.
Teaching for Biliteracy

Summer Institute

Sample Instruction for Grades PK-3rd grade

Sample Instruction:
Part 2

()
Crystal Ramos, M.Ed.
Courtyard Marriot- Oxnard, CA
July 22nd, 2026

www.TeachingForBiliteracy.com



Teaching for Biliteracy Summer Institute Overview

Tuesday, July 21, 2026

Wednesday, July 22, 2026

Thursday, July 23, 2026

7:30 - 8:30 AM
Arrival, registration, materials

7:30 -8:30 AM
Arrival, sign-in, and hot breakfast

7:30-8:30 AM
Arrival, sign-in, and hot breakfast

pick-up, and hot breakfast buffet buffet buffet
8:30 - 11:45 AM 8:30- 11:45 AM 8:30-10:15 AM
Whole Group Whole Group Whole Group

¢ Institute Welcome and
Introductions

e Students and Goals of
Biliteracy Programs

e The Biliteracy Unit
Framework (BUF)

Lunch 11:45 AM to 12:30 PM

e Debrief Sample Instruction

e The Multilingual
Perspective

e Strategic Use of Teacher
Language: Language Policy

e Research on Dual
Language Programs

¢ Planning for Sustainability:
Vision and Pedagogy
documents

e Biliteracy Assessment

e Planning for Sustainability:
Effective Systems and
Structures

10:30 AM - 12:00 PM
Breakout Groups (Same as Days 1
&2)

e Sample Instruction Part 3:
The Bridge
e Institute Closure

nch 11:45 AM to 12:30 PM

12:00 pm
Boxed Lunch and Dismissal

12:30-3:30 PM

Breakout Groups (by grade bands:
PK-1st; 279-5" grade; secondary:
6" — 12" grade)

e Sample Instruction Part 1:
Oracy Instruction in
preparation for content
inquiry and literacy

12:30-3:30 PM
sakout Groups (same as Day 1)

e Sample Instruction Part 2:
Content, Literacy (reading
and writing), and the
Summative Assessment

Institute Overview
Page 4
Resource Packet




Takeaways:

1. Instruction begins with language

2. Standards are the starting point.

3. Background knowledge matters

4. Students need opportunities to talk

5. Intentional planning improves instruction
6. TPR is a practical strategy
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Agenda:

e Welcome

 Sample Instruction: Part 2

* Planning for Biliteracy
* Teaching for Biliteracy
Recommendations
* Structures that work as a System

* Day 2 Closure and Exit Ticket

i |l’|"l\ll
qy
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Materials for today’s session

6
(9 . Can Do Descriptors: Grade Level Cluster 1-2
For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM language learners can process or produce the language needed to;
Level1 Level2 Level 3
N Entering Beginning Developing
+ Follow modeled, one-step |+ Match oral reading of + Follow moddled mulistcp
h'h oral directions (e, “Fi i stories to illustrations oral directions !
: m 2 pencil) Ny
Center for Teaching for Biliteracy o ) " Coyouso- e |- Squencs s of s
+ dentify pictures of step oral commands (eg, | read sloud (e.g, beginning;
. - everyday objects asstated | “Take out your science middic, and end)
www.TeachingForBiliteracy.com 2| onllytg in booke) book. Now turn 0 page |+ Masch people with jobs
2 |+ Point co real-life objects 2323 or objects with functions
= flective of content- * Sequence a seties of oral based on oral descriptions
= y v
@ | b vocabiary oc o i « Clasfy objects according

Teaching for Biliteracy =l S F O r m a t i Ve

Summer Institute ey |+ Ul gl |+ Abaoions o od
Oxnard, CA ’ el Mcrortanrtl "‘”"}f’::;}lfi,(,vl.;m
g e g scatiem] do from action pictures icture cucs
Presenters Contact Information ) IR Wit et I

« Participate in whole group

Karen Beeman teachingforbiliteracyKB@gmail.com chants and songs .

Crystal Ramos teachingforbiliteracyCR@gmail.com | ‘
- — - The Can Do Descriptors work in conjunction with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use three

Melody Wharton teachingforbiliteracyMW @gmail.com crtera (1. linguistic complexity 2. vocabulary usages and 3, langusge control) to describe the incseasing qualcy and quanity of students' langusge process

lexels of roficiency:

Institute Outcomes:

« Describe the goals of dual language programs, including why districts have dual language High Leverage Biliteracy Strategies

programs, who they benefit, and how the goals of the program will be met (i.e., vision and Sy A S

pedagogy statement). Concept Attainment: Concept attainment is ‘ Feee— e — P —
« Describe the students in language acquisition and biliteracy programs in the US and how the a constructivist strategy wherein students ‘

language acquisition program meets the needs of all of its students. RSREtFlict A Ifder=tancltig o & newconicegt * Reak-life objects (realip) eoChacs eolo

: " - X - - ) through a series of hints or examples of the * Manipulatives

« Experience and explain how biliteracy instruction and the learning environment reflect best concept. This is In contrast to the more « Pictures & photograp)

practices for developing bilinguals. teacher-centered (and abstract) approach, ¢ Dlunrecions disgain L4
« Identify and describe high leverage biliteracy strategies to use during instruction in any where the teacher tells the students the . Al .

language. concept they will be studying and then « Videos & Films

guage. ) ) ) describes the concept to the students. 5 Deoadeasss

« Describe how language development supports (sensory, graphic, and interactive) engage all + Models & figures

learners and are included during instruction in each program language. Teaching for Biliteracy Book: page 81-82
« Describe biliteracy, the Biliteracy Unit Framework (BUF) and its characteristics, including that a Notes: ° °

unit is taught in one language, it integrates language, literacy and content, and includes the B I I t e ra C y

refore Strategy Name and Description

Language Experience Approach (LEA):

S Si
:tion Students experience ensory Supp.
together (go on a field trip, conduct an Real-life objects (reali )
experiment, read a story). Afterwards, using Manipulatives t r a t E g I E

/ sentence prompts and strategic partners, the Pictures & photograp
teacher asks students to suggest sentences to
retell about the shared experience, and their Physical activities
contributions are transcribed into a written Videos & Films

piece. This shared text becomes a meaningful Bradessts » Thihiciate
literary resource that may be used as a Models & figures * With mentors
1 writing mentor text, reading fluency practice,
© WIDA Language Development Standards.

and/or meaningful application of grade-level |\ . ;
language standards and foundational skills. : i

llustrations, diagram:
Magazines & newspal

Teaching for Biliteracy Book: page 94 & 104-
105

© Center for Teaching for Bilteracy. 1
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Norms —

As we look at teaching for biliteracy...

D

D

Participate actively and interactively

Use a growth mindset and make sure everyone
nas a voice

ease keep sidebar conversations to a minimum.

ease silence your phones.

Use technology strategically.
Please no videorecording of any part of the day.

i ll/|"l\ll
A4S
www.TeachingForBiliteracy.com
© Center for Teaching for Biliteracy, LLC



Agenda:
Welcome

Sample Instruction: Part 2
* Planning tor Biliteracy

* Teaching for Biliteracy
Recommendations
* Structures that work as a System

* Day 2 Closure and Exit Ticket ,,?
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Unit Theme:

Content Area Standards

Spanish Language Arts Standards

Spanish Language Development Standards
Content and Literacy Big Ideas

Building Oracy, Background Knowledge: Language Comprehension

Developed at the beginning of the unit and whenever new lang

Oracy, background knowledge, and language comprehension
Comprehensive literacy routines, strategies and reading
behaviors.

Writing

Oracy, background knowledge, and language comprehension
Comprehensive literacy routines, strategies writing behaviors.

Foundational Skills and Fluency: Word Recognition

Oracy, background knowledge, and language comprehension
Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

Vocabulary background knowledge, syntax, and semantics

Summative Assessment

Academic listening and speaking necessary for content instruction and literacy development.
uage or concepts are introduced throug

hout the unit.

Oracy, background knowledge, and
language comprehension

Inquiry

Investigations

Experiments

Experiences

Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis
e |llustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

JUSWISSASSY aAleulio
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Unit Theme:
e Content Area Standards

e Spanish Language Arts Standards
e Spanish Language Development Standards
e Content and Literacy Big Ideas
e Summative Assessment
Building Oracy, Background Knowledge: Language Comprehension _I.I
e Academic listening and speaking necessary for content instruction and literacy development.
Devaloned at the heainning of the unit and whanever naw Ianauage or concepts are introduced throughout the unit. 9'
Reading Comprehension Content Area Instruction 3
e Oracy, background knowledge, and language comprehension e Oracy, background knowledge, and m
. Comp'rehenswe literacy routines, strategies and reading language comprehension —
behaviors. )
e Inquiry <
: ¢ Investigations ()
e Oracy, background knowledge, and language comprehension e Experiments >
o Comprehensive literacy routines, strategies writing behaviors. e Experiences )
Foundational Skills and Fluency: Word Recognition 0
e Oracy, background knowledge, and language comprehension (D
e Phoneme Awareness, Phonics, Decoding, Encoding, ()]
Orthography ()]
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment CD
-
Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis —
e |llustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

www.TeachingForBiliteracy.com



Center for Teaching for Biliteracy
www.TeachingForBiliteracy.com

Teaching for Biliteracy
Summer Institute

Oxnard, CA
July 21-23, 2026

Presenters Contact Information

Karen Beeman teachingforbiliteracyKB@gmail.com

Crystal Ramos teachingforbiliteracyCR@gmail.com

Melody Wharton teachingforbiliteracyMW @gmail.com

Institute Outcomes:

Describe the goals of dual language programs, including why districts have dual language
programs, who they benefit, and how the goals of the program will be met (i.e., vision and
pedagogy statement).

Describe the students in language acquisition and biliteracy programs in the US and how the
language acquisition program meets the needs of all of its students.

Experience and explain how biliteracy instruction and the learning environment reflect best
practices for developing bilinguals.

Identify and describe high leverage biliteracy strategies to use during instruction in any
language.

Describe how language development supports (sensory, graphic, and interactive) engage all
learners and are included during instruction in each program language.

Describe biliteracy, the Biliteracy Unit Framework (BUF) and its characteristics, including that a
unit is taught in one language, it integrates language, literacy and content, and includes the
Bridge at the end of the unit, which has two purposes.

Resource
Packet

() . Can Do Descriptors: Grade Level Cluster 1-2
For the given level of English language proficiency and with visul, graphic, or interactive support through Level 4, English
CONSORTIUM  language learners can process or produce the language needed to

Level 1 Level 2
Entering Beginning

Level 3
Developing

« Follow modeled, one-siep |+ Match oral reading of
a pencil”) Caery out owo- to
Identify pictures of step oral commands (.
everyday objects as stated “Take out your science
orally (¢.g. in books) baok. Now turn to page
Poine to real-ffe objects 257)
ed vocabulary or oral al

LISTENING

Mimic gestures or * Locate objects described
movement associated with | orally

statements (e.g.. “This i
my lef hand

Follow modeled muld-step
Sequence pictures of stories
read loud (e.g, begining,
middle, and end)

Match people with jobs
based on aral descriprions
Classify objects according
o descriptive oral

Repeat simple words. + Use firstlanguage o 6l in
phtascs, and memorized i

ech
Repeat facrs or statements
Describe what people

academic do from action picturcs
content with one word o (e jobs of community
workers)

and name everyday

objects

SPEAKING

Compare real life objects
(e.go “smaller, )
Participate in whole group
chants and songs

Ask questions of 2 social
Express feelings (e.g., “T'm
happy because...”)
Retell simple stories from
picture cucs

Sor and explain grouping
af objects (e.g. sink v
flox)

Make predictions o

phenomena
¢ catenpillr, burterfly)

Can Dos and
Formative
Assessments

The Can Do Descriptors work in conjunction with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use hree

erteria (1. linguistic complesity
levels of I roficiency

2. vocabulary usages and 3. language control) to describe the increasing quality and quantity of students’ linguage processing and use across the

High Leverage Biliteracy Strategies

Strategy Name and Description

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Language Supports and Notes \
Sensory Supports Graphic Supports Interactive Supports
* Real objects (realia) [ LN RS ‘
 Manipulaives
« Pictures & photograp
« Tllustrations, diagram: Y
. es & newspaj
o P al activities
* Videos & Films
* Broadeasts

Models & figures

Notes:
Strategy Name and Description

Language Experience Approach (LEA): Sensory Supp)
Students experience h
together (go on a field trip, conduct an « Real-life objects (reali
experiment, read a story). Afterwards, using « Manipulatives
sentence prompts and strategic partners, the * Pictures & photograp
teacher asks students to suggest sentences to * Hllustrations, diagram:
retell about the shared experience, and their .
contributions are transcribed into a written © Videos & Filis
piece. This shared text becomes a meaningful * Broadcasts
literary resource that may be used as a * Models & figures
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level | \ oo

language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104-
105

Biliteracy
Strategies

* In the native la

(L
* With mentors

© WIDA Language Development Standards

© Center for Teaching for Bilteracy.
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Materials for today’s session

Formative Assessment 2 Oracy Before Reading Specific Literary Texts Anecdotal Record Chart — SAMPLE

Standards Outcomes
RL.2.1 Ask and answer e |dentify key details in a specific text
such questions as who, e Name key details that answer questions about a text.
what, where, when, why, e |dentify characters in a story
and how to demonstrate e |dentify major events and challenges in a story
. e Name charactersin a story

understanding of key - )
details in a text e Retell major events in a story

etallsin a tex Sensory Supports Graphic Supports Interactive Supports
RL.2.3 Pictures/i T-chart (concept attainment) Whole group
Describe how characters ictures/images Sentence Prompts Strategic partners
. Total Physical Response .
in a story respond to Fishbowl

major events and

challenges.
Identifies details in a Demonstrates Identifies examples of | Demonstrates Retell major events in | Demonstrates productive
story receptive productive language characters in the story | productive language the story by exhibiting | language by speaking
Student name: language (actions by speaking words sources by exhibiting by speaking words receptive language words with TPR
during TPR) with TPR receptive language with TPR (actions during TPR)
(actions during TPR)
El personaje El personaje Las desarrollistas Las desarrollistas El principio de la El principio de la historia
El escenario El escenario Los milenarios Los milenarios historia habia El colegio (escuela)
El acontecimiento El acontecimiento La directora La directora estudiantes que no Acontecimiento
Alprincipal principal Los alumnos Los alumnos querian tumbar un Final de la historia

drbol el el colegio

Un acontecimiento fue
cuando votaron.

El final de la historia
fue que todos votaron
y nadie gano.

Page 4
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We take a systems approach to
teaching for biliteracy
where ALL stakeholders play a
critical role
in supporting instruction that
ensures ALL students meet the
goals of the program.

qy
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School & District
Teachers c°ac|?e§ =
Specialist Leaders
Structures
, Classroom Support Learnin
Instruction : Bb : E
,  Using the context environment
Strategies : .
of the unit to Biliteracy
Supports
, support students Schedules
Grouping Styles . .
: .. * Co-teaching and Pacing
Differentiation : . :
, modeling Unit flow & rigor
Integration and . ] )
, instruction Planning
unit flow . :
* Planning for Collaboration
Classroom . :
. Instruction Language
organization ,
Increase in Fieor  Professional development
5 development Goals for PD

Assessment and
data use

Assessment and
data use

Collecting and
using assessment
data




Where do you fall

in Spanish?

Nivel 1
Entrando

Nivel 2
Emergiendo

Nivel 3
Desarrollando

ESCUCHAR

Seguir instrucciones
verbales de un paso
Emparejar lenguaje social
con apoyos Visuales
Identificar con gestos
objetos, personas,

o lugares segin
declaraciones orales/
preguntas (ejemplo:
apuntar para sefialar)
Emparejar lenguaje
instructivo con
representacion visual
(¢jemplo: “Usa un ldpiz
con punta’)

Seguir instrucciones orales
de multiples pasos
Clasificar apoyos visuales
con contenido académico
siguiendo descripciones
orales

Ordenar apoyos visuales
siguiendo direcciones
orales

Identificar informacién
presentada en cuadros o
tablas segtin instrucciones
orales

Categorizar ejemplos con
contenido académico
siguiendo direcciones
orales

Emparejar puntos
principales de un texto
leido en voz alta con los
apoyos visuales

Usar estrategias de
aprendizaje descritas
oralmente

Identificar ejemplos
cotidianos, descritos
oralmente, de conceptos
con contenido académico
Asociar lenguaje oral

con diferentes tiempos
(ejemplo: pasado,
presente, futuro)

Nivel 1
Entrando

Nivel 2
Emergiendo

Nivel 3
Desarrollando

HABLAR

Contestar preguntas de
si/no o de eleccién
Empezar a usar
vocabulario de uso general
y de alta frecuencia
Repetir palabras,

frases cortas, o partes
memorizadas
Contestar preguntas
interrogativas en el
contexto de compartir
experiencias personales
(ejemplo: quién, qué,
cuidndo, dénde)

Transmitir contenido a
través de palabras/frases de
alta frecuencia

Decir los puntos
principales de una
conversacién del salén
Describir situaciones
usando ejemplos de
oraciones modeladas
Describir rutinas y eventos
de la vida diaria

Expresar necesidades y
deseos cotidianos
Comunicarse en
situaciones sociales

Hacer peticiones

Empezar a expresar el
tiempo con diferentes
tiempos gramaticales
Recontar o parafrasear
ideas de un discurso

Dar presentaciones orales
breves con contenido
académico

Decir sus opiniones
Conectar ideas de

un discurso usando
transiciones (ejemplo:
pero, cuando)

Usar diferentes registros
dentro y fuera del salén
Decir ideas principales
con el apoyo de detalles
Pedir clarificaciones
(ejemplo: controlarse a s
mismo)

Identificar ideas
principales y detalles de
un discurso oral
Completar tareas con
contenido académico
basadas en discurso oral
Aplicar estrategias de
aprendizaje a situaciones
nuevas

Actuar o dramatizar
diferentes escenarios
siguiendo lectura oral

Parafrasear y resumir ideas
presentadas oralmente
Defender un punto de
vista

Explicar resultados
Explicar y comparar
conceptos con contenido
académico

Conectar ideas con sus
detalles y con evidencia
Defender opiniones
usando rezones y
evidencia que las apoye

Nivel 5
Conectando

Usar informacién oral
para cumplir con tareas
del nivel de grado escolar
Evaluar lo que alguien
quiere decir y reaccionar
adecuadamente

Hacer inferencias de un
texto del nivel del grado
escolar leido en voz alta
Diferenciar entre
miltiples géneros leidos
en voz alta

opuezued|y - 9 [SAIN

Nivel 5
Conectando

Defender un punto de
vista y dar razones

Usar y explicar metéforas
y similes

Comunicar con fluidez
en contextos sociales y
académicos

Negociar significado de
algo en conversaciones
grupales

Hablar y dar ejemplos
de ideas abstractas
relacionadas con
contenido académicos
(ejemplo: democracia,
justicia)

opuezued|y - 9 [PAIN
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WIDA Level Descriptors for our Self-Assessment

1 - Beginner
2 - Some receptive

3 - Can understand and
produce with grammatical
errors

4 - Can understand and
produce most of what is
said and written

5 — Very high functioning

6 — Native like

No such thing as lower than 1

Understands and responds
with simple words and phrases

May sound socially fluent but
still need academic linguistic
register

Some challenges to
understanding and production

Receptive and productive with
isolated instances of challenge

Receptive and Productive use



Strategic Pairing In the Classroom
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You do not need to be Focus on the

fluent in Spanish to pedagogy
observe instruction. e
While students have
been in the program
since K and are no
longer identified as
‘learners’ of the
language, they are
still learning academic
language and abstract

concepts.

How are the abstract

grade level concepts

made more concrete
and accessible?
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Characteristics of Biliteracy Instruction

Engages ALL students Pg. 15 Intentionally builds oracy
actively and meaningfully (listening and speaking) and
using a variety of high- background knowledge in
leverage strategies and preparation for literacy
language supports. (reading and writing) and

content instruction

Teaching for throughout the unit
Includes a meaningful QUL ElWAT

frame for learning:

Integrating content or a
universal theme with Strategically plans for the
language development and three linguistic spaces:
literacy instruction. Spanish, the Bridge, English




Unit Theme:

Content Area Standards

Spanish Language Arts Standards

Spanish Language Development Standards
Content and Literacy Big Ideas

Summative Assessment

Handouts ]
Page 13

Building Oracy, Background Knowledge: Language Comprehension
e Academic listening and speaking necessary for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new langyage or concepts are introduced throughout the unit.

Reading Comprehension
e Oracy, background knowledge, and language comprehensio
e Comprehensive literacy routines, strategies and reading

behaviors.

Instruction
e Oracy, background knowledge, and
language comprehension

e Inquiry
Writing e Investigations
e Oracy, background knowledge, and language comprehension e Experiments
e Comprehensive literacy routines, strategies writing behaviors. e Experiences

Foundational Skills and Fluency: Word Recognition
e Oracy, background knowledge, and language comprehension
e Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
e Vocabulary background knowledge, syntax, and semantics

Summative Assessment

JUSWISSASSY SAI}eW.I0]

Bridge — Transfer
e |llustration
e Side by Side or
e Asise dice

Bridge — Transfer and Practice.
Practice the new language (includes
Listening, Speaking, Reading, and
Writing in the other language)

Bridge: Contrastive Analysis
Phonology

Morphology

Syntax and grammar
Pragmatics.




Sample Biliteracy Instruction:
Part 2
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R
Language Use Norms

* Respect regionalisms.

e Use circumlocution.

* Avoid code-switching.

e Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

* Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBiliteracy.com
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Marking the Language of Instruction

o8 8
(3 g o @f
"’ %' Sa
%oy %%-o"m.‘
8 ® & a® Qe
""‘ &9 ‘Q
L/ 29
o B4

www.TeachingForBiliteracy.com



www.TeachingForBiliteracy.com




£
o
g
>
O
©
—_
)
=
=
—
o
L
Q0
k=
<
O
o
=
2
2
2



* La ilustracion representa el/la

e La ilustracion describe la parte del cuento

cuando
e La ilustracion muestra del cuento

Banco de

palabras

 El personaje

e Elescenario

Al principio

 El acontecimiento
e Alfinal

www.TeachingForBiliteracy.com "



.
Escribe oraciones con tu companero

para describir cada ilustracion

e A U T S e P S e

qy
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Al principio, los alumnos llegaron al colegio.

Los alumnos oyeron algo raro. Asi empieza el cuento. Oyeron
gue guerian usar una grua para quitar la araucaria y construir un
edificio nuevo.

En medio del colegio, en el jardin, estaba la araucaria.

Algunos estudiantes, llamados los milenarios, colgaron carteles
enormes con mensajes de protesta para salvar la araucaria.

Los desarrollistas, que estaban de acuerdo con construir el
edificio nuevo, también colgaron sus propias pancartas.

Los milenarios y los desarrollistas protestaron en el colegio.
Después, los desarrollistas y los milenarios tuvieron un debate
en el gimnasio del colegio.

Mas tarde, todos los alumnos votaron.

Al final, la directora les conto a los alumnos que la votacion
habia terminado en un empate. Asi termina el cuento.

www.TeachingForBiliteracy.com , (
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DESACUERDO

CIUPADANIA PARA NINOS

Clandhio Fuentes S

www.TeachingForBiliteracy.com S’
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Banco de

Creo que la parte mas interesante del palabras
. * el principio
||br0 fue * el desarrollo

e el final
 Tambien,

en esta parte del libro

También, en esta parte del libro

Por eso, considero que fue la parte
mas interesante del libro.

www.TeachingForBiliteracy.com
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Characteristics of Biliteracy Instruction

Pg. .

Engages ALL students ntionally builds oracy
active ing and speaking) and
9S A :ground knowledge in
d\d VOU fee\ eparation for literacy
I HOW deﬂt? ing a " |and
S\'.U tion
what
Obs r\ler’ nit
In As an , abOUt
frame for learning: . ou n()\',\Ce . -
integrating content \d V \ S\'_(UC\'.\O“ ’
e

universal theme wit -\\-\tera(;\l

language developme B e linguistic spaces:
literacy instruction. Spanish, the Bridge, English




GUIDING

What are the goals of Dual Language? g

Three Pillars of Dual Language Education

Grade-Level Cross-
Academic Cultural

Bilingualism
and

Achievement Competence

How does this type of
instruction help students meet
each of the three pillars?
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Formative Assessment 2 Oracy Before Reading Specific Literary Texts Anecdotal Record Chart — SAMPLE

Standards Outcomes
RL.2.1 Ask and answer e Identify key details in a specific text
such questions as who, e Name key details that answer questions about a text.
what, where, when, why, e Identify characters in a story
and how to demonstrate e |dentify major events and challenges in a story
. e Name charactersin a story

understanding of key T .
detils in a text e Retell major events in a story

etallsIn atex Sensory Supports Graphic Supports Interactive Supports
RL.2.3 ictures/i T-chart (concept attainment) Whole group
Describe how characters ictures/images Sentence Prompts Strategic partners

Total Physical Response Fishbowl

in a story respond to

Student name:

Identifies details in a
story receptive
language (actions
during TPR)

Demonstrates
productive language
by speaking words
with TPR

Identifies examples of
characters in the story
sources by exhibiting
receptive language
(actions during TPR)

Demonstrates
productive language
by speaking words
with TPR

Retell major events in
the story by exhibiting
receptive language
(actions during TPR)

Demonstrates productive
language by speaking
words with TPR

El personaje
El escenario
El acontecimiento

Alprincipal

El personaje

El escenario

El acontecimiento
principal

Las desarrollistas
Los milenarios

La directora

Los alumnos

Las desarrollistas
Los milenarios
La directora

Los alumnos

El principio de la
historia habia
estudiantes que no
querian tumbar un
drbol el el colegio

Un acontecimiento fue
cuando votaron.

El final de la historia
fue que todos votaron
y nadie gano.

El principio de la historia
El colegio (escuela)
Acontecimiento

Final de la historia

Page




' The Biliteracy Learning Environment r

6 2 Student Seating
3 g T in Groups
- Pg. 16

NO
Escritura

Lectura

Estudios
sociales
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Materials for today’s session

6
() . Can Do Descriptors: Grade Level Cluster 1-2
For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CONSORTIUM language learners can process or produce the language needed o
Level 1 Level 2 Level 3
y Entering Beginning Developing
{ 7N  Fllow o cncoep |+ Mtchordcaligol |- ol il iy
‘ ' ocal direcions (e.g., “Find stories o illusteations aral directions
Center for Teachmg for Blllteracy Hv : . . (uvu\,. avo- .u: e | s(q;.u,;kr.dm of stories
www.TeachingForBiliteracy.com S| Gully e in books book Nowe turn co page |+ pacch peopl with jobs
Z |+ Point to real-lifc objects 257 or objects with functions
B | cflcive of conient- + Sequence 3 seiesof oral based on ol descripions
| b oshiaryocond | sremens s + Clusy objects according

Teaching for Biliteracy 0 = F O r m a t i Ve

Summer Institute y——

phiases, and memorized

+ Use firstlanguage o fll in [+ Ask questions of 2 social

sin oral Ey nature

rch;

Oxnard, CA . lly « Repeat s or sttements | L::‘;f\‘;,it,\‘:fw\%‘M
) 2 R *+ Describe what people * Recllsmple soris from
July 21-23, 2026 2| LA | BRI B
o . Lo " e “_”““\’ of objects (e.g,. sink v
Presenters Contact Information & | objers TR Comalielens | e

(e smalles” “bigges”) [ nake predicions o

Karen Beeman teachingforbiliteracykB@gmail.com chants and songs + Discinguish features of
phenomena
Crystal Ramos teachingforbiliteracyCR@gmail.com . butterfly) | ‘
- — - The Can Do Descriptors work in conjunction with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use three
Melody Wharton teachingforbiliteracyMW @gmail.com crieria (1. linguistic complexity; 2. vocabulary usage: and 3, language control) to describe the increasing quality and quanity of students’ language processing

lexels of roficiency:

ad wse across the

Institute Outcomes:

« Describe the goals of dual language programs, including why districts have dual language

programs, who they benefit, and how the goals of the program will be met (i.e., vision and e e D e ptio Tan e SupporS andINGLES
pedagogy statement). Concept Attainment: Concept attainment is S ————— T e —
« Describe the students in language acquisition and biliteracy programs in the US and how the a constructivist strategy wherein students RA e e i iz
language acquisition program meets the needs of all of its students. RSREtFlict A Ifder=tancltig o & newconicegt Real-lfe objects (realip) Lo choe
N " L - N N . through a series of hints or examples of the Manipulatives
« Experience and explain how biliteracy instruction and the learning environment reflect best concept. This is in contrast to the more Pictures & photograp

practices for developing bilinguals. teacher-centered (and abstract) approach, Ilustrations, diagrami

°
A " : -~ . . L M es & newspay
« Identify and describe high leverage biliteracy strategies to use during instruction in any where the teacher tells the students the Prioal ittt T ]
language concept they will be studying and then Videos & Films
guage. describes the concept to the students.
Language Experience Approach (LEA):

" . . " Broadcasts
« Describe how language development supports (sensory, graphic, and interactive) engage all ‘\(mlm\\&lr figures
B . | . t
s s

Students experience h Sy

together (go on a field trip, conduct an Real-life objects (reali L4

experiment, read a story). Afterwards, using Manipulatives
sentence prompts and strategic partners, the Pictures & photograp
teacher asks students to suggest sentences to '\"“‘"“"‘"*‘"1'-‘1:“"‘

« Describe biliteracy, the Biliteracy Unit Framework (BUF) and its characteristics, including that a
unit is taught in one language, it integrates language, literacy and content, and includes the

re Strategy Name and Description

learners and are included during instruction in each program language. Teaching for Biliteracy Book: page 81-82
retell about the shared experience, and their

contributions are transcribed into a written Videos & Films

piece. This shared text becomes a meaningful Broadcasts « In the native la (L1)
literary resource that may be used as a Models & figures + With mentors
1 writing mentor text, reading fluency practice, L
© WIDA Language Development Standarcs

and/or meaningful application of grade-level
language standards and foundational skills.
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Adapted Readers Theater (ART)
with TPR

; The teacher summarizes or
Teachlng for paraphrase is a text as she and

Blhterac}’ the students act it out.
e Through the teacher’s
' narration, and the interaction
KAREN BEEMAN __ and movement of StUdentS,

CHERYL UROW

the concepts and vocabulary
are previewed.

A,
\1J
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Al principio, los alumnos llegaron al colegio.

Los alumnos oyeron algo raro. Asi empieza el cuento. Oyeron
gue guerian usar una grua para quitar la araucaria y construir un
edificio nuevo.

En medio del colegio, en el jardin, estaba la araucaria.

Algunos estudiantes, llamados los milenarios, colgaron carteles
enormes con mensajes de protesta para salvar la araucaria.

Los desarrollistas, que estaban de acuerdo con construir el
edificio nuevo, también colgaron sus propias pancartas.

Los milenarios y los desarrollistas protestaron en el colegio.
Después, los desarrollistas y los milenarios tuvieron un debate
en el gimnasio del colegio.

Mas tarde, todos los alumnos votaron.

Al final, la directora les conto a los alumnos que la votacion
habia terminado en un empate. Asi termina el cuento.

www.TeachingForBiliteracy.com , (
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Fish Bowl

Students become the model
T@}Chlng 0 for demonstrating the
Biliteracy expectation rather than the

St thening Brid .
between Languages 4 teacher telling students

| what to do.

KAREN BEEMAN

CHERYL UROW

ll/" I
A\
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* La ilustracion representa el/la

e La ilustracion describe la parte del cuento

cuando
e La ilustracion muestra del cuento

Banco de

palabras

 El personaje

e Elescenario

Al principio

 El acontecimiento
e Alfinal
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We take a systems approach to
teaching for biliteracy
where ALL stakeholders play a
critical role
and all structures work together
to support instruction that ensures
ALL students meet the goals of the

program.

qy
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Program Design Recommendations: Planning for Biliteracy

Biliteracy Recommendations for Pre-K:

e Biliteracy PreK classrooms are developmentally appropriate PreK classrooms (Developmentally Appropriate
Practice, NAEYC Position Statement Adopted April 2020)

o Students are provided integrated, engaging learning experiences in each language every day that they are in
class. These experiences are part of a knowledge-rich curriculum where students make meaningful a e -
connections across developmental domains and subject areas.

e Teachers and other adults engage students in each program language at different times of the day. This is
called language and content allocation.

e Students are together for differentiated, but not separate, instruction.

e Instruction is facilitated strategically in one language by the teacher, and all materials are in that language.
Classroom instruction includes a variety of supports, high leverage strategies, and the development of oral
language and background knowledge that promotes student comprehension and production.

Biliteracy Recommendations for K-5:

e All students receive literacy (language arts) instruction in each program language every day, beginning when
they enter the program (TK/PK/Kindergarten). Each language arts class is contextualized around a
meaningful theme or topic in which all components of literacy (oracy and background knowledge, content
knowledge, vocabulary, foundational skills, comprehension and writing) are taught and addressed as
interconnected practices that support each other.

o Itis highly recommended that each literacy class cover different standards and themes or topics to
reduce redundancy and optimize transfer.

e Students are together for differentiated, but not separate, instruction, ensuring all students are present
during Tier 1 instruction.

e In Pre-K — 5" grades, whenever possible, content and literacy are integrated.

e |If possible, each content area (math, science, social studies) is taught in one language only at each grade
level. This is called content allocation.

e Instruction is facilitated strategically in one language by the teacher, and all materials are in that language.
Classroom instruction includes a variety of supports, high leverage strategies, and the development of oral
language and background knowledge that promotes student comprehension and production.

Biliteracy Recommendations for Secondary:

e Students take both an English Language Arts and a Spanish language arts class every quarter/semester. Each
language arts class is contextualized around a meaningful theme or topic in which all components of literacy
are taught and addressed as interconnected practices that support each other.

o Itis highly recommended that each literacy class cover different standards and themes or topics to
reduce redundancy and optimize transfer.

e Content (science, social studies and math) is taught in one language only at each grade level while literacy is
shared between both languages. This is called content allocation.

e Students have access to the same electives and services that are available to all other students in the
school.

e All teachers of dual language students, whether in English and Spanish, consider themselves biliteracy/dual
language teachers.

e |Instruction is facilitated strategically in one language by the teacher, and all materials are in that language.
Classroom instruction includes a variety of supports, high leverage strategies, and the development of oral
language and background knowledge that promotes student comprehension and production.

www.TeachingForBiliteracy.com




Program Design Recommendations: Planning for Biliteracy

Biliteracy Recommendations for Pre-K:

Biliteracy PreK classrooms are developmentally appropriate PreK classrooms (Developmentally Appropriate
Practice, NAEYC Position Statement Adopted April 2020)

Students are provided integrated, engaging learning experiences in each language every day that they are in
class. These experiences are part of a knowledge-rich curriculum where students make meaningful
connections across developmental domains and subject areas.

Teachers and other adults engage students in each program language at different times of the day. This is
called language and content allocation.

Students are together for differentiated, but not separate, instruction.

Instruction is facilitated strategically in one language by the teacher, and all materials are in that language.
Classroom instruction includes a variety of supports, high leverage strategies, and the development of oral
language and background knowledge that promotes student comprehension and production.
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Biliteracy Recommendations for K-5:

All students receive literacy (language arts) instruction in each program language every day, beginning when
they enter the program (TK/PK/Kindergarten). Each language arts class is contextualized around a
meaningful theme or topic in which all components of literacy (oracy and background knowledge, content
knowledge, vocabulary, foundational skills, comprehension and writing) are taught and addressed as
interconnected practices that support each other.

o Itis highly recommended that each literacy class cover different standards and themes or topics to

reduce redundancy and optimize transfer.

Students are together for differentiated, but not separate, instruction, ensuring all students are present
during Tier 1 instruction.
In Pre-K — 5" grades, whenever possible, content and literacy are integrated.
If possible, each content area (math, science, social studies) is taught in one language only at each grade
level. This is called content allocation.
Instruction is facilitated strategically in one language by the teacher, and all materials are in that language.
Classroom instruction includes a variety of supports, high leverage strategies, and the development of oral
language and background knowledge that promotes student comprehension and production.
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Program Design Recommendations: Planning for

L]
Biliteracy Recommendations for Pre-K:
Biliteracy PreK are ppropriate PreK (D
Appropriate Practice, NAEYC Position Statement Adopted April 2020) °

Students are provided integrated, engaging learning experiences in each language every day that
they are in class.

Teachers and other adults engage students in each program language at different times of the
day. This s called language and content allocation.

Students are together for differentiated, but not separate, instruction.

Instruction is facilitated strategically in one language by the teacher, and all materials are in that
language. Classroom instruction includes a variety of supports, high leverage strategies, and the
development of oral language and background knowledge that promotes student comprehension

and production.

Biliteracy Recommendations for K-5:

All students receive literacy (language arts) instruction in each program language every day,
beginning when they enter the program (TK/PK/Kindergarten). Each language arts class is
contextualized around a meaningful theme or topic in which all components of literacy are taught
and addressed as interconnected practices that support each other.

« Itis highly recommended that each literacy class cover different standards and themes or
topics to reduce redundancy and optimize transfer.

Students are together for differentiated, but not separate, instruction, ensuring all students are

present during Tier 1 instruction.

In Pre-K — 5+ grades, whenever possible, content and literacy are integrated.

If possible, each content area (math, science, social studies) is taught in one language only at each

grade level. This is called content allocation.

Instruction is facilitated strategically in one language by the teacher, and all materials are in that

language. Classroom instruction includes a variety of supports, high leverage strategies, and the

development of oral language and background knowledge that promotes student comprehension

and production.

Biliteracy Recommendations for Secondary:
Students take both an English Language Arts and a Spanish language arts class every
quarter/semester. Each language arts class is contextualized around a meaningful theme or topic
in which all components of literacy are taught and addressed as interconnected practices that
support each other.

« Itis highly recommended that each literacy class cover different standards and themes or

topics to reduce redundancy and optimize transfer.

Content is taught in one language only at each grade level while literacy is shared between both
languages. This is called content allocation.
Students have access to the same electives and services that are available to all other students in
the school.
All teachers of dual language students, whether in English and Spanish, consider themselves
biliteracy/dual language teachers.

. TeachingForBiliteracy.com 16
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The recommendation | read .
The way | saw it reflected in
sample instruction was .
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Language and Content Allocation Plan

Determines:

y
Classroom

Daily Materials €nvironment
Schedules

v

Biliteracy Curriculum/Units
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K Science Spanish to English: Math, Science, Social Language Arts (Through Universal
(80/20) Social Studies Studies, Language Arts Themes)
Language Arts

Math Spanish to English: Math, Social Studies,
y Science
Social Studies Language Arts
UoB0) Language Arts

Spanish to English:
Math, Social
Math Studies, Language '
2 Social Studies Arts Science
(60/40) Language Arts Language Arts
English to Spanish:

Science, Language

« Additional sample plans on w

cial Studies

(50/50) Language Al iguage Arts

pages 22-26



Language and Content Allocation Plan

Determines:

Classroom

Daily Materialsf| €nvironment
Schedules

v

Biliteracy Curriculum/Units sfr?
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K Science Spanish to English: Math, Science, Social Language Arts (Through Universal
(80/20) Social Studies Studies, Language Arts Themes)
Language Arts

Math Spanish to English: Math, Social Studies,
y Science
Social Studies Language Arts
UoB0) Language Arts

Spanish to English:
Math, Social
Math Studies, Language '
2 Social Studies Arts Science
(60/40) Language Arts Language Arts
English to Spanish:

Science, Language

Spanish to English: Science, Language Arts

. Math
3-5 Science Social Studies
(50/50) Language Arts English to Spanish: Math, Social Studies, Language Arts

Language Arts



The 80/20 Biliteracy Learning Environment
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The 50/50 Biliteracy Learning Environment

Word
Recognition

English

English Classroom Library

Student Seating
In Groups

Aleiqi7 woousse|) ysiueds

Writing

Reading

Science

p. 16

Bilingual Books
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The Biliteracy Learning Environment:
Two-Teacher Model
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The Biliteracy Learning Environment:
Two-Teacher Model
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Espanol — graficos y trabajo de los estudiantes

Possible Dual Language PreK
Learning Environment Layout

Biblioteca
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Espanol — graficos y trabajo de los estudiantes

Possible Dual Language PreK
Learning Environment Layout
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Determines:

Language and Content Allocation Plan

v

Daily Materials

Classroom
environment

Schedules

v

Biliteracy Curriculum/Units
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K Science Spanish to English: Math, Science, Social Language Arts (Through Universal
(80/20) Social Studies Studies, Language Arts Themes)
Language Arts

Math Spanish to English: Math, Social Studies,
y Science
Social Studies Language Arts
UoB0) Language Arts

Spanish to English:
Math, Social
Math Studies, Language '
2 Social Studies Arts Science
(60/40) Language Arts Language Arts
English to Spanish:

Science, Language

Spanish to English: Science, Language Arts

. Math
3-5 Science Social Studies
(50/50) Language Arts English to Spanish: Math, Social Studies, Language Arts

Language Arts



Time Subject Language

SPANISH

3:00 — 8:20 aNa dSSroonmn ommunity Bullding

8:20- 10:30 Social Studies and Language Arts
Over the course of each unit, the students will engage in...

e Oracy & Background Knowledge development
(Language Comprehension)
SS axperiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)

nguage Comprenension

JUSWISSOSSY SABWIOS

10:30-11:00 Intervention Block Bilingual
11:00 - 12:00 Lunch/Recess Student choice

12:00 - 1:15 Math - over the course of a math unit, the students will
engage in: ENGLISH
e Oracy development

Science and Language Arts ENGLISH

Over the course of each unit, the students will engage in...
e Oracy & Background Knowledge development
(Language Comprehension)

Science experiments/inquiry Si m i I a r

Whole group mini lessons
Writing (independent, small group and whole group)

Reading (independent, small group and whole group) Sa I I l p I e O n
Foundational Skills (Word Recognition)
Pg. 29-30
offered in

and half in I:anlish ‘ P N




Time Subject Language
8:00 - 8:20 SEL and Classroom Community Building SPANISH Sample PreK FuII-Day Schedule 80/20
8:20-10:30 Social Studies and Language Arts Full day — 395 total minutes — 50 min rest = 345 instructional min
Over the course of each unit, the students will engage in... .
e Oracy & Background Knowledge development ApprOXImater:
T2 Ee T i) e 276 Spanish minutes

* 5 experiences/inquiry N .

e Whole group mini lessons ° 69 EngI'Sh minutes

® Writing (independent, small group and whole group) -

e Reading (independent, small group and whole group) 8:35-8:50 ArrlvaI/Breakfast

S i e g S o 8:50-9:05 Circle Time (Large Group)
10:30 - 11:00 Intervention Block Bilingual 9:05-9:35 Gross Motor/Outside Play
11:00 - 12:00 Elinchy/Recess : i Student choice 9:35-10:35 Centers (Interest Areas/Small Groups)
12:00-1:15 Z'agt:g;?::er the course of a math unit, the students will ENGLISH 2 9 3 1 10:35-10:45 Glean Up/Books atithe Carpet

e Oracy development -— “AS5-11- H
S 10:45-11:00 Wash Hands/Line Up/Walk to Lunch SpaniSh
| o Reading and writing as aoolied to math 11:00-11:30 Lunch
1:15-2:30 Science and Language Arts 20-11-
Over the course of each unit, the students will engage in... ENGLISH 11:30-11:40 Bathrc..wom/WaIk BaCk to Classroom
e Oracy & Background Knowledge development 11:40-12:30 Rest Time
. (:?"g“age C‘,’"‘"f;“*"‘"°”’ 12:30-1:30 Centers (Interest Areas/Small Groups)
cience experiments/inquiry

e Whole group mini lessons 1:30-1:40 Clean Up/BOOkS at Carpet

e Writing (independent, small group and whole group) . . . -

o Reading (independent, small group and whole group) 1:40-2:00 Clrde Time (Large GI’OUP) (Read AIOUd)

* Foundational Skills (Word Recognition) 2:00-2:30 Gross Motor/Outside Play

. d dent Practice - . -
230300 ShEtial TFoossible, half are 2:30-3:05 Circle Time (Large Group) Engl |sh

:ﬁ;fa""':‘nsg:;l:z: 3:05-3:10 Folders/Backpack/Dismissal

 Which of the bullets did we experience?
 What other key characteristics do you
see?
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GRADE TWO

READING STANDARDS:

SEGUNDO GRADO
ESTANDARES DE LECTURA:

SECOND GRADE
LANGUAGE STANDARDS

SEGUNDO GRADO

ESTANDARES DE LENGUAJE

FOUNDATIONAL SKILLS

students’ understanding and working knowledge
of concepts of print, the alphabetic principle,

and other basic conventions of the English writ-
ing system. These foundational skills are not an
end in and of themselves; rather, they are neces-
sary and important components of an effective,
comprehensive reading program designed to
develop proficient readers with the capacity to
comprehend texts across a range of types and
disciplines. Instruction should be differentiated:
good readers will need much less practice with
these concepts than struggling readers will. The
point is to teach students what they need to learn
and not what they already know—to discern when
particular children or activities warrant more or
less attention.

Phonics and Word Recognition

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a. Distinguish long and short vowels when
reading regularly spelled one-syllable

. Know spelling-sound correspondences for
additional common vowel teams

c. Decode regularly spelled two-syllable words
with long vowels.

d. Decode words with common prefixes and
suffixes.

©San Diego County Office of Education ® December 2012

DESTREZAS FUNDAMENTALES

a fomentar la comprension y el conocimiento de los
conceptos de lo impreso, el principio alfabético y otras
normativas bésicas del sistema de la escritura en
espanol. Estas destrezas fundamentales no son un fin

en si mismas, sino que son un componente necesario e
importante de un programa de lectura eficaz y completo
disefiado para desarrollar lectores competentes que
tengan la capacidad de comprender textos de diversos
tipos y disciplinas. La instruccién debera ser diferenciada:
los buenos lectores necesitaran menos practica con estos
conceptos que los lectores con dificultades. Lo principal
es ensefiar a los estudiantes lo que necesitan aprender

y no lo que ya saben—discernir cudndo determinados
nifos o determinadas actividades necesitan mas o menos
atencion. Los suplementos lingtisticos al idioma espariol,
se han marcado con letra azul. Se ha anadido una seccién
para la ensenanza del acento que se relaciona y se
enlaza a través de conceptos de lo impreso, la fonética,

3. Conocen y aplican la fonética y las destrezas
de andlisis de palabras a nivel de grado, en la
decodificacion de palabras.

a. Distinguen los sonidos de las vocales y de

los diptongos al leer palabras de una silaba de

. Distinguen los sonidos de las vocales en los
triptongos al leer palabras ya conocidas (buey,

Paraguay, Uruguay) fijandose en el uso de la ye (y)

como vocal.

c. Decodifican palabras multisilabicas.

d. Decodifican palabras con prefijos y sufijos de uso
frecuente.

Grade Two / Segundo Grado | 7

The following standards for grades K-5 offer a
focus for instruction each year to help ensure
that students gain adequate mastery of a range
of skills and applications. Students advancing
through the grades are expected to meet each
year's grade-specific standards and retain

or further develop skills and understandings
mastered in preceding grades. Beginning in
grade 3, skills and understandings that are
particularly likely to require continued attention in
higher grades as they are applied to increasingly
sophisticated writing and speaking are marked
with an asterisk (*). See the table on page 29 for
a complete list and Appendix A for an example of
how these skills develop in sophistication.

Conventions of Standard English

1. Demonstrate command of the conventions of

standard English grammar and usage when

a. Use collective nouns (e.g., group).

plural nouns (e.g., feet, children, teeth,
mice, fish).

c. Use reflexive pronouns (e.g., myself,
ourselves).

d Form and use the past tense of frequently
occurring irregular verbs (e.g., sat, hid,
told).

©San Diego County Office of Education ® December 2012

Los siguientes estandares para los grados del K-5,
ofrecen un enfoque para la ensenanza de cada afno y
contribuyen a que los estudiantes adquieran el dominio
adecuado de una serie de destrezas y aplicaciones.
Se espera que los estudiantes que avanzan de un
grado a otro cumplan con los esténdares especificos
de cada grado y retengan o desarrollen cada vez mas
las destrezas y los conocimientos adquiridos en los
grados anteriores. A partir del tercer grado, se marcan
con un asterisco (*) las destrezas y conocimientos que
son particularmente susceptibles de requerir atencién
constante en los grados superiores, al aplicarlos de
manera mas sofisticada a la expresion oral y escrita.
Ver la tabla en la pagina 29 en la que aparece una lista
completa, y el Apéndice A, en donde se muestran
ejemplos del incremento en la sofisticaion del desrraollo
de estas destrezas.

Normas y convenciones del espariol

1. Demuestran dominio de las normativas de la

ramatica del espariol y su uso al escribir y al hablar.

a. Usan sustantivos colectivos (ejemplo:
la gente, el grupo).

plural en forma irregular cambiando z por ¢ o el
acento escrito u ortografico (ejemplo: luz-luces;
lapiz-lapices; pez-peces; corazon-corazones;
joven-jévenes).

c. Usan los pronombres reflexivos (ejemplo:
Me lavo las manos. Nos cansamos mucho. Se
sienten contentos hoy).

d. Forman y usan el tiempo pasado de los verbos

irregulares que se utilizan con frecuencia (ejemplo:
decir-dijo, hacer-hizo, poner-puso, saber-supimos).

Grade Two / Segundo Grado | 16



Time Subject [ Language
d - - e Sample PreK Full-Day Schedule 80/20
8:00 - 8:20 SEL and Classroom Community Building . . . . .
e e SPANISH Full day — 395 total minutes — 50 min rest = 345 instructional min
Over the course of each unit, the students will engage in... Approximately:
e Oracy & Background Knowledge development . .
- ® 276 Spanish minutes
(Language Comprehension) ) .
5 16 sxperiences/inquiry ® 69 English minutes
e Whole group mini lessons =
e Writing (independent, small group and whole group) 8:35-8:50 Arriva I/BreakfaSt
* Reading (independent, small group and whole group) g S o 8:50-9:05 Circle Time (Large Group)
e Foundational Skills'(Word Recognition) 9:05-9:35 Gross Motor/Outside PIay
e Independent Practice
10:30 - 11:00 Intervention Block Bilingual 9:35-10:35 Centers (Interest Areas/Small Groups)
11:00 - 12:00 Lunch/Recess Student choice 10:35-10:45 Clean Up/Books at the Carpet
12:00 - 1:15 Math - over the course of a math unit, the students will .AC-11- o
engage in: ENGLISH — 10:45-11:00 | Wash Hands/Line Up/Walk to Lunch S aniSh
e Oracy development 11:00-11:30 Lunch p
e Math skills and practice 20-11-
v R 11:30-11:40 Bathr90m/WaIk Back to Classroom
1:15-2:30 Science and Language Arts | ENGLISH 11:40-12:30 Rest Time
Over the course of iach un;t, the sltl:jden";s willl engage in... 12:30-1:30 Centers (Interest Areas/SmaII Groups)
e Oracy & Background Knowledge development
(T E e ) 1:30-1:40 Clean Up/Books at Carpet
®  Science experiments/inquiry 1:40-2:00 Circle Time (Large Group) (Read AIOud)
® Whole group mini lessons . . .
e Writing (independent, small group and whole group) 2:00-2:30 Gross Motor/Out5|de Play o
e Reading (independent, small group and whole group) 2:30-3:05 Circle Time (La rge Group) E ngl I sh
e Foundational Skills'(Word Recognition) 3:05-3:10 FoIders/Backpack/DismissaI
e Independent Practice |
2:30-3:00 Specials If possible, half are
offered in Spanish
and half in English
hich of th 1 did ience?
Which ot the bullets did we experience:

* What other key characteristics do you
see?

* What do you suppose is happening in
the other language



Sample PreK Full-Day Schedule 80/20
Full day — 395 total minutes — 50 min rest = 345 instruction:

Approximately: Page 27-28 of

e 276 Spanish minutes

e 69 English minutes RESOU rce PaCket

8:35-8:50 Arrival/Breakfast

8:50-9:05 Circle Time (Large Group)

9:05-9:35 Gross Motor/Outside Play

9:35-10:35 Centers (Interest Areas/Small Groups)
10:35-10:45 Clean Up/Books at the Carpet
10:45-11:00 Wash Hands/Line Up/Walk to Lunch .
11:00-11:30 Lunch Mandarln
11:30-11:40 Bathroom/Walk Back to Classroom
11:40-12:30 Rest Time

12:30-1:30 Centers (Interest Areas/Small Groups)
1:30-1:40 Clean Up/Books at Carpet

2:00-2:30 Gross Motor/Outside Play

2:30-3:05 Circle Time (Large Group) Engl ish
3:05-3:10 Folders/Backpack/Dismissal

www.TeachingForBiliteracy.com \




Center for Teaching for Biliteracy Resources and Links _

Handouts and https://www.teachingforbiliteracy.com/handouts
Presentation Slides @ﬁ%
on Teaching for 2 (D)
Elg,w%’.

Biliteracy Website

Pg. 2 of
: Resource
https://bit.lv/BSlZOIstructionaIStrategies Pa C ket

https://bit.ly/4aepEbX
Center for Teaching E s E

for Biliteracy
Reference List

Biliteracy Strategies
Glossary

Three Linguistic
Spaces

Supporting
Newcomers

A Systems Approach
to Teaching for
Biliteracy:
Digital Tools

Final Session
Evaluation Form




Center for Teaching for Biliteracy
4957 Oakton Street #228
Skokie, Il. 60077
www.TeachingForBiliteracy.com

Suggestions for Working with Newcomers

A newcomer is a student born outside the U.S. who has recently arrived, less than 2 to 6 months, has
been enrolled in a school in the United States and receives newcomer services for a specific amount of
time based on student need.

1. Identification and Data Gathering:

a. Access to formal schooling:
i. Include in your school or district’s home language survey a graph that lists all grades
and ask the student to mark with an X the grades they attended all year long. See this

example from Dr. Margo Gottlieb (2006). This data will help you identify any

interrupted schooling.

b. Familial and socio-cultural information:

i. Interview the student and or their family to learn about the student's academic,
linguistic, familial, and cultural history, including any interrupted schooling. Consult
this article for more information about differences in schooling in other countries, and
tips on how to conduct an interview. If trauma and other socio-affective issues are
present, it will be important to create a plan with the family and with school services to
meet the student’s needs (see below Addressing socio-affective needs).

ii. Build a relationship with the student where you can learn about their background.

e Try to identify the student’s funds of knowledge - “the skills and knowledge that



Center for Teaching for Biliteracy
4957 Oakton Street #228 _

Skokie, Il. 60077

www.TeachingForBiliteracy.com

Suggestions for Working with Newcomers

A newcomer is a student born outside the U.S. who has recently arrived, less than 2 to 6 months, has
been enrolled in a school in the United States and receives newcomer services for a specific amount of
time based on student need.

1. Identification and Data Gathering:

a. Access to formal schooling:
i. Include in your school or district’s home language survey a graph that lists all grades

* |dentification and Data Gathering

* Programmatic Options: Creating
Newcomer Services

* Instructional Practices

* Grading

 Addressing socio-affective needs

¢. What do you miss about your home country?

© Center for Teaching for Biliteracy, LLC
January, 2024
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Overview: Biliteracy Curriculum Mapping Process

Steps Components
LA Develop the program Vision and Pedagogy Statement and Look Fors that match the program pedagogy.
Program
Design
and First Using the Teaching for Biliteracy Recommendations, create the Language and Content Allocation Plan for all
Draft of grades and schedules that match for each grade level.
Biliteracy
Curriculu =
Map

e C 3 Framework for SS
e CCSS Language Arts (page i of the bilingual CCSS grade level packet)

*If using a published program or resource:

® Review its organization to determine how the standards and all the instructional shifts of each set of
standards are reflected and incorporated into the resource.

® Determine if the resource includes all the standards the grade level is responsible for (language arts,
science, social studies, etc.)

o Create a plan for how any missing standard will be addressed.
= For example, if the resource includes only language arts standards, how, when, and
with what will the science and social studies standards be addressed?

Draw the grade level Language and Content Allocation on Butcher Paper. Begin creating your yearlong
bilingual standards map.

Standards-Based Standards-Aligned (Published Program)

Start mapping by bundling the content area Create a yearlong grade level standards map
standards. using the published program (for each
language).

Begin to write year-long and unit storylines,
starting with the content focus. Include the unit theme, the meaningful context
for learning (such as the topic of the unit), and

Select the writing standards and the writing the standards addressed.

genre, making sure they are a good fit with the
content.

Select the reading standards, thinking of the
connection between reading and writing (i.e.,
the reading texts become mentor texts for
writing).

Revise the storylines by adding the literacy
portion to the storylines and by describing how
content, literacy (reading and writing) is
integrated.

® Analyze the unit themes. Are they
concrete or abstract? Are they
developmentally appropriate? Keep the
units that provide a concrete meaningful
frame and make appropriate
revisions/adjustments to those that do
not. Do this for each program language
(Spanish and English).

e Lijst the standards for each unit.
Determine what sets of standards are
used (CCSS ELA, SS, NGSS). Analyze how

Write the first draft of your year-long storylines
for each language.

the standards in each unit reflect the
instructional shifts and organization of
the standards. Adjust as needed.

Pg. 35-26



Overview: Biliteracy Curriculum Mapping Process

Steps Components
LA Develop the program Vision and Pedagogy Statement and Look Fors that match the program pedagogy.
Program
Design
and First Using the Teaching for Biliteracy Recommendations, create the Language and Content Allocation Plan for all
Draft of grades and schedules that match for each grade level.
Blllt(fracy Review the instructional shifts of the standards:
Curriculum

e NGSS

Map

e C 3 Framework for SS

e CCSS Language Arts (page i of the bilingual CCSS grade level packet)

*If using a published program or resource:

® Review its organization to determine how the standards and all the instructional shifts of each set of

standards are reflected and incorporated into the

Standards-
— based

standar

... Standards-
aligned

»and so

ition or

arts,

and

Standards-Based

Standards-Aligned (Published Program)

Start mapping by bundling the content area

Create a yearlong grade level standards map

Begin to write year-long and unit storylines,
starting with the content focus.

Select the writing standards and the writing
genre, making sure they are a good fit with the
content.

Select the reading standards, thinking of the
connection between reading and writing (i.e.,
the reading texts become mentor texts for
writing).

Revise the storylines by adding the literacy
portion to the storylines and by describing how
content, literacy (reading and writing) is
integrated.

language).

Include the unit theme, the meaningful context

for learning (such as the topic of the unit), and

the standards addressed.

® Analyze the unit themes. Are they

concrete or abstract? Are they
developmentally appropriate? Keep the
units that provide a concrete meaningful
frame and make appropriate
revisions/adjustments to those that do
not. Do this for each program language
(Spanish and English).

e Lijst the standards for each unit.
Determine what sets of standards are
used (CCSS ELA, SS, NGSS). Analyze how

the standards in each unit reflect the
instructional shifts and organization of
the standards. Adjust as needed.

Write the first draft of your year-long storylines
for each language.

Pg. 35-36



Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K Science Spanish to English: Math, Science, Social Language Arts (Through Universal
(80/20) Social Studies Studies, Language Arts Themes)
Language Arts

Math Spanish to English: Math, Social Studies,
y Science
Social Studies Language Arts
UoB0) Language Arts

Spanish to English:
Math, Social
Math Studies, Language '
2 Social Studies Arts Science
(60/40) Language Arts Language Arts
English to Spanish:

Science, Language

Spanish to English: Science, Language Arts

. Math
3-5 Science Social Studies
(50/50) Language Arts English to Spanish: Math, Social Studies, Language Arts

Language Arts



.
Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

v Unit 2 ELA & SC: Unit 3- ELA & SC: Unit 4- ELA & SC: Unit 5- ELA & Universal Theme:
Organisms & Organization Authors Study- Pat Mora
T i tinn: What Linde af cnaluti X B ) X
S:""talt(-'!ueslf'm-. H‘:W do ;\:e de;lgn better :'3|tQ“°S iant ifhat linde af ealutiane ean {ow do plants and animals | |Essential Question: How do we prevent Essential Question: How do the systems
fcisiolsolvelsimp elpropiems anis me S 0 ie habitats? wind or water from changing the land? we live in help us find our identity?
; = Slence
$1-1 Plan and conduct an investigation to describe Construct 3 Content Standards: NGSS (el e
classify different kinds of materials by their caused by ment with evidence that some 2-ESS1-1 Use information from several sources to || 5ocial Justice Standards - Identity
servable properties. - @nnot. La n g u a ge A rt s or cooling can be reversed and provide evidence that Earth events can occur ID.K-2.1 1 know and like who | am and can talk about
SI.-Z Analyze dat.a obla.med from. testing different :;z"s:':l’l ; quickly or slowly my family and myself and name some of my group
le::_l: s(c:h:e:t:;naz (v;h|§:dmf:trearlrla!z'2:\:‘i ;he e Develop a simple model that mimics the function of | [= =~ " mrens = sumnsd of plants and animals to compare | | 2.ES§S2-1 Compare multiple solutions designed to || identities.
- ructan o alin dispersing seeds or pollinating plants.* i e e slow or prevent wind or water from changing the [|ID-K-2.21 can talk about interesting and healthy ways
-3 Make observations to construct an Make observations of plants and animals to 2:E852:3. Obtain information to identify where water is found | | shane of the land.* that some people who share my
idence-based account of how an object made of a Redd P s . P d o ol
i i be di bled and made | the diversity of life in different habitats. on Earth and that it can be solid or liquid. 2-ES52-2 Develop a model to represent the group identities live their lives.
all set of pleces can be disassembled and made info a -3 Obtain information to identify where water is found h d kinds of land and bodies of water i ID.K-2.3 | know that all my group identities are part of
object. . , h and that it can be solid or iquid. shapes and kinds of land and bodles of Waterin —f me—put that | am always ALL me.
-ETS1-1 Ask questions, make observations, and 1-2 Develop a simple sketch, drawing, or physical an area. ID.K-2.4 | can feel good about myself without being
her information about a situation people want to o illustrate how the shape of an object helps it K-2-ETS1-3 Analyze data from tests of two objects || mean or making other people feel
nge to define a simple problem that can be solved as needed to solve a problem. designed to solve the same problem to compare [|ID.K-2.5 I see that the way my family and | do things is
Iugh the development of a new or improved object or the strengths and hath tha cama ae and diffarant fram haw athar nannjg
- weak of how each performs. _
iting Standards W.2.2 - Informative Lab Report ing Standards - W2.1 Opinion (Petition) Writing Standards - W2.§ Narrative (Animal Writing Standards W2.2- Informative _ )l
W.2.5W.2.7 W.2.8 W2.5W2.8 Perspective) W25 W2.7 W2.8
. W2, W2.5 W2.6 W2.8 W2.4 W.2.10 . . :
W2. W2.10 W2.4; W2.10 A
- i i ) . .
o s':::a;.d;,z I:f ‘;{; a;tmnal oitt E ; Reading Standards - Literary Texts 5 ~ | Reading Standards - Informational
0y oy . ‘_e‘ &‘ RL2.3, RL.2.5, RL2-9 :s E Rlz.z; RIZ.G; RI2-8 a S e
Unit 2 SLA & SS: Unit 3- SLA & SS Unit 4- SLA & SS
ential Question: How can we build a strong Question:How has present day | ——————————————— - —
munity of learners that focuses on the k been shaped by the past | Essential Question: How does government Essential Question: How do community
mon good and governs itself equitably? ( nd o o meet their needs and wants in our economic s
| |
X r ot WASSC Standards; WA >3 Lontent dtanaaras:
Understands key ideals and principles of the united states, H 23 E1: Understands that people have to make choices between wants and (it L y Ll i
uding those in the of and : nited states, including || heeds and evaluate the mflcom:s of those choices. E1.2.1, E:’.Z.Z, E123 raoqlzor;léa:: :.;pnlal pattacts 0o the Eath's surtace. 61.11,61.2.2,
or foundational documents. H att tion, and other E2: Understands the components of an economic system E2.2.1, E2.2.2 62 human with the 6221
21,0122 . o E3: Understands the government's role in the economy E3.2.2 6222,6223, 6224, 62.25 '
Understands civic involvement C4.2.1, C4.2.2, C4.2.3, C4.2.4 : p2.3§ nctions of governments, [| E4: Understands the economic issues and problems that all societies face. || ¢/ cio sy dies Skills:
Understands and analyzes causal factors that have shaped major w Ed24 $582: Uses inquiry-based research. $852.2.1, $852.2.2
ts in history H2.2.2 H 236 tribal and Gl: the physical tics, and location of places, $884: Creates a product that uses social studies content to support a
ial Studies Skills: s roglons, and spatial patterns on the Earths surface. G1.21, G122, 6423, || claim and presents the product that meaningfully communicates with a
1: Uses critical reasoning skills to analyze and evaluate claims. b f Sy =2 (G3: Understands the geographic contaxt of global ssuss and svents. key audience. $584.2.3
1.22 s -ba d evaluate claims. 63.21,63.22,63.23 Social Justice:JU.K-2.12 | know when people are treated unfairly.
2: Uses inquiry-based research. $§52.2.3 b rodu; Social Studies Skills: AC.K-2.16 | care about those who are treated
3: Deliberates public issues. $553.2.1, $§83.2.2, $583.2.3 uct §552: Uses inquiry-based research. $552.2.4, $§82.2.5 unfairly.
ial Justice:AC.K-2.19 | will speak up or do something if people are nl“ $883: Deliberates public issues.$583.2.1 DIK-2.7 | can describe some ways that | am similar to and different from
g unfair, even if my friends L Social Justice: JU.K-2.12 | know when people are treated people who share my identities and those who have
ot. I the way my family and | do JU.K-212 | know when people are treated unfairly. other identities.
K-2.20 | will join with classmates to make our ‘same as and different unfairly. AC.K-2.16 | care about those who are treated DLK-2.8 | want to know about other people and
sroom fair for everyone. M:" dothings, and | JU.K-2.13 | know some true stories about how unfairly. how our lives and experiences are the
- people have been treated badly because same and different.
iti ini dards - W2.3 Narrative - Realistic | [brmrrm—ee Writing Standards - W3.3 - Narrative
iting Standards - W.2.1 Opinion-Essay Rl R\ Pt CULIOULE L Writing Standards - W3.2 Information 9 Nonficti ’ Writing Standards - W3.1 - Informative- Report
W.2.5 W.2.7 W.2.8 W.2.4 W.2.10 — ws";”w“ W20 Brochure W23 W2 5‘;1';2'3'&”2 4 W20 W2.2 W2.5 W2.6 W2.4 W2.10
' - . ' . W.22W.2.5 W2.6 W2.8 W2.4; W2.10 . . . * .
Reading Standards - Literary Texts- | # ading Standards - Litcrary Toxts | 2 8- i - Literary Texts | £ - : 2
gRL 23RL25RL 27 b R?. 22RL2ARL 2 ; E - || Reading Standards - niormationai e [ 2§ Reading Standards - Literary Tex E 5 Reading Standards - informational Texts| &
s = b 34 RI.22RI 2.4 RI 25 RI 2.6 2 RL23RL26 |z RI23RI25RI2TRI28 |/
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Biliteracy Map Scavenger Hunt

* How does the biliteracy map reflect
the program language and content
allocation plan?

{ A,
| \1J
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K Science Spanish to English: Math, Science, Language Arts (Through
(80/20) Social Studies Social Studies, Language Arts Universal Themes)
Language Arts
Spanish to English: Math, Social
1 Math Studies, Language Arts Science
Social Studies L A
(70/30) Language Arts English to Spanish: Science, Language anguage Arts

Spanish to English: Math, Social

2 Math Studies, Language Arts Science
Social Studies L
(60/40) Language Arts English to Spanish: Science, Language anguage Arts

Arts

3-5 Science Language Arts

50/50 English to Spanish: Math,
( / ) Language Arts Socigl gtudci)es??_ansguag:Arts Language Arts

Math
Science Spanish to English: Social Studies, Social Studies
6-8 Language Arts

Language Arts Language Arts
Electives

Social Studies



o
Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

Unit1-ELA & SC
Organisms & Organization

ssential Question: How do we design better
products to solve simple problems?

Unit 2 ELA & SC:

Essential Question: What kinds of solutions can
help plants meet their needs?

Unit 3- ELA & SC:

Unit 4- ELA & SC:

Unit 5- ELA & Universal Theme:
Authors Study- Pat Mora

Essential Question: How do plants and animals
live together in diverse habitats?

2.PS1-1 Plan and conduct an investigation to describe
and classify different kinds of materials by their
observable properties.

2.PS1-2 Analyze data obtained from testing different
materials to determine which materials have the
properties that are best suited for an intended purpose.
2-PS1-3 Make observations to construct an
evidence-based account of how an object made of a
small set of pieces can be disassembled and made into a
new object.

K-2-ETS1-1 Ask questions, make observations, and
gather information about a situation people want to
change to define a simple problem that can be solved
through the development of a new or improved object or
tool.

Content Standards: NGSS

2-PS1-4 C an with that some
change caused by heating or cooling can be reversed and
some cannot.

2-L.52-1 Plan and conduct an investigation to determine if
plants need sunlight and water to grow

2:-L.52-2 Develop a simple model that mimics the function of
an animal in dispersing seeds or pollinating plants.*
2-LS4-1 Make observations of plants and animals to
compare the diversity of life in different habitats.

2-ESS2-3 Obtain information to identify where water is found
on Earth and that it can be solid or liquid.

K-2 ETS1-2 Develop a simple sketch, drawing, or physical
model to illustrate how the shape of an object helps it
function as needed to solve a problem.

nten rds: R
2.PS1-4. Construct an argument with evidence that some
changes caused by heating or cooling can be reversed and
some cannot.

2.L.S4-1. Make observations of plants and animals to compare
the diversity of life in different habitats.

2.ESS2-3. Obtain information to identify where water is found
on Earth and that it can be solid or liquid.

Essential Question: How do we prevent
wind or water from changing the land?

Essential Question: How do the systems
we live in help us find our identity?

Content Standards: NGSS

2-ESS1-1 Use information from several sources to
provide evidence that Earth events can occur
quickly or slowly

2-ESS2-1 Compare multiple solutions designed to
slow or prevent wind or water from changing the
shape of the land.*

2-ESS2-2 Develop a model to represent the
shapes and kinds of land and bodies of water in
an area.

K-2-ETS1-3 Analyze data from tests of two objects
designed to solve the same problem to compare
the strengths and

weaknesses of how each performs.

Writing Standards W.2.2 - Informative Lab Report

Writing Standards - W2.1 Opinion (Petition)

Writing Standards - W2.3 Narrative (Animal

Universal Theme

Social Justice Standards - Identity

ID.K-2.1 1 know and like who | am and can talk about
my family and myself and name some of my group
identities.

ID.K-2.2 | can talk about interesting and healthy ways
that some people who share my

group identities live their lives.

ID.K-2.3 | know that all my group identities are part of
me—but that | am always ALL me.

ID.K-2.4 | can feel good about myself without being
mean or making other people feel

ID.K-2.5 | see that the way my family and | do things is
both the same as and different from how other people
do things, and | am interested in both.

Writing Standards W2.2- Informative(Essay)

Writing Standards - W2.1- Opinion (Personal

W.2.5W.2.7 W.2.8 W25 W25 Al i) Essay) W2.5; W2.8; W.2.4; W2.10;
W.2.4 W.2.10 - W2. W2.10 W2.5 W2.6 W2.8 W2.4 W.2.10 WszZ zvzw72 \%2.8
- , FIE - ” = - - —
- | Reading Standards - Informational Texts |G| [ 5| ~Reading Standards - nformational Texts |2 [ =|  Reading Standards - Literary Texts | # |~ | Reading Standards - Informational Texts |2 | = | Reading Standards - Literary Texts |2

Essential Question: How can we build a strong
community of learners that focuses on the
common good and governs itself equitably?

Essential Question:How has present day
Kennewick been shaped by the past
(people and events)?

Essential Question: How does government
work in my community?

Essential Question: How do community members
meet their needs and wants in our economic system?

Essential Question: How does where we live
impact how we live in our community?

c1: key ideals and
including those in the
other foundational documents.

C1.21,C1.22

C4:Understands civic involvement C4.2.1,C4.2.2,C4.2.3,C4.2.4

H2: Understands and analyzes causal factors that have shaped major
events in history H2.2.2

Social Studies Skills:

$S81: Uses critical reasoning skills to analyze and evaluate claims.
§881.22

$8S2: Uses inquiry-based research. $552.2.3

$§S83: Deliberates public issues. $553.2.1, $553.2.2, $583.2.3

Social Justice:AC.K-2.19 | will speak up or do something if people are
being unfair, even if my friends

do not.

AC.K-2.20 | will join with classmates to make our

classroom fair for everyone.

of the united states,
C

of and

H1: Understands historical chronology
H1.21,H1.22, H1.23

H2: Understands and analyzes causal factors that have shaped major events in
history. H2.2.1

H3: of historical

that there and

Htiple
tipl

events.
H3.2.1, H.3.2.2, H3.2.3 Compare different accounts of the same historical event(s).

WA SS Content Standards:
C1: Understands key ideals and principles of the united states, including
those in the other
foundational documents. C1.2.3, C1.2.4
c2: the purpose,

and functions of governments,

Hd: Understands how historical events Inform analysis of Issues and

events.

H4.2:1, H4.2.2, H4.2.3 Evaluate sources by distingulshing between fact and opinion.
Soclal Studies Skills:

§581: Uses critcal reasoning skills to analyze and evaluate claims. $551.2.1,
§5512.3

§552: Uses Inquiry-based research. §552.21, §52.2.2

§554: Creates a product that uses soclal studies content to support a claim and
presents the product that meaningfully communicates with a key audience. $554.2.1
Soclal Justice ID.K-2.4 1 can feel good about myself without

being mean or making other people feel

bad,

10.K-2.5 | see that the way my family and | do
things Is both the same as and different
from how other people do things, and |

am Interested In both.

laws, and political systems. C2.2.1, C2.2.2

WA SS Content Standards:

E1: Understands that people have to make choices between wants and
needs and evaluate the outcomes of those choices. E1.2.1, E1.2.2, E1.2.3
E2: Understands the components of an economic system E2.2.1, E2.2.2
E3: Understands the government's role in the economy E3.2.2

E4: Understands the economic issues and problems that all societies face.
E4.21

G1: the physical and location of places,

C3: Understands the purpose and of tribal and
relationships and U.S. foreign policy. C3.2.1, C3.2.2

E3: Understands the government's role in the economy. E3.2.1
Social Studies Skills:

$881: Uses critical reasoning skills to analyze and evaluate claims.
§881.2.2

$882: Uses inquiry-based research. $552.2.3

$883: Deliberates public issues. SS53.2.1

JU.K-2.12 | know when people are treated

unfairly.
JU.K-2.13 I know some true stories about how
people have been treated badly because

regions, and spatial patterns on the Earth's surface. G1.2.1, 6.1.2.2, 6.1.2.3,
G124

G3: Understands the geographic context of global issues and events.
G3.21,63.22,G3.2.3

Social Studies Skills:

$8S2: Uses inquiry-based research. $552.2.4, $§82.2.5

$§583: Deliberates public issues.$583.2.1

Social Justice: JU.K-2.12 | know when people are treated

unfairly.

AC.K-2.16 | care about those who are treated

unfairly.

Writing Standards - W.2.1 Opinion-Essay
W.2.5 W.2.7 W.2.8 W.2.4 W.2.10

Writing Standards - W2.3 Narrative - Realistic
Fiction
W2.3 W2.5 W3.8 W2.4 W2.10

| of their group identities, and | don't like

Writing Standards - W3.2 Information
Brochure

W.22W.2.5 W2.6 W2.8 W2.4; W2.10 I

WA SS Content Standards:

G1: the physical and location of places,
regions, and spatial patterns on the Earth's surface. G1.2.1, G1.2.2,,
6.1236.1.25

G2: human
G2.2.2,62.2.3,G2.2.4,62.25
Social Studies Skills:

$882: Uses inquiry-based research. $852.2.1, $882.2.2

$584: Creates a product that uses social studies content to support a
claim and presents the product that meaningfully communicates with a
key audience. $554.2.3

with the G224,

Social Justice:JU.K-2.12 | know when people are treated unfairly.
AC.K-2.16 | care about those who are treated

unfairly.

DLK-2.7 | can describe some ways that | am similar to and different from
people who share my identities and those who have

other identities.

DIK-2.8 | want to know about other people and

how our lives and experiences are the

same and different.

Writing Standards - W3.3 - Narrative
Nonfiction
W2.3 W2.5W2.7 W2.4 W2.10

Writing Standards - W3.1 - Informative- Report
W2.2 W2.5 W2.6 W2.4 W2.10

B
N

Reading Standards - Literary Texts-

Reading Standards - Literary Texts

2.1

wl
&

(x4t}

. . A
7 Readmg Standards'l‘lterary Texts & | 5 | Reading Standards - informational Texts



o
Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

Unit1-ELA & SC
Organisms & Organization

ssential Question: How do we design better
products to solve simple problems?

Unit 2 ELA & SC:

Essential Question: What kinds of solutions can
help plants meet their needs?

Unit 3- ELA & SC:

Unit 4- ELA & SC:

Unit 5- ELA & Universal Theme:
Authors Study- Pat Mora

2.PS1-1 Plan and conduct an investigation to describe
and classify different kinds of materials by their
observable properties.

2.PS1-2 Analyze data obtained from testing different
materials to determine which materials have the
properties that are best suited for an intended purpose.
2-PS1-3 Make observations to construct an
evidence-based account of how an object made of a
small set of pieces can be disassembled and made into a
new object.

K-2-ETS1-1 Ask questions, make observations, and
gather information about a situation people want to
change to define a simple problem that can be solved
through the development of a new or improved object or
tool.

Essential Question: How do plants and animals
live together in diverse habitats?

Content Standards: NGSS

2-PS1-4 C anarg with evid that some
change caused by heating or cooling can be reversed and
some cannot.

2-L.52-1 Plan and conduct an investigation to determine if
plants need sunlight and water to grow

2:-L.52-2 Develop a simple model that mimics the function of
an animal in dispersing seeds or pollinating plants.*
2-LS4-1 Make observations of plants and animals to
compare the diversity of life in different habitats.

2-ESS2-3 Obtain information to identify where water is found
on Earth and that it can be solid or liquid.

K-2 ETS1-2 Develop a simple sketch, drawing, or physical
model to illustrate how the shape of an object helps it
function as needed to solve a problem.

ntent Standards: NGSS:
2.PS1-4. Construct an argument with evidence that some
changes caused by heating or cooling can be reversed and
some cannot.
2.L.S4-1. Make observations of plants and animals to compare
the diversity of life in different habitats.
2.ESS2-3. Obtain information to identify where water is found
on Earth and that it can be solid or liquid.

Essential Question: How do we prevent
wind or water from changing the land?

Essential Question: How do the systems
we live in help us find our identity?

Content Standards: NGSS

2-ESS1-1 Use information from several sources to
provide evidence that Earth events can occur
quickly or slowly

2-ESS2-1 Compare multiple solutions designed to
slow or prevent wind or water from changing the
shape of the land.*

2-ESS2-2 Develop a model to represent the
shapes and kinds of land and bodies of water in
an area.

K-2-ETS1-3 Analyze data from tests of two objects
designed to solve the same problem to compare
the strengths and

Universal Theme

Social Justice Standards - Identity

ID.K-2.1 1 know and like who | am and can talk about
my family and myself and name some of my group
identities.

ID.K-2.2 | can talk about interesting and healthy ways
that some people who share my

group identities live their lives.

ID.K-2.3 | know that all my group identities are part of
me—but that | am always ALL me.

ID.K-2.4 | can feel good about myself without being
mean or making other people feel

ID.K-2.5 | see that the way my family and | do things is
both the same as and different from how other people
do things, and | am interested in both.

weaknesses of how each performs.

Writing Standards W.2.2 - Informative Lab Report

Writing Standards - W2.1 Opinion (Petition)

Writing Standards - W2.3 Narrative (Animal

Writing Standards W2.2- Informative(Essay)

Writing Standards - W2.1- Opinion (Personal

W.2.5W.2.7 W.2.8 W25 W25 Al i) Essay) W2.5; W2.8; W.2.4; W2.10;
W.2.4 W.2.10 - W2. W2.10 W2.5 W2.6 W2.8 W2.4 W.2.10 W%VSZ XVZV\ZZ :\:)2'8
- , FIE - ” ] - - —
- | Reading Standards - Informational Texts |G| [ 5| ~Reading Standards - nformational Texts |2 [ =|  Reading Standards - Literary Texts | # |~ | Reading Standards - Informational Texts |2 | = | Reading Standards - Literary Texts |2

Essential Question: How can we build a strong
community of learners that focuses on the
common good and governs itself equitably?

Essential Question:How has present day
Kennewick been shaped by the past
(people and events)?

c1: key ideals and
including those in the

of the unltod states,

of and

H1: Understands historical chronology

H1.2.4,H1.22, H1.2.3

H2: undmmm and analyzes causal factors that have shaped major events In
history. H

" ¢ hictarleal

Essential Question: How does government
work in my community?

Essential Question: How do community members
meet their needs and wants in our economic system?

Essential Question: How does where we live
impact how we live in our community?

WA SS Content Standards:

C1: Understands key Idnlt and principles of the united smos lncludlng
thaea in

WA SS Content Standards:
E1: Understands that people have to make choices between wants and
needs and ovalum the outcomes of those choices. E1.2.1, E1.2.2, E1.2.3

WA SS Content Standards:
G1: the physical and location of places,
regions, and spatial patterns on the Earth's surface. G1.2.1, G1.2.2,,

E2: Und the components of an economic system E2.2.1, E2.2.2

6.1236.1.25

other
C1.21,C1.22
C4:Understands civic i
H2: Understands and aj
events in history H2.2.2
Social Studies Skills:
$851: Uses critical rea:
§881.22

$882: Uses inquiry-bas
$§883: Deliberates publl
Social Justice:AC.K-2.1
being unfair, even if my|

Green reflects W

nat will be taught in Spanish
There is a plan to address ALL the Science and

G224,

$852.2.2
les content to support a
lly communicates with a

reated unfairly.

ir to and different from
ve

formative- Report

W2.10

:%K;.IO 1 will join witl
classroom fair for every
Language Arts standards across the year.
W.2.5 W. TrocTaTe WL WES WEWE
IJ_ W2.3 W2.5 W3.8 W2.4 W2.10 | W22W25 W26 W28 W24 W20 | W2.3 W2.5W2.7W2.4 W2.10 [
= | Reading Standards - Literary Texts- E; Reading Standards - Literary Texts F' X § ~| Reading Standards - Literary Texts ﬁ ~ | Reading Standards - informational Texts




e
Sample Yearlong Biliteracy Map — 2nd Grade 60/40

_—
Unit1-ELA & SC Unit 2 ELA & SC: Unit 3- ELA & SC: | Unit 4- ELA & SC: Unit 5- ELA & Universal Theme:
Organisms & Organization Authors Study- Pat Mora

ential Question: How do we design better ||Essential Question: What kinds of solutions can $ial O J.Essenﬂa&uﬂnn'_unmdo the systems

“**'s  Blue reflects what will be taught in English ot

How dn nlante and

1-1 Plan and c¢

izi o There is a plan to address ALL the Social Science ks
and Language Arts standards across the year. L.
== *  Math is also taught in English and has its own  &uies.
_ma b R L 1 —" =

Essential Question: How can we build a strong | |E. " e

H ssential Question:How has presentday | ————————— . . Essential Question: How does where we live
community of learners that focuses on the Kennewick been shaped by the past Essential Question: How does government L impact how v?e live in our community?
common good and governs itself equitably? (people and events)? work in my community? meet their needs and wants in our economic system?

H1: Understands historical chronology WA SS Content Standards: Z‘Tssmm—m and location of places,

c1: key ideals and of the united states, :;3“'";:‘1;:“:"‘;: iy A - WA SS Content Standards: E1: Understands that people have to make choices between wants and ng‘!ons andspatil ppamms on the Earth's surface. 61.2.1 Gr 22,
including those in the of c and || igtory. Ha24 e » shape meforave 1 Undarstands ey idals and princpls of th united state,including needs and mmm the outcomes of those choices. E1.21, E12.2,E123 || 64236425 SOy
other M that the - ¢ hissarinat | | thaea in tha E2: Und the compon: of an economic system E2.2.1, 2.2.2 . ik sl G224,
€1.24,0122
C4:Understands civic i

=== ® Qreen reflects what will be taught in Spanish &

$851: Uses critical rea:

585122 reated unfairly.
$882: Uses inquiry-bas

=zt o There is a plan to address ALL the Science and e

=== Language Arts standards across the year.

IJ_ W2.3 W2.5 W3.8 W2.4 W2.10 | W22W25 W26 W28 W24 W20 | W2.3 W2.5W2.7W2.4 W2.10 [
= | Reading Standards - Literary Texts- | 2| < || Reading Standards - Licrary 1ets | 2|

. . A
7 Readmg Standards'l‘lterary Texts & | 5 | Reading Standards - informational Texts
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Biliteracy Map Scavenger Hunt

* How does the biliteracy map reflect
the program language and content
allocation plan?

* Look at the literacy standards in the

first Spanish unit and the first English
unit. What do you notice?

i |l’|"l\ll
qy
www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

Unit 1- ELA & SC
Organisms & Organization

ssential Question: How do we design better
roducts to solve simple problems?

Unit 2 ELA & SC:

ntial Question: What kinds of solutions can
plants meet their needs?

Unit 3- ELA & SC:

Unit 4- ELA & SC:

Unit 5- ELA & Universal Theme:
Authors Study- Pat Mora

Essential Question: How do plants and animals
live together in diverse habitats?

2-PS1-1 Plan and conduct an investigation to describe
and classify different kinds of materials by their
observable properties.

2-PS1-2 Analyze data obtained from testing different
materials to determine which materials have the
properties that are best suited for an intended purpose.
2-PS1-3 Make observations to construct an
evidence-based account of how an object made of a
small set of pieces can be disassembled and made into a
new object.

K-2-ETS1-1 Ask questions, make observations, and
gather information about a situation people want to
change to define a simple problem that can be solved
through the development of a new or improved object or
tool.

nt Standards: NGSS

Essential Question: How do we prevent
wind or water from changing the land?

-4 Ci an with that some
e caused by heating or cooling can be reversed and
cannot.
1 Plan and conduct an investigation to determine if
need sunlight and water to grow
-2 Develop a simple model that mimics the function of
imal in dispersing seeds or pollinating plants.*
1 Make observations of plants and animals to
re the diversity of life in different habitats.
2-3 Obtain information to identify where water is found
rth and that it can be solid or liquid.
$1-2 Develop a simple sketch, drawing, or physical
| to illustrate how the shape of an object helps it
lon as needed to solve a problem.

ntent Standards: NGSS:
2.PS1-4. Construct an argument with evidence that some
changes caused by heating or cooling can be reversed and
some cannot.

2.L.S4-1. Make observations of plants and animals to compare
the diversity of life in different habitats.

2.ESS2-3. Obtain information to identify where water is found
on Earth and that it can be solid or liquid.

Content Standards: NGSS

2-ESS1-1 Use information from several sources to
provide evidence that Earth events can occur
quickly or slowly

2-ESS2-1 Compare multiple solutions designed to
slow or prevent wind or water from changing the
shape of the land.*

2-ESS2-2 Develop a model to represent the
shapes and kinds of land and bodies of water in
an area.

K-2-ETS1-3 Analyze data from tests of two objects
designed to solve the same problem to compare
the strengths and

weaknesses of how each performs.

riting Standards W.2.2 - Informative Lab Report
W.2.5W.2.7 W.2.8

iting Standards - W2.1 Opinion (Petition)

Writing Standards - W2.3 Narrative (Animal

Essential Question: How do the systems
we live in help us find our identity?

1D

D

1D

Social Justice Standards - Identity

ID.K-2.1 1 know and like who | am and can talk about
my family and myself and name some of my group
identities.

ID.K-2.2 | can talk about interesting and healthy ways
that some people who share my

group identities live their lives.

me—but that | am always ALL me.
mean or making other people feel

both the same as and different from how other people
do things, and | am interested in both.

.K-2.3 | know that all my group identities are part of
.K-2.4 | can feel good about myself without being

.K-2.5 | see that the way my family and | do things is

Writing Standards W2.2- Informative(Essay)

Writing Standards - W2.1- Opinion (Personal

W.2.4 W.2.10
o Reading Standards - Informational Texts

(A

Essential Question: How can we build a strong
community of learners that focuses on the
common good and governs itself equitably?

c1: key ideals and
including those in the of
other foundational documents.
C1.21,C1.22

C4:Understands civic involvement C4.2.1,C4.2.2,C4.2.3,C4.2.4

H2: Understands and analyzes causal factors that have shaped major
events in history H2.2.2

Social Studies Skills:

$S81: Uses critical reasoning skills to analyze and evaluate claims.
§881.22

$8S2: Uses inquiry-based research. $552.2.3

$§883: Deliberates public issues. $553.2.1, $583.2.2, $5§83.2.3

Social Justice:AC.K-2.19 | will speak up or do something if people are
being unfair, even if my friends

do not.

AC.K-2.20 | will join with classmates to make our

classroom fair for everyone.

of the united states,
C and

W2.5W2.8 Perspective) Essay) W2.5; W2.8; W.2.4; W2.10;
W2. W2.10 W2.5 W2.6 W2.8 W2.4 W.2.10 WEI‘VSZ XVZV\ZZ ‘%2'8
Reading St::gzrd;{zlzf:g;ﬁom' fexts 25 Reading Standards - Literary Texts | # | Reading Standards - Informational Texts | 2 = | Reading Standards - Literary Texts |
. . A N 0 b N[ Nl H
Bl 2l RL2.3; RL.2.5; RL2.9 IF: RI2.2; RI2.6; RI2.8 3|2|  RL22RL24RL2GRLZT Y
Unit 2 SLA & SS: Unit 3- SLA & SS Unit 4- SLA & SS Unit 4- SLA & SS T
tial Question:How has present day o q Essential Question: How does wh li
. i jon: Essential Question: How do community members AL LGNV O
wick been shaped by the past Essential Question: How does government impact how we live in our community?
i i i ?
o and events)? work in my community? meet their needs and wants in our economic system -
onten naaras:
zmz:wdc-l chronology WA SS Content Standards: m and location of places,
inds and analyzes causal factors that have shaped major events In WA SS Content Standards: Ed: Understands that people have to make choices between wants and regions, and spatial patterns on the Earth's surface. 61.2.1, 61.2.2.,
1 C1: Understands key ideals and principles of the united states, including  [| needs and evaluate the outcomes of those choices. E1.2.4, E1.22,E1.23 |1 61236125
inds that there are multiple perspectives and Interpretations of historical :ﬁos; l:‘ thnl : : olc D and other Z 3:::::3: m: ::’;"Pr:'r:.";::: ;"‘ I'::’;‘::‘g'::g:;’é‘f:;‘ E222 G2: human with the 6224,
.2, H3.2.3 Compare different accounts of the same historical event(s). cozu;“ — m;:':u:”“ “organization, and functions of governments, || E4: Understands the economic issues and problems that all societies face. g::lj;:dz:" g:llfs‘, 6228

inds how historical events Inform analysls of Issues and

2, H4.2.3 Evaluate sources by distinguishing between fact and opinion.
Skills:
critical reasoning skills to analyze and evaluate claims. $881.2.1,

Inquiry-based research. $552.2.1, $552.2.2
a product that uses soclal studies content to support a claim and
juct that meaningfully communicates with a key audience. $§54.2.1
ce 1D.K-2.4 | can feel good about myself without
or making other people feel

that the way my family and | do
the same as and different

er people do things, and |

d In both.

laws, and political systems. C'2,2,1. Cc222

Ed21

G1: the physical and location of places,

C3: Understands the purpose and of tribal and
relationships and U.S. foreign policy. C3.2.1, C3.2.2

E3: Understands the government's role in the economy. E3.2.1
Social Studies Skills:

$881: Uses critical reasoning skills to analyze and evaluate claims.
§881.22

$882: Uses inquiry-based research. $552.2.3

$883: Deliberates public issues. SS53.2.1

JU.K-2.12 | know when people are treated
unfairly.

JU.K-2.13 I know some true stories about how
people have been treated badly because

Writing Standards - W.2.1 Opinion-Essay
W.2.5 W.2.7 W.2.8 W.2.4 W.2.10

of their group identities, and | don't like

regions, and spatial patterns on the Earth's surface. G1.2.1, 6.1.2.2, 6.1.2.3,
G124

G3: Understands the geographic context of global issues and events.
G3.21,63.22,G3.2.3

Social Studies Skills:

$8S2: Uses inquiry-based research. $552.2.4, $§82.2.5

$§583: Deliberates public issues.$583.2.1

Social Justice: JU.K-2.12 | know when people are treated

unfairly.

unfai
DIK-:

AC.K-2.16 | care about those who are treated
unfairly.

how

same and different.

Standards - W2.3 Narrative - Realistic
Fiction
W2.3 W2.5 W3.8 W2.4 W2.10

7 | Reading Standards - Literary Texts-

T

Writing Standards - W3.2 Information
Brochure
W.22W.2.5 W2.6 W2.8 W2.4; W2.10

$882: Uses inquiry-based research. $852.2.1, $882.2.2

$584: Creates a product that uses social studies content to support a
claim and presents the product that meaningfully communicates with a
key audience. $554.2.3

Social Justice:JU.K-2.12 | know when people are treated unfairly.
AC.K-2.16 | care about those who are treated

people who share my identities and those who have
other identities.
DIK-281

2.7 | can describe some ways that | am similar to and different from

to know about other people and
our lives and experiences are the

Writing Standards - W3.3 - Narrative
Nonfiction
W2.3 W2.5W2.7 W2.4 W2.10

Writing Standards - W3.1 - Informative- Report

W22 W2.5 W2.6 W2.4 W2.10

Reading Standards - Literary Texts
RL.22RL24RL 2.9

oLz

Reading Standards - informational Texts
RI.22RI2.4RI 2.5RI 2.6

Reading Standards - Literary Texts
RL2.3RL 2.6

L2.1
oLz

| oLz

I RI.2.1

RIL.2.1

Reading Standards - informational Texts
RI2.3RI2.5RI2.7RI 2.8

&zm |
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Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

Unit 1- ELA & SC
Organisms & Organization

ssential Question: How do we design better
roducts to solve simple problems?

Unit 2 ELA & SC:

Unit 3- ELA & SC:

ntial Question: What kinds of solutions can

plants meet their needs?

Unit 4- ELA & SC:

Unit 5- ELA & Universal Theme:
Authors Study- Pat Mora

Essential Question: How do plants and animals
live together in diverse habitats?

2-PS1-1 Plan and conduct an investigation to describe
and classify different kinds of materials by their
observable properties.

2-PS1-2 Analyze data obtained from testing different
materials to determine which materials have the
properties that are best suited for an intended purpose.
2-PS1-3 Make observations to construct an
evidence-based account of how an object made of a
small set of pieces can be disassembled and made into a
new object.

K-2-ETS1-1 Ask questions, make observations, and
gather information about a situation people want to
change to define a simple problem that can be solved
through the development of a new or improved object or
tool.

nt Standards: NGSS

-4 C anarg with

that some

e caused by heating or cooling can be reversed and

cannot.

1 Plan and conduct an investigation to determine if

need sunlight and water to grow

-2 Develop a simple model that mimics the function of

imal in dispersing seeds or pollinating plants.*
1 Make observations of plants and animals to
re the diversity of life in different habitats.

2-3 Obtain information to identify where water is found

rth and that it can be solid or liquid.

$1-2 Develop a simple sketch, drawing, or physical

| to illustrate how the shape of an object helps it
lon as needed to solve a problem.

ntent Standards: NGSS:
2.PS1-4. Construct an argument with evidence that some
changes caused by heating or cooling can be reversed and
some cannot.
2.L.S4-1. Make observations of plants and animals to compare
the diversity of life in different habitats.
2.ESS2-3. Obtain information to identify where water is found
on Earth and that it can be solid or liquid.

Essential Question: How do we prevent
wind or water from changing the land?

Essential Question: How do the systems
we live in help us find our identity?

Content Standards: NGSS

2-ESS1-1 Use information from several sources to
provide evidence that Earth events can occur
quickly or slowly

2-ESS2-1 Compare multiple solutions designed to
slow or prevent wind or water from changing the
shape of the land.*

2-ESS2-2 Develop a model to represent the
shapes and kinds of land and bodies of water in
an area.

K-2-ETS1-3 Analyze data from tests of two objects
designed to solve the same problem to compare
the strengths and

riting Standards W.2.2 - Informative Lab Report

iting Standards - W2.1 Opinion (Petition)

Writing Standards - W2.3 Narrative (Animal

weaknesses of how each performs.

Universal Theme

Social Justice Standards - Identity

ID.K-2.1 1 know and like who | am and can talk about
my family and myself and name some of my group
identities.

ID.K-2.2 | can talk about interesting and healthy ways
that some people who share my

group identities live their lives.

ID.K-2.3 | know that all my group identities are part of
me—but that | am always ALL me.

ID.K-2.4 | can feel good about myself without being
mean or making other people feel

ID.K-2.5 | see that the way my family and | do things is
both the same as and different from how other people
do things, and | am interested in both.

Writing Standards W2.2- Informative(Essay)

Writing Standards - W2.1- Opinion (Personal

W.2.5W.2.7 W.2.8 W2.5W2.8 Perspective) Essay) W2.5; W2.8; W.2.4; W2.10;
W.2.4 W.2.10 W2. W2.10 W2.5W2.6 W2.8 W2.4 W.2.10 W%I‘VSZ XVZVJZ ‘%2'8 /

- | Reading Standards - Informational Texts ;g Reading Standards - Informational Texts 12 || =]  Reading Standards - Literary Texts £ 1| | Reading Standards - Informational Texts |2 | = | Reading Standards - Literary Texts |2

Ri23; Ri24; Ri2.T Sl RL2.3; RL.2.5; RL2.9 IE RI2.2; RI2.6; RI2.8 al3| RL22;RL24;RL26;RL27 B

o
Unit 2 SLA & SS: Unit 3- SLA & SS Unit 4- SLA & SS Unit 4- SLA & SS
Essential Question: How can we buq o o .. o . .
community of learners that focuseson @ O W t O E
common good and governs itself equi p I n I O n rl I n g p I n I O n S S ay
Cc1: key ideals lnd. of the united °
including those in the Declaration of Independence, Con . L t t F . R L 2 1 2 3 2 5 2 7 2 1 O
o iterary Text Focus: 1,2.3,2.5,2.7. 2.
C4:Understands civic involvement C4.2.1,C4.2.2, C4.2.3
H2: Understands and analyzes causal factors that have
events in history H2.2.2 L4 L L
Social Studies Skills:
el s ® Al texts for readin g dn d writin gre late to the
§881.2.2
$8S2: Uses inquiry-based research. $552.2.3
$883: Deliberates public issues. $§83.2.1, $§83.2.2, S 0 o 0
Social Justice:AC.K-2.19 | will speak up or do something
social studies topic
do not.
AC.K-2.20 | will join with classmates to make our
e L I Inboth. IJ people have been treated badly because same and different.
- — of their group identities, and | don't like . )
wmm\lgvgtgn\fva;(;sv.vvglé1W02pi:i‘\)lc-2Es1i)ay Standards -F\Ii\gi.jnNarratlve -l Writing Standards - W3.2 Information Writing Stan(:‘aggzc'tyzi's AL Writing Standards - W3.1 - Informative- Report
2. 2.7 W.2. £ 4 Brochure W2.2 W2.5 W2.6 W2.4 W2.10
W23 W2.5 W3.8 W2.4 W2.10 W.22W.25 W2.6W2.8 W2.4: W2.10 W2.3 W2.5W2.7W2.4 W2.10 .

= | Reading Standards - Literary Texts- | £ -l a 2l- I BT 2 . : 2
3 gRL 2 3RL25RL 2 7y E Readlai Sétazn;::trgs4 'liult-erzar; Texts E _ [[Reading Standards - nomationa Texs ; ﬁ Reading Standards - Literary Texts E 5 Reading Standards - informational Texts 5
E e 3 42 RLZARL 2 HE R12.2 RI24 RI 25 RI 2.6 & S s|lz| R23Ri25RI27RI28 |7




.
Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

Unit 1- ELA & SC
Organisms & Organization

oM *  Informational Writing — Lab Report
omemmece 8o |nformational Text Focus: Rl 2. 1, 2.2, 2.5,

observable properties.
2-PS1-2 Analyze data obtained from testing different

materials to determine which materials have the
properties that are best suited for an intended purpose. 2 9 2 1 O
2-PS1-3 Make observations to construct an (] ’ []

evidence-based account of how an object made of a
small set of pieces can be disassembled and made into a
new object.

K-2-ETS1-1 Ask questions, make observations, and o A” teXtS for reading and Writing relate to the

gather information about a situation people want to
change to define a simple problem that can be solved
through the development of a new or improved object or

science topic

riting Standards W.2.2 - Informative Lab Report
W.2.5W.2.7 W.2.8

W 2 4 W 2 10 WZ. WZ.IU I I WEZIOWZUWZO WZH W.LTU ” W2.4: W2 10 | | I
- Reading Standards - Informational Texts g Reading Standards - Informational Texts s x Reading Standards - Literary Texts 2 | Reading Standards - Informational Texts | 2 = | Reading Standards - Literary Texts |
- .3; .4, 5 b H . . N N Nl H
z RI2.2; RI2.5; RI2.9 3 Ri23; Ri24; Ri2.T a2 RL2.3; RL.2.5; RL2.9 3|2 RI2.2; RI2.6; RI2.8 2|2|  RLZRL24RLERL2T Y
Unit 2 SLA & SS: Unit 3- SLA & §S Unit 4- SLA & SS Unit 4-SLA & SS

e Opinion Writing — Opinion Essay
sl === e | jterary Text Focus: RL 2.1, 2.3, 2.5, 2.7. 2.10

C4:Understands civic involvement C4.2.1,C4.2.2, C4.2.3
H2: Understands and analyzes causal factors that have
events in history H2.2.2

B ® All texts for reading and writing relate to the

§881.22

$8S2: Uses inquiry-based research. $552.2.3

$§883: Deliberates public issues. $553.2.1, $553.2.2, S§
Social Justice:AC.K-2.19 | will speak up or do something

social studies to P IC

AC.K-2.20 | will join with classmates to make our

 — — o -  —
Writin‘?v gtgn‘fva;sv'vvg'é'bv O;Ti‘w-zEj;ay Standards -Fvi\gi.jnNarrative - Realistic Writing Stan daBr r“:c;]‘frjz nformation Writing Stan(:‘aorgzc-t?lzg.?s - Narrative Writing v‘:‘;a; dv?,rzd; szvébv 2“ ‘:W;%e' Report
W2.3 W2.5 W3.8 W2.4 W2.10 W22W25 W2.6 W28 W2.4; W2.10 W2.3 W2.5 W2.7 W2.4 W2.10 Com
2 | 42 REEAREE 33 RI2.2RI 2.4 R 25 RI 2.6 & SRS J°[z RI23RI25RI27RI28 |7




Biliteracy Map Scavenger Hunt

* How does the biliteracy map reflect
the program language and content
allocation plan?

* Look at the literacy standards in the
first Spanish unit and the first English
unit. What do you notice?

* What do you notice about the focus of
each unit across the year? ’"?

A
www.TeachingForBiliteracy.com ‘



.
Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

Unit 1- ELA & SC
Organisms & Organization

products to solve simple problems?

Unit 2 ELA & SC:

Essential Question: What kinds of solutions can
help plants meet their needs?

2-PS1-1 Plan and con

and classify different

observable properties.

2.PS1-2 Analyze data

materials to determine

properties that are be:

2-P$S1-3 Make observ.

evidence-based account of how an object made of a
small set of pieces can be disassembled and made into a
new object.

K-2-ETS1-1 Ask questions, make observations, and
gather information about a situation people want to
change to define a simple problem that can be solved
through the development of a new or improved object or
tool.

2-L54-1 Make observations of plants and animals to
compare the diversity of life in different habitats.

2-ESS2-3 Obtain information to identify where water is found
on Earth and that it can be solid or liquid.

K-2 ET$1-2 Develop a simple sketch, drawing, or physical
model to illustrate how the shape of an object helps it
function as needed to solve a problem.

Unit 3- ELA & SC: Unit 4- ELA & SC: Unit 5- ELA & Universal Theme:
Authors Study- Pat Mora
Essential Question: How do plants and animals | |Essential Question: How do we prevent Essentfjal Question: How do the systems
live together in diverse habitats? wind or water from changing the land? we liv Ip us find our identity?
entity
m and can talk about
e some of my group
interesting and healthy ways
’ n jon N ere water Is foun shape Of the Iand.’ 0 share my
on Earth and that it can be solid or liquid. group id ive their lives.
2-ESS2-2 Develop a model to represent the ID.K-2.3 that all my group identities are part of

shapes and kinds of land and bodies of water in
an area.

K-2-ETS1-3 Analyze data from tests of two objects
designed to solve the same problem to compare
the strengths and

weaknesses of how each performs.

Writing Standards W.2.2 - Informative Lab Report

Writing Standards - W2.1 Opinion (Petition)

Writing Standards - W2.3 Narrative (Animal

me—butkhat | am always ALL me.

ID.K-2.4 | can feel good about myself without being
mean or making other people feel

ID.K-2.5 | see that the way my family and | do things is
both the same as and different from how other people
do things, and | am interested in both.

Writing Standards W2.2- Informative(Essay)

Writing Standards - W2.1- Opinion (Personal

W.2.5W.2.7 W.2.8 W2.5W2.8 Perspective) Essay) W2.5; W2.8; W.2.4; W2.10;
W2.4 W20 . W2. W2.10 W2.5W2.6 W2.8 W2.4 W.2.10 Wz\’i\fz z‘fz‘v;z ‘%2'8
. . w : . . . z :
< | Reading Standards - Informational Texts |5 | [ || Reading Standards - Informational Texts |2 | f = Reading Standards - Literary Texts | # || =| Reading Standards - Informational Texts |2 | = | Reading Standards - Literary Texts |2
z RI2.2; RI2.5; RI2.9 AE Ri23; Ri24; Ri2.T 3l(g RL23;RL25; RL29 2z RI2.2; RI2.6; RI2.8 a|2| RL22;RL24;RL26;RL27 %
— o

Unit 1-SLA & SS -

Unit 2 SLA & SS:

Unit 3- SLA & SS

Essential Question: How can we build a strong
community of learners that focuses on the
common good and governs itself equitably?

C1: Understands ke)
including those in ti
other foundational di
C1.21,C1.22
C4:Understands civi

H2: Understands an

events in history H2.

Social Studies Skills:

$S81: Uses critical reasoning skills to analyze and evaluate claims.
§881.22

$852: Uses inquiry-based research. $552.2.3

$§883: Deliberates public issues. $553.2.1, $553.2.2, $583.2.3

Social Justice:AC.K-2.19 | will speak up or do something if people are
being unfair, even if my friends

do not.

AC.K-2.20 | will join with classmates to make our

classroom fair for everyone.

Essential Question:How has present day
Kennewick been shaped by the past
eople and events)?

$551: Uses critical l.nlonmg ‘skills to analyze and evaluate claims. $581.2.1,

nqnlry-hnm research. $552.2.1, §§522.2
reates a product that uses soclal studies content to support a claim and
presents the product that meaningfully communicates with a key audience. $$54.21
Soclal Justice ID.K-2.4 | can feel good about myself without
being mean or making other people feel

bad.
10.K-2.5 | see that the way my family and | do
things Is both the same as and different
how other people do things, and |
am Interested In both.

Writing Standards - W.2.1 Opinion-Essay
W.2.5 W.2.7 W.2.8 W.2.4 W.2.10

Writing Standards - W2.3 Narrative - Realistic
Fiction
W2.3 W2.5 W3.8 W2.4 W2.10

Reading Standards - Literary Texts-
RL.23RL25RL 2.7

| RL.2.1

Essential Question: How does government
work in my community?

E3: Understands the government's role in the economy. E3.2.1
Social Studies Skills:

$881: Uses critical reasoning skills to analyze and evaluate claims.
§881.2.2

$882: Uses inquiry-based research. $552.2.3

$883: Deliberates public issues. SS53.2.1

JU.K-2.12 | know when people are treated
unfairly.

JU.K-2.13 I know some true stories about how
people have been treated badly because

of their group identities, and | don't like

Unit 4- SLA & SS

Unit 4-SLA & SS

Essential Question: How do community members
meet their needs and wants in our economic system?

G124

G3: Understands the geographic context of global issues and events.
63.21,63.22,63.23

Social Studies Skills:

$8S2: Uses inquiry-based research. $552.2.4, $§82.2.5

$§583: Deliberates public issues.$583.2.1

Social Justice: JU.K-2.12 | know when people are treated

unfairly.

AC.K-2.16 | care about those who are treated

unfairly.

Writing Standards - W3.2 Information
Brochure
W.22W.2.5 W2.6 W2.8 W2.4; W2.10

1} chmcumllcs and location of places,
the Earth's surface. G1.2.1, G1.2.2,

with the environment. G2.2.1,

search. $852.2.1, §852.2.2
that uses social studies content to support a
product that meaningfully communicates with a

DLK-2. 1 | can describe some ways that | am similar to and different from
people who share my identities and those who have

other identities.

DIK-2.8 | want to know about other people and

how our lives and experiences are the

same and different.

Writing Standards - W3.3 - Narrative
Nonfiction
W2.3 W2.5W2.7 W2.4 W2.10

Writing Standards - W3.1 - Informative- Report
W2.2 W2.5 W2.6 W2.4 W2.10

Reading Standards - Literary Texts
RL.22RL24RL 2.9

oL’z
RL.2.1

| oLz

I RI.2.1

Reading Standards - informational Texts
RI.22RI2.4RI 2.5RI 2.6

oLz

Reading Standards - Literary Texts
RL2.3RL 2.6

oLz

RL2..1

RIL.2.1

Reading Standards - informational Texts
RI2.3RI25RI2.7RI 2.8

&zm |




o
Sample Yearlong Biliteracy Map — 2nd Grade 60/40

mmiatc.. - The map is organized from concrete to abstract,
S building in rigor and complexity across the year
e Science and social studies topics are addressed
once. Each unit build on knowledge from the
SREEEREEE  previous unit.

through the development of a new or improy
tool.

mwesmime 22wl @ The Writing standards describe what students

e Will do with the content knowledge they

Unit 1-SLA & SS -

———  develop
st . The reading standards provide mentorship for
what students will be expected to write
=== * 1he focus of instruction for each language is
’ different, thus strategically planning for
25 W27 W28 Wad W biliteracy

% | Reading Standards - Literary
E'_ RL.23RL25RL27 ! ;l E' ” RLZZRLZ4RLZ2Y9 l_3||§_] RT.Z.Z RI2.4 RI 2.5 Rl 2.6 I =) I &ll RL 23RL26 ] - Iil RI23RI25RI27RI 2.8 I //2
[4 —_—

Content Standards: NG
2-PS1-1 Plan and cond




o
Key Characteristics of Biliteracy Maps

Map the entire year for each language —
with English and Spanish side-by-side

By mapping both program languages side
by side, redundancy is reduced

i |l’|"l\ll
qy
www.TeachingForBiliteracy.com



Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

Unit 2 ELA & SC:

ants meet their needs?

ial Question: What kinds of solutions can

Unit 3- ELA & SC:

Unit 4- ELA & SC:

Unit 5- ELA & Universal Theme:
Authors Study- Pat Mora

Essential Question: How do plants and animals
live together in diverse habitats?

Essential Question: How do we prevent
wind or water from changing the land?

Essential Question: How do the systems
we live in help us find our identity?

Standards--

Universal Theme

Social Justice Standards - Identity

ID.K-2.1 | know and like who | am and can talk about
my family and myself and name some of my group
identities.

ID.K-2.2 | can talk about interesting and healthy ways
that some people who share my

group identities live their lives.

1D.K-2.3 | know that all my group identities are part of
me—but that | am always ALL me.

ID.K-2.4 | can feel good about myself without being
mean or making other people feel

ID.K-2.5 | see that the way my family and I do things is

hath tha cama ac and diffarant fram haw athar nann|g

based
Sample

WA B> Lontent dtanaaras:

G1: the physical and location of places,
regions, and spatial patterns on the Earth's surface. G1.2.1, G1.2.2,,
61236125

with the G221,

G2: human
62.2.2,62.2.3, G2.24, G2.2.5
Social Studies Skills:

$882: Uses inquiry-based research. $552.2.1, $852.2.2

$854: Creates a product that uses social studies content to support a
claim and presents the product that meaningfully communicates with a
key audience. $554.2.3

Social Justice:JU.K-2.12 | know when people are treated unfairly.
AC.K-2.16 | care about those who are treated

unfairly.

DIK-2.7 | can describe some ways that | am similar to and different from
people who share my identities and those who have

other identities.

DLK-2.8 | want to know about other people and
how our lives and experiences are the

same and different.

Writing Standards - W3.1 - Informative- Report
W2.2 W2.5 W2.6 W2.4 W2.10

-PS1-1 Plan and conduct an investigation to describe T s Eiandai dards: NGSS
and classify different kinds of materials by their + Engish Language Ars Standards Ise information from several sources to
. « English Language Development Standards |
bbservable properties. * Gontent and Lteracy Big dess (dence that Earth events can occur
2-PS1-2 Analyze data obtained from testing different « Summalve Assessmen slowly
aterials to determine which materials have the B s listening and speaking nec:s.sr::::r.cumem instruction and lteracy development. pyl ‘ompare multiple solutions designed to
3 fopenies (ha( are bes' suited fof an intended purpose. « Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. 2 [ p N p g
2.PS1-: i Reading Comprehension Content Areainsmiction 3 |vent wind or water from changing the
PS1-3 Make observations to construct an SR A ’ D leland*
avidence-based account of how an object made of a I Comprshenals lienacy olfies taiadas src asdng . Ia:’gcga’ge comprehension 0 (=4 (O LELL
: - ’ aviors. :
small set of pieces can be disassembled and made into a 3 Obtain informati = S I S levelop a model to represent the
ew object. and that it can be so¥ " oray, bckgraa i, s nguage comprshensn | . Exparimenis 3 [1kinds of land and bodies of water in
.2-ETS1-1 Ask qu estions, make observations, and 2 Develop a simple sketch, drawing «  Comprehensive literacy routines, strategies writing behaviors. « Experiences %
gather information about a situation people want to ) illustrate how the shape of an objec| " 'r “ra: sackymind knowiise. ant resage sorprehension ® | Analyze data from tests of two objects
hange to define a simple problem tha;t can be sol\'/ed as needed to solve a problem. Sl b 3 » solve the same problem to compare
rough the development of a new or improved object or * Vocabulary background knowledge, syntax, and semantios 3 |hs and
ool. Summative Assessment (0]
" St d d W2.1 Opini Bridge - Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis, -?P B Of hOW eaCh performs.
- 1 - o lllustration Practice the new language (includes Phonolo .
riting Stan%avrds V‘XIZ.Z I;:Iormatlve Lab Report ng Standar v;z : Wz 8p|mon o o S ?:}:;%::) = g;n,r::,sgn;dymw tandards W2.2- Informative
2.5W.2.7 W.2.8 Dzt b : W2.5 W2.7 W2.8
W2. W2.10 ” W2.5W2.6 W2.8 W24W210 ” . . :
W.24 W.2.10 W2.4; W2.10
eading Standards - Informational Texts | @ | = Reading Standards - Literary Texts 2lle Readi §
Ells ™ || 5 | Reading Standards - Informational
RI2.3; RI2.4; RI2.7 NS 0 . NS
e 3l|2 il LT 3|2 RI2.2; RI2.6; RI2.8
Unit 2 SLA & SS: | Unit 3- SLA & SS Unit 4- SLA & SS
ssential Question: How can we build a strong ntial Question:How has present day I i
ommunity of learners that focuses on the ewick been shaped by S Essential Question: How do community
ommon good and governs itself equitably? ole and events)? G s meet their needs and wants in our economic s
* Spanish Language Dvelopmont Standards
* Coentand Lieracy Big deas
0 * Summatie Assesament n R
C1: Understands key ideals and principles of the united states, EAT 2 e o P e G T o e o E1: Understands that people have to make choices between wants and
including those in the of and ispeaking/faces saryjfod Q=L CElIE, ey Mods and evaluate the outcomes of those choices. E1.2.1, E1.2.2, E1.2.3
e fouidational dociranta? « Developed at the beginning of the unit and \guage or concepts are unit, 2 E2 the of an economic system E2.2.1, £22.2
124, €1.2.2 R e mmmm |coptant ArealigstucHon 3 | [ s: Understands the governments roleinthe economy E3.2.2
C4:Understands civic involvement C4.2.1, C4.2.2, C4.23, C4.2.4 . gohmp'rnanswe Iiteracy routins, sirategles and reading * ,‘;;*;m;;z‘;‘,’;‘;:;;’;me"ge‘ 2 g_ E4: Understands the economic issues and problems that all societies face.
H2: Understands and analyzes causal factors that have shaped major e . }“q“"g i 5 E424
events in history H2.2.2 By =S Gk L tice, and location of places,
Social Studies Skills: 0 G Dl e G * Exporiences % mglon:, and spatial patterns on the Earth's surface. G1.2.1, G.1.2.2, 6.1.2.3,
$SS1: Uses critical reasoning skills to analyze and evaluate claims. o ot Sk Aoy e tacear o NN g (-,3 u.mmmm the geographic context of global issues and events.
$551.2.2 B inquicyhiesed + Phonere Awareness, Ponis, Decoding, Encodng, 173 6321,63.2.2, 63.2.3
$8S2: Uses inquiry-based research. $552.2.3 a product that uses soclalstudles cor | OUOIRNY L e, and somantis g Social Studies Skills:
$883: Deliberates public issues. $553.2.1, $583.2.2, $583.2.3 s . @ $8S2: Uses inquiry-based research. $552.2.4, $852.2.5
Social Justice:AC.K-2.19 | will speak up or do something if people are e wibey e el ummative Assessmen 35 §553: Deliberates public issues.5553.2.1
being unfair, even if my friends et S aion T oo e - 3""""‘ B e R R BB
do not. jpos tiat tha vy my ':"“""' D o HTlw S e :'(‘; a.:rlzy.m 1 care about those who are treated
AC.K-2.20 | will join with classmates to make our both the same as and different Pragmatics =S
classroom fair for everyone. o poopla o thagt, s | unfairly.
- IJ people have been treated badly because
of their group identities, and | don't like ee .
iti o inion- -W2.3 Narrative - Realistic - - Writing Standards - W3.3 - Narrative
riting Standards - W.2.1 Opinion-Essay gSantarcs i Writing Standards - W3.2 Information 9 Nonficti
W25 W27 W28 W24 W.210 W23 W25 W38 W24 W20 orochure W23 W25 W21 W2 W2.10
' - - - = W.22W.2.5 W2.6 W2.8 W2.4; W2.10 - - : * .
a - 2 a 0
Reading Standards - Literary Texts- Reading Standards - Literary Texts | # TS —— 5| =| Reading Standards - Literary Texts E
N = i
RL23RL25RL 2.7 RL.22RL2.4RL 2.9 a5 R12.2 Rl 2.4 Rl 2.5 Rl 2.6 = g RL23RL 2.6 B
z 2. £ g .

K4t}

Reading Standards - informational Texts
RI23RI2.5RI2.7RI 2.8

RIL.2.1




I
Biliteracy Unit Framework

UnitoTh?:Z‘:t:ent Area Standards Re S O u rc e Pa C ket

e Spanish Language Arts Standards
e Spanish Language Development Standards Pa e 1 5
e Content and Literacy Big Ideas g
e Summative Assessment
Building Oracy, Background Knowledge: Language Comprehension _n
e Academic listening and speaking necessary for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. 2
Reading Comprehension Content Area Instruction 3
e Oracy, background knowledge, and language comprehension ~ Oracy background knowledge and m
. Comprehenswe literacy routines, strategies and reading language comprehension —
behaviors. .
e Inquiry <
Writing ¢ Investigations ¢))
e Oracy, background knowledge, and language comprehension e Experiments >
o Comprehensive literacy routines, strategies writing behaviors. e Experiences )
Foundational Skills and Fluency: Word Recognition »
e Oracy, background knowledge, and language comprehension CD
e Phoneme Awareness, Phonics, Decoding, Encoding, (l)
Orthography (7))
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment CD
-
Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis ~
e |llustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

www.ledlinngruiDIllteidLy.CLuUIIlI



I
Biliteracy Unit Framework

e Content Area Standards ReSO u rce Pa C kEt

e English Language Arts Standards
e English Language Development Standards
e Content and Literacy Big Ideas p . 1 5
e Summative Assessment
Building Oracy, Background Knowledge: Language Comprehension 'I'I
e Academic listening and speaking necessary for content instruction and literacy development.
e Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit. Q
Reading Comprehension : Content Area Instruction 3
. gracy, b:ckgroupd knowledge, and langgage c;omptr;-hensuon  Oracy, background knowledge, and m
. omprehensive iteracy routines, strategies and reading language comprehension —
behaviors. 3
e Inquiry <
Writing e Investigations ()
e Oracy, background knowledge, and language comprehension e Experiments >
e Comprehensive literacy routines, strategies writing behaviors. e Experiences 0
Foundational Skills and Fluency: Word Recognition »
e Oracy, background knowledge, and language comprehension CD
e Phoneme Awareness, Phonics, Decoding, Encoding, »n
Orthography »n
e Vocabulary background knowledge, syntax, and semantics 3
Summative Assessment CD
-
Bridge — Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis ~
e |llustration Practice the new language (includes Phonology
e Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

www.TeachingForBiliteracy.com



Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K Science Spanish to English: Math, Science, Social Language Arts (Through Universal
(80/20) Social Studies Studies, Language Arts Themes)
Language Arts

Math Spanish to English: Math, Social Studies,
y Science
Social Studies Language Arts
UoB0) Language Arts

Spanish to English:
Math, Social
Math Studies, Language '
2 Social Studies Arts Science
(60/40) Language Arts Language Arts
English to Spanish:

Science, Language

Spanish to English: Science, Language Arts

. Math
3-5 Science Social Studies
(50/50) Language Arts English to Spanish: Math, Social Studies, Language Arts

Language Arts



PreK/TK Biliteracy Map

Staggered Related Themes (Capitalizing on the Bridge for Transfer)

Language Unit 1: Trees Unit 2: Clothes Unit 3: Balls Unit 4: Water
Spanish time, includes: | FQ: What are | EQ: Why is EQ: How can you | EQ: Why is
Welcome . .
Breakfast the clothing important | make a ball water
Large group characteristics |to people? move? important?
Free play of trees in our
Recess community?
Lunch
N\ N\ N\

Beginning of Unit 1: Trees Unit 2: Clothes | Unit 3: Balls

the Year Unit 4: Water
English time, includes: | FQ: \What do EQ: What can we |EQ: How dowe |EQ: How are
Large Group/Story .
Free play we do at do with parts of choose the balls the same
Recess school? trees? clothing we and different
Snack wear? from one
Music/Movement another?
Clean Up/Pack Up And then ’

EQ: Where can
we find water in
our community?

www.TeachingForBiliteracy.com




Preschool Biliteracy Curriculum Map 80/20 - DRAFT
Adapted from Chicago Public Schools, Network 4
Based on Creative Curriculum and lllinois Early Learning Standards

Preschool Apr-May or May-June or Apr-
80/20 March-April May

PreK/TK
Biliteracy Map




I
PreK/TK BUF Template

Unit Theme:
e Early Learning Standards Language, Content and Literacy Outcomes
¢ English Language Development Standards Formative Assessments
e Content and Literacy Big Ideas Summative Assessment

Building Oracy and Background Knowledge T

» Interactive, hands-on activity to initiate the theme/unit (@)

e Vocabulary Development — naturally introduced as part of the experience o |

Whole Group activity: Read Alouds, Shared Writing, o
e Setting the stage for centers and play (turn taking, introduction of props and realia, sharing what students | =
have done in centers) <
)
Centers Guided Play (changes based on the theme): >
Examples of themes: School, Restaurant, Home, Work Place (Airport, Office, Laboratory, Construction 7))
site), etc.

e Centers include listening, speaking, developmentally appropriate writing and reading, fine and gross %
motor skills and often are focused on: drama (house), art, writing, blocks, math, theme based )
(firefighters, teachers, mail carriers, etc.) 7))

o Skills: problem solving, turn taking, planning, self-regulation, inferencing, predicting, role playing etc. 3

 Bridge — Transfer Bridge — Transfer Practice | Bridge: Contrastive Analysis CDD
lllustration - Extension (includes: While the teacher plans a specific —
Side by Side or Listening, Speaking, m:ta""gu'?tt'ﬁ t%a?:'"g &O"t't in Horal
. : : PP advance of the Bridge, the teacher also
Asi se dice Rtiadllng’ and Writing in the accepts and highlights other areas of
other language) metalinguistics noticed by the students.

www.TeachingForBiliteracy.com




I
PreK/TK BUF Template

Unit Theme:
e Early Learning Standards Language, Content and Literacy Outcomes
e Spanish Language Development Standards Formative Assessments
« Content and Literacy Big Ideas Summative Assessment

Building Oracy and Background Knowledge g

* Interactive, hands-on activity to initiate the theme/unit (@)

+ Vocabulary Development — naturally introduced as part of the experience g

Whole Group activity: Read Alouds, Shared Writing, Q)

« Setting the stage for centers and play (turn taking, introduction of props and realia, sharing what students | —*

have done in centers) <
®
Centers: Guided Play (changes based on the theme): >

+ Examples of themes: School, Restaurant, Home, Workplace (Airport, Office, Laboratory, Construction 7]
site), etc.

« Centers include listening, speaking, developmentally appropriate writing and reading, fine and gross g
motor skills and often are focused on: drama (house), art, writing, blocks, math, theme based )
(firefighters, teachers, mail carriers, etc.) 7))

« Skills: problem solving, turn taking, planning, self-regulation, inferencing, predicting, role playing etc. 3

Bridge — Transfer Bridge - Transfer Practice | Bridge: Contrastive Analysis CDD
lllustration - Extension (includes: While the teacher plans a specific —
e Listoning, Spessinl ran: t:::guc;?ttl:et?r?g |r;g t?\c:'::e:::her also
5 v idge,
Asl se dice Reading, and Writing in the accepts and highliggts other areas of
other language) metalinguistics noticed by the students. ,./mE..

www.TeachingForBiliteracy.com




Language and Content Allocation Plan
Determines:

Classroom
Daily

m environment
Schedules
Biliteracy Curriculum/Units




Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K Science Spanish to English: Math, Science, Social Language Arts (Through Universal
(80/20) Social Studies Studies, Language Arts Themes)
Language Arts

Math Spanish to English: Math, Social Studies,
y Science
Social Studies Language Arts
UoB0) Language Arts

Spanish to English:
Math, Social
Math Studies, Language '
2 Social Studies Arts Science
(60/40) Language Arts Language Arts
English to Spanish:

Science, Language

Spanish to English: Science, Language Arts

. Math
3-5 Science Social Studies
(50/50) Language Arts English to Spanish: Math, Social Studies, Language Arts

Language Arts



The Biliteracy Learning Environment

lish

Word Writing || Reading | Science | Math
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.
Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

v Unit 2 ELA & SC: Unit 3- ELA & SC: Unit 4- ELA & SC: Unit 5- ELA & Universal Theme:
Organisms & Organization Authors Study- Pat Mora
T i tinn: What Linde af cnaluti X B ) X
S:""talt(-'!ueslf'm-. H‘:W do ;\:e de;lgn better :'3|tQ“°S iant ifhat linde af ealutiane ean {ow do plants and animals | |Essential Question: How do we prevent Essential Question: How do the systems
fcisiolsolvelsimp elpropiems anis me S 0 ie habitats? wind or water from changing the land? we live in help us find our identity?
; = Slence
$1-1 Plan and conduct an investigation to describe Construct 3 Content Standards: NGSS (el e
classify different kinds of materials by their caused by ment with evidence that some 2-ESS1-1 Use information from several sources to || 5ocial Justice Standards - Identity
servable properties. - @nnot. La n g u a ge A rt s or cooling can be reversed and provide evidence that Earth events can occur ID.K-2.1 1 know and like who | am and can talk about
SI.-Z Analyze dat.a obla.med from. testing different :;z"s:':l’l ; quickly or slowly my family and myself and name some of my group
le::_l: s(c:h:e:t:;naz (v;h|§:dmf:trearlrla!z'2:\:‘i ;he e Develop a simple model that mimics the function of | [= =~ " mrens = sumnsd of plants and animals to compare | | 2.ES§S2-1 Compare multiple solutions designed to || identities.
- ructan o alin dispersing seeds or pollinating plants.* i e e slow or prevent wind or water from changing the [|ID-K-2.21 can talk about interesting and healthy ways
-3 Make observations to construct an Make observations of plants and animals to 2:E852:3. Obtain information to identify where water is found | | shane of the land.* that some people who share my
idence-based account of how an object made of a Redd P s . P d o ol
i i be di bled and made | the diversity of life in different habitats. on Earth and that it can be solid or liquid. 2-ES52-2 Develop a model to represent the group identities live their lives.
all set of pleces can be disassembled and made info a -3 Obtain information to identify where water is found h d kinds of land and bodies of water i ID.K-2.3 | know that all my group identities are part of
object. . , h and that it can be solid or iquid. shapes and kinds of land and bodles of Waterin —f me—put that | am always ALL me.
-ETS1-1 Ask questions, make observations, and 1-2 Develop a simple sketch, drawing, or physical an area. ID.K-2.4 | can feel good about myself without being
her information about a situation people want to o illustrate how the shape of an object helps it K-2-ETS1-3 Analyze data from tests of two objects || mean or making other people feel
nge to define a simple problem that can be solved as needed to solve a problem. designed to solve the same problem to compare [|ID.K-2.5 I see that the way my family and | do things is
Iugh the development of a new or improved object or the strengths and hath tha cama ae and diffarant fram haw athar nannjg
- weak of how each performs. _
iting Standards W.2.2 - Informative Lab Report ing Standards - W2.1 Opinion (Petition) Writing Standards - W2.§ Narrative (Animal Writing Standards W2.2- Informative _ )l
W.2.5W.2.7 W.2.8 W2.5W2.8 Perspective) W25 W2.7 W2.8
. W2, W2.5 W2.6 W2.8 W2.4 W.2.10 . . :
W2. W2.10 W2.4; W2.10 A
- i i ) . .
o s':::a;.d;,z I:f ‘;{; a;tmnal oitt E ; Reading Standards - Literary Texts 5 ~ | Reading Standards - Informational
0y oy . ‘_e‘ &‘ RL2.3, RL.2.5, RL2-9 :s E Rlz.z; RIZ.G; RI2-8 a S e
Unit 2 SLA & SS: Unit 3- SLA & SS Unit 4- SLA & SS
ential Question: How can we build a strong Question:How has present day | ——————————————— - —
munity of learners that focuses on the k been shaped by the past | Essential Question: How does government Essential Question: How do community
mon good and governs itself equitably? ( nd o o meet their needs and wants in our economic s
| |
X r ot WASSC Standards; WA >3 Lontent dtanaaras:
Understands key ideals and principles of the united states, H 23 E1: Understands that people have to make choices between wants and (it L y Ll i
uding those in the of and : nited states, including || heeds and evaluate the mflcom:s of those choices. E1.2.1, E:’.Z.Z, E123 raoqlzor;léa:: :.;pnlal pattacts 0o the Eath's surtace. 61.11,61.2.2,
or foundational documents. H att tion, and other E2: Understands the components of an economic system E2.2.1, E2.2.2 62 human with the 6221
21,0122 . o E3: Understands the government's role in the economy E3.2.2 6222,6223, 6224, 62.25 '
Understands civic involvement C4.2.1, C4.2.2, C4.2.3, C4.2.4 : p2.3§ nctions of governments, [| E4: Understands the economic issues and problems that all societies face. || ¢/ cio sy dies Skills:
Understands and analyzes causal factors that have shaped major w Ed24 $582: Uses inquiry-based research. $852.2.1, $852.2.2
ts in history H2.2.2 H 236 tribal and Gl: the physical tics, and location of places, $884: Creates a product that uses social studies content to support a
ial Studies Skills: s roglons, and spatial patterns on the Earths surface. G1.21, G122, 6423, || claim and presents the product that meaningfully communicates with a
1: Uses critical reasoning skills to analyze and evaluate claims. b f Sy =2 (G3: Understands the geographic contaxt of global ssuss and svents. key audience. $584.2.3
1.22 s -ba d evaluate claims. 63.21,63.22,63.23 Social Justice:JU.K-2.12 | know when people are treated unfairly.
2: Uses inquiry-based research. $§52.2.3 b rodu; Social Studies Skills: AC.K-2.16 | care about those who are treated
3: Deliberates public issues. $553.2.1, $§83.2.2, $583.2.3 uct §552: Uses inquiry-based research. $552.2.4, $§82.2.5 unfairly.
ial Justice:AC.K-2.19 | will speak up or do something if people are nl“ $883: Deliberates public issues.$583.2.1 DIK-2.7 | can describe some ways that | am similar to and different from
g unfair, even if my friends L Social Justice: JU.K-2.12 | know when people are treated people who share my identities and those who have
ot. I the way my family and | do JU.K-212 | know when people are treated unfairly. other identities.
K-2.20 | will join with classmates to make our ‘same as and different unfairly. AC.K-2.16 | care about those who are treated DLK-2.8 | want to know about other people and
sroom fair for everyone. M:" dothings, and | JU.K-2.13 | know some true stories about how unfairly. how our lives and experiences are the
- people have been treated badly because same and different.
iti ini dards - W2.3 Narrative - Realistic | [brmrrm—ee Writing Standards - W3.3 - Narrative
iting Standards - W.2.1 Opinion-Essay Rl R\ Pt CULIOULE L Writing Standards - W3.2 Information 9 Nonficti ’ Writing Standards - W3.1 - Informative- Report
W.2.5 W.2.7 W.2.8 W.2.4 W.2.10 — ws";”w“ W20 Brochure W23 W2 5‘;1';2'3'&”2 4 W20 W2.2 W2.5 W2.6 W2.4 W2.10
' - . ' . W.22W.2.5 W2.6 W2.8 W2.4; W2.10 . . . * .
Reading Standards - Literary Texts- | # ading Standards - Litcrary Toxts | 2 8- i - Literary Texts | £ - : 2
gRL 23RL25RL 27 b R?. 22RL2ARL 2 ; E - || Reading Standards - niormationai e [ 2§ Reading Standards - Literary Tex E 5 Reading Standards - informational Texts| &
s = b 34 RI.22RI 2.4 RI 25 RI 2.6 2 RL23RL26 |z RI23RI25RI2TRI28 |/




Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

Organisms & Organization

sential Question: How do we design better
ducts to solve simple problems?

Unit 2 ELA & SC:

tial Question: What kinde af ealutinne ran

lants meet their nee:

'$1-1 Plan and conduct an investigation to describe
classify different kinds of materials by their
ervable properties.

'S1-2 Analyze data obtained from testing different

terials to determine which materials have the
perties that are best suited for an intended purpose.

$1-3 Make observations to construct an

idence-based account of how an object made of a

all set of pieces can be disassembled and made into a
object.

-ETS1-1 Ask questions, make observations, and

Standards: NGSS
Construct an argument
caused by heating or col
nnot.
Plan and conduct an inv
eed sunlight and water t
Develop a simple model
al in dispersing seeds ot
Make observations of pl:
the diversity of life in d
-3 Obtain information to i
and that it can be solid
1-2 Develop a simple ske

r information about a situation people want to illustrate how the shap:
nge to define a simple problem that ved as needed to solve a pn
ugh the development of a new or i

I
iting Standards W.2.2 - Info, - W2,
W.2.5 W.2.7 W.Z!
U
ential Question: How can we build a strong
munity of learners that focuses on the
mon good and governs itself equitably?
key ideals and of the united states,
uding those in gc D:c;:;lon of lndupondon:l': C'on‘s S
r foundational documents. re are multiple pers
1,01.2.2
Understands civic involvement C4.2.1, C4.2.2, PLiCCmpaen i s
Undorstands and a::‘l,yz:sm::nul factors that h ow historical vanta nfor
ts in history H2.2.2 .3 Evaluate sources by di
ial Studies Skills: d
1: Uses critical reasoning skills to analyze and evaluate c! : T nasty
1.22 s ased research. $552.2:
2: Uses inquiry-based research. $§52.2.3 E duct that uses soclal stu
3: Deliberates public issues. $853.2.1, $§83.2.2, $583.2.3 "::’:"ﬁ:‘ﬂm’im
I Justice:AC.K-2.19 | will speak up or do something if people »
10k 1y o o somalng pcpe g e
ot. I the way my famlly and | do
K-2.20 | will join with classmates to make our 'same as and different
room fair for everyone. R
iting Standards - W.2.1 Opinion-Essay andards - W2.
W.2.5 W.2.7W.2.8 W.2.4 W.2.10 Fictic
2.3 W2.5 W3.¢
Reading Standards - Literary Texts- | # ding Standar
RL23RL25RL 2.7 a RL.2.2RL!

Unit 3- ELA & SC: Unit 4- ELA & SC:

Unit 5- ELA & Universal Theme:

Authors Study- Pat Mora

s
Time i
8:00 -
8:20- 0 Social Studies and Language Arts | SPAN|SH
Over the course of each unit, the students will engage in...
e Oracy & Background Knowledge development
(Language Comprehension)
axperiences/inquiry
ole group mini lessons
iting (independent, small group and whole group)
ading (independent, small group and whole group)
. undational Skills (Word Recognition)
e |ndependent Practice
nch/Riicess Student choice
the course of a math unit, the students will ENGLISH
. ills and practice
eadine and writing as abolied to math
1:15-2: Science and Language Arts
Over the course of each unit, the students will engage in... ENGIJSH
e Oracy & Background Knowledge development
(Language Comprehension)
®  Science experiments/inquiry
e Whole group mini lessons
e Writing (independent, small group and whole group)
e Reading (independent, small group and whole group)
e Independent Practice
2:30-3:00 Specials If possible, half are g
offered in Spanish %
PSR A Y MG BT RN | R R




Language and Content Allocation Plan
Determines:

y
Classroom

environment

Daily
Schedules

v

Biliteracy Curriculum/Units
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Sample Yearlong Biliteracy Map — 2nd Grade 60/40

Grade Level 2 - Language and Content Allocation 50% Spanish; 50 % English (Math in Spanish)

Unit1-ELA & SC
Organisms & Organization

Essential Question: How do we design be
products to solve simple problems?

Content Standards: N
2-PS1-1 Plan and cont
and classify different |
observable properties
2-PS1-2 Analyze data
materials to determine
properties that are be:
2-PS1-3 Make observe
evidence-based accot
small set of pieces ca
new object.

K-2-ETS1-1 Ask quest
gather information ab
change to define a sin
through the developm
tool.

-| Reading Stanc
; RI2.

Uni
Essential Questi

community of lear
common good an¢

WA SS Content Stand
C1: Understands key ideal
including those in the Dec
other foundational docum
C1.2.1,C1.22
C4:Understands civic inva
H2: Understands and anal
events in history H2.2.2
Social Studies Skills:
§S81: Uses critical reasor
$881.22
$882: Uses inquiry-based

$883: Deliberates public issues. $553.2.1, $583.2.2, $583.2.3
Social Justice:AC.K-2.19 | will speak up or do something if peop!
being unfair, even if my friends

do not.
AC.K-2.20 | will join with classmates to make our

W.2.5 W.2.7W.2.8 W.2.4 W.2.10

Unit 2 ELA & SC:

from how other people do things,
am Interested In both.

Writing Standards

that the way my fam|
the same as and dif

ssential Question: What kinds of solutions can
elp plants meet their needs?

Unit 3- ELA & SC:

Unit 4- ELA & SC:

Unit 5- ELA & Universal Theme:
Authors Study- Pat Mora

e bmctlac e Memamn Laklaion

together.

Orthography

v L

Essential Question: How do plants and animals

winad aviinbas fuane akhannine bha lnndd

Teaching for Biliteracy
is most effective when al
the structures work

Essential Question: How do we prevent

Essential Question: How do the systen
2 live in help us find our identity?

1 can talk abo
e of my group

|_ind healthy wa

ntities are part

‘without being
and | do thing:
how other peo
5

inion (Persor
10;

-ary Texts
RL2.7

vhere we live
1n

location of places,
0.61.21,61.22,

ronment. G2.2.1,

222
sontent to support :
sommunicates with

2d unfairly.

Kills and Fluency: wora recognmon
. , background knowledge, and language comprehension
«  Phoneme Awareness, Phonics, Decoding, Encoding,

«  Vocabulary background knowledge, syntax, and semantics.

Summative Assessment

DIDJ: UVeliDerates puplic ISSUes.ddd3.4.1

Social Justice: JU.K-2.12 | know when people are treated
unfairly.

AC.K-2.16 | care about those who are treated

unfairly.

DIK-2.7 | can describe some ways that | am similar to and different from
people who share my identities and those who have

other identities.

DIK-2.8 | want to know about other people and

how our lives and experiences are the

same and different.

Bridge — Transfer
o llustration
« Side by Side or
« Asisedice

Bridge — Transfer and Practice
Practice the new language (includes
Listening, Speaking, Reading, and
Writing in the other language)

JUBWISSO!

Bridge: Contrastive Analysis
Phonology

Morphology

Syntax and grammar
Pragmatics.

W2.3 W2.5 W3.8 W2.4 W2.10 |

Reading Standards - Literary Texts-
RL23RL25RL 2.7

DL°Z 1
L.2.1

Reading Standards - Literary Texts

RL.22RL24RL 29

54wt

pDIrocnure

W.22W.25 W2.6 W2.8 W2.4; W2.10

Writing Standards - W3.3 - Narrative
Nonfiction
W2.3 W2.5 W2.7 W2.4 W2.10

Writing Standards - W3.1 - Informative- Report
W2.2 W2.5 W2.6 W2.4 W2.10

- || Reading Standards - informational Texts

m™IAAMRIAARIAPFPPEIAA

oLz

= | Reading Standards - Literary Texts

9 RL23RL 26

2
5

= | Reading Standards - informational Texts
- RIT22RITERITT7TDRDIN A



o
Systems Approach to Sustaining Effective

Bili”2racy Instruction

[ ) [ ) .'/"l.\.l
\1J
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Structures that Support Biliteracy Instruction

www.TeachingForBiliteracy.com se



Center for Teaching for Biliteracy Resources and Links

Handouts and https://www.teachingforbiliteracy.com/handouts
Presentation Slides
on Teaching for
Biliteracy Website

Pg. 2 of
Resource
Packet

Center for Teaching
for Biliteracy
Reference List

Biliteracy Strategies
Glossary

Three Linguistic
Spaces

Supporting
Newcomers

A Systems Approach
to Teaching for
Biliteracy:
Digital Tools

Final Session
Evaluation Form




A Systems Approach to Teaching for Biliteracy

The following structures, when created and implemented in order, ensure the
sustainability of effective biliteracy instruction across the program. Each link
below is a tool to help programs create and evaluate these structures, thus
supporting and ensuring cohesion across program elements.

1. Program Vision and Pedagoqy

2. Language and Content Allocation Plan

3. Biliteracy Schedules

4. Biliteracy Curriculum: Maps and Units

5. Planning for Biliteracy Instruction and Assessment

www.TeachingForBiliteracy.com



Agenda:

Welcome
Sample Instruction: Part 2

Planning for Biliteracy
Teaching for Biliteracy
Recommendations

Structures that work as a System
e Day 2 Closure and Exit Ticket \/'?

www.TeachingForBiliteracy.com




Individual or Team Planning for Next Steps

Elements we have in place: Areas to work on: Next Steps Other
Affirmations

Page 45 |
Institute Resource Packet  ,com




Resources and Links

Handouts and https://www.teachingforbiliteracy.com/handouts

Presentation Slides @m%
on Teaching for %
OES

Biliteracy Website

Pg. 2 of
Resource
Packet

Center for Teaching
for Biliteracy
Reference List

Biliteracy Strategies
Glossary

Three Linguistic
Spaces

Supporting
Newcomers

A Systems Approach
to Teaching for
Biliteracy:
Digital Tools

Final Session
Evaluation Form




www.TeachingForBiliteracy.com

@PcenterforTeachingmrBiIiteracy

BUFS EN ESPANOL RESOURCES PROGRAMMATIC SUPPORTS VIDEOS

Teaching for
Biliteracy

Strengthening Bridges

between Languages 4
KAREN BEEMAN © . d"'h\h
A}/
ww.TeachingForBiliteracy.com



http://www.teachingforbiliteracy.com/

Teaching for Biliteracy Summer Institute Overview

Tuesday, July 21, 2026 Wednesday, July 22, 2026 Thursday, July 23, 2026
7:30- 8:30 AM 7:30-8:30 AM 7:30-8:30 AM
Arrival, registration, materials Arrival, sign-in, and hot breakfast | Arrival, sign-in, and hot breakfast
pick-up, and hot breakfast buffet buffet
8:30-11:45 AM 8:30-11:45AM 3:30
Whole Group Whole Group Whole Group

¢ Institute Welcome and
Introductions

e Students and Goals of
Biliteracy Programs

e The Biliteracy Unit
Framework (BUF)

e Debrief Sample Instructi

¢ The Multilingual
Perspective

e Strategic Use of Teache
Language: Language Pol

e Research on Dual
Language Programs

¢ Biliteracy Assessment

¢ Planning for Sustainability:
Effective Systems and
Structures

10:30 AM - 12:00 PM

Breakout Groups (Same as Days 1

» Planning for Sustainabili &2)
Vision and Pedagogy e« Sample Instruction Part 3:
documents The Bridge
e Institute Closure
12:00 pm
Lunch 11:45 AM to 12:30 PM | Lunch 11:45 AM to 12:30 F P

12:30 - 3:30 PM

Breakout Groups (by grade bands:
PK-1st; 2rd-5th grade; secondary:
6th— 12th grade)

e Sample Instruction Part 1:
Oracy Instruction in
preparation for content
inquiry and literacy

12:30-3:30 PM
Breakout Groups (same as Day 1)

e Sample Instruction Part 2:
Content, Literacy (reading
and writing), and the
Summative Assessment

Boxed Lunch and Dismissal

Institute Overview

Page

Resource Packet

4




.
Breakfast begins at 7:30 AM

tomorrow morning in the big room.

qy
www.TeachingForBiliteracy.com




Exit Ticket

Effective
biliteracy
Instruction...
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