e Span [
: & To plan for the Bridge
e Cont e e
e Sumi

Building Oracy, Background Ki led, L Compreh |
* Academic listening and speaking necessary for content instruction and literacy development. -n

ni

- Coach, TOSA, or

Support or

) Specialist:

Classroom
Support

L y grouna Kr Synax; ana S

School and
District Leaders:
Systems and
Structures

o &

Teachers:
Instruction

S &

Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis
e lllustration Practice the new language (includes Phonology

« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar

www.TeachingForBiliteracy.com
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]
Characteristics of the Bridge for Biliteracy

Transfer Contrastive Analysis

la purhacii n
2 2
S -

[ ia
«

2 e LW
Two Charts

———————————— re
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Characteristics of the Bridge for Biliteracy
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Agenda:

Welcome
The Biliteracy Unit Framework (BUF)
Sample Instruction:
Part 3 - the Bridge
The Six Steps of the Bridge
Planning for the Bridge

Institute Closure and Evaluation {

www.TeachingForBiliteracy.com

Page 45 ]
Institute Resource Packet /.com
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BUFS EN ESPANOL

Teaching for
Biliteracy

Strengthening Bridges
between Languages

CHERYL UROW

? Center for Teaching for Biliteracy

RESOURCES PROGRAMMATIC SUPPORTS VIDEOS
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kenter for Teaching for Biliteracy
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Teaching for Biliteracy Summer Institute

Oxnard, CA

Certificate of Completion for

|Arrival, registration, materials pick-up,
and hot breakfast buffet

Arrival, sign-in,
and hot breakfast buffet

in,
and hot breakfast buffet

8:30-11:45AM
Whole Group

+ Institute Welcome and
Introductions
Students and Goals of
Biliteracy Programs
The Biliteracy Unit
Framework (BUF)

8:30-11:45AM
Whole Group

« Debrief Sample Instruction

+ The Multilingual Perspective

« Strategic Use of Teacher
Language: Language Policy

+ Research on Dual Language
Programs

« Planning for Sustainability:
Vision and Pedagogy
documents

8:30-10:15 AM
Whole Group
«  Biliteracy Assessment
« Planning for Sustainability:
Effective Systems and
Structures
10:30 AM - 12:00 PM

Breakout Groups
(same as Days 1&2)

« sample Instruction Part 3:

The Bridge
« Institute Closure
) » ) » 12:00 pm
Lunch 11:45AMt0 12:30PM | Lunch 11:45AMto 12:30PM | o0 05 i
12:30-3:30 PM

Breakout Groups
(By Grade Bands):
PK-2 Grade;
3.5 Grade;
Secondary: 6 - 121 Grade

o sample Instruction Part 1:
Oracy Instruction in
preparation for content

inguiry and literac

12:30- 3:30 PM

Breakout Groups
(same as Day 1)

o sample Instruction Part 2:
Content, Literacy, and the
Summative Assessment

www.TeachingForBiliteracy.com
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Center for Teaching for Biliteracy Resources and Links
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Final Session
Evaluation Form
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