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Agenda

• Debrief Sample Instruction
• The Multilingual Perspective
• Strategic Use of Teacher Language: 

Establishing a Language Policy
• Research on Language Programs
• Planning for Sustainability: Vision 

and Pedagogy
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Engages ALL students 
actively and meaningfully 
using a variety of high-
leverage strategies and 
language supports.

Intentionally builds oracy 
(listening and speaking) and 

background knowledge in 
preparation for literacy 

(reading and writing) and 
content instruction 

throughout the unit
Includes a meaningful    
frame for learning: 
integrating content or a 
universal theme with 
language development and 
literacy instruction.

Strategically plans for the 
three linguistic spaces: 

Spanish, the Bridge, English 

Teaching	for
Biliteracy…

Characteristics of  Biliteracy Instruction
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Strategic Pairing In the Classroom

63

52
41
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California Spanish
Language Development
Standards
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WIDA Can-Do Descriptors 
(English Language Learning)

Melody Wharton - Center for Teaching for Biliteracy

WIDA CAN Dos – Are not Standards, they are a 
tool for planning. They state what students CAN DO.
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Where do you fall in Spanish?

Melody Wharton - Center for Teaching for Biliteracy
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Spanish self assessment  
WIDA Descriptors

Levels of Spanish Descriptions 
1 - Beginner No such thing as lower than 1
2 - Some receptive Understands and responds with 

simple words and phrases 
3 - Can understand and produce 
with grammatical errors

May sound socially  fluent but still 
need academic linguistic register

4 - Can understand and produce 
most of what is said and 
written

Some challenges to understanding 
and production

5 – Very high functioning Receptive and productive with 
isolated instances of challenge

6 – Native like Receptive and Productive use 
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derechos responsabilidades
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Tengo derecho de ir a la escuela todos 
los días
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Es mi responsabilidad llegar a la 
escuela a tiempo
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¿Puedo sacar las imágenes de la bolsa? ¡Claro que sí!

En esta foto observo....

Estoy de acuerdo/desacuerdo porque…
Y quiero agregar que….

Ahora es mi turno. 

Tomar turnos 
con todas las 

imágenes. 

Gracias. ¿Me ayudas a 
colocarlas boca arriba? ¡Por supuesto! 

Es un(a)…
Son….

Pienso que es un(a)…Pero no sé 
exactamente come se llama.

No sé lo 
que es.  

18
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Los recursos naturales 
a la izquierda son el/la 
__. 

Los recursos naturales 
a la derecha son el/la 
__. 

21
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Recursos 
naturales 
renovables

Recursos 
naturales 

no renovables

22
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Recursos 
naturales 
renovables

Recursos 
naturales 

no renovables
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Recursos 
naturales 
renovables

Recursos 
naturales 

no renovables
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Recursos 
naturales 
renovables

Recursos 
naturales 

no renovables
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Esta palabra 
dice…

Va con esta 
imagen porque…

Y el movimiento que 
le corresponde es…

Estoy de acuerdo porque…
Me pregunto que piensas 

acerca de…

También quiero agregar 
que…

¡Gracias! Ahora es tu turno. Escoge una palabra.

27
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Teachers Coaches, TOSAs, & 
Specialist

Instruction
• Strategies
• Supports
• Grouping Styles
• Differentiation
• Integration and 

unit flow
• Classroom 

organization
• Increase in rigor
• Assessment and 

data use

Structures
• Learning 

environment
• Biliteracy 

Schedules
• Pacing
• Unit flow & rigor
• Planning
• Collaboration
• Language 

development
• Goals for PD
• Collecting and 

using assessment 
data

Classroom Support
• Using the context 

of the unit to 
support students

• Co-teaching and 
modeling 
instruction

• Planning for 
instruction

• Professional 
development

• Assessment and 
data use

School & District 
Leaders

© Center for Teaching for Biliteracy
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Development of Oracy and background knowledge

Listening: Participate and understand the
academic language

Productive
Speaking: Use the academic language

Reading: Understand
academic language
(receptive)

Writing: Use academic
Language (productive)

Receptive

31
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Development of background knowledge
Concrete: Introduction of concepts

Understand through the use of
realia, images, experiences, etc.

Apply and practice the concepts

More abstract: Increase rigor
Understand, apply and practice through inquiry, 

Reading and writing

32
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Oracy

Receptive (listening)

Productive (speaking)

Receptive (reading)

Productive (writing)

Background Knowledge

Concrete: understanding

Apply and practice

Level of rigor increases:
More abstract

Understanding, appplying
and demonstrating
knowledge
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Oracy

Receptive (listening)

Productive (speaking)

Receptive (reading)

Productive (writing)

Background Knowledge

Concrete: understanding

Apply and practice

Level of rigor increases:
More abstract

Understanding, appplying
and demonstrating
knowledge

As the unit 
progresses, the 
language and 

concepts 
become more 

complex.  

34
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Debrief Sample Instruction: Discuss
• Any aha’s you may have had
• How all students were able to participate 

actively and interactively regardless of 
language proficiency level

• Rigor and how it increased throughout the 
unit

• Release of Responsibility: “I do, we do, you 
do”

• Any other comments or observations

35
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Similarities
• The same approach to planning is used at every 

grade level:  the Biliteracy Unit Framework (BUF) 
and standards guide planning

• Oracy and background knowledge come before 
literacy (i.e., language comprehension)

• A clear pedagogy is evident (student-centered, 
standards-based, language focused, integration of 
language, literacy and content)

• Instruction reflects the 3 pillars
• Biliteracy strategies can be used with all grades 

and all ages.

36
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Differences
• Rigor (the standards grow in rigor year 

after year).
• Biliteracy strategies are adjusted to 

meet the developmental stages of the 
students.
• The amount of language scaffolding 

may decrease the more bilingual 
students become in the older grades

37
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Last page
45
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Agenda

• Debrief Sample Instruction
• The Multilingual Perspective
• Strategic Use of Teacher Language: 

Establishing a Language Policy
• Research on Language Programs
• Planning for Sustainability: Vision 

and Pedagogy
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Concept A Concept B

All students 
have a 
dominant 
language (L1 
and L2)

Many students 
are developing 
bilinguals whose 
first language is 
bilingual.

Chapter 1
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Students who enter the 
biliteracy program

Sequential Bilingual

Sequential Bilingual

Simultaneous  Bilingual

41
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Concept A Concept B

All students have a 
dominant language (L1 and 
L2)

Many students are 
developing bilinguals whose 
first language is bilingual.

When students use 
Spanish and English 
together (“Estoy 
estoquiado”), it is a 
sign of confusion and 
low language.

Developing bilinguals 
will use both their 
languages, and this 
mixing is predictable 
and to be expected.

43
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Spanish in the United States is characterized by 
its relationship with English.

¡Se me mojaron mis soquetines!
My socks got wet!

Me puchó.  (Instead of “Me empujó”)
He/She pushed me (using English verb) 

Teacher, I am planching. (Spanish verb for “to 
iron”)
Teacher, I am ironing.

44
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ALL students involved in biliteracy 
become developing bilinguals

© Teaching for Biliteracy, LLC

45
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for Biliteracy SI, 2015
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H h G g J j H h

Hernández
hijo

hermana
había
hace
hizo

hospital

Gema
recoger

jirafa
jugar

Hospital
happy
hi
hungry

Biliteracy instruction anticipates and 
prepares for linguistic 

approximations. 
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Instruction anticipates and prepares 
for linguistic approximations. 

the farmer el farmero el granjero
el finquero

49
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Instruction anticipates and prepares 
for linguistic approximations. 

the farmer el farmero el granjero
el finquero

to push puchar empujar

50
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Instruction anticipates and prepares 
for linguistic approximations. 

the farmer el farmero el granjero
el finquero

to push puchar empujar
ironing planching planchando
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Research Connection

Bilinguals are NOT two 
monolinguals in one 
person.  (Grosjean, 1989)

Urow,2-15
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Research Connection

Being bilingual physically 
changes your mind.  
Neuroplasticity is real.  
(Bialystok, CARLA, 2016)
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Research Connection
Multilingual students have linguistic resources in 

multiple languages; their knowledge base is 
shared across languages (Cenoz, J, 2009, 
Butvilofsky & Escamilla, 2023).

Multilingual students who learn about how their 
two languages are similar and different 
achieve higher levels of academic 
achievement (Jimenez, García, and Pearson, 
1996, Dressler et al, 2011, de Jong 2011, 
Lems, 2023).

54
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Research Connections:
Translanguaging

• Translanguaging refers to the interaction of two 
languages (or more) by bilingual students (Garcia, 2017).

• By engaging in contrastive analysis students develop 
metalinguistic awareness (Beeman and Urow, 2013).

• “Having translanguaging spaces for instruction does not 
in any way dismiss the need for separate spaces in which 
children are asked to perform in one language or the 
other.  These separate spaces have been created so that 
the teacher knows what language to use, and so that 
students have to expand their language practices to meet 
the exigencies of communication with monolinguals.”  
(Seltzer, Woodley, 2014)
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Four Phenomena of Contact Languages

U.S. Spanish

#1
Code switching

Tengo el eight.

#2
Borrowings

Rufa

#3
Extensions

Carpeta

#4
Calques

Mi tío’s casa.

Dr. Kim Potowski, UIC

Chapter 5
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Crystal Ramos, Kennewick, WA

También se dice
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Let’s take a tour of our 
communities

Cheryl
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Beeman and Urow, 2012
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Concept A Concept B
All students have a dominant language 
(L1 and L2)

Many students are developing bilinguals 
whose first language is bilingual.

When students use Spanish and English 
together (“Estoy estoquiado”), it is a 
sign of confusion and low language.

Developing bilinguals will use both their 
languages, and this mixing is predictable 
and to be expected.

Literacy is taught in one 
language (L1) and 
transition to literacy in 
the other language once 
monoliteracy has been 
established. (Sequential 
literacy)

Literacy in taught in 2 
languages daily from 
Kinder on, and support 
students in transferring 
what they know in 1 
language to the other 
and vice-versa 
(Simultaneous literacy).
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In 3rd grade, ELs engaged in 
simultaneous literacy scored 
considerably higher than students 
in the sequential literacy 
comparison group on all measures. 

(Sonia Soltero et al  2016)

Research Connection  
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Concept A Concept B
All students have a dominant language (L1 
and L2)

Many students are developing bilinguals 
whose first language is bilingual.

When students use Spanish and English 
together (“Estoy estoquiado”), it is a sign of 
confusion and low language.

Developing bilinguals will use both their 
languages, and this mixing is predictable and 
to be expected.

Literacy is taught in one language (L1) and 
transition once monoliteracy has been 
established. (Sequential literacy)

Literacy is taught in 2 languages daily from 
Kinder on and help students transfer what 
they know in 1 language to the other and 
vice-versa (Simultaneous literacy).

Monolingual systems are 
used:  units in one 
language, assessments in 
one language, schedules 
that mirror the general 
education setting, etc.

Biliteracy systems are used:  
biliteracy units (Spanish, 
the Bridge and English), 
assessments in 2 
languages, schedules that 
include daily Spanish 
literacy and daily English 
literacy.

77

www.TeachingForBiliteracy.com

Concept A Schedule

or MANDARIN
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Concept B 
Schedule

Daily Mandaring
or Spanish 
Language Arts

Daily English
Language Arts

Or MANDARIN

79

www.TeachingForBiliteracy.com

Daily Spanish
or Mandarin
Language Arts

Daily English
Language Arts

Or Mandarin
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Language and Content Allocation Plan
Determines:

Daily 
Schedules

Biliteracy Curriculum/Units

Materials

85
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Biliteracy Unit Framework (BUF)

Page 10
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Biliteracy
Assessments

91
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Concept A Concept B
All students have a dominant 
language (L1 and L2)

Many students are developing 
bilinguals whose first language is 
bilingual.

When students use Spanish and 
English together (“Estoy 
estoquiado”), it is a sign of 
confusion and low language.

Developing bilinguals will use both 
their languages, and this mixing is 
predictable and to be expected.

Programs teach literacy in one 
language (L1) and transition once 
monoliteracy has been established. 
(Sequential literacy)

Programs teach literacy in 2 
languages daily from Kinder on, and 
help students transfer what they 
know in 1 language to the other and 
vice-versa (Simultaneous literacy).

Programs develop monolingual 
systems:  units in one language, 
assessments in one language, 
schedules that mirror the general 
education setting, etc.

Programs develop biliteracy systems:  
biliteracy units (Spanish, the Bridge 
and English), biliteracy assessments, 
schedules that include daily Spanish 
literacy and daily English literacy.
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Fixed Mindset Growth Mindset

All students have a dominant 
language (L1 and L2)

Many students are developing 
bilinguals whose first language is 
bilingual.

When students use Spanish and 
English together (“Estoy 
estoquiado”), it is a sign of 
confusion and low language.

Developing bilinguals will use both 
their languages, and this mixing is 
predictable and to be expected.

Programs teach literacy in one 
language (L1) and transition once 
monoliteracy has been established. 
(Sequential literacy)

Programs teach literacy in 2 
languages daily from Kinder on, and 
help students transfer what they 
know in 1 language to the other and 
vice-versa (Simultaneous literacy).

Programs develop monolingual 
systems:  units in one language, 
assessments in one language, 
schedules that mirror the general 
education setting, etc.

Programs develop biliteracy systems:  
biliteracy units (Spanish, the Bridge 
and English), biliteracy assessments, 
schedules that include daily Spanish 
literacy and daily English literacy.
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Monolingual Perspective Multilingual Perspective

All students have a dominant 
language (L1 and L2)

Many students are developing 
bilinguals whose first language is 
bilingual.

When students use Spanish and 
English together (“Estoy 
estoquiado”), it is a sign of 
confusion and low language.

Developing bilinguals will use both 
their languages, and this mixing is 
predictable and to be expected.

Programs teach literacy in one 
language (L1) and transition once 
monoliteracy has been established. 
(Sequential literacy)

Programs teach literacy in 2 
languages daily from Kinder on, and 
help students transfer what they 
know in 1 language to the other and 
vice-versa (Simultaneous literacy).

Programs develop monolingual 
systems:  units in one language, 
assessments in one language, 
schedules that mirror the general 
education setting, etc.

Programs develop biliteracy systems:  
biliteracy units (Spanish, the Bridge 
and English), biliteracy assessments, 
schedules that include daily Spanish 
literacy and daily English literacy.
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You do NOT have to be 
bilingual to employ  
biliteracy mindset…. 

But you must have the 
mindset!
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Turn and Talk:
• Does your school reflect a monolingual or 

multilingual perspective of language?  What 
tweaks can be made?

• Does your district reflect a monolingual or a 
multilingual perspective of language?  What 
tweaks can be made?

• Do you reflect a monolingual or multilingual 
perspective of language?  What tweaks can 
you make?

97
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Agenda

• Debrief Sample Instruction
• The Multilingual Perspective
• Strategic Use of Teacher Language: 

Establishing a Language Policy
• Research on Language Programs
• Planning for Sustainability: Vision 

and Pedagogy
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The goals of Dual Language

99
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Language Policy: 
Students and Teachers 
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A language policy 
establishes expectations for 

teacher and student 
language use, primarily for 
the non-English language,

101
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The goals of Dual Language

103
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We will analyze teacher use of language and 

how it helps or hinders students in becoming 

bilingual, biliterate, reaching grade level 

academic goals and becoming socio-culturally 

competent.
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Translation

It does not.  Students
wait for the language
that is easiest.

It may help students develop
receptive language, but not
productive language in both.
No apparent focus on language 
goals or language complexity.

There is no use of sensory,
graphic, and interactive
supports.
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Translation
Not much.  Students
wait for the language
that is easiest for
them.

It may help students develop
receptive language, but not
productive language in both.
No apparent focus on language 
goals or language complexity.

Needs of students at levels
1 and 2 are not met. There 
is no use of sensory,
graphic, and interactive
supports.  

Flip-flopping
Code-switching

It reaffirms how students
already use language,
but does not help students 
further develop
each of their languages.

Newcomers and students
at language proficiency
levels 1-3 would struggle
to keep up with what the
teacher is saying. No apparent
use of supports.

Language does
not seem to be 
used strategically
to teach language 
forms or complexity. 
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“Having translanguaging spaces for instruction 
does not in any way dismiss the need for 
separate spaces in which children are asked to 
perform in one language or the other.  

These separate spaces have been created so that 
the teacher knows what language to use, and so 
that students have to expand their language 
practices to meet the exigencies of 
communication with monolinguals.”  

Hesson, S., Seltzer, K., Woodley, H., (2014) Translanguaging in 
Curriculum and Instruction: A CUNY-NYSIEB Guide for Educators.  
CUNY-NYSIEB, The Graduate Center, the city University of New York.
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Translation
Not much.  Students
wait for the language
that is easiest for
them.

It may help students develop
receptive language, but not
productive language in both..
No apparent focus on language 
goals or language complexity.

Needs of students at levels
1 and 2 are not met. There 
is no use of sensory,
graphic, and interactive
supports.  

Flip-flopping
Code-switching

It reaffirms how students
already use language,
but does not help 
students further develop
each of their languages.

Newcomers and students
at language proficiency
levels 1-3 would struggle
to keep up with what the
teacher is saying. No apparent
use of supports.

Language does
not seem to be 
used strategically
to teach language 
forms or complexity. 

Strategic
use of 
language

Students are developing
the non-English language
in L, S, R, W.  They are
expected to use the non-
English language.

All students can use the 
language of instruction
because of the language
supports that are provided.

The strategic use of marking
the language, language 
supports based on student
language levels, 
partnerships, and consistent
use of the language supports
meet the needs
of diverse language learners.
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Translation
Not much.  Students
wait for the language
that is easiest for
them.

It may help students develop
receptive language, but not
productive language in both..
No apparent focus on language 
goals or language complexity.

There is no use of language
scaffolding nor sensory,
graphic, and interactive
supports.  

Flip-flopping
Code-switching

It reaffirms how students
already use language,
but does not necessarily
help students further develop
each of their languages.

Newcomers and students
at language proficiency
levels 1-3 or 1-4 would struggle
to keep up with what the
teacher is saying. No apparent
use of supports.

Language does
not seem to be 
used strategically
    to teach 
language forms 
or complexity. 

Strategic
use of 
language

Students are developing
the non-English language
In L, S, R, W.  They are
expected to use the non-
English language.

All students can use the 
language of instruction
because of the language
supports that are provided.

The strategic use of marking
the language, language 
supports based on student
language levels, 
partnerships, and consistent
use of the language support
all students.

Teacher stays
in Spanish, students
respond in English.

They develop receptive language but not
necessarily productive language. This 
impedes their attainment of all 3 pillars.

There is no use of language
scaffolding nor sensory,
graphic, and interactive
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Language Policy: Teachers
• During Spanish (non-English instruction) instruction, 

the teacher stays in Spanish
• The teacher uses a physical object to “mark” the 

language of instruction
• The teacher expects student to use Spanish through 

the use of language supports and high-leverage 
biliteracy strategies

• If students use English during Spanish instruction, the 
teacher can:
– Ask students to use Spanish
– Ask students to get help from their partner
– Accept student use of English

• The more English students use, the more language 
teaching scaffolds students need!
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Language Use in DL has evolved over time
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Language Use in DL has evolved over time
Time 

period
Context Language Use in the DL 

Classroom

1970’s, 
1980’s 
& 
1990’s

• Most bilinguals were sequential 
bilinguals

• Research used was research on 
sequential bilinguals and 
sequential literacy (monoliteracy 
instead of biliteracy)

Strict separation of language
Spanish and English were 
never side by side

Early 
2000’s 
and 
2010’s

• Demographic shift in the country
• Simultaneous bilinguals become 

the majority of ELs
• Research on simultaneous 

bilinguals shifts program design 
and entrance criteria

Strategic separation of 
language
Teaching for Biliteracy – The 
Bridge 2013 (and “bridging”) 
K-12
Accept student use of two 
languages
Spanish in the US – Potowski
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…A fully developed bilingual 
operates in 3 linguistic spaces

Spanish-English

English
Spanish

…identifies as bilingual, who can 
make metalinguistic decisions.
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Language Use in DL has evolved over time
Time 

period
Context Language Use in the DL 

Classroom
1970’s, 
1980’s & 
1990’s

• Most bilinguals were sequential 
bilinguals

• Research used was research on 
sequential bilinguals and sequential 
literacy (monoliteracy instead of 
biliteracy)

Strict separation of language
Spanish and English were never 
side by side

Early 
2000’s 
and 
2010’s

• Demographic shift in the country
• Simultaneous bilinguals become the 

majority of ELs
• Research on simultaneous bilinguals 

shifts program design and entrance 
criteria

Strategic separation of language
Teaching for Biliteracy – The 
Bridge 2013 (and “bridging”) K-12
Accept student use of two 
languages
Spanish in the US – Potowski

2010’s 
and 
early 
2020’s

• Research on translanguaging 
is widely available

• More acceptance of dual 
language programs nation-
wide

Translanguaging book 
(2017)
4th grade – 12th grade
Accept and leverage 
student use of two 
languages together121
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Sample Language
Expectations from

other schools
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Your language expectations

• Do you have language expectations?  If not, 
what would they be?

• How could you include your students in 
creating and using language expectations?

• How would you hold yourself and your students 
accountable to using the language 
expectations?

• What would you hope to achieve through these 
language expectations?
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Agenda

• Debrief Sample Instruction
• The Multilingual Perspective
• Strategic Use of Teacher Language: 

Establishing a Language Policy
• Research on Language Programs
• Planning for Sustainability: Vision 

and Pedagogy
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The goals of Dual Language
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The potential of dual language education

All groups of dual language 
students score higher.  Students in 
dual language programs score 
higher on state and national tests 
than students who are attending 
any other type of program.  
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Who does well in dual language programs?
All dual language groups outscore their 
comparison-group peers not in dual language – 
including: 
• English learners/
     Emergent bilinguals
• Native English                                            

speakers
• Latinos
• Caucasian Americans
• Asian Americans
• African Americans

• Students of low-
income background

•  Students identified 
as qualifying for 
Title I

• And students with 
special education 
needs of all categories 
of exceptionality. 
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Program 1: Two-way developmental bilingual education (BE)
Program 2: One-way dual language / Developmental Bilingual
Program 3: Early-exit bilingual education and ESL taught through academic content
Program 4: Early-exit bilingual education and ESL taught traditionally 
Program 5: ESL taught through academic content using current approaches
Program 6: ESL Pullout-taught traditionally

Average performance of native-
English speakers making one 
year’s progress in each 
consecutive grade.

© Center for Teaching for Biliteracy, LLC
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Data aggregated from a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts

© Wayne P. Thomas and Virginia P. Collier, 2017
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Page 21 of the 
Resource
Packet
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Data aggregated form a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts
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Average performance of native-
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Page 21
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Lowest Observed
DL Program – 38th

NCE
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In 3rd grade, ELs engaged in 
simultaneous literacy scored 
considerably higher than students 
in the sequential literacy 
comparison group on all measures. 

(Sonia Soltero et al  2016)

Research Connection  
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Data aggregated form a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts

© Wayne P. Thomas and Virginia P. Collier, 2017

                1               3                   5             7            9            11
GRADE

70
       
60 
      
50
       
40 
      
30 
      
20
       
10
 

1

2

3

4

5

6 

Program 1: Two-way developmental bilingual education (BE)
Program 2: One-way dual language / Developmental Bilingual
Program 3: Early-exit bilingual education and ESL taught through academic content
Program 4: Early-exit bilingual education and ESL taught traditionally 
Program 5: ESL taught through academic content using current approaches
Program 6: ESL Pullout-taught traditionally

Average performance of native-
English speakers making one 
year’s progress in each 
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Educational equity for ELs:

When the program is well-
implemented, there is a reduction
in numbers of long-term Els (LTELLS).

Page 21
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Thomas & Collier Series

© Center for Teaching for Biliteracy, LLC
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Questions to Consider:
• Who is the program for (for what students)?  

Why?
• How are you documenting student 

achievement?  Are you disaggregeting the data 
for your students?  How many Long Term ELs do 
you have at the secondary level?  

• Are all of your students in DL outperforming 
their counterparts in monolingual education?

• How could your biliteracy/DL program be 
enriched?
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Agenda

• Debrief Sample Instruction
• The Multilingual Perspective
• Strategic Use of Teacher Language: 

Establishing a Language Policy
• Research on Language Programs
• Planning for Sustainability: Vision 

and Pedagogy

143

www.TeachingForBiliteracy.com

How do we ensure our students 
reach the potential of dual 

language?  

We make sure our programs are 
well-implemented programs.
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http://www.cal.org/resource-
center/publications-products/guiding-
principles-3
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Characteristics of Effective Dual 
Language Programs 

(CAL Guiding Principles): 
Strand 1 Program Structure

• Vision and goals that define expectations for 
achievement

• Instructional focus and commitment to 
achievement and high expectations

• Equity
• Leadership
• Ongoing, continuous program planning
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Strand 1:  Program Structure

“Studies of effective schools consistently and 
conclusively demonstrate that high-quality 
programs have a cohesive school-wide shared 
vision; a set of goals that define their 
expectations for achievement; and an 
instructional focus and commitment to 
achievement and high expectations…”

CAL Guiding Principles, page 10
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Structures that Support Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials
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Structures that Support Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials
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Vision and Pedagogy Statements

Sword:  Advocate and obtain what is necessary 
for the program

Shield:  Protect and defend the dual language 
program
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Person A
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Person B
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As you read your document:

• Underline words that refer to the 
3 pillars of dual language
• Circle words that refer to the 

pedagogy used to meet the 3 
pillars
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Partner Work:  Share
• Describe the vision you read.
• Describe the pedagogy (i.e., how 

students will meet the goals of dual 
language)?
• How can the vision and pedagogy 

document be used? (onboarding 
new teachers, creating look fors, 
identifying PD, etc.)
• What would you want to see in your 

own vision and pedagogy document?
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Structures that Support Biliteracy Instruction

Vision

Effective Instruction

Pedagogy

Language Allocation

Content Allocation

Schedules, Curriculum & 
Assessment, Materials
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Afternoon Breakout Groups

• Green Group:  PreK-3rd Teachers, 
Administrators and Specialists

• Yellow Group: 4th-12th Teachers, 
Administrators and Specialists
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