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esgon and enhance e eaing pocess.

program that provides literacy and
content instruction to all students
through two languages

11/10/26

In other words, this goal means....

13

|
In other words...

Bilingual students need need to learn

concepts well, in one language, and

then transfer those concepts to the

other language. Students do NOT need

to learn everything twice.

Students and teachers need structures
that organize curriculum, instruction

and assessment in 2 languages.

14

The goals of Dual Language

Three Pillars of Dual Language Education

Cross-
Cultural
Competence

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

©2016 Center for Applied Linguistics

15

16



3 Pillars Sort

Pillar 1: Pillar 2: Pillar 3: Socio-Cultural
Bilingualism and Grade Level i C
Biliteracy Achievement
- | E 7

I

Looking only at the 3 shaded “papelitos”, select a
description for each goal and place it beneath the pillar to
which it corresponds.

T y d need... Therefore, d need... Therefore, students need..
Find the 5 statements that describe what students need in
order to reach the pillar, and list them in a column below the
papelito that says “Therefore, students need...”

11/10/26

[ —
WIDA CAN Dos — They are a tool for determining
what students CAN DO.

() . Can Do Descriptors: Grade Level Cluster PreK-K

1 D A For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
CoNsORTIUM processor produce

Level 1 Level2 Level3
Entering Beginning Developing

+ Fallow two-steporal.

+ Match orsl anguage 0| + Sorepcturs or abjects + Find picures hat match | + Orderpicures ofcvents

dasoom and eveydy | scconding 0 orl diccions, oncswpata | ol descripions scconing o sequenial
Objas + olloword divetonsand | oguage
5 + M " : . pess
contexe or o
2| rew ly H ally 0 e cirle under the oral discourse
2| o onlcommandsor ollow ane.sep ol onfim o deny s (5, * ensiy pinuedrala
] dierons (og. s mbs upy humbs down) |+ Disingsih beween what | asoccd withgrde vl
7 \ i [ drestin
] oy orlacividsor eadings | ol descipons
e + Roleplayinreponsero |+ Mtk prens fom el

sores read loud objeces orpicures bsed on

* Respond with gestres to
z . 1l descriptions

ans,or sorics

songs,
modeld by eschers

Buppeay -9 jane]

= Recl
ehpi emerging decil
+ Reposrwonds simple | + Deseribepictres, + Repeat sentences from emerging deil * Explin siratons (e,
phses
sores « Ofee personal opinions

7y | objets (e sce s

SPEAKING

evryday objecs + Answer xplicc questions
sores resd loud

s using

‘English L Profici

17

Desarrollo del lenguaje en espaiiol: PKy K

Nivel 1 Nivel 2 Nivel 3
Entrando Emergiendo Desarrollando
puriceogujeord |+ 1 - s

lenguaje secuencial

clase y objetos dirios instrucciones verbales paso al iempo. verbales
« Sefalr dibujos . . * Organizar bjetos o
mencionados de un objecos, 0 movimientos respucstaa nstrucciones | verbalesy compararkas dibujos e acuerdo
contexto verbiles avisusles o modelos no discurso deseriptivo

opuezueIy -9 [OAIN

«

bl (Gempl: “Diba :
& |+ Responder a instruccione Seguir instrucciones esponder con iemp [+ denificar dibujos de
T [ Respond Sego pond un cireulo debajo de la Mdendificar dibujos d
T verbles con movimieaofl | vebales de un puso ovimicnos icospun | 17 IS descripeiones verbales
3| s (cjemplo: pirae, siéntate) hech asoclados ene concepens
2. . (Gemplo: move b cabesa scadémcos deacverdo
Wi+ Encontar personas wra indicar s 0 no) nivel escolar

familiares n lugares pautas SIS Ttoslas | P

actividades verbales o

descrivos verbalmente verbalmente. * Actuar cancionesy + Hiacer pavrones de objetos
cuentos con gestos cuentos reales o dibujos basados
* Acturen respucsa 3 en descripciones verbales

cuentos leidos envorala | deralladas

+ Responder con gestos
modelados por el macstro

Nivel 1 Nivel 2 Nivel 3
Entrando. Emergiendo Desarrollando
+ ldenifarpesonsu | Reconarlgunos hechos | Recontar cueoscors. |+ Recontarcnvos + Contar cucnosoignls
: - z
usades usrados s s deladon R H
 Repee plbras, fases |+ jos obeces |+ Repe derimas |+ gl inlir 2
smples Tl o niento) 2
=
sl pres iyl + Hacarp * Conp *+ Oficerop
3| s okt | o G| e
informadon peon - o i - .
£ con una o dos palabras. Expresar con rezones

+ Nombrar objecos en el

* Contestar preguntas
alén y objecos disrios i

+ Indicar relacién cspacial s gustos, disgustos, o
especifcas e cuentos 0

(jemplo: {Dénde est?)

+ Completa fasesen rimas | ledos en voralea frases u oraciones cortas
o canciones (cemplo: quién, qué,
dénde)

e /™
3-5: English Language Proficiency Levels

* Interpret oral information |+ Carry out oral inscructions
and apply to new situations | containing grade-level,

Level 1 Level 2 Level3
Entering Beginning Developing
* Categorize content-based |+ Follow multi-step oral

pictures or objects from directions
oral descriptions

* Identify llustrated main |+ Idencify lluscraced main content-based language

rrange picturesor objects | ideas from paragraph-level |  ideas and supporting detils |+ Construct models o use
manipultives to problem-

Follow one-step oral

ditections (e physically

et oral information oral discourse from oral discourse

—

@ W, o through dravings)
5 Follow two-step oral + Match lcral meanings of | Inferfom andacton ol | fphve bt on onl
&) ts | directions oral descriptions or oral information T
B[ oraueron C8 "V 1o Do inrspomserooral | B0 ol play theworkof [+ DEvingish beween et
< descriptions * Scquence pictures from authors, mathematicians, o1 i
+ Match classroom oral. + Evaluace ol information | @ S0t processes,or | sciendsts, hiscorans from.
language to daily routines (e:g. about lunch options) procedures oral readings, videos, or + Form opinions of people, 1@
i i ‘multi-media places, or ideas from oral !
+ Expressbusicncedsor |+ Asksimple, everyday + Answer simpl . pinion g + Justifyldefend o @
conditions questions (e, “Who is h " evidence
+ Name pre-aught objects, | %) « Relrell short stories or + Discus storis, issues, and |+ Give content-based
people,disgrams, or * Restate content-based facs | events concepes presentations using

O | picwres . technical vocabulary

2 . : . based oral

S |+ Recite vords or phrases objects, or people using hypotheses from discourse | reports + Sequence scps in grade-

S | from picwrs ofewnyday | phrassorshorcsentences [ g o e Offer cestivesoions o | 167 Problemsolving

& | objecsand ol modeling | i ol conflcr ssuelproblems + Exphin n deail results
+ Answeryesnosnd choie | informaton with Peets |, prcnccomtenchased | + Comparclcomiast of inuiry (c.g. scentific

G information content-based functions apaines)
and relationships
* Engage in problem-solving
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Desarrollo del lenguaje en espafiol: 3-5
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CAN DO Descriptors: Grade Level Cluster 6-8
For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

il B 0B CONSORTIUM language learners can process or produce the language needed to:
Entrando Emergiendo Desarrollando
Cat Level 1 Level 2 Level 3
s - s e
contenido u objetos Verbales de miliples pasos | oraly aplicarlaa que contienen lenuse de Devaloping
. . e P —— eamer. |- PTR—
deun s ipaes Bz cn |+ Idenificar punos ado ole z . i z sccompl rade vl ks
Bt | Mo i e Al Mo o FETRRRTR | - Sk |+ G ot | i . Py
it 'u objetos segiin fos. ‘principales a través de objetos inceracivos para | @Y ~ allgraphic displays per oral descriptions ‘main ideas of tasks or assignments based and act accordingly
= informacion oral + Empacir sinifcados discamo ol rezolver probleanas cn = i cad aloud o 1 di .
Sl opononReEn + Scquir instrucciones e o tusaconcs | + Inferiy sctuar n eacign | dscumo onl Z | plcesfomo visuals « Applylearning sraregies o | grade-leel rext read aloud
g o . - [y py o N el LB
S s oo o i e e ponin it | b Ryt sty
I cpmmmm e | e dis e ot | o G |- sl i i oty e || e
Ry respondan a instrucciones |+ Ordenar dibujos de s obras o l rabajo de S| lungusge wih viual af contentsed conceps | reading
pi verbales cuentos, procesos o pasos | aurores, matemiticos, + Formarse opiniones de presentadon (c g, “Use 3 descrbed orlly
 opagieant | o | o R i | o e e prin el i
g ot e ey b e Al g H
rutinas diarias (Gemplo: las opciones de videos, lecturas o oralmente erent time frames (c.g., o
paracl almuerzo) deideon I past, present, future) T
 Aemcryelnomd |+ Comey o brgh |+ o cprostime |+ raphra nd st |+ Defend ittt
questions. h.g. frequency words/ through multiple tenses ideas presented orally give reasons
Entrando Emergiendo Desarroll: . eneral and hrases . * Defend f view . h
ik ey vy |+ S i s of M vt i
o o ° ° e : b : P . . chcalwordx,xhunphmu, lasstoom conversation . Gwrbnrlunlcunm\r— « Explain and compare L.omm\mlcal(wl(h ﬂ\\cncy
: T | et vor e canvnsion o Bt empre |+ o
[ s | o ot el ety g, i Degppimion | e  cmenaed oo inscsl
ass, . clasest”) . cucntos | Hablar. . S| quesions (eg, “who” « Describe routines and « Connect ideas in discourse ilslevi - N
. vl et ey 2| Lmmin, | omh ittt s il R
o| contenido scadémico + Predeciralgoohacerun | Das prescnaconcsorles | 252000 vocsbularo B | within contextof essons or |+ Express everyday needsand | “but” “then’) cessons and evidence « Discuss and give examples
£ |- Recarpaibraso s |- Desrbi s evencs, | bipress por o de e contenido acattmico. | (i G | pessonal expericnces wans « Use diffrent regisers inside of abstrsc, content-based
| dedbuodeobicnsdel | abeoso peons usnde | iecuarn dcuno Ot o B — + Commurica i social and autside of cass et (e, democrac,
S| vidadiaiay demodels . . frecer soluciones los pasospara resolver situations « State big/main ideas with justice)
Pttt | b S otk i - Moo o g s
B e | TR
de e mulipley | compateros comendo sadémico ey | T o)
* Paricipar cn la resolucién investigacién (cemplo; ﬂ\eCANDOD::cnpmswmkmmnmncuauwn]\lhz\\llh Pecfo Def f the English proficiency standards. The Petfo Def use three
s ot Teca o - e Refomance Deftons e e
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(3] CAN DO Descriptors: Grade Level Cluster 9-12
1

A aleicl of English language proficiency and with visual, graphic, or ineracive support through Level 4, English
or produce the language needed to:

Level 3 Level 5
Developing Bridging

Level 2
Beginning

Toin oo show b March or clasify oral e information + Distinguish beoween « Interpre cause and
pares, compe desripions to eablife 1 and academic muliple meanings of o efec scenarios from oral
Faures, carscresics, experiences or visually- ions swords o phrases n social | discourse
and propertis of objects, represented, contentrelted | o b i ideas from | 4nd academic contexss | 4 ik s o
organisms, o persons cxamples suppolll poins inord, |+ Analyze conencreated contining saite,
named orally * Sort oral language conterifillbed discourse tasks or assignments based sarcasm, or humor
* Match everyday oral satementsaccording 0 [+ Use eafill sraceges onoraldiscourse * dentifysnd resc o subre
informaion o ieurs, time frames descrit + Categorize cxamplesof dificeencesin specch and
agrams, or photographs |+ Sequence visuals accoring | Corcyfilcomencbased | enes read aoud regiser (e.g., hyperbole,
* Group s bycommon | 10 ol divios s ibed onlly |+ Compte trsits based on satie, comedy)
s named orally (e visualsand oral desciptions |+ Evaluate intent of speech
Thes weplyons) using specific and some and act accordingly
Identify resource, place, echnical langusge o
products, figures fom orsl v
eements, and visuals
Describe persons, plasg Suggestways o resolve |+ Take a sance and use « Give multimedia oral
evens,or objec i i gradelevel

pos
on + Comparcfcontess fearures, |+ Explain contentrelated
experiences : e b

g using . n deb
+ Provide identfying + Give foturesof comrene. | generaland some speific |+ d contentreated s wsing
Giv fstues of content. Compre and contrse
Q| omion okl oot el (e aime | angsane Pt echnical angusge
€ |+ Numeoveryday objecsand | periods) + Sequene procescs rck, |+ Analye and share pros and | Explan metacogniive
§ precaughtvobultty |+ Churscrerize sucs procedures, or cvents e st g
8 |+ Repeas words shorephs fons h . + Uscandrespondtogosip, | [oriems e, Telme
P scand respond € gosi2. | b you know )
@ | memorized chunks of illustrations gatherinformacion teough. | i ioma yo )
languige onl interacion expresions *+ Negorae msnin in pir
* B, e prficions | e peking s e, | PP S5
orposepotessfion | reihlocuon
The CAN i with the WID! the English The
citra (1 age and 3. o descrbe th ity and quanticy 3 ing and us acrossthe

levels of langusge proficiency.

22
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Three Pillar Sort 3 Pillars Sort
° . i illar 1: Pillar 2: i : Socio-
A: Will you help me take the papers out of the Bi“n;u;if;n - . Plllarci ms;:-; ::ehural
ba g ? Bi]iteracy Achievement

Bl

e B: Of course ‘
* B: Let’s find the pillars first, and their definitions. |

* A: Sounds good.

* A: Now, we need to add “therefore students Language: Rigor: Identity,
need” to each pillar and definition. L Standards culture &

_ » SR, W
* B. Right! working

* B: Next, we find the 5 descriptors for each pillar

and add them below. well with others

25 26

Goal of Dual Language Programs
“...the term dual language refers to any
program that provides literacy and content
instruction to all students through two languag
p— and that promotes bilingualism and

Cultural

Compatonce biliteracy,

The goals of Dual Language

Three Pillars of Dual Language Education

Bilingualism Grade-Level
and Academic
Biliteracy Achievement

©2016 Center for Applied Linguistics
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I ]
Pillar 1: Bilingualism and Biliteracy Pillar 1: Bilingualism and Biliteracy
Therefore, students need: Therefore, students need:
* Teachers who see themselves as language

* Oracy and background knowledge development

teachers. prior to literacy and content instruction.

* Exposure to listening and speaking, reading and
writing in each language daily, with lots of
repetition and practice.

* Explicit instruction on the similarities and
differences between their languages.

* Language supports (sensory, graphic and
interactive) and scaffolding (e.g. sentence
prompts, etc.) that allow students to safely and

successfully practice and use language i“? \;ﬂ?

29 30

The goals of Dual Language Goal of Dual Language Programs

“...the term dual language refers to any
program that provides literacy and content i
instruction to all students through two languagés™
and that promotes bilingualism and biliteracy,
grade-level academic achievement in each
language

Three Pillars of Dual Language Education

Bilingualism
and
Biliteracy

Grade-Level Cross-
Academic Cultural
Achievement Competence

©2016 Center for Applied Linguistics
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Pillar 2: Grade-Level Academic Achievement
in Two Languages
Therefore students need:

* Robust, grade-level instruction based on content
and literacy standards that develop deep
content knowledge and language that can be
transferred to either language.

* Materials and resources in the language of
instruction, focused on grade-level standards

* High leverage biliteracy strategies to engage with
content and literacy in the language of p
instruction

4
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High Leverage Biliteracy Strategies

Strategy Name and Description

Language Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. Thisisin contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Sensory Supports. Graphic Supports Interactive Supports

+ Reallife objects (realia) * Chans * I pairs or partners

+ Manipulatives + Graphic organizers * Inuriads or small groups
+ Pictures & photographs * Tables * Ina whole grouy

* Hlustrarions, diagrams & drawings | + Graphs * Using cooperative group
+ Magazines & newspapers * Timelines scructures

+ Physicalactviries * Number lines * With the Incernes (Web

+ Videos & Films sites) or software programs
* Broadaasts * In the native language (L1)
+ Models & figures * With mentors

© WIDA Langusge Developmen: Sancirds
Notes:
Meaningful Frame (i.e., content and unit theme)

Strategy Name and Description

Language Supports and Notes

Language Experience Approach (LEA):
Students experience something meaningful
together (g0 on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Broadcasts * Indhe native language (L1)
Models & fgures * With mentors

Sensory Supports Graphic Supports Interactive Supports
+ Reablife objecs relia) + Chans + In piss o partners

+ Manipulatves + Graphic organizers + In rads or small groups
+ Picaures & photographs + lbles + Ina whole gru

+ llustrtions,disgrams & dravings |+ + Using cooperatve group
+ Maguzines & newspapers + Timelines sructures

+ Physical acevii « Number lines * With the Incernet (Web

+ Videos & Films sies) o sofware programs

© WA Lngusge Developmen: Sandrcs
Notes:
* Meaningful Frame (i.e., content and unit theme)

33

‘High Leverage Biliteracy Strategies

Strategy Name and Description [ Language Supports and Notes

sory Supports Graphic Supports Interactive Supports
bbjects (realia) « Chares « I pairsor pareners
ives * Graphic organizers * Inuriads or small groups
phovographs * Tables * Ina whole group.

* Graphs + Using cooperarive group.

Supports

Number lines + With the Internet (Web
concept they willbe studying and 1 - i) ce software programs
describes the concept to the studer X + Inthe rauve anguage (L1)

fgures © Wich mentors

Teaching for Biliteracy Book: page

© WD Language Development Standarés

ful Frame (i, content and unit theme)

Strategy Name and Description Language Supports and Notes
Language Experience Approach (LEA):
Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills

Sensory Supports Graphic Supports Interactive Supports

Reallife objects (realia) * Chares * I pairsor pareners
* Graphic organizers * Intriads or small groups
* Tables * Ina whole grouy

+ Using cooperarive group.
« Timelines structures
* Number lines With the Incernet (Web
sites) or soffware programs
In the native langusge (L1)
Models & figures * With mentors

© WIDA Language Deveopmen Standarés

*  Meaningful Frame (i.e., content and unit theme)

34

Strategy Name and Description

Language Supports and Notes

ipti
‘Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the

teacher summarizes or paraphrases a text

Sensory Supports

Interactive Supports

their places and begin the same activity. The
fishbowl is especially effective to use with
students at listening levels 1 and 2 of
language proficiency who can handle 1 0r 2
step oral directions.

Teaching for Biliteracy Book: page 82 & 136

+ Resblife objcts rala . + Inpals o parners
while the students, guided by the teacher,act + Manipulrves + Graphic orgaizes + Intiads o amall groups
out the story either silently or oining into the. * Pictures & photographs « T + Ina whek goup
v S S o g ¢ Mo G & i, |+ G  Using coupersive goup
This previews concepts and vocabulary from it * Number lincs + Withhe e (b
the text through narration and movement. + Videos & Rl i) o softwae programs
Whereas concept attainment s used for . + Tn e v e (L)
concrete concepts, ART works well with more + Modds & figurs © With menars
abstract concepts that are described through
narration (e.g, fiction, history, connections ML s
among concepts). Notes: '
oty ook page 81 = Meaningful Frame (L., content and unit theme)

™ ot Language Supports and Notes
Kl AatAl goipRtasal Sensory Supports [ o Interactive Supports
center task in the "fishbowl," with the rest of * Real-life objects (realia) *+ Charts * In pairs or partners
the heir actions and + Manipulaves Supports ™ - Incitsor vl s
ar wides the students in * Picunes & photographs + Inawhole group
= Strategy sievenimen | | 1EiEL S SUDP
and providing sentence prompts as needed o paia Nt + With e e (e
After.tha studants ohseive thelf peers + Videos & Films sites) or software programs
participating in the fishbowl, they return to . + b nuevs K C1)

© Models & figurs © With mentars

es:
* Meaningful Frame (i.e., content and unit theme)

For more information about the strategies above and descriptions to even more high
leverage biliteracy strategies, scan the QR Code!
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Pillar 2: Grade-Level Academic Achievement The goals of Dual Language
in Two Languages
Therefore, students need:

Three Pillars of Dual Language Education

* Assessments that look at language development
and academic achievement to make
instructional decisions.

Bilingualism

Grade-Level Cross-
Academic Cultural
Achievement Competence

* Schedules that reflect large chunks of protected
time for each language, where instruction of
content and literacy are integrated.

©2016 Center for Applied Linguistics

W~
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Goal of Dual Language Programs

“...the term dual language refers to any

Goal of Dual Language Programs

“...the term dual language refers to any

program that provides literacy and content instructionto program that provides literacy and content instruction to
all students through two languages and that promotes all students through two languages and that promotes
bilingualism and biliteracy, grade-level academic bilingualism and biliteracy, grade-level academic
achievement in each language, and socio-cultural achievement in each language, and socio-cultural
competence — competence — a term encompassing identity

development, cross cultural competence, and
multicultural appreciation - for all students.

39 40
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Cultural Variables: Individual

* Race * Geography-

« Ethnicity Rural/Urban

* Language * Family

* Formal Education

* Abilities, disabilities
and exceptionalities

* Birth order

* Age/Generation
* Gender

* Socio-economic

status
* Profession * Religion
« Health * Sexuality

11/10/26

|
Cultural Variables: Group

* Values

* Beliefs

* Norms

* Traditions

* Perspectives (e.g., global perspective)
* Communication Style

* Time and Space

41

Discourse styles

English Semitic Asian Romance Russian
= - L, l
e / YO / >
P
e (& < e
= -
st o \ \ S
“..linear, “...use parallel |“..spiralin “..proceed toa | “..do likewise
tolerating little | restatements | around a thesis, | point via [as Spanish],
deviation from | of an idea to avoiding a head | digressive but with

one main path | develop it.” on attack as too | zigzags that, to | complex mega-
of expository direct.” English sentences.”
development.” speakers, seem
extraneous and
confusing.”

(Montafio-Harmon, 1991, Saez, 2003, Butvilofsky et al, 2023)

42

Cultural Iceberg

UNSPOKEN RULES
E ARE UNIVERSAL AMONG ALLREOPLE BUT THAT ARE
ASED ON THE PERSPECTIVES BELO

BEHAVIORS WE ASS

Symbolic,
SOCIO-ECONOMIC STATUS
RELIGION GENDER EDUCATION
FAMILY PROFESSION BIRTH ORDER
EXCEPTIONALITY DEATH  HEALTH

MARITAL STATUS ~ PARENTING

Adapted from Else Hamayan

43

44
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Cultural Iceberg

Fine Arts

-
______ _—// \\ __-—-—'/

Contextual conversational paf\erns (indirect vs. direct)
Social interactigfi rate  Facial expressions Volume¥f interaction

Sharing of physical sface (comfortable being close or far) Hone remedies for sickness

Notion offnodesty Conception of beauty Ideals of chiNrearing
Relationships to animals
Patterns of superior/subordinate relations

Definition gf sin  Courtship practices Conception of justice ~Incenti¥es to work

Conceyftion of cleanliness  Attitudes toward dependents  Theory of digease
Approaches to problem-solving  Conception of status mobility
tatus designations based on age, sex, class, occupation, kinship, etc
Nature of friengbhip Ordering of time  Conception of “self” Preference for competitioor cooperation
Body languffge Notions about logic and validity Patterns of handling emotions  ComYpunication

patterns  Notion of time

Adapted from Else Hamayan

11/10/26

]
Pillar 3: Socio-Cultural competence
Therefore, students need:
* A bilingual identity that includes pride in who
they are.

* Knowing one’s own culture and learning
about/accepting others

* Materials that reflect students and their
classmates, focused on literacy, history, and
culture in both languages.

* Exposure to experiences with different cultures

* Communication and connection between ho
and school ”\’

45

[ —
Turn and Talk

* Of the 3 pillars, which is easiest to
implement in your program and context?

* Of the 3 pillars, which is hardest to
implement in your program and context?

* Which of the goals are you meeting well?

* Is there a goal that you feel could be
addressed more specifically? How?

)

46

Unpacking the Three Pillars of Dual L ion—A &

Pillar This goal is about... Therefore, students need... To meet this goal at our school, we ...

Pillar 1: This goal isabout | Teachers who see themselves as language teachers.
language: L, S, R, W
Bilingualism and in each language Exposure to listening and speaking, reading and writing in
Biliteracy both languages daily, with lots of repetition and practice.

Language supports (sensory, graphic and interactive) and
scaffolding (e.g., sentence prompts, etc.) that allow
students to safely and successfully practice and use
language.

Oracy and background knowledge development prior to
literacy and content instruction.

Explicit instruction on the similarities and differences
between their languages.

Pillar This goal is about... | Therefore, students need... To meet this goal at our school, we ...
Pillar 2: This goal is about Robust, grade-level instruction based on content and
rigor and meeting | literacy standards that develops deep content knowledge
Grade-Level and language that can be transferred to either language.

grade-level standards

in two languages N struct
18U Materials and resources in the language of instruction,

focused on grade-level standards

High leverage biliteracy strategies to engage with content
and literacy in the language of instruction.

© Center for Teaching for Bilteracy, 2024 1

47

48
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Assessments that look at language development and
L ke instracti ;

Schedules to reflect large chunks of protected time for
each language, where instruction of content and literacy
are integrated.

Pillar This goal is about... Therefore, students need... To meet this goal at our school, we ...

Pillar 3: Socio- This goal is about | A bilingual identity that includes pride in who they are.
Cultural Competence | identity and ability to
understand and
communicate well
with others.

i Materials that reflect students and their classmates,
mHH focused on literature, history, and culture in both

Knowing one’s own culture and learning about/accepting
others

languages.
Exposure to and experiences with different cultures.

E 3 Communication and connection between home and
school.

11/10/26

41N
1

49

Neuroscnlence ResearcH: THe Aavantages

of Being Bilingual

(Ellen Bialystok, Pat Wolfe, among many)

- Enhanced cognitive benefits: Ability to
classify and develop analytic reasoning

- Enhanced visual spatial benefits

- Increased abilities to focus: executive
functioning (know how to prioritize, select
the right language for the right context)

- Deeper critical thinking and problem solving

- Strong creativity skills \?‘?

51

50

...A fully developed bilingual
operates in 3 linguistic s

13



“Having translanguaging spaces for instruction
does not in any way dismiss the need for separate
spaces in which children are asked to perform in
one language or the other.

These separate spaces have been created so that
the teacher knows what language to use, and so
that students have to expand their language
practices to meet the exigencies of communication
with monolinguals.”

Hesson, S., Seltzer, K., Woodley, H., (2014) Translanguaging in Curriculum and
ion: A CUNY-NYSIER Guide for £

CUNY-NYSIEB, The Graduate Center,

the city University of New York.

‘ Sequential Bilingu:> ‘

. Sequential Bilingual ‘
Simultaneous Bilingual '

Stuaents wHo enter tne

biliteracy program

11/10/26

53

Different Paths to a Bilingual Identity

* Some students are sequential
bilinguals.

Sequential Bilingual '

Sequential Bilingual ’

©Center for Teaching for Biteracy

54

|
Sequential Bilinguals Go Through

Predictable Stages of Language
Acquisition in their L2

First language (L1)

Preproduction (Starting)

Early Production (Emerging)

Speech Emergence (Developing)

Beginning and Intermediate Fluency

(Expanding)

Advanced Fluency (Bridging)

55

56
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https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf
https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf
https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf
https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-Curr-Inst-Final-December-2014.pdf

Figure 4.2
Pattern of Acquisition of Grammar Structures in
Second Language

100%
_—

Language Learning is
non-Linear

Second language acquisition is a natural, gradual, long-

term developmental process.

For the early stages of second language acquisition, it is ...

e Lessimportant to focus on error correction

©  More important to focus on communication and
content

o Lessimportant to focus on acquisition of discrete
points of language

e More important to focus on:
* thinking in the language

« extensive development of vocabulary in context
« integrated listening, speaking, reading, writing
across the curriculum

Copyright © 1996-2017, W.P. Thomas and V.P.Coller. All rights reserved
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Interaction of Performance Level
Definitions and Model Performance
| Indicators Language Proficiency

{

‘erformance Level Descriptions)

A
®

/
¢f
it

<
~—
g8
i
L RE RE |
HEEN
migmia
ami
.

4 Expanding

/
\_\
=
am
Ili

]

3 Developing

2 Beginning

EEmEnaE
o |/
o | oo i (o

1 Entering

WIDA Consortium / CAL / Metritech

57

. Acquisition in their L2

Sequential Bilinguals Go Through
Predictable Stages of Language

cquire
e Fi fimm— ears to a
First lang ** kes 510 7 Y&

75
* Preprodu nguage " a

cademic 12

Early Proc |anguage:
* Speech Eniergence (Developing)

* Beginning and Intermediate Fluency
(Expanding)
* Advanced Fluency (Bridging)

|
Different Paths to a Bilingual Identity

* Some students are sequential
bilinguals.

* Other students — the majority of ELs
(emergent bilinguals) - are
simultaneous bilinguals.

&
Simultaneous bilingual

©Center for Teaching or Biteracy
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|
Simultaneous Bilinguals Learn Two

Languages at the Same Time

* They learn language similarly to a monolingual
student, but does so in 2 languages.

* They know some things in Spanish or Mandarin
(or different non-English language) and other
things in English.

* The child’s vocabulary knowledge is shared
across two languages.

* The child’s language use is deliberate and
reflective of the context.

11/10/26

Bilingual Identity —
Simultaneous bilingual doesn’t
necessarily mean balanced bilingual.

Centerfo Teaching or Biteracy

|
Simultaneous Bilinguals

English Language Learners in the US

* In 2009 - 75% of students who
qualified as ELLs in PreK through 5t
grade in the US were born here
(Education Week, 2009).

* In 2015, that percentage was 82%

* In 2023, that percentage grew to
85%.

@Center for Teachingfor iteracy

udents by Grade and Nativity, 2015

AN

PreK to 5th Grade __

u Native Born ~ Foreign B

Note: The figure refers to English Lea BEPBY erade.
Source:MPI tabulation of data from the U.S. Census Bureau 2015 ACS.

ECenterfor Teaching or Biteracy

63

64
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ual Language Students

What is the L1 of these
( simultaneous

bilinguals?

©enterfor Teaching for Biter

11/10/26

ual Language Students

b hS E:ilingual
First Language

. Acquisition
‘ Simi Anﬂck De Houwer

Centerfo Teaching or Biteracy

is
Simultaneous biIingual? ¥
65

I |
Bilingual Use of Language

* Mam3, écuando vamos a
co.mprar las groserlas?, (@@/
* Mi hermano me pucho. m
* | want to go to the house 5o
of Lucia. el
* | have todo my tareade =2
matematicas. ‘

* Dile a mi abuela, que | a \@?

don’t want to go.

66

™™™
Translanguaging:

'Using 2 languages together

comprar las groserias? r
* Mi hermano me puchd. i
* | want to go to the house m
of Lucia. e
* Ihave to do my tarea de =,
matematicas. 4

* Dile a mi abuela, que | a \3?

don’t want to so

67

68

17



Three Pillars of Dual Language Education

The goals of Dual Language

Cross-
Cultural
Competence

——————_

Grade-Level
Academic
Achievement

Bilingualism
and
Biliteracy

©2016 Center for Applied Linguistics

00

Stuaents wHo enter tne

biliteracy program
Sequential Bilingue> ‘

Sequential Bilingual

Simultaneous Bilingual

11/10/26

69

One-Way Program: All students are

ELs

Sequential BiIingua> '

Simultaneous BiIinguaI> ‘

70

Two-Way Program: ELs and Non-ELs

Sequential Bilingua> ‘

Simultaneous Bilingual

‘ Sequential Bilingual I l

71

72
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These are the students that enter
biliteracy/dual language programs
in Kinder or first grade

200000
\id

11/10/26

ALL students involved in biliteracy
become developing bilinguals

@QQOQO@

hid

73

AS tHey fearn in 2 Ianguages, an

developing bilinguals use their 2
languages together (translanguage)

@QQCQ‘@

hid

74

Bilingual Identity

Spanish dominant, native language,
first language, L1, and Spanish
speaker - limit our view of
students’ linguistic development

- Palmer, Cervantes-Soon, Heiman,
2017; Garcia, 20€0$9

75

76
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Bilingual Identity
* We talk about

— Students as scholars
— Students as readers
— Students as writers

— Students as investigators:
scientists, historians,
mathematicians

—Students as bilinguals.

11/10/26

If this is the goal...

We do not want to make decisions as if
they are

or

77

Students Engaged in Biliteracy \
* Green Students: Language Minority Students (A non-

English language is spoken at home) — Sequential
Bilinguals

* Blue Students: Language Majority Students (English is
spoken at home) — Sequential Bilinguals

* Blue/Green Students: Usually Language Minority
-0\ Students (A mixture of English and a non-English
—_/ language is spoken at home; or, children speak non-
English language to parents and English to siblings or a
combination thereof) Simultaneous Bilinguals

78

\\ Academic
’ | Achievement

Academic
Language
Proficiency

/ Social Language
Proficiency

£
|
[

79

80
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Biliteracy educators
are first and foremost
language educators!

11/10/26

|
Morning Agenda

/ Welcome and Introductions

./ Students and Goals of Dual
Language/Biliteracy Programs

* Biliteracy and the BUF (Biliteracy Unit
Framework)

* The Multilingual Perspective

* The Teaching for Biliteracy Programmati
Recommendations Y

81

Literacy and Biliteracy - Agree- Disagree Chart

Statement Agree or Disagree

Page 3

1 is the most how to read

Spanish and English (without teaching the same topic)is an
ing bilteracy in all students.

3. Without

4. Oral language and background knowledge are good for students to know, but not
they' v

| component of reading comprehension, but not the

8. Teachi
(phornics

English in K -1, and reading, writing and word recognition
s a feasible path to biltera

9. Students should be familiar with the
learn foundational skils (¢

ing of the words and examples used to
).

il te from reading,
racy wellfor dual language students.

separate from writing) or

11, Oracy and background ki

12. Reading, writing, and foundational skils should be taught within a theme that
ties. Thisis a feasible path to biliteracy when practiced in

)

82

|
Agree-Disagree Chart

Individual Work
(page 7)

* Read every statement

* Decide if you Agree or Disagree (no in-
between)

* Think about how you define literacy

* Think about how your district defines
literacy

83

84
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Brain Research

(How the Brain best Learns)

* Experience sculpts the brain.

store it.”

environment.

move!

¢ “If it doesn’t make sense, the brain won’t
* Learning must take place in a safe
* Learning is two-fold: rote (repetitive) and

declarative (critical thinking).
* Movement is critical for the brain. Get up and

&

X

4

11/10/26

Stand and Pair

85

What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the

product of two -word and

for alack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth

of the within word

language comprehension - such that if either one
is weak, reading comprehension is diminished. No

amount of skill in one component can compensate

X

Gough, P. B, & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6:10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

recognition (WR) and language comprehension

(LC), we tumn next to Scarborough’s Reading Rope.

86

L ees—
Word Recognition

Constrained K-2
* Phonological Awareness
* Decoding (and Spelling)
* Sight Recognition

87

88
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Language Comprehension
Unconstrained (entire life)

Background Knowledge

11/10/26

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically

validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one

is weak, reading comprehension is diminished. No
amount of skill in one component can compensate

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
ur of the

1ents within word
recognition (WR) and language comprehension
(LC), we turn next to Scarborough’s Reading Rope.

Vocabulary Knowledge

Language Structures (syntax)

O@-©

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

Verbal Reasoning

Literacy knowledge

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

89 90

What is literacy? Talk to Your Partner:

8

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprenension - such that f either one
is weak, reading comprehension is diminished. No
amount of skill in one component can compensate

for a lack of skl in the other. While itis a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension
(LC), we tum next to Scarborough's Reading Rope.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

W~

* Word recognition is .
* Language comprehension is .

The simple view of reading (WR x LC =
RC) means .

Therefore, reading comprehension .

91

92
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El shuco

El patojo estaba a punto de comprar un shuco
cuando se aparecio su prima que es muy shute.
En ese momento cambid de opinién y decidié no
comprar el shuco.

-Mejor compro el glisquil y el perulero para el pepidn —se
dijo.

¢ ¢Cudntas silabas tiene “shuco” y “shute”?
e ¢Por qué no se compro el shuco?
* Dibuja al patojo, el shuco, y la prima shute

11/10/26

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically

validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one

is weak, reading comprehension is diminished. No
amount of skill in one component can compensate

for a lack of skill in the other. While it is a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
ur of the

1ents within word
recognition (WR) and language comprehension
(LC), we turn next to Scarborough’s Reading Rope.

O@-©

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7, 6-10.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

93

Developing
Bilinguals need
instruction that
develops their

Language
Comprehension
first.

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

94

e

“Constrained”
A set of finite skills
Typically taught in K-2

Simple View of Reading

“Unconstrained”
An infinite amount of knowledge
Develops over your entire life

hid

95

96
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El shuco

El patojo estaba a punto de comprar un shuco
cuando se aparecio su prima que es muy shute.
En ese momento cambid de opinidon y decidid no
comprar el shuco.

-Mejor compro el glisquil y el perulero para el pepian — se
dijo.

¢ ¢Cuantas silabas tiene “shuco” y “shute”?
¢ ¢Por qué no se compro el shuco?
* Dibuja al patojo, el shuco, y la prima shute

11/10/26

|
El patojo

97

Un shuco

98

99
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Una prima muy shute

11/10/26

El gliisquil y el perulero

101

[ —
El shuco

El patojo estaba a punto de comprar un shuco
cuando se aparecio su prima que es muy shute.
En ese momento cambid de opinidon y decidid no
comprar el shuco.

-Mejor compro el gliisquil y el perulero para el pepian — se
dijo.

« ¢Cuantas silabas tiene “shuco” y “shute”?
* ¢Por qué no se compro el shuco?
* Dibuja al patojo, el shuco, y la prima shute

102

[
All the words are correct

* Shuco: Hot dog or dirty (from
Mayan)

* Shute: Nosy, or “metiche” in
México

* Patojo: Muchacho or adolescent

hid

103

104
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Libros de Guatemala

105

1
Sally Page 4

Sally first tried setting loose a team of gophers. The plan backfired when a dog
chased them away. She then entertained a group of teenagers and was delighted
when they brought their motorcycles. Unfortunately, she failed to find a Peeping
Tom listed in the Yellow Pages. Furthermore, her stereo system was not loud
enough. The crab grass might have worked but she didn’t have a fan that was
sufficiently powerful. The obscene phone calls gave her hope until the number
was changed. She thought about calling a door-to-door salesman but decided to
hang up a clothesline instead. It was the installation of blinking neon lights across

the street that did the trick. She eventually framed the ad from the classified

section. ‘ﬁ?

Simple View of Reading

&

11/10/26

hid

106

Sally
What is the text
about?

107

108
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What is literacy?

Sally

ackground
nowledge:

is trying to get

rid of her neighbors.

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprenension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one
is weak, reading comprehension is diminished. No
‘amount of skl in one component can compensate

/

Gough, .8, & Tunmes,W. £ (1986). Decoding,reading, and reacing dlsabily,

for a lack of skill in the other. While itis a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension
(LC), we turn next to Scarborough'’s Reading Rope.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

109

Sort

110

What is literacy?

urodjenik

nenormalan nepogodan

ucenik

nepostovanje nevredan

zatvorenik

optuzenik

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientifc studies. It shows us
that reading comprehension is not the surm, but the
product of two components - word recognition and
language comprehension - such that f either one
is weak, reading comprehension is diminished. No
amount of skl in one component can compensate

for a lack of skill in the other. While it a simple
view of a developmental process, skilled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension
(LC), we turn next to Scarborough'’s Reading Rope.

@ Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League.

111
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What is literacy?

SIMPLE VIEW OF READING

The Simple View of Reading has been empirically
validated by over 150 scientific studies. It shows us
that reading comprehension is not the sum, but the
product of two components - word recognition and
language comprehension - such that if either one

is weak, reading comprehension is diminished. No

for a lack of skl in the other. While itis a simple
view of a developmental process, skiled reading
development is NOT simplistic. For a more in-depth
understanding of the subcomponents within word
recognition (WR) and language comprehension
(LC), we tum next to Scarborough's Reading Rope.

amount of skill in one component can compensate

P 6.8 Tunmer, . E.1988) De . s 7610

Figure 1: From “The Science of Reading: Defining Guide.” Distributed by The Reading League. . "

11/10/26

Talk to Your Partner:

* The “shuco” and Sally helped me
understand that .

* | would explain the simple view of
reading by saying .

113

Scarborough’s Rope

The Many Strands Woven Into Skilled Reading

Language Comprehension

Background Knowledge

Skilled Reading:

o Fluent execution and

N coordination of word

recognition and text
comprehension

Vocabulary Knowledge

Language Structures

Verbal Reasoning

Literacy Knowledge i

T Word Recognition Reading
o 2 comprehension
£g Phonological Awareness
h-N-1
§ 8 Decoding (and Spelling) &
op e

5 Sight Recognition (PP

= W (Scarborough, 2001)

114

Reading Rope for Multilingual Learners

Strands of Oral Language Development Support

Literacy Development

Oral
Language
Development|

Skilled Reading

Second

Acquisition

Writing

* Oracy

* Handwriting
* Spelling

* Grammar

* Composition

115

116
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Reading Rope fo!

Strands of Oral Lan,

Vocabulary
breadth, precision, links ! '\

Language Structures \ Gt )
Syntax, semantics . oot |
Oral ~ ) -
Verbal Reasoning 1 I
Language inference, metaphor ) =
D B ‘
Li Knowled,
e NED
L
Acquisition level
Metalinguistic =
Awareness Word "
Recognition
Linguistic - / oy
Govelopment

Alphabetic Principle
spelling, letter-sound
correspondence

Sight Recognition
familiar words

Language .
Comprehension Reading Rope fo
O e concepes " Strands of Oral Lan
Literas
butary
h, precision, links ‘\
—— TN St
tax, semantics % throughout |
Oral = i) -
L Reasoning 1 J
Language cence, metaphor ) X
D = < ~ . \{&‘c’)\ng\
Second t (ony(epls. gen',:s ) -
L
Acquisition level
Metalinguistic y
Awareness Word .
ognition %,
Linguistic O2erp
bles, phonemes |

betic Principls
g, letter-sound
rrespondence

Sight Recognition
familiar words
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Languaca

é Oral lang o
language learners because... "
Z L\

oral language
development
throughout

uage is essential for o

Oral
Language
D

Second
L

Acquisition

Metalinguistic
Awareness Py
gnition
les, phonemes

Linguistic

betic Principle
[ing, letter-souna
respondence

Sight Recognition
familiar words

118

What is biliteracy?
LC x WR = RC in each (+ Writing)

Reading Rope for Multilingual Learners

Strands of Oral Language Development Support
Literacy Development

Metalinguistic [ Time

Linguistic
Scaffolds

119
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The Road to Reading for English Learners LANGUAGE COMPREHENSION The Road to Reading for English Learners

Leveraging Oral Language Development to Support Reading Development

By Linda Cavazos, Claude Goldenberg

o

recent controversy in the reading world is whether findings from reading
A research, sometimes referred to contemporaneously s the “science of

reading,” apply to students who are not proficient in the language they are
learning to read. In the United States, these students are known as English Leamers
(ELs), emergent bilinguals, or multilingual leamers. These terms all have slightly e st o e o L
different meanings, but they are generally used interchangeably. We'll use ELs for
simplicity. However we refer to them, critics claim that not only does the “science of
reading” not apply to ELs, but it is also detrimental to their literacy development.!
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Highlights Highlights

* If you are learning to read in a language you don’t * Understanding student English language proficiency
yet know, you need to learn the language as you levelsin L, S, R, W is critical for effective literacy
are learning to read it. instruction because it forms the basis for academic

- . . achievement.
* Word recognition (phonics, phonemic awareness,

etc.) overlaps with language comprehension, since
recognizing a word requires knowing something
about it besides how it’s pronounced.

* EBs/ELs must receive language instruction aligned
with or just above their current language skills to
ensure understanding.

* Word recognition instruction must be systematic and
explicit and build on transferable orthographic
features of Spanish. Phonemic awareness acquired in
1 language transfers to phonemic awareness in th 3?
other language.

123 124

* Cavazos & Goldenberg argue for the need of
explicit, systematic instruction in oral language
development as a prerequisite for and ongoing( g}
partner to literacy development. \e
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Highlights
* English WR (phonemic awareness, phonics, sight
words) instruction should focus on awareness at
the phoneme level of words because English has a
deep phoneme-based orthography.

* The transparency of Spanish orthography makes
an explicit focus on phoneme awareness less
necessary, though some students need it.
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The Road to Reading for English Learners
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Unit Theme:
« Content Area Standards
Spanish Language Arts Standards
‘Spanish Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

Biliteracy Unit Framework (BUF)

ey

ing Oracy, and L

the unit.

Academic listening and speaking necessary for content instruction and literacy development.
Developed at the beginning of the unit and whenever new language or concepts are introduced throughout

Reading Comprehension
« Oracy, background knowledge, and language:
comprehension

Content Area Instruction

Oracy, background knowledge, and
language comprehension

comprehension
« Comprehensive literacy routines, strategies writing
behaviors.

Foundational Skills Fluency (Word Study)
« Oracy, background knowledge, and language:
comprehension
« Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
* Vo syntax, and semantics

« Comprehensive literacy routines, strategies and reading « Inquiry
behaviors. . 4
Writing * Experiments
« Oracy, background knowledge, and language: + Experiences

Summative A’ssessment

Bridge — Transfer
o llustration
« Side by Side or
o Asise dice

Bridge — Transfer and
Practice: Practice the new
language (includes Listening,

Speaking, Reading, and Writing

Bridge: Contrastive Analysis
Phonology

Morphology

Syntax and grammar

Pragmatics.

JUBWISSBSSY BAljewlo
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Unit Theme:

Content Area Standards

English Language Arts Standards

English Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

ing Oracy,

Language
Academic listening and speaking necessary for content instruction and literacy development.
Developed at the beginning of the unit and whenever new language or concepts are Introduced throughout the unit.

Reading Comprehension Content Area Instruction
o Oracy, background knowledge, and language comprehension « Oracy, background knowledge, and
«  Comprehensive literacy routines, strategies and reading I ?‘; m?,, ot &
behaviors. 91898 comp
o Inquiry
Writing * Investigations
«  Oracy, background knowledge, and language comprehension « Experiments
«  Comprehensive literacy routines, strategies writing behaviors. « Experiences

Foundational Skills and Fluency: Word Recognition

Oracy, background knowledge, and language comprehension
Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

Vocabulary background knowledge, syntax, and semantics

‘Summative Assessment

in the other language)

Bridge — Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis
o llustration Practice the new language (includes | Phonology
«  Side by Side or Listening, Speaking, Reading, and Morphology
o [efiond Writing in the other language) Syntax and grammar
Pragmatics.
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Unit Theme:
Content Area €

Enoleh Lane Talk to your partner:
e © How does the BUF reflect the research
Budmeorey sk on second language acquisition?

* How does it reflect the simple view of

* Developed at tf

Reading Comprehens

«  Oracy, backgra .
. compeensv  reading?
behaviors. _
* Inquiry
Writing * Investigations
«  Oracy, background knowledge, and language comprehension « Experiments
«  Comprehensive literacy routines, strategies writing behaviors. « Experiences

Foundltlonal Skills and Fluency: Word Recognition
Oracy, background knowledge, and language comprehension
+ Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
+ Vocabulary background knowledge, syntax, and semantics

‘Summative Assessment

Bridge — Transfer
o lllustration
«  Side by Side or
« Asisedice

Bridge — Transfer and Practice Bridge: Contrastive Analysis
Practice the new language (includes | Phonology

Listening, Speaking, Reading, and Morphology

Writing in the other language) Syntax and grammar
Pragmatics.
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Biliteracy Unit Framework (BUF)

Unit Theme:
« Content Area Standards
«  Spanish Language Arts Standards Website Handouts
« Spanish Language Development Standards
«  Content and Literacy Big Ideas
«  Summative Assessment

Building Oracy, Language
«  Academic listening and speaking necessary for content instruction and literacy development.
«  Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Content Area Instruction
Oracy, background knowledge, and

Reading Comprehension
* Oracy, background knowledge, and language comprehension

«  Comprehensive literacy routines, strategies and reading language comprehension
behaviors. -
* Inquiry
Writing * Investigations
«  Oracy, background knowledge, and language comprehension o Experiments
«  Comprehensive literacy routines, strategies writing behaviors. o Experiences

Foundational Skills and Fluency: Word Recognition
«  Oracy, background knowledge, and language comprehension
« Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
« Vocabulary background knowledge, syntax, and semantics

Summative Assessment

JUSWISSOSSY SAIJ_WIO]

Bridge — Transfer and Practice. Bridge: Contrastive Analysis
Practice the new language (includes | Phonology

Listening, Speaking, Reading, and Morphology

Writing in the other language) Syntax and grammar
Pragmatics.

Bridge — Transfer
« llustration
« Side by Side or
- Asise dice
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Unit Theme:
Content Area Standards

English Language Arts Standards

English Language Development Standards
Content and Literacy Big Ideas

Summative Assessment

Building Oracy, Language
«  Academic listening and speaking necessary for content instruction and literacy development.
«  Developed at the beginning of the unit and whenever new language o concepts are introduced throughout the unit.

Reading Comprehension
«  Oracy, background knowledge, and language comprehension
«  Comprehensive literacy routines, strategies and reading
behaviors.

COn!ent Area Instruction
Oracy, background knowledge, and
language comprehension

* Inquiry
Writing * Investigations
* Oracy, background knowledge, and language comprehension « Experiments
«  Comprehensive literacy routines, strategies writing behaviors. « Experiences

Foundational Skills and Fluency: Word Recognition
Oracy, background knowledge, and language comprehension
«  Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
« Vocabulary background knowledge, syntax, and semantics

‘Summative Assessment

Bridge — Transfer and Practice Bridge: Contrastive Analysis
Practice the new language (includes | Phonology

Listening, Speaking, Reading, and Morphology

Writing in the other language) Syntax and grammar
Pragmatics.

Bridge — Transfer
o llustration
«  Side by Side or
«  Asise dice
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Website Handouts

Discourse styles

English Semitic Asian Romance Russian

“..linear, “...use parallel |“...spiralin “..proceed toa |“...do likewise
tolerating little | restatements | around a thesis, | point via [as Spanish],
deviation from | of an idea to avoiding a head | digressive but with

one main path | develop it.” on attack as too | zigzags that, to | complex mega-
of expository direct.” English sentences.”

speakers, seem
extraneous and
confusing.”

development.”

(Montafio-Harmon, 1991, Sdez, 2003, Butvilofsky et al, 2023)
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[ Content Alocaton: Planning Content msparishana ngin 5 RN | Statement raceoroseree| RN

Bilteracy Guidelines (Beeman & Urow, 2013 Website Handouts L. Phoni fons the most i ¢ rowtoread | oo oree
ink-2. 14
© oAl k ) every day, b into the Page 3
program
diferent . themes,or tories. 2. Daily instruction in Spanish and English (without teaching the same topic) is an Agree
+ Students ae together or diferentited, but ot separate, nstruction effective way of developing bilteracy in al students. 8
+ In PreK-5" grades, content and lteracy are integrated.
+ Content (Science, Social Science and Math) is taught in one language only at each gradelevel. This s called @
content alloation, 3. Without have reading Agree
Option A: 80/20 Model 4. 0rallanguage and background knowledge are good for students toknow, butnot | g o
Math and Social Studies move to English in grade 3. Science remains in Spanish, K-5 necessary since they're not directly related to comprehension Isagree
f \ f \ 5. Language learners learn how to read and write more effectively when the units al
Spanish Bridge English Buaes v
P o / l related around a meaningful theme, allowing the language to be repeated and
Kindergar 0% {end of every unit): 20% Agree
B0 Uonguage Ars woyhoond b Conguage Ars deepened, and knowledge to be developed, as the unit progresses.
science Language Arts
cial Studies science 6. When students do not understand the text they are reading, the teacher should .
« Socil Studies read the text n the other language to support comprehension. Disagree
FistGrade | 70% o Math 30%
';"5"'3‘ Arts. La:‘:‘:“ :‘;5 ‘ﬂ""g""d 7. Word recognition is an essential component of reading comprehension, but not the
cience 1.and 2 (end of every unit): with Social Studies o Aer
Nath Spanis o Englih: v com; gree
«  Language Arts/ Science 8. Teaching i i it
T — . & phonics only in English in K -1, and reading, writing and word recognition .
Second Grade | 60% * Math 0% (phorics) in Spanish K-1.is a feasible path to biliteracy. Disagree
60/40 Language Arts English to Spanish: Language Ars integrated
fen o Ln i with Social Studi
e Language At/Social th Social Studies 5. Students should be familiar with the meaning of the words and examples used to A
[hrdease s tudi % Iearn foundational skills (or word recognition). gree
50/50 Language Arts Langusge Arts
stionce fovrpot 10. iloing instruction (1., teachir i fomreadng, | oo oree
Math separate from writing) organizes literacy well for dual language students. 4
Fourth Grade | 50% 3.5 Grade: (end of every unit) | S0%
50/50 Language Arts Language Arts 11. Oracy and background knowled) el in
science Spanish to English: Math aM_ < @ Agree aMn
FifthGrade | 50%Language At g TR ArsfScience | sodalstudies \l/ 12 Reading, writing, and foundationalskils should be taught within a theme that \|/
sl Pt L ‘:5“3""";‘" Soocal Conguage Arts connects al eracy actiis. This i 2 feasile path to biteracy when practcedn | o
n « Language Arts/Socia . m
Langua Math each program language. 8
o Social Studies

133 134

|
Turn and Talk Morning Agenda
8 8 /" Welcome and Introductions
* With regard to defining literacy and /" Students and Goals of Dual
biliteracy, and using a framework like Language/Biliteracy Programs
the BUF, our school/district’s areas of I/ Biliteracy and the BUF (Biliteracy Unit
strength are : Framework)

* The Multilingual Perspective
* Areas our school/district could tweak

* The Teaching for Biliteracy Programmatic
and update by .

Recommendations \C"?

135 136
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R
Concept A Concept B

All students Many students

have a are developing
dominant bilinguals whose
language (L1 firstlanguage is “*Bilingual
and L2) bilingual. First Language
- Acquisition
Chapter 1 Annick De Houwer
137 138

™™™ ™ ?.
Concept A Concept B Stu entS ecomlng

All students have a Many students are bl I Ite rate

dominant language (L1 and | developing bilinguals whose

L2) first language is bilingual. ‘ Sequential Bilingual ‘
When students use | Developing bilinguals

Spanish and English | will use both then: ‘ Sequential Bilingual ‘
together (“Estoy languages, and this

estoquiado”), itisa |mixing is predictable

sign of confusion and ' and to be expected. @ Simultaneous Bilingual

low language.

139 140
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I
Teaching for biliteracy is different than

teaching for monoliteracy because...
* Spanish (non-English languages) in

the U.S. is a minority language
within a majority culture

Teaching for
Biliteracy

* Students use all of the languages
in their linguistic repertoire to
develop biliteracy and content...

* Spanish (non-English languages)
and English are governed by
different linguistic rules and
cultural norms

© Center for Teaching for Biliteracy

11/10/26

PREMISE 2: Teaching for biliteracy is
different than teaching for monoliteracy
because...

* Students use all of the
languages in their linguistic
repertoire to develop
biliteracy and content....

© Center for Teaching for BiIi&(
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Biliteracy instruction anticipates and
prepares for linguistic
approximations.

11/10/26

|
Instruction anticipates and prepares

for linguistic approximations.

g— g— the farmer el farmero el granjero
Hh Gg Jj Hh .
O O el finquero
Hernandez Gema jirafa Hospital
hijo recoger jugar happy
hermana hi
habia hungry
hace
hizo ‘3,?
hospital
145 146

|
Instruction anticipates and prepares

for linguistic approximations.

the farmer el farmero el granjero
el finquero
to push puchar empujar

e

Instruction anticipates and prepares
for linguistic approximations.
the farmer el farmero el granjero
el finquero
to push puchar empujar
ironing planching planchando

147
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Bilinguals are NOT two
monolinguals in one
person. (Grosjean, 1989)

S

11/10/26

Research Connection

Being bilingual physically
changes your mind.
Neuroplasticity is real.
(Bialystok, CARLA, 2016)

149

Research Connection

Multilingual students have linguistic resources in
multiple languages; their knowledge base is
shared across languages (Cenoz, J, 2009,
Butvilofsky & Escamilla, 2023).

Multilingual students who learn about how their
two languages are similar and different
achieve higher levels of academic
achievement (Jimenez, Garcia, and Pearson,
1996, Dressler et al, 2011, de Jong 2011,
Lems, 2023).
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Research Connection:

Translanguaging

* Translanguaging refers to the interaction of two
languages (or more) by bilingual students (Garcia,
2017).

* By engaging in contrastive analysis students

develop metalinguistic awareness (Beeman and
Urow, 2013).

* Translanguaging, or “bridging”, comes from a
multilingual perspective of students and teaching
(Beeman and Urow, 2013).
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|
Four Phenomena of Contact Languages
Dr. Kim Potowski, UIC

u.s. Spanis%
Chapter 5

11/10/26

#1 #2 #3 #a4
Code switching i
Tengo el eight. Carpeta
153

También se dice N
empu Jar
tocar

donde

almverzo -
er

mucho ¢

1 -\
& T
- Crystal Ramos, Kennewick, WA l \es?
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Concept A

Concept B

All students have a dominant language
(L1 and L2)

Many students are developing bilinguals
whose first language is bilingual.

When students use Spanish and English
together (“Estoy estoquiado”), it is a
sign of confusion and low language.

Developing bilinguals will use both their
languages, and this mixing is predictable
and to be expected.

Literacy is taught in one
language (L1) and
transition to literacy in
the other language once
monoliteracy has been
established. (Sequential
literacy)

Programs teach literacy
in 2 languages daily from
Kinder on, and help
students transfer what
they know in 1 language
to the other and vice-
versa (Simultaneous
literacy).

P | —
D dqf R ¢ I itudinal dies f I Long-Term Effects of Dual Language Education
ata aggregated from a series of 3-to-7-year longitudinal studies from well- Program Implementation Differences
implemented, mature programs in five school districts on Student Achievement Outcomes
] © Wayne P. Thomas and Virginia P. Collier, 2017 From Thomas and Collier Data Sets — 1985-Present
Website Handouts 0
70 1 0
60
2 B Lowest Observed
50 DL Program — 38"
g“ N
40 3 &
30
30 4
s 20
20
10
10
0
12 s 8 10 1
1 3 5 7 9 11 e e aMm»
GRADE \"
- 38th NeE
©Grter forTechirgforilteracy LG Copyright © 2004:2012, WP, Thomas & V.P. Collir, All

41



Data aggregated form a series of 3-to-7-year longitudinal studies from well-
implemented, mature programs in five school districts

— © Wayne P. Thomas and Virginia P. Collier, 2017
70 "
60 —
2
50 . .
Educational equity for ELs:
40 B
30 When the program is well-
20 implemented, there is a reduction
in numbers of long-term Els (LTELLS).
10 -
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Research Connection
In 3rd grade, ELs engaged in
simultaneous literacy scored
considerably higher than
students in the sequential
literacy comparison group on all
measures. (Sonia Soltero et al

5

11

7
GRADE

© Center for Teaching for Blteracy, LC

2016)
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Content Allocation: Planning Content in Spanish and English K- 5

Biliteracy Guidelines (Beeman & Urow, 2013)
. oA i T ) day, beginning at entry into the
program
+ Each different
for but not
* InPrek-5" grades, content and literacy are integrated.
+  Content (Science, Social Science and Math) is taught in one language only at each grade level. This is called
content allocation.

themes, or stories.
te, instruction.

Option A: 80/20 Model

Math and Social Studies move o Englsh ingrade 3. Scence remains n Spanis, k5
’ Spanish \ Bridge Y - English \

Kinderga 0% (end of every unit): 20%
80/20 Language Arts anish to English: Language Arts
Science  Language Arts
cial Studies  Science
T « Social Studies
First Grade 70% o Math 30%
70/30 Language Arts Language Arts integrated

Science. 1and 2 (end of every unit): ‘with Social Studies
e T, npeeasdene o monolingual systems: biliteracy systems:
60/40 panish: L integrated . . e . .
e e units in one language, biliteracy units (Spanish,
oo Z;?"u;m ;‘H assessments in one the Bridge and English),
L R R language, schedules that | biliteracy assessments,
R Scaisuis 1) mirror the general schedules that include
Fifth Grade S0%Language Arts English to Spanish: 50% . a A . .
o0 + Lngegeansfocl | ngage s \ education setting, etc. daily Spanish literacy and
o wath Social Studies
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Concept A

Concept B

All students have a dominant language (L1
and L2)

Many students are developing bilinguals
whose first language is bilingual.

When students use Spanish and English
together (“Estoy estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both their
languages, and this mixing is predictable and
to be expected.

Programs teach literacy in one language
(L1) and transition once monoliteracy has
been established. (Sequential literacy)

Programs teach literacy in 2 languages daily
from Kinder on, and help students transfer
what they know in 1 language to the other
and vice-versa (Simultaneous literacy).

Programs develop

Programs develop
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Determines:

Language and Content Allocation Plan

Daily
Schedules

Biliteracy Curriculum/Units ‘ \g?

11/10/26

L
8th Grade Student Schedule

Subject

Language

Period 1

Social Science

Spanish

Period 2

Language Arts

Spanish

Period 3

Elective

English

Period 4

Math

English

Period 5

Science

English

Period 6

Language Arts

English

170

Content Allocation: Planning Content in Spanish a

Biliteracy Guidelines (Beeman & Urow, 2013)
. [ )

nd English K-5

program.
+ Each

, beginnir into the

themes, or stories.

. but not separate, instruction.
* I Prek-5" grades, content and literacy are integrated
.

I Science and Math)
content allocation.

Option A: 80/20 Model

Math and Social Studies move to English in grade 3. Science remains in Spanish, K-

[ L Thisis called

s,

Spanish Bridge - English ‘
Kinderga 80% (end of every unit): 0%
80/20 Language Arts nish to English: Language Arts
science « Language Arts
ciol Studies o science
« Social Studies
First Grade o Math 30%
70/30 Language Arts Language Arts integrated
Science 1and 2 (end of every unit): with Social Studies
Math Spanish to English:
. Arts/ Science
Second Grade | 60% o Math 0%
60/40 " panish: L integrated
Science « Language Arts/Social with Social Studies
Math Studies
Third Grade | 50% s0%
50/50 Language Arts Language Arts
science SocialStudies
wath
Fourth Grade | 50% 375 Grade: (end of every unit) | 50%
50/50 Language Arts Language Arts
Science Spanish to English: Math ﬁ
.t At SocialStudies
FifthGrade | 50%Language Ats | English to Spanish: 50%
50/50 science « Language Arts/Social Language Arts
Studies Math
o ab Socialstudies
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Kindergarten: Language and Content Allocation 80% Spanish; 20% English

For—

et | S22 G e

i

e i

e | SSISKS Aok
il e o
ot g | P
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552k bgtee o

I

R e

ing Standards - | Writing Standards -

" Opinion WK Informative
[Personai Essay) Weather Report)
7. wi WKS WKT

fneme: Friendship

Witing Standards -

(nformational Book)
WK S, WKT

Wiiting Standards -
WK Narrative
(Fantasy Story)

WKS, WKE

K2 Informationl
{Fact Shoet)
7

b makos » ooa
1

w2
icrmatie (i || Gpion Reviowi s

Wring Standards - WK1 Opinion (Letr)

Witing Standards -WKC2 nformstve
Wik, WK

3
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Toxis

Toxs

Texts
RLK2, RIK3, RIK4, RLKS .
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Vike aerushons 1 dternin te efect o

Kindergarten: Language and Content Allocation 50% Spanis

et Sanecation science stangaras. et Goneration Science Stancards:
LS 3 Uie hstvsors s gt st of st s a | |ICFS21 a1 30 conct nvastgation o compa

; 50% English
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Grade Level 2nd. Language and Ce[ 0% Theme:

2. Dovelop  simplesketch,crawi,or o e o st
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Biliteracy Unit Framework (BUF)

Unit Theme:
«  Content Area Standards

« Spanish Language Arts Standards
« Spanish Language Development Standards
« Content and Literacy Big Ideas
«  Summative Assessment
Building Oracy, Language

«  Academic listening and speaking necessary for content instruction and literacy development.
«  Developed atthe beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension
« Oracy, background knowledge, and language comprehension
«  Comprehensive literacy routines, strategies and reading
behaviors.

Writing
= Oracy, background knowledge, and language comprehension
«  Comprehensive literacy routines, strategies writing behaviors.

Foundational Skills and Fluency: Word Recognition
« Oracy, background knowledge, and language comprehension
« Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
«  Vocabulary background knowledge, syntax, and semantics

Content Area Instruction

Oracy, background knowledge, and
language comprehension

Inquiry

Investigations

Experiments

Experiences

Summative Assessment

Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis
o llustration Practice the new language (includes | Phonology
«  Side by Side or Listening, Speaking, Reading, and Morphol
o Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

JUSLUSSSSSY SAIJBULIO]

175

" [Gnit Theme:
« Content Area Standards
«  English Language Arts Standards
«  English| Language Development Standards
« Contentand Literacy Big Ideas
+ Summative Assessment
g d Knowledge, and Language
o Academic for
. guage or concepts are introduced throughout the unt.
Reading Comprehension Content Area Instruction
* Oracy, * Oracy, background knowledge, and
+ Comprehensive literacy routines, strategies and reading language comprehension =
behaviors.
*  Inquiry
Writing * Investigations
« Oracy, .
. routines, strateg .

Foundational Skills and Fluency (Word Study)
Oracy,

« Phoneme Awareness, Phonics, Decoding, Encoding,
« Vocabulary background knowledge, syntax, and semantics

JUBWISSOSSY 9Allewl0H

‘Summative Assessment
Bridge — Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis
« llustration Practice the new language (includes | Phonology
+ Side by Side or Listening, Speaking, Reading, and Morphol
 Asisedice Writing in the other language) Syntax and s
Pragmatics.
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Sample PreK Full-Day Schedule 80/20

Full day - 390 total minutes
340 Spanish minutes
50 English minutes

8:35-8:50 Arrival/Breakfast

8:50-9:05 Circle Time (Large Group) (Read Aloud)
9:05-9:35 Gross Motor/Outside Play

9:35-10:35 Centers (Interest Areas) (Small Groups)
10:35-10:45 Clean Up/Books at the Carpet
10:45-11:00 Wash Hands/Line Up/Walk to Lunch
11:00-11:30 Lunch

11:30-11:40 Bathroom/Walk Back to Classroom
11:40-12:45 Rest Time

12:45-1:50 Centers (Interest Areas) (Small Groups)
1:50-2:05 Clean Up/Books at Carpet

2:00-2:15 Circle Time (Large Group) (Read Aloud|
2:15-2:50 Gross Motor/Outside Play

2:50-3:05 Circle Time (Large Group) (Read Aloud)
3:05-3:10 Folders/Backpack/Dismissal

Sample PreK Full-Day Schedule 50/50

Full day — 390 total minutes
e 195 Spanish minutes
e 195 English minutes

8:35-8:50 Arrival/Breakfast
8:50-9:05 Circle Time (Large Group) (Read Aloud
9:05-9:35 Gross Motor/Outside Play
9:35-10:35 Centers (Interest Areas) (Small Groups)
10:35-10:45 Clean Up/Books at the Carpet
10:45-11:00 Wash Hands/Line Up/Walk to Lunch
11:00-11:30 Lunch
R +]11:30-11:40 Bathroom/Walk Back to Classroom
Rest Time
11:40-12:45 Rest Time
12:45-1:50 Centers (Interest Areas) (Small Groups)
1:50-2:05 Clean Up/Books at Carpet
Circle Time (Large Group) (Read Aloud)
: Gross Motor/Outside Play
2:50-3:05 Circle Time (Large Group) (Read Aloud)
3:05-3:10 Folders/Backpack/Dismissal
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sample Biliteracy Schedule - 80% of Day in Spanish and 20% of Day in English

Time

Subject

Language

8:00-8:20a.m.

SEL and Classroom Community Building

Spanish

8:20-10:30 a.m.

S5/Spanish Language Arts OR
/ Language Arts ing units)
Over the course of each unit,the students will engage in...
* oraq
o S5/Science experiences/inquiry.
© Whole group minilessons
 Witing (independent, small group and whole group)
eading (independent, small group and whole group)
« Foundational Skills and Language Comprehension (Word
Study)
. Practice

SPANISH

10:30-11:00 a.m.

Interventions (based on student need)

Bilingual

11:00 a.m. - 12:00
p.m.

Specials

12:00 - 12:45 p.m.

Lunch

Student choice

12:45-2:00 p.m.

Math in Spanish
 Oracy development
Math skills and practice

®_Reading and writi lied to math.

SPANISH

2:00 - 3:00 p.m.

English Language Arts
Over the course of each unit, the students will engage in...
o Oracy

« Experiences

 Whole group minilesson

o Witing i il d P

« Reading (independent, small group and whole group)

o Foundational Skills and Language Comprehension (Word

Study)
o Independent Practice

180
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Sample Biliteracy Schedule — 50% of Day in Spanish and 50% of Day in English

Time

Subject

Language

8:00 - 8:20

SEL and Classroom Community Building

Spanish

8:20-10:45

Science and Language Arts
Over the course of each unit, the students will engage in. .

cesee

SPANISH

Oracy

Science experiences/inquiry.

‘Whole group mini lessons

‘Writing (independent, small group and whole group)
Reading (independent, smal group and whole group)
Foundational Skills and Language Comprehension
(Word study)

10:45 to 11:15

.
Interventions (based on student need)

Bilingual

11:15-12:00

Lunch/Recess

Student choice

12:00 - 1:00

Math - over the course of a math un, the students will
engage in:

.

ENGLISH
Oracy development
Reading and Writing

1:00-2:25

Social Studies and Language Arts —
Over the course of each unit, the students will engage in

ceeee

ENGLISH

Oracy

55 experiences/inquiry

‘Whole group mini lessons

‘Writing (independent, small group and whole group)
Reading (independent, smal group and whole group)
Foundational Skills and Language Comprehension
(Word study)

2:25-3:10

.
Specials

f possible, half are offered
in Spanish and half in
English

181
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Uiteracy Squared Writing Rubric-  Grades K, 1,2,3,4, and § (cirle grade)

Score

Spanish CONTENT

English Score

10| Focused composition, conveys emotion and uses figurative language, s 0

5 po

engaging to the reader; clearly addresses the prompt; book language

itions and vivid examples

Consistent

structure

Sense of completeness — Clear ntroduction and dlear conclusion

varied sentence structures

Includes descriptive language (use of adjectives, adverbs at the word fevel) or

Main idea discernable with suppoTting detals, o main idea can be Inferred or

include unrelated ideas

Two deas ~ | like my bike and /|

ke my bike, agmo, or run)

bemplied—

Label(s), lst of words; may communicate an idea without subject and predicate

prompt.

Prewriting: Picture only, not readable or written in a language other than the

id not prepare a sample.
s

STRUCTURAL ELEMENTS

Controls 7]

3 [ controls

trophes, i theses,

7| Uses one or more.

Uses one or more of

SPELLING

Accurate spelling

Most words are spelled conventionally

Majorty of

knowledge of

incorrectly
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Concept A

Concept B

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once

(Sequential literacy)

monoliteracy has been established.

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general

education setting, etc.

Programs develop biliteracy systems:

biliteracy units (Spanish, the Bridge

and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.

182

[ Fixed Mindset

Growth Mindset

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once

(Sequential literacy)

monoliteracy has been established.

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy systems:

biliteracy units (Spanish, the Bridge
and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.

183

- Monolingual Perspective

Multilingual Perspective

All students have a dominant
language (L1 and L2)

Many students are developing
bilinguals whose first language is
bilingual.

When students use Spanish and
English together (“Estoy
estoquiado”), it is a sign of
confusion and low language.

Developing bilinguals will use both
their languages, and this mixing is
predictable and to be expected.

Programs teach literacy in one
language (L1) and transition once

(Sequential literacy)

monoliteracy has been established.

Programs teach literacy in 2
languages daily from Kinder on, and
help students transfer what they
know in 1 language to the other and
vice-versa (Simultaneous literacy).

Programs develop monolingual
systems: units in one language,
assessments in one language,
schedules that mirror the general
education setting, etc.

Programs develop biliteracy systems:

biliteracy units (Spanish, the Bridge

and English), biliteracy assessments,
schedules that include daily Spanish
literacy and daily English literacy.

184
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I [ corerconof the Monolingustand MutinguatPersp

You do NOT have to be
bilingual to employ
biliteracy mindset....

But you must have the

mindset!

nnnnnnn

186 187

|
Turn and Talk: Morning Agenda

/" Welcome and Introductions
* Does your school reflect a monolingual or

multilingual perspective of language? What / Students and Goals of Dual
tweaks can be made? Language/Biliteracy Programs

* Does your district reflect a monolingual or a n/ Biliteracy and the BUF (Biliteracy Unit
multilingual perspective of language? What F K
tweaks can be made? ramewor )

* Do you reflect a monolingual or multilingual / The Multilingual Perspective
perspective of language? What tweaks can » The Teaching for Biliteracy Programmatid
you make? . ] o

\-“‘? Recommendations \‘“?
188 189
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Program Design Recommendations: Planning for Biliteracy

Biliteracy Recommendations for Pre-K:
+ Biliteracy PreK cl

NAEYC Posit dopted April 2020)
+ Students gaging. each
¥

dothe Website Handouts
the day. Thisis called language and content allocation.
. differentiated,
+ Instruction is I d all materials are
in that language. Classraom instruction includes a variety of supports, high leverage
tratd d

instruction
teach

promotes student comprehension and production.

Biliteracy Recommendations for K-5:
. instruction in each

day, Each language arts
dlass topicin which
- itis hig d
themes or topics to reduce redundancy and optimize transfer.
+ Students are together for tructi I

students are present during Tier 1 Instruction.
+ In Pre-X - 5% grades, whenever possible, content and literacy are integrated.
+ Ifpossible, (math, I studies) is
at each grade level. This is called content allocation.
« Instruction i facitated strategically in one language by the teacher, and all materials are
in that language. Classraom instruction includes a variety of suppors, high leverage
tegi
promotes student comprehension and production.

Biliteracy Recommendations for Secondary:
- Students take both an English Language Arts and a Spanish language arts class every
Each language i a et
topic in which Iiteracy are taught and addressed
practices that support each other.
s
themes or topics to reduce redundancy and optimize transfer.

e
i

R e iy v

e ight n one
both languages. Ths s called content alocation.

students in the school.
+ Allteachers whether d
themselves biliteracy/dual anguage teachers.

d al materials are
in that language. Classroom instruction includes a variety of supports, high leverage
strategies, and 2
promotes student comprehension and production.

8

H

1

i

. -
“ by umberof
i
St o oo

English anguage and one content area n the non-English language.

bile i 8in
And, ge
they may or may not be toge
depending on the size of the size of
st 18
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o ProE e
the day. This is called language and content allocation.
Students are together for differentiated, but not separate, instruction.
Instruction is facilitated strategically in one language by the teacher, and all materials are
in that language. Classroom instruction includes a variety of supports, high leverage

gies, and the devel of oral | and background knowledge that
promotes student comprehension and production.

All students receive literacy (language arts) instruction in each program language every
day, beginning when they enter the program (TK/PK/Kindergarten). Each language arts
class is contextualized around a meaningful theme or topic in which all components of
literacy are taught and addressed as interconnected practices that support each other.
« Itis highly recommended that each literacy class cover different standards and
themes or topics to reduce redundancy and optimize transfer.

students are present during Tier 1 instruction.
In Pre-K — 5th grades, whenever possible, content and literacy are integrated.
If possible, each content area (math, science, social studies) is taught in one language only
at each grade level. This is called content allocation.
Instruction is facilitated strategically in one language by the teacher, and all materials are
in that language. Classroom instruction includes a variety of supports, high leverage

gies, and the of oral and background knowledge that
promotes student comprehension and production.

takabath an Coglich | Astc and 2 Saonich cic ol

191

uome

Goal of Dual Language Programs ‘%i‘ﬂm

“...the term dual language refers to any
program that provides literacy and
content instruction to all students
through two languages

193
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Biliteracy Unit Framework (BUF)

11/10/26

Unit Theme:
3 «  Content Area Standards

Unit Theme: «  English Language Arts Standards

*  Content Area Standards . « English Language Development Standards

«  Spanish Language Arts Standards Website Handouts « Content and Literacy Big Ideas

«  Spanish Language Development Standards. «  Summative Assessment

« Content and Literacy Big Ideas

«  Summative Assessment Building Oracy, Language

«  Academic listening and speaking necessary for content instruction and literacy development.

Building Oracy, Language L

O T e e T e e R e Ty e m « Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

«  Developed atthe beginning of the unit and whenever new language or concepts are introduced throughout the unit. 2 ResdRgCompreTeTaion ContentiAtealinstiuction
Reading Comprehension Content Area Instruction 3 *  Oracy, background knowledge, and language comprehension « Oracy, background knowledge, and

o ey e A e e S gD G - Gl P T ® «  Comprehensive literacy routines, strategies and reading language comprehension

«  Comprehensive literacy routines, strategies and reading language comprehension - behavios] « Inquiry

behaviors. 5 = A
o Inquiry < Writing « Investigations

Writing « Investigations @ «  Oracy, background knowledge, and language comprehension « Experiments

+  Oracy, background knowledge, and language comprehension * Experiments > + Comprehensive literacy routines, strategies writing behaviors. « Experiences

«  Comprehensive literacy routines, strategies writing behaviors. « Experiences 7

_ _ _ 173 Foundational Skills and Fluency: Word Recognition

Foundational Skills and Fluency: Word Recognition «  Oracy, background knowledge, and language comprehension

«  Oracy, background knowledge, and language comprehension [0] 6 RO, P, Bl Eaeeig,

« Phoneme Awareness, Phonics, Decoding, Encoding, & Orthography

Orthography o i

0 B e (o, s T GO 3 Vocabulary background knowledge, syntax, and semantics

Summative Assessment (0] EmmetisAessaenont
=] . - - .

Bridge — Transfer Bridge — Transfer and Practice. Bridge: Contrastive Analysis - B R ar EAhp = Wel el e il EidgeJContisst Sanalvas

« llustration Practice the new language (includes | Phonology + llustration Practice the new language (includes | Phonology

«  Side by Side or Listening, Speaking, Reading, and Morphology « Side by Side or Listening, Speaking, Reading, and Morphology

= Asise dico Writing in the other language) Syntax and grammar « Asise dice Writing in the other language) Syntax and grammar

Pragmatics. Pragmatics.

194

Discourse styles

English Semitic Asian Romance Russian
7
“..linear, “...use parallel |“..spiralin “..proceed toa | “..do likewise
tolerating little | restatements | around a thesis, | point via [as Spanish],
deviation from | of an idea to avoiding a head | digressive but with
one main path | develop it.” on attack as too | zigzags that, to | complex mega-
of expository direct.” English sentences.”

development.” speakers, seem
extraneous and

confusing.”

(Montafio-Harmon, 1991, Saez, 2003, Butvilofsky et al, 2023)

Website Handouts

195

m Sample Program Language and Content Allocation Plan
Spanish The Bridge English
Math Spanish to English: Math, Science,
K Science Social Studies, Language Arts Language Arts (Through
(80/20) Social Studies English to Spanish: Language Arts, Universal Themes)
Social lustice, as needed
Language Arts
Math Spanish to English: Math,
1 Social Studies Social Studies, Language Arts Science
(70/30) English to Spanish: Science, Language Arts
Language Arts
Language Arts
Spanish to English: Math,
Math i 5 q
2 Social Studies Social Studies, Language Arts Science
(60/40) ! English to Spanish: Science, Language Arts
Language Arts
Language Arts
Spanish to English: Science,
=B Science taneuee Ars Sm:l:llI ;tt:dles
(50/50) fanenageiints English to Spanish: Math, Language Arts
Social Studies, Language Arts
a . : Math
68 Science ngn:h tt English: ior:lal Social Studies
Language Arts udies, tanguage Arts Language Arts
Electives

196

197
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the day. This is called language and content allocation.

« Students are together for differentiated, but not separate, instruction.

« Instruction is facilitated strategically in one language by the teacher, and all materials are

The goals of Dual Language R
in that language. Classroom instruction includes a variety of supports, high leverage
gies, and the devel of oral | and background knowledge that

promotes student comprehension and production.

- . Three Pillars of Dual Language Education
Biliteracy Recommendations for K-5:

All students receive literacy (language arts) instruction in each program language every
day, beginning when they enter the program (TK/PK/Kindergarten). Each language arts
class is contextualized around a meaningful theme or topic in which all components of

Bilingualism Grade-Level Cross-
literacy are taught and addressed as interconnected practices that support each other. B'I'at"d Academic Cultural
ic highl ro dod that ooch lito over difforon ndardc and iliteracy

Achievement Competence

Students are together for differentiated, but not separate, instruction, ensuring all
students are present during

at each grade level. This is called content allocation.
Instruction is facilitated strategically in one language by the teacher, and all materials are
in that language. Classroom instruction includes a variety of supports, high leverage

gies, and the I of oral | and background knowledge that
promotes student comprehension and production.

©2016 Center for Applied Linguistics

198 199

Strategic partnerships Strategic partnerships

1 mpd] 1 w3 i
Qe 5 2w 5

3= 6 4w 6

201

¢

200
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the day. This is called language and content allocation.

n Sample Program Language and Content Allocation Plan

« Students are together for differentiated, but not separate, instruction.
« Instruction is facilitated strategically in one language by the teacher, and all materials are spanlsh The Brldge Engllsh
in that language. Classroom instruction includes a variety of supports, high leverage
devel I Math . .
and the of oral and background knowledge that o & Sp;nlshln; Eggllsh. Math, Science, ) Arts (Th h
N N cience ocial Studies, Language Arts anguage Arts (Througl
promotes student comprehension and production. (80/20) Soclal Studies E e R S, Universal Themes)
e Social lustice, as needed
Biliteracy Recommendations for K-5: EReE o =
« All students receive literacy (language arts) instruction in each program language every Math Sganlsh o English: Math, .
day, beginning when they enter the program (TK/PK/Kindergarten). Each language arts 1 Social Studies S°°'?_| I51tud|es, L?nliuage Arts Science
class is contextualized around a meaningful theme or topic in which all components of () Language Arts Engls Lto SpanisAl:tSclence, Lanstase s
literacy are taught and addressed as interconnected practices that support each other. anguage Arts
« Itis highly recommended that each literacy class cover different standards and Math Sganish to English: Math, _
themes or topics to reduce redundancy and optimize transfer. 2 Social Studies Social Studies, Language Arts Science
(60/40) English to Spanish: Science, Language Arts
Language Arts
Language Arts
In Pre-K — 5t grades, whenever possible, content and literacy are integrated. Spanish to English: Science,
If possible, each content area (math, science, social studies) is taught in one language only 3-5 Science Language Arts ‘Miﬂ\ .
at each grade level. This is called content allocation. Social Studies
£ (50/ 50) (IS English to Spanish: Math, Language Arts
Social Studies, Language Arts
gies, and the " of oral g and background knowledge that s Spanish to English: Social s ‘N|I:thd'
promotes student comprehension and production. 68 clence Studies, Language Arts ocial Studies
Language Arts ’ Language Arts
for y: Electives
dantctalabath on Coglich | Actcand o C bl ste ol

202

GUIDING

PRINCIPLES FOR

DUAL LANGUAGE
EDUCATION

\

A o coiTioN

Eizabeth R .
“Jose Medina - Barbara Kennady » Juie Sugarman + Donna Christian

BT Cswmuaan

203

_nm

PROGRAM STRUCTURE
Frncie1 |
v gups
Poncilna | The e s s et an o s
prncile 4| 0 fctopacess oo o contul ot g, fomartaion. ard ot
im0 proram s poss for dviin v gy
Poncnz | Tecurtm
[Fincip3 [ The st sy ioyaes oGnlony o dspe ad rerce g
STRAND 3 INSTRUCTION
=3
s i1y o e ol
vz
Prncles | nsctons st contos
prncile 4| sutora st el eyt gy e eance o i proos
STRAND 4 ASSESSMENT & ACCOUNTABILITY
Prnci 1
o
vz e
o
v g of
ity
Foncnd
nd g
Finces | Theprugam comme it sppgate SO sood g o
STRAND 5 STAFF QUALITY & PROFESSIONAL DEVELOPMENT
=
vz
| vt et nd sopo
prncile3 | Thepragam olsores i tvorgrovgsand sitons e sif iy
= o
vz
vt e cor i
Foncin3 | Thepcgam vers 70 ol s 0 communty e g e
SUPPORT & RESOURCES
[ Pincip 1| he proram s suppore oy a ey st
Prncz
Prncles | e pragam aocats o sppt
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Biliteracy Recommendations for K-5:

All students receive literacy (language arts) instruction in each program language every
day, beginning when they enter the program (TK/PK/Kindergarten). Each language arts
class is contextualized around a meaningful theme or topic in which all components of
literacy are taught and addressed as interconnected practices that support each other.
« Itis highly recommended that each literacy class cover different standards and
themes or topics to reduce redundancy and optimize transfer.

Students are together for differentiated, but not separate, instruction, ensuring all
students are present during Tier 1 instruction.

In Pre-K — 5th grades, whenever possible, content and literacy are integrated.

Instruction is facilitated strategically in one language by the teacher, and all materials are
in that language. Classroom instruction includes a variety of supports, high leverage

and the of oral I and background knowledge that
promotes student comprehension and production.

quarter/semester Each Ianguage arts class is contextuallzed around a meanmgful theme or
topic in which all components of literacy are taught and addressed as interconnected
practices that support each other.
« Itis highly recommended that each literacy class cover different standards and
themes or topics to reduce redundancy and optimize transfer.

Biliteracy Unit Framework (BUF)

11/10/26

Unit Theme:
Content Area Standards

Spanish Language Arts Standards

Spanish Language Development Standards
Content and Literacy Big Ideas

Summative Assessment

Website Handouts

Building Oracy, Language
«  Academic listening and speaking necessary for content instruction and literacy development.
«  Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Content Area Instruction
Oracy, background knowledge, and

Reading Comprehension
* Oracy, background knowledge, and language comprehension

«  Comprehensive literacy routines, strategies and reading language comprehension
behaviors. -
o Inquiry
Writing * Investigations
«  Oracy, background knowledge, and language comprehension o Experiments
«  Comprehensive literacy routines, strategies writing behaviors. o Experiences

Foundational Skills and Fluency: Word Recognition
»  Oracy, background knowledge, and language comprehension
«  Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
«  Vocabulary background knowledge, syntax, and semantics.

Summative Assessment

Bridge — Transfer and Practice. Bridge: Contrastive Analysis

Bridge — Transfer 3
Practice the new language (includes | Phonology

o llustration

«  Side by Side or Listening, Speaking, Reading, and Morphology
o Asise dice Writing in the other language) Syntax and grammar
Pragmatics.

JUSWISSOSSY SAIJ_WIO]
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Unit Theme:

Content Area Standards

«  English Language Arts Standards
«  English Language Development Standards
«  Content and Literacy Big Ideas
«  Summative Assessment
Building Oracy, Language

* Academic listening and speaking necessary for content instruction and literacy development

Developed at the beginning of the unit and whenever new language or concepts are Imroduced throughout the unit.

Reading Comprehension
* Oracy, background knowledge, and language comprehension
«  Comprehensive literacy routines, strategies and reading

Oon!ent Area Instruction
Oracy, background knowledge, and
language comprehension

behaviors.
* Inquiry
Writing « Investigations
« Oracy, background knowledge, and language comprehension « Experiments
Comprehensive literacy routines, strategies writing behaviors. « Experiences

Foundational Skills and Fluency: Word Recognition

Oracy, background knowledge, and language comprehension
Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography

Vocabulary background knowledge, syntax, and semantics

‘Summative Assessment

Bridge — Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis
o llustration Practice the new language (includes | Phonology
«  Side by Side or Listening, Speaking, Reading, and Morphology
o [LefencEs Writing in the other language) Syntax and grammar
Pragmatics.

207

Discourse styles

Website Handouts

English Semitic Asian Romance Russian
/ >
- //

| a2

Y v
“..linear, “..use parallel | “..spiralin “..proceed toa |“...do likewise
tolerating little | restatements | around a thesis, | point via [as Spanish],
deviation from | of an idea to avoiding a head | digressive but with
one main path | develop it.” on attack as too | zigzags that, to | complex mega-
of expository direct.” English sentences.”

speakers, seem
extraneous and
confusing.”

development.”

(Montafio-Harmon, 1991, Sdez, 2003, Butvilofsky et al, 2023)
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K Sample Program Language and Content Allocation Plan
Spanish The Bridge English

D Spanish to English: Math, Science,
cial Studies, Language Arts
K Science Social Studies, Lat Ar Language Arts (Through
(80/20) Social Studies English to Spanish: Language Arts, Universal Themes)
iy Social Justice, as needed
Math Spanish to English: Math,
1 Social Studies Social Studies, Language Arts Science
(70/30) English to Spanish: Science, Language Arts
Language Arts
Language Arts
Math Spanish to English: Math,
2 Social Studies Social Studies, Language Arts Science
(60/40) English to Spanish: Science, Language Arts
Language Arts
Language Arts
Spanish to English: Science,
3-5 St taneuae Ars Soci'avlI ;::dies
(50/ 50) Laneiageltns English to Spanish: Math, Language Arts
Social Studies, Language Arts
q q " Math
68 Science S';:";s_::t::g::hé ?’-\iﬂal Social Studies
Language Arts udies, 8L Language Arts
Electives

Y Y
themes or topics to reduce redundancy and optimize transfer.

« Students are together for differentiated, but not separate, instruction, ensuring all
students are present during Tier 1 instruction.

« In Pre-K— 5% grades, whenever possible, content and literacy are integrated.

« If possible, each content area (math, science, social studies) is taught in one language only
at each grade level. This is called content allocation.

Instruction is facilitated strategically in one language by the teacher, and all materials are

for Y

« Students take both an English Language Arts and a Spanish language arts class every

quarter/semester. Each language arts class is contextualized around a meaningful theme o

topic in which all components of literacy are taught and addressed as interconnected
practices that support each other.

« Itis highly recommended that each literacy class cover different standards and

themes or topics to reduce redundancy and optimize transfer.

210

« Content is taught in one language only at each grade level while literacy is shared between
both languages. This is called content allocation.

« Students have access to the same electives and services that are available to all other
students in the school.

« All teachers of dual language students, whether in English and Spanish, consider
themselves biliteracy/dual language teachers.

« Instruction is facilitated strategically in one language by the teacher, and all materials are
in that language. Classroom instruction includes a variety of supports, high leverage
strategies, and the development of oral language and background knowledge that
promotes student comprehension and production.

Dual Language N g

Elementary Middle School
Non-Negotiables Non-Negotiables | Non-Negotiables

A minimum of

A minimum of 50% to

Required to take language
s in the target language

rom 6°- 8" grade in

addition to another core |
ughtin |

Strict separation of

getla
rom 6

languages for instruction

g
Strict separation of + Strict sep

languages for instruction
100% of class taught in the

(no translation:

languages for instruction
100% of class taught in the
target language

target lang

K-12 commitment K-12 commitment

Soleado—rall 2008

S ok desico afshe schog) £ orade dual Lineuace programeat
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Program Design Recommendations: Planning for Biliteracy

Biliteracy Recommendations for Pre-K:

Biliteracy PreK classrooms are developmentally appropriate PreK classrooms.
(Developmentally Appropriate Practice, NAEYC Position Statement Adopted April 2020
Students are provided integrated, engaging learning experiences in each language every
day that they are in class. These are part of a k ledge-rich curriculum
where students make meaningful connections across developmental domains and subject
areas.

Teachers and other adults engage students in each program language at different times of
the day. This is called language and content allocation.

Students are together for differentiated, but not separate, instruction.

Instruction is facili str ically in one ; by the teacher, and all materials are
in that language. Classroom instruction includes a variety of supports, high leverage
strategies, and the development of oral language and background knowledge that
promotes student comprehension and production.

iteracy Recommendations for K-5:

« All students receive literacy (language arts) instruction in each program language every
day, beginning when they enter the program (TK/PK/Kindergarten). Each language arts
class is i around a i theme or topic in which all components of
literacy are taught and addressed as interconnected practices that support each other.

« Itis highly recommended that each literacy class cover different standards and
themes or topics to reduce redundancy and optimize transfer.
Students are together for differentiated, but not separate, instruction, ensuring all
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Unit Theme:
« Early Learning Standards
« Spanish Language Development Standards
« Content and Literacy Big Ideas
Oracy and
* Interactive, hands-on activity to initiate the theme/unit
— naturally i as part of the

Language, Content and Literacy Outcomes
Formative Assessments
Summative Assessment

o Yy

Whole Group activity: Read Alouds, Shared Writing,
 Setting the stage for centers and play (tum taking, introduction of props and realia, sharing what students
have done in centers)

Centers: Guided Play (changes based on the theme):

Examples of themes: School, Restaurant, Home, Work Place (Airport, Office, Laboratory, Construction
site), etc.

Centers include listening, speaking, developmentally appropriate writing and reading, fine and gross
motor skills and often are focused on: drama (house), art, writing, blocks, math, theme based
(firefighters, teachers, mail carriers, etc.)

Skills: problem solving, tun taking, planning, self-regulation, inferencing, predicting, role playing etc.

.

.

.

Bridge - Transfer Bridge - Transfer Practice | Bridge: Contrastive Analysis
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o lllustration Listening, Speaking, EX:rEplel_ istinguishing belwaer':dSpanish
" \ and English, comparing names a

« Side by Side or Reading, and Writing inthe | 0 2 s orich and English.

« Asise dice other language.

Focus on language. While the teacher plans a specific
metalinguistic teaching point in advance of
the Bridge, the teacher also accepts and
highlights other areas of metalinguistics

noticed by the students.
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« Setting the stage for centers and play (tumn taking, introduction of props and realia, sharing what students
have done in centers)

Centers: Guided Play (changes based on the theme):

« Examples of themes: School, Restaurant, Home, Work Place (Airport, Office, Laboratory, Construction
site), etc.

« Centers include listening, speaking, developmentally appropriate writing and reading, fine and gross
motor skills and often are focused on: drama (house), art, writing, blocks, math, theme based
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the Bridge, the teacher also accepts and
highlights other areas of metalinguistics
noticed by the students.
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Morning Agenda
/" Welcome and Introductions
/ Students and Goals of Dual
Language/Biliteracy Programs
/" Biliteracy and the BUF (Biliteracy Unit
Framework)
/" The Multilingual Perspective

/ The Teaching for Biliteracy Programmatic
Recommendations \3?
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